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ABSTRACT 

This study work analyzed a speaking problem found in students from Rita 

Lecumberri High School, afternoon shift, First Year Bachillerato, due to the 

underutilization of activities that are supposed to generate English oral 

communication therefore pupils do not have opportunities to express 

themselves applying the spoken language. This project was carried out 

through a field study, a bibliographical research and a statistical analysis. 

In order to solve the problem it was reviewed literature about 

communicative approaches and collaborative strategies to lead students to 

speak in English while they work in group work activities. Moreover the 

research instruments applied were the observation, the survey 

questionnaire and the interview, with a population of three hundred four 

people (students and teachers), applying a probabilistic sampling, random 

and stratified type selection in a sample of one hundred seventy three 

people. The results obtained from data collection and theoretical basis, 

demonstrated that students presented a low development in the speaking 

skill, and teachers are not taking in consideration linguistic and non-

linguistics aspects to allow students to develop oral fluency, for this reason 

it was necessary to design a system of collaborative activities set focus on 

group work activities that helps teachers and students to use English 

Language as a medium of oral communication. 

Key words: Speaking Skill, Group Work Activities, Collaborative Activities.
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INTRODUCTION 

The following research facilitates information related to the 

development of the speaking skill through group work activities for 

interchanging oral information. These techniques are oriented by the 

communicative approach, and supported by cooperative language 

learning to resolve the problem found through observations in the 

development of English classes; therefore this project provides a proposal 

on how to strengthen the activities for the treatment of the speaking skill. 

This research is important because it fulfills what is established in 

the Good Living National Plan (GLNP), allowing the students to 

accomplish the satisfactory level in English language, in accordance with 

the output profiles, improving  their speaking skill and guiding them to be 

formed as citizens with a cooperative attitude (National Secretariat of 

Planning and Development [Senplades], 2013). 

In addition, this study will analyze the fact that students have to 

interact with their classmates using the target language developing 

communicative competences. On the other hand this project is based on a 

mixed methodology through a field, statistics and bibliographical research 

to analyze the problem getting to the resulting data obtained. 

Chapter I: describes the problem in context, scientific facts and 

principal causes, objectives and questions of this research. 

Chapter II: contains the theoretical framework which includes the 

theories and aspects that grounds the foundations of this research. 

Chapter III: deals with the methodological section and techniques 

applied as well as data collection, analysis, interpretation and results.  

Chapter IV:  Offers the proposal, its justification and practicable 

application as well as its description and conclusions. 
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CHAPTER I 

THE PROBLEM 

RESEARCH CONTEXT 

The context of this research takes place at Rita Lecumberri High 

School, a state institution which is one of the most important high schools 

of Guayaquil city. It was created on May 6th, 1906 being the first female 

high school of the time; it took its name to pay tribute to the 

guayaquilenean Rita Lecumberri Robles, who was an outstanding 

academic intellectual woman. During the second administration of General 

Eloy Alfaro Delgado, the Institution was included in the Official Registry of 

the government and started working with 256 pupils under the guidance of 

the first principal Inés María Balda. After moving from one place to another 

the institution finally found a permanently house on 1003 García Moreno 

Street (“Colegio Rita Lecumberri”, 2011). 

In 2015, Rita Lecumberri High School merged with Dr. Miguel 

Martínez Serrano High school. They worked together in the same building, 

the first one in the morning shift and the second one in the afternoon. 

Miguel Martinez Serrano High School was created on May 4th 1974 as a 

female High School by the Province Governor Renán Olmedo Gonzáles 

(Vera, Miranda & Delgado, 2013). 

As a result of the fusion, in 2015 the Principal of Rita Lecumberri 

High School, Mercedes Loor was replaced by the principal of Miguel 

Martínez Serrano High School, Rosita Jácome de Chenche (“Hay 

preocupación”, 2015). Besides that, in 2016, MSc. Miguel Vaca Andrade 

was assigned as the new Principal of the Institution, currently Rita 

Lecumberri High School works in a double shift with different students and 

teachers.
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RESEARCH PROBLEM: 

CONFLICT SITUATION 

According to observations realized in the development of classes of 

First Year Bachillerato afternoon shift, from Rita Lecumberri High School, it 

was detected that the development of speaking skill is affected by the 

underutilization of activities that should be oriented to generate 

opportunities for the students to speak.  

Students do not know how to express ideas in oral way in the 

English language, presenting a poor development in the speaking skill. 

The problem originates from the inadequate processes in the treatment of 

group work activities.  For this reason, it is necessary to design a system 

of collaborative activities for the development of the speaking skill. 

According to the Communicative Approach students should be 

exposed to social contexts and interact with other classmates, learning 

from each other, and encouraging themselves to accomplish determined 

tasks related to the use of English language. Nevertheless a different 

reality is about while working group work activities, affecting the 

improvement of speaking skill. It was observed that hardly ever students 

interact with one another using the target language.   

In the current era it is important to work collaboratively to achieve 

common goals in an effective way, this creates a need for applying group 

techniques in a way  that prepare pupils not only for the reinforcement of 

speaking skill using the target language, but also for playing a better role 

in class environment. 

Teamwork is one of the best options in the educative field because 

it helps students to develop social and communicative competences, 

which is essential that group work activities are include in teaching 

language. Students have a need to practice simulating real situations that 
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provide possibilities for them to use the language, while thinking, 

reflecting, answering, and sharing their opinions, and promoting the 

exchange of oral information. 

SCIENTIFIC FACT 

There is an insufficiency in the development of the speaking skill in 

students of First Year Bachillerato from Rita Lecumberri High School, 

Afternoon shift, located in Guayaquil city, in the school year 2016 – 2017.   

CAUSES 

 Underutilization of group work activities. 

 

 Inadequate processes in the development of teamwork 

assignments. 

 

 Insufficiency of didactic updating for the development of 

collaborative activities. 

FORMULATION OF THE PROBLEM 

How do group work activities influence the development of speaking 

skill in the students of First Year Bachillerato from Rita Lecumberri High 

School, afternoon shift in Guayaquil city, in the school year 2016 – 2017? 

OBJECTIVES OF THE INVESTIGATION 

GENERAL OBJECTIVE 

To analyze the influence of group work activities in the development 

of the speaking skill through a bibliographical research, field study, and 

statistical analysis to design a system of collaborative activities set focus 

on group work activities for speaking. 
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SPECIFIC OBJECTIVES: 

 To value the importance of group work activities through a field 

study, a bibliographical research, and a statistical analysis. 

 

 To determine the development of the speaking skill through a field 

study, a bibliographical research, and a statistical analysis. 

 

 To design a system of collaborative activities set focus on group 

work activities for speaking by interpreting data results. 

QUESTIONS OF THE INVESTIGATION 

 What is the level of the development of speaking skill in the 

students from First Year Bachillerato in Rita Lecumberri High 

School? 

 

 What are the reasons that cause an impact on this level of speaking 

skill? 

 

 Which are the concerning theories that support the relationship 

between the group work activities and the speaking skill? 

 

 What is the proposal that allows the development of English 

speaking skill? 

JUSTIFICATION 

The following project contributes to the improvement of the 

teaching-learning process in English, through a system of collaborative 

activities which aim is to improve the development of the speaking skill. 

According to what has been verified in Rita Lecumberri High School where 

students have difficulty expressing their ideas in English language. 
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This research is relevant because it accomplishes the aims set up 

in the National Curriculum Guidelines (NCG), which specifies that students 

from First Year Bachillerato must be able to use phrases and sentences 

related to their daily life (Zambrano & Saavedra, 2014). 

This Project is also aligned with the aims of the GLNP, which is 

required to generate situations for students to develop skills and 

competences in order to achieve the adequate academic level that 

demands the output profiles established in education (Senplades, 2013). 

In this way the students and teachers will be the direct beneficiaries from 

this research and the indirect beneficiaries, parents and community. 

According to Peña (2008) oral language is a very useful tool for the 

learning and communicative competence; it strengthens social and 

interpersonal relationships. In this way, oral expression becomes a 

powerful instrument that helps to build knowledge, improves quality of 

learning and develops critical thinking in the students.  

In the other hand Malekoff (2014) states that teamwork is an 

essential way for adolescents to develop certain tasks and simultaneously 

interact with issues related to teens. 

 For this reason this project is oriented to improve the group work in 

order to develop the speaking skill.  
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CHAPTER II 

THEORETICAL FRAMEWORK  

BACKGROUND 

After the revision of several theses and some research carried out 

in the last five years, it was verified that there are similar topics referent to 

the current study, but nothing compares to the point of view of this project. 

Reviewing a recent research performed by State Institute of Islamic 

Studies (IAIN), in Bengkulu, Indonesia, 25 students from a school were led 

to use the language through oral interaction among each other by using 

communicative methods. The result of data analysis showed that the 

percentage of the improvement in the speaking skill increased after each 

session (Efrizal, 2012). Students that are not exposed to social interaction 

in order to use the target language will hardly develop the speaking skill; 

therefore, activities that involve verbal interaction through group work or 

pair work will strengthen the spoken language. 

Another study found was a thesis performed in Ambato by Silva 

(2014), who reviewed cooperative learning as a technique to develop the 

speaking skill and critical thinking, this finding is important because 

students usually memorize content and do not use reasoning to improve 

their learning processes. The proposal of the researcher was to design a 

teaching guide with cooperative learning techniques to improve the 

speaking skill with activities that allow interaction with others to strengthen 

this skill. Based on the facts aforementioned, it is evident speaking skills 

and cooperative activities are topics in continuous research. 

According to the library records at Rita Lecumberri High School 

there are not precedents of any previous study related to the topic of this 
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project. Therefore, this study is new for the institution and it will help 

teacher and students to create an appropriate classroom environment as 

well as to solve problems in the development of academic competences in 

the target language. 

The present research is in accordance with the NCG and the 

Common European Framework of Reference for Languages (CEFR), 

which comply with the exit profile that students need to have at the A2.2 

level in the speaking skill (Zambrano & Saavedra, 2014; Council of 

Europe, 2001). For these reasons, throughout collaborative activities it is 

aimed for them to reach an appropriate level. 

Due to the things mentioned, the relevance of this work is confirmed 

because on the present research work, besides of applying the 

cooperative language learning method and the communicative approach, 

it will be employed cooperative language learning which is important in the 

English educational field because it allows exchanging information and 

increasing knowledge in students (Johnson & Johnson, 2014). The 

interaction with other classmates working in collaboration will help pupils to 

acquire responsibility and achieve common goals in the language more 

effectively. 

THEORETICAL BASIS 

PHILOSOPHICAL FOUNDATION 

Philosophy takes an important place in this research through 

Axiology because while working with collaborative activities in group 

works, students have to apply moral and social values. Moreover, working 

together offers situations to put them in practice, for example: taking care 

each other while they group in teams. An adequate strategy applied in 

classroom based on values helps the process of the assignments in 

teamwork involving responsibility, kindness, and cooperation  (González, 

Rodriguez & Hernandez, 2011). 
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The fact of sharing a common goal creates an environment of 

respect and constant cooperation in class, which are encouraged at the 

moment of exchanging opinions in the development of assignments. 

 In other words, students learn to wait for the turn to talk, listen and 

respect different points of view. “We want to live in a world in which 

desires, affections and sexualities are experienced from the standpoint of 

personal freedom and respect, in which the diverse forms of coexistence 

chosen by each will meet with no discrimination” (Senplades, 2013b, p 

64). In the light of this, promoting the development of universal values 

within the process of education it guarantees the respect of other people 

ideas and majority decisions to form democratic students (Ministry of 

Education, 2010). 

Relying on the aforementioned points of view, this project considers 

necessary that teachers should make emphasis on student’s values and 

create opportunities to use them, in this way pupils develop academic 

competences as well as moral fiber. 

SOCIOLOGICAL FOUNDATION 

Speaking about group work activities, it is inevitable to take a 

sociological perspective in the way that teamwork activities and speaking 

skills relate within language teaching learning process. 

Education takes a particular position in a social environment, 

therefore school is a place not only for learning subjects like English 

language but also for interacting with people, as a result of this social 

reciprocity, students stablish relationships between teachers, other 

classmates and community.  

Through interaction, individuals are socially connected together in 

order to develop activities, that means using the language as a cultural 

tool (Salazar, 2015). From this perspective, applying group work activities 
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will lead every student to the interaction that is required in this project, to 

develop communicative competences, such as oral production, while using 

the English language in a sociocultural context. Therefore, teachers have 

to take advantage of this social process and subsequently prepare classes 

from a sociocultural point of view that allows fortifying social skills specially 

leadership, and friendship.  

In a sociological context, group work activities are assigned tasks 

for a team of students in order to work together and accomplish specific 

goals, being monitored and supervised by the teacher of the class.  It is a 

technique for keeping an active classroom with a feeling of joy among 

students (Taqi & Al-Nouh, 2014). Therefore, the use of these techniques in 

class will create a friendly and language positive social environment for 

students. 

Nevertheless working with this procedure does not assure that 

every member of the group takes equal responsibilities in the process of a 

task, as well as having the same opportunities for success in language. 

Activities could be developed by one or two pupils without a real 

cooperation with the rest of the students of the teamwork (Memon, Joubish 

& Khurram, 2011). However, to insure a real mutual effort in the 

development of a group work assignment, this study suggests the use of 

collaborative activities while working with teamwork. 

Collaborative activities are assignments that generate the same 

opportunities for all the members of a group for instance  to share 

responsibilities, to help each other in order to aim to the same target and 

to put in mind the idea that the success of one member is the success of 

the whole group.  

Moreover, these tasks that promote interaction are centered in the 

use of the spoken language in a social environment where students will 

negotiate meaning and learning from one to another, filling partner’s gaps 

and solving problems together (Lima, 2011). Consequently, 
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communicative and social skills becomes the main focus in applying 

collaborative assignments, becoming a useful tool for the development of 

speaking skill that coincides with the purpose of this project. 

Besides this, Varişoğlu (2016) affirms that the use of collaborative 

activities increases student’s vocabulary while speaking the target 

language. Regarding this conception, it is essential for the improvement of 

the speaking skill that the teacher creates opportunities to express ideas 

and share opinions with other classmates using the English language in 

order to learn and catch new words from each other. 

As a final point, these kinds of activities compel every member of a 

group to be equally prepared in order to support the group work 

individually and collectively. “When individuals cooperate, they work 

together to accomplish shared goals, and there is a mutual responsibility 

to work for one’s own success” (Johnson & Johnson, 2014, p. 841). In this 

way, classmates support each other and take care of the work they are 

doing. In other words, students use collaboration and personal effort to 

improve the result of the whole group. 

PSYCHOLOGICAL FOUNDATION  

Psychology is important in the process of learning because 

students are involved in cognitive procedures and emotions, Vygotsky and 

David Ausubel take an important position in a psychological context about 

teaching-learning and consequently in this proposal. According to 

Vygotsky (1987) the ZPD is the distance that exists between what 

students can do alone with their own mental capacity and what they can 

do with the help of others, in this process students take in knowledge from 

the external atmosphere using the spoken language and then it is 

interiorized with the purpose of strengthening their cognitive capacity to be 

used individually. 
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The theory about Zone of proximal development (ZDP) 

demonstrated that students can strengthen their cognitive level with help 

of other partners or teachers with a higher cognitive level. When the 

collaborative activities are oriented to develop the speaking skill, students 

have the opportunity to interact with others, interchanging ideas and 

indeed, developing the critical thinking and at the same time the speaking 

skill. 

Group work activities create a pleasurable atmosphere in which 

students can work with the help of others. Taqi & Al-Nouh (2014) add that 

students, who work with others, in special with friends, feel more 

motivated to speak, as a result of this, they can speak freely and with 

confidence. When students form groups, students who are clever can 

transmit their feelings and thoughts to others, helping their partners defeat 

frustration. 

Moreover these teamwork activities are considered important in the 

development of the speaking skill, because through them students can 

use their previous knowledge for the purpose of creating more 

comprehensive knowledge. According to the theories of Ausubel about the 

significant learning in 1963 as cited in Castillo, Ramírez & González 

(2013) students need to be encouraged to work cooperatively in the 

creation of new knowledge through a cognitive procedure that should be 

created with the purpose that students feel motivated and willing to 

collaborate with others.  

Furthermore, Johnson & Johnson (2014) notes that “The more 

individuals work cooperatively with others, the more they see themselves 

as worthwhile and as having value, the greater their productivity, the 

greater their acceptance and support of others, and the more autonomous 

and independent they tend to be” (p. 843). According to that perception it 

is clear that putting individuals to work with other partners, it is an effective 

way to develop social and individual skills. 
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The theories aforementioned support the psychological foundation 

of this research work because through collaborative activities, pupils 

interchange knowledge and learn from one another, consequently 

individuals increase capabilities working collectively.  

LINGUISTIC FOUNDATION 

In terms of studying a language, the speaking skill should be the 

most important aim to develop while teaching or learning a language, 

because this ability leads to conversation, the act of sharing ideas, 

expressing feelings, emotions, thoughts, necessities, opinions, 

agreements or disagreements, etc. Anggani & Hartono (2015) assures that 

through speaking, people are able to communicate wishes, desires and 

wills, as well as it takes part in negotiation and solving problems. The 

development of this skill activates in students the need of using the 

language to produce oral communication.   

Searching for definitions that help to understand well the words 

speaking and skill, it was reviewed that in one hand, speaking is having a 

chat with someone. According to Oxford Advanced Learner’s Dictionary 

[OALD] (2011), speaking is to talk about something with another person. 

In this perspective speaking is the act of talking to somebody with the 

purpose of telling a message that someone is willing to receive. 

Furthermore, the OALD proposes that skill is the capacity of doing 

something in an acceptable way. It is clear for this point of view that skill is 

the ability that someone possesses in order to realize something in a 

better way. 

This study work considers the speaking skill as the ability of 

communicating proficiently with someone in oral way, subsequently takes 

a fundamental place in the process of teaching a language. It helps 

students to communicate their ideas, bring up to exchange information 

and institute good relationships with other people (Anggani & Hartono, 

2015; Efrizal, 2012). Having a good speaking level in the target language, 
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students will be able to produce oral speech in an effective way, as well as 

to analyze information and provide their own opinions. 

Speaking has an important incident in students, because it provides 

opportunities for using the language in social contexts and increases in 

this way the level of the language (Ali, 2012). Putting students into social 

contexts and employing activities oriented to practice the language in oral 

way with the idea of promoting communication helps students develop this 

productive skill.  

Relying on the aforementioned, the teacher becomes a facilitator 

in class, a monitor, while students develop communicative skill using the 

language trough conversations with teamwork cooperation (Efrizal, 

2012). Using as purpose to have an interactive English class, teachers are 

supposed to speak less than the students. Oral discussion in group 

activities with real life topics and simulations makes students exchange 

their own ideas, and support the group in a similarly effort, arousing 

creativity and encouraging them to talk (Ali, 2012). Eventually, group work 

activities stimulate pupils to interact with teacher and other classmates, 

generating possibilities to practice the target langue in oral way through 

dialogues and conversations. 

Speaking as a skill involves different aspects that are essentially 

taken in consideration for this project, in the process of the development of 

this ability. Byrne (1986) stated that the main goal of the speaking skill is to 

develop oral fluency. Moreover, for Anggani & Hartono (2015) in order to 

increase the level of the speaking skill, it is necessary that students 

acquire linguistic aspects (fluency, vocabulary and pronunciation) and 

non-linguistic aspects of the language (environment, self-confident). 

These conceptions coincide with the main objectives of this project which 

are aimed on one hand to offer situations for students to speak and 

increase the level of the speaking skill and consequently acquire fluency, 

and on the other hand the non-linguistic aspects that influence the attitude 

of the speaker through teamwork, cooperation and collaboration, are 
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already grounded in the sociological, psychological, pedagogical and 

philosophical basis. 

A key point to considerer in the development of the speaking skill 

through group work activities is fluency. This will only occur in a relaxed 

class environment, a place where students are encouraged to speak to 

one another freely without fears of making mistakes, gaining trust, and 

confidence at the moment of speaking (Urrutia & Vega, 2010). Therefore, 

applying strategies that encourage students to speak without pressures or 

complains, and accepting some errors as part of the natural process of the 

language acquisition guarantees the development of the speaking skill.  

Krashen & Terrell (1995) claimed that an appropriate way to teach 

speaking to students is to let them be exposed to the language, as pupils 

receive comprehensible input (listening) fluency in speaking will appear by 

itself.  When students understand the meaning from activities that involve 

interaction, they become able to produce speech in the target language 

(Zuheer, 2008). Teachers should enhance possibilities for students to 

acquire the language instead to force them to learn it (Zainuddin, Yahya, 

Morales-Jones & Ariza, 2011). In other words, when students have the 

chance to interact with other speakers using the language, the acquisition 

of vocabulary (input) is reached. In consequence, hesitation while 

speaking is reduced leading in this way to the enrichment of lexicon which 

is necessary to gain fluency and as a result the increasing of the level of 

the speaking skill. 

From another perspective, which the speaking skill is considered as 

a process, Soraya (2010) states that speaking concerns in the knowledge 

of what, how, why, to whom and when to say something. This point of view 

indicates that in this process, the speaker has to select carefully what it is 

going to be said, while communicating, developing in this way accuracy.  

In the same light, being careful to what it is said and what it is 

understood, Baitman & Veliz (2012) mentioned that linguistically speaking, 
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it is possible that the speaker could provide an unsuitable message at the 

moment of expressing it, as a consequence of picking up wrong words and 

even though presenting mistakes in their pronunciation. Students with a 

low development of the speaking skill are vulnerable to the occurrence of 

these common problems. 

(…) Learners must be given opportunities to develop both their 

fluency and their accuracy. They cannot develop fluency if the 

teacher is constantly interrupting them to correct their oral errors. 

Teachers must provide students with fluency-building practice and 

realize that making mistakes is a natural part learning a new 

language (Bailey, 2005, p. 55). 

Having this in mind, this project attempts to solve difficulties found 

in the speaking skill, employing group work activities that offer 

situations to put in practice the use of the oral language so that pupils 

supply knowledge that helps each other to acquire and develop fluency 

and accuracy to strength their oral production getting a good level in this 

important productive skill. 

PEDAGOGICAL-DIDACTIC FOUNDATION  

The pedagogical basis that supports this project is found in the 

didactical methods that this research work considers will contribute to 

improve the development of the speaking skill employing communicative 

and cooperative approaches, taking into account that collaborative 

activities will be considered as a strategy and group work as a technique.  

During the development of the teaching-learning process is 

important that the teacher promote participation to help students reach a 

productive development of their skills and at the same time construct 

together the knowledge. On the subject of this, Vygotsky is a 

representative character in constructivism. Heimann et al. (2013) 

indicate that according to Vygotsky the students build their own knowledge 
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from the interaction with the external environment through oral 

communication. Under those circumstances, it is clear that through the 

social interaction, students strengthen the knowledge in cooperation and 

collaboration of their classmates and the guide of the teacher.  

The Cooperative Language Learning (CLL) is an important 

method that encourages group work activities for the development of the 

speaking skill because through the interaction that exists during the 

process students can learn from one another while interacting and using 

the spoken language. According to Caicedo (2016) CLL is a method in 

which students feel motivated, working for an objective in common 

interacting with members of the group, interchanging ideas in oral way, 

and in addition acquiring responsibility.  

Zhang (2010) holds that through CLL students can exchange ideas 

with other classmates and in the same way students with the teachers. For 

this reason the role of the teacher is similar to the function of a coach 

that helps, advises and orients their students during the CLL process 

application, eventually students feel relaxed and motivated, willing to ask 

and answer questions that help them create new knowledge because 

through the oral interchanging of ideas, students look for possible 

solutions for problems, forming in this way more skilled students that 

works individually, collectively and cooperatively. “In Cooperative 

Learning, (…), group activities are carefully planned to maximize students’ 

interaction and to facilitate students’ contributions to each other’s learning” 

(Richards & Rodgers, 2010, p. 201). 

According to these authors, through the CLL method, it will be 

encouraged students to share their ideas, using the spoken language to 

generate knowledge, from different point of views in a more natural way 

and with a relaxed atmosphere in the classroom, leading to the oral 

interaction and consequently to the development of the speaking skill. 
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The Communicative Approach (CA) is a method used as a 

facilitator in oral communication. According to Salazar (2015) the spoken 

language is an important tool in the development of the speaking skill 

because it helps promoting the communication through the interaction. 

Zainuddin et al. (2011) indicated that the CA allows using the speaking 

skill since the moment of the student starts to speak freely. 

Therefore the aim of this method is to encourage students to speak 

in interaction. If the CA is used with the CLL the students besides of 

speaking with others through the interaction, they will work with an aim in 

common with their partners exchanging ideas and producing a better 

knowledge.  

In order to promote oral communication in the classroom, it is 

necessary to employ group work activities, oriented by the CA and CLL 

approaches. “When learners are involved in real communication, their 

natural strategies for language acquisition will be used, and this will allow 

to learn to the language” (British Council, 2006). On another hand, for 

Zainuddin et al. (2011) it is clear that applying CLL activities in cooperative 

group work, leads to the exchange of inputs while speaking with other 

members of the group. In other words, the CLL and CA used while working 

in groups assure the increase of the oral production.  

In addition, to get the maximal of the potential that group work 

activities offer is necessary to apply collaborative and cooperative work 

and an adequate group formation and group distribution.  

Group work formation deals with the way that team works are 

formed in criteria of people selection. Anggani & Hartono (2015) apply 

three types of configuration:  

 Randomly: In this type of formation, the teacher selects 

students by hazard to form the group without consulting 

preferences among students.  
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 Self-selection: In this formation students has the opportunity to 

choose who they want to work with, in a freely and 

spontaneously decision.  

 

 Group formation criteria: in this group formation, students are 

formed by teacher’s criteria for example: by age, gender, 

numbers, name order, last name etc.  

Group work distribution refers to the amount of people stablish 

per group. In order to guarantee the cooperative and collaborative work, 

this project will take in consideration the following group distribution 

suggested by (Anggani & Hartono, 2015): 

 Pair work: This type of group distribution is formed only by two 

students.  

 

 Small groups: Students form a group no more than five or six 

people. 

 

 Big groups: The class is divided into two big teams or groups of 

members more than six people 

Another aspect to emphasis to take advantage of this powerful 

technique is in the way that these activities are carried out, with 

collaborative activities as the main strategy to apply in teamwork can 

stimulate the development of the speaking skill through the interaction.  

Collaborative activities are assignments that induce interaction 

while using the oral language (Lima, 2011). In other words, these activities 

encourage members of the group to give the input necessary to develop 

the speaking skill, through oral participations, using the target language as 

medium of communication. For this reason this project will take in 

consideration the following activities as collaborative strategies to make 

students speak and develop fluency in order to increase their level of the 

speaking skill: 



 

 

20 
 

 Problem solving: Here students are given different topics in order 

to look for a possible solution; this activity develops critical thinking 

in students and encourages them to speak English together in 

cooperation and collaboration. Problem solving with real topics 

promotes imagination at the moment that students try to find and 

solution to different a thematic (Soraya, 2010). 

 

 Collaborative triangle: This activity works with three students in 

order to form an imaginary triangle in which students interpret three 

different roles, one student narrates a story, a second student 

makes questions about the story and the third student makes a 

summarize about what he has listened from the story (British 

Council, 2016). 

 

 Describing pictures: Here teacher selects pictures and provides 

them to small groups, then students in collaboration will gather 

information to be presented in class, listening the speaking 

presentation of each group. 

 

 Survey: This activity allows students to gather oral information from 

other classmates in order to analyze and discuss their preferences 

related to topics provided to the teacher. 

 

 Speak in turns: In this activity students are going to tell 

experiences to other students, some student ask questions about a 

topic provide by the teacher, and some others respond the 

questions respecting turns at the moment of speaking in the group. 

 

 Speaking games: This type of activities generates opportunities for 

students to speak the language while having fun, the game 

promotes competition so students are competing against other in 

order not to make a mistake in a language structure otherwise they 

lose the game or the turn for speak.  
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 Debate: In this activity, students will previously prepare information 

(as homework) to be discussed the next class from two points of 

view, one team is going to support what is important the topic in 

questions and will defended it from the other team’s opinion which 

is the opposite side, this second team will give arguments against 

the topic in order give negative aspects of the thematic. 

 

 Short presentation: Teacher provides a topic for each group, then 

students will analyze, and collect different points of view in their 

teams, after that, they will present to the class what their 

conclusions about the information  they have work together. 

 

 Talk Partner: Through this activity teacher provide pictures or 

topics to a group of students so they observe the image and give 

descriptions in turns to their partners in the group, while teacher 

monitors and supervised the activity (British Council, 2016). 

 

 Interaction: This activity put students to ask for and give 

information about a topic provide by the teacher, here speaking is 

improvise and the main target is communicate what they think.  

 

 Information Gap: This kind of activity consist in sharing information 

that other one miss, for example student have to find the other 

student that possess the missing information in order to complete a 

task. To gain fluency is mandatory that students use the target 

language to share the information (Bailey, 2005). 

 

 Jigsaw: at the beginning of this activity students star with a pair or 

group assigned in order to do a specific task, once they have 

finished it, they switch groups and compares or ask questions about 

what they have worked from the other groups. In other words this 

activity is used to look for other information that other groups 

possess similar to information gap but the difference is the 

bidirectional interchange between groups (Bailey, 2005). 
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 Simulation and Role Plays: On one hand Simulation has a 

realistic environment in which student apart from acting is allow to 

use real materials (Ali, 2012). On the other hand Role Play is seen 

as a good strategy to develop the speaking skill which students use 

a dialogue to be interpreted, each student assumes a different role, 

for example a nurse, an architect, a police etc. (Anggani & Hartono, 

2015). 

 Relying on the conceptions aforementioned this research work 

reach a conclusion for the purpose of acquiring a better level of the langue 

especially in the speaking skill, it is required to apply strategies methods 

and techniques that incite oral participation through oral presentations, 

such us simulations and role plays. 

LEGAL FOUNDATION 

This research work is based on the article 27, from the Ecuadorian 

Constitution about education which affirmed:  

La educación se centrará en el ser humano y garantizará su 

desarrollo holístico, en el marco del respeto a los derechos 

humanos, al medio ambiente sustentable y a la democracia; será 

participativa, obligatoria, intelectual, democrática, incluyente y 

diversa, de calidad y calidez; impulsará la equidad de género, la 

justicia, la solidaridad y la paz; estimulará el sentido crítico. (…).  La 

iniciativa individual y comunitaria y el desarrollo de competencias y 

capacidades para crear y trabajar, (…). (Constituent Assembly, 

2008, p.27). 

Therefore, this study is centered in the development of student’s 

competences through interaction, participation, and cooperative work in 

order to develop adolescents with critical thinking that can improve 

communicative and social skills. 
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Moreover, one of the rights for students stated in article 7, literal (b), 

from Intercultural Organic Education Law (LOEI), about the rights and 

obligations of students which they are entitled to: 

Recibir una formación integral y científica, que contribuya al pleno 

desarrollo de su personalidad, capacidades y potencialidades, 

respetando sus derechos, libertades fundamentales y promoviendo 

la igualdad de género, la no discriminación, la valoración de las 

diversidades, la participación, autonomía y cooperación [Ministry of 

Education (MinEduc), 2011, p.13] 

The application of activities for students to use the spoken language 

with other classmates, will fortify their personal and interpersonal 

relationships, promoting respect, equality and the development of social 

skills. 

This study is also aligned with article 38, literals (a) and (b), from 

Childhood and Adolescence Code (CNA), regarding the objectives of the 

program in education. 

a) Desarrollar la personalidad, las aptitudes y la capacidad mental y 

física del niño, niña y adolescente hasta su máximo potencial, en 

un entorno lúdico y afectivo; 

b) Promover y practicar la paz, el respeto a los derechos humanos 

y libertades fundamentales, la no discriminación, la tolerancia, la 

valoración de las diversidades, la participación, el diálogo, la 

autonomía y la cooperación (National Congress, 2003, p.7). 

In Conclusion, it is very important for Ecuadorian education to 

prepare classes with appropriate methods that can develop student’s 

personal, social and academic capabilities in order to resolve problems 

found education. For this reason it is essential to carry on the development 

of this research work that will contribute in the improvement of the 
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language acquisition and the level of the speaking skill in in students of 

First Year Bachillerato in Rita Lecumberri High School. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS, RESULTS AND 

DISCUSSION 

METHODOLOGICAL DESIGN 

The design of this research is based on a mixed methodological 

approach given that it does not exist a dichotomy between the quantitative 

and qualitative research methods.  

It is quantitative because of the empirical data collection that this 

present study describes, through techniques and methods that are used 

during the research process. It is qualitative due to the analysis and data 

interpretation applied to the research instruments such as the interview, 

the survey and the observation (Medina & Salazar 2015).  

In addition, this project is supported by a field study because it uses 

information from the real environment. Additionally it employs a 

bibliographical research, for the reason that during the development of this 

study data has been collected from different sources online and in print 

form.  

Finally, it applies the statistical analysis to acquire an interpretation 

of to find out if there is a correlation between the studied variables and 

establish the necessary conclusions and recommendations to future 

researches. 

RESEARCH TYPES 

DESCRIPTIVE RESEARCH 

According to the gnoseological aim, in this research there are
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described the characteristics that impact the development of the speaking 

skill in the students of First Year Bachillerato at Rita Lecumberri High 

School for the purpose of using collaborative activities to find the suitable 

solution. This has been done through the data collection using the 

qualitative and quantitative research, applying the survey to the students, 

the interview to the teacher and the observation guide in the development 

of English classes. 

EXPLICATIVE RESEARCH 

The explicative research is used in this study because it allows to 

explain the causes that affect the problem found in the speaking skill in 

order to provide a conclusion from the different theories that ground this 

investigation. 

PURPOSEFUL RESEARCH 

This research type is used with the purpose of analyzing and 

generating the necessary knowledge in order to solve the problem in the 

speaking skill by designing a system of collaborative activities for speaking 

as a proposal to help in the development of the speaking skill. 

POPULATION AND SAMPLE 

POPULATION 

The population for this project takes up two English teachers and 

302 students from First Bachillerato, afternoon shift, Rita Lecumberri (RL) 

High School. Taking into consideration those data, the population in this 

research is finite. It means that putting them together they amount to a 

total of 304 people. This group is the one affected by the problem and 

therefore has become the object of this study.  Moreover, for a better 

appreciation of those facts, the distribution of the population has been 

detailed in the following table: 
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Table 1 

Population Distribution 

Nº Details People 

1 English teachers 2 

2 Students 302 

 Total 304 

Source: Population from 1st year Bachillerato, RL High School 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Sampling 

Taking into account the fact that the population is divided into two 

stratums, and the instruments to be applied (survey to the students and 

interview to the teachers), the following formulas suggested by Moy-Sang, 

Zambrano & Noroña (2015) has been employed in order to obtain an 

adequate sample that allows the data compilation for this study work: 

Sampling Formula: 

  
 

            
 

Table 2 

Symbol Explanation 

Meaning Symbol Values 

population N 304 

sample n --- 

Error e 0.05 

Fraction F --- 

Source: Population from 1st year Bachillerato, RL High School 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 
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Sample Formula Application: 

  
   

                 
 

  
   

                
 

  
   

          
 

  
   

      
 

               

      

Sample Fraction Formula: 

  
 

 
 

  
   

   
 

               

       

Sample Fraction: 0.57 
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From the aforementioned results obtained from the formula 

application, it was established that the sample has a total of 173 people, 

divided into two stratums, in order to proceed with an adequate sampling 

selection, this research work employed the probabilistic sampling, random 

and stratified type selection. This sampling selection is considered 

probabilistic because all the people from the population had the same 

opportunities to be selected, it is random because its selection will be 

selected by hazard, and it is stratified because this population is divided 

into two stratums (Ochoa, 2015a; Ochoa, 2015b; Ochoa, 2015c). 

Table 3 

Sample Distribution 

Stratums Sample Distribution 

English Teachers 1 

Students  172 

TOTAL 173 

Source: Population from 1st year Bachillerato, RL High School 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 
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Table 4 

Operational Matrix Chart of the Variables 

VARIABLES DIMENSION INDICATORS 

Independent Variable 
 
Group work 
activities 
 
Assignment tasks for 
students to work in 
teams. 

Group 
Formation 

 Randomly 

 Self-selection 

 By criteria 

Group 
Distribution 

 Pair Work 

 Small Groups 

 Big Groups 

Collaborative 
Activities 

 Problem Solving 

 Collaborative Triangle 

 Describing Pictures 

 Survey 

 Speak in Turns 

 Speaking Game 

 Debate 

 Talk Partner 

 Information Gap 

 Jig Saw 

 Simulation 

 Role Play 

Methods 

 Cooperative language 
learning. 

 Communicative approach 

 
Dependent Variable 
 
Speaking Skill 
 
Ability of expressing 
ideas and thoughts 
using the spoken 
language. 

Aspects 
 -Linguistic 

 -Non-linguistic 

Strategies 

 -Oral Activities 

 -Oral Discussion 

 -Conversation 

 -Oral Short Presentations 

 -Interaction 

Source: Chapter II, Theoretical Framework, Foundations 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 
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RESEARCH METHODS 

This study work applies a mixed methodology which requires the 

application of different methods. The methods that guided the process of 

this investigation are: 

ANALYTIC-SYNTHETIC METHOD 

The analytic-synthetic method is applied in this study because the 

speaking skill and the group work activities were analyzed in parts, 

separating them in dimensions and indicators in order to analyze them in a 

general way to obtain fundamental ideas and reach a final conclusion. 

INDUCTIVE-DEDUCTIVE METHOD 

The inductive-deductive method is used in this research because in 

order to analyze the speaking skill and group work activities it was 

necessary to undergo a diagnosis trough observation at the Rita 

Lecumberri High School, this helped the authors to recognize the 

problems, subsequently being able to analyze them using techniques and 

appropriate methods to determine a viable proposal that could be applied 

to this and other similar research contexts.  

STATISTICAL METHOD 

In the statistical method it is used the quantitative research to obtain 

the interpretation of data analysis for a better understanding of the reality 

in order to seek the pertinent solution to the problem found in the speaking 

skill. 

HISTORICAL-LOGICAL METHOD 

This study applies the historical-logical method, considering that 

has been studied the speaking skill and group work activities, based in 
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different studies carried out by other researches from books and scientific 

articles printed form and different sources online to be feasible the 

researched topic. 

SYSTEMIC STRUCTURED FUNCTIONAL METHOD 

The systemic structured functional method allowed designing a 

system of collaborative activities for the speaking skill analyzing them for 

parts to be studied in an integrative way. 

EMPIRICAL METHOD 

This study work uses the empirical method through direct 

observation in the development of English classes. The survey and 

interview techniques allow this project to measure the reality of the 

problem observed. As a result of the empirical evidence obtained, those 

experiences let the authors gather enough data to be analyzed 

quantitatively and qualitatively.  

TECHNIQUES AND RESEARCH INSTRUMENTS 

The techniques and instruments that made possible the data 

collection for the elaboration of this project and at the same time led to the 

verification of the problem found in the speaking skill were the observation, 

the interview and the survey. 

TECHNIQUES 

The observation technique took an important place in the 

development of this study work, because through its aid, the authors of 

this project had the opportunity to extract valuable information from the 

place in fact, in a direct and participative way. 

The Interview technique provided the access to obtain qualitative 

data from the teacher’s perspective with a kind conversation that included 
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questions previously structured; this technique also helped looking for and 

confirming specific information required for this study work, making the 

data collection more precise and complete.  

The survey technique facilitated the data collection needed for this 

research work; this technique allowed the researchers to gather the 

opinions of the participants  through a set of items before prepared in a 

questionnaire with a more personal approach to the sample population 

which is the object in study. 

INSTRUMENTS 

The instruments employed for the data collection in this research 

work were an observation guide, an interview sheet, and a survey 

questionnaire. 

The observation guide gathered information which describes 

characteristics about the teacher’s attitude, methodology, strategies and 

techniques applied in the class, as well as the students’ behavior inside 

the classroom, those aspects were expressed in a value scale from 1 to 5, 

ranging from strongly agree to strongly disagree, in order to measure the 

people’s attitude in de development of classes, on the bottom part of the 

observation guide, a comment section, was included, where the 

researchers were allowed to add up extra aspects that were considered 

necessary to be analyzed. (See Annex IV, Research Instruments, 

Observation Guide; Chapter III, Analysis and Data Interpretation, 

Observation Results). 

The interview sheet contains 12 questions to be orally applied to the 

English teacher; those questions were carefully selected in order to obtain 

information related to the development of teacher’s English classes. 

Approaches and activities that are used inside the classroom as well as 

the way that the oral production assessment carried out. (See Annex IV, 
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Research Instruments, Interview sheet; Chapter III, Analysis and Data 

Interpretation, Interview Results). 

The survey questionnaire includes 18 items or statements that 

allowed students to express their opinions, applying Likert’s scale in order 

to capture the level of perception that students have about their own 

English level and the use of the language as a communicative tool. In 

addition items related to the way that group work activities are developed 

in class were also included and to conclude, in the last items were added 

suggestions regarding the proposal of this research in order to know the 

level of the students’ acceptation. (See Annex IV, Research Instruments 

section, Survey; Chapter III, Analysis and Data Interpretation, Survey 

Results). 

According to the aforementioned aspects and considering the 

sample distribution obtained by the formula, this research proceeded with 

the application of the instruments (interview and survey questionnaire) as 

the following table indicates: 

Table 5 

Instruments Distribution 

Technique Instruments Target 

Interview 1 Teacher 

Survey 172 Students 

Total 173  

Source: Students from 1
st
 year Bachillerato, RL High School 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

ANALYSIS AND DATA INTERPRETATION  

The outstanding information obtained from the survey, interview 

and observations carried out, is going to be presented through information 

tables, statistical charts and comments with its respective analysis and 

data interpretation. 
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The data collection in this study work revealed the following results: 

Student’s Survey Results 

Table 6 

I consider that the development of the Speaking Skill should be the 
main goal in learning English language. 

Code Category Frequency Percentages 

Item Nº1 

Strongly agree 77 45% 

Agree 93 54% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 1 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: The data analysis shows that the 99% of students considers 

that the speaking skill should be the main goal while learning English 

language. On the other hand, the 1% prefers staying in a neutral position. 

0%
20%
40%
60% 45% 54% 

1% 0% 0% 

I consider that the development of the Speaking Skill should be 
the main goal in learning English language. 
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Table 7 

I do not speak English fluently. 

Code Category Frequency Percentages 

Item Nº2 

Strongly agree 91 53% 

Agree 81 47% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 2 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: According to this item result, it is very clear that the 

100% of the students are aware about the problems found in the speaking 

skill, although there were no students taking a different position, there 

might be few students that probably are able to create utterances, but they 

might not be aware of the fact that they need to practice more to increase 

their level. 
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I do not speak English fluently 
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Table 8 

Teacher orally interacts more time than students in English classes. 

Code Category Frequency Percentages 

Item Nº3 

Strongly agree 86 50% 

Agree 86 50% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 3 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: This item result shows that all the students agreed that 

the teacher is the main protagonist in the English class, which confirmed 

the fact that students seldom have the opportunity to participate in English 

class. 
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20%
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Teacher orally interacts more time than students in English 
classes. 
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Table 9 

I do not express my ideas, do not ask questions and do not give 
spontaneous answers to other classmates or teacher in oral way. 

Code Category Frequency Percentages 

Item Nº4 

Strongly agree 72 42% 

Agree 98 57% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 4 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: There is a significant amount of students that 

recognizes they need to improve oral competences in English language. 

According to this interpretation of the result, the 57% agreed with this 

perception and the 42% is truly convinced that their oral communication is 

extremely weak. Nevertheless the 1% of them disagreed with this 

conception which might indicate they are receiving language input from 

external aids. 
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20%

40%
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42% 
57% 

1% 0% 
0% 

I do not express my ideas, do not ask questions and do not give 
spontaneous answers to other classmates or teacher in oral way. 
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Table 10 

I fear or feel pressured of making mistakes when I am asked to 
speak in English. 

Code Category Frequency Percentages 

Item Nº5 

Strongly agree 77 45% 

Agree 95 55% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

 

Figure 5 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: The 45% of students strongly agree that they are afraid 

of making mistakes at the moment to say something in English, and the 

55% agrees this perception, this situation might be happening because of 

the class environment, which makes it and it is clear that students need to 

be encouraged to speak in order to lose their fears. 
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I fear or feel pressured of making mistakes when I am 
asked to speak in English. 



 

 

40 
 

Table 11 

When I try to speak in English, the teacher interrupts by making 
corrections in real time. 

Code Category Frequency Percentages 

Item 
Nº6 

Strongly agree 89 52% 

Agree 81 47% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, Rita Lecumberri High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 6 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: 52% of students strongly agreed with the fact that 

teacher often interrupts making oral corrections in real time; another 47 

agree and confirmed this position. This event could be generating 

frustrations in students, stopping in this way de development of fluency 

which is needed for increasing the level of the speaking skill. 
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When I try to speak in English, the teacher interrupts by making 
corrections in real time. 
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Table 12 

English classes do not generate activities that promote oral 
communication in students of English language. 

Code Category Frequency Percentages 

Item 
Nº7 

Strongly agree 81 47% 

Agree 91 53% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 7 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: The results of this item reveals that the activities applied 

in English classes do not promote oral communication, because the 100% 

of students agree with this perception. 
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English classes do not generate activities that promote oral communication 
in students of English language. 
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Table 13 

I consider that vocabulary and pronunciation are acquired when listening 
to others to speak in English language. 

Code Category Frequency Percentages 

Item 
Nº8 

Strongly agree 69 40% 

Agree 101 59% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 8 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: The 40% of pupils strongly agree that vocabulary and 

pronunciation are acquired by input from other English speakers, another 

59% agrees with this posture, and just the 1% disagrees with this 

perception, which may indicate that very few students do not share this 

criteria. 
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I consider that vocabulary and pronunciation are acquired when listening 
to others to speak in English language. 
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Table 14 

I consider that the lack of opportunities to practice oral English with other 
classmates, difficult to increase the oral production. 

Code Category Frequency Percentages 

Item 
Nº9 

Strongly agree 76 44% 

Agree 93 54% 

Indifferent 3 2% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 9 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: Students’ perception indicates that the lack of 

opportunities to practice oral English difficult their learning progress, 44% 

of them strongly agree, 54% strongly agree, but only the 2% for some 

reason disagreed with this point of view, they may considerer there is no 

need for practicing oral language. 
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I consider that the lack of opportunities to practice oral English with other 
classmates, difficult to increase the oral production. 
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Table 15 

I consider that I can learn more English through interaction activities 
using the language instead of analyzing grammar rules and filling blanks 

on written exercises from the book. 

Code Category Frequency Percentages 

Item 
Nº10 

Strongly agree 71 41% 

Agree 101 59% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 10 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: There is a high preference to work in activities that 

include language and social interaction instead of learning grammar rules 

from the textbook; the results indicate that the 41% of students strongly 

agree with that perception and the other 59% supports the same position. 
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I consider that I can learn more English through interaction activities using 
the language instead of analyzing grammar rules and filling blanks on 

written exercises from the book. 
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Table 16 

I am interested in participating in group work activities instead of working 
individually in the English class. 

Code Category Frequency Percentages 

Item 
Nº11 

Strongly agree 67 39% 

Agree 103 60% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 11 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: According to this item analysis, the 99% of the students 

agree with the proposal that encourages group work activities, which 

confirms in this way that most of them are willing to work in groups. 

Nevertheless the 1% of pupils disagree this invitation, which indicates that 

few of them prefer to work individually. 
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I am interested in participating in group work activities instead of working 
individually in the English class. 
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Table 17 

I consider that classmates can help one to another in the learning process 
of English language, solving together vocabulary problems, in oral way. 

Code Category Frequency Percentages 

Item 
Nº12 

Strongly agree 69 40% 

Agree 100 58% 

Indifferent 3 2% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 12 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: The 40% of pupils consider that they can help one 

another to solve problems and learn together, another 58% agrees and 

keeps the same position. 
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I consider that classmates can help one to another in the learning process 
of English language, solving together vocabulary problems, in oral way. 
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Table 18 

In English class, it is always applied the same style of group configuration 
(E.g. Random, by names, etc.) 

Code Category Frequency Percentages 

Item 
Nº13 

Strongly agree 76 44% 

Agree 94 55% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 13 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: This item confirms that the way of group work activities 

are employed in the classroom needs to be updated, 44% strongly agrees 

and 55% agrees that teachers do not use group work configuration. On 

the other hand, 1% again disagrees, which indicates there is a small 

minority of students who are frequently opposing to the majority’s opinion. 
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In English class, it is always applied the same style of group configuration 
(E.g. Random, by names, etc.) 
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Table 19 

I consider that the group work activities that promote the use of oral 
English language will help to improve the level of the speaking skill. 

Code Category Frequency Percentages 

Item 
Nº14 

Strongly agree 89 52% 

Agree 81 47% 

Indifferent 2 1% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1
st
 year Bachillerato, RL High School 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 14 

 

Source: Students from 1
st
 year Bachillerato, RL High School 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: There is a high percentage of pupils that firmly think that 

through group work activities they will have the chance to use the oral 

language in order to improve their speaking skills. This interpretation is 

supported by 52% of students that strongly agrees with and 47% that 

agree this perception, on the other hand just the 1% keeps an indifferent 

posture. 
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I consider that the group work  activities that promote the use of oral 
English language, will help to improve the level of the speaking skill. 
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Table 20 

I have not participated in role play activities, simulation, conversation, or 
similar activities to speak in English without memorizing texts. 

Code Category Frequency Percentages 

Item 
Nº15 

Strongly agree 76 44% 

Agree 96 56% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 15 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: This item result shows that 44% students strongly agree 

with the fact that they have not had the opportunity to participate in 

activities that allow them to speak in English freely. The 56% also agrees 

this perception. It is important to mention that when the survey was going 

on, there were students that do not even know what a role play activity 

was. 
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I have not participated in role play activities, simulation, conversation, or 
similar activities to speak in English without memorizing texts 
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Table 21 

I am willing to cooperate, collaborate and share responsibilities while 
working in a group activity in English class. 

Code Category Frequency Percentages 

Item 
Nº16 

Strongly agree 83 48% 

Agree 89 52% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 16 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: There is a high percentage that shows interest about 

the proposal of this research, 48% strongly indicated to agree without any 

doubts their desire of participating in collaborative activities; the other 52% 

agrees and supports the same opinion. 
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I am willing to cooperate, collaborate and share responsibilities while 
working in a group activity in English class. 
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Table 22 

I consider necessary to implement a system of collaborative activities that 
encourage the use of oral English language. 

Code Category Frequency Percentages 

Item 
Nº17 

Strongly agree 79 46% 

Agree 93 54% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 17 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: the 46% of students strongly agree and considers it 

necessary to implement a system of collaborative activities that activates 

the spoken language, the 54% of pupils agree and keeps the same 

posture. 
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I consider necessary to implement a system of collaborative activities that 
encourage the use of oral English language. 
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Table 23 

Free and spontaneous oral production is not being asses in English class. 

Code Category Frequency Percentages 

Item 
Nº18 

Strongly agree 88 51% 

Agree 84 49% 

Indifferent 0 0% 

Disagree 0 0% 

Strongly 
disagree 0 0% 

TOTALS 172 100% 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Figure 18 

 

Source: Students from 1st year Bachillerato, RL High School 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Comment: The data analysis of this item reveals that oral 

production is not being assessed in English class, 51% strongly agrees 

with this perception, 49% agrees and shares the same posture. This 

information indicates that somehow speaking skill has been left aside in 

the teaching-learning process. 
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INTERVIEW RESULTS 

The questions included in the interview and the responses provide 

by the English teachers were literally transcribed on the following 

paragraphs:  

1. Do you considerer that the speaking skill should be the most 

important skill to be developed in your students of English 

language? Why? “No, because all the skills complement 

themselves, I mean they support each other”. 

 

2. What strategies or techniques do you employ to make your 

students to speak in English? “I generally use dialogues” 

 

3. What methods or approaches do you apply in your English 

classes? “I apply the inductive method; I ask questions to stimulate 

critical analysis”. 

 

4. How do you considerer your student’s speaking skill level is? 

“The level of the students is a little low; I could say they have a level 

A1.1”. 

 

5. How often do you apply group work activities in English 

Classes? “Rarely, I rarely use group work activities”. 

 

6. Do you include oral activities for teamwork assignments in 

your English class? If yes, which ones? If not, why not? “Yes, I 

use dialogues in pair work” . 

 

7. Do you make oral corrections in real time when your students 

speak in English? “Yes, I correct them in the same instant, 

especially errors in pronunciation” 
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8. What do you know about Cooperative Language Learning? “Is 

when students have skilled a competence and help others to 

increase their level”. 

 

9. What do you know about Communicative approach? “Is the 

interchanging of ideas where students interact with all students”. 

 

10. Do you consider that your students could help each other to 

fill gaps found in vocabulary if they work together speaking in 

English? “Yes, because they together share ideas and the same 

reason the vocabulary”. 

 

11. Do you think that it would be useful to implement a system of 

collaborative activities that encourage student to speak in 

English? “Yes, because through interaction they learn to develop 

their thinking and to pronounce better the words and so to express 

their ideas”.  

 

12. How do you asses the speaking skill in your students? “I asses 

the speaking skill through dialogues, and score the pronunciation”. 

Comment: The interview revealed that English teacher is worried 

about pronunciation, although she applies the pair work technique and 

dialogues, oral production is missing. Another relevant information to take 

into account is the fact that she has the idea of how the communicative 

method and cooperative language learning works but for some reason she 

does not apply them in her classes. It is possible that she just inferred 

those ideas from the question itself, and actually she does not know how 

those methods work. Another reason for not paying attention in students’ 

oral production might be because of the fact that she is interested in the 

developing all the skills due to her conception that they are linked 

together.  
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OBSERVATION RESULTS 

The observations realized in the development of English Classes, 

helped by observation guide sheets, revealed the following relevant 

qualitative information which is divided in three aspects: 

About Teachers’ Attitude in the Classroom 

 It was noticed that for English teachers it is very important to take 

the attendance every day. 

 

 Although teachers did not review the lesson plan during the class, 

teachers knew what to do in the classroom. 

 

 It was found that teachers had the main role in the class which 

means the carry out teacher-center classes. 

 

 The observation also showed that teachers hardly ever promoted 

opportunities to students participate, instead of that teachers asked 

general questions in order to be responded generally in one class 

voice. This means that teachers do not promote critical thinking in 

their classes. 

About Teachers’ Methodology, Strategies and Techniques Used in 

the Classroom 

 It was observed that teachers set focus on the English book and 

hardly ever provide extra material, the only material that was 

observed worksheets with grammar exercises that students had to 

fill the blanks in a group activity.  

 

 It was seen that teachers use traditional methods such as grammar 

translation and  audio lingual methods, because students only 

speak English by repetition and the memorization of dialogues from 
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the book, these dialogues were learnt by heart and assessed by the 

teachers in order to check pronunciation and not oral production. 

About Students’ Attitude in the Classroom 

 The observation revealed that students speak their native language 

in class, because when trying to speak in English students make a 

lot of pauses and are corrected by the teacher in real time, so 

students feel frustrated and prefer using Spanish to answer what 

teacher asks. 

 

 Students only read in English, memorize and recite dialogues, do 

not express their ideas, do not give explanations and consequently 

do not produce oral communication. 

Comment: those aspects obtained from observations put in 

evidence that English teacher from 1
st
 year Bachillerato at RL High School 

do not apply communicative approaches and activities that allow students 

to acquire oral competences to develop the speaking skill in students. 

Triangulation comment:  

From the data collection obtained in this study work , through 

survey questionnaire, interview and observations, this project reaches a 

conclusion that the development of the speaking skill in students from First 

Bachillerato, Rita Lecumberri High School, Afternoon shift, school year 

2016 – 2017,  has been put aside, and activities that are supposed to 

promote communication in learners, are not taking advantage of their 

maximal power in order to develop fluency in students, as consequence 

students do not produce oral speech instead of it, pupils  memorize their 

speech, which is very clear that  traditional methodology is the current 

time. 
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Figure 19 

CHI-SQUARE TEST 

 

Source: Microsoft Excel, Chi Square, Formula, Analysis 

Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

 

Interpretation: The chi-square analysis based on the formulas 

suggested by Moy-Sang, Zambrano & Noroña (2015), shows that there is 

a 0.01 of frequency between the two variables (Item2, Item14). This result 

matches with the range that indicates that the value is acceptable, in a 

scale from 0.00 to 0.05 (Davis, 2010; Blake, 2011). Therefore, there is 

significant relation between the dependent variable (Item2, speaking skill) 

and the independent variable (Item14, group work activities) (Silva, 2015). 
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Figure 20 

ANALYSIS OF VARIANCE TEST (ANOVA)   

 

Source: Microsoft Excel, Anova Test 

Developed by: Santiago Arteaga Guerrero & Yolanda Jácome Bejarano 

Interpretation: The Analysis of Variance offers a panoramically 

view of how all items from the survey has a grade of variance. The P-

value indicates there is 0.090293 value of variance among the variables. 

Olson (2015) affirms that a P-value, less than 0.05 expresses a significant 

difference between variables. Therefore the P-value of 0.09 in this Anova 

test demonstrates a significant relation between variables. 
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Figure 21 

CORRELATION TEST 

 

Source: Microsoft Excel, Pearson’s Correlation Test, Survey Items 
Developed by: Santiago Arteaga Guerrero, Yolanda Jácome Bejarano 

Interpretation: The correlation test shows that the dependent 

variable (speaking skill) and the independent variable (group work 

activities) are positive related each other because in the result obtained 

from the Pearson’s relation coefficient of this test is r= 0.9997 

(RStatsInstitute, 2011). According to Medina & Salazar (2015) if the result 

received is among 0.9 and 0.99 that means the correlation between the 

two variables is highly positive.  
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CORRELATION BETWEEN VARIABLES 

Relying on the result aforementioned, the data results and 

according to the general objective of this project, the analysis of the 

influence that group work activities have in the development of the 

speaking skill was carried out through direct observations, interview, 

survey and the theories already grounded in the foundations. 

 Regarding the first specific objective and the data interpretation 

obtained from a field study, bibliographical research and statistical analysis 

allowed valuing the group work activities because they take an important 

place in this research, through them and employing communicative 

approaches students will have opportunities to put in practice the English 

language. 

 The data collection led to fulfill what is established in the second 

specific objective which is to determine the development of the speaking 

skill. The level of the speaking skill in students was diagnostic employing a 

field study, bibliographical research and statistical analysis. 

Finally, the interpretation of data results and test analysis carried 

out, achieved to a conclusion that is necessary to design of a system of 

collaborative activities for speaking. Fulfilling in this way what is stated in 

the third specific objective. 
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CONCLUSIONS AND RECOMMENDATIONS 

CONCLUSIONS 

The founding revealed that activities that promote the use of the 

oral language with critical thinking will develop oral competences in 

learners and consequently the level of oral production will increase. 

The observations showed teachers that take the main role in class, 

will rest opportunities for students to develop skills. Students from First 

Year Bachillerato have not had opportunities to develop the English 

speaking skill. 

Interview, surveys and observations revealed that a technique is not 

enough to develop competences; a good technique with an inadequate 

strategy will not take advantage of its maximal power. The underutilization 

of activities led to put aside the speaking skill in students. 

Language should be acquired and not to be learnt by force, through 

a biographical research was ground that non linguistics aspect are involve 

to develop the speaking skill. Data compilation showed students have 

serious problems in oral production. 

Statistics revealed teenagers are willing to work with collaboration 

and cooperation, in order to apply oral use of the language. They even 

consider that speaking is important when learning a language. 

RECOMMENDATIONS 

Teachers should bring up to class extra activities that are not 

include in the English book, to break monotony and get more attention 

from students, in this way students will be open to participate and share 

experiences, ideas, and feelings in order to develop oral competences. 
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Classes should be learner-centered and the role of the teacher 

should be like a trainer, providing opportunities to put what is learnt in 

practice. It is necessary to take in consideration that the development of 

speaking skill only will occur if students speak. 

Teachers need to be constantly updated, in order to get the 

maximal potential of the activities and addressed them to the skill that 

needs to be developed without forgetting the other skills that also need to 

be practiced.  

Students need to be exposed to the language, they should be 

invited without pressures to participate, teachers should arouse in them 

the motivation for learning and not to harass them with a lot of homework, 

this means to pay attention in significant learning. 

Teachers need to encourage their students to participate, to solve 

problems together, to cooperate, and to help other friends, in order to work 

together and achieve a common goal. 

To future research: This study work recommends continuing the 

research about communicative approaches and group work activities from 

the point of view of the writer, applying interactive and collaborative writing 

because writing is another way to communicate, sharing opinions and 

expressing what people think or feel. 
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CHAPTER IV 

PROPOSAL 

TITLE 

Design of a system of collaborative activities set focus on group 

work activities for speaking. 

JUSTIFICATION 

The results of analysis and data interpretation obtained from 

collecting information through observations, interview and survey 

questionnaire, revealed that English teachers need an orientation to apply 

adequate strategies that encourage students to develop the speaking skill, 

the techniques and research instruments allowed to take into account the 

fact that pupils do not have opportunities to practice oral language in 

English classes, it was also noticed a teacher-center classroom, as a 

result of it the oral communication in pupils was absent. 

For that reason it is considered that this proposal which is based on 

a set of activities that put students to work collaboratively in groups with 

the main idea of promoting oral communication in a learner-centered 

class, aiming to develop fluency in the speaking skill, it is necessary to 

solve the problem found in this important skill in students from First 

Bachillerato Rita Lecumberri High School, School Year 2016 – 2017. 

OBJECTIVES 

GENERAL OBJECTIVE 

To fortify the development of the speaking skill in students through 

a system of collaborative activities for speaking, supervised and monitored 

by the English teacher.  
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SPECIFIC OBJECTIVES 

 To provide the teacher with a set of activities to work with 

students in groups in order to develop oral competences in 

English language. 

 

 To generate opportunities for students to produce oral 

communication and put in practice what they learn in English 

Class. 

 

 To increase the level of the speaking skill in students applying 

communicative approaches. 

THEORETICAL BASES 

The theoretical bases that support the design of this proposal are 

grounded in the following foundations: 

From the philosophical foundation this project takes the 

axiological basis relying on the ideas of Gonzales, Rodriguez & 

Hernandez (2011) who suggest to apply values while working with 

teamwork activities specially kindness, cooperation and responsibility, in 

order to obtain better results in the process of these assignments. It is 

important that teachers encourage students to put in practice moral and 

social values when pupils work in groups. 

From the sociological foundation this proposal regards the point 

of view of Salazar (2015) who advises to use language as a cultural tool 

through social interaction. In other words students are supposed to use 

this powerful instrument to develop the speaking skill while working 

together in teamwork assignments. 

From the psychological foundation it has been considered 

essential to apply the zone of proximal development from Vygotsky’s 

theory which speaks about how students can help one to another to 
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increase their cognitive level when they work together as a team. Beside 

this, the design of this proposal takes in consideration the conception of 

Taqi & Al-Nouh (2014) which states that students feel more motivated 

when they work with their friends. In this way a friendly environment of the 

classroom will help to catch students’ attention when applying 

collaborative activities that promote oral communication.  

From the linguistic foundation it has been taken the perception of 

Anggani & Hartono (2015) who declare in order to increasing the level of 

speaking skill, it is essential to develop fluency in students. Urrutia & Vega 

(2010) suggest to encourage students to speak in a freely and relaxed 

way, without pressures. The theories of Krashen & Terrell (1995) about the 

teacher monitor and the language acquisition are also essential in the 

elaboration of this proposal because this study work aims to develop a 

learner-center classroom where students are able to communicate in oral 

English language, receiving and giving speaking inputs from one to 

another pupil. 

From the pedagogical-didactical foundation it is assumed the 

communicative approach suggested by Salazar (2015) & Zainuddin et al. 

(2011) as the main method that will allow strengthening the develop of the 

speaking skill, using collaborative activities recommended by Lima (2011) 

as strategy to assure an effective application of group work assignments 

that enhance the opportunities for student to speak in English Language 

developing at the same time communicative and social skills. 

FEASIBILITY OF THE PROPOSAL APPLICATION 

FINANCIAL  

This proposal is financially feasible because to its application it is 

not mandatory or required to expend any extra amount of money; on the 

contrary, teacher will only apply resources that already have in the 

classroom, especially sheets of paper and markets, although few activities 
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suggested to print pictures, the no resource alternative is its main 

preference. 

LEGAL  

The proposal of this research is legally feasible because its 

application is supported by articles taken from Ecuadorian Constitution, 

Intercultural Organic Education Law, and Childhood & Adolescence Code, 

which guarantee the holistic development of education, promoting aspects 

that involve interaction, participation, cooperation, communication, and 

personal and interpersonal relationships. (See Legal Foundation, Chapter 

II). 

TECHNICAL  

It is technically feasible due to the fact that this proposal is designed 

to be applied and monitored by English teachers so that they could employ 

techniques that are indicated on the procedure sections designed to be 

used in a practical way. 

HUMAN RESOURCES  

It is humanly feasible because the human resources that are 

required for the application of this proposal are students and English 

teachers. 

SOCIO-POLITICAL  

This proposal is socio-politically feasible because it applications 

attempts to solve a problem found in a social context which is regulated by 

education policies from a state institution. 
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PROPOSAL DESCRIPTION 

This proposal is designed to fortify the development of the speaking 

skill in students from First Year Bachillerato at Rita Lecumberri High 

School. For that reason it is aligned with the English Book level 3 2015-

2016, in accordance with topics, language function and structures from the 

units of the textbook. 

The units of this proposal are divided into 4 activities each one, 

which were created, adapted, and rebuilt with a speaking orientation, 

communicative approaches and collaborative strategies aimed to work 

with an average of 40 students per classroom; few activities may require a 

homework preparation in order to review vocabulary with the purpose of 

bringing information for working in groups the next class. 

At the beginning of each activity it was included, the language 

function of this activity which is the objective expected, the group formation 

suggested for its application, the group distribution and resources 

required, the mode of the activity that indicates which kind of activity is 

about, the preparation section that talk about suggestion in the case that a 

previous requirement is needed and finally the procedure section that 

indicates with specific details how to work the activity step by step. 

To conclude with this description, it is remarkable to mention that  

the application of this proposal is arranged to be put in practice any time of 

the school year because on one hand this proposal covers the whole units 

of English book level 3 and in the other hand, no extra materials are 

required for its application due to the fact that its application only needs 

paper, pen, markets and human resources, and when it was suggested to 

bring printed material, there was included an alternative to be developed 

without extra materials. 
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CONCLUSIONS 

The design of the system of collaborative activities was carried out 

with the main idea of solving a problem found in the speaking skill, in 

students from First Year Bachillerato at Rita Lecumberri High School. 

Fulfilling in this way the general and specific objectives established in the 

proposal: 

All the activities that were included in this proposal will encourage 

students to speak in English language, working in groups, and will be 

monitored and supervised by the English teacher, creating in this way a 

center-learner class environment. 

This proposal will provide the teacher a didactic material that will 

help students to develop oral English competences, following speaking 

goals from the students textbook. 

This compilation of activities will generate more opportunities for 

students to put in practice what they have learnt from English classes, 

using the spoken language.  

The application of this proposal will increase the level of the 

speaking skill in students, employing collaborative activities to promote 

social interaction and consequently speaking communication. 

 As a final point of this study work, it is essential to mention that 

applying communicative approaches is an effective way to lead students to 

express their ideas in English language, it is vital that teachers create 

opportunities for them to participate and collaborate in the process of 

acquiring the language, without pressure and feeling fear of speaking and 

making natural mistakes. 
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 INTRODUCTION 

The following System of Collaborative Activities Set Focus on 

Group Work Activities for Speaking (SCAS) is the result of a study work 

about the influence of group work activities in the development of the 

speaking skill, as part of the requirement for obtaining the Bachelor of 

Education in English Language and Linguistics Degree at the University of 

Guayaquil, Faculty of Philosophy, Letters and Education Sciences. 

The findings revealed that it is rather important to provide more 

opportunities for students to use the language in activities that involve 

social interactions, and cooperation that leads to oral participation with 

mutual group effort. This creates a friendly environment where pupils 

encourage and help one another to get better results with the supervision 

and guidance of the English teacher as a monitor in the process of the 

acquisition of the English language. 

Applying communicative approaches with collaborative strategies in 

teamwork assignments, this system pretends to fortify the development 

the speaking skill in students from First Year Bachillerato at Rita 

Lecumberri High School. 

This SCAS is aligned with English Book Level 3 (EBL3), 2015 – 

2016 for the purpose of putting in practice what student have already 

learnt from Units within the current textbook, using the language as a 

cultural tool and promoting the oral communication among students. 

Each Unit is divided into four activities for speaking in pairs or small 

groups, following topics and grammar usage in accordance with the aims 

stablished from each Unit found in EBL3.  

Although these activities are ready to put in practice, the English 

teacher is free to modify the content suggested on the preparation and 

procedure sections if students’ needs require it. 
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 METHODOLOGICAL GUIDELINES 

The activities from the SCAS are oriented by the Communicative 

Approach (CA) and the Cooperative Language Learning (CLL) to develop 

social skills as well as the speaking skill in students. 

The CA aims to develop communicative skills by language 

interaction, in this way the spoken language takes an important place 

because it allows students to express themselves, transmit their feelings, 

share opinions, and ask and provide oral information.  

The CLL allows teamwork while sharing responsibilities in a social 

context and consequently students learn to take care of the group 

assignment presentation, succeeding together and learning together from 

one to another, in this way pupils convey ideas to solve problems together, 

leading them to a more natural acquisition of the oral language.  

This SCAS applies Collaborative Activities as the main strategy to 

work in small groups about 5 or 6 students, this strategy enables mutual 

collaboration in teams assignments that are aimed to speak 

collaboratively, in this way students receive language input from one 

partner to another, developing fluency and social and communicative 

skills. 

As a final point, it is important to mention that the English teacher 

needs to encourage their students to speak by applying interactive 

activities which include real life topics that stimulate pupils to use freely the 

spoken language without pressure or fears. It is also essential, to ensure 

that the teacher creates a learner-centered class environment, where the 

students are the main participants in English classes, in this way students 

develop competences in English language while the teacher monitors and 

supervises students’ roles in the activities previously prepared. 
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UNIT 1 

Random Wh-Yes/No questions 

Language function Answering Wh and yes/no question using simple 

past tense. 

Resources: Pieces of paper 

Group Distribution: Pairs 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction 

 

Preparation: 

Teacher needs to print or write down Wh and yes/no question using simple 

past tense, on pieces of paper, cut them and bring them to class. 

 

Procedure 

1. Divide the class in pairs. Then, give only one member of each pair a 

set of question in pieces of paper. 

For example: 

 Where did you go the last weekend? 

 Who went with you to the mall? 

 Did you have a pet? 

 Who was your best friend? 

 Where did you go on vacation? 

 Did you buy an airplane? 

 When was the last time that you travelled by bus? 

 Did you have a parrot? 

Picture Source: 
https://goo.gl/6inbhV 
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 When did you go to the dentist? 

 Did you buy a house? 

 Who lived in the house? 

 Where did you buy the house? 

 Did you arrive late to the high School? 

2. The pair of students of each group answers each question using the 

correct form of the verb. 

3. Students switch roles. Now the other students ask. 

NOTE: The teacher can use different kind of questions that involves 

simple past tense, Wh and yes/no questions. 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

Picture Source: 
https://goo.gl/70D1rD 
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Guessing 

Language Function: Asking and answer questions about people using 

the simple past tense(affirmative, negative,    

interrogative) 

Group Distribution: Group of five students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode:  Cooperation, Interaction. 

 

Procedure 

1. Ask students to form groups of five students. Then, The teacher 

selects and asks one student of each group to leave the classroom. 

2. Each group of students that are in the classroom talk about the 

activities that their partner, who is outside ,did the previous day then 

each group design a schedule with the time, describing the different 

activities, for example, Where did he/she go? Who was with him/her 

etc. 

3. When the schedule has been finished the partners of each group 

returns to their groups in the classroom and answer yes/no 

questions related to the schedule that their partners did. 

4. Student’s answers verify or deny the group guesses. Students 

record the correct answers within the timetable in the group. 

 

 

Picture Source: 
https://goo.gl/ucraL8 
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My Social Networking Website Experience 

Language Function: Asking and giving information about past events. 

Group Distribution: 8 Smalls Groups of 5 Students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Speak in turns 

 

Preparation: 

In a previous class, ask students to review vocabulary about social 

networking pages, things you can do in them, verbs related to activities 

you can do on those pages, using past tense and regular e irregular past 

forms. 

 

Procedure 

1. Divide the class into 8 teams of 5 people 

2. Have 4 teams elaborating questions about what students did when 

they used any social networking websites. 

For example: 

When was last time did you log in a social networking website? 

Did you remember its name? Tell the name. 

What did you do in it? 

What was your last post about? 

Did you comment on other people’s posts? Why? Why not? 

3. Have the other 4 teams to choose one social networking website 

and prepare possible answers about it. Then give both groups 
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some time. 

4. Once time is up, divided the class in two new groups, one group 

(Team A) is formed with the ones that made the questions, and the 

other group (Team B) that made possible answers. 

5. Tell students the rules before they start talking, for example: 

 Only teacher give the word to students. 

 Every student has to raise their hand first before asking a 

question or answering it. Then teacher decide who talks. 

 Students cannot participate two times. 

 If a Student asks or answers correctly the question, his/her team 

gets a point. (Teacher will write a mark on the whiteboard)  

 Students’ members can help each other except those ones that 

have already participated. 

6. Team A starts first by selecting one student to ask a question. 

Team B answers the question by selecting one student to respond. 

7. When questions are finished, the teacher counts the points and 

asks for a round of applause for the winner team. 

 

 

 

 

 

Picture Source: 
https://goo.gl/CKRKmz 

 

Picture Source: 
https://goo.gl/J6Q9ex 
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Vocabulary Switch 

Language Function: Giving and receiving language input, to fill 

vocabulary gaps. 

Group Distribution: Smalls Groups of 5 Students: 

Team A; Team B; Team C; Team D; Team F. 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Speaking Game 

 

Preparation: 

Students Review vocabulary about Scientific and technological 

breakthroughs (STB). (Regular, irregular verbs, idioms, inventors, 

inventions). 

 

Procedure 

1. Divide the class into smalls groups of 5 people 

2. Teacher tell the rules: 

Select categories to switch anytime while using vocabulary about 

STB. 

For example: 

 

-Regular Verbs (In Simple Past tense). 

-Irregular Verbs (In Simple Past tense). 

-Inventors. 

-Inventions. 

-Idioms. 
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3. Teacher chooses a group to start the round. (Make sure to respect 

team turns in an orderly manner). 

4. Each team selects one member per round to say a word from 

vocabulary selected.  

They can collaborate and cooperate to choose the word. 

A different team member has to participate in every round. 

 

For example: 

Round1 

Category: Inventors 

Team A: Student1 “Benjamin Franklin” 

Team B: Student1 “Gutenberg” 

Team C: Student1 “Thomas Edison” 

Team D: Student1 “Fleming” 

Team E: Student1 “Helen M.” 

Team F: Student1 “John Pemberton” 

Round2 

Category: Regular Simple Past Verbs 

Team A: Student2 “discovered” 

Team B: Student2 “invented” 

Team C: Student2 “created” 

Team D: Student2 “discovered” 

Team E: Student2 “developed.” 

Team F: Student2 “made” 

 

5. If a student fails, he/she loses the game, but his/her group keeps 
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playing the game until everybody loses. 

6. Teacher supervises and verifies that the information is not 

repeated. If a student repeats vocabulary information, he or she 

loses the game, but his/her group keeps playing the game until 

everybody loses. 

7. Teacher switches among categories anytime in order to increase 

the game level of difficulty. 

8. When teacher decides to end the activity, the team that has more 

members wins. 

 

 

 

 

 

 

 

 

 

 

 

Picture Source: 
https://goo.gl/uHEkmZ 
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UNIT 2 

My Vacations  

Language Function: Taking about holiday activities sing the simple past 

tense, past progressive tense, there was/there 

were, and sequence connectors. 

Group Distribution:                     Group of four people 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Cooperation, Interaction . 

 

Preparation: 

After that the teacher has explained grammar and vocabulary about Unit 2, 

students are prepared to do this activity.  

 
 

Procedure 

1. Divide the class in group of four, ask them to create a dialogue with 

their partners about their experiences in their vacations with the 

supervision of the teacher using wh-yes/no questions, simple past 

tense, progressive tense, there was/there were, and if it is possible 

sequence connectors. 

2. When students have finished creating the dialogue they have to 

perform it using corporal expressions without any interruption 

3. Once groups finish their participation, the highlighted mistakes will 

be discussed with the teacher. 
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Inventing a tale/story  

Language Function: Creating a story or tale using the simple past, past 

progressive tense, Sequence connectors. There 

was, there were 

Group Distribution: Four Teams 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Cooperation 

 

Procedure 

1. The class is divided in four teams (group: A,B,C,D) 

2. Explain the rules of the activity: 

The two first groups have to stand up and stop one group in front of 

the other group in a parallel range like the example of the chart: 

 

 

 

 

  

 

3. Give a title for the tale then the student from the range A began 

giving a sentence to form the tale.  

For example: 

“Once upon a time, a beautiful girl that walked on the street with her 

friends”, then the student B continuous with the tale ”the girl 

stumbled with a rock” , in this way each student from the range A 
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and B in zigzag form like the example of the graphic. 

4. Each student from the range A and B collaborates with a sentence 

to complete the tale using the past simple or continues and 

sequence connectors, if a student does not what to tell, he or she is 

wipe out . 

5. The same process have to do teams C and D. 

6. The team that finishes with more participants win the game. 

NOTE: A market or any other object can be used to give more 

emotion to the activity. 
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Match the Idiom 

Language Function: Describing Pictures to relate them to Idioms. 

Resources: Sheets of paper, pictures. 

Group Distribution: 7 Groups of 6 students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Talk Partner 

 

Preparation: 

Teacher needs look for images related to the following idioms: 

 Itchy feet 

 Hit the road 

 Hit the pedal to the metal 

 Live out of a suitcase 

 Sunday driver 

 Fit the bill 

 I’m kidding you 

 

In addition the teacher will write down on pieces of paper the name of 

each idiom (one for each group). 

 

Note: Teacher might look for pictures from the internet and print them, if 

there are no resources, another option is to get images from the 

newspaper, magazines, old books, and so on. 

 

Procedure 

1. Divide the class into seven groups of six people approximately 

2. Provide one picture for each group. 
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3. Tell the groups to observe the pictures in order to get specific 

information to be described. 

4. Order the groups to put the image at aside for a while, and have 

students telling with their own words what did they see on the 

pictures, using there was / there were to make sentences. 

5. Once finished give one random piece of paper with the name of the 

idiom to each group. 

6. Have students trying to match their idiom with the pictures from the 

other groups. Make sure only English language is spoken. 

7. Ask groups to show the class their matches, correct them if there 

are any mistakes and explain the idiom meaning if necessary.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Picture Source: 
https://goo.gl/HbuH2l 
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Triangle 

Language Function: Telling a personal experience, asking 

questions and summarizing information. 

Resources: Pieces of Paper 

Group Distribution: Small Groups of Three People 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Collaborative Triangle 

 

Preparation: 

Students need to review the vocabulary and grammar corresponding to 

Unit 2. 

Teacher needs to prepare a list of topics for students; these could be 

written on the board or on pieces of paper, one per group. 

 
 

Procedure 

1. Teacher explains the activity and provides different topics for each 

group, topics about past experiences, or describing places visited. 

For example: 

 Holidays 

 Travelling 

 Recreational Parks 

 Anecdotes 

 Accidents 

 When I was at the Hospital 

 Past Memories 
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 Adventures 

 Beach Resorts 

2. Give the following roles to each member of each group: 

-The Speaker: This person is going to tell their partners about a 

personal experience from the random topic given by the teacher. 

-The Questioner: This student is going to asks for details, in order to 

clarify the story told. 

The Note-Taker: This pupil is going to take notes from the story, 

then tell the class any relevant information gathered. 

3. The activity starts, and the teacher supervises the activity while 

students share information orally in the triangles. 

4. The activity finishes when all Note-takers present the relevant 

information obtained from the story. 

 

 

 

 

 

 

 

 
Picture Source: 

https://goo.gl/1ekQv3 
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UNIT 3 

Talk Show 

Language Function: Talking about hobbies using imperative, modals 

verbs and give suggestions.  

Resources: Piece of paper or cardboard. 

Group Distribution: Groups of six students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Simulation 

 

Preparation: 

In a previous class, give a topic to each group. 

For example : 

-Hobbies and jobs. 

-Hobbies and friends. 

-Most common hobbies. 

-Hobbies and entertainment. 

Each group has to have a talk master (person who leads the interview). If 

it is possible, students can bring objects or costumes to carry out the 

simulation. 

Each group prepares questions to the talk master and the possible 

answers. In the questions and answers, students have to use imperative 



22 
 

mode and modal verbs. 

 
 

Procedure 

1. In the previous class, explain the activity .A group of students  go in 

front of the class to carry out the simulation about a talk show, the 

other groups are the audience and write other questions or possible 

advices relate to the topic in the same way each group go in front to 

the class to perform the talk show. 

2. If it is a big class and there is not enough time, you could use two or 

three groups and the others groups make questions and give 

suggestions about the topic.  

 

 

 

 

 

 

 

 

 
 
 
 
 
 

Picture Source: 
https://goo.gl/cUhHHC 

 

Picture Source: 
https://goo.gl/ybcCBY 
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My Favorite hobbies 

Language Function: Talking about hobbies using the imperative mode 

using hobbies. 

Resources: Piece of paper 

Group Distribution: Groups of six students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction. 

 

Procedure 

1. Divide the class into groups of six students. 

2. Each student in the group draws a chart dividing it in two columns 

for names and hobbies. For example : 

Names Hobbies 

Mary Going to the gym 

Rosa Drawing 
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. 

3. Ask students to write in the chart two or three hobbies interviewing 

some partners from their same group like the example. 

4. After completing the two or three hobbies students from each group 

need to interview students from other groups with the purpose of 

completing the chart. 

5. When the chart is complete students return to their groups to 

compare the interview results with the supervision of the teacher. 

6. Then one student of each group goes in front of the class to present 

their conclusion findings. 
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Following Instructions 

Language Function: Using imperatives, giving instructions, 

commands. 

Group Distribution: Small groups of two or three people. 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Role Play, Simulation. 

 

Preparation: 

Students need to review imperative mode, and vocabulary related to the 

topics that the teacher provides. 

Teacher needs to prepare a list of topics with situations for students to 

roleplay them using imperative mode. 

For example: 

 At the supermarket: 

(An old woman/man goes with her/his grandchild in a wheel chair, 

and orders to do things for her/him, for example bring me tomatoes, 

look for butter, come closer, reach me this, give me that etc.) 

 At the Office: 

(The boss of the enterprise gives orders to her/his employers in 

order to do things for him/her). 

 At the restaurant 

(A friend invites another friend to go to a restaurant, then both 
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orders to a waiter or waitress to bring meals food drinks etc.) 

 At the kitchen 

(Someone is going to give instructions about how to prepare a 

recipe, while another one pretends to be cooking). 

 

 Teaching something to someone: (giving instructions) 

o At the classroom: (teacher and student roles) 

o On the phone:  A friend is going to say what to say about 

the following situations: 

 There is a fire (give instructions to put out the fire) 

 There is an earthquake (What to do if it happens) 

 

 At the street: (indicate to some tourist how to get to different  

places) 

 
 

Procedure 

1. Explain the role-play activity and write down the topics or situations 

on the board. If it is necessary give them some ideas to interpret 

roles, and few examples about how to use the imperative mode. 

(Ask them to be creative). 

2.  Give them some time to prepare the activity and monitor them. 

(This could be sent as homework and in the next class students will 

roleplay the situations). 

3. While students are roleplaying the situation, take some notes about 

their mistakes. (Do not interrupt their presentation please, let it runs 

its course and take errors as part of the natural process of acquiring 

a language).  
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4. To finish this activity, congratulate students on their effort, 

collaboration and participation. After that students can vote for the 

best group’s participation but they are not allowed to vote for 

themselves. 

  

   

 

 

 

 

 

 

 

 

 
 

Picture Source: 
https://goo.gl/cidaIx 

 

Picture Source: 
https://goo.gl/c2bLB9 
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A Friend of Ours… 

Language Function: Explaining a problem and giving advice.  

Group Distribution: Small Groups of 4 people. 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Problem Solving, Collaboration, Cooperation. 

 

Preparation: 

Students need to review how to advice someone and use modal verbs. 

Teacher needs to prepare topics oriented to controversial problems, in 

order to solve them in collaboration with other partners. 

For Example: 

(Here a team of students are going to explain what is happening to 

a friend in common, by providing details about past experiences 

they have had with this friend. Another team of students are going 

to look for possible solutions, giving advises and using modal verbs 

as possible, related to the following possible problems: 

 A friend of ours has a:  

o Drinking Problem (Alcohol Abuse). 

o Cigarette Smoker’s Problem.  

o Drug Abuse Problem. 

o Pet hidden from parents in his/her bedroom. 

o Noisy Neighborhood (Listen to Music Loudly). 

o Boy/Girlfriend that is very jealous. 

o Boy/Girlfriend cheating on her/him. 

 A friend of ours is:  
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o Pregnant. 

o Secretly in love with someone. 

 A friend of ours: 

o Wants to quit his/her studies to go to work. 

 

Procedure 

1. Divide the class into two teams of 10 pairs each one.  

(Team A= 10 pairs; Team B= 10 pairs) 

2. Provides the 10 topics suggested in the preparation part of this 

activity. (One topic for each pairs and both teams must have the 

same topics). You can let them decide what topic to choose, or you 

can give them randomly. 

3. Explain the activity and the roles for each pair and teams: 

Team A: These pairs are going to help one to another to prepare 

details in order to explain later the problematic situation of the topic. 

(Here students might need to employ or combine tenses already 

learnt while giving details of the problem.). 

For example: 

“We have a friend, he has a drinking problem, last night we found 

him/her drinking alcohol in his/her room in secret. We don’t know 

what to do to help our friend.” 

Team B: These pairs are going to collaborate with ideas about how 

to solve the problematic situation by giving advises and using modal 

verbs. 

For example: 
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“We believe you should talk with him, try to ask why he needs to do 

that, or you might talk to his/her parents.” 

4. Once pairs from both teams are ready, ask them to form new 

groups with the other pair that possesses the same problematic 

situation, as a result of this, the group formation will switch to a 

small group of 4 people. 

5. Ask the pairs belonging to Team ‘A’ to describe or explain the 

problematic situation to the pairs from Team ‘B’. (Make sure that 

students do not read what they said, they have to speak freely). 

6. Once pairs from team A have finished speaking, the pairs from 

Team B will provide the advice or instruction with the help of modal 

verbs, in order to solve the problem. 

Note: While students participate in the activity, teacher monitors 

and guides the activity. Make sure they speak without reading what 

they say. 

 

 

Picture Source: 
https://goo.gl/Fwr9ro 
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UNIT 4 

Turning 

Language Function: Creating comparative sentences. 

Group Distribution: Pairs 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction 

 

Procedure 

1. Divide the class in pairs.  

2. Write a set of words in the whiteboard in order that the students 

compare the words. 

Some example of the words are: 

Car/tractor/cat/elephant/worm/snake/ant/bee/cellphone/television/ 

Shoe/boot/bicycle/motorcycle. 

 

3. Ask students to write the words in pieces of paper. 

4. Students turn down in the table the pieces of paper with the words 

already write in order to do not see the words.  

 

  

 

 

 

 

When all the students are prepared ,then the activity begings. 

5. Each student from the pair take turns to flip two pieces of paper with 

the purpose of connecting two words and creating a comparative 

sentence. 
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6. Students create as many possible comparative sentences as they 

can.  

7. The pair goes out in front of the other to tell the sentences that they 

have created. 
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Asking  

Language Function: Asking and answering questions relate with the 

places, famous landmark, and people  using the 

superlative. 

Group Distribution: Pairs 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction. 

 

Procedure 

1. Divide the class in pairs. 

2. Write on the whiteboard a set of adjectives relate with the places, 

famous landmark, and people.  

Some examples of words are: 

 

 

 

 

 

 

 

3. Ask the pairs to write five questions and their answers using 

superlatives, students choose five words from the set. For example: 

What is the hottest city of Ecuador? 

Guayaquil is the hottest city of Ecuador. 

 

4. While students are working in pair, the teacher monitors them, 

verifies that the students are speaking only in English language, 

and makes sure that students are not reading. 

 

Hot,cold,big,long,humid,dry,small,

high,popular,shy,happy,close 

,honest,tall. 
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Opposite Comparisons 

Language Function: Asking and answering questions using 

comparatives. 

Resources: Images or Pieces of Paper 

Group Distribution: Small groups of 5 people 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction 

 

Preparation: 

Students need to vocabulary about comparative adjectives from the unit in 

the student book. 

Teacher needs to look for pictures about 2 outstanding places, 2 buildings, 

2 parks, 2 malls, or 2 recreational areas that you can find in Guayaquil 

City, in order to students make opposite comparisons between two 

pictures (for example two malls) (If you do not count with resources, you 

can make it by just writing the names of these places in different pieces of 

paper). 

 

For Example: 

 

 Mall del Sol 

 San Marino 

 

 Malecón 2000 

 Malecón del Salado 

 

 Seminary Park 

 9 de Octubre Park 
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 Américas Av. Bridge 

 Unidad Nacional Bridge 

 

 Hilton Colon Hotel 

 Oro Verde Hotel 

 

 Guayas & Kill Statue 

 Simon Bolivar Statue 

 

 Capwell Stadium 

 Monumental Stadium 

 

 
 

Procedure 

1. Divide the class into small groups of 5 people. 

2. Provide a couple of pictures to each group (With the same target 

topic for example: mall (two pictures of two malls). 

3. Ask students to observe the pictures and help one to another to 

create 5 opposite comparative sentences (one for each member) 

using comparative adjectives.  

 

For example: 

 

Capwell Stadium is smaller than Monumental Stadium 

Capwell is more expensive than Monumental 

Monumental is bigger than Capwell. 

Monumental have a longer ground than Capwell. 

Capwell is more beautiful than Monumental. 
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(Apply adjectives depending of the picture selection using, bigger, 

smaller, higher, wider, funnier, faster etc.) 

4. Once students have observed and helped one to another, ask them 

to present the whole class the pictures with speaking one opposite 

comparison about the topic chosen. 

Note: During the process of the whole activity, it is required that 

students do not take notes or write anything, just by speaking 

interaction. 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 



37 
 

What’s the worst…? What’s the best…? 

Language Function: Asking and answering questions using 

superlatives. 

Group Distribution: Pairs. 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction, Jigsaw. 

 

Preparation: 

Students need to review superlative structures (affirmative statements and 

how to make questions). 

 
 

Procedure 

1. Divide the class in pairs. And set letters A and B to each member of 

the pair.  

For example: 

 Pair1: Student A, Student B 

 Pair2: Student A, Student B 

 Pair3: Student A, Student B and so on. 

2. Ask students to elaborate using their imagination at least 5 or 6 

couple of questions according to their personal opinion about a 

thing in particular, applying the following question structure:  what is 

the worst…? Why? What is the best…? Why? 

For example: 

According to your opinion / For you / From your point of view: 

 What is the best typical food? Why? 
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 What is the worst typical food? Why? 

 What is the best team sporting club? Why? 

 What is the worst team sporting club? Why? 

 Who’s the best singer/actor/actress in Ecuador? Why? 

 Who’s the worst singer/actor/actress in Ecuador? Why? 

 What’s the best mall in the city? Why? 

 What’s the worst mall in the city? Why? 

3. Once questions are ready, ask pupils to switch pairs (students A 

form new pairs with other students A, and students B form new 

pairs with students B).  

4. Have new pairs asking one to another the before prepared 

questions, using oral language. 

Note: Make sure new pairs do not read any written text; they are 

supposed to remember the questions and interact by speaking 

English language. 
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UNIT 5 

Talking about the future 

Language Function: Asking and answering questions with going to 

using vocabulary relate with jobs and occupations. 

Group Distribution: Pair 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Interaction. 

 

Procedure 

5. Divide the class in pairs. 

6. Ask students in pairs think about five sentences using “going to” 

answering the question “what are they going to do after five years?” 

Students use vocabulary related with job and occupations.  

7. In pairs, students interchange their five sentences and their 

reasons. For example: 

*What are you going to do after five years? 

*I think after five years I am going to study at the university because 

  I want to get a good job. 

 

8. When pairs finish talking about theirs sentences they stand up and 

switch with other partners interchanging their ideas in the same 

way. 

Note: Teacher has to supervise the activity in every moment 

helping students with their doubts. 
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Radio broadcast 

Language Function: Giving information about people’s job or 

occupation, using simple present, simple past, 

past continuous, future and vocabulary. 

Group Distribution: Groups of six students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Simulation 

 

Preparation: 

Divide the class in groups of six Ss, each group have to select two 

interviewers, the other students are interviewed. 

For example:  

 

 

 

 

 

Students that are interviewed have to assume a profession. For example: 

Teacher, doctor, engineer, architect, layer, etc. 

Students prepare the simulation using simple present, simple past, past 

continuous, future and vocabulary related to jobs and occupations. 

For example .What do you want to do when you were a little boy? 

 

 

 
 

Procedure 

5. The teacher explains the instructions of the activity, each group go 

in front of the class to carry out the simulation. 

6. The two interviewers ask questions to the interviewed using simple 
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present, simple past and future with going to /will in the same way 

the students interviewed have to use the same grammar time to 

answer the questions. 

For example: 

*What did you want to do when you were a child? 

When I was a child I wanted to be a teacher but now I am a doctor 

 I earn enough money so; soon I will buy a house. 

Note: Students have to bring some material to carry out the 

simulation about a radio broadcast. 
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Thirty Years at the Future… 

Language Function: Making predictions using their imagination. 

Group Distribution: Small groups of 5 people 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Short Presentation, Interaction. 

 

Preparation: 

Students need to review future tense 

Teacher needs to elaborate a list of topics (at least 8) in order to put 

students to think about what will happen thirty years at the future. 

For example: 

 Future High Schools / Education 

 Health / Money 

 Daily Life Activities 

 Problems (Social, National, Life) 

 City (Streets, attractions, places) 

 Countryside 

 Technological Advances 

 Media/Press 

 Means of Transportation 

 Future Sports 

 Future Jobs / Professions 

 
 

Procedure 

1. Divide the class into small groups of 5 people. And provide a topic 

for each group. 
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2. Tell them they are going to prepare 5 predictions from a specific 

topic about what do they think it will happen with human life thirty 

years at the future. 

3. While students are preparing their predictions, monitor them and 

verify they only speak in the language target. 

4. Once students are ready, teacher start the presentation by saying: 

“Life and technology are changing so fast, how you think people’s 

life will 30 years at the future? What will happen with education, 

technology, sports and the way of living? 

5. Ask a group to start speaking their prediction, respecting turns to 

talk, once a group has finished their presentation ask the others 

groups to make questions about the topic in question, if they do no 

ask anything, teacher will ask randomly to them about it. 

6. At the end of the all group’s presentation, call students to vote for 

the best team participation, and make sure they do not vote for their 

own group. Finally congratulate winner group as well as all 

students’ participation and encourage them to keep doing their 

best. 

 

 

 

 

 



44 
 

Roll the dice! 

Language Function: To use languages structure with improvise 

speaking. 

Resources: One dice 

Group Distribution: Small groups of 5 people 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Speaking, Interaction. 

 

Preparation: 

Students need to review vocabulary and language structures from Unit 1 

to 5. 

Teacher needs a dice, if you don’t have one, you can download an app 

dice on your smartphone, or make it with cardboard. 

Assign one language structure to each number of the dice, for example: 

   #1: Future Will 

   #2: Going to 

   #3: Comparative / Superlative 

   #4: Simple Past 

   #6: Past Continuous 

 
 

Procedure 

1. Divide the class into small groups of 5 people, and write down on 

the board the structures with the dice-number distribution. 

2. Explain to your students they are going to make oral sentences or 

Picture Source: 
https://goo.gl/ex1UY0 
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questions using language structures already learnt, by hazard using 

a dice. 

3. Teacher visits group by group and roll the dice, one turn for each 

member of the team. If a student does it correctly without any 

mistakes, the team gains one point and scores it in a sheet of 

paper. Otherwise the group loses one. 

4. Once all groups have participated, teacher counts the points and 

tell the class who is the winner team, students give a round of 

applause and teacher congratulate all the groups, encouraging 

them to keep participating.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



46 
 

UNIT 6 

Achievements in my life 

Language Function: Taking about achievements using the perfect 

tense.  

Group Distribution: Groups of four students 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Speaking, Interaction 

 
 

Procedure 

1. Teacher asks students to form groups of four, then each student in 

the group write 5 sentences about their achievements using the 

perfect tense. For example: 

I have improved my writing because I have reading many books in 

English language. 

 

2. When students have finished writing the five sentences, Ss in the 

group interchange them without see the paper where are the 

sentences. 

3. When students of all the groups have finished interchanging their 

ideas in oral way, teacher asks one student of each group to go in 

front of the class to play a game. 

4. Teacher asks to each student that is in front of the class to tell one 

achievement of their partners in the group that they were. 

5. The student that remember more achievements of their partners 

win. 
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Role play 

Language Function: Taking about achievements using time 

expressions with the present perfect tense. 

Group Distribution: Pairs 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Role Play, Cooperation, Interaction. 

 

Preparation: 

After the teacher have to explain the unit 6 students are prepare to carry 

out this activity. 

 
 

Procedure 

1. Divide the class in pairs 

2. Students create a role-play using the present perfect tense and    

     vocabulary relate to achievements and personal characteristics or  

     abilities, for example: 

Have you practiced a sport?  

Yes, I have been practiced soccer since I were I child. 

3. The teacher supervises the activity in every moment clarifying the 

doubts of students.  

4. Finally, the teacher chooses some pairs to go out in front to perform 

the role play. 
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The Questioner Bag! 

Language Function: Asking questions combining past tenses. 

Resources: Paper / Plastic bag 

Pieces of Paper 

Group Distribution: Small groups of 5 people. 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Quiz, Cooperation. 

 

Preparation: 

Students need to review: questions and time expressions using present 

perfect and simple past tense. 

 

Teacher needs to bring a paper or plastic bag, piece of papers and 

elaborate lists of topics, (at least 8) in order to students ask questions 

about situations that a student could have been involved using present 

perfect and simple past tenses. 

 

For example: 

 At the Movies 

 At the Airport 

 At the Bus Station 

 Famous People 

 At a Concert 

 At High School 

 At The Church 

 At the Hospital 
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Procedure 

1. Divide the class in small groups of 5 people. 

2. Provide each group 5 pieces of paper and give them a topic. Then 

ask students to elaborate 5 questions using have you been to…? 

Have you ever…?  And WH questions, related to the assigned 

topic. 

For example: 

 Topic: At the hospital 

o Have you ever been to a hospital for a week? When? 

o Have you taken your pet to a hospital? When? 

o Have you ever visited a friend in a hospital? Who? 

o Have you ever talk with a doctor? About what? 

o Have you ever run in a hospital? Why? 

3. Once they have finished, ask students to select a leader and fold 

their pieces of paper (as many times the paper allows) and put the 

papers inside the bag then mix them. 

4. Call the leader to take out 4 pieces of papers and ask him/her to 

make questions to the partners from his/her group. (Do the same 

with the other groups). 

5. Monitor the activity and make sure everybody is speaking in 

English. 
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Which tense? 

Language Function: Making and recognizing sentences applying all 

grammar tenses learnt. 

Resources: Empty Classroom, Yard. 

Group Distribution: Two big groups 

Group Formation: Random 

Self-selection 

Alphabetical Last Name Order 

Mode: Game, Interaction, Dynamic. 

 

Preparation: 

Students need to review vocabulary and structure tenses already learnt 

from Unit 1 to 6. 

 

Teacher needs a full space room, or take your students outside the 

classroom for this activity. 

 
 

Procedure 

1. Divide the class in two teams, Team A and Team B. Then, take 

your students outside the classroom (If it is not allowed, you can put 

aside students’ desk in order to get space). 

2. Ask the teams to form a line (have them standing up). 

For example: 

 

 

 

 

 

 

 

 

Picture Source: 
https://goo.gl/p6oeP3 
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3. Explain the rules of the game: 

There are two roles, speaker role and listener role. 

Speaker’s Role: This student has to make sentences in any tense, 

using contractions without time expressions, (in order to listener 

recognize the tense). (Make sure to make tricky sentences) 

 

For example: 

I’ll go to the beach. 

I go to the park 

 I’ve seen an elephant 

 I see a dog 

I’m looking for a dog 

I was looking a dog 

 

Listener’s Role: These students have to make an action according 

to the each grammatical tense they recognize. 

 

For example: 

 

Grammatical Tense  Listener Actions 

  Simple Present   Step Forward 

Future (will / going to)  Step Backward 

Simple Past    Sit down  

Past continuous   Stand up 

Present Perfect   Rise both hands 

Present Continuous   touch one’s head 

 

4. Teacher monitors and guides the activity, and asks one volunteer to 

start speaking the sentences. 
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Note: teacher will help to the speaker’s role to identify which student 

makes a mistake when making an action. 

5. When a listener student makes a mistake, switch role and speaks 

sentences using tenses already learnt. If make a mistake in this 

new role then is separated from the game. 

6. The activity ends when one student rest in the team, make sure the 

speaker speaks faster in other to confuse listeners. (Another 

alternative is to set a limit time, and count which team have more 

member to be declared the winners of the game). 
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UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA  EDUCACIÓN 
LICENCIATURA EN EDUCACIÓN ESPECIALIZACIÓN LENGUAS Y LINGÛÍSTICA 

 

ENCUESTA DE INVESTIGACIÓN 

Querido estudiante, su opinión es de gran importancia en la realización de este proyecto en el área 

educativa de inglés, cuyo tema es: Influence of group work activities in the development of the 

Speaking skil (Influencia de las actividades de trabajo grupal en el desarrollo de la competencia de la 

expresión oral).  

Lea los siguientes ítems, luego marque con una X el nivel que mejor se adecúe a su opinión con 

respecto a los valores de la siguiente escala: 1= Totalmente de acuerdo, 2= De Acuerdo, 3= 

Indiferente, 4= en Desacuerdo, 5= Totalmente en Desacuerdo.  

  Escala de valores 

Nº Ítems 1 2 3 4 5 

1 Considero que desarrollar la expresión oral debe de ser el objetivo 
principal en el aprendizaje del idioma inglés. 

     

2 No hablo inglés fluidamente.      

3 El profesor interviene de manera oral más tiempo que los alumnos 
durante la hora clase de inglés. 

     

4 No expreso mis ideas, no hago preguntas y no doy respuestas 
espontáneas a otros compañeros, o profesor, de manera oral en inglés. 

     

5 Me siento presionado o con miedo a equivocarme cuando se me pide que 
hable en inglés. 

     

6 Cuando intento hablar en inglés el profesor interrumpe haciendo 
correcciones en tiempo real.  

     

7 En la clase de inglés no se generan actividades que promuevan la 
comunicación oral en los estudiantes del idioma inglés. 

     

8 Considero que el vocabulario y la pronunciación se adquieren cuando se 
escucha a otros hablar el idioma inglés. 

     

9 Considero que la falta de oportunidades para  practicar inglés oral con 
otros compañeros, impide incrementar la producción oral. 

     

10 Considero  que puedo aprender más inglés en actividades de interacción 
usando el idioma inglés, que cuando analizo reglas gramaticales y 
completo ejercicios escritos. 

     

11 Estoy interesado en participar en actividades grupales en lugar de 
hacerlo individualmente  en clase de inglés. 

     

12 Considero que un compañero de clase puede ayudar a otro en el 
aprendizaje del idioma inglés, resolviendo problemas de vocabulario 
juntos de manera oral. 

     

13 En clase de inglés se aplica siempre el mismo estilo de formación grupal 
(Ej.: aleatoria, por apellido, etc.). 

     

14 Considero que las actividades grupales que promueven el uso oral del 
idioma inglés, ayuda a incrementar el nivel de mi expresión oral en inglés. 

     

15 No he participado en actividades de role play, simulación, conversación, o 
actividades similares para hablar inglés sin memorizar texto. 

     

16 Estoy dispuesto(a) a  cooperar, colaborar y compartir responsabilidades 
mientras se realiza una tarea grupal en la clase de inglés. 

     

17 Considero necesario implementar un sistema de actividades 
colaborativas que permitan el uso oral del idioma inglés. 

     

18 No se evalúa la producción oral libre y espontánea del inglés.      



 
 

 

-¿Considera usted que la expresión oral debería ser la habilidad más 

importante a ser desarrollada en los estudiantes de Inglés? Por qué? 

-¿Qué estrategias o técnicas utiliza usted para que sus estudiantes hablen 

en inglés? 

-¿Qué métodos  o enfoques aplica en sus clases de inglés? 

-¿Cómo considera el nivel de la expresión oral en los estudiantes?  

-¿Con qué frecuencia usted aplica actividades de trabajo grupal en la clase 

de inglés? 

-¿Usted incluye actividades orales en las tareas asignadas en trabajo 

grupal en sus clases de Inglés, si es así, cuáles? Y si no es así, por qué 

no? 

-¿Hace usted correcciones orales en tiempo real cuando los estudiantes 

están hablando en inglés? 

-¿Que sabe usted acerca del aprendizaje de idiomas cooperativo? 

-¿Qué sabe usted acerca del enfoque comunicativo? 

 -¿Considera que sus estudiantes podrían ayudarse el uno al otro para 

llenar vacíos en vocabulario si trabajasen juntos hablando en inglés? 

-¿Piensa usted que sería muy útil implementar un sistema de actividades 

colaborativas centradas en el trabajo grupal para animar a los estudiantes 

a hablar en Inglés? 

-¿Cómo evalúa usted a la expresión oral de sus estudiantes? 

 

Entrevistadores:  Arteaga Guerrero Santiago Eduardo 

Jácome Bejarano Yolanda Dalila 
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA  EDUCACIÓN 

LICENCIATURA EN EDUCACIÓN ESPECIALIZACIÓN LENGUAS Y LINGÛÍSTICA 

 
 
 

Entrevista 
 
 



 
 

 

UNIVERSIDAD DE GUAYAQUIL 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA  EDUCACIÓN 

LICENCIATURA EN EDUCACIÓN ESPECIALIZACIÓN LENGUAS Y LINGÛÍSTICA 

GUÍA DE OBSERVACIÓN 
 

El propósito de esta guía de observación es extraer información del desarrollo de la clase de inglés 

donde participan profesores y estudiantes. Con el fin de analizar la respectiva recolección de datos que 

permitan ser estudiados en el presente trabajo de investigación, cuyo tema es la Influencia de las 
actividades grupales en el desarrollo de la expresión oral. Diseño de un sistema de actividades colaborativas 

enfocado en trabajo grupal para el habla. 

 
 

Institución:  

Curso:  

Sección:  

Area:  

Por favor marque con una X el nivel que considere pertinente. 
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Actitud del Profesor en el aula de clase 

Toma la asistencia      

Revisa el plan de lección      

Habla más que los estudiantes      

Promueve la participación      

Promueve los valores      

Revisa deberes      

Obtiene la atención de sus estudiantes      

Promueve el pensamiento crítico      

Clarifica las dudas de los estudiantes      

Hace correcciones en tiempo real       

Evalúa la Producción Oral      



 
 

Metodología del Maestro, Estrategias y Técnicas en la aula de clase. 

Aplica actividades de calentamiento      

Provee Retroalimentación      

Genera oportunidades para que el estudiante hable      

Promueve la actividad grupal      

Aplica aprendizaje colaborativo      

Aplica enfoques comunicativos      

Habla en inglés      

Habla en español      

Aplica una clase centrada en el aprendiz      

Aplica el enfoque de traducción      

Provee extra material didáctico a parte del libro.      

Actitud del Estudiante en el Aula de Clase. 

Habla en español      

Usa el idioma Inglés      

Participa en clase      

Habla fluidamente en inglés      

Comparte ideas en forma oral      

Da comentarios en ingles hablado      

Memoriza Diálogos      

Sólo habla por repetición      

Intercambia conocimiento entre compañeros       

Presta atención al profesor      

Intenta hablar libremente aunque cometa errors.      

 

Comentarios: 

 
 
 
 
 
 
 
 
 
 
 
 

 

Investigadores:  Arteaga Guerrero Santiago Eduardo 

Jácome Bejarano Yolanda Dalila 

 



 
 

 
UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF THE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 
 

SURVEY QUESTIONNAIRE 

Dear student, your opinion is very important to help the development of this educative 

research in English language, which topic is: Influence of group work activities in the 

development of the Speaking skill  

Please read the next items then, mark or write a check according to the level of how you 

feel about the following items, using the following scale: 1= Strongly Agree, 2= Agree, 3= 

Indifferent, 4= Disagree, 5= Strongly disagree.  

  Scale 

Nº Items 1 2 3 4 5 

1 I consider that the development of the Speaking Skill should be the main 
goal in learning English language. 

     

2 I do not speak English fluently.      

3 Teacher orally interacts more time than students in English classes.      

4 I do not express my ideas, do not ask questions and do not give 
spontaneous answers to other classmates or teacher in oral way. 

     

5 I fear or feel pressured of making mistakes when I am asked to speak in 
English. 

     

6 When I try to speak in English, the teacher interrupts by making 
corrections in real time. 

     

7 English classes do not generate activities that promote oral 
communication in students of English language. 

     

8 I consider that vocabulary and pronunciation are acquired when listening 
to others to speak in English language. 

     

9 I consider that the lack of opportunities to practice oral English with other 
classmates, difficult to increase the oral production. 

     

10 I consider that I can learn more English through interaction activities using 
the language instead of analyzing grammar rules and filling blanks on 
written exercises from the book. 

     

11 I am interested in participating in group work activities instead of working 
individually in the English class. 

     

12 I consider that classmates can help one to another in the learning process 
of English language, solving together vocabulary problems, in oral way. 

     

13 In English class, it is always applied the same style of group configuration 
(E.g. Random, by names, etc.) 

     

14 I consider that the group work activities that promote the use of oral 
English language will help to improve the level of the speaking skill. 

     

15 I have not participated in role play activities, simulation, conversation, or 
similar activities to speak in English without memorizing texts. 

     

16 I am willing to cooperate, collaborate and share responsibilities while 
working in a group activity in English class. 

     

17 I consider necessary to implement a system of collaborative activities that 
encourage the use of oral English language. 

     

18 Free and spontaneous oral production is not being asses in English class.      

 



 
 

 

UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF THE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 
 
 

INTERVIEW 
 
 

 

-Do you considerer that the speaking skill should be the most important 

skill to be developed in your students of English language? Why? 

-What strategies or techniques do you employ to make your students to 

speak in English?  

-What methods or approaches do you apply in your English classes?  

-How do you considerer your student’s speaking skill level is?  

-How often do you apply group work activities in English Classes?  

-Do you include oral activities for teamwork assignments in your English 

class? If yes, which ones? If not, why not? 

-Do you make oral corrections in real time when your students speak in 

English?  

-What do you know about Cooperative Language Learning?  

-What do you know about Communicative approach?  

-Do you consider that your students could help each other to fill gaps 

found in vocabulary if they work together speaking in English?  

-Do you think that it would be useful to implement a system of collaborative 

activities that encourage students to speak in English?  

-How do you asses the speaking skill in your students?  

 

 

Interviewers:  Arteaga Guerrero Santiago Eduardo 

Jácome Bejarano Yolanda Dalila 

 



 
 

 

UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF THE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 

OBSERVATION GUIDE 
 

The purpose of this observation guide is to extract information from the development of English 

classes where participate teachers and students.  In order to analysis the respective data collection that 

allows to be studied in the present research work, which topic is the influence of group work activities 

in the development of the speaking skill. Design of a system of collaborative activities set focus on 

group work activities for speaking. 

 
 

Institution Name:  

Grade:  

Section:  

Area:  

Please mark with an X the level that it is considered pertinent. 
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Teacher’s Attitude in the Classroom 

Takes the attendance      

Checks the lesson plan      

Speaks more than students      

Promotes participation      

Promotes values      

Checks homework      

Gets students’ attention      

Promote critical thinking      

Clarified students’ doubts      

Make corrections in real time      

Evaluates Oral production      

Teacher’s Methodology, Strategies and Techniques in the classroom 

Applies warm up activities      



 
 

Provides feedback      

Generates Opportunities for students to speak      

Promotes group work activities      

Applies cooperative learning      

Applies communicative approaches      

Speaks the target language      

Speaks the native language       

Applies a learner-centered class      

Applies the grammar translation approach      

Provides extra didactic material apart from the 
English book 

     

Students’ Attitude in the Classroom  

Speaks the native language in Class      

Speaks the target language in Class      

Participates in class      

Speaks fluently in English      

Shares ideas in oral way      

Give comments using the spoken English language      

Memorizes dialogues      

Only speaks by repetition      

Exchanges knowledge with other classmates       

Pays attention to the teacher      

Tries to speak freely although makes mistakes      

 

Comments: 

 
 
 
 
 
 
 
 
 
 
 
 

 

Researchers:  Arteaga Guerrero Santiago Eduardo 
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