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RESUMEN 

El proyecto está enfocado en la relación entre la dicción y el proceso de la 

expresión oral, la idea principal es encontrar las falencias dentro del proceso de 

aprendizaje del inglés como idioma extranjero en los alumnos de octavo grado y 

definir métodos y técnicas para el mejoramiento del speaking. Se realizaron 

diferentes tipos de investigaciones como: investigación bibliográfica, donde se 

recopiló las diferentes teorías enfocadas en las variables para determinar las 

causas del bajo rendimiento de los estudiantes en el proceso de la expresión oral, 

investigación de campo, con una entrevista dirigida al maestro y la encuesta 

dirigida a los estudiantes, siendo esta última utilizada para realizar la investigación 

estadística, tabulando los resultados y generando los porcentajes de 

concordancia. En los resultados obtenidos se encontró que una de las causas es 

la ausencia de actividades dirigidas al desarrollo del speaking, la cual conlleva a 

un pobre desenvolvimiento durante el momento del speech. Este proyecto es de 

carácter pertinente, dando paso a una propuesta simple pero previamente 

analizada, misma que se enfoca en actividades dinámicas que permita a los 

estudiantes aprender y desarrollar sus habilidades de speaking de una manera 

fácil y divertida, llevando a cabo una serie de  actividades de  pronunciación y 

correcta dicción dentro y fuera del aula. No olvidando la regla de oro, que nos 

indica siempre la constante práctica y recordatorio de reglas de sonido, muchas 

de las cuales serán expuestas en el sistema de ejercicios diseñado para el buen 

uso de los estudiantes. 

Palabras clave: Dicción – Expresión oral – Sistema de ejercicios. 
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ABSTRACT 

The project is focused in the relation between the diction and the process of the 

oral expression, the main idea is to find the failings inside the learning process of 

the English as foreign language in the students of eighth grade to define methods 

and techniques for the improvement of the speaking. Different types of 

investigations were made as: bibliographical investigation, where there were 

compiled the different theories focused in the variables to determine the reasons 

of the low performance of the students in the process of the oral expression, field 

investigation, with an interview directed to the teacher and the survey directed to 

the students, being the last one used to make the statistical investigation, 

tabulating the results and generating the percentages of conformity. In the obtained 

results it determines that one of the reasons is the absence of activities directed to 

the development of the speaking, which carries to a poor development during the 

moment of the speech. This project is of pertinent character, giving step to a simple 

but before analyzed proposal that focuses in dynamic activities that it allows to the 

students to learn and to develop his skills of speaking in an easy and entertaining 

way, carrying out a series of activities of pronunciation and correct diction inside 

and out of the classroom. Not forgetting the golden rule, which indicates us always 

the constant practice and follow-up of sound rules, many of which will be exposed 

in the system of exercises designed for the good use of the students. 

 

Keywords: Diction – Oral expression – System of exercises. 
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INTRODUCTION 

 

The need to learn, to increase the knowledge and be part of the 

educative community culture, they are motive to construct this project, that 

ensure the quality of the training process and the improvement in teachers and 

students performance inside of the educational system, Allowing to improve 

the quality of education at all levels and modalities, for the generation of 

knowledge and the integral formation of creative people. 

The main objective is to determine the influence of the diction 

characterizing the oral expression by means of field, bibliographical and 

statistical study, to provide a system of exercises to improve the diction. 

The problem is detected in Batalla de Tarqui High School where it is 

noted that students of 8th grade do not have a good development in the oral 

expression affecting the diction in the learning process according to the level 

A-1.1 stablished by the Ministry of education, that concerns in the study of 

English language. 

The importance of the pronunciation as facilitator of the learning process 

of the English language, at the same time wants to know how the diction is part 

of methodological strategies that the teacher uses as a tool to develop the 

pronunciation, intonation, volume, and the joint through activities which is used 

as part of a learning process. 

The methodology that is employed in this project is exploratory, 

explicative, descriptive and propositive.
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This work performs supreme and indispensably importance because it 

will help and offer several alternatives to improve the development of the diction 

skill by means of a system of activities fundamentally of hearing. 

 

CHAPTER I THE PROBLEM. - It refers to the context of the investigation, 

investigation problem, conflict situation, scientific fact, causes, formulation of 

the problem, objectives of the investigation, scientific questions and 

justification. 

 

CHAPTER II FRAMEWORK. - It contains background, English pronunciation, 

steps to improvement the pronunciation, music, theoretical foundation, 

pedagogical, linguistic, sociological and legal.  

 

CHAPTER III METHODOLOGY. – Includes design of the investigation, type of 

investigation, population and sample, operationalization of the variables, 

investigation methods, techniques and instruments of investigation, analysis of 

results, conclusions and recommendations. 

 

CHAPTER IV PROPOSAL. – Mentions justification, the fundamental problems, 

objectives of the proposal, general objectives, specific objectives, importance, 

feasibility, description of the proposal.
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CHAPTER I 

THE PROBLEM 

Context of the investigation 

The need to dominate English as foreign language becomes more and 

more excellent in our society like way of access to information and interaction 

with other speakers. Conscious of this need, many schools are re-designing its 

curriculum, adding more years and hours of classes  without  positive results 

should being obtained in the communicative competitions of its students. 

In Batalla de Tarqui High School, located at the north of the city of 

Guayaquil in the canton, Guayas, Tarqui parish in the 2016-2017 school year 

through various research has shown that 8Th grade students have problems in 

the development of the pronunciation because the ability of diction is not 

developed. 

Had spent the first months of 1973, and in the minds of teachers: Lic. 

Victor Aguilera Fajardo and Lic. Elias Riqueros Manzo, the idea of forming a 

school in the “La Chala” neighborhood where there were none before. The new 

campus would consist of a group of teachers who united in bonds of friendship 

and fellowship from the university classrooms; in 1974 is achieved to formalize 

this campus with the name of "La Chala", the school year begins with 636 

students.  

In 1975, the school goes to work on the premises of the private school 

Cristo del consuelo, with the name of Batalla de Tarqui, this year creates the 

vocational Department, being its Director Lic. Elena Pazmiño P.
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In 1976, the School gives place to 1200 students in another part of the 

city, for different reasons; in 1991 another change of location arose, because 

of loss of the patrimony donated by the Municipality of Guayaquil,  

The arduous and sacrificed work of new rector Dra. Beatrela Bermúdez 

de Rojas and the cooperation of a group of teachers, does that the school is 

located in the place in which at present works 100 in the streets Esmeraldas 

and Julián Coronel. 

Problem of the Investigation 

Conflict Situation 

A student’s high index with severe problems in the development process 

of the oral expression from 8th grade in Batalla de Tarqui High School in 

Guayaquil, School year 2016 – 2017. 

According to a national survey made in 2015, all the students of public 

institutions presented an increase of 5% in his English level related to 

vocabulary and grammatical structure, on the other hand, regarding to oral 

expression there were an increase of 0.02% clarifying the lack of interest of the 

professionals in improving this field. 

According to Isabel Rodriguez (2015) in her thesis about the 

development of the oral expression in the learning process of English, in the 

National Institute of statistics and censuses INEC in Ecuador (2014) there are 

a great number of students who are dealing the baccalaureate being 1.288.451 

what is equivalent to the 19.6% in men and in women 1.272.141 equivalent a 

total of 39.4% of students to 19,8% according to the level of instruction for area, 

is observed that the majority of students receives the English subject inside his 

respective educational centers, the problem is given by the time that a teacher 

spends speaking in the class, without giving the necessary space to the 
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students to speak, this is something that harms the development of the 

expression and oral comprehension of the English language. 

In Ecuador generally is possible to confirm that in the great majority of 

the Educational Institutions do not exist sufficient activities for the development 

of the oral skill of the English language focused in students. 

In fact, there is an established condition of TTT (Teacher Talking Time) 

that must be changed by more STT (Student Talking Time) which means that 

there is a need that students produce language real-time conversations to 

provide students the opportunity to observe their own mistakes and that the 

class will be student-centered, for oral practice with activities focused on 

themselves. 

Inside the classroom exists students who possess diverse cognitive 

factors that influence learning of the foreign language such as level of 

intelligence, linguistic aptitudes, styles and strategies of learning, and not only 

these individual factors but the ambience in which the students are unrolled, 

that is why across different methodological strategies contained in a system of 

activities the skill of the diction is going to develop to contribute to a suitable 

pronunciation and that the students could interact with its partners and with its 

environment in another language. 

Scientific fact 

Deficiency of the oral expression in students from eighth grade in Batalla 

de Tarqui High School in Guayaquil, School year 2016 – 2017. 

Causes  

  Insufficient of the development of pronunciation. 

 Deficiency of good vocalization. 

 Disinterest in the learning process of the foreign language. 

http://es.pons.com/traducci%C3%B3n/ingl%C3%A9s-espa%C3%B1ol/CAUSES
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Formulation of the problem 

How does the diction influence in the development of the oral expression 

in students from eighth grade in Batalla de Tarqui High School in Guayaquil, 

School year 2016-2017? 

Objectives of the investigation 

General Objective 

To determine the influence of diction in the development of the oral 

expression by means of a field, bibliographical and statistical study, to design 

a system of exercises to improve the diction. 

Specific Objectives 

 To define diction by means of statistical, bibliographical and field 

studies. 

 To characterize the development of the oral expression by means 

statistical, bibliographical and field studies. 

 To provide a system of exercises to improve the diction by means of the 

obtained information. 

  

Scientific Questions 

1. Which are the motives that delay the development of the diction inside 

the process of the oral expression? 

2. How to develop a system of exercises for the improvement of the diction 

in the process of the oral expression? 

3. What importance assumes to the diction in the oral communication 

development in the students of 8th grade? 

4. What benefits will the students obtain with the development of a system 

of activities? 
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Justification 

This project based on the diction inside the process of the oral 

expression is justified according to the Common European Framework of 

Reference of Languages, which indicates the emphasis to the development of 

the competition of the English language, determining that in the English level 

A-1.1 or level A1 in progress must develop the skill of the oral expression and 

the correct pronunciation of words.  

It means that this is accomplished when language learners are capable 

of understanding and using everyday expressions that are used frequently to 

satisfy immediate needs.  

At this level, for example, learners are able to introduce themselves and 

introduce others and provide personal information about their home and 

belongings to people that know them as long as the interlocutor speaks slowly 

and clearly. 

According to National Curriculum of English, students must develop in 

the field of the oral expression the production and the interaction.  

The communicative-functional approach proposed for the English 

curriculum for eighth, ninth, and tenth year of Educación General Básica (EGB) 

and first, second, and third year of Bachillerato, is characterized by two main 

features:  

1. Focus on real-world contexts: Because students will ultimately have 

to use the language productively (through speaking and writing) and receptively 

(through listening and reading) outside the classroom, classroom tasks/ 

activities must equip students with the necessary skills for communication in 

everyday contexts. 
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2. Relationship of language forms (grammar, vocabulary, and 

pronunciation) and function (use): “Language techniques are designed to 

engage learners in the authentic, functional use of language for meaningful 

purposes” (Brown, 2007, p.46) supported by knowledge of the language 

structures. 

The specific objectives per school year (8th & 9th EGB). To show 

articulation and progression, the specific objectives for listening and speaking 

have been formulated by taking into consideration the three main domains of 

interest for the target group (i.e. personal18, educational19, and public20) 

(Trim, 2009).  

For pedagogical purposes, the first two (personal and educational) are 

addressed in level A1.1 because they constitute the learners’ immediate 

surroundings.  

On the other hand, the third one (public) is addressed in level A1.2 as it 

constitutes the learners’ extended surrounding which come afterwards. 

Moreover, objectives and assessment indicators for speaking production and 

speaking interaction have been set up. 

According to the Curriculum Specifications: Level A1.1 students are 

expected to develop both skills (listening, speaking, reading, and writing) and 

subskills not only to face communicative challenges in their immediate school 

and community environment, but also in the tasks and activities that a basic 

user of the English language carries out daily in his/her social and academic 

life under different conditions and restrictions.  

And related with the assessment indicators for Level A1.1 student are 

able to:  
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 Identify the relation between the sound and spelling of English words 

within their lexical range. 

 Recognize and distinguish the words, expressions, and sentences in 

simple spoken texts related to the learner’s personal and educational 

background. 

 Distinguish phonemically distinct words related to the learners’ personal 

and educational background (e.g.name, address, pencil, desk, etc.) 

 Recognize syllable, word, and sentence stress, understand instructions 

addressed to them carefully and slowly. 

 Understand speech that is clear, standard, and delivered slowly and 

intentionally, extract the gist and key information items from simple 

informational texts. 

The article 4.4 of the Education’s Law indicates that it is necessary to 

improve the quality of the education in every sense, that is the reason why this 

project is based on the improvement of the diction on the oral expression in the 

students from 9th grade in Batalla de Tarqui High School in Guayaquil, through 

the provision of a system of exercises to improve the diction. 

For the reasons before mentioned, determines that this project of 

pertinent character will improve the development of the diction inside the 

process of the oral expression. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

 

Background 

The thesis includes some reflections on the current situation of the 

pronunciation in the teaching of foreign languages. After an approach to 

the basic concepts, dealt with various aspects of the teaching of 

pronunciation and it highlights is the need for a change of approach to 

update it according to the communicative language teaching. 

The speech is one of four basic capacities (speaking, hearing, 

reading, and writing) that must be mastered in the study of English oratory 

is "the process of building and sharing the meaning by the use of symbol 

verbal and non-verbal in a variety of context" (Chaney, 1998:3). By talking 

to others, students are able to know the kinds of language, culture, and 

the situation in the world.  

English is a global language in the world. However, it is important 

for students to learn it. By learning English, students are expected to 

assimilate and hold on with the development of science, technology, and 

art. English is also the most famous and important foreign language which 

is taught from elementary school to university level. 

(Richards, 2013) Affirms “the most common learner problems are 

some details such as: examination system does not emphasize speaking 

skill, limited opportunities outside the class to practice, spoken English 

does not sound natural and poor pronunciation”. 

In spite of the advances and innovations that have taken place in 

the education of the foreign language, the pronunciation continues being
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disregarded and it does not receive the suitable treatment. This owes 

partly to the teachers do not know how to integrate the education of the 

pronunciation in the communicative approach or in the most recent 

approach for tasks. 

On the one hand, they lack materials since it has not had proposed 

of integration of the pronunciation in these approaches and for other one, 

the manuals and existing activities do not untie pronunciation of phonetic 

correction and therefore, his integration in the communicative class is 

impossible and only it can appear as an annex or appendix that does not 

have any relation with the development, content and approach of the 

classes. 

 In consequence, the pronunciation continues being the subject 

dependent on the education of the foreign languages. Before the current 

situation in the one that is the didactics of the pronunciation, there should 

be studied the possibility of stimulating and favoring the acquisition of the 

competition by means of an education based on the communication and 

without the support of the written language. 

(Rigol, 2005) The education has improved, the adult or teen 

students continue having difficulties to express and to understand 

the native ones, especially when their contact with the foreign 

language diminishes at three hours of class per week. These 

difficulties might be related to the nature of the formal learning. In 

the communicative approach and in the most recent approach by 

tasks the same importance is granted, theoretically, to the oral skills 

that to the written ones.  

Nevertheless, though the improvements that there has implied the 

application of this approach and of the good results that are obtained in 

the long term (in many cases, after a long or intensive stay in the country 

of the studied language), it is possible that exist a need to introduce some 

changes relative to the role of the written language. 
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For example, in the communicative approach it continues there 

being used the language written as support in the education of the oral 

language and of the pronunciation. 

(Gimbretiere, 1994) The foreign languages, they have turned into 

functional goods that constitute an instrument of indispensable 

communication so much in the labor world as in that of the leisure. 

In these two worlds, the communication is basically oral as in the 

majority of communicative exchanges. Though the students want to 

stand out in the oral skills, in general, they manage to have top 

knowledge only in the written language, sometimes even better 

than the own native ones.  

(Hirschfeld, 2000) For the majority of investigators of languages, the 

pronunciation is not only the production but also the sound perception of 

the speech.  

Some authors, extend this definition and affirm that the 

pronunciation is the production and the perception of the sounds, of the 

accent and of the intonation. This is also called pronunciation to the 

production and to the perception of the speech.  

(Seidlhofer, 1994) The pronunciation is the production of significant 

sound in two senses. First, the sound has meaning because it is a 

part of the code of a language. In this respect, we can say that the 

pronunciation and a good diction is the production and the receipt of 

the sounds of the speech. Secondly, the sound is significant 

because it is in use for obtaining meaning in contexts of use. In this 

case, we can speak about pronunciation with reference to the acts 

of speech. The vocalization, pronunciation and diction are 

definitively, the materialization of the oral language and, as such, it 

is both production and perception and of there his importance for 

the success of the communication.  
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If the pronunciation is the suitable one obstacles will not arise in the 

communication and this one will develop of fluid form. The native one 

neither will have to give a constant attention to understand what his 

speaker tries to report to him, nor will have to ask for repetitions or 

explanations him on his message either.  

On the contrary, if the pronunciation is defective it will be required a 

permanent attention on the part of the speaker or the speakers, who might 

get tired, to lose the patience or even to joke of the pronunciation or of the 

efforts of the speaker for be making understand, a good pronunciation will 

suppose a major acceptance on the part of the native ones. 

 

Epistemological Foundation 

Teachers in their training as an educator must always be prepared 

and updated in order to enrich their knowledge and find methods and 

methodological and pedagogical strategies enabling them to teach and 

reach students.  

Speaking is the procedure of constructing and sharing meaning by 

means of the use of verbal and non-verbal symbols, in a diversity of 

contexts. Speaking is a relevant part of second language learning and 

teaching. 

Despite its importance, for many years, teaching speaking has been 

undervalued and English language teachers have continued to teach 

speaking just as a repetition of drills or memorization of dialogues, hence 

the importance that lies in seeking educational information for an excellent 

preparation according to the educational work and which in turn relates to 

systematic methodological work and guidelines of the institution. 

In a review of the most influential theories in the education during 

the 20th century, undoubtedly it turns out indispensable to consider the 

relations of Piaget's theory. 
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Piaget and its movement of constructivism 

Nowadays, the uses and contributions of Piaget's theory in the 

education place inside what already is common to name as "perspective 

or conception of constructivism ". (Cartwright, 1993) 

1. Pedagogic offers: it is a question of works or projects in which the 

genetic psychology has been used as base for the design of educational 

programs, methods of education, didactic strategies, etc. That is to say, 

works in which they turn out to be proposed to be applied in the education. 

 2. Psycopedagogical investigations: it is a question of studies in 

which the concepts of Piaget's theory have taken as a base to develop 

investigations on aspects related to the education and the learning, but 

that they do not constitute offers of direct application in the education. 

Kami and Rheta, interpreters of Piaget, affirm: that he was 

interested in the epistemology; what is the knowledge? How do we learn? 

for Piaget the knowledge develops for the exterior stimulation and for the 

interior reasoning: the child does not come to the notion of conservation 

only looking that the same water is moved from a glass to other one of 

different form, but reasoning on these experiences. 

At the same time as there arose a new way of seeing the 

processing of information and the learning knowledge: the constructivism, 

also there happened the change of the conceptualization of the education 

of the second language.  

Nevertheless, there are three constructivist currents that are 

influential in the field of the education: the cognitive constructivism (of 

Piaget and his school), the social constructivism (of Vygotsky and his 

school) and the radical constructivism (of Maturana and his school). 

More than treat every current of constructivism widely and 

separately, here seeks to summarize a few beginning that are the 
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essential characteristics to any constructivist position that can use 

understand like the general concept. 

First, any constructivist position is interested for the epistemological 

side of the: who knows? How does it know? What does know? Second, 

every person is an active "builder" of his knowledge; and third, in any 

constructivist perspective there exist a concept of development. 

(Nunan, 1989) The communicative approach is in harmony with the 

constructivist conception of the knowledge. Basing on this 

exposition and in agreement to the knowledge and experience on 

the education of the second language, the purpose is the pedagogic 

constructivism, in combination with the communicative approach, 

would be the suitable model of helping in the education of the 

second language.  

The memory or repetitive learning is what happen when a foreign 

language is learned by the communicative approach, which supports the 

creation of meanings and the communication instead of the learning of the 

grammar isolated of the reality that has slightly importantly. 

 Benítez (2007) on his article the idea rests when it expresses: The 

tasks constitute also a natural route of incorporation of the reality and 

consolidate the communicative orientation in the language teaching.  

The communicative tasks (as objected to the exercises that center 

specifically on the unqualified practice notion of formal aspects) try to 

involve actively the pupils in a significant communication, are relevant 

(here and now, in the academic context of learning), they raise a difficulty, 

but they are, in turn, feasible (manipulating the task when it is precise) and 

they have identifiable results. The communicative tasks demand that the 

students understand, negotiate and express meanings in order to achieve 

a communicative aim.  



16 
 

Actually, to learn a new knowledge, it is necessary that the previous 

schemes are modified; because of it, the learning of the second language 

“facilitates the domain of top forms of the native language” (Torga, s.d.:4). 

Vygotsky affirms this idea when it postulates: “The child learns to 

consider to his language as a particular system between many, to see his 

phenomena under more general categories, and this drives to the 

knowledge of his linguistic operations “(Vygotsky, 1995:149-150). 

Normally in the classrooms of the second language  tries to develop 

the autonomy by means of the education of strategies and technologies or 

giving them materials of auto-access ("self-access") in order to promote 

the individual auto-development (Pennycook, 1997). 

Due to everything previous, it is from the constructivist pedagogy in 

combination with the communicative approach that students manage to 

learn another language. 

 

Linguistics Foundation 

Language teaching has always been subsidiary predominant 

grammatical theories. It is evidence that linguistics has to do with all the 

following issues:  

Articulatory phonetics: refers to the “aspects of phonetics which 

looks at how the sounds of speech are made with the organs of the vocal 

tract” Ogden (2009:173). 

Articulatory phonetics can be seen as divided up into three areas to 

describe consonants. These are voice, place and manner respectively. 

Each of these will now be discussed separately, although all three areas 

combine together in the production of speech. 

 



17 
 

1) Voice 

In English we have both voiced and voiceless sounds. A sound fits 

into one of these categories according to how the vocal folds behave when 

a speech sound is produced. 

 Voiced: Voiced sounds are sounds that involve vocal fold vibrations 

when they are produced. Examples of voiced sounds are /b,d,v,m/. 

If you place two fingers on either side of the front of your neck, just 

below your jawbone, and produce a sound, you should be able to feel a 

vibrating sensation. This tells you that a sound is voiced. 

 Voiceless: Voiceless sounds are sounds that are produced with no 

vocal fold vibration. Examples of voiceless sounds in English are 

/s,t,p,f/. 

 

2) Place 

The vocal tract is made up of different sections, which play a pivotal 

role in the production of speech. These sections are called articulators and 

are what make speech sounds possible. They can be divided into two 

types. 

The active articulator is the articulator that moves towards another 

articulator in the production of a speech sound. This articulator moves 

towards another articulator to form a closure of some type in the vocal 

tract (i.e open approximation, close, etc – define) 

The passive articulator is the articulator that remains stationary in 

the production of a speech sound. Often, this is the destination that the 

active articulator moves towards (i.e the hard palate). 

There are different places of articulation in the vocal tract: 
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 Bilabial: Bilabial sounds involve the upper and lower lips. In the 

production of a bilabial sound, the lips come into contact with each 

other to form an effective constriction. In English, /p,b,m/ are bilabial 

sounds. 

 

 Labiodental: Labiodental sounds involve the lower lip (labial) and 

upper teeth (dental) coming into contact with each other to form an 

effective constriction in the vocal tract. Examples of labiodental 

sounds in English are /f,v/. Labiodental sounds can be divided into 

two types. 

 

 Endolabial: sounds produced where the upper teeth are pressed 

against the inside of the lower lip. 

 

 Exolabial: sounds produced where the upper teeth are pressed 

against the outer side of the lower lip. 

 

 Dental: Dental sounds involve the tongue tip (active articulator) 

making contact with the upper teeth to form a constriction. 

Examples of Dental sounds in English are /θ, ð/. If a sound is 

produced where the tongue is between the upper and lower teeth, it 

is attributed the term ‘interdental’. 

 

 Alveolar: First of all, before I explain what an alveolar sound is, it’s 

useful to locate the alveolar ridge itself. If you place your tongue just 

behind your teeth and move it around, you’ll feel a bony sort of 

ridge. This is known as the alveolar ridge. Alveolar sounds involve 

the front portion of the tongue making contact with the alveolar 

ridge to form an effective constriction in the vocal tract. Examples of 

alveolar sounds in English are /t,d,n,l,s/. 

 

 Postalveolar: Postalveolar sounds are made a little further back 

(‘post’) from the alveolar ridge. A postalveolar sound is produced 
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when the blade of the tongue comes into contact with the post-

alveolar region of your mouth. Examples of post-alveolar sounds in 

English are /ʃ, ʒ/. 

 

 Palatal: Palatal sounds are made with the tongue body (the big, 

fleshy part of your tongue). The tongue body raises up towards the 

hard-palate in your mouth (the dome shaped roof of your mouth) to 

form an effective constriction. An example of a palatal sounds in 

English is /j/, usually spelt as <y>. 

 

 Velar: Velar sounds are made when the back of the tongue (tongue 

dorsum) raises towards the soft palate, which is located at the back 

of the roof of the mouth. This soft palate is known as the velum. An 

effective constriction is then formed when these two articulators 

come into contact with each other. Examples of velar sounds in 

English are /k,g ŋ/. 

 

3) Manner 

In simple terms, the manner of articulation refers to the way a 

sound is made, as opposed to where it’s made. Sounds differ in the way 

they are produced. When the articulators are brought towards each other, 

the flow of air differs according to the specific sound type. For instance, 

the airflow can be completely blocked off or made turbulent. 

4) Types of articulations: 

 Stop articulations are sounds that involve a complete closure in the 

vocal tract. The closure is formed when two articulators come 

together to prevent air escaping between them. Stop articulations 

can be categorized according to the kind of airflow involved. The 

type of airflow can be oral (plosives) or nasal (nasals). I will now talk 

about both plosives and nasals separately. 
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 Plosives are sounds that are made with a complete closure in the 

oral (vocal) tract.  The velum is raised during a plosive sound, which 

prevents air from escaping via the nasal cavity. English plosives are 

the sounds /p,b,t,d,k,g/. Plosives can be held for quite a long time 

and are thus also called ‘maintainable stops’. 

 Nasals are similar to plosives in regards to being sounds that are 

made with a complete closure in the oral (vocal) tract. However, the 

velum is lowered during nasal sounds, which allows airflow to 

escape through the nasal cavity. There are 3 nasal sounds that 

occur in English /m,n, ŋ/. 

 Fricatives sounds are produced by narrowing the distance between 

the active and passive articulators causing them to be in close 

approximation. This causes the airflow to become turbulent when it 

passes between the two articulators involved in producing a 

fricative sound. English fricatives are sounds such as /f,v, θ,ð, s,z, 

ʃ,ʒ/. 

 Approximants sounds are created by narrowing the distance 

between the two articulators. Although, unlike fricatives, the 

distance isn’t wide enough to create turbulent airflow.  English has 4 

approximant sounds which are /w,j,r,l/. 

5) Vowels 

When it comes to vowels, we use a different specification to 

describe them. We look at the vertical position of the tongue, the horizontal 

position of the tongue and lip position. 

Vowels are made with a free passage of airflow down the mid-line 

of the vocal tract. They are usually voiced and are produced without 

friction. 
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 Vertical tongue position (close-open): vertical tongue position refers 

to how close the tongue is to the roof of the mouth in the production 

of a vowel. If the tongue is close, it is given the label close. 

However, if the tongue is low in the mouth when a vowel is 

produced, it’s given the label open.  + close-mid/open mid (see 

below). 

- Some examples of open vowels: ɪ, ʊ. 

- Some examples of close vowels: æ, ɒ. 

 

 Horizontal tongue position (front, mid, back): Horizontal tongue 

refers to where the tongue is positioned in the vocal tract in terms of 

‘at the front’ or ‘at the back’ when a vowel is produced. If the tongue 

is at the front of the mouth it’s given the label front, if the tongue is 

in the middle of the mouth it’s given the label mid and if the tongue 

is at the back of the mouth it’s given the label back. 

- Some examples of front vowels: ɪ, e, æ. 

- Some examples of mid vowels: ə. 

- Some examples of back vowels: ʌ, ɒ. 

 

 Lip position: As is inferred, lip position concerns the position of the 

lips when a vowel is produced. The lips can either 

be round, spread or neutral. 

- Examples of round vowels: u, o. 

- Examples of spread vowels: ɪ, ɛ. 

There are also different categories of vowels, for 

example: monophthongs and diphthongs. 

 Monophthongs: Monophthongs are vowels that are produced by a 

relatively stable tongue position. Monophthongs can be divided into 

two categories according to their duration. These are long and short 

vowels and their duration is mirrored in their names. 

- Examples of short vowels: e, æ, ɪ, ʊ 
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- Examples of long vowels: ɔ: ɜ:, i:, u: 

 

 Diphthongs: Diphthongs are vowels where the tongue moves from 

one part of the mouth to another. They can be seen as starting of 

as one vowel and ending as a different vowel. 

- Here are some examples: /aʊ, ɪə, ɔɪ, əʊ/ 

Auditory phonetics: If articulatory phonetics studies the way in 

which speech sounds are produced, auditory phonetics focuses on the 

perception of sounds or the way in which sounds are heard and 

interpreted. 

It is important to think of phonetics as a communication-oriented 

discipline.  Now how do we communicate? We communicate by listening. 

And yet, when we describe phonetic events, do we talk about the way we 

hear them? No, we talk about the output of our sophisticated machinery, 

about high level abstractions such as distinctive features and phonemes.  

Acoustic phonetics: is the study of the acoustic characteristics of 

speech, including an analysis and description of speech in terms of its 

physical properties, such as frequency, intensity, and duration.  

Descriptions of speech sounds in these terms date back as far as 

1830 (Willis), but the invention of the sound spectrograph (1945) was the 

major technological breakthrough that made the analysis and visualization 

of the speech signal possible.  

Subsequent developments in digital signal processing, most notably 

the discrete Fourier transform, have made it possible to conduct all 

acoustic analyses with a basic microcomputer. Rousselot (b. 1846–

d. 1924) is widely regarded as the “father of experimental phonetics.” 

Rousselot applied the kymograph to the study of speech. The 

kymograph, invented in the 1840s by Ludwig, was originally used for 

measuring blood pressure and other physiological processes.  
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For speech, the kymograph consisted of a rotating drum covered 

with paper coated with soot; speakers spoke into a rubber tube and the 

sound vibrations were captured by a stylus that registered the variations in 

air pressure, from which duration, intensity, and pitch could be measured.  

Edison’s invention of the phonograph in 1877 was of crucial 

importance since it was the first device that allowed the recording and 

reproduction of sound.  

This invention meant that speech was no longer a fleeting event but 

could be repeatedly heard and analyzed. A number of researchers 

developed additional devices to visualize and analyze the sound 

waveforms, including Hermann, Scripture, and Verner. Although the 

speech waveform (oscillogram) is the basis of all acoustic speech 

research, it is rarely used as a source.  

One important reason is that it is “too rich” since it contains 

information about frequency, intensity, and phase of the signal 

components, while human perception disregards the latter. Hence, the 

spectrogram provides a better representation. 

Phonology: study of the sound patterns that occur within 

languages. Some linguists include phonetics, the study of the production 

and description of speech sounds, within the study of phonology. 

Diachronic (historical) phonology examines and constructs theories 

about the changes and modifications in speech sounds and sound 

systems over a period of time. For example, it is concerned with the 

process by which the English words “sea” and “see,” once pronounced 

with different vowel sounds (as indicated by the spelling), have come to be 

pronounced alike today.  

Synchronic (descriptive) phonology investigates sounds at a single 

stage in the development of a language, to discover the sound patterns 

https://www.britannica.com/science/sound-physics
https://www.britannica.com/science/phonetics
https://www.merriam-webster.com/dictionary/phonology
https://www.britannica.com/topic/language
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that can occur. For example, in English, nt and dm can appear within or at 

the end of words (“rent,” “admit”) but not at the beginning. 

The Prague school was best known for its work on phonology. 

Unlike the American phonologists, Trubetskoy and his followers did not 

take the phoneme to be the minimal unit of analysis.  

Instead, they defined phonemes as sets of distinctive features. For 

example, in English, /b/ differs from /p/ in the same way that /d/ differs 

from /t/ and /g/ from /k/. Just how they differ in terms of their articulation is 

a complex question.  

For simplicity, it may be said that there is just one feature, the 

presence of which distinguishes /b/, /d/, and /g/ from /p/, /t/, and /k/, and 

that this feature is voicing (vibration of the vocal cords).  

Similarly, the feature of labiality can be extracted from /p/ and /b/ by 

comparing them with /t/, /d/, /k/, and /g/; the feature of nasality from /n/ and 

/m/ by comparing them with /t/ and /d/, on the one hand, and with /p/ and 

/b/, on the other.  

Each phoneme, then, is composed of a number of articulatory 

features and is distinguished by the presence or absence of at least one 

feature from every other phoneme in the language.  

The distinctive function of phonemes, which depends upon and 

supports the principle of the duality of structure, can be related to the 

cognitive function of language. This distinctive feature analysis of Prague 

school phonology as developed by Jacobson became part of the generally 

accepted framework for generative phonology. 

 The diction has to do directly with the linguistics, so in its original 

meaning, primary meaning, refers to the writer's or the speaker's 

distinctive vocabulary choices and style of expression in a poem or story.  

https://www.britannica.com/science/phonology
https://www.britannica.com/biography/Nikolay-Sergeyevich-Trubetskoy
https://www.britannica.com/topic/distinctive-feature-analysis
https://www.britannica.com/topic/feature
https://www.britannica.com/biography/Roman-Jakobson
https://en.wikipedia.org/wiki/Vocabulary
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A secondary, common meaning of "diction" means the 

distinctiveness of speech, the art of speaking so that each word is clearly 

heard and understood to its fullest complexity and extremity, and 

concerns pronunciation and tone, rather than word choice and style. 

This secondary sense is more precisely and commonly expressed 

with the term enunciation, or with its synonym articulation. Diction has 

multiple concerns, of which register is foremost—another way of saying 

this is whether words are either formal or informal in the social context. 

Literary diction analysis reveals how a passage 

establishes tone and characterization, e.g. a preponderance of verbs 

relating physical movement suggests an active character, while a 

preponderance of verbs relating states of mind portrays an introspective 

character. Diction also has an impact upon word choice and syntax. 

Aristotle, in The Poetics  states that "Diction comprises eight 

elements: Phoneme, Syllable, Conjunction, Connective, Noun, Verb, Inflec

tion, and Utterance.  

However, Epps states that in this passage "the text is so confused 

and some of the words have such a variety of meanings that one cannot 

always be certain what the Greek says, much less what Aristotle means." 

"The principal meaning of diction is the selection and use of words 

or the manner of expression. But this fact does not rule out, as some 

purists would like to do, the companion meaning of mode of speaking or 

enunciation." (Theodore Bernstein, 1971). 

Diction will be effective only when the words you choose are 

appropriate for the audience and purpose, when they convey your 

message accurately and comfortably. The idea of comfort may 

seem out of place in connection with diction, but, in fact, words can 

sometimes cause the reader to feel uncomfortable. You've probably 

experienced such feelings yourself as a listener--hearing a speaker 

https://en.wikipedia.org/wiki/Speech
https://en.wikipedia.org/wiki/Pronunciation
https://en.wikipedia.org/wiki/Enunciation
https://en.wikipedia.org/wiki/Manner_of_articulation
https://en.wikipedia.org/wiki/Register_(sociolinguistics)
https://en.wikipedia.org/wiki/Formality
https://en.wikipedia.org/wiki/Colloquialism
https://en.wikipedia.org/wiki/Setting_tone
https://en.wikipedia.org/wiki/Aristotle
https://en.wikipedia.org/wiki/Poetics_(Aristotle)
https://en.wikipedia.org/wiki/Phoneme
https://en.wikipedia.org/wiki/Syllable
https://en.wikipedia.org/wiki/Grammatical_conjunction
https://en.wikipedia.org/wiki/Logical_connective
https://en.wikipedia.org/wiki/Noun
https://en.wikipedia.org/wiki/Verb
https://en.wikipedia.org/wiki/Inflection
https://en.wikipedia.org/wiki/Inflection
https://en.wikipedia.org/wiki/Utterance
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whose words for one reason or another strike you as inappropriate. 

(Martha Kolln, Allyn and Bacon, 1999). 

Sometimes diction is described in terms of four levels of language: 

formal, as in serious discourse; informal, as in relaxed but polite 

conversation; colloquial, as in everyday usage; slang, as in impolite 

and newly coined words (see neologism). It is generally agreed that 

the qualities of proper diction are appropriateness, correctness, and 

accuracy. A distinction is usually made between diction, which 

refers to the choice of words, and style, which refers to the manner 

in which the words are used. (Jack Myers and Don Charles 

Wukasch, Dictionary of Poetic Terms. University of North Texas 

Press, 2003) 

"Your diction, the exact words you choose and the settings in which 

you use them, means a great deal to the success of your writing. 

While your language should be appropriate to the situation, that 

generally still leaves plenty of room for variety. Skillful writers mix 

general and particular, abstract and concrete, long and short, 

learned and commonplace, connotative and neutral words to 

administer a series of small but telling surprises. Readers stay 

interested because they don't know exactly what's coming next." 

(Joe Glaser, Understanding Style: Practical Ways to Improve Your 

Writing. Oxford University Press, 1999) 

The Victorian Curriculum stated oral expression is the foundation 

for student learning. It is essential for literacy learning, and successful use 

of language is critical for students’ wellbeing. Almost all classroom-based 

learning relies on oral language. 

This article talks about students vary in their ability to use their 

existing language in order to learn. The level of oral language knowledge 

and competency of some students is substantially different from the 

demands of the curriculum. 
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An explicit oral language program acknowledges that the ‘Speaking 

& Listening’ dimension of the English Domain requires further elaboration 

for those students with oral language difficulties, or gaps in language 

knowledge, skills and practice. 

The role of the communicative activities is very important because 

they are considered as a helpful way for facilitating the process of teaching 

the oral skills of the English language. 

Through the listening activities students are able to listen and 

recognize different accents and pronunciations of the native speakers, and 

through the speaking activities students are able to practice the target 

language. 

 The communicative activities are a motivational factor for 

encouraging the students to use the target language; therefore the 

teachers should select the appropriate activity and state their objectives 

toward it in order to enable the students to realize their communicative 

aims. 

The Oral Expression is considered as the appropriate course which 

gives a big opportunity for learners to spend a long time on practicing both 

communicative skills, through listening to the target language and 

producing new structures according to it. 

Generally, EFL learners are confronted with unpleasant speaking 

problems which deceive their communicative achievements towards the 

target language. Lack of practice, lack of self- confidence and the fear of 

making mistakes, deficient vocabulary and mother tongue use, are the 

most common speaking difficulties. 

Many EFL learners have the academic knowledge of the foreign 

language but unfortunately they do not have the ability to speak 

appropriately. The main reason behind this problem is due to the learners’ 

poor speaking practice inside the classroom because teachers usually 
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focus on teaching the foreign language as a matter of providing learners 

with sufficient knowledge, rules and theories on the language rather than 

teaching them how to use the language successfully in the classroom or in 

other situations. 

Obviously, language practice is the main factor of developing the 

oral proficiency, based on different kinds of speaking activities and 

assessment tasks. Therefore, teachers’ role is to emphasize more on the 

language use, but not only on language knowledge because teaching the 

FL is the combination between teaching its grammatical rules and teaching 

how it is used in real life situations.  

Speaking practice does not occur only inside the classroom but also 

it should exist outside the classroom. Thus, EFL learners should practice 

the language in different situations outside the classroom such as: home, 

street, cafe shops… etc. to be accustomed to the language in order to 

develop their communicative proficiency in English. 

Speaking is a basic skill that language learners should master with 

other language skills. So, what is speaking skill? How do linguists define 

it?  

It is a general belief that, speaking skill is defined as a productive, 

active and complex skill of sending the language through the use of the 

verbal expressions.  

Scott has defined it as an interactive process and communicative 

ability of constructing meaning that involves producing and processing 

information in order to achieve the communicative goals.  

According to Scott, speaking skill requires active participants to 

construct the language meaning by being able to produce, analyze and 

understand its content for the sake of successful communication in the 

target language.  
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Woodward believes that, being able to speak means being able to:  

 Use different parts of the mouth and body from those needed in 

your own language. 

 Make individual sounds and combine them.  

 Produce correct stress on individual words, depending on the 

meaning you want to convey. 

As a conclusion this foundation has been focused on teaching the 

oral expression course in EFL classrooms as considered as the main skill 

of teaching it.  

Listening and speaking are the communicative skills which are 

taught according to different activities and tasks. In both skills, learners 

face many difficulties which they frustrate their speaking abilities. 

Teachers’ role is to help them to overcome their difficulties and develop 

their foreign language. 

Pedagogical foundation 

In general, the teaching process needs authentic materials and 

teaching pedagogical aids to be operated successfully. The teaching aids 

are varied between pedagogical tools such as: textbooks, board, pictures, 

drawings…etc., and to the technological materials which are the most 

used in the teaching process like: taped recorded; language laboratory, 

video tapes computers, Data show and the like. 

The aim of using the teaching materials in language classroom is 

much significant. In fact, they are the main factor of motivation, in which 

they bring a kind of real social life inside the classroom that leads to 

facilitate the process of teaching for teachers as well as the process of 

learning for learners.  
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Carter and Nunan stated that, the notion of teaching-based 

authentic materials has developed in the 1980’s as an effective way of 

helping teachers to achieve the communicative development, which aim at 

facilitating informal acquisition of communicative competence through 

communication activities.  

So, what we should understand is that, the use of the visual aids in 

language teaching is mainly for facilitating the development of the 

communicative process rather than others processes. In other words, the 

teaching materials focus more on developing the communicative skills of 

listening and speaking rather than reading or writing.  

Recently, It is claimed that a wide variety of materials have been 

used to support communicative approaches to language teaching; as they 

are viewed as a way of influencing the quality of classroom interaction and 

language use for developing students’ communicative abilities.  

Consequently, teaching listening and speaking skills in the course 

of Oral Expression should be based on current authentic materials, 

through the use taped recorded or video presentations in order to provide 

learners with large content of the English language in order to enhance 

their communicative outcomes.  

It is stated by Richards and Renandya that, teachers’ role towards 

the pedagogical materials is very importance. Since, they should choose 

and decide which materials should be used in language classroom, 

because the quality of the material has an importance impact on learners 

and their motivation for developing their second language growing 

proficiency in the language.  

We strongly believe that, the whole reason ability fall on the teacher 

in the selection of the appropriate material for the given activity, since they 

regarded as a basic element for developing communicative proficiency.  
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The same authors stated that the pedagogical materials are useful 

because: 

 It provides with a rich data based authentic materials.  

 It offers an excellent tool for interactive learning. 

 It provide an excellent context for collaborative work among 

learners.  

Thus, teaching materials develop professional development of the 

target language, it means their absence will badly influence in the process 

of teaching the target language in the classroom.  

After all the pedagogical materials’ advantages that have been 

mentioned previously, we shall go back to our university level. In fact, 

there are limited types of teaching aids at the university such as: Data 

Show, cassette recorder and language laboratory. 

Mostly, these materials are not used because whether they are not 

available and out of order all the time or the teachers do not plan many 

activities that based authentic materials.  

Actually, we argue that the use of the pedagogical materials for the 

teaching process in general, and for teaching the communicative skills in 

particular in not a choice but it is an obligation. 

Since the development of the students’ communicative abilities is 

based on the real language in put that is produced through the authentic 

materials; in order to enable the students to produce a meaningful output. 

 In brief, teaching materials have the primary role of promoting 

communicative language use. They are an effective factor for improving 

and facilitating the process of learning the foreign languages. So, their 

presence or absence decides the success or the failure of the teachers’ 

and learners’ tasks. 
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This project implied a system of exercises based on interactive and 

communicative approaches with the purpose of helping students improve 

their oral skills. The analysis of findings suggests the implications for 

pedagogical practice as follows: 

The creation of an interactive and communicative context 

contributes to the development of speaking skills and the improvement of 

oral production. 

Nowadays teaching speaking and listening skills have become an 

expected aim of all foreign language teachers all over the world (Richards, 

J, W, 2008, p.2).  

As the world’s business opens up opportunities several purposes 

emerges like education, travel, medicine, communication, trade and fair 

and so on. So language learning is becoming essential part for better 

understanding to one another. That’s why people now put emphasis on 

developing their speaking and listening skills.  

Fluency and comprehension are an integral part in teaching 

speaking skill. It means that we must teach the students to speak the 

language with fluency and listen to the discourse with full comprehension 

8 (Richards, J, W., 2008). 

To understand and to make others understand is the basic rule for 

interaction. Teacher sets the target for the students to make them able to 

speak confidently and fluently at the same time to understand the 

discourse. 

Learning awakens a variety of internal developmental processes 

that are able to operate only when the child is interacting with other people 

in his environment and in cooperation with his peers. (Vygotsky, 1978). 
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Vygotsky emphasizes on social interaction which enables a learner 

to speak in a second or foreign language. It will help the learners to 

develop their speaking skill and oral expression. 

Didactic Foundation 

Possibilities and opportunities for oral expression in the classroom 

include much more than just individual podium speeches and group 

presentations. Low-stakes assignments (that are informal and assessed a 

small percentage of the final course grade) and high stakes assignments 

(that are formal and assessed a large percentage of the final course 

grade) engage students on a different pedagogical stage than writing and 

passive learning. 

An element of performativity pervades all oral expression in the 

classroom, and turns learning into an active and full-body experience, 

rather than merely a cognitive activity.  

Oral activities like role-playing, panel discussions, debates, 

deliberations, and more employ drama as pedagogy and performance as 

a means and motivation to learn. 

Students in a classroom like to learn through games and their 

brains absorb language learning much easier than an adult’s does 

because learning a second language as an adult is usual much more 

difficult (Talukder, 2001). 

Many different methods are used to help English Language 

Learners in English speaking classrooms. Usually it is fairly difficult for 

anyone to learn a second language with its 44 phonemes with over 500 

different ways to represent those 44 sounds (Tompkins, 2003). However, 

children generally learn relatively easily in the classroom as long as their 

specific needs are met (Roberts & Meyer, 2012). 
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Many different approaches can be taken when teaching English as 

a second language. Every method and approach is based on a certain 

school of thought or collection of ideas about learning. Each method 

provides strategies to teach while being guided by its specific system. 

The communicative approach 

The communicative approach is based on the idea that learning 

language successfully comes through having to communicate real 

meaning, with a good pronunciation while the oral expression. 

When learners are involved in real communication, their natural 

strategies for language acquisition will be used, and communication 

ill allow them to learn to use the language naturally. 

(Communicative Approach, 2012, para.1). 

Since this method focuses more on developing language that is 

used in everyday life and focuses more on the practical end of language 

learning, in my opinion it would be helpful to those Hispanic students who 

are just new to the country and need to learn how to get around and be 

able to communicate before focusing on formal language learning.  

The Communicative Language approach was a reaction against 

more grammar based approaches to teaching English Language learners. 

Some argue that it is based on theory against other approaches, but not 

on actual empirical evidence in a classroom and proponents of the 

approach used the theory itself to validate the approach (Richards, 2002). 

The Direct Approach: to teaching English to non-English speakers 

is a much more traditional approach to teaching language. Here the target 

language is taught according to grammatical structures and correct 

spelling and punctuation while drilling and practicing the taught linguistic 

information (Celce-Murcia, Dornyei, & Thurrell, 1997).  

According to Richards (1990) a direct approach "involves planning a 

conversational programme around the specific microskills, strategies, and 
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processes that are involved in fluent conversation with a correct diction" 

(p. 76-77). 

It was created as a reacting again the classical grammar translation 

method and was developed by Francois Gouin and Charles Berlitz in the 

1800s. 

Audio-Lingual Approach: This approach was developed shortly 

after World War II and became in a sense a combination method. 

Developed off of many theories behind the Direct Method and became its 

replacement after World War II, Audio-Lingual Approach combined what 

was thought of as an extremely important component of the direct theory, 

oral proficiency, along with structural linguistics and behaviorism (Britto, 

2007). 

This development gave the basis for a new approach that was 

developed and became known as the Audio-lingual Method: The 

articulation of these three trends engendered the audio-lingual method 

(ALM), which provided a powerful framework that not only yielded a set of 

principles with which to guide generations of educators, but, by doing so, 

its own scientific validity was established.  

This provided the basis for a wide range of mainly quantitative 

research projects that gave characterized, directed, and even constrained 

the field since its ascendency. (Britto, 2007, p.4) In this approach a lot of 

dialogue takes place in the classroom and students are to learn from 

conversation that takes place.  

This strategy is based on phrase memorization and mimicking done 

by the students. There is no explicit grammatical instruction and the 

students learn the skills of listening, speaking, reading and writing in a 

structured sequenced order. 

Usually the beginning of class in characterized by peer reading time 

and great emphasis is placed on correct pronunciation. The mother tongue 
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is permitted to be used but mainly only by the teacher for instructional 

purposes. A weak point is that this method fails to emphasize importance 

of context and meaning (Mora, 2012). 

By way of conclusion of the uses and the relevant help of these 

previous approaches in the developing of the diction at the moment of the 

oral expression, they all use contrastive analysis (correct the pronunciation 

and improve the diction). 

Larsen-Freeman, (D. (2000). Techniques and Principles in 

Language Teaching. Textbook: (2th ed.). Oxford University Press), thanks 

to these didactic approaches, students be able to use the target language 

communicatively. The target language is mostly used in the classroom 

instead of the native language.  

While it is true the natural order of skills presentation is adhered to: 

listening, speaking, reading, and writing, however the oral/aural skills 

receive most of the attention.  

In the case of the Communicative approach, gives the learner not 

only grammatical competence but also a social skill as to what to say. How 

to say, when to say and where, in order to satisfy his daily needs as larger 

aim. In this approach, apart from fluency and improving of the diction, 

accuracy and appropriateness are equally important. 

Thus an effective use of language needs to produce grammatically 

well formed. The goal of communicative approach is to make learners 

communicatively competency. 

Linguistic Id, (2017) the learners have to develop skill of language. 

Speaking and listing aspect of language are too important for oral 

communication so oral expression is more emphasized. The oral 

communication and written communication are distinctively taught in this 

approach. 
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Legal Foundation  

According to the Constitution of Ecuador, in the Art. 26.-The 

education is a right of people along his life and an unavoidable and 

inexcusable duty of the State. It constitute a priority area of the public 

politics and of the state investment, guarantee of the equality and social 

incorporation and indispensable condition for the good one to live. People, 

the families and the company have the right and the responsibility of 

taking part in the educational process.  

This project based on the diction inside the process of the oral 

expression is justified according to the Common European Framework of 

Reference of Languages, which indicates the emphasis to the 

development of the competition of the English language, determining that 

in the English level A-1.1 or level A1 in progress must develop the skill of 

the oral expression and the correct pronunciation of words.  

It means that this is accomplished when language learners are 

capable of understanding and using everyday expressions that are used 

frequently to satisfy immediate needs. At this level, for example, learners 

are able to introduce themselves and introduce others and provide 

personal information about their home and belongings to people that know 

them as long as the interlocutor speaks slowly and clearly. 

According to the National Curriculum Guidelines 

Speaking:  

 Deal with most situations likely to arise while travelling in an area 

where the language is spoken (i.e. basic social language). 

 Enter unprepared into conversation on topics that are familiar, of 

personal interest, or pertinent to everyday life. 

 Connect phrases in a simple way in order to describe experiences 

and events, dreams, hopes, and ambitions. 
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 Give brief reasons and explanations for opinions and plans. 

 Describe their reactions to the plot of a book or film. 

 Narrate a story. 

Student’s Exit Profile 

Level A1 By the end of the 9th year EGB, students will have 

reached the communicative competence for A1 proficiency level (basic 

user) and will be able to:  

 Understand and use familiar everyday expressions and very basic 

phrases aimed at the satisfaction of needs of a concrete type (e.g. 

basic personal information, greetings, numbers and prices, 

directions, habits, etc.). 

 Introduce themselves and others; EGB & BGU. 

 Ask and answer questions about personal details such as where 

they live, people they know, and things they have. 

 Interact in a simple way provided the other person/people talk(s) 

slowly and clearly and is/are prepared to help. 

 Understand, identify, and produce very simple informational, 

transactional, and expository texts (e.g. signs, personal letters, 

short biographies, etc.) that have some detail and show some 

variety in sentence structure and a range of vocabulary. 

 Be aware of the society and culture of the community or 

communities in which English is spoken.  

Specific objectives per school year (8th & 9th EGB) 

To show articulation and progression, the specific objectives for 

listening and speaking have been formulated by taking into consideration 

the three main domains of interest for the target group (i.e. personal, 

educational, and public) (Trim, 2009).  
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For pedagogical purposes, the first two (personal and educational) 

are addressed in level A1.1 because they constitute the learners’ 

immediate surroundings.  

On the other hand, the third one (public) is addressed in level A1.2 

as it constitutes the learners’ extended surrounding which come 

afterwards.  

Moreover, objectives and assessment indicators for speaking 

production and speaking interaction have been set up. Regarding reading 

and writing, on the other hand, not only are the specific objectives 

established for students to face different text types they may encounter 

when they read English (Brown, 2007), but the texts are also progressively 

more complex to follow basic pedagogical principles in education.  
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The article 4.4 of the Education’s Law indicates that it is necessary 

to improve the quality of the education in every sense, that is the reason 

why this project is based on the improvement of the diction on the oral 

expression in the students from 8th grade in Batalla de Tarqui High School 

in Guayaquil, through the provision of a system of exercises to improve the 

diction. 

And respecting to the National Plan of Good living, we can find 

some foundations such as:  

 To foster the development of civic skills through daily practice of 

values. 

 

 To promote and strengthen spaces and levels of organization and 

representation of stakeholders in the national education system 

contributing to the implementation of a deliberative democracy. 

 

 To promote a culture of dialogue and permanent consultation 

between the actors of the national education system and to 

education authorities at different levels. 

 

 To ensure that educational institutions become suitable for learning 

knowledge skills and attitudes necessary to exercise critical 

citizenship in a partner locations. 

 

 A Strongly linked to educational establishment with communities 

that surround it. 

So, how do we relate the National Plan of good living and the 

education? With these objectives the good living and the education 

interact of two manners. On one hand, the right to the education is an 

essential component of the good living, since it allows the development of 

the human potentials, and as such, guarantees the equality of 

opportunities for all the persons.  
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On the other hand, the Good living is an essential axis of the 

education, in the measure in which the educational process must 

contemplate the preparation of civil futures, with values and knowledge to 

promote the development of the country. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALISIS AND DISCUSSIONS OF 

RESULTS 

Methodological design. 

This research project is mixed method because it does not exist 

dichotomy between quantitative and qualitative, is based in the statistical 

results obtained in the surveys and the interview. 

Types of research 

This research project is descriptive because characterize the current 

situation of 8th grade students from Batalla de Tarqui High School in the 

development of the oral expression. 

In the same way the research is explicative at the moment of inquire 

the causes that are influencing in the correct development of oral expression 

which was revealed in the diction treatment. 

Is also propositive because it designs a system of exercise to the 

development and improvement of the diction in the oral expression process 

in the students. Qualitative, when the authors construct and interview to the 

teacher to collect information about the learning process of English focused 

on the speaking skill. 

Quantitative, because the researchers made a survey to have 

information and get the percentages of opinions about the English class and 

the development of speaking skill.
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Population and sample 

This Project was done in 8th grade section A for this reason population is 

not superior to 100 which means that the population and simple are the 

same.  

Chart 1 

N° Detail Sample 

1 Students 16 

2 Teachers 1 

 Total 17 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

 
 

Chart 2 

OPERATIONALIZATION OF THE VARIABLES 

VARIABLES DIMENSIONS INDICATORS 

INDEPENDENT 
VARIABLE 
DICTION 

PHONETICS AUDITORY 
PHONETICS 
ARTICULATORY 
PHONETICS 
ACOUSTIC 
PHONETICS 
PHONOLOGY 

LINGUISTICS VOICE 
PLACE 
MANNERS 
VOWELS 

ARTICULATIONS PLOSIVE 
STOP 
NASAL 
FRICATIVES 
APROXIMANTS 

DEPENDENT 
VARIABLE 
ORAL EXPRESSION 

DIDACTIC METHODS COMMUNICATIVE 
APPROACH  
AUDIO LINGUAL 
DIRECT APPROACH 
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Investigation methods 

The investigation methods apply to this project are from the 

theoretical point of view: 

 Synthesis – Analysis. This method was part of all the 

research process. 

 Historical – Logical.  Used at the moment to take the 

information in the study of the oral expression and the diction. 

 Inductive – deductive. It goes from the particular which is 

express in the field research until arrive to generalizations 

that can be apply later in other educative contexts. 

 Systematic – structural – functional. It is use to design a 

system of exercises to improve the diction. 

Methods and statistics – Mathematical 

This method is used in relation with the analysis and the 

interpretation of the results obtained by the survey with chi-cuadrado, 

changes and the correlation between variables. 

Techniques and investigation tools 

The tools applied to this research were a survey for 16 students, the 

interview to the teacher. 

INTERVIEW TO THE ENGLISH TEACHER 

Objective of the interview 

To know the teacher’s point of view about the diction in the development 

of oral expression. 

1. Do you consider that 8th grade students have good oral production? 

Why? 

No, because they have never seen English as a subject. 
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2. According to your teaching methods, what factors determine a good oral 

production? 

I take into account, pronunciation, intonation, vocalization and diction. 

3. Do you apply exercises to improve the oral expression of your students? 

Yes, I do. 

4. What standards do you use at the moment to evaluate the oral 

expressions of the students? 

Questions and answers. 

5. How do you measure the development in your student’s diction? 

I prefer to use dialogues and useful expressions. 

6. Which of the used methods you think allow students to develop diction? 

Songs, lectures. 

7. Do you follow the curriculum guide Line of Ministerio de Educación 

according to level A-1.1? 

Yes, I do. 

8. Do you consider important the creation of an exercise system for the 

improvement in student´s diction? Why? 

Yes, because it does not exist didactic material to help students with their 

pronunciation. 

9. Would you implement this system of activities in the classroom? 

Yes, of course. 
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Analysis of the interview 

The teachers express that working with the students, they actually 

have problems with their English, because they have never seen it and at 

the moment of produce their speaking, they cannot do it, they do not have 

confidence when they talk in English, and one of the reasons is the lack of 

good pronunciation.  

She tries to develop the speaking skill with some techniques but she 

does not get good results. She follows the National Curriculum Guidelines 

to achieve level A1.1 which belongs to students of 8th grade.  

She says and believes that a system of exercise, as a didactic 

material to help students in their pronunciation is a key for their success. It 

is going to be easier for them at the moment of produce, they are going to 

have more confidence, and they are going to know how to pronounce 

correctly. 
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ANALYSIS OF RESULTS 

SURVEY TO THE STUDENTS 

Chart 3 

Is important to have a good pronunciation at the moment of the speech. 

Code Categories Frequency Percentage 

ITEM 

N°1 

Always 9 56% 

Almost always 1 6% 

Sometimes 6 38% 

Rarely 0 0% 

Never 0 0% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramirez and César Arévalo. 
 

Graphic 1 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 9 Students indicate that always is important to have a good 

pronunciation at the moment of the speech, 6 sometimes and 1 almost 

always. This is a positive result that means that they want and need to 

improve their pronunciation, and makes useful the system of exercise. 
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Chart 4 

I practice at home the pronunciation of new words taught in English 

class. Code Categories Frequency Percentage 

ITEM 

N°2 

Always 2 12% 

Almost always 2 12% 

Sometimes 3 19% 

Rarely 7 44% 

Never 2 13% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

 
Graphic 2 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 7 Students say that they rarely practice at home the 

pronunciation of new words taught in English class, 3 sometimes, 2 almost 

always, 2 always and 2 never. It means that students do not have clear the 

correct pronunciation of words taught in class. 
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Chart 5 

I enjoy to participate voluntarily in oral activities in the English class. 

 
Code Categories Frequency Percentage 

ITEM 

N°3 

Always 3 19% 

Almost always 2 12% 

Sometimes 2 12% 

Rarely 6 38% 

Never 3 19% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

 
Graphic 3 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 6 Students express that they rarely enjoy to participate 

voluntary in oral activities in the English class, 3 never, 3 always, 2 

sometimes and 2 almost always. This result denotes deficiencies in the oral 

expression. 
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Chart 6 

I pronounce easily words in English. 

Code Categories Frequency Percentage 

ITEM 

N°4 

Always 2 12% 

Almost always 0 0% 

Sometimes 3 19% 

Rarely 4 25% 

Never 7 44% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

  
Graphic 4 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 7 students say that they never pronounce easily words in 

English, 4 rarely, 3 sometimes and 2 always. It means that students have 

difficulties at the moment when they learn new words in English. 
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Chart 7 

I vocalize correctly all the sounds of words in English. 

Code Categories Frequency Percentage 

ITEM 

N°5 

Always 0 0% 

Almost always 2 12% 

Sometimes 4 25% 

Rarely 2 13% 

Never 8 50% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 5 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 8 students express that they never vocalize correctly all the 

sounds of words in English, 4 sometimes, 2 rarely and 2 always. This result 

means that students present issues when they try to speak in English. 
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Chart 8 

The teaching method applied in the English language, has been reason 

of improvement for my pronunciation. 

Code Categories Frequency Percentage 

ITEM 

N°6 

Always 2 12% 

Almost always 2 12% 

Sometimes 2 13% 

Rarely 6 

6 

38% 

Never 4 25% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 6 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 6 Students say that the teaching method applied in the 

English language, has never been reason of improvement for their 

pronunciation, 4 rarely, 2 sometimes, 2 almost always and 2 say always. 

Means that students do not adequately understand the teaching of the 

English language with the methods that have been implemented so far by 

the teacher in charge of the classroom. 
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Chart 9 

I When I read in English I have a good pronunciation. 

Code Categories Frequency Percentage 

ITEM 

N°7 

Always 0 0% 

Almost always 2 12% 

Sometimes 3 19% 

Rarely 8 50% 

Never 3 19% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 7 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 8 Students answer that when they read in English they rarely 

have a good pronunciation, 3 never, 3 sometimes and 2 answer almost 

always. This result means that students find it difficult to read in English 

because of their pronunciation failures. 
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Chart 10 

I can improve my pronunciation by repeating the words in English 

constantly. 

 Code Categories Frequency Percentage 

ITEM 

N°8 

Always 5 31% 

Almost always 3 19% 

Sometimes 2 12% 

Rarely 3 19% 

Never 3 19% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 8 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 5 Students say that they can always improve their 

pronunciation by repeating the words in English constantly, 3 rarely, 3 

never, 3 almost always and 2 sometimes. This result determine that at the 

moment when a student hear the correct pronunciation of a word, and they 

repeat constantly the correct pronunciation they can improve and develop 

their oral expression. 
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Chart 11 

I listen to music that helps me memorize English words sounds. 

 
Code Categories Frequency Percentage 

ITEM 

N°9 

Always 6 37% 

Almost always 2 12% 

Sometimes 2 13% 

Rarely 4 25% 

Never 2 13% 

Total 16 100% 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 9 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 6 Students express that they always listen to music that 

helps them memorize English words sounds, 4 rarely, 2 sometimes, 2 

almost always and 2 say never. Means that students try to look for the way 

to improve their oral production by their own. 
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Chart 12 

I communicate easily in English. 

Code Categories Frequency Percentage 

ITEM 

N°10 

Always 0 0% 

Almost always 0 0% 

Sometimes 4 25% 

Rarely 2 12% 

Never 10 63% 

Total 16 100% 
 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 10 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 10 Students express that they never communicate easily in 

English, 4 rarely and 2 say sometimes. This result is the main problem of 

students, because of their flaws in pronunciation, they cannot communicate 

in the English language. 
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Chart 13 

I use songs to improve my pronunciation. 

Code Categories Frequency Percentage 

ITEM 

N°11 

Always 2 12% 

Almost always 4 25% 

Sometimes 4 25% 

Rarely 3 19% 

Never 3 19% 

Total 16 100% 
 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 11 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 4 Students express that they almost always use songs to 

improve their pronunciation, 4 sometimes, 3 rarely, 3 never and 2 always. It 

means that songs are a good way to make students improve their 

pronunciation, because they use that method to practice their oral 

production. 
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Chart 14 

I imitate the accent of who in my opinion has a good pronunciation of the 

English language. 

Code Categories Frequency Percentage 

ITEM 

N°12 

Always 6 37% 

Almost always 4 25% 

Sometimes 4 25% 

Rarely 2 13% 

Never 0 0% 

Total 16 100% 
 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 12 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 6 Students express that they always imitate the accent of 

who in their opinion has a good pronunciation of the English language, 4 

sometimes, 4 almost always and 2 rarely. Means that students try to identify 

who have good pronunciation to imitate and develop their oral production. 
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Chart 15 

I feel safe trying to speak in English. 

Code Categories Frequency Percentage 

ITEM 

N°13 

Always 2 12% 

Almost always 3 19% 

Sometimes 0 0% 

Rarely 7 44% 

Never 4 25% 

Total 16 100% 
 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 13 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 7 Students choose that they rarely feel safe trying to speak 

in English, 4 never, 3 almost always and 2 say always. This result means 

that students do not have confidence at the moment of the speaking for 

many reason, but the most influential is their deficiencies in their 

pronunciation. 
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Chart 16 

I use technology to improve my pronunciation in English. 

Code Categories Frequency Percentage 

ITEM 

N°14 

Always 5 31% 

Almost always 3 19% 

Sometimes 4 25% 

Rarely 2 12% 

Never 2 13% 

Total 16 100% 
 
Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 14 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 5 Students determine that they always use technology to 

improve their pronunciation in English, 4 sometimes, 3 almost always, 2 

rarely and 2 never. Means that student need new methods and one of them 

must be a technological tool, in that way they must be interested in improve 

their knowledge. 
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Chart 17 

We develop class works to improve our pronunciation in English. 

Code Categories Frequency Percentage 

ITEM 

N°15 

Always 0 0% 

Almost always 0 0% 

Sometimes 4 25% 

Rarely 8 50% 

Never 4 25% 

Total 16 100% 
 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 
 

Graphic 15 

 

Source: Colegio Fiscal Batalla de Tarqui. 
Elaborated by: Kenya Ramírez and César Arévalo. 

Commentary: 8 Students express that they rarely develop class work to 

improve their pronunciation in English, 4 sometimes and 4 say never. 

Means that students need a system of exercises to improve their 

pronunciation in English. 
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CHI SQUARE 

Objective: To show statistically if there is relation between the 

independent and dependent variable. 

Independent variable: The diction. 

Dependent variable: Oral expression. 

Chart 18 

Influence of the Diction in Oral Expression 

 

Source: Survey taken to students from 8th at Batalla de Tarqui High School of Guayaquil. 
Researchers:  Kenya Ramírez and César Arévalo. 
Significance level:  Alfa = 0, 05 o 5% 
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Statistical of test to use: Chi-Square 

P Value or significance  

Chart 19 

 

As the value of p was less than 0,05 it affirms than there is relation 

between the variables and therefore the diction influences in oral 

expression. 

Conclusions and recommendations 

Conclusions 

 Students have difficulties at the moment of the speaking. 

 Students do not enjoy to participate in oral activities. 

 Students present problems with their pronunciation. 

 Students cannot communicate easily in English. 

 The teacher considers effective a system of exercise to improve the 

diction. 

Recommendations 

 Promote oral activities with dynamics to harmonize the English class. 

 Stimulate students at the moment of the oral production. 

 Intensify oral activities to improve pronunciation. 

 Reinforce the speaking skill, focusing on stress, rhythm, intonation. 

 Apply the system of exercises to the development of the speaking. 
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CHAPTER IV 

THE PROPOSAL 

 

Title 

To design a system of exercises to improve the diction. 

 

Justification 

This proposal is generated by the absence of didactic materials that 

allow the development of oral expression in students. The authors consider 

that the oral expression, focusing on the diction of the students, will allow a 

better development in the language, therefore a better understanding of the 

same. 

 This material include activities having as an ambition to increase and 

accomplish the level of speaking skill of the Common European Framework 

and the English curriculum Guidelines according from the Ministry of 

Education which is A1.1. 

The activities are oriented to foster a pleasant atmosphere at the 

moment of its execution, allowing the students to learn in a fun and didactic 

way. Likewise, the teacher complies with established standards.  

The system of exercises is based on activities that allow students to 

develop and improve pronunciation, creating learning using motivation, 

creativity, which will allow a correct handling of the English language.
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Objectives 

General 

To upgrade speaking skill through songs activities to improve the diction. 

Specific 

 To improve the development of the speaking skill in students by 

means of a system of exercise. 

 To raise the diction with oral activities.  

 To encourage students to use activities that can be used to improve 

pronunciation. 

Theoretical Aspect 

This chapter seeks to explain the most relevant points which validate 

the importance of the system of exercises as the set of techniques that 

determine the general guidelines that should be followed to an effective oral 

communication. It is the way of expressing what you think without barriers.  

The development in the learning process, in both: the mother 

language and foreign language, is also known as oral expression. A very 

important part of the oral expression is the speaking skill which is one skill 

that has to be mastered by students in elementary school and is also join 

with the diction.  

(Harmer, 2017) “The productive skill in oral mode. Like the other skill, 

such as reading and listening, speaking is more complicated that it seems 

at first and involves more than just pronunciation words”. 

Based on this statement, the thesis can conclude that mastering 

speaking is not easy. According to (Brown, 2010) “there are some 

characteristics of spoken language: clustering, redundancy, reduced forms, 
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performance variables, colloquial language, and rate of delivery, stress, 

rytme, intonation and interaction.” 

1. Clustering 

Fluent speech is phrasal, not word by world. Learners can recognize 

their output both cognitively and physically (in breath groups) through such 

clustering. 

2. Redundancy 

The speaker has an opportunity to make meaning clearer through the 

redundancy of language. Learners can capitalize on this feature of spoken 

language. 

3. Reduced forms 

Contractions, elisions, reduced vowels, etc. all from special problems 

in spoken English. Students who don’t learn colloquial contractions can 

sometimes develop a stilted, bookish quality of speaking that in turn 

stigmatizes them. 

4. Performance variable 

One of the advantages of the spoken language is that the process of 

thinking as you speak allow you to manifest a certain number of 

performance hesitations, pauses, backtracking, and corrections. 

5. Colloquial language 

Make sure your students are reasonably well acquainted with the 

words and idiom and phrases of colloquial language and that they get 

practice in producing these forms. 
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6. Rate of delivery 

Another salient characteristic of fluency is rate of delivery. One of 

your task in teaching spoken English is to help learners to achieve an 

acceptable speed along with other attributes of fluency. 

7. Stress, Rhythm, and intonation 

This is most important characteristic of English pronunciation, as will 

be explained below. These stress timed, rhythm of spoken English and its 

intonation pattern cenvely important messages. 

8. Interaction 

As noted in the previos section, learning to produce waves of 

language in vacum-without interlocutors-would rob speaking skill of its 

richest component: the creativity of conversational messages. 

Teaching speaking skill is a skill which becomes important part of 

daily life, and such as needs to be developed and practiced independently 

in the grammar curriculum. 

The complexity of the teaching speaking is represented by stages 

involved. Those are conceptualization, formulation and articulation. 

 (Homby, 1995) “skill is the ability to do something will”. In short, the 

speaking skill is the ability to perform the linguistics knowledge in actual 

communication. 

(Homby, 1995) “The ability functions to express our ideas, feeling, 

thoughts, and need orally” 

9. Grammar 

It is needed for students to arrange a correct sentence in 

conversation. It is in line with explanation suggested by Heaton (1978:5) 

that student’s ability to manipulate structure and to distinguish appropriate 
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grammatical from in appropriate ones. The utility of grammar is also to learn 

the correct way to gain expertise in a language in oral and written form. 

10. Vocabulary 

One cannot communicative effectively or express their ideas both in 

oral and written form if they do not have sufficient vocabulary. So, 

vocabulary means the appropriate diction which is used in communication. 

11. Pronunciation 

Pronunciation is the way for students’ to produce clearer language 

when they speak. It deals with the phonological process that refers to the 

component of a grammar made up of the elements and principles that 

determine how sounds vary and pattern in a language. 

12. Comprehension 

Oral communication certainly requires a subject to respond to speech 

as well as to initiate it. 

13. Fluency 

Fluency can be defined as the ability to speak fluently and accurately. 

Fluency in speaking is the aim of many language learners. 

Proposal Description  

According to some methods of education and teachers, the best way 

of understanding certain words and to come closer certain expressions is 

supporting a constant contact with the use of the language; and there is no 

more effective way of it obtaining that with the music, dynamics, role-play, 

etc. 

This proposal has different activities to make the English class fun 

and didactic at the same time. It consists in 6 units, each one with their own 

topic. 
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 Unit 1 – People around us. 

 Unit 2 – People I love. 

 Unit 3 – Leisure activities. 

 Unit 4 – Street life. 

 Unit 5 – Amazing places. 

 Unit 6 – Daily routines. 

These units contained simple and understandable exercises for the 

students of 8th grade, considering the level of English that students of that 

course have to achieve in the speaking at A1.1. 

Feasibility of the Proposal 

The cost of application 

The proposal has a monetary value, which is approximately $60, the 

investment will benefit students of 8th grade section A and the English 

teacher. The cost is assumed by the researches of this project.  

Technical 

This proposal requires of resources a CD player that will contains the 

songs, and the book with activities based on song lyrics to be used to 

practice speaking skill. 

Human 

It is relevant according to the researchers, because the students from 

8th grade section A and the English teacher from the Batalla de Tarqui High 

School and the researchers of the project are there constantly. 

Legal 

In the legal aspect the project follows the article 211 from the Organic 

Law of Intercultural Education (2011) to evaluate student’s activities, 

teachers should follow directions from base structure activities. 
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Conclusion 

The main idea of the project, is to improve the oral production of the 

students, through exercises focus on pronunciation. Those exercises, will 

help to students at the moment of express their own ideas, creating a good 

environment in the learning process. 

The exercises are based on the topics of the student book, it contains 

instructions to students, which make to them easy to understand and to put 

in practice. Have relation with the grammar and vocabulary, and they are 

going to achieve the level A1.1 that the educational system requires to the 

students of 8th grade. 
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UNIVERSITY OF GUAYAQUIL 
SCHOOL OF PHILOSOPHY LETTERS AND SCIENCES OF 

EDUCATION 
SCHOOL OF LANGUAGES AND LINGUISTICS 

TEACHER’S INTERVIEW 
 

Objective of the interview: 

To know the teacher’s point of view about the diction in the development 

of oral expression. 

1. Do you consider that 8th grade students have good oral 

production? Why? 

2. According to your teaching methods, what factors determine a 

good oral production? 

3. Do you apply exercises to improve the oral expression of your 

students? 

4. What standards do you use at the moment to evaluate the oral 

expressions of the students? 

5. How do you measure the development in your student’s diction? 

6. Which of the used methods you think allow students to develop 

diction? 

7. Do you follow the curriculum guide Line of Ministerio de 

Educación according to level A-1.1? 

8. Do you consider important the creation of an exercise system for 

the improvement in student´s diction? Why? 

9. Would you implement this system of activities in the classroom? 

 

 

 

 



 
UNIVERSITY OF GUAYAQUIL 

SCHOOL OF PHILOSOPHY LETTERS AND  
SCIENCES OF EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 
SURVEY TO THE STUDENTS 

 

STATEMENTS 

A
L

W
A

Y
S

 

A
L

M
O

S
T

 A
L

W
A
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S
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E

T
IM

E
S

 

R
A

R
E

L
Y

 

N
E

V
E

R
 

1.- Is important to have a good pronunciation 
at the moment of the speech. 

     

2.- I practice at home the pronunciation of 
new words taught in the English class. 

     

3.- I enjoy to participate voluntarily in oral 
activities in the English class. 

     

4.- I pronounce easily words in English. 
     

5.- I vocalize correctly all the sounds of words 
in English. 

     

6.- The teaching method applied in the 
English language, has been reason of 
improvement for my pronunciation. 

     

7.- When I read in English I have a good 
pronunciation. 

     

8.- I can improve my pronunciation by 
repeating the words in English constantly. 

     

9.- I listen to music that helps me memorize 
English words sounds. 

     

10.- I communicate easily in English. 
     

11.- I use songs to improve my pronunciation. 
     

12.- I imitate the accent of who in my opinion 
has a good pronunciation of English 
language. 

     

13.- I feel safe trying to speak in English. 
     

14.- I use technology to improve my 
pronunciation in English. 

     

15.- We develop class works to improve 
pronunciation when speaking in English. 
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DEVELOPMENT OF 
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EXPRESSION  
 

 

 

 

 

Designed by: Kenya Ramírez Fernández and Cesar 

Arévalo Quiñonez 
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UNIT #1 

PEOPLE AROUND US 

Aim: To reinforce the correct pronunciation of specific sounds, 

through a song which is going to help students in the easy 

development of the right diction, vocalization and pronunciation. 

Song: IMAGINE 

By: JOHN LENNON 

 This time you are going to listen IMAGINE by John Lennon, as 

you can see in the tittle. 

 Lennon was asking us to imagine a place where things that 

divide people (religion, possessions, etc.). In English language 

there are many sounds 😬, they are different from Spanish 

sounds 😱. For example, in Spanish the “H” is silent but it is 

not in English, in fact it sounds like a “J” (jota) in our native 

language, but it is a little more soft☺.       

 Allow yourself to exercise your pronunciation😏. 

 Exercise number 1: According to the rule above, Find all the 

words which have an “h” (it doesn’t matter if it is in the middle 

or at the beginning); Underline and write them down in the 

spaces bellow. Then Listen again the song and start practicing 

sounds with the direction of your dear Teacher!  

 

 

 

 

 

1.  

2.  

3.  

4.  

5.  

6.  
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JOHN LENNON - 

IMAGINE 

Imagine there's no Heaven  

It's easy if you try  

And no Hell below us  

Above us only sky  

 

Imagine all the people  

Living for today  

Imagine there's no country  

It isn't hard to do  

 

Nothing to kill or die for  

And no religion too  

Imagine all the people  

Living life in peace  

 

You may say I'm a dreamer  

But I'm not the only one  

I hope someday you will join 

us  

And the world will be as 

one  

 

 

Imagine no possessions 

I wonder if you can 

No need for greed or 

hunger 

Or Brotherhood of Man  

 

Imagine all the people  

Sharing all the world  

You may say that I'm a 

dreamer  

But I'm not the only one  

 

I hope someday you will join 

us  

And the world will be as one 
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Another interesting sound is the letter “Y”, which has some rules at 

the moment of pronunciation unlike the “H”. The golden rule is, if 

the word begins with "Y", the sound is like our “y” (<ye> de YUCA) 

ex. YES, YOGURT. But when the “y” goes inside the word, it sounds 

like an “i”, ex: GYM, TASTY, YUMMY.  

 

 Exercise number 2: According to the previous rule, find all the 

words which have a “y” circle and classify them in the correct 

“y” group. Then ask your teacher politely to play the song one 

more time, and sing loud, but PLEASE! DO NOT FORGET 

THE CORRECT PRONUNCIATION OF “Y” SOUND. 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

/I/ 

 

/Y/ 
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UNIT #2 
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UNIT #2 

PEOPLE I LOVE 

Aim: Use dynamics activities to improve the oral production of 

students, making them to enjoy at the moment of learn. 

Exercise number 1: One word at a time. 

 This time you are going to play, this game it is call “One word 

at a time story”. 

 

 This exercise needs 2-3 people, the more the better. It has one 

rule, you have to tell a story, saying ONE WORD at a time. For 

example: 

   

Student A: My   Student A: That 

Student B: mom   Student B: car 

Student C: is   Student C: is 

Student D: short   Student D: blue. 

  

 

 You see? In that way you have to construct simple sentences, do 

not try to make them difficult, Remember! You have to enjoy 

the knowledge  

 

 Do you remember the vocabulary? Yes! The vocabulary about 

our family, the colors and physical appearance... Well you can 

see the vocabulary bank if you need some ideas! Ready? 

 

 

 

 



8 
 

 

Exercise number 2: Emotion roulette. 

 This game is very funny and like the name says, very emotional. 

We need at least 2 people or 2 couples, and one moderator. 

 First, one couple have to start a conversation describing their 

families, when the moderator says “STOP” and the emotion, for 

example “SAD”, the next couple have to continue the 

conversation about the same topic and with the tone of that 

emotion, in means that they are going to talk very sad!   

 The moderator can write down 10 emotions on index cards, then 

he will change the cards and choose a new one every minute or 

so. 

 This exercise is great to practice emotional expression and the 

most important, your speaking ability. 

 

Vocabulary Bank 

 

Mom          Daughter    Red 

Dad    Son    Brown 

Sister   Short    Yellow 

Brother   Thin    White 

Aunt           Tall     Blue 

Uncle   Young   Green 

Grandma   Old    Purple 

Grandpa   Black   Gray 
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UNIT 3 

LEISURE ACTIVITIES 

Aim: To learn 3 tongue twisters in English in order to improve 

pronunciation and develop our fluency when communicating in 

English. 

 What do you do in your free time? Watch TV? 😎 Listen music? 

🎵🎧.  Go to the movies? 📽🎬 What about this time you try to 

have fun with tongue twisters?🙌 I'm sure that when you were a 

child you did it in Spanish, but I dare you to do it today in 

English.👊 It will be fun, you'll see.� 

  

 Tongue twisters serve to improve our ability to speak in 

English.😉 🎓 

 

 Exercise:  

 

Step one: your teacher is going to explain you, what the tongue 

twisters talk about (they are so funny 😂). Then he/she is going 

to read them slowly, in order to you can listen carefully the 

correct pronunciation of every single word. 
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I wish to wish the wish 

you wish to wish but if 

you wish the wish the 

witch wishes, I won’t 

wish the wish the wish 

you wish. 

 

A sailor went to sea 

to see, what he 

could see. And all 

he could see was 

sea, sea, sea. 

If two witches were watching two 

watches, which witch would watch 

which watch? 

1 

2 

3 



12 
 

Step two: Let's go to the pronunciation! We are going to progress 

gradually, from the slowest to the most fluent, until we try to 

pronounce it without pauses or errors. Ask your dear teacher to help 

you with the correct pronunciation! 👍❤ PLEASE, PAY 

ATTENTION AND DO NOT HURRY! ⏳ 

ATTENTION: On the first tongue twister, there is a: “but if” on 

the second line, don’t forget THAT some words in English are 

read together although there are written separated. So it sounds 

better if you join both words: /barif/ instead of:  /bat/ -/if/.  

Step three: You are doing it very well! Great! 👍It's time to 

pronounce faster! 😎 Come on! You are a champion! �🏆 Read the 

three tongue twisters again. 

Final Step: Can you say it even faster? If you do it, you're a 

winner.🏆🏆🏆 show how ingenious you can become and Feel proud 

of you. 👌🤙👏.  
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UNIT #4 
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UNIT #4 

STREET LIFE 

Aim: To improve the development of the oral production. 

Exercise number 1: Last word response. 

 This improvisation exercise can be done with two or more 

participants, the main idea is that you have to respond to your 

partner with the last word they used. For example: 

 

 My mom is talking. 

 I am talking with my friend. 

 Her friend is eating. 

 She is eating a sandwich. 

 

 The point of the exercise is just to improve your communication 

skill, you have to work with the last word said, so you have to 

listen to what is said all the way to the end before you can think 

of a response. 

 

Exercise number 2: What are they doing? 

 Do you like mimics? This time you are going to choose one of 

the following activities, and you have to do the mimic of that 

activity. It is very easy and fun. 

 Your teacher is going to divide the class in two groups, your 

classmates have to guess what activity you are doing. 

Remember! Just choose and let the show begins! 
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UNIT #5 
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Unit #5 

AMAZING PLACES 

Aim: To raise the notion of stress time. To develop awareness of 

rhythm in English. 

 The correct diction of a language, is chained with many 

important aspects, such as: vocalization, pronunciation, 

intonation and rhythm🗣; in the following exercise we 

will reinforce the last item (rhythm) through a practical 

and easy way to develop this ability. 

 

 Exercise number one: You have a handout. Get in groups 

of three (number can vary) to take turns reading the text 

aloud, then decide which syllables in the paragraph are 

stress (for your help, you can underline them). 

 

 

 

 

 

 

 

 

 

 

 

“At the capital – the touch of a Buddha 

The current capital and largest city of Vientiane was once a 

French colony, so it is still possible to feel the romantic spirit 

of that country in here as well. There remains not only the 

colonial-style architecture but also French street names.” 
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 Exercise number two: Now, you are going to read the 

paragraph aloud together, in chorus, and walk around the 

room stepping on a stressed syllable only. Your teacher is 

going to Show you how to do it.😉 now is your turn to start 

reading and moving.🙃 

ATTENTION! You cannot step on unstressed syllables. If 

you say unstressed syllables a bit faster, it will be easier for 

you to walk. 

 Exercise number three: Discuss in small groups what you 

felt. You will probably say you felt an irresistible 

temptation to step on unstressed syllables.  

 Why you think this happened? 

  Is it because you perceive all syllables as equally long and 

equally loud?   

 What you felt when you stepped on stressed syllables only?  

 Did you feel you have to say unstressed syllables a bit 

faster?  

 

 HEY! 🖐Practice at home using another paragraph to have 

fun.👌👍 
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UNIT #6 

DAILY ROUTINES 

Aim: To develop pronunciation through a story tell created by 

the student. 

Exercise: Storytelling. 

 Do you know HARRY POTTER? Well, this little kid is a 

magician, and he pass through a lot of problems in 

Hogwarts with his friends Ron and Hermione! They are 

trying to stop Voldemort, who is the bad guy of the story. 

 You are going to create a new and simple story, using, guess 

what? Frequency adverbs! Those to describe your daily 

routines, now you are going to use them in this exercise to 

create a little story. 

 Look at the picture, use the character that you want in your 

history, is your history!  

 

 


