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RESUMEN 

 

Este Proyecto educacional muestra la influencia de las actividades 

interactivas con canciones en la habilidad de la escucha de los 

estudiantes y como estas clases de actividades pueden ayudan a los 

estudiantes a mejorar su comprensión auditiva. De esta manera, estos 

instrumentos de investigación se aplicaron a estudiantes del décimo grado 

"A" de Educación General Básica del Colegio Adolfo 

H. Simmonds correspondiente a la zona 8, Distrito 3, Provincia del 

Guayas, Cantón Guayaquil, año académico 2015 – 2016. Primero, estos 

instrumentos como la guía de observación nos ayudan a percibir como el 

profesor y el estudiante interactúa en las actividades de la escucha. 

Segundo, fue aplicada una entrevista al profesor para saber qué tipo de 

metodologías son usadas en clase. Tercero, una encuesta aplicada a los 

estudiantes de manera que den su opinión acerca de sus preferencias 

musicales y finalmente una prueba para evaluar la habilidad del escucha 

en los estudiantes de la institución antes mencionada. Además, este 

proyecto está basado en algunos lineamientos educativos como 

lingüísticos, pedagógicos y psicológicos que ayudaron a hacer un proceso 

de enseñanza integral para beneficiar a los estudiantes. Por lo tanto, se 

ha diseñado un folleto con canciones interactivas para mejorar la 

habilidad del escucha.  

 

 

Palabras claves: canciones interactivas, habilidades de la escucha, 
metodología  
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INTRODUCTION 

This project is based on the Common European Framework (2001) that 

was used by Ecuadorian government as a guideline to improve the 

English teaching-learning process. Besides, the influence of the stress in 

speaking skills can contribute to the improvement of communicative skills 

of students of tenth grade “A” of General Basic Education School Adolfo 

H. Simmonds corresponding to zone 8, District 3, Province Guayas, 

Cantón Guayaquil and 2015-2016 academic year. 
Chapter I defines the research problem in its respective context by making 

the problem formulation to find the causes and consequences in order to 

create a general and specific objectives to solve this problem. The 

research questions were applied and scientific information helped to 

researchers find more information about this problem. 

Chapter II explains all the theoretical aspects about the two variables 

starting by establishing a background studio which mentions people who 

have investigated the same variables and the theorists that give a strong 

support to this educational research and foundations that help to make a 

scientific construction of theoretical bases. 

Chapter III determines the methodology process to analyze and discuss 

the results obtained the methodological design by means of the types of 

research. The population and sampling were important as research 

methods, techniques and research instruments that help to make an 

accurate analysis and interpretation of the information gathered to make 

conclusions and recommendations. 

Chapter IV presents the innovative proposal with its justification. In the 

same way, the general and specific objectives that aim this proposal by 

applying the theoretical aspects researched and presenting the feasibility 

of its implementation and the conclusions of this innovative proposal. 
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CHAPTER I 

THE PROBLEM 
 

1.1. CONTEXT OF INVESTIGATION 

 

Ecuador has been implementing new strategies to improve the 

proficiency in English language following the guidelines of Common 

European Framework in references for languages, not only to benefit 

students but also for training teachers with new methodologies of teaching 

for improving the teaching-learning process in this foreign language. This 

research is focused in Tenth grade of Basic Education from  “Adolfo H. 

Simmonds school”, located on Luque 2026 and Carchi, zone Eight, 3rd 

district, province of Guayas, City Guayaquil, Parroquia García Moreno, 

Academic year 2015-2016. This School is a public institution with 45 

years of experience in this area aimed at young people of our city of 

Guayaquil, and currently has about 1220 students at the school site. 

 

According to the investigation, the students in the mentioned High 

school have low performance in the listening comprehension of the 

English language, being this skill an important ability to excel in the 

process of learning in the English language. Due to the practice of the 

listening help to the students with the pronunciation and intonation of the 

words and while they carry out this activity their fluency will improve to 

reach a level according to the Common European Framework. 

 

 

1.2. CONFLICT SITUATION 

 

Actually in our country the learning of English languages is deficient and 

this high school is not the exception. According to the investigation, this 
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institution has poor use of didactic resources what is very important for 

students can develop this auditory skill by means of use of multimedia. 

 

Another cause is the lack of innovation, teacher’s methodology practice 

songs activities according to exposed. Also, those in the planning activities 

are not include,  because they in the most of these work with the students 

just a class , with option work them between two or three classes and 

using the song with different activities according to the content. 

 

It important to mentioning that through the observation in class, the 

investigation could be detected these lack of strategies that help develop 

the listening skill. 

 

 

1.3. SCIENTIFIC FACT 

 

According to Education First, Ecuador is ranked 48 around the world, at 

index English level, in the same way it says the Education Minster in a test 

to tenth grade of Basic education students getting low grade in this 

subject. After to know  this information, this research is focused in the 

insufficiency in the listening comprehension in the English language in 

tenth grade “D” of Basic Education from  “Adolfo H. Simmonds school”, 

located on Luque 2026 and Carchi, zone Eight, 3rd district, province of 

Guayas, City Guayaquil, parroquia García Moreno, Academic year 2015-

2016. 

 

Being the listening comprehension is one of the most important skills 

and the same time considered the Cinderella of skills due to it is not 

given the necessary attention. 
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1.4. CAUSES OF THE CONFLICT SITUATION  

 

- Poor knowledge of vocabulary when learning new topics. 

- Insufficiency of didactic resources, as cd record during the time 

of practice listening comprehension. 

- Insufficiency in didactic strategic for capture the students’ 

attention.   

- Little importance to listening for learning of second languages. 

 

1.5. FORMULATION OF THE PROBLEM  

What is the influence of interactive song activities in listening 

comprehension, for students of the Tenth grade of Basic Education from 

Adolfo H Simmonds School, Zone 8, third district, province of Guayas, City 

Guayaquil, Academic year 2015-2016? 

 

1.6. GENERAL OBJECTIVE  

Determine the influence of interactive song activities in the listening 

comprehension, through a field and bibliographic statistical analysis study 

to design a booklet with interactive song activities songs. 

 

1.7. SPECIFIC OBJECTIVES 

1. - To assess interactive song activities for listening comprehension 

through a field, bibliographic and statistical study.  

2. - To analyze the influence listening comprehension through a field, 

bibliographic and statistical study. 
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3. -   To design a booklet and compact disc with interactive song 

activities to improve the listening comprehension though a field, 

bibliographic and statistical study. 

 

 

1.8. RESEARCH QUESTIONS 

 

1.  How does the use of a booklet with interactive activities help to 

develop listening comprehension? 

2. What is the importance of the use of listening comprehension in 

the process of learning the English language? 

3.  How to design a booklet with interactive song activities to 

influence the listening comprehension? 

4. What is the current situation of listening level in the students? 

5. What theorists support interactive work on listening 

comprehension? 

 

1.9. JUSTIFICATION  

This project is convenient, because it is intended to transform the 

methodology the English language learning was taught, through a booklet 

and compact disc with interactive song activities for to develop listening 

comprehension.  

 

This will contribute to implementation of Objective 4.4.C  Plan Nacional 

del Buen Vivir “Armonizar los procesos educativos en cuanto a perfiles de 

salida, destrezas, habilidades, competencias y logros de aprendizaje, para 

la efectiva promoción de los estudiantes entre los distintos niveles 

educativos" (p. 170). 

It also contributes to science because is designed a booklet and 

compact disc with interactive song activities for to improve the listening 
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and contributing to the development of listening skill of the school in 

question. 

 

This booklet and CD is geared to strengthen the listening developing 

listening skills of the students, besides stimulating the learning of the 

second language as is stipulated in Article 4.8 from Plan Nacional del 

Buen Vivir. “Promover el aprendizaje de una lengua extranjera bajo 

parámetros de acreditación internacional, desde la educación temprana 

hasta el nivel superior” (p. 173). 

 

The direct beneficiaries are the students of the10th of the Basic 

Education of Adolfo H Simmonds school, Zone 8, 3rd district, Province of 

Guayas, Canton Guayaquil, Academic year 2015 – 2016 the teachers of 

institution because they will be given the compact disc with interactive 

activities. The indirect beneficiaries are the community and the family in 

which it to operate. 
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CHAPTER II 

THE THEORETICAL FRAMEWORK 

 

2.1. BACKGROUND 

 

This project was analyze with other works in the School of Languages 

from the Faculty of Philosophy, researches where there are papers with 

similar characteristics agreeing that the listening comprehension  is not 

use appropriate for the teaching, on the other hand  the students like  

learning with songs, because it is a motivation for they in their learning. 

 

Through the evaluation is verified that the student have a low level in 

the listening, due to they do not have develop this skill, because they do 

not realize frequently exercises in class, and the institution do not have 

with didactic materials for carry out  a class listening comprehension.   

     

2.2 EPISTEMOLOGICAL FOUNDATION 

 

The listening comprehension is important than the speaking, because 

both have a function of dependence, this meaning that there is not a 

listener without a speaker. In this way the listening is essential for every 

people, conforming to Krashen (1981) affirms that “the listening 

comprehension is very important into learning process of the second 

languge” (p. 238). The objective of this project is throught interactive 

song’s activities the students improve the listening skill and then they can 

reach better level in English languages.   

 
According to Dunkel (1991) “the same way that the baby in the first 

month of life has a silence period, where they do not produce sounds, but 
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receive information of mother’s language, called imput” (p. 197). On this 

way, the listening comprehension is essential for the students of second 

languages, because they in the first time, listen the word and then process 

and imitated the sound and finish know the meaning the words for 

reproduce.   

 

 
 Brown and Yule (1983) states that people tend to use their listening 

abilities more time in their daily life to do daily routines or social 

interactions, for this reason this project is focused on students working in 

class as in their house. This wich  mean realizing  a extensive listening. 

 

  Furthermore James (1984) mentions “the listening is not passive skill, 

because it is necessary for another skill”, (p.12) as it develops an active 

process that interactive the necessity of to understand the essential  idea 

of  listening.  

 

2.3 PSYCHOLOGICAL FOUNDATION 

 

Conforming to Wolfolk (1995) “The Educational psychology applies 

theory and methods of psychology, this concerned to behavior of students, 

both in and out of the classroom” (p.9). Moreover, it is important that the 

teacher applies methods containing educational psychology to increase 

the academic level in their classes, through better education based in 

theories.  

 

For this reason is named among the most remarkable exponents of 

constructivism theory like Jean Piaget who describes the basis of his 

theory the cognitive development stages, within the mentioned stages, the 

formal Operational that is from average age between 14 and 15 years old, 
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due to it the research is based in the mentioned stage which states that 

the students do not claim or deny something, mostly their brain encodes 

hypotheses that they have investigated whether it is true or false. Including 

for these interactive activities where the students learned based in songs 

will make activities of which they will discover new vocabulary, structuring 

small paragraphs, doing mock, imitating small lines, doing karaoke.      

  

Additionally, Piaget (1969) expressed that "learners can construct their 

own knowledge by making associations based in transformation of data 

obtained during their lives and connecting them with new information to 

create new concepts. People have a prior knowledge in any area or topic, 

this is certainly clear with this principle, since it does a combination 

between old and new knowledge for developing the intelligence of 

students.  In the same way, Ausubel (1983) states that “Meaningful 

Learning is based in all the knowledge acquired prior a specific topic in a 

class, where the student can relates it with the new knowledge” (p. 447). 

 Therefore is important to establish the relationship between prior and 

new knowledge since the first serves as chain to acquire the second. For 

this reason the project about interactive song activities is based on what 

mentioned by Ausubel, about Meaningful Learning, because the music is 

related with the people and in this group is young people. They love 

songs, do homework, eat, sleep with songs, this means that part of their 

prior knowledge they have is with songs and the teacher must take 

advantage in the benefit provided for this strategies. 

In this way as mention Hürlimann (1984) the music has always existed 

and is part of the life of human being, so the music has an important role 

in meaningful learning, due to the young like to listen to music and the 

teacher will use the song as chain to hook to students with the Language 

English and different activities for reinforcing the new knowledge. 
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2. 4 SOCIOLOGICAL FOUNDATION 

 

According to Tylor (1871) “The man as a society member has acquired a 

set of information and skills such as: belief, arts, customs and knowledge 

that making up the culture.” (p.1). For this reason, it is important to mention 

in this research the culture, because it involves some important aspects 

between the relationship of students and their environment, and with 

interactive song activities, they have a new input of the cultural knowledge, 

because the English songs bring experiences, thoughts, habits, different to 

our culture and the student will know about EEUU. 

 
 

 

Additionally. Gardner (2009) established that human beings have eight 

different types of learning and one of them is the musical one which has too 

many benefits in the teaching-learning process by means of songs that can 

help students to learn phonectics and improve their listening skills. 

 
 

 

Furthemore this project is not only based in songs, the activities are 

varied because with the songs the students dance, act, do puzzles with 

the lyrics of songs, translate songs, among others, helps the students get 

new knowledge in vocabulary, listening and pronunciation in a fun way. 

 
     

2.4.1 RELATION SOCIALIZATION-INDIVIDUALIZATION 

 

 

Baldwin (1911) states that exist a closely related between socialization 

and individualization, because the human being by itself does not get to 

optimum learning, they learn from others this is the socialization, human 

beings always learn from his environment, a child learns to talk, walk, eat, 

with the help of another person that is to say their parents and the same 
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way the society acquire knowledge from individual. This project works with 

this relation due to the interactive songs for the most part are worked in 

groups for groups so that everyone contributes with ideas to help with new 

knowledge.  

 

Songs in a sociological context have an important role, because they 

express feelings, wishes, experiences that help to the human being or in 

this case students to communicate in the environment which it operates. 

Following this research, listening comprehension is significant in the 

learning because before talking, the student has to listen and after 

transmit the data received and interact with people that is socializing. 

 

According to Berger and Luckmann (2005) “this theory is important 

because helps to understand of social work in a community and how the 

knowledge is created” (p.175), due to the teacher should implement 

methods that will help in the building the knowledge associating their lives 

with scientific knowledge.  

2. 5 PEDAGOGICAL FOUNDATION 

2. 5 .1 CONSTRUCTIVISM THEORY  

 

According to Carretero (2004) the constructivism “is the result of 

interaction between two elements, is a construction of humans being and 

the environment” (p.3). It means that, when the human being has an idea 

in some aspects as social, emotional, cognitive and others and the 

knowledge is built little by little, basing on all the information acquired from 

the environment.      
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The main exponents of constructivism are Piaget and Vygotsky 

according to Carretero (2004), “the first with the Cognitive Stages of 

Development and the second with the Zone of Proximal Development” 

(p.3), these patterns are important in the student’s learning and about this 

theory the research is based, mainly in the theory of Vygotsky. 

 

Vygotsky according to Kozulin, Gindi, Ageyev and Miller (2003) indicate 

“the teacher acts as a person who guides to the students in the difficulties 

that they found in the building of their ideas” (p.19), this mean that there is 

a relations between students and teacher, but the students have the main 

role. 

 

2. 5. 2 COLLABORATIVE LEARNING 

 

The collaborative learning, according to Kaye (1992) assure “the thing 

that characterizing collaborative communities is desire to build new 

meaning about the world through interaction with other people” (p.2), the 

new knowledge will be taken with the ideas of each person who are in the 

group; the learning will be individually but the work will be in group, 

acquiring the knowledge of each group comprising.   

 

This investigation uses collaborative learning in some types of song’s 

activities for the advantages that it gives to students in the learning of the 

L2, it is worth mentioning that the songs type this research proposes are 

nice for students. 
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2. 5. 3 DISCOVERY LEARNING 

 

The definition of discovery learning according Bruner (1961) “The act of 

discovery” (p.96), it is based on the students and the teacher’s help giving 

for they discovery their own knowledge. For this reason the information 

and the specification that the teacher gives should be clear for that the 

students feel motivated to perform these work. In this investigation is also 

applied this model, as the teacher sends specific tasks such as translating 

songs, writing short paragraphs  with the new words learned from the song 

and thus become familiar these words. 

 

2. 5. 4 CRITICAL THEORY 

 

Critical theory is based in the knowledge given in classroom, but the 

teacher makes the student think about what is taught, the ideas given by 

the students are shared and analyzed with the help of teacher.  

 

According to Tillich, cited by Caballero (2008) mentions “In the world, 

everything are relative, there is not exist absolute truth” (p.89), this theory 

explains that there is not a specific theory that is applied for all cases, it 

depends on the practice, the knowledge can be analyze through a 

research about the subject to support their answers, but with the help of 

the teacher.  

 

Conforming Breden (2014) This theory is applied in the teather due to it 

is the theory that fits to educational systems, its is showed in this project 

through of the variables influence interactives’ song activities in the 

listening comprehension, because  help to students in the dramatization of 

the song, analizing the grammar in the paragraphs, constructing a 
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dialogue because the students first listen to the song, analyze the lyrics 

and then is dramatized  in their classroom this meaning that the majority is 

practice.   

  

2. 5. 5 CRITICAL THINKING  

 

According to Haskins cited in Dalotto (2010) indicates “raising vital 

question and problems, formulating them clearly and precisely” (p.36), it 

means that the ideas taught in the classroom are reasoned by the 

students for them participate in class and be able to form new things. 

Wallerstein (1982) afirms the critical thinking concerning to English 

teaching as second language because students develop their critical 

thinking by using as base their economical, social and cultural knowledge, 

thus critical thinking is important for the students since classes are 

becomes a place of participation for the students in their search for truth 

as for the teacher in the search for the search of aid for the students, with 

this is achieved the participation between them; all this is the critical 

thinking. 

2.6 LINGUISTIC FOUNDATION 

 

Conforming to Carrasquillo (1994) mentions authorists as Brown, 

Chomsky, and Smith, which affirm the language is acquired in the same 

way everywhere in this wide world, thus for example, first the child learns 

to talk word by word, then the kids learn languages relating in their 

environment, and finally the learners begin to imitate to native speaker 

model which is similarity to an adult.   According to Carrasquillo points out 

that the memorization of dialogues is a way to learn a new Language, due 

to  its, first  the students imitate the native speakers and then they can 

build their own sentences based on previous activities. 
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2.6 .1 COMMUNICATIVE LANGUAGE COMPETENCE 

 

According to Common European Framework of Reference for 

Languages (2006) “Communicative Competences has some components 

as the Linguistic competences, Sociolinguistic competences, Pragmatic 

competences, which contain skills and knowledge” (p.13), the 

communicative competences are important in this learning process, 

because through of these the students know the necessities for 

communication in a society, as the competences contribute to the social 

and culture knowledge.  

 

2. 6.1.1 LINGUISTIC COMPETENCE 

 

Following to the Common European Framework of Reference for 

Languages (2006) mentions “The language of a big and advanced society 

is never completely understood by any of its users, and the language 

systems are difficulty in their studies.” (p.109), this means that languages 

have many elements of study and is continually renewed therefore is not 

easy to study it in their totally; this way this research is focused on helping 

to the student in learning of foreign language with a basic knowledge of it, 

using a pedagogy that encourage student interest according to curriculum 

standards such as: Lexical Competence, Grammatical Competence, 

Semantic Competence, Phonological Competence. 

 

2. 6. 1. 2 LEXICAL COMPETENCE  

 

According to Common European Framework of Reference for 

Languages, indicate “Lexical competence study, the ability to use and 

know the vocabulary of a language, consist of lexical and grammatical 
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elements” (p.111), where the lexical elements are formed by several words 

as, greetings, phrasal idioms, phrasal verbs; and grammatical elements as 

articles, quantifiers, demonstratives, personal pronouns, possessives, 

prepositions, auxiliary verbs, conjunctions and particles that help increase 

student vocabulary. 

 
In the illustrative scale is the range for the control of learning 

vocabulary, in this case the research is focused according to Common 

European Framework of Reference for Languages (2006) establishes that 

for students in the level A1 is necessary to use vocabulary of words and 

phrases related to different or particular situation of the learning process, 

the students know some words teaching by the teacher in the years ago.   

 

2. 6. 1. 3 GRAMMATICAL COMPETENCE 

 

In the Common European Framework of Reference for Languages 

(2006) affirms that “Grammatical competence is the capacity to 

understand and express meaning by creating and recognizing well-formed 

phrases and sentences in accordance with the principles.” (p. 113), 

regarding the grammatical competence, this project focuses on the 

different times, past, present and future, countable and uncountable, 

Gerunds, expressions there is/there are and adverbs of frequency; all 

these grammatical components involved in activities with songs for 

development the mentioned competence in the students. 

 

2. 6. 1. 4 SEMANTIC COMPETENCE 

 

 

 

Conforming to Common European Framework of Reference for 

Languages (2006) “the lexical semantic competence is the responsible of 
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teach meaning of the words” (p.115), in this project is used the lexical 

semantic competence because the students need know the meaning of 

the words, for understanding another activities given in or out classroom.  

 

  

2. 6. 1. 5 PHONOLOGICAL COMPETENCE  

 

In the Common European Framework of Reference for Languages 

(2006), affirm “Phonological competition has some parts of which one is 

the perception and production of the sounds-units of the languages” 

(p.116), in this project is relevant in the perception and production of 

sounds because it is worked with listening to the songs and working the 

activities where students produce sounds. According to the scale of 

phonological control Common European Framework of Reference for 

Languages, says that for the A1 their pronunciation is very restricted bank 

of learnt words and sentences can be understood with some work, this 

meaning that the students with this level have a list of pronunciation of 

words very shorts but these are used for training and the development of 

other words.  

 

2. 6. 2 SOCIOLINGUISTIC COMPETENCE 

 

The argument put forward in Common European Framework of 

Reference for Languages (2006) says: 

 

Sociolinguistic competence is concerned with the knowledge and 

skills required to deal with the social dimension of language use. As 

was remarked with regard to sociocultural competence, since 

language is a sociocultural phenomenon, much of what is contained 

in the Framework, particularly in respect of the sociocultural, is of 

relevance to sociolinguistic competence. The information handle 
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here are those specifically relating to language use and not dealt 

with elsewhere: linguistic markers of social relations; politeness 

conventions; expressions of folk-wisdom; register differences; and 

dialect and accent. (p. 118) 

 
 

The sociolinguistic competence is very important is this research given 

that songs contain expressions of the language which they come, such as: 

greetings, proverbs, idioms, dialect and accent, these are some markers 

what each culture has and make the difference between them and the 

students learning through activities with songs. 

 

2.7 THE MUSIC  

2. 7. 1 ORIGIN  

 

According to Hürlimann (1984) “The music does not have an exact date 

of beginning or exact date of end” (p.103), that meaning that the music 

was from the beginning of humanity, the human being always has been 

related with the sound and it was linked to different life science. 

 

This author also states that, the first dates of a musical practice comes 

from China, even the China tradition said that before Christ already Music 

existed, which fits with the above mentioned.  

 

2. 7. 2 DEFINITION 

 

According to Boardmand (1971) “Music is the sound we play, hear, or 

intone” (p.1), given that the music is the sound, this research is focused 



 

19 
 

that students can learn the L2 through music, considering as part of music 

the songs, which can be intoned, heard and play for the students. 

  

2. 8 DIDACTIC OBJECTIVES 

2. 8. 1 ETYMOLOGY 

 

According to Enciclopedia Salvat de la Música (1967) “Music is the art 

of the Muses. In the origin of the expression "Muse" are Indo-European 

roots that lead to concepts of exultation, joy and memory and thinking” 

(p.49), with this etymology in the research claims that  the music is the 

extraordinary  method for the motivated  motivation for learning a new 

language. 

 

2. 8. 2 PHONOLOGY 

 

Lacy (2006) determine to the phonology as “the study of how represent 

our minds the sounds of verbal expression” (p.1), the phonology is the 

responsible for giving the respective sound to each word. According to 

Andreasson (1994), cited in Jenkins (2001), affirms “the principal objective 

of the phonology as L2 is imitate the native speaker” (p.8), thus the aim of 

this project is that through the songs, the students imitate the singer in the 

vocalization of the words.  

 

It is importance that teacher emphasize some practical basic 

phonological exercise to help students with pronunciation and mostly 

these words that become harder in our alphabet. This is why the 

Phonology is important because students remember the pronunciation of 
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the words, when they begin listening to them and they know how is 

pronounced with the help of the phonology.   

 

 

2. 8. 3 PRONUNCIATION 

 

Yates (2002) indicates that “Pronunciation refers to the sound produced 

with the mouth that we use to make meaning” (p.1), and it is included 

other components that are important in the pronunciation as the 

expressions. As they have specific sounds in each of the languages which 

gives different intonations. 

 

Furthermore, Harmer (2001) assure pronunciation teaching to students 

has benefits for improvements their speech production and at the same 

time they make difference between sounds. Due to those reasons, it is 

stated that the pronunciation is very important in teaching a second 

language because this skill helps to produce words correctly, for this 

reason the project includes native pronunciation in the songs.  

 

2. 8. 4 SYNTAX 

 

According the Matthews (1982) “The meaning of the word 'syntax' 

comes from the ancient Greek, and meaning is 'structure'” (p.1), based on 

the premise that it is an important part of speech that helps to words in the 

sentences to have a correct meaning, it is necessary for students learn the 

order of the words. As Van Valin (2001) affirmed that Language can be 

expressed in too many different ways. For this reason is important to know 

the order of the words, because it can be expressed or understood in 

different way.  
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The above mentioned have encouraged this research follow the 

process because the students need to know the ways in which a word is 

grammatically ordered in a sentence, although this is the most part for the 

teacher and students, because it is monotone for the students  and the 

teacher need to use didactic resources to help student learn syntax. 

 

2. 8. 5 SEMANTICS 

 

Hurford (2007) mention that “the study of meaning of words is called 

semantic” (p.1), which becomes important in the way teachers help 

students learn.  In addition for an L2 student is necessary to have of bank 

of words, students to meet it for work with the intended activities songs. 

 

 Furthermore, Hurford (2007) cited by Lobner (2013) as well as 

mentions that semantics speaks about the relation between words and 

meanings but Lobner ges further expressing that semantics is not only 

meanings from words but also meaning gives sense to actions to be 

expressed. 

Barnett (1989) indicates that comprehension can be affected by 

seantics, being the semantic an important part, where the students 

understand the meaning of some words for later work with the meanings in 

context, and provides a knowledge of vocabulary.  

 

2. 8. 6 INTONATION 

 

According to Wells (2007) indicates intonation is “the melody of oral 

language” (p.1) is to say that, it deepens changes in the tone of voice, it 
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shows our frame of mind, intonation, places, emphasis on the words that 

need more attention. 

 

Raman (2004) concludes that intonation is important in the 

communication among learners, The intonation helps us for the 

communication between people in different areas of our life, for this 

reason, learning of intonation in the student is important because they can 

express the different mood in the songs, furthermore the intonation helps 

to students to maintain the sounds of different words in their main.  

   

2. 9 INTERACTIVE SONG ACTIVITIES 

 

According to Al-Jawi (2010) indicates “in teaching listening recorded 

materials are usually used because they contain different voices with 

native language which help students adapt with the second language” 

(p.9).   

The songs’ activities are important in the learning of L2, because the 

younger love to sing and take advantage of it, and are essential to include 

the activities to reinforce learning; according to Kelly (2015), indicates that 

methods, fill in the blanks helps a student to learn the knowledge of a 

term, knowledge of specific facts, interpretation of data. These activities 

together with the songs cause in the students joyment and at the same 

time learning the language.   

 

2. 9. 1 FILL IN THE BLANKS 

 

 Luton (2013) points out that the most common problem in ESL 

learners is the their vocabulary, it is because they do not can keep it in 
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their mind, however Luton assures that this activity is a good tool for 

strengthen vocabulary in ESL students, due to they remember and treat to 

put the correct word, in this way the students relate all words that are 

given.       

  

2. 9. 2 TRANSLATING SONGS  

 

As Figueroa (2011) states that in English classes is highly used the 

translation of songs that represents one of the fastest ways to acquire a 

second Language, because the students first sing the song, but they do 

not understand what the song says, and then they feel the need to 

investigate it. Translation in a song has benefits thus the students can 

make a comparison between the two languages; the native and the foreign 

language, and reinforce the learning of English.  

  

2. 9. 3 ORGANIZING PARAGRAPHS 

 

Coll (1991) stated that didactic sequences are organized sequences of 

educational activities that aim to students give continuity activities that the 

teacher has started, in this case organizing  the paragraphs with the help 

of CD record, helps the students to listen to the song and put in order the 

paragraphs.   

 

2. 9. 4 KARAOKE 

 

 Ilcaltefl (2014) expressed that there are many advantages of using 

karaoke in ESL classroom, this helps to students leave out the shyness in 

front of their parteners, when they singing along growth the attention in the 

students, the repetion of songs with lyrics help to students in the 
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vocalization, intonation, memorization of new words, there are some 

benefits in the this activity that that in adition to teaching students also 

have fun.  

 

2. 9. 5 ROLE PLAY 

 

The Role play is a good idea to practice English because the students 

will imitate the sound and they will dramatize part of the songs heard As 

Urbano (2011) considers that dramatization can contribute to the 

development of the students’ personality. For this reason, it is important 

for students to make socialization with their classmates and learning of 

second language.  

 

Moreover, Levy (2014) pointed out that learners are going to improve 

their speaking and listening skills by using with these kind of activities, 

because they try to imitate the vocalization and intonation of a part of 

song, listen to the song several times, memorizing the words and 

intonation. 

 

2. 10 LISTENING  

 

Nunan (2002) indicated that “Listening is considered the Cinderella of 

skills in foreign language learning” (p.238), due to most people pay more 

attention to produce language and they leave in the background the 

listening and the same way the reading skills. Being listening a very 

important skill, because without it the pronunciation and intonation are 

poor, but when the listening is projected to the students, they can hear the 

sounds in native language speaker. “The listening comprehension is 

considered a receptive skill” (p.199), Besides, Harmer (2001) expresses 
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that it is not visible, but this does not mean that the listener is passive, 

rather is active because the brain tries to understand what the sound send 

for carrying out another skills. 

 

2. 11.  TYPES OF LISTENING 

2. 11. 1 EXTENSIVE AND INTENSIVE LISTENING 

 

 

According to Harmer (2001) “Extensive listening frequently takes place 

when students are on their own, whereas intensive listening is often done 

with the help and/or intervention of the teacher” (p.238), with frequency the 

intensive listening is used in the classroom with the teacher and the 

extensive listening can be developed at home, in the workplace, on the 

bus, in the place that the student chooses for listening. Both are very 

important and effective for improving the auditive comprehension in the 

students. This project will work with two types of listening   due to their 

effectiveness as the teacher the teacher will work in the classroom helping 

to students listen to songs and then with these same songs, the students 

will work in different activities at their homes reinforcing what they heard 

and learned in class. 

 

2. 12. STAGE PROCESS MODEL 

 

According to Al-Jawi (2010) indicate “There are three important stages 

in the listening classes, those keep the order in teaching of this skill” 

(p.12), these are Pre listening, while listening and post listening.   

 

2. 12. 1 PRE LISTENING 
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Al-Jawi (2010) assure “in this stage the student has to be motivated, 

interested in the task; something that sparks the desire to listen and 

performed the activities with some clues that are given by the teacher 

according to what is going to be listened” (p.12), moreover these activities 

pre listening helps them to socialize in a good working environment.     

 

2. 12. 2 WHILE LISTENING 

 

 

Conforming to Al-Jawi and Fadwa (2010) state “in this stage, the main 

purpose of the class is to help students pay the attention that they need to 

know for continuing the next points” (p.13). In this case, it is the center of 

activity, which the students listen to the song and then perform the 

activities given by the teacher. 

 

 

2. 12. 3 POST LISTENING 

 

Al-Jawi and Fadwa (2010) mentions “In this stages, the students do 

different activities according to the previously listening, for example the 

teacher asks question about the song, group students to discuss about the 

lyrics, or the teacher sends homework to reinforce the listening, could be 

finding new words” (p.13). 

These are the most used stages in the listening class and these are 

worked easily by the students and the teachers when the classroom 

environment is comfortable and activities are fun for the students. Also 

performing these activities, the student feels satisfied and motivated to 

English to improve the listening.    
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2. 12.4 TOP DOWN - BOTTOM- UP  

 

According to Harmer (2001) “The reader or listener in top down 

process, obtains an overview, in this case of listening, somehow, they 

capture the general picture” (p.201), on this task the teacher ensures that 

the students relate their prior knowledge with the listening which work in 

that moment, because with this process the student will know from a 

general way to the particular way, the content of listened; this means that 

they understand is the context of the listening activity but they do not will 

understand all the words. However, Harmer continues statuns that in 

Bottom up processing “the listener focuses on individual words and 

phrases, and achieves understanding by stringing these detailed elements 

together to build up a whole”, (p. 201) that is to say the students will focus 

on the knowledge of  word by word for determine the general meaning of 

what has been studied. 

2. 13.  STRATEGIES 

 

Weinstein and Mayer (1986) mention that “thoughts and behaviors used 

by the students during the teaching for learning is called strategies.” 

(p.315), the strategies are meant, to teach students to think, remember, 

motivate, so they can develop their learning. Thus the strategies help 

teacher to work effectively in specific topic, and the students carry out the 

task. 
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2. 13.1 GIST 

 

According to Mewald, Gassner and Sigott (2007) they have mentioned 

“The gist is the information needed by the teacher” (p.8) with this strategy 

the student pays attention and cares at the time that they will listen, In Gist 

this is applied also bottom up, because the students listen the word or 

words needed by the teacher, and also can use the top down since the 

student try of find out the meaning required by teacher.    

 

2. 13. 2 MAIN IDEA 

 

According to Mewald, Gassner and Sigott (2007) say that “Main Idea is 

the most important idea, it contains the major information under an 

activity” (p.8), thus the students hear all the section or paragraph of a song 

and then they take the Main Idea and not specific words.   

   

2. 13. 3 SPECIFIC INFORMATION  

 

Conforming to Mewald, Gassner and Sigott (2007) “The specific 

information is when the students capture key words for identify only the 

word specified by the teacher, with this strategies we can improve the 

intonation and stress” (p.9), those strategies are important in the listening 

learning process due to each has its specific goal in the specific moment. 

For example in the main idea, the students should focus in the principal 

idea in the paragraph instead in the specific information the students will 

focus in a specific word and other strategies the students will pay attention 

in the some details in the listening; for this reasons the strategies are 

important for students to learn to listen in different ways. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF 

RESULTS 

 

 

3.1 TYPES OF RESEARCH 

 

 

In this research is assumed to be of mixed character because there is 

no dichotomy between qualitative and quantitative meaning that there is a 

dialectical relationship. 

 

3.1.1 APPLIED 

 

This research according to their purpose is applied because it helps to 

solve the problem in listening comprehension in the students 10º grade 

from Adolfo H. Simmonds Zone 8, 3rd district, province of Guayas, City 

Guayaquil, Academic year 2015-2016. 

 

3.1.2 DESCRIPTIVE 

 

According to their gnoseological goal it is descriptive because the 

diagnostic is given through data collection for meeting the activities carried 

out in the listening comprehension.  
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3.1.3 EXPLANATORY 

 

According to the same objective it is explanatory because it exposes 

the reasons why there is a poor listening comprehension and with this 

proposal we are providing a variety of activities with songs to improve the 

listening.  

 

3.1.4 PURPOSEFUL 

 

It is also has a purposeful character because it was developed an 

activity guide with songs that helps address weaknesses in the listening 

comprehension in order to solve the problem. According to the control 

variables this project is not experimental, it is an explanatory research. 

 

3.2 POPULATION AND SAMPLE 

 

According to Castañeda (2009), the population are objects or people 

that have some features in common and need to be analyzed for particular 

purpose; and sample is a determined selection of a population that has a 

large number of elements to be studied.     

 

In this research, the population is the students of 10º grade from High 

School Adolfo H. Simmonds, it has 31 students in these sections, 

therefore it is not necessary to apply the sample, for this reason the survey 

was conducted for all the students in the classroom. 

 

 

 

 



 

31 
 

3.3 OPERATIONALIZATION OF VARIABLES 

 

Interactive 

activities with 

songs 

Dimension Indicators 

The music  
 

origen 

concept 

theories 

historic context 

 Didactic 

objectives 

 

 

 

phonology 

pronunciation 

syntax 

semantic 

intonation 

 

Types of 

interactive 

activities with 

songs 

fill in the blanks 

translating song 

organize the paragraphs 

karaoke 

role play/ mock 

Table 1 :Independent variable Researchers:  
Michelle Pisco/ Karla Suarez  
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Listening 

comprehension 

Types of listening 
intensive  

extensive 

Stage process 

models 

 

pre 

while 

post  

bottom up 

top down 

Strategies 

gist 

main idea 

specific information 

inferred meaning 

comprehension 

 

Table 2: Dependent variable  
Researchers: Michelle Pisco / Karla Suarez 

 

3.4 RESEARCH METHODS 

 

In this research, there are used theoretical methods among the 

methods used were Synthesis analysis, since the object of study was 

broken down into its parts to examine them individually and then evaluate 

them integrally. 

Inductive deductive method is also used because it is a scientific fact 

begins to generalizing conclusions, namely starting from observations and 

surveys of teachers and students. 
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It was also used the systemic method, functional structural to model 

the proposal, namely the constructions of booklet in structure parts and 

related in order to have a specific functions. The logical historical 

method was used in order to analyze the back ground of the study, as the 

influence of interactive songs activities in the listening comprehension. 

 

3.5 TECHNIQUES AND RESEARCH INSTRUMENTS 

 

Also in this project were used empirical techniques as: Observation, 

surveys to students and interviews to teachers. According to Castañeda 

(2009), says “techniques are the means or procedures used to achieve the 

proposed goals”, in this research are used some techniques for identify 

how it can improve the knowledge in the listening comprehension in the 

students.    

 

3. 5. 1 OBSERVATION 

The observation is structured because it has systematic process, it is 

not participating because we do not belong to the group to investigate, it is 

team because we are in couple, it is a field research because is carried 

out in an educational setting. 

 

3.5.2. INTERVIEW 

 

According to Buendia, Colás and Hernandez (2001) cited by Bernal 

(2010) an interview is a “technique that involves collecting information 

through a process of communication between interviewer and interviewee, 

in which the interviewee answers questions previously designed according 

to the dimensions that will be studied, raised by the interviewer” (p.256). 
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3.6 ANALYSIS AND INTERPRETATION OF THE RESEARCH 

INSTRUMENTS APPLIED TO STUDENTS OF “COLEGIO ADOLFO H. 

SIMMONDS” 

 

3.6.1. OBSERVATION SHEET 

 

Teacher: Mercedes Perez 

Researchers: Michelle Pisco/ Karla Suarez 

Time: 40 minutes       course: Tenth year 

Topic: Listening activity 

1- Appropriate 2- Regular 3- Deficient 

Table 3: Observation sheet  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

These results help to understand that listening skills are not taking into 

account as it should be. There was other deficiencies to teach this 

important skills that can be conclusive to understand the low performance 

of students in listening skills. 

Indicators  1 2 3 

Listening activities in class  - √ 

Didactic material for developing listening 
skills 

  - 

Song activities in class   - 

Didactic material for developing  listening 
comprehension 

  - 

Pedagogical strategies   -  

Classroom management 
 - √ 

Motivation    √ - 

Use of technology   - √ 
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3.6.2 INTERVIEW 

Name of the teacher: Larry Torres 

Observers: Michelle Pisco/ Karla Suarez Bermudez, Raul Anchundia  

Subject: English language 

Length: 225 minutes       course: tenth year “B”          N: 35 students 

Question 1: Do you think the development of listening comprehension is 
fundamental? Why? It is important, because the students must understand not only 
what they read, also the student must hear what the teacher say.at five years. 

Question 2: How do you include listening comprehension in your English 
classes? 
It is worked at the Englishman's laboratory, technology resources that school has 
through self-management. 
-process. 

Question 3: How would you rate the listening comprehension level of your 
students? 
It is low.  

Question 4: What resources do you have for the development of listening 
comprehension? 
speakers, projector, cd and pen drivebut I do not have material enough to teach stress 

in words. 

Question 5: How much time would you specifically determine for the 
development of listening comprehension? 

30 minutes. 

Question 6: What types, strategies and processes of listening do you apply in 
your English classes? 
Tipos: Extensive 
Estrategies: Activation 
Process: Main Idea 

Question 7: Have you inserted songs into the learning process to develop 
students' listening comprehension? 

It is very important to use playful activities  in the teaching-learning process of the 
English - Language 
I used to apply some techniques that are in the English book. 

Question 8: Do you think the songs will help the students to improve their 
listening comprehension? 

Of course, students develop this skilless in words or sentences.  

Question 9: What interactive activities with songs do you do in your English 
classes? 

Karaoke, fill the gap and pronunciation.er used that technique. 

Question 10: Do you think implementing the development of interactive activities 
with songs will help your students improve their level of English?  

Any interactive activity will benefit the performance of English classes.ciation in my 
students. 
Table 4: Interview  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This interview helped to this research because in it can be shown the 

opinion of the teacher about his methodologies and techniques that he 

uses every day to enhance listening skills. 
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3.6.3. SURVEY 

STATEMENT 1.   

You consider there is a deficiency in listening comprehension in the 

English language. 
 

 

 

 

 

 

 

 

Table 5: Statement 1 

 
Figure 1: Statement 1  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

 

This information indicates 58% that students totally agree there is a 

deficiency and understanding English, while 39 % agree. This information 

is important because the students admitted to have a low level in the 

listening, with which we can begin the project based of these results.   

18; 58% 

12; 39% 

1; 3% 

0; 0% 

Totally Agree

Agree

Neither agree, nor disagree

Disagree

Totally Disagree

 
Units Percentages 

Totally Agree 18 58 % 

Agree 12 39 % 

Neither agree, nor disagree 1 3 % 

Disagree 0 0 % 

Totally Disagree 0 0 % 

Total 31 100 % 
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STATEMENT 2 

It is important to improve the listening comprehension in the 

development English language development. 

 

 
Units Percentages 

Totally Agree 18 58 % 

Agree 9 29 % 

Neither agree, nor disagree 2 6,50 % 

Disagree 2 6,50 % 

Totally Disagree 0 0 % 

Total 31 100 % 

Table 6: Statement 2 

 

Figure 2: Statement 2  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This result indicates that 58% of students totally agree and 29% of 

students agree that is important to improve listening comprehension in the 

English language. The information indicates that is important to improve 

the listening in the students, because this skill helps in the learning of the 

second language hence this project promote to realize interactive song 

activities for development of the listening.    

18; 58% 
9; 29% 

2; 7% 
2; 6% 

0; 0% 

Totally Agree

Agree

Neither agree, nor disagree

Disagree

Totally Disagree
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STATEMENT 3 

Rate your listening comprehension ability.  

 

 

 

 

 

Table 7: Statement 3 

 

Figure 3: Statement 3  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

 This result indicates by 48% of students are considered themselves 

they are not good in listening comprehension while 6, 50% themselves 

very good. This information shows a big percentage of students who need 

to strengthen this skill, because the level of understanding people’s 

listening in English is very low. This is a very important information 

because students need to have innovative listening activities in class. 

 

2; 7% 
2; 6% 

9; 29% 

15; 48% 

3; 10% 

Excellent

Very good

Good

Not good

Bad

 
Units Percentages 

Excellent  2 6,50 % 

Very good 2 6,50 % 

Good 9 29 % 

Not good 15 48 % 

Bad 3 10 % 

Total 31 100 % 
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STATEMENT 4 

Your teacher uses a variety of work listening comprehension in 

class.  

 

 
Units Percentages 

Always 1 3,00 % 

Often 2 7,00 % 

Sometimes 14 47 % 

Rarely 9 30 % 

Never 4 13 % 

Total 31 100 % 
Table 8: Statement 4 

 

Figure 4: Statement 4  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This result shows 47% of the students indicate that sometimes the 

teacher implements appropriate activities for listening comprehension’s 

development, while and 3% of the students indicate that always 

implements activities, but not very innovative. This result will help us 

create interesting tasks for the students. 

 

1; 3% 
2; 7% 

14; 47% 

9; 30% 

4; 13% 

Always

Often

Sometimes

Rarely

Never
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STATEMENT 5 

Your teacher uses audio materials in class. 

 
Units Percentages 

Always 2 7 % 

Often 4 13 % 

Sometimes 1 3 % 

Rarely 5 16 % 

Never 19 61 % 

Total 31 100 % 

   Table 9: Statement 5 

 
Figure 5: Statemet 5  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This statement shows the 61% of the class indicate that the teacher 

never uses audio materials and 3% indicates that sometimes these are 

used. This information is important as it shows clearly that, audio materials 

are not used frequently in class.  With this information we detect that audio 

resources must be implemented to improve listening. 

 

 

 

2; 7% 

4; 13% 

1; 3% 

5; 16% 19; 61% 

Always

Often

Sometimes

Rarely

Never
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STATEMENT 6 

You feel motivated, learning English through interactive songs and 

activities. 

 

 
Units Percentages 

Totally agree 10 32 % 

Agree 20 65 % 

Neither agree, nor disagree 1 3 % 

Disagree 0 0 % 

Totally disagree 0 0 % 

Total 31 100 % 
Table 10: Statement 6 

 
Figure 6: Statement 6  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This statement indicates 65% of the students totally agree they feel 

motivated learning English through interactive songs and activities, while 

3% neither agree nor disagree. This information is important because it 

reflects that the students need to practice listening with entertaining tasks 

using strategies for knowledge. 

 

10; 32% 

20; 65% 

1; 3% 

0; 0% 

0; 0% 

Totally agree

Agree

Neither agree, nor disagree

Disagree

Totally disagree
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STATEMENT 7 

You like practicing the English language through interactive songs 

activities. 

 

 
Units Percents 

Totally agree 12 39 % 

Agree 11 35 % 

Neither agree, nor disagree 7 23 % 

Disagree 0  0 % 

Totally disagree 1 3 % 

Total 31 100 % 
Table 11 Statement 7  

 

 
Figure 7: Statement 7  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

 

This information indicates 39% that students totally agree, they like 

practicing English Language through interactive song activities, while 35% 

of the students indicate they agree. This result is relevant because shows 

that most of the students like working with activities with songs because 

these are part of your lives. 

12; 39% 

11; 35% 

7; 23% 

0; 0% 1; 3% 

Totally agree

Agree

Neither agree, nor disagree

Disagree

Totally disagree
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STATEMENT 8 

You consider that practicing interactive songs activities, increases 

your level of listening comprehension.  

 

 
Units Percents 

Totally Agree 16 52 % 

Agree 13 42 % 

Neither agree, nor disagree 2 6 % 

Disagree 0 0 % 

Totally disagree 0 0 % 

Total 31 100 % 
Table 12: Statement 8  

 

Figure 8: Statement 8  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

The result indicates 52% of the students totally agree, by practicing 

interactive songs activities increase the level in the listening 

comprehension, while 6% of the students indicate neither agree, nor 

disagree.  This information is important because it shows that the students 

are motivated through songs.  

 

16; 52% 
13; 42% 

2; 6% 0; 0% 

0; 0% 

Totally Agree

Agree

Neither agree, nor disagree

Disagree

Totally disagree
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STATEMENT 9 

You enjoy practicing songs activities at home.  

 
Units Percents 

Totally Agree 17 55 % 

Agree 6 19 % 

Neither agree, nor disagree 4 13 % 

Disagree 3 10 % 

Totally disagree 1 3 % 

Total 31 100 % 
Table 13: Statement 9 

 

Figure 9: Statement 9  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This statement indicates 55% of the students totally agree, they enjoy 

practicing songs activities which can also be worked at home, while 3% 

totally disagree. This information shows, that most of the students would 

like working at home and this motivation will help them to improve this skill.  

 

 

 

 

17; 55% 

6; 19% 

4; 13% 

3; 10% 
1; 3% 

Totally Agree

Agree

Neither agree, nor disagree

Disagree

Totally disagree
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STATEMENT 10 

Your preferences when in learning songs in English and practicing in 

class.  

 

 

Students’ 
preferences Perecentages % 

Pop 10 32 % 

Reggae 1 3 % 

Hip Hop 7 23 % 

Romantic Music 11 36 % 

Clasic Music 2 6 % 

 31 100 % 
Table 14:: Statement 10 

 
Figure 10: Statement 10  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 

This result indicates, 36% of the students prefer romantic music, while 

32% of the students prefer pop music when learning song in English and 

practicing in class. This information is important because the proposal is 

based in the students’ musical preference.  

 

 

 

10; 32% 

1; 3% 

7; 23% 

11; 36% 

2; 6% 

Pop

Reggae

Hip Hop

Romantic Music

Clasic Music



 

46 
 

STATEMENT 11 

Your preferences when practicing song listening activities.  

 

 

Students’ 
preferences Percents 

Role play 
Dramatize the songs 7 22,50% 

Do short dialogues with phrases of 
songs 
Fill in the blanks 7 22,50 % 

Mock 3 10 % 

Karaoke 
Translating songs 14 45 % 

Total 31 100 % 
Table 15: Statement 11 

 
Figure 11: Statement 11  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

 
This result indicates 45 % of the students prefer karaoke when learning 

the English language, while 22, 50% of the students prefer activities as 

role play and the same percentages the students prefer doing short 

dialogues with phrases of songs to develop this skill and through 

interactive song activities. This information is relevant because students 

feel motivated to participate a variety of ludic activities. 

7; 22% 

7; 23% 

3; 10% 

14; 45% 

Role play (Dramatize the songs)

Do short dialogues with phrases
of songs, Fill in the blanks

Mock

Karaoke (Translating songs)
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3.7. CHI-SQUARE TEST 

 

Table 16: Chi squared test 1 

 

Table 17: Chi squared test 2  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

Abstract of process’ cases 

 

Cases 

Válido Perdidos Total 

N Percentages N Percentages N Percentages 

YOU_CONSIDER_THERE_I

S_DEFICIENCY_IN_LISTEN

ING_COMPREHENSION_IN

_THE_ENGLISH_LANGUAG

E * 

YOU_CONSIDER_THAT_D

OING_INTERACTIVE_SON

G_ACTIVITIES_INCREASE

S_YOUR_LEVEL_OF_LISTE

NING 

31 100,0% 0 0,0% 31 100,0% 

YOU_CONSIDER_THERE_IS_DEFICIENCY_IN_LISTENING_COMPREHENSION_IN_THE_ENGLISH_LANGUAGE*Y

OU_CONSIDER_THAT_DOING_INTERACTIVE_SONG_ACTIVITIES_INCREASES_YOUR_LEVEL_OF_LISTENING            

tabulación cruzada 

Recuento   

 

CONSIDERA_QUE_REALIZANDO_ACTIVIDADE

S_INTERACTIVAS_CON_CANCIONES_INCREM

ENTA_SU_NIVEL_DE_COMPRENSION 

Total 

NI DE 

ACUERDO NI 

EN 

DESACUERDO DE ACUERDO 

TOTALMENTE 

DE ACUERDO 

CONSIDERA_QUE_EXIST

E_INSUFICIENCIA_EN_LA

_COMPRENSION_AUDITI

VA_EN_EL_APRENDIZAJ

E_DEL_IDIOMA_INGLES 

NI DE ACUERDO NI 

DESACUERDO 
0 0 1 1 

DE ACUERDO 1 9 10 20 

TOTALMENTE DE 

ACUERDO 
0 3 7 10 

Total 1 12 18 31 
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Pruebas de chi-cuadrado 

 Valor gl 

Sig. asintótica (2 

caras) 

Chi-cuadrado de Pearson 2,110
a
 4 ,716 

Razón de verosimilitud 2,771 4 ,597 

Asociación lineal por lineal ,419 1 ,518 

N de casos válidos 31   

a. 6 casillas (66,7%) han esperado un recuento menor que 5. El recuento 

mínimo esperado es ,03. 
Table 18: Chi squared test 3  
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 
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3.8 CONCLUSIONS  

 

 
 

1. Students do not feel confident with their listening level because paying 
attention to songs make them get confused. 

 
2. The students do not have a good listening comprehension level 

because they do not have the resources and innovative activities. 

3. Most of students agree and they would like to practice the English 

language through songs and activities, but it is not consider for the 

teacher important. 

4. Students are agree to practice English by using songs, with ludic 

activities, drama in class and at home, this will help to improve the 

language.   

5. Students prefer to listen songs of their favorite singers which 

makes learning easier and understandable. 

6. Students prefer to practice the language English with activities as 

karaoke, where they can learn with fun activities for them.   
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3.9 RECOMMENDATION 

 

1. It is very important that the teacher uses pre-Listening strategies to help 

student understand and feel confident. 

2. It is important, to implement a constructivist methodology to make 

listening amusing. Also the school needs to have technological 

resources.     

3. It is important to realize activities according to age of students, in 

this case the project is focused in interactive songs activities, 

because the young people like the music.   

 

4. It is recommendable to use activities that are amusing, hence they 

have better results in their performance. 

 

5. It is advisable to survey students’ choices and likes about music 

and this way they feel motivated and open to learn. 

 

6. It is recommendable to apply song’s activities motivating for the 

students and according to age of which of students. 
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CHAPTER IV 

BOOKLET WITH INTERACTIVE SONGS ACTIVITIES INCLUDING A CD 

FOR DEVELOPING LISTENING SKILLS  

 

4.1. JUSTIFICATION 

 

This Booklet will represent an educational support to improve the 

listening skills by means of interactive songs activities that will help to 

develop listening comprehension in students of tenth grade “A” of General 

Basic Education School Adolfo H. Simmonds corresponding to zone 8, 

District 3, Province Guayas, Cantón Guayaquil and 2015-2016 academic 

year. 

 

In this case, these students showed several deficiencies on listening 

comprehension that represent insufficiencies in listening skills. In addition, 

this booklet will be a positive support for the teacher of this institution 

because it contains innovative methodologies, strategies and techniques 

to enlarge her teaching repertoire in order to become this booklet in a 

useful tool to increase the interest of the students in learning English 

language by using interactive songs that will create an relaxing and funny 

environment to encourage students to activate their abilities to analyze, 

create and express their ideas. 

 

Finally, this booklet will contribute to the society by means of the 

improvement not only of teaching methodologies but also by formation of 

competent students that will become in excellent professionals that will be 

able to develop an appropriate performance in academic fields and in work 

fields such as Ecuadorian government aims through its several 

educational plans applied by Ministry of Education. 
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4.2. GENERAL OBJECTIVE 

 

 To improve listening skills in students by using interactive songs 

activities. 

 

4.3. SPECIFIC OBJECTIVES 

 

 To motivate students by means of the use music 

 To improve pronunciation of the students 

 To encourage the teacher to use more listening activities 

 To create a relaxing and comfortable environment in class 

 

4.4. THEORETICAL ASPECTS  

 

4.4.1. EPISTEMOLOGICAL ASPECT 

 

Krashen (1981) contributes to this proposal by explaining the 

importance of listening comprehension in the acquisition of second 

language because by means of listening skills every student can develop 

the other language skills. Besides, Dunkel (1991) affirms that human 

beings in their first stages of life need to listen sounds and then produce 

those sounds by imitation. 

 

 In the same way, Brown and Yule (1983) indicate that human beings 

spend most part of their life listening words, ideas and speeches in their 

social environments which represent the strong influence of social aspects 

in developing language skills. Finally, James (1984) explains that listening 

is a receptive skill but not necessarily passive because it is required to 

develop the other English language skills. 
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4.4.2. PSYCHOLOGICAL ASPECT 

 

Woolfok (1995) affirms that psychology helps to educational fields by 

means of the application of theories and methods in order to improve the 

teaching-learning process. Besides, Piaget (1969) with his theory of 

stages of cognitive development helped this proposal to understand the 

cognitive process of students that according to the formal operations 

which states that students from 11 years start to use deductive thinking 

and are aware how social aspects influence their academic performance 

which represented a useful information to design this proposal. 

 

 

4.4.3. SOCIOLOGICAL ASPECT 

 

In adittion, Tylor indicates that culture is part of human beings because 

beliefs, arts, customs and the way that people develops their language 

make a great influence in having a succeed communication not only 

among people of the same country but also achieve goo communication 

with people of other countries. In this case, this project aims to develop 

sociocultural side of English language through interactive songs activities 

that will contain idiomatic expresions, cultural contexts and many other 

aspects within L2 language. 

 

Moreover, Baldwin (1911) contributes to this proposal with his theory of 

socialization and individualization which explain that human being needs 

to interact with other people to acquire and learn knowledge through the 

social environments that provide the necessary information to develop 

cognitive skills. 
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4.4.4. PEDAGOGICAL ASPECT 

 

Carretero (2004) explains that constructivism is the result of two 

aspects that ase human being and social environment in which are 

involved cognitive and emotional aspects in order to create new 

knowledge that will be useful to be related to the previous knowledege an 

achieve understand the construction process of knowledge. Besides, Kaye 

(2004) contributes with the theory of collaborative learning which states 

that its objective is seek new meanings by means of the interaction with 

other people by working in groups that is exactly the kind of work that this 

proposal suggests to do. 

 

Furthermore, this proposal uses the theory of discovery learning by 

Bruner (1961) who states that students need to discover some facts and 

information by themselves in order to create their own knowledge. This 

proposal is also based in this theory because through activitives by using 

English songs, those students will discover information and will learn how 

to pronounce some words and they will achieve to improve their listening 

skills by using these music activities. 

 

4.4.5. LINGUISTIC ASPECT 

 

Additionally, this booklet uses the ideas proposed by Carrasquillo 

(1994) who establishes that language is acquired in progressive way 

beginning first, by learning word by word passing through social learning 

until finish in imitate the pronuciation of native speakers to achieve master 

a foreign language. By extension, Common European Framework (2006) 

states that language needs to be developed by learners taking into 

account aspect as linguistic competence, lexical competence, gramatical 

competence, semantic competence, phonological competence and 

sociological competence. 
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4.4.6. LEGAL ASPECT 

 

Constitution of the Republic (2008) establishes that Ecuadorian 

Government must increase the quality of education in all its levels and 

institutions.  

 

4.5. FEASIBILITY OF APPLICATION 

4.5.1. FINANCIAL FEASIBILITY 

 

Besides, this proposal has the following costs that implied the creation 

of this booklet that is totally assumed by the researchers of this project. 

Moreover, all these costs will not represent any cost for teachers, students 

or to any authority of General Basic Education School Adolfo H. 

Simmonds. 

Items Cost 
Bookbinding $ 30,00    

Prints $ 50,00  

Transport  $ 20,00 

Burn a CD $5,00 
 $ 105,00 

Table 19: Financial feasibility  
Researchers: Michelle Pisco / Karla Suarez  

 

 

4.5.2. HUMAN FEASIBILITY 

 

This booklet has been developed not only by the researchers of this 

educational project, but also with the assistance of authorities, teachers 

and students of tenth grade “A” of General Basic Education School Adolfo 

H. Simmonds corresponding to zone 8, District 3, Province Guayas, 

Cantón Guayaquil and 2015-2016 academic year. 
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4.5.3. POLITICAL FEASIBILITY 

 

This proposal is sustained in the Plan Nacional del Buen Vivir in its 

objective 4.5b and 4.8d. 

 

4.5.4. DESCRIPTION 

 

This booklet is divided in 3 units that contain interactive song activities 

with the main objective to enhance listening skills of English students. In 

this case. It is recommended to apply each unit of this booklet after 2 units 

of the English book level three proposed by the Ecuadorian Government. 
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Table 20: Table of contents 
Researchers: Michelle Pisco / Karla Suarez  
Source: 10

º 
grade from Adolfo H. Simmonds 

Units Title Activities Vocabulary Didactic material Pronunciation Grammar 

1 
 

Uptown 
funk 

Bruno 
Mars 

Biography 
Collocations 

Urban 
vocabulary 

Personality 
traits 

CD / Computer 
Projector/Speakers 

worksheets 
 

Linking words 
Stress in words 

Intonation 
 

Simple 
present 
Affirmative 

and negative 
statements 
Imperatives 
Simple past 
Contractions 

Informal 
grammar 

Uptown 
funk 

translation 

Uptown 
funk karaoke 

2 Fireworks 

Katy Perry 
Biography 

Collocations 
Urban 

vocabulary 
 

CD / Computer 
Projector/Speakers 

worksheets 
 

Linking words 
Stress in words 

Intonation 
Pronunciation 

of there’s (there 
is) 

 

Simple 
present 

Simple past 
There is/ 

there are 
Gerunds 

Contractions 
Informal 

grammar 
 

Fireworks 
translation 

Fireworks 
karaoke 

3 Patience 

Guns and 
roses 

Biography 

Collocations 
Urban 

vocabulary 
talking about 
what’s going 

on now 
Express 

preferences: 
would rather 

 

CD / Computer 
Projector/Speakers 

worksheets 
 

Linking words 
Stress in words 

Intonation 
Pronunciation 

of would rather ( ‘d 
rather) 

Simple 
present 

Simple past 
Present 

continuous 
Contractions 

Informal 
grammar 

 

Patience 
translation 

Patience 
karaoke 
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4.6. CONCLUSION 

 

This research is focused on developing of listening skills and by means of a 

booklet that contains interactive activities by using English songs that will help 

students to improve not only listening abilities but also other aspects of 

communicative competence as pronunciation, intonation and speech abilities by 

using didactic techniques as karaoke, role play activities, song translation 

activities and fill the blank activities that are the best way to develop this skill. 

 

Besides, these music activities will be worked by using collaborative learning 

that will encourage students to work in group and use the psychological, 

pedagogical and sociological aspects aforementioned in order to achieve a 

complete and integral learning according how is required by Ecuadorian 

government through its educational plans applied by the Ministry of Education. 
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ANTIPLAGIARISM RESULT 
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OBSERVATION SHEET 

Teacher: Mercedes Perez 

Researchers:  

Time: course:  

Topic:  

1- Appropriate 2- Regular 3- Deficient 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Indicators  1 2 3 

Listening activities in class  - √ 

Didactic material for developing listening 
skills 

  - 

Song activities in class   - 

Didactic material for developing  listening 
comprehension 

  - 

Pedagogical strategies   -  

Classroom management 
 - √ 

Motivation    √ - 

Use of technology   - √ 
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INTERVIEW 

Name of the teacher:  

Observers: Bermudez, Raul Anchundia  

Subject:  

Length: course: tenth year “B”          N: 35 students 

Question 1: Do you think the development of listening comprehension is 
fundamental? Why? years. 

Question 2: How do you include listening comprehension in your English 
classes? 

-process. 

Question 3: How would you rate the listening comprehension level of your 
students? 

 

Question 4: What resources do you have for the development of listening 
comprehension? 

do not have material enough to teach stress in words. 

Question 5: How much time would you specifically determine for the 
development of listening comprehension? 

30 minutes. 

Question 6: What types, strategies and processes of listening do you apply in 
your English classes? 

 

Question 7: Have you inserted songs into the learning process to develop 
students' listening comprehension? 

that are in the English book. 

Question 8: Do you think the songs will help the students to improve their 
listening comprehension? 

s in words or sentences.  

Question 9: What interactive activities with songs do you do in your English 
classes? 

used that technique. 

Question 10: Do you think implementing the development of interactive activities 
with songs will help your students improve their level of English?  

in my students. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

7 
 

PICTURES 

Title: Observation 

 

 

 

 

 

 

 

 

 

 

 

Source: Adolfo H. Simmons 
Authors: Michelle Pisco/ Karla Suarez 

 

Title: interview 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Adolfo H. Simmons 
Authors: Michelle Pisco/ Karla Suarez 
  

 

 



 

8 
 

Title: Survey 

 

 

 

 

 

 

 

 

 

 

 

Source: Adolfo H. Simmons 
Authors: Michelle Pisco/ Karla Suarez 

 

Title: Tutorial from MSc Glenda  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Adolfo H. Simmons 
Authors: Michelle Pisco/ Karla Suarez 
 

 



 

1 
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Karla Suárez  

Michelle Pisco 



 

2 
 

Autoridades 

MSc. Silvia Moy-sang Castro 

Decana 

 

MSc. José Zambrano García 

Subdecano 

 

Ab. Sebastián Cadena Alvarado 

Director de la carrera 

 

MSc Glenda Morales 

Tutora 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

3 
 

Justification 

 

This Booklet will represent an educational support to improve the 

listening skills by means of interactive songs activities that will help to develop 

listening comprehension in students of tenth grade “A” of General Basic 

Education School Adolfo H. Simmonds corresponding to zone 8, District 3, 

Province Guayas, Cantón Guayaquil and 2015-2016 academic year. 

 

In this case, these students showed several deficiencies on listening 

comprehension that represent insufficiencies in listening skills. In addition, this 

booklet will be a positive support for the teacher of this institution because it 

contains innovative methodologies, strategies and techniques to enlarge her 

teaching repertoire in order to become this booklet in a useful tool to increase 

the interest of the students in learning English language by using interactive 

songs that will create an relaxing and funny environment to encourage students 

to activate their abilities to analyze, create and express their ideas. 

 

Finally, this booklet will contribute to the society by means of the 

improvement not only of teaching methodologies but also by formation of 

competent students that will become in excellent professionals that will be able 

to develop an appropriate performance in academic fields and in work fields 

such as Ecuadorian government aims through its several educational plans 

applied by Ministry of Education. 
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General Objective 

 

 To improve listening skills in students by using interactive songs 

activities. 

 

 

 

 

 

Specific objectives 

 

 To motivate students by means of the use music 

 To improve pronunciation of the students 

 To encourage the teacher to use more listening activities 

 To create a relaxing and comfortable environment in class 
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Unit 1 

 

Uptown funk by Bruno Mars 

Activities 

 
Bruno Mars Biography 
Uptown funk translation 
Uptown funk karaoke 
 

Vocabulary 

 
Collocations 
Urban vocabulary 
Personality traits 
 

Didactic material 

 
CD / Computer 
Projector/Speakers 
Worksheets 
 

Pronunciation 

 
Linking words 
Stress in words 
Intonation 
 

Grammar 

 
Simple present 
Affirmative and negative statements 
Imperatives 
Simple past 
Contractions 
Informal grammar 
 

Objectives 

 
To practice listening skills 
To obtain specific information 
To practice pronunciation 
 

Values 

Self-confidence 
Perseverance 
Determination 
Initiative 
Friendship 
Empathy 
Happiness 
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Bruno Mars Biography (Activity 1) Instructions 

 
 
Pre-listening (10 minutes) 
 

 
1. The teacher will make a warm up about music, singers, musical 
instruments and musical life. 
 
 
2. After that, the teacher will give worksheets (worksheet 1. See 
Annexes page 36) about the biography of Bruno Mars and give the 
instructions about how to fill it. 
 
 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd). 
 
 
4. The teacher will play the biography at least three times to help 
students to fill the charts. 
 

 
While-listening (15 minutes) 
 
 
1. Students will listen and read the video to obtain specific information 
to complete the biography chart. 
 
 
2. The teacher will assist students to complete the chart. 
 
 
Post-listening ( 15 minutes) 
 

 
1. The teacher will tell students to interchange the worksheets. 
 
 
2. The teacher will write the answers on the board. 

 
3. After that, the teacher will ask students to correct the worksheets 
according to the answers given by the teacher. 
 
 
4. Finally, the teacher will collect the worksheets. 
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1.1 Listen and read the Biography of Bruno Mars to obtain specific        

information. Make a circle in the correct answer. (Worksheet 1) 

 
Options 
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Uptown funk - Fill in the blanks (Activity 2) Instructions 

1. Bruno Mars’ nickname is in honor 
of… 

Bruno San 
Martino 

Bruno Diaz 
Giordano 

Bruno 

2. His first appearance in stages was 
when he was…. 

8 years old 10 years old 
4 years 

old 

3. What is the name of the film that 
Bruno Mars imitated Elvis Presley? 

Honeymoon 
in Vegas 

GoldenEye 
Fast and 
Furious 

4. Bruno Mars moved to Los Angeles 
in… 

1995 2003 2016 

5. What is the real name of Bruno 
Mars? 

Peter Gene 
Hernandez 

Peter Parker 
Peter 
Green 

6. He was born in….. 1985 1982 1989 

7. His first single was …. 
Uptown 

funk 
Just the way 

you are 
Lazy 
song 

    

 
Pre-listening (10 minutes) 
 

 
1. The teacher will give instructions about fill in the blanks activity. 

 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd) and will give 
students the worksheet 2 (see annexes page 37 and 38). 
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1.2. Listen the song and fill in the blanks. (Worksheet 2). 

 

 
2. The teacher will play the uptown funk song 
 
 
While-listening (20 minutes) 
 
 
1. Students will listen the song while they are filling the blanks 
 

 
2. The teacher will assist students during the listening activity. 
 
 
Post-listening ( 10 minutes) 
 
 
1.  The teacher will collect the worksheets. 
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(Teacher sheet) 
 
This hit, that ice cold 
Michelle Pfeiffer, that white gold 
This one for them hood girls 
Them good girls straight masterpieces 
Stylin', whilen, livin' it up in the city 
Got Chucks on with Saint Laurent 
Got kiss myself, I'm so pretty 

 
I'm too hot (hot damn)  
Called a police and a fireman 
I'm too hot (hot damn)  
Make a dragon wanna retire man 
I'm too hot (hot damn)  
Say my name you know who I am 
I'm too hot (hot damn)  
Am I bad 'bout that money, break it down 

 

Girls hit your hallelujah (whoo) x 3 
'Cause uptown funk gon' give it to you x 3 
Saturday night and we in the spot 
Don't believe me just watch x 6 
Hey, hey, hey, oh 
 
Stop, wait a minute 
Fill my cup, put some liquor in it 
Take a sip, sign a check 
Julio, get the stretch 
Ride to Harlem, Hollywood 
Jackson, Mississippi 
If we show up, we gon' show out 
Smoother than a fresh dry skippy 

 

I'm too hot (hot damn)  
Called a police and a fireman 
I'm too hot (hot damn)  
Make a dragon wanna retire man 
I'm too hot (hot damn)  
Bitch say my name you know who I am 
I'm too hot (hot damn)  
Am I bad 'bout that money, break it down 

 

 

Girls hit your hallelujah (whoo) x 3 
'Cause uptown funk gon' give it to you x 3 
Saturday night and we in the spot 
Don't believe me just watch x 6 
Hey, hey, hey, oh 
 
Before we leave 
Imma tell y'all a lil' something 
Uptown funk you up x 4 
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I said uptown funk you up 
Uptown funk you up x 3 
 
Come on, dance, jump on it 
If you sexy then flaunt it 
If you freaky then own it 
Don't brag about it, come show me 
Come on, dance 
Jump on it 
If you sexy then flaunt it 
Well it's Saturday night and we in the spot 
Don't believe me just watch come on! 

 
Don't believe me just watch x 5 
Hey, hey, hey, oh 
Uptown funk you up x 7 
Uptown funk you up x 8 
 

Additional help 

Informal Contractions Correct form  Meaning in Spanish 

Stylin'  styling Con estilo 

whilen While in Mientras, dispuestas 

livin' it up Living it up Disfrutando la vida 

wanna Want to querer 

'bout about acerca 

'Cause because porque 

Informal phrases 

Imma tell y'all a lil' Let me tell you all a  
little  

Dejenme decirles algo 

we gon' show out We are going to show 
up 

Nos aparecemos 

‘cause uptown funk gon’ 
give it to you 

Because uptown funk 
gone give it to you 

Porque los suburbanos 
del funk le queremos 
dar algo 

Informal vocabulary 

Freaky freak Raro, feo/fea 

Skippy skippy peanut butter Marca de mantequilla 
de maní 
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Uptown funk Karaoke (Activity 3) Instructions 

1.3. Listen and sing Uptown funk song in class 

 

 

 

 

  

 

 
Pre-listening (5 minutes) 
 

 
1. A day before to develop this activity, the teacher will ask students to 
study the lyrics of the song. 
 
 
2. The teacher will prepare the technological devices to start the 
karaoke activity (projector, computer, speakers and cd) 

 
3. The teacher will form groups of five and explain that each group will 
sing in front of the class. 
 
 
4. The teacher will play the song uptown funk (video with lyrics only in 
English) 
 
 
While-listening (25 minutes) 
 
 
1. Students will sing uptown funk 
 

 
2. The teacher will assist students during the karaoke activity. 
 
 
Post-listening ( 10 minutes) 
 
 
1. The teacher will send as a homework to listen more songs in English 
in YouTube. 
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Uptown funk mock 

 

 

 

 

 

 

 

 

 
Pre-listening (10 minutes) 
 

 
1. The teacher will ask students to form groups of five. 

2. The teacher explain students that they will imitate or make mimics 
about Uptown funk video song. 

 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd)  
 

 
4. The teacher will play Uptown funk video and lyrics 
 
 
While-listening (20 minutes) 
 
 
1. Students will listen the song while they are imitating what is 
happening in the video. 
 
 
2. The teacher will assist students during the listening activity. 
 

 
Post-listening ( 10 minutes) 
 
 
1.  The teacher will ask students to listen more English songs in 
YouTube. 
 

Unit
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Unit 2 

 

Fireworks by Katy Perry 
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Activities 

 
Katy Perry Biography 
Fireworks translation 
Fireworks karaoke 
 

Vocabulary 

 
Collocations 
Urban vocabulary 
 

Didactic material 

 
CD / Computer 
Projector/Speakers 
Worksheets 
 

Pronunciation 

 
Linking words 
Stress in words 
Intonation 
Pronunciation of there’s (there is) 
 

Grammar 

 
Simple present 
Simple past 
There is/ there are 
Gerunds 
Contractions 
Informal grammar 
 

Objectives 

 
To practice listening skills 
To obtain specific information 
To practice pronunciation 
 

Values 

 
Friendship 
Empathy 
Happiness 
Reasoning 
Conscience 
Reflection 
Optimism 
 

 

Katy Perry Biography (Activity 1) Instructions 
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Pre-listening (10 minutes) 
 

 
1. The teacher will make a warm up about music, singers, musical instruments 
and musical life. 
 
 
2. After that, the teacher will give worksheets (worksheet 3. See annexes page 
39) about the biography of Katy Perry and give the instructions about how to 
fill it. 
 

 
3. The teacher will prepare the technological devices to start the listening 
activity (projector, computer, speakers and cd). 
 
 
4. The teacher will play the biography at least three times to help students to 
fill the charts. 
 
 
While-listening (15 minutes) 
 
 
1. Students will listen and read the video to obtain specific information to 
complete the biography chart. 
 

 
2. The teacher will assist students to complete the chart. 
 

 
Post-listening ( 15 minutes) 
 

 
1. The teacher will tell students to interchange the worksheets. 
 

 
2. The teacher will write the answers on the board. 

 
3. After that, the teacher will ask students to correct the worksheets according 
to the answers given by the teacher. 
 
 
4. Finally, the teacher will collect the worksheets. 
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2.1 Listen and read the Biography of Katy Perry to obtain specific 

information. Make a circle in the correct answer. (Worksheet 3) 

 

 

 

 

 

 

 
Options 

1. What is the real name of Katy 
Perry 

Catherine 
Elizabeth 
Hudson 

Catherine 
Fulop 

Catherine 
Sneider 

2. Katy Perry was born in…. 1974 1984 1994 

3. What was the religion of Katy 
Perry when she was young? 

Catholic Mormon Christian 

4. She wanted to be like…. Madonna 
Britney 
Spears 

Amy 
Grant 

5. She signed a contract with Capital 
Music in….. 

2007 2001 2012 

6. What single put Katy Perry on top 
charts? 

Fireworks Hot and cold 
I kissed a 

girl 
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Fireworks song - Fill in the blanks (Activity 2) Instructions 

 

 

 

 

 

 

 

 

 

 
Pre-listening (10 minutes) 
 

 
1. The teacher will give instructions about fill in the blanks activity. 

 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd) and will give 
students the worksheet 4 (see annexes page 40 and 41). 
 

 
2. The teacher will play fireworks song 
 
 
While-listening (20 minutes) 
 
 
1. Students will listen the song while they are filling the blanks 
 
 
2. The teacher will assist students during the listening activity. 
 

 
Post-listening ( 10 minutes) 
 
 
1.  The teacher will collect the worksheets. 
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2.2. Listen the song while you use your dictionary to translate this song. 
(Worksheet 4). 
(Teacher sheet) 

Do you ever feel like a plastic bags  
Drifting throught the wind 
Wanting to start again 
Do you ever feel, feel so paper thin 
Like a house of cards 
One blow from caving in 

 

Do you ever feel already buried deep  
Six feet under scream 
But no one seems to hear a thing 
Do you know that there's still a  
chance for you 
Cause there's a spark in you 

 

You just gotta ignite the light 
And let it shine 
Just own the night 
Like the Fourth of July 

 

Cause baby you're a firework 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
Baby you're a firework 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gunna leave 'em  
In awe down-own-own 

 

You don't have to feel like a  
waste of space 
You're original, cannot be replaced 
If you only knew what the future holds 
After a hurricane comes a rainbow 
Maybe you're reason  
why all the doors are closed 
So you can open one that leads you  
to the perfect road 
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Like a lightning bolt, your heart will blow 
And when it's time, you'll know 
You just gotta ignite the light 
And let it shine 
Just own the night 
Like the Fourth of July 

 

Cause baby you're a firework 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
Baby you're a firework 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gunna leave 'em fallin' down-own 

 

Boom, boom, boom 
Even brighter than the moon, moon, moon 
It's always been inside of you, you, you 
And now it's time to let it through 
Cause baby you're a firework 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 

 

Baby you're a firework 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gunna leave 'em goin "Oh, oh, oh!" 
Boom, boom, boom 
Even brighter than the moon, moon, moon 
Boom, boom, boom 
Even brighter than the moon, moon, moon 

 

Additional help 

Informal Contractions Correct form  Meaning in Spanish 

gotta Got to Tienes que 

Show’em Show them Mostrales  

Make’em Make them Hazles 

Gonna  Going to Vas, ir 

Leave’em Leave them dejarles 

Informal phrases 

You're gunna leave 'em 
fallin' down-own-own 

You are going to leave 
them falling down  

Les dejaras rendidos a 
tus pies 
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Fireworks Karaoke (Activity 3) Instructions 

 

 

 

 

2.3. Listen and sing Fireworks song  in class 
 
Pre-listening (5 minutes) 
 

 
1. A day before to develop this activity, the teacher will ask students to 
study the lyrics of the song. 
 
 
2. The teacher will prepare the technological devices to start the 
karaoke activity (projector, computer, speakers and cd) 

 
3. The teacher will form groups of five and explain that each group will 
sing in front of the class. 
 
 
4. The teacher will play fireworks song(video with lyrics only in English) 
 
 
While-listening (25 minutes) 
 
 
1. Students will sing fireworks song 
 

 
2. The teacher will assist students during the karaoke activity. 
 
 
Post-listening ( 10 minutes) 
 
 
1. The teacher will send as a homework to listen more songs in English 
in YouTube. 
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Fireworks mock 

 

 

 

 

 
Pre-listening (10 minutes) 
 

 
1. The teacher will ask students to form groups of five. 

2. The teacher explain students that they will imitate or make mimics 
about the Fireworks video song. 

 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd)  
 
 
4. The teacher will play the song Fireworks video and lyrics 
 
 
While-listening (20 minutes) 
 

 
1. Students will listen the song while they are imitating what is 
happening in the video. 
 
 
2. The teacher will assist students during the listening activity. 
 
 
Post-listening ( 10 minutes) 
 
 
1.  The teacher will ask students to listen more English songs in 
YouTube. 
 

Unit
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Unit 3 

 

 

 

Gu

ns 

and 

Ros

es 

Bio

gra

phy 

(Ac

tivit

y 1) 

Inst

ruct

ion

s 

Patience  by Guns and Roses 

Activities 

 
Guns and roses Biography 
Patience translation 
Patience karaoke 
 

Vocabulary 

 
Collocations 
Urban vocabulary talking about 
what’s going on now 
Express preferences: would rather 
 

Didactic material 

 
CD / Computer 
Projector/Speakers 
Worksheets 
 

Pronunciation 

 
Linking words 
Stress in words 
Intonation 
Pronunciation of would rather  
 

Grammar 

 
Simple present 
Simple past 
Present continuous 
Contractions 
Informal grammar 
 

Objectives 

 
To practice listening skills 
To obtain specific information 
To practice pronunciation 
 

Values 

 
Patience 
Self-control 
Respect 
Love 
Calm 
Humility 
Reflection 
Honesty 
 

 
Pre-listening (10 minutes) 
 

 
1. The teacher will make a warm up about music, singers, musical 
instruments and musical life. 
 
 
2. After that, the teacher will give worksheets (worksheet 5. See 
annexes page 42) about the biography and give the instructions about 
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how to fill it. 
 

 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd). 
 
 
4. The teacher will play the biography at least three times to help 
students to fill the charts. 
 
 
While-listening (15 minutes) 
 

 
1. Students will listen and read the video to obtain specific information 
to complete the biography chart. 
 
 
2. The teacher will assist students to complete the chart. 
 
 
Post-listening ( 15 minutes) 
 
 
1. The teacher will tell students to interchange the worksheets. 
 

 
2. The teacher will write the answers on the board. 

 
3. After that, the teacher will ask students to correct the worksheets 
according to the answers given by the teacher. 
 
 
4. Finally, the teacher will collect the worksheets. 

 
Options 
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3.1 Listen and read the Biography of Katy Perry to obtain specific 

information. Make a circle in the correct answer. (Worksheet 5) 

 

 

 

 

 

Patience song - Fill in the blanks (Activity 2) Instructions 

 

1. What was the year that Guns and 
Roses started as rock band? 

1985 1990 1958 

2. Who was the vocalist? 
Duff 

Mckagan 
Slash 

Axel 
Rose 

3. What was the entertainment 
company that worked with GN’R? 

Sony Music 
Geffen 

Records 
Capital 
Music 

4. Their first album was…. 
Chinese 

democracy 
Appetite for 
destruction 

GN’R lies 

5. Sweet child of mine was released 
in…. 

1986 1987 1988 

6. GN’R was criticized at that time 
because 

Political 
problems 

Abuse of 
drugs, alcohol 

and 
provocative 

lyrics 

For 
blending 
hard rock 
and heavy 

metal 

 
Pre-listening (10 minutes) 
 

 
1. The teacher will give instructions about fill in the blanks activity. 
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3.2. Listen the song while you use your dictionary to translate this song. 
(Worksheet 6). 
 
(Teacher sheet) 

 
3. The teacher will prepare the technological devices to start the 
listening activity (projector, computer, speakers and cd) and will give 
students the worksheet 6 (see annexes page 43 and 44). 
 
 
2. The teacher will play Patience song 
 
 
While-listening (20 minutes) 
 
 
1. Students will listen the song while they are filling the blanks 
 

 
2. The teacher will assist students during the listening activity. 
 
 
Post-listening ( 10 minutes) 
 
 
1.  The teacher will collect the worksheets. 
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Shed a tear 'cause I'm missing you 
I'm still alright to smile 
Girl, I think about you every day now 
Was a time when I wasn't sure 
But you set my mind at ease 
There is no doubt you're in my heart now 
 
 
 
 
Said woman take it slow,  
and it'll work itself out fine 
All we need is just a little patience 
Said sugar make it slow and  
we'll come together fine 
All we need is just a little patience (Patience) 
Mm, yeah 
 
 
 
 
I sit here on the stairs 
'Cause I'd rather be alone 
If I can't have you right now, I'll wait dear 
Sometimes I get so tense  
but I can't speed up the time 
But you know love  
there's one more thing to consider 

 
 
 
 
Said woman take it slow  
and things will be just fine 
You and I'll just use a little patience 
Said sugar take the time 'cause  
the lights are shining bright 
You and I've got what it takes to make it 
We won't fake it, I'll never break it 
'Cause I can't take it 

 
 
 
 
 
 
 
 
Little patience, mm yeah, mm yeah 
Need a little patience, yeah 
Just a little patience, yeah 
Some more patience,  
yeah (I've been walking the streets at night,  
just trying to get it right) 
 
 
 
 
A little patience,  
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yeah (It’s hard to see with so many around 
You know I don't like being stuck in the crowd) 
Could use some patience, yeah  
(And the streets don't change but maybe the names) 
(I ain't got time for the game 'cause I need you) 
Yeah, yeah, well I need you 
Oooh I need you 
Ooooh I need you 
Ooh, this time, ah 
 

 

Additional help 

Informal Contractions Correct form  Meaning in Spanish 

‘cause because porque 

I Ain’t I don’t Yo no 

gotta Got to Tener que 

Leave’em Leave them dejarles 

Phrases                                Base form                       Meaning in Spanish 

I’d rather be alone I would rather  Desearia estar solo 

 

 

 

 

 

 

 

 

 

 

 

 

Patience Karaoke (Activity 3) Instructions 

3.3. Listen and sing Patience song in class 
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Patience mock 

 
Pre-listening (5 minutes) 
 

 
1. A day before to develop this activity, the teacher will ask students to 
study the lyrics of the song. 
 

 
2. The teacher will prepare the technological devices to start the 
karaoke activity (projector, computer, speakers and cd) 

 
3. The teacher will form groups of five and explain that each group will 
sing in front of the class. 
 
 
4. The teacher will play Patience song (video with lyrics only in English) 
 
 
While-listening (25 minutes) 
 

 
1. Students will sing fireworks song 
 
 
2. The teacher will assist students during the karaoke activity. 
 
 
Post-listening ( 10 minutes) 
 
 
1. The teacher will send as a homework to listen more songs in English 
in YouTube. 
 

 
Pre-listening (10 minutes) 
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1.1 Listen and read the Biography of Bruno Mars to obtain specific        

information. Make a circle in the correct answer. (Worksheet 1) 

 

 

 

 

  

 

 
Options 

1. Bruno Mars’ nickname is in honor 
of… 

Bruno San 
Martino 

Bruno Diaz 
Giordano 

Bruno 

2. His first appearance in stages was 
when he was…. 

8 years old 10 years old 
4 years 

old 

3. What is the name of the film that 
Bruno Mars imitated Elvis Presley? 

Honeymoon 
in Vegas 

GoldenEye 
Fast and 
Furious 

4. Bruno Mars moved to Los Angeles 
in… 

1995 2003 2016 

5. What is the real name of Bruno 
Mars? 

Peter Gene 
Hernandez 

Peter Parker 
Peter 
Green 

6. He was born in….. 1985 1982 1989 

7. His first single was …. 
Uptown 

funk 
Just the way 

you are 
Lazy 
song 
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1.2. Listen the song while you use your dictionary to translate this song. 
(Worksheet 2). 
 
 

(Students sheet) 
 
This hit, that __________ 
Michelle Pfeiffer, that ____________ 
This one for them hood girls 
Them good girls straight _______________ 
Stylin', whilen, livin' it up in the city 
Got Chucks on with Saint Laurent 
Got kiss ___________, I'm so pretty 
 
I'm ______ hot (hot damn)  
Called a police and a _____________ 
I'm too hot (hot damn)  
Make a __________ wanna retire man 
I'm too hot (hot damn)  
Say my name you know who I am 
I'm too hot (hot damn)  
Am I ________'bout that _________ break it down 
 

Girls hit your hallelujah (whoo) x 3 
'Cause uptown funk gon' give it to you x 3 
Saturday night and we in the spot 
Don't believe me just watch x 6 
Hey, hey, hey, oh 
 
Stop, wait a _____________ 
Fill my cup, put some liquor in it 
Take a sip, __________________ 
Julio, get the stretch 
Ride to Harlem, Hollywood 
Jackson, Mississippi 
If we show up, we gon' show out 
Smoother than a _________ dry skippy 
 

I'm_________ hot (hot damn)  
Called a police and a ____________ 
I'm too hot (hot damn)  
Make a ___________ wanna retire man 
I'm too hot (hot damn)  
Bitch say my name you know who I am 
I'm too hot (hot damn)  
Am I _________'bout that________, break it down 
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Girls hit your hallelujah (whoo) x 3 
'Cause uptown funk gon' give it to you x 3 
Saturday night and we in the spot 
Don't believe me just watch x 6 
Hey, hey, hey, oh 
 
Before we leave 
Imma tell y'all a lil' something 
_______________ you up x 4 
I said uptown funk you up 
Uptown funk you up x 3 
 
Come on, dance, ________________ 
If you ____________then flaunt it 
If you __________ then own it 
Don't brag about it, come show me 
Come on, dance 
Jump on it 
If you sexy then ___________ 
Well it's Saturday night and we in the _______ 
Don't believe me just watch come on! 
 
Don't believe me just watch x 5 
Hey, hey, hey, oh 
Uptown funk you up x 7 
Uptown funk you up x 8 
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2.1 Listen and read the Biography of Katy Perry to obtain specific 

information. Make a circle in the correct answer. (Worksheet 3) 

 

 

 

 

 

 

 

 

 

 
Options 

1. What is the real name of Katy 
Perry 

Catherine 
Elizabeth 
Hudson 

Catherine 
Fulop 

Catherine 
Sneider 

2. Katy Perry was born in…. 1974 1984 1994 

3. What was the religion of Katy 
Perry when she was young? 

Catholic Mormon Christian 

4. She wanted to be like…. Madonna 
Britney 
Spears 

Amy 
Grant 

5. She signed a contract with Capital 
Music in….. 

2007 2001 2012 

6. What single put Katy Perry on top 
charts? 

Fireworks Hot and cold 
I kissed a 

girl 
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2.2. Listen the song while you use your dictionary to translate this song. 
(Worksheet 4). 

 

(Students sheet) 

Do you ___________ like a plastic bags  
Drifting throught the wind 
Wanting to start ________ 
Do you ever feel, feel so _________ thin 
Like a house of cards 
One blow from _________ in 
 

Do you ever feel already _________ deep  
Six feet under scream 
But no one ________ to hear a thing 
Do you know that there's still a  
chance for you 
Cause there's a __________ in you 
 

You just gotta ignite the light 
And let it shine 
Just own the night 
Like the Fourth of __________ 
 

Cause baby you're a _________ 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
Baby you're a firework 
Come on let your ________burst 
Make 'em go "Oh, oh, oh!" 
You're gunna leave 'em  
In awe down-own-own 

 

You don't have to__________ like a  
waste of space 
You're original, cannot be __________ 
If you only knew what the future holds 
After a hurricane comes a____________ 
Maybe you're reason  
why all the doors are closed 
So you can_________ one that leads you  
to the perfect road 
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Like a ___________ bolt, your heart will blow 
And when it's time, you'll know 
You just gotta ignite the light 
And let it shine 
Just own the night 
Like the Fourth of July 
 

Cause baby you're a ___________ 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
Baby you're a firework 
Come on let your ________ burst 
Make 'em go "Oh, oh, oh!" 
You're gunna leave 'em fallin' down-own 
 

Boom, boom, boom 
Even __________ than the moon, moon, moon 
It's always been inside of you, you, you 
And now it's time to let it through 
Cause baby you're a ______________ 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
 

Baby you're a firework 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gunna leave 'em goin "Oh, oh, oh!" 
Boom, boom, boom 
Even brighter than the moon, moon, moon 
Boom, boom, boom 
Even brighter than the moon, moon, moon 
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3.1 Listen and read the Biography of Katy Perry to obtain specific 

information. Make a circle in the correct answer. (Worksheet 5) 

 

 

 

 

 

 

 

 

 

 
Options 

1. What was the year that Guns and 
Roses started as rock band? 

1985 1990 1958 

2. Who was the vocalist? 
Duff 

Mckagan 
Slash 

Axel 
Rose 

3. What was the entertainment 
company that worked with GN’R? 

Sony Music 
Geffen 

Records 
Capital 
Music 

4. Their first album was…. 
Chinese 

democracy 
Appetite for 
destruction 

GN’R lies 

5. Sweet child of mine was released 
in…. 

1986 1987 1988 

6. GN’R was criticized at that time 
because 

Political 
problems 

Abuse of 
drugs, alcohol 

and 
provocative 

lyrics 

For 
blending 
hard rock 
and heavy 

metal 
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3.2. Listen the song while you use your dictionary to translate this song. 
(Worksheet 6). 
 
 
 

Shed a tear 'cause I'm _________you 
I'm still alright to ________ 
Girl, I think about you every day now 
Was a _________ when I wasn't sure 
But you set my mind at ___________ 
There is no doubt you're in my __________ now 
 
 
Said woman _________ it slow,  
and it'll work itself out _______ 
All we need is just a little ____________ 
Said __________make it slow and  
we'll come together fine 
All we need is just a little patience (Patience) 
Mm, yeah 
 
 
I sit here on the __________ 
'Cause I'd rather be alone 
If I can't have you right now, I'll wait __________ 
_____________ I get so tense  
but I can't speed up the time 
But you know ____________ 
there's one more thing to ____________ 
 
 
Said woman _________it slow  
and things will be just __________ 
You and I'll just use a little ____________ 
Said sugar take the time 'cause  
the lights are shining bright 
You and I've got ____________ it takes to make it 
We won't fake it, I'll never _________it 
'Cause I can't take it 
 
Little patience, mm yeah, mm yeah 
__________ a little patience, yeah 
Just a little patience, yeah 
_________more patience,  
yeah (I've been walking the __________at night,  
just trying to get it right) 
 
 
A little patience,  
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yeah (It’s hard to see with so __________around 
You know I don't like being stuck in the _________) 
Could use some patience, yeah  
(And the streets don't _________ but maybe the names) 
(I ain't got ____________ for the game 'cause I need you) 
Yeah, yeah, well I need you 
Oooh I need you 
Ooooh I _________ you 
Ooh, this time, ah 
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