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ABSTRACT 
 

The most common reason for teaching grammar as a system for analyzing 

and labeling sentences has been to accomplish some practical aimed to the 

improvement of writing so that grammar teaching is useful if it is 

contextualized within the teaching of writing. The ability to write is other way 

to communicate with someone else, writing skills are essential for 

communicating.  Good writing skills allow communicating message with 

clarity and easiness to a far larger audience than through face-to-face or 

telephone conversations. The research was mainly elaborated to know 

whether the use of grammar could improve the writing skill. In this case, the 

researchers limit the research on implementing a manual with writing 

exercises to improve writing skills in the eighth grade students at Eloy Alfaro 

public school, it will be applied a manual that will help teacher with additional 

writing resources; and students to write more correctly and effectively.  

 

 

KEYWORDS: Grammar, Improve, Communication, Effectively, Writing. 
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ABSTRACTO 
 

La razón más común para enseñar gramática como un sistema para 
analizar y etiquetar oraciones ha sido lograr algunas prácticas dirigidas a la 
mejora de la escritura de modo que la enseñanza de la gramática sea útil 
si se contextualiza dentro de la enseñanza de la escritura. La capacidad de 
escribir es otra forma de comunicarse con otra persona, las habilidades de 
escritura son esenciales para la comunicación. Las buenas habilidades de 
escritura permiten comunicar mensajes con claridad y facilidad a una 
audiencia mucho mayor que a través de conversaciones cara a cara o 
telefónicas. La investigación fue elaborada principalmente para saber si el 
uso de la gramática podría mejorar la habilidad de escritura. En este caso, 
los investigadores limitan la investigación sobre la implementación de un 
manual con ejercicios de escritura para mejorar las habilidades de escritura 
en los estudiantes de octavo grado en la escuela pública Eloy Alfaro; se 
aplicará un manual que ayudará al docente con recursos adicionales de 
escritura; y estudiantes a escribir de manera más correcta y efectiva. 
 
 
 
 
 
 
 
PALABRAS CLAVE: Gramática, Mejorar, Comunicación, Efectivamente, 
Escribir. 
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INTRODUCTION 
 

 

 Ecuador is one of the countries with the lowest levels of English 

proficiency among Latin-American countries, in recent years; English is 

more and more popular in the world. This language is learned for a higher 

number of people with every passing day because of its two importances in 

this modern world, a mean to communicate and to create a greater 

opportunity for a job. For this reason, many countries in Latin America have 

made changes in their educational curriculum to emphasize the teaching 

and learning of English language. 

 

To acquire a second language, it is needed to have literacy (ability to 

write and read) not only speaks. Language acquisition is very similar to the 

process children use in acquiring first language. It requires meaningful 

interaction in the target language natural communication in which speaker 

is concerned not with the form of their utterances but with the messages 

they are conveying and understanding. 

 

The objective to teach English in Ecuador is due to economic 

opportunities people can have in a globalized world. Unfortunately, 

resources to teach English in school are insufficiencies, so it is necessary 

for the community to take their own initiative in order to achieve their goal 

of learning English.  For these reason Minister of Education in Ecuador has 

implemented a set of strategies to improve the English proficiency in public 

schools such as: to have international standards and begin teach English in 

public school from the early age. A part of this, the University of Guayaquil 

also implements and contributes to the development of the society carrying 

out projects to help public schools, specifically the school of language.  

 

This research work consists of facilitate to the English teacher with 

additional writing materials to improve their literacy in second language for 



    

2 

 

eighth grade students and as well as they can improve their English 

teaching methodology in better way so that this work is split up in four 

chapters: The Problem, theoretical framework, Methodology and Proposal. 

 

The place of the problem and different factors that influence in the 

classroom methodology as well as justification of purpose of the 

investigation is mentioned in the first chapter. 

 

 The second chapter shows different approaches about both 

variables, dependent and independent, it has also clear terms and concepts 

up that will give a closer look to the research objectives. 

 

 Nothing more important that to determine the influence of motivation 

activities to improve writing skill, there is no way to know the problem without 

first make an observation, collect information, analyze and give conclusions, 

methodology in the third chapter is a fundamental point in this investigation. 

 

 Finally, in this project it will implement a manual with grammar and 

writing exercises however before applying it this chapter four establishes 

some objectives, feasibility, beneficiaries and give a brief description of the 

use of manual. 
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CHAPTER I 
 

THE PROBLEM 

CONTEXT OF THE INVESTIGATION  

 

The quality of teaching related to writing skills determine the 

academic improvement in students, because the knowledge that a student 

has, favors their development at school and their behavior in daily life. 

Students who have a high number of aptitudes, which provides them more 

opportunities to progress in the future, are inclining to success. 

 

This project is being developed at Eloy Alfaro high school, located in 

Guayaquil city on nueve de Octubre ciudadela; it is a public institution that 

provides education to children, young, and adult people, the high school is 

adequate to give comfort to students, this institution has almost 2200 

students and 150 teachers in the morning, afternoon and night day school. 

 

 

Eloy Alfaro high school was founded in 1962.The institution has the 

support of the government department and it has all the permissions 

required.  

 

CONFLICT SITUATION 
  

 

The students of Eighth grade BGE at “Eloy Alfaro” High School 

evidence lots of failures in the development of written productions. This can 

be proved on the mistakes of syntax shown in texts that students produce, 

even it is worrying that students are not able to write sentences in English, 

causing that evaluations have low results and insufficient grades due to the 

lack of grammar activities that should be implemented in lesson plans. 
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This reality influences considerably the motivation in students 

because most of them feel demotivated and lose interest for learning 

English. Besides, students wrongly assume that their professional or 

academic life in the future will not be as important as they think, so that they 

neglect the subject and it is shown during the development of the teaching-

learning process. 

  

Moreover, it is notorious to observe that methodological processes 

that English teachers apply are inappropriate, because teachers sometimes 

do not know the levels of English that their students manage and as a result, 

students do not construe all contents taught by teachers. To improve writing, 

grammar activities should be the one applied in order to achieve such goal.  

  

It emphasizes that academic reinforcement in written production is 

necessary at home too but many times this is not carried out because 

parents or siblings do not manage the English language. Therefore, they 

are able to neither help students nor lead them in their English tasks.  

 

These problems stop the development of students in communicative 

written production of English and failures are more visible than students 

think which led them to keep getting an insufficient academic improvement. 

 

The influence of the grammar activities will improve students writing 

context right along with syntax, coherence, content and diction.  
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SCIENTIFIC FACT 
 

 Deficiency of written expression in the students of “Eloy Alfaro” high 

school zone 8 district 9 circuit 78 province Guayas canton Guayaquil school 

year 2016- 2017.  

 

CAUSES 
 

 

• Poor writing strategies in the classroom. 

• Low motivation in students for enhancing writing skills. 

• Low vocabulary knowledge and grammatical tenses.  

PROBLEM FORMULATION 
 

 What is the impact of the grammar structures in the development of 

writing skills in students of the 8th grade at “Eloy Alfaro” public high school, 

zone 8, school district 9, circuit 78, Guayas province, Guayaquil city, parish 

Eloy Alfaro, and academic year 2016-2017? 

GENERAL OBJECTIVE 
 

 To determine the influence of teaching the grammar activities in the 

development of writing skill through bibliographical and statistical study in 

order to design a manual with writing activities. 

SPECIFIC OBJECTIVE 
 

 To analyze the development of writing skills in students at Eloy Alfaro 

public high school through bibliographical and statistical study. 

 

 To examine the influence of teaching methodologies of Eloy Alfaro 

public school students through bibliographical and statistical study in order 

to employ them in class. 
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 To design a grammar based manual with writing activities to improve 

the writing skills of the students through bibliographical study in order to 

encourage writing. 

QUESTIONS OF INVESTIGATION 
 

1. What importance does teachers’ methodology have in teaching-

learning process? 

 

2. How does motivation influence in the development of writing skills of 

students? 

 

3. What role do the teachers play in the development of writing skills of 

students? 

 

4. How does the development of writing skills influence in the 

communicative processes of English language? 

 

5. How do the teachers apply grammar activities based on a manual 

with writing activities in the teaching process in order to encourage 

the development of writing skills in students? 

JUSTIFICATION  
 

 Due to the deficiency of writing skills in the students at Eloy Alfaro 

public high school, there is the necessity to implement grammar activities to 

determine effective strategies for increasing this skill in students. This study 

will determine the influence of the grammar activities for writing through the 

curriculum.  

 

 Writing well is to put your ideas in order with correct structure that 

you can go so far because is an art that everybody should master in order 

to be successful. Writing well leads students to convey thoughts, ideas and 
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facts in simple clear language and students with good writing abilities have 

an edge over others which allow them to communicate with clarity thus they 

can show a better development in the learning process. 

 

According to (Good Living Plan, 2013 Pag. 491 – Lit. I) “To ensure 

the involvement of educational programs and didactic activities that 

encourages students to be interested in science, technology and 

investigation, in order to create a socialist society of knowledge” 

 

This citation explains the importance of developing investigations 

that help solve different problems related to knowledge process and 

especially about teaching field. It is an essential foundation of the productive 

sector, which points out teenagers as main resource in this transformation 

process. 

 

 In order that this process carries out, this investigation will focus on 

analyzing the factors that determine the progress of writing skills in students 

that are in the first grades of High School; this will favor to seek new 

strategies to overcome difficulties of last and the years to come. 

  

 Due to the fact that quality in written production determines the 

correct development of communicative processes among people in a 

society, it is necessary to define the factors that can affect this process, 

therefore the field study will allow evidencing the grammatical, 

methodological aspects that can reinforce the knowledge of students.

  

  

 For all these reasons the present investigation will favor notably to 

students during teaching-learning process, because it will analyze the 

indicators that affect the mentioned variables, therefore it hopes that 

teaching is in line with the cognitive aspects. 
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CHAPTER II 
 

THE THEORETICAL FRAME 

  

THE IMPORTANCE OF THE THEORETICAL FRAMEWORK 

 

It is stated without any doubt that there are solid motives for applying 

efficient methodologies to the process of teaching and learning how to write 

as a foundation for developing writing skills, having good terminology as a 

mean for understanding properly a piece of writing is essential in order to 

be able to react to reading and express one´s knowledge of it. Certainly, 

such a challenging activity requires a lot of concentration and familiarity of 

the topic, so that someone is able to precise different aspects of the version 

being revised.   Without grasping single lexicon units makes it more difficult 

for the reader to have a better view of the transferred message, you would 

not be able to discuss or interpret something you did not apprehend 

correctly.  Furthermore, according to studies it is also displayed that 

understanding a word is a reading comprehension task in itself, so there 

should be a balance among these factors in order to be successful at 

achieving other objectives such a writing properly. D`Cruz, (2012). 

 

Dewey (2012) also says that students must develop other skills like 

inferring meaning by context, scanning, skimming for information, etc.  

Absorbing vocabulary, memorizing it and being capable of using it well is 

not an easy thing to do.  Cooperative learning, story development which 

promote interaction and learning, and so forth play an essential point in the 

process in order to be successful in the objective of understanding a text 

appropriately. 
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BACKGROUND OF THE INVESTIGATION 
 

 

Acquiring a second language has been a common practice in human 

history as a mean of communication, due to many factors as location, 

business, trips, studies and infinite of reasons that cannot be mentioned 

totally in this synopsis. Therefore, as anything else in life must be 

researched and analyzed in order to improve this activity.  Besides other 

features, the idea of using basic vocabulary for improving writing which is 

not something simple to do, having in mind all the aspects that surround 

learning, Dewey (2012). 

 

Many times the lack of proper grammar is an obstacle at the moment 

of writing properly to someone else. Grammar is necessary for having good 

writing relationships among people and the lack of it, joined with the 

absence of appropriated diction and syntax, makes the writing process 

difficult. Grammar is considered an important aspect of the language to be 

developed for communicating in writing as well as the teaching of writing 

strategies to do so, Scrivener, (2016). 

 

Scott (2015) previously stated that vocabulary is essential when 

learning a language; therefore, this vocabulary is needed to express oneself 

not only orally but also in writing.  

 

Grammar structure assists students in learning word meaning and in 

making better predictions and Inferences. In fact, Pictures can cue students 

with learning disabilities with decoding unknown words, can decrease task 

complexity, and can assist in developing memory for the written word (as 

cited by Van Der Bijl, Alant, & Lloyd, 2015). He concluded that making 

grammar learning also a lot easier to understand and be applied in students’ 

writings of their own will help out students to improve their writing skills.   
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Using Grammar requires students to personalize word meanings 

(principle one), to build on multiple sources of information (principle two), 

and to connect what is personally known to new vocabulary concepts to 

achieve proper writing skills (principle three), Thornbury, (2016). 

THEORETICAL FOUNDATION 
 

This study involves key concepts about writing, skills, motivation and 

technology. In this order, they will be addressed and discussed within this 

and the coming foundations. 

 

Nuttall (2015) sustained that teachers should equip students for the 

future. Teachers must facilitate different ways to introduce, practice, 

consolidate, and apply writing skills accordingly as she previously 

mentioned it. Therefore, writing long-term techniques should be a conscious 

development. She adds that it is impossible to help students familiarize with 

the different texts but what teachers can do is scaffold techniques to 

approach a variety of writing skills, to be used for a wide range of purposes 

depending on students’ needs. This is what writing is about. Harmer (2015) 

mentioned before that there are many different reasons why students must 

be motivated to write in English. The main reasons are that learners want to 

write for their occupations, study aims, or simply for pleasure.  

 

Teachers should help students become creative writers, this means 

that they can exploit the texts they are exposed to, that they can use graded 

writers for language study purpose and to learn from the experiences 

provided by the writers. Regarding English language learning. 

 

Harmer (2017) added before that this skill is useful if students have 

some understanding of texts, especially in an L2 context where learners can 

transfer the strategies and skills they commonly apply in their L1. Writing 

also helps on developing vocabulary knowledge, besides texts are good 
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models for writing. Another advantage is that readings provide with topics 

for discussion, excite creative responses and include a springboard for well-

planned and fascinating lessons and creative writing skills.  

 

Harmer (2017) previously explained that writing means does not 

have to be done in the classroom but outside. It includes a variety of text-

types, like novels, websites, newspapers, magazines or other reference 

material. Therefore, it includes reading and writing for pleasure or joyful 

reading. Students should have a say when choosing topics to write about. 

For this author, writing, means they detailed focus on the construction of the 

material which might take place in the classroom. Therefore, he finished by 

saying that writing involves study activities. As such, teachers can ask 

students to say what they want to read. Writing involves a lot of preparation 

from the teacher. 

GRAMMAR STRUCTURE  
 

Theoretical grammar is concerned with language in general rather 

than with an individual language, as is the study of essential components of 

any human language. Transformational grammar is one variety of 

theoretical grammar, Nordquist, (2017). 

 

According to Renouf and Kehoe (2015), "Theoretical 

grammar or syntax is concerned with making completely explicit the 

formalisms of grammar, and in providing scientific arguments or 

explanations in favor of one account of grammar rather than another, in 

terms of a general theory of human language. 

 

For linguists, grammar refers to cognitive information underlying 

language use. Speakers of a language have a set of internalized rules for 

using that language. These rules constitute grammar, and the vast majority 

of the information in the grammar is at least in the case of one's native 

https://www.thoughtco.com/what-is-a-language-1691218
https://www.thoughtco.com/transformational-grammar-1692557
https://www.thoughtco.com/syntax-grammar-1692182
https://www.thoughtco.com/what-is-grammar-1690909
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language acquired not by conscious study or instruction, but by observing 

other speakers. Much of this work is done during early childhood; learning 

a language later in life usually involves a greater degree of explicit 

instruction, (Nordquist, 2017). 

 

The term "grammar" can also be used to describe the rules that 

govern the linguistic behavior of a group of speakers. The term "English 

grammar", therefore, may have several meanings. It may refer to the whole 

of English grammar, that is, to the grammars of all the speakers of the 

language, in which case, the term encompasses a great deal of variation. 

Alternatively, it may refer only to what is common to the grammars of all, or 

of the vast majority of English speakers (such as subject–verb–object word 

order in simple declarative sentences). Or it may refer to the rules of a 

particular, relatively well-defined variety of English (such as Standard 

English for a particular region), Scrivener, (2016). 

 

A specific description, study or analysis of such rules may also be 

referred to as a grammar. A reference book describing the grammar of a 

language is called a "reference grammar" or simply "a grammar". A fully 

explicit grammar that exhaustively describes the grammatical constructions 

of a language is called a descriptive grammar. This kind of linguistic 

description contrasts with linguistic prescription, an attempt to discourage 

or suppress some grammatical constructions, while promoting others. For 

example, preposition stranding occurs widely in Germanic languages and 

has a long history in English. John Dryden (2015), however, objected to it 

(without explanation), leading other English speakers to avoid the 

construction and discourage its use. 

 

Outside linguistics, the term grammar is often used in a rather 

different sense. In some respects, it may be used more broadly, including 

rules of spelling and punctuation, which linguists would not typically 

consider forming part of grammar, but rather as a part of orthography, the 
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set of conventions used for writing a language. In other respects, it may be 

used more narrowly, to refer to prescriptive grammar only and excluding 

those aspects of a language's grammar that are not subject to variation or 

debate. Jeremy Butterfield (2014) claimed that, for non-linguists, "Grammar 

is often a generic way of referring to any aspect of English that people object 

to." 

 

WRITING SKILLS  

 

Levelt (2015), Bailey (2015), and Mauranen (2015) have agreed that 

writing is a very challenging yet still dormant EFL (English as a Foreign 

Language) skill. Prior to this, Brown and Yule (2015) have also emphasized 

how writing has been neglected in ESL (English as a second language) and 

EFL settings. The complexity and heterogeneity of the writing skill, however, 

make it one of the most controversial issues since the production of writing 

comprises a considerable number of cognitive, affective, and sociolinguistic 

competences to be mastered in any writer interactional or transactional 

situation especially since there are as many written situations as there are 

social and cultural differences, Mauranen, (2016). 

 

In his article “Current Perspectives on Teaching the Four Skills”, 

Hinkel (2016) stressed, “The complexity of learning to write in another 

language is… a cognitively demanding undertaking”. Fortunately, universal 

agreed-upon teaching paradigms have been set or identified concerning the 

treatment of writing in class as is the case with the codes for instance, which 

maintain clear-cut tenets from the well-established standard grammar 

descriptions. Teaching speaking in class with no standardized methods or 

teaching paradigms turns out to be a risky endeavor dependent to a great 

extent on curricula designers and teachers’ own initiatives and attitudes, 

Hinkel, (2016). 
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It is professed that the researcher’s choice of theory must be clearly 

stated and explicitly mentioned early in the writing of the dissertation. 

Mertens (2014) acknowledged that the theoretical framework “has 

implications for every decision made in the research process”. It is also 

believed that all research is theoretical. The importance of theory-driven 

thinking and acting should be emphasized in relation to the selection of a 

topic, development of research questions, focus of the literature review, the 

design approach, and analysis plan for the dissertation study. Anderson, 

Day, and McLaughlin (2006) capture the necessity of including a sound 

theoretical underpinning in a dissertation study with a quote from a 

dissertation supervisor who stated, “I don’t see how you can do a good piece 

of work that’s theoretical”.  

 

EPISTEMOLOGY FOUNDATION 
 

 

Epistemology is the way people learn and it is not always related 

scientifically. Epistemology has been a similarly negative discipline, mostly 

devoted to saying what you should not do if you want your activity to merit 

the title of science, to keeping pretenders that are not worthy in any fashion 

or shape from successfully appropriating it. The sociology of science, the 

empirical descendant of epistemology, gives up trying to decide what should 

and should no count as science, and tell what people who claim to be doing 

science do, how the term is fought over, and what people who win the right 

to use it can get away with, Becker, (2010). 

 

Nuttall (2005) defines that the main problem with writing is that 

students lack enough vocabulary words to create it. She adds that average 

L1 writer recognizes nearly fifty thousand words; however, syllabuses for 

foreign language classes demand only a few hundred words in a school 

year. She maintains that the different is tremendous. There are some 

recommendations that this author provides in order to help students cope 

with vocabulary development, so they can understand texts: 
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• Using dictionaries: teachers have to train students to develop skills 

in order to find the correct meaning of the words according to the 

context it is used. Another issue is that there are some suffixes and 

prefixes students need to know, since they are explicit in any 

dictionary. What you might find are the roots or base form, for 

example if you look for meaning or meaningless, you might just find 

the word “mean”. Students also need to differentiate among the 

different parts of speech. This author also suggests that relying only 

on the dictionary is not an effective technique either and teachers 

should scaffold techniques that help learners to write in order to gain 

a lot more vocabulary in context. She compares this situation with L1 

writers by saying that most of the words they used were picked in 

context, learners assimilate the meaning gradually, after repetitive 

encounters. 

 

• Asking informants: especially in classes, students tend to ask 

teachers for the meaning of new words. There are several scenarios: 

knowledgeable teachers might provide correct answers, teachers 

with a lower level might not answer, look for the definition and give it 

in another moment, or what is worst say an incorrect answer. This 

technique is not good if we want to promote independent learners.  

 

• Classifying vocabulary into active, receptive and throwaway. 

Students should be recognized which are the words to know well 

enough (active), the ones that they can identify and respond to, but 

do not confidently use (receptive); and simplified material or not 

important for immediate use (throwaway). Scrivener, Vocabulary 

development, (2009). 

 

Scrivener (2005) within his approaches to writing includes 

brainstorming, free writing and jot listing. He says that many tasks 
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implemented to increase the speed when writing are variations of two ideas: 

write to get the organization of the text and to come up with specific pieces 

of information. He models a typical activity as a general question from the 

teacher. Learners try to quickly find the answer, without reading every single 

word of the text. They also go at a high speed through some parts of the 

reading. For this author, skimming involves finding key ideas, principal 

thoughts, overall topic, and basic structure, among others. On the other 

hand, scanning is searching for bits of specific information or usually 

answering to wh- questions. He adds that they belong to the top-down 

approach. This is going from general to specific knowledge and/or activities.   

  

One way to help students with vocabulary problems is developing a 

writing system. Nuttall (2005) reinforces this idea because it is easy, 

enjoyable and cost-effective. In order to organize this program teachers 

have to start promoting the writing habit, choose books (using the “save” 

acronym: short, appealing, varied, and easy), getting books (through 

institutional funds, students’ contributions, asking to local donors, loans from 

a public library, sponsor from booksellers, or organizing fundraising events), 

organize books in a library (either class or school), run the library, store 

supplementary readers, classify books, code linguistic levels, handle books 

(discard, loss, and damage), have a recurrent budget, get training on library 

skills.  

 

PHILOSOPHICAL FOUNDATION 

 

There is at present no sufficiently strong research-based consensus 

on how learners learn for the Framework to base itself on any one learning 

theory. Some theorists believe that the human information-processing 

abilities are strong enough for it to be sufficient for a human being to be 

exposed to sufficient understandable language for him/her to acquire the 

language and be able to use it both for understanding and for production. 
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That is one of the most important concepts for the philosophical foundation 

in educationm, Krashen, (1988). 

 

The importance of the philosophical theory also must first analyze the 

philosophical conceptualization of certain terms, for greater understanding. 

The method (according to a philosophical review) is a system of rules that 

determines the possible situations that certain operations can be performed 

to achieve a certain goal. In general, the method is a means to a purpose. 

 

Nietzsche (2012) says “He who would learn to fly one day must first 

learn to stand and walk and run and climb and dance; one cannot fly into 

flying.” This is the introduction to define scaffolding as to access, improve, 

and add to the existing knowledge in education. It is akin to a short-term 

supporting structure that learners use at the beginning and rely on to reach 

long-term goals.  

 

There are several examples of scaffolding in real life, for example 

when we learn to cook, or ride a bike, drive, brush our teeth, or simply get 

dressed, our relatives where there to encourage us to keep trying. If we had 

not had that motivation, we would not have been successful in those daily 

activities that now seem so trivial. The process requires modeling, giving 

confidence, practicing with a companion, until we assume the responsibility 

to try by ourselves and gain independence. This is what teachers should 

specialize on and try to achieve in order to help their students become 

competent at using the four skills of the language and in time become 

independent learners. Weir, (2007). 

 

Gibbons (as cited in Frigols et al, 2008) add to this term that “what 

and how we learn depends very much on the company we keep.” 

Scaffolding is described as a partner-assisted and social learning process. 

It helps learners to go beyond what they currently do and can reach by their 

own, to be part of new situations and to take new tasks. The companionship 
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of the teacher is paramount. Teachers can also help students to help one 

another and to support themselves constantly. 

 

Frigols (2008) mentions that it is believed that average individuals 

can keep no more than seven pieces of data in the short-term working 

memory. Teachers should consider this information when planning their 

lessons, so they do not exceed the number of words in a class. There is no 

point in teaching large amounts of texts quickly if students’ minds will reject 

extra information unconsciously. It is advisable to define relational links. 

Teachers at the beginning of the lesson should use students’ background 

information or prior knowledge of the topic by different elicitation techniques 

or by comparing/contrasting the new content with what students know 

already about it. This activity will help students move information to their 

long-term memory. They can recall the information later without problems.  

 

Frigols (2008) suggests catchy sentences, phrases or jingles to recall 

information. They also add that there are best results when students create 

their own. Teachers can encourage students to develop their imagination at 

the post stage of the lesson, or the productive one through activities or 

projects that later students can show to the community. 

 

A big issue when teaching is finding ways on how to motivate 

students to be active learners and participate efficiently in the class when it 

comes to improving writing skills. Pulverness, Spratt and Williams (2012) 

define the many methodologies as the thoughts and feelings which 

encourage us want to, want to do something, and guide our wishes into 

action when doing something. This part of the learning process influences: 

the reasons why people decide to do or not to do something, the time 

learners keep their attention in the activity, and how they put their effort to 

achieve the standards. For these authors, this is an important factor (to be 

observed) that contributes to make the learning process successful.  
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Pulverness (2012) list different aspects that influence students’ 

motivation with the help of a few methodologies for any of the skills: 

 

Personal interest in learning the language and the culture, some 

learners might want to read stories in the target language, or sing the 

American songs, research about their favorite celebrities, or understand 

what they are saying.  

 

• Feeling confident about learning the language. This is the 

environment of the classroom. Teachers can develop a nice 

atmosphere. This can be achieved by bringing ornaments to the 

class, decorating it according to the different holidays or topics, or 

just by showing a nice attitude to the students.  

 

• Positive reinforce, support, and encouragement from others. 

Marzano (2003) confirms in his research studies that this is an 

instructional strategy that affects students’ achievement. This can be 

done by recognizing and celebrating learners’ progress toward their 

goals during and at the end of a unit of study, and making students’ 

aware of the importance of effort. 

 
 

PEDAGOGICAL FOUNDATION 
 

 

“Involving students into the participation of class activities is one of 

the main objectives when it comes to the constructivism method. In today’s 

learning and teaching styles, presentation, practice and production must be 

part of the learning process as well. Knowledge is acquired throughout the 

use of making students produce the language on their own. Instructions are 

given in the indirect way, making students come to their own conclusions in 

order to perform and execute the activities at hand”, Primal, (2016). 
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“There are various collections of techniques that can be 

applied in order to make students produce the language on 

their own; however, these methods rely on the vast 

discoveries that can be manifested differently by teachers 

according to the many learning styles the teacher may be 

dealing with in the classroom. Thus, students will find the 

concept as a challenge and not a simple hand out which gives 

them the answers yet no concept of learning on their own and 

no meaningful learning at all. This is the importance of 

pedagogic techniques and the way they apply in the language 

learning classroom. Constructivism is part of such importance 

in this field.” Primal, (2016). 

 

Nuttall (2005) suggests writing for plain sense which she describes 

as the bottom-up strategies, which mainly focus on studying the language 

to interpret difficult texts. The principles for this type of writing skills are the 

basic ones. Although the top-down approach makes better sense because 

it starts by activating students’ prior knowledge. The top-down approach is 

suggested by Scrivener (2015). Moreover, for Thornbury (2012) writing is a 

process. Students interact with the writer. He adds that to do this effectively 

learners have to decode letters, words and structures of individual 

sentences. He also sustains this as a bottom-up processing. This author 

does not discard the top-down process since it involves drawing on 

discourse, context and schematic knowledge. In other words, students 

should know the organization of different text-types (discourse knowledge). 

He suggests teachers taking advantage of students’ existing knowledge of 

the reading (schematic knowledge).  

 

Thornbury (2012) also contributes with literature about grammar, 

from the point of view of teachers. He lists the following commandments for 

engaging learners in the lesson: 
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• Set a personal example student can follow. Model what you want 

students to achieve with your habits and routines.  

• Create a nice, relaxed atmosphere in the classroom.  

• Introduce the tasks properly. 

• Develop a good relationship with students. This is also 

recommended by Marzano (2003) 

• Increase the confidence of learner’s linguistic knowledge.  

• Make classes interesting.  

• Promote autonomy.  

• Personalize the activities in the learning process.  

• Let students set their goals. 

• Include language culture in the lessons so students become 

familiar with it. 

 

There is a big gap between technology and instruction. But teachers 

should not only depend on technology. According to Sokolik (as cited in 

Bonilla Lynch & Espinoza Campos, 2014) teachers must be aware of the 

features that technology cannot do well, her list of these kinds of things 

includes appropriate translation, feedback, voice recognition, grammar 

revision/proofreading, and essay grading.  

 

In a study conducted by Bonilla Lynch & Espinoza Campos (2014) 

reported the following limitations of using technology in the classroom: 

 

• It is hard to make interactive lessons.  

• Both teachers and students have difficulties at handling 

technology resources.  

• Time flies when using technology. 

• There are technical problems.  

• Takes time to set activities.  

• Resources become outdated quickly. 

• It is hard for some students to understand the content.  
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• Some students focus more on technology than instruction given 

by the teachers.  

GRAMMAR STRUCTURE   
 

 

This method of teaching is divided into the descriptive: grammatical 

analysis, and the prescriptive: the articulation of a set of rules. Following an 

analysis of the context in which it is to be used, one grammatical form or 

arrangement of words will be determined to be the most appropriate. Ur 

(2011) recalls that Grammar has always been prominent in language-

teaching literature and research. Most teachers devote a high percent of 

their class period to grammar activities that are not meaningful, or authentic. 

There is a lot of inductive grammar and long explanations that demotivate 

students and reduce their attention span provoking indiscipline events. 

According to research done by Ur, the most effective time during a class is 

the beginning and last 10 minutes of it.  

 

As of the 20th century, there are structural linguistics and 

transformational grammar. Moreover, the methodologies and practices 

during that century are grammar-translation and audio-lingualism. Current 

teachers experienced those teaching models. Their beliefs are students 

need grammar to speak good English. The result is the same process over 

and over the next generations. In the late 20th century appeared the 

communicative approach which has not been fully adopted or adapted. 

 

It helps in learning the grammar of foreign languages. Pedagogical 

grammars typically require rules that are definite, coherent, non-technical, 

cumulative and heuristic, Scrivener, (2016). 

 

Regarding grammar, Ecuadorian teachers focus their practices on 

the form but not the meaning or function of the structure. A good initiative 

will be setting objectives according to the function of the grammar. This 

https://en.wikipedia.org/wiki/Heuristics
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would make the process authentic and meaningful for students. Teachers 

can have flashcards as their allies since they can introduce lexis and 

reinforce it with a grammar structure. This will address visual learners. 

Teachers can also include or write a dialogue that students can later 

practice in pairs, for more practice students can switch pairs. Students can 

also adapt the content to their context. 

 

PEDAGOGY IN WRITING SKILLS  
 

 

Expressivism evolved from the pedagogical ideals of moderate 

expressivist, and its primary difference lies in its focus on group, rather than 

individual, development and expression. For example, in 1966, Susan 

Sontag published a collection of essays in which she stresses the 

importance of Happenings, “a cross between art exhibit and theatrical 

performance,” in order to facilitate a sense of group identity, community, and 

engagement with audience through a shared, unique artistic experience.  

 

Radical expressivists Charles Deemer and William Lutz (2014) also 

suggest that English composition should be taught as and considered a sort 

of Happening. Deemer locates the problem with the composition course in 

its lack of subject content and asserts that writing demands inspiration that 

can be attained from teacher-induced Happenings, as “clear writing and 

clear thought follow only after clear experiences.” Lutz’ claims are similar to 

those of Deemer, noting the need for creative inspiration in the classroom, 

a typically stagnant environment in which he claims nothing creative can be 

taught; he argues for the employment of Happenings in the English 

classroom in order to “make the student respond directly to his own 

experience and not someone else’s.”  

 

Other such pedagogues include McLuhan (2013), who presents the 

idea of using hot, engaging media when teaching rather than cold, sterile 

media in the classroom, and Geoffrey Sirc, who promotes an avant-garde 

https://en.wikipedia.org/wiki/Marshall_McLuhan
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approach to composition pedagogy by encouraging students’ exuberant, 

unpolished expressions in writing. Sirc can almost be considered a “post-

social turn” theorist; his 1980s research claims that the traditional classroom 

space is confining and argues that the language of “Main Street” should be 

encouraged in student writing, attacking the idea of suitable “academic” 

writing presented by theorists like David Bartolomeo. 

  

PSYCHOLOGICAL FOUNDATION 

 

Psychological support underlying the teaching-learning developer is 

based on the historical-cultural approach of Lev S. Vygotsky, it poses a 

number of important principles, among which are include: - The 

appropriation category defines how the man acquired the social legacy of 

previous generations.  

 

- Mediated structure of higher mental functions, through social 

mediation, the mediation instruments (tools), the instrumental mediation 

(signs) and the anatomical-physiological mediation. - The concept of zone 

of proximal development, understood as the distance between the actual 

developmental level as determined by the ability to independently solve a 

problem and the level of potential development as determined through 

problem solving under the guidance of an adult or under the collaboration 

of a more capable companion. - The unity of the affective with the cognitive. 

- Foster self-regulatory processes in the learning process. Linguistic 

grounds, all educational process is carried out through communication 

between the different protagonists. Vygotsky, (2010). 

 

Harmer (2007) mentions that students need to be engaged with the 

activity. It is teachers’ responsibility to hook learners in reading. Nuttall 

(2005) claims that it is hard to develop much interest in books to slow 

readers. This is the result of a frustration cycle that involves students not 

understanding the writing, and not writing much. She contrasts that 

information with the virtuous cycle of good writers that include reading for 

https://en.wikipedia.org/wiki/David_Bartholomae
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pleasure, understanding the texts, reading faster and more in order to also 

follow the type of writing styles involved in books.  This means that adequate 

speed, pleasure and comprehension are closely related, linked, and 

interrelated with one another. Teachers can use these cycles in order to 

motivate students intrinsically in their writing process.  

 

A writing program would expose learners to frequently findings of 

vocabulary in context which may make students have a more relaxed 

attitude towards new words. Nuttall (2005) includes the slogan of Frank 

Smith “We learn to write by writing”. She adds that the best way to improve 

the level of English after living among its speakers is to write creatively in it. 

This does not mean students will be fluent in a short-term period. Students 

will progress in their speed and outstrip peers that have not immersed in a 

writing routine.  

 

Bonilla Lynch & Espinoza Campos (2014) discuss in their study the 

easiness with which students incorporate technology in their learning 

routine. Learners feel more confident using technological aids since we are 

in the century of technology, globalization, and communication. Teachers 

can take advantage of social networks to promote interaction with 

classmates. Among the benefits: 

 

• Students can continue learning at home. 

• It helps students to study and acquire the language at their own 

pace.  

• Students can find answers to their doubts online. 

• There is information open to all kind of students: outgoing, shy, 

with disabilities, fast/slow-learners. 

• It makes learning more interesting and challenging, thus students 

are motivated.  

• The information is open and available at any moment.  



    

26 

 

• Students get insights not only in learning a new language but also 

in their technology skills. 

 

SOCIOLOGICAL FOUNDATION 

   

One of the principles stated by Harmer (2007) says that teachers 

should encourage students to respond to the content of a text, and explore 

their feelings with the writing. Recalling Thornbury (2006), he says that 

writing is a creative process. Students interact with the writer, the teacher 

and classmates. Teachers have to promote activities, or in this case practice 

writing skills where students work in pairs, or groups collaboratively or 

cooperatively. Kopfler (as cited in Bonilla Lynch & Espinoza Campos, 2014) 

says that understanding is built through interaction with the material and 

collaboratively with peers.  

 

Norton (as cited in Dornyei & Ushioda, 2009) developed a 

motivational concept of “investment” to picture the “socially and historically 

relations of learners to approach the language, and their ambiguous desire 

to practice it. She adds that when students invest in a language, they 

understand that soon they will acquire more resources that let them 

enhance their cultural knowledge, their identity and their long-term goals.  

 

Morgan (2008) summarises that teachers should not obey the 

pressures from schools, society, and technological enterprises to buy the 

updated software or appliances just for fashion or to be “in”. Both teachers 

and students benefit from technology when teachers accept that it is fine 

“sometimes” to let the bits go and they end up using technology responsibly 

to develop skills.  

 

LEGAL FOUNDATION 
 

The Ecuadorian law guarantees education at all levels. The 

government is making all efforts to ensure this right. Regarding teaching 



    

27 

 

English, there are programs for teachers to improve their level. One 

example is the scholarship offered by IECE named “Go Teachers”. 

Teachers need to fulfill the requirements in order to be candidates. This 

program is addressed to improve teachers’ proficiency level and 

methodology by mixing theory and practice. In this program, teachers are 

immersed in an English-speaking country for a fixed period of time. The 

main goal is to guarantee that students gain solid bases of English and can 

explain fluently and accurately.  

 

The authorities use as reference the Common European Framework 

Report (CEFR) to describe the competences both teachers and students 

need to achieve in order to certificate their level. Teachers that work in high 

school need to demonstrate they master a B2 level. Students that finish their 

baccalaureate program should achieve a B1 level. As this study focuses on 

reading, the competences for these skills according to the CEF are: 

 

Any implementation at schools should follow the guidelines specified 

by the authorities to ensure they are guaranteeing the process and that 

students reach the level by the end of their high school studies. According 

to the assessment indicators, this study addresses with more emphasis the 

first two of them which are skimming and scanning. Also, this study with the 

intensive and extensive reading skills will help students achieve their exit 

profile.  

This investigation of this project is focused on The Ecuadorian 

Republic constitution. Article 26 states that the education is a right of the 

people throughout life and an inescapable and inexcusable duty of the state. 

This project aims to improve the education through the teaching of the 

English language because it is a language which is spoken worldwide and 

it can bring other opportunities for people to get a better future.  

 

This project aims to let everyone know about the importance of the 

cultural diversity in Ecuador. The Intercultural education is supported by the 
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article 243 of the LOEI, which states that the intercultural education 

proposes an inclusive approach, based on the appreciation of cultural 

diversity and respect for all cultures, it seeks to increase educational equity, 

overcome racism, discrimination and exclusion, and promote 

communication among members of the different cultures. 

 

(Ley Organica de Educacion Intercultural y Reglamento, General 

Law, Section 26, 2011). 
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CHAPTER III 
 

METHODOLOGY  
 

RESEARCH DESIGN  
 

 

In this chapter, the use of the empirical method is to investigate the 

problem of eighth basic and based on that experience to promote the 

development of a didactic guide to improve the use of the grammar structure 

for written expressions. In addition, the use of the theoretical method at the 

time of sort, classify ideas for the development of this product in processes. 

 

The statistical method collects information through surveys and 

questionnaires to carry out control and have complete information by 

numbers and percentages. In the mathematical method, it can be said that 

it goes hand in hand with the statistic because it also uses graphic designs 

to evaluate students. In each process, these methods have been useful 

tools to develop this Project.  

 

Educational researchers have come to the consensus that 

educational research must be conducted in a rigorous and systematic way, 

although what this implies is often debated. There are a variety of disciplines 

which are each present to some degree in educational research. These 

include psychology, sociology, anthropology, and philosophy. The overlap 

in disciplines creates a broad range from which methodology can be drawn. 

The findings of educational research also need to be interpreted within the 

context in which they were discovered as they may not be applicable in 

every time or place. 
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TYPES OF RESEARCH 

FIELD RESEARCH 
 

 

The direct observation, participant observation and the qualitative 

interview make this investigation be in the Field Research category. The 

empirical investigations and the settings that the class was in gave the 

researchers the opportunity to engage interviews with the students. The 

investigations were interrupted and data was gathered only.  

 

The same was conducted with the direct observations that gave 

contextual data of the settings, involving students in the participation of the 

tasks that were conducted in the class.  

 

Students engaged in the participation consisted of their daily 

interaction about the tasks that addressed the topics at hand which is 

grammar structure for written expressions. This investigation was detailed 

in information due to the survey that students took about the problem they 

face and the possible solution that can be offered to them throughout the 

guide that the investigation can conclude to after its research. The lack of 

grammar and knowledge about the simple present tense, as one of the 

examples used, created the emptiness in knowledge to the students. This 

field research provided the facts that were needed in order to facilitate such 

guide that can address all the problem students have with their written 

competence due to the lack of grammatical structure, form and usage. The 

lack of dynamic exercises in the classroom and the lack of effective 

strategies involved in every activity is also part of the methodology and the 

flaws that were observed in the classroom. This will justify the proposal. 
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EDUCATIONAL RESEARCH 
 

Educational research refers to a variety of methods in which 

individuals evaluate different aspects of education including: “student 

learning, teaching methods, teacher training, and classroom dynamics”, 

(Angrist, 2009). 

 

This investigation falls under the educational realm because it is 

backed up scientifically and it is conducted with students in the educational 

field and with its process to demonstrate results leaving no doubts about the 

language proficiency and the usage of grammar practice to improve their 

writing abilities as it was previously mentioned.  

 

The issues and types of educational research are too many to start 

with. However, only the ones that were used are mentioned in this chapter. 

The quantitative measures, which gave an objective background, helped in 

reaching the right solution and the type of proposal that could be arranged 

in order to battle the writing problem students faced. The qualitative 

measures, which gave an insightful background, found the best way and the 

right techniques to use in the proposal.   

 

BIBLIOGRAPHICAL RESEARCH  

 

The bibliographical investigation allows for the investigators to have 

all the right and legitimate information about the correspondents to the 

finding of the complete investigation and the process that took place in 

getting such data. The effective and bibliographical evidence is of 

substantial element and concrete originality thus making the present 

variable and the topic of investigation legitimate. The findings and backup 

information from the source should be cited correspondently.  

 

Books, magazines, pamphlets and other resources of factual 

information with expert opinions or supporting documentation of the 
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research at hand can be used as the source of such provided data about 

how influential grammar is on the written expressions used in today’s 

education. 

 

This investigation is relevant to its cause due to the fact that it focuses 

on the unexamined details also, the problems students face, the reasons 

and purposes students may have in order to bring understanding to a 

clearer scope. In order to understand one or more aspects of it, this field 

research must be backed up in the most adequate possible forms of its 

investigation adding to the cause how grammar and its parameters can be 

useful to help students with the correct written expression patterns.  

 

The bibliographical information varies in the type of sources that 

provided such data. The data is backed up scientifically and they give 

correspondence to the information with accuracy and precision, including 

the factors that are considered from other sources and previous 

investigations found in the aspect and related issues of this investigation. 

The information has been annotated, including the authors and what types 

of results were considered as top sources of information for the research at 

hand. 

CHARACTERISTICS OF THE INVESTIGATION 
 

The following are the characteristics involved:  

 

• Objective: this investigation took its proper steps in order as a 

process to get the right solutions that were present.  

 

• Precise: the methods and their systems also measured the 

investigation with accuracy and estimated predictions.  
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• Verifiable: parts of every investigation came with the real value of the 

process. This gave accurate results to the project.  

 

• The explanations and accuracy were concise.  

 

• The investigation was based on data that included practiced 

experiences in the project’s application. 

 

• The reasoned and logical discussion of the process gave meaning 

as well.  

 

LEVEL OF THE RESEARCH  
 

EXPLORATORY RESEARCH  
 

This investigation is exploratory due to the information provided in 

order to find the solution to the problems mentioned previously with students 

and their oral competence deficiencies. These variables that are unknown 

to students and to the teacher were involved in the lack of pedagogical skills 

that were not applied in the classroom. To explore means to investigate 

systematically or to search for the reason of a discovery. This project was 

able to be accomplished at the Basic Education Eloy Alfaro high school due 

to the most supportive assistance provided by the directors of the school in 

order to assist the needs of the students of 8th grade. 

 

DESCRIPTIVE RESEARCH 
 

 

Descriptive research does not fit neatly into the definition of either 

quantitative or qualitative research methodologies, but instead it can utilize 

elements of both, often within the same study. The term descriptive 

research refers to the type of research question, design, and data analysis 



    

34 

 

that will be applied to a given topic. Descriptive statistics tell what is, while 

inferential statistics try to determine cause and effect (Borg and Gall, 2001). 

 

Breaking down the perspective that the main deficiencies found in 

students is due to the lack of explanation of the subject at hand. Students 

are in a vast need to learn the way tenses work and the way they apply to 

the everyday language and sound structure, giving concrete meaning as a 

whole in the present tense and the way it applies to all the skills needed in 

the language to improve oral competences. It is involved in reading, 

listening, speaking and most definitely writing. The whole concept of this 

descriptive investigation was to gain new insights about the problem 

students’ face in the classroom, to discover new methods or ideas to give 

students increase knowledge in order to understand and acquire the 

language.  

 

The descriptive approach is used to describe variables rather than to 

test a predicted relationship between variables. In this study, “descriptive” 

refers to the descriptive aspect of phenomenology). 

EXPLANATORY RESEARCH 
 

In all kind of research the explanation of a phenomenon is needed. 

As reported by Check and Schutt (2012):“Explanatory research seeks to 

identify causes and effects of educational phenomena, to predict how one 

phenomenon will change or vary in response to variation in some other 

phenomenon.” The term explanatory research implies that the research in 

question is intended to explain, rather than simply to describe, the 

phenomena studied. This type of research has had a contested history in 

qualitative inquiry, and divergent views of the appropriateness of such goals 

in qualitative research are currently held. 
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POPULATION AND SAMPLING  
 

The concept of sample is not always having the opportunity to study 

a whole population; thus, researchers can draw a common part of a 

population through sampling process. Unlike the norm, sampling is the 

selective fact of some part of added or whole on the basis of which 

judgement or other factors about the added or mass is fabricated. It is a 

process to get information involving a phenomenon about a whole 

population by only examining a part of it.  

 

Population is the addition of all units in which a researcher is 

interested in investigating the whole concept. Population is the set of people 

or a whole fragment of it in which the outcome of an investigation can be 

generalized. For example, an investigator needs to study a problem that 

students face in the classroom every day.  

 

SAMPLE  
 

 

Sample is defined as representative unit of a target population, which 

is to be worked upon by researchers during their study. In other words, 

simple consists of a subset of units, which comprise the population selected 

by investigators or researchers to participate in their project. 

 

STRATUM 

STAFF POPULATION SAMPLE 

DIRECTOR  1 1 

STUDENTS  61 29 

TEACHERS  1 1 

TOTAL  63 31 
Souce: Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.1 
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OPERATIONALIZATION OF THE VARIABLES 

 

According to the before-mentioned literature, students of eighth basic 

grade need to reach a very basic knowledge of the English language, which 

includes the proper conjugation of verbs used in the present tense. The 

teachers’ knowledge plays an important role at dealing with the text 

regarding grammar and what it involves: form, meaning and function. The 

purpose of the manual is going to use as a guide with as less instructions 

as possible and more practice on the students’ side. Otherwise, it will 

become a grammar class the old traditional not effective way that has 

become the rule in the teaching-learning process of most classes in the 

country 

 

There are two variables which are represented by the effective 

teaching practices which will become the independent variable and the 

improvement of the linguistic competence in writing activities of the students 

which is the dependent variable.  

 

The operationalization of the variables is that if there are effective 

classes students will improve their linguistic competence. Therefore, if 

teachers are really looking forward to improve students’ performance, 

changes must be done in their practices. They can take the best of the 

teaching methods and apply one or two activities from each to make their 

classes dynamic, motivating and provide a positive learning atmosphere. 

Students will be exposed to those different exercises and grasp the 

language unconsciously wanting to use it at any time and gaining the 

confidence to make mistakes and learn from them.  

 

  
 



    

37 

 

 

MATRIX OF VARIABLES  
 

DEPENDENT VARIABLE 

VARIABLE DIMENSIONS  INDICATORS 

WRITING 

SKILL 

 

Structure 

• Productive exercises to activate students’ written language 
development. 

• Writing and its deficiencies. 

Techniques used in 
ELT 

• Types of techniques for ELLs’ language and development- 

• Memorization of wording and structure 

• Visual aids activate students’ prior knowledge as well. 

• Didactics are the many methods on which learning is 
delivered 

 
 

Methods 

• Sentence formation-grammatically done with syntax and 
coherence for proper writing 

• Memory games-to help students synthesize and 
summarize information and express written expressions 
independently 

    Strategies 

• Tense recognition/purpose/structure- tense conjugation, 
differentiation of usage among tenses, subject before 
verbs and verbs before the predicates for well structure 
writing 

English as a Foreign 
Language 

• Enhance comprehension, participation and school 
involvement in written expression. 

INDEPENDENT VARIABLE 

VARIABLE DIMENSIONS  INDICATORS 

 

 

GRAMMAR 

STRUCTURE 

 

 

Stages of Writing 
skill 

• Previous activities of structure recognition to engage 
students 

• Complexity in grammar structure to analyze tenses, 
functions and purpose. 

• Development of oral English to use the proper registry 
when writing 

Techniques of 
learning 

• Dialogues of events to personalize activities accordingly 

• Word/structure enforcement to recognize proper writing. 

• Practice of active and inactive vocabulary to equip 
students’ language.  

• Class projects to practice effectiveness and accuracy 
when writing. 

Key strategies of 
cognitive and ability 

development 

 

• Voice, flow, diction, clarity and coherence in writng to have 
students develop effectiveness in abilities. 

Source: Students from the 8th grade from Eloy Alfaro High School  
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N. 2 
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INSTRUMENTS 
 

CLASS OBSERVATION 

 

The class consisted in 29 students, all students are teenager, boys 

and girls, and there was a white board, student’s chairs, teacher’s desk. 

Teacher is a Mr. about 45 years old. 

 

The teacher started asking students about last class in order to make 

a review. The class was about “Simple past” and teacher was focus on the 

important part that was verb to be in past “was” and “were” and he made 

the students practice on the board suddenly students realized exercises on 

the English book. 

 

Thus, in the direct class observation, the researchers could notice 

the use of teacher’s resource within the classroom for example, the use of 

English book follow by the board and a CD player. Then he started teaching 

some vocabulary words about a book reading in simple past. 

 

Finally, by the end of the class teacher used the CD player in order 

to fill an exercise of English book. 

 

SURVEY TO THE STUDENTS 

 

For this investigation was designed a survey that contained 15 

statements in a personal worksheet with questions about how helpful can 

be grammar structure to improve student’s writing. It was applied to the 

students of 8th grade of Eloy Alfaro high school, they cooperated with the 

researchers, all time, and the resources were the following board, markers, 

worksheets, Pens. 
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SURVEY TO THE TEACHER  
 

The instrument was established by 10 questions to the English 

teacher, those questions correspond to collect information about how 

teacher manage the class and the methodology and resources he used to 

develop the class. 

  

ANALYSIS OF RESULTS 
 

CLASS OBSERVATION 
 

Basing the observation of English classroom, teacher pointed out the 

use of grammar structure for written expression exercises but researchers 

could notice there was not implementation of strategies and methods to the 

students in the class. 

 

The development of the class was focus in the English book, not 

using flash cards or something extra that students can feel motivated, 

observers encountered the deficiency of students was at the moment to 

make sentences using the simple past of the verb to be on the board thus, 

it was also identified weakness in basis grammar and ability in writing this 

is due to lack to clarity given that there were 29 students, it is difficult pay 

attention and the distractions are noted. 

 

ANALYSIS OF RESULTS 
 

INTERVIEW TO THE TEACHER 
 

As a result of questions made to teacher, it can be concluding that it 

is such important for the teacher the writing skill in the learning of English 

language, sometimes, teacher uses grammar didactic material as strategy 

to teach writing. As well as, he mentioned that his whole class is about 

grammar structure due to be the best way to improve writing skills. 
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Teacher also emphasizes that the use of a manual will be benefit for 

students, but currently students also have the Internet tool. Also the 

teacher’s perception about the difficulties of students have at the moment 

to develop their writing skills are due to they do not read enough then, they 

cannot produce and they have no a good basis in primary school, in other 

hand he explained that the number of student in a class room can influenced 

in the learning of English. 
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ANALYSIS OF RESULTS 

 

Survey to the students 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 1: I believe that grammar activities are important for the 
learning of written expression in the English language 

Alternatives Frequency Percentage 

Totally agree 27 93.10% 

Agree 1 3.44% 

Indifferent 0 0% 

Disagree 1 3.44% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 

Chart. N.3 

 

 

Comment: According to the survey, 93.10% of the students totally agree in 

writing activities being important for the learning of written expression 3.44% 

totally disagrees, 3.44% agrees in writing. Thus, it has concluded that 

students believe that a good grammar structure is beneficial for their written 

expression. 

 

 

 

 

93%

4%3%

I believe that grammar activities are important for leaving of 
written expression in the English language

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 

Question 2: The teacher performs writing activities. 

Alternatives Frequency Percentage 

Totally agree 24 82.75% 

Agree 5 17.25% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.4 

 

 

Comment: According to the statistical table 82.74% of students, totally 

agree in the teacher performing writing activities. Another 17.25% agrees in 

it too. 0% totally disagrees, 0% disagrees and nobody feels indifferent about 

it. Thus its concluded that writing activities are performed in this class. 

 

 

 

 

 

 

 

41%

9%

50%

The teacher performs writing activities

Totally agree Agree Indifferent Disagree Totally disagree Total
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 3: I have writing abilities that help me express myself with 
easiness in the English classes. 

Alternatives Frequency Percentage 

Totally agree 4 13.79% 

Agree 4 13.79% 

Indifferent 10 34.48% 

Disagree 2 6.89% 

Totally disagree 9 31.03% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 

Chart. N. 5 

 

 

Comment: It is clear to notice that 13.79% of students totally agree in 

having writing abilities that help express themselves with easiness in the 

English classes, 13.79% agree in having it too, 31.03% totally disagree in 

it, while 6.89% disagree and another 10% feel indifferent about it.  

 
 
 
 
 
 

14%

14%

34%

7%

31%

I have writing abilities that help me express myself with 
easiness in the English classes

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 4: I write with the use of grammar structure found in the 
excerpts and written activities. 

Alternatives Frequency Percentage 

Totally agree 25 86.20% 

Agree 2 6.89% 

Indifferent 2 6.89% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 

Chart. N.6 

 

 

Comment: It is evident that an 86% of students totally agree in writing with 

the use of grammar structure found in the excerpts and written activities, 

7% agree in trying to do so, 0% totally disagree, nobody disagrees with it, 

and 6.89% feel indifferent about the issue. 

 

 

 

 

 

86%

7%
7%

I write the use of grammar structure found in the excerps and 
written activities

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 

Question 5: The teacher uses didactic material to improve the writing 
activities in the English language class with its proper grammar 
structure. 

Alternatives Frequency Percentage 

Totally agree 27 93.10% 

Agree 2 6.89% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.7 

 

 

 

Comment: This question highlights that most of the students, 93.10%, 

totally agree in the fact that the teacher uses didactic material to improve 

the writing activities in the English language class with its proper grammar 

structure. 6.89% agree in using such material and 0% totally disagree in 

doing such technique. 

 

 

93%

7%

The teacher uses didactic material to improve the writing 
activities in the English language class with its proper 

grammar

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 6: I consider the writing activities important to learn the 
English language. 

Alternatives Frequency Percentage 

Totally agree 24 82.75% 

Agree 5 17.24% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.8 

 

 

Comment: The statistical table shows that 82.75% of students totally agree 

in consider the writing activities important to learn the English language and 

another 5% agrees. Thus, students are aware the important of writing 

activities. 

 

 

 

 

 

83%

17%

I consider the writing activities important to learn the English 
language

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 7: I write role-plays, dialogues, creative writing in which the 
main resource is the use of new grammar rules for the development of 
writing exercises for comprehension. 

Alternatives Frequency Percentage 

Totally agree 4 13.79% 

Agree 6 20.68% 

Indifferent 4 13.79% 

Disagree 3 10.34% 

Totally disagree 12 41.37% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.9 

 

 

Comment: The question demonstrates that 13.79% of students totally 

agreed in writing role-plays, dialogues, creative writing, and new grammar 

rules, and another 20.68% agreed in doing the same; however, another 

41.37% totally disagrees, 13.79% feel indifferent about it and 10.34% 

disagree too.   

 

 

 

 

14%

21%

14%10%

41%

I write role plays, dialogues, creative writing in which the main 
resource is the use of new grammar rules for the development 

of writing exercises for comprehension 

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 

Sample 29 students     

Grade: Eighth 

 
 

Question 8: I wish to express many things in writing but I do not have 
enough writing skills and I do not do it. 

Alternatives Frequency Percentage 

Totally agree 18 62.06% 

Agree 2 6.89% 

Indifferent 3 10.34% 

Disagree 5 17.24% 

Totally disagree 1 3.44% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.10 

 

 

Comment: As we can see 62.06% of students totally agree in wishing to 

express many things in writing, another 6.89% agree in such fact, another 

3.44% totally disagree and 17.24% disagree.   

 

 

 

 

 

62%

7%

10%

17%

4%

I wish to express many things in writing but I do not have 
enough writing skills and I do not do it

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 9: I believe the use of a manual with writing activities that are 
for the development of writing skills will help the written skills in the 
English language. 

Alternatives Frequency Percentage 

Totally agree 23 79.31% 

Agree 5 17.24% 

Indifferent 1 3.44% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 

Chart. N.11 

 

 
 

Comment: According to the survey, there is a 79.31% of students that 

totally agree in believing that the use of a manual with writing activities are 

for the development of writing skills in the English language., another 

17.24% agree only with such fact.  

 

 

 

 

79%

17%

4%

I believe the use of a manual with writing activities that are 
for the development of writing skills will help the written 

skills in the English Language

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
Sample 29 students     

Grade: Eighth 

 

Question 10: I consider the work in-group will help me develop writing 
skills in the English language.   

Alternatives Frequency Percentage 

Totally agree 21 72.41% 

Agree 8 27.585 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.12 

 

 
 

 

Comment: After analyzing this question, 72.41% of students show that they 

totally agree in considering the work in group will help develop writing skills 

in the English language, another 27.58% show that they agree with the idea. 

Thus, it is important to make students work in-group. 

 

 

 

 

72%

28%

I consider the work in group will help me develop writing 
skills in the English language

Totally agree Agree Indifferent Disagree Totally disagree
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 11: The teacher makes activities in which the main objective 
is grammar to improve writing.   

Alternatives Frequency Percentage 

Totally agree 25 86.20% 

Agree 1 3.44% 

Indifferent 2 6.89% 

Disagree 0 0% 

Totally disagree 1 3.44% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.13 

 
 

 

 

Comment: After analyzing this question, 86.20% of the students show that 

they totally agree that the teacher makes activities in which the main 

objective is grammar to improve writing, another 3.44% show that they 

agree with the idea and another 3.44% totally disagree with writing being 

necessary and 6.89% feel indifferent. 
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grammar to improve writing
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 12: I need to have a better performance in my writing skills in 
the English language. 

Alternatives Frequency Percentage 

Totally agree 2 6.89% 

Agree 1 3.44% 

Indifferent 13 44.82% 

Disagree 6 20.68% 

Totally disagree 7 24.13% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.14 

 

 
 

Comment: After analyzing this question, 6.89% of the students show that 

they totally agree in the need to have a better performance in writing skills 

in the English language. Another 3.44% show that they agree with the idea 

and another 24.13% totally disagree with writing being necessary. 20.68% 

disagree and 44.82 feel indifferent about the whole situation.  

 

 

 

 

7% 3%
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my writing skills in the English language
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ANALYSIS OF RESULTS  
 
Sample 29 students     

Grade: Eighth 

 
 

Question 13: The teacher provides confidence in class participation to 
help with writing properly in the English language. 

Alternatives Frequency Percentage 

Totally agree 28 96.55% 

Agree 0 0% 

Indifferent 1 3.44% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.15 

 

 

Comment:  After analyzing this question, 96.55% of the students show that 

they totally agree that the teacher provides confidence in class participation 

to help with writing properly in the English language, another 3.44% show 

that it really does not matter the idea or find it not necessary.  
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 

Question 14: I consider that my writing skill comprehension is not yet 
adequate in the English language. 

Alternatives Frequency Percentage 

Totally agree 6 20.68% 

Agree 3 10.34% 

Indifferent 9 31.03% 

Disagree 3 10.34% 

Totally disagree 8 27.58% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana Chart. N.16 

 

 

 

Comment: After analyzing this question, 20.68% of the students show that 

they totally agree that considering writing skill comprehension is not yet 

adequate in the English language., another 10.34% show that they agree 

with the idea and another 27.58% totally disagree with writing being in such 

way and another 10.34% also disagree. 31.03% show indifference.  
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ANALYSIS OF RESULTS 
 
Sample 29 students     

Grade: Eighth 

 
 

Question 15: I participate in class in order to develop writing skills in the 
English language.   

Alternatives Frequency Percentage 

Totally agree 26 89.65% 

Agree 3 10.34% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 29 100% 
Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 

Chart. N.17 

 

 
Comment: After analyzing this question, 89.65% of the students show that 

they totally agree that writing is necessary, another 10.34% show that they 

agree with the idea too. 
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ANALYSIS ABOUT THE SURVEYS 
 

 It can be concluded that most of the students are in total agreement 

to a certain degree about having such aid in order to improve their writing 

skills. Students would enjoy such classes with the right methodology and 

adequate training addressing their flaws in the writing development realm.  

CHI SQUARE 
 

 

 Statement number 1 from the survey is addressing the independent 

variable which is the influence of grammar structure and statement number 

7 is related to the dependent variable which is written expressions. The 

results are the following. 

 

 Objective: Demonstrate the statistical relationship between the 

independent and dependent variable.  

 

Independent variable: Influence of Grammar structure. 

Dependent variable: development of written expression. 

 

CROSSTABS 

  /TABLES=written BY Grammar 

  /FORMAT=AVALUE TABLES 

  /STATISTICS=CHISQ 

  /CELLS=COUNT ROW 

  /COUNT ROUND CELL 

  /BARCHART. 
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Contingence table  
 

Resumen del procesamiento de los casos 

 Casos 

Válidos Perdidos Total 

N Porcentaje N Porcentaje N Porcentaje 

7. I write role 

plays, dialogues, 

creative writing in which 

the main resource is the 

use of new grammar 

rules for the 

development of writing 

exercises for 

comprehension. * 1. I 

believe that writing 

activities are important 

for the learning of 

written expression in the 

English language. 

29 96.7% 1 3.3% 30 100.0% 

Source: Students from the 8th grade from Eloy Alfaro High School  
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 
 

Contigence table. 7.  

 

I write role-plays, dialogues, creative writing in which the main resource is 

the use of new grammar rules for the development of writing exercises for 

comprehension. * 1. I believe that writing activities are important for the 

learning of written expression in the English language. 
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 1. I believe that writing 

activities are important for 

the learning of written 

expression in the English 

language. 

Total 

Disagree Agree Totally 

Agree 

7. I write role 

plays, dialogues, 

creative writing in 

which the main 

resource is the use 

of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

Totally 

Disagree 

Recuento 0 0 12 12 

% dentro de 7. I 

write role plays, 

dialogues, creative 

writing in which the 

main resource is the 

use of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

0.0% 0.0% 100.0% 100.0% 

Disagree 

Recuento 0 0 3 3 

% dentro de 7. I 

write role plays, 

dialogues, creative 

writing in which the 

main resource is the 

use of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

0.0% 0.0% 100.0% 100.0% 

Indifferent 

Recuento 0 0 4 4 

% dentro de 7. I 

write role plays, 

dialogues, creative 

writing in which the 

main resource is the 

use of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

0.0% 0.0% 100.0% 100.0% 
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Agree 

Recuento 0 0 6 6 

% dentro de 7. I 

write role-plays, 

dialogues, creative 

writing in which the 

main resource is the 

use of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

0.0% 0.0% 100.0% 100.0% 

Totally 

Agree 

Recuento 1 1 2 4 

% dentro de 7. I 

write role-plays, 

dialogues, creative 

writing in which the 

main resource is the 

use of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

25.0% 25.0% 50.0% 100.0% 

Total 

Recuento 1 1 27 29 

% dentro de 7. I 

write role-plays, 

dialogues, creative 

writing in which the 

main resource is the 

use of new grammar 

rules for the 

development of 

writing exercises for 

comprehension. 

3.4% 3.4% 93.1% 100.0% 

Source: Students from the 8th grade from Eloy Alfaro High School  
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 
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STATISTICAL TEST TO USE: CHI SQUARE 
 

Pruebas de chi-cuadrado 

 Valor gl Sig. asintótica 

(bilateral) 

Chi-cuadrado de Pearson 13.426a 8 .098 

Razón de verosimilitudes 9.010 8 .341 

Asociación lineal por lineal 4.231 1 .040 

N de casos válidos 29   

a. 13 casillas (86.7%) tienen una frecuencia esperada inferior a 5.  

La frecuencia mínima esperada es .10. 
 
 

CHI SQUARE ANALYSIS 

 

Analysis As the value of P is less than 4.00, the researchers of this 

study assert that there is a relation between the two variables. Therefore, 

the use of grammar influences the development of written expressions.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Students from the 8th grade from Eloy Alfaro High School 
Authors: Gabriela Nazareno and Joselyn Aguilar Quintana 
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CONCLUSIONS AND RECOMMEDATIONS 

CONCLUSIONS  
 

 

The lack of dynamic activities promoting writing has given students 

such low scores; however, students are motivated when it comes to writing 

but the low level of performance in the foreign language is one of the 

consequences for the lack of grammar structure.  

 

The Demotivation and disinterest makes students class participation 

poor and shows lacking of appropriate methods to facilitate students on how 

to reach utter understanding when it comes to writing properly.  

 

There is poor application of the proper methods, approaches and 

techniques being used in the classroom to encourage and keep students 

engage on task when it comes to writing.  

 

Finally, the manual for improving writing skill is really benefit for 

students due to they can apply all the grammar rules with innovate activities 

in order to students can develop texts with good quality and structure. 

RECOMMENDATION  
 

 

Class and lesson preparations are the appropriately method for 

students to feel motivated in learning the English language and how to write 

properly with the use of grammar structure. 

 

The use of grammar structure for written expression exercises where 

students have a main role in everyday life situations will provide significant 

learning for students. 
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Covering as much as possible with the proper resources can be a 

step that will provide students many abilities to improve their writing with 

visual aids and such. 

 

Paying special attention to the demands of students with didactic, 

dynamic, educational activities will increase students’ development in 

acquiring the English language, improving their skills and motivating 

students to learn more about the language.  

 

Keeping in mind constantly the attention that students need in the 

classroom, so their problems could periodically be addressed is another fact 

that should be presented among authorities and immediate supervisors.  

 

Teachers should address the three groups of learning styles: aural, 

visual, and kinesthetic. A consciously plan should include pre, while and 

post activities. Within the pre stage of the lesson, teachers use introductory 

situations, ice-breakers, lead-in questions like a bridge to connect what 

students know about the topic to which they are going to be exposed to, 

raising expectations and hooking the audience to the lesson. At this stage, 

teachers can make use of some techniques of the Suggestiopedia method 

like flashcards, songs, role plays or videos. 

 

In the while stage, teachers introduce the topic of the lesson, trying 

to apply the four skills of the language to optimize class time and the use of 

the manual. There are hundreds of activities that teachers can develop 

which will make classes interesting and no time for indiscipline on the part 

of the students. These activities should follow a coherent yet easy to difficult 

sequence.  

 

At the post stage, students are supposed to apply the knowledge in 

form of roleplays or using the productive skills: speaking and writing. When 

students are working, the role of the teacher should be monitoring and 
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assisting pupils with any further explanation of the class that is not clear to 

them.  

 

Teachers also need to consider that instructions need to be brief, 

clear and one at a time. They should keep track of the time students spend 

on the different activities, also the time teachers use for introducing, or 

explaining rules or concepts. It is important to rely on spatial repetition, 

which is repeat the same material after certain period, like a month or two 

months afterwards. Classroom language is also important since the more 

students interact with the language the faster they will grasp it.  

 

Students need to be confident in order to participate actively, that 

means teachers have to know when and how to correct. For example, if a 

student is trying a new structure, the teacher should wait until the end of the 

participation to make any correction; if students are writing and the teacher 

notices something wrong, he/she can ask the whole group to correct 

accordingly or have students self-assess themselves. Using these 

techniques teachers will make correction effective and efficient not fruitless 

or helpless.  

 

Last but not least is assessment. Teachers can use the same 

exercises with different content to check students have acquired the new 

knowledge and continue with other topics or take measurements in order to 

reinforce or consolidate the grammar lesson.  

 

The following chart shows that teachers need to address three 

dimensions: grammar activities, sentence deficiencies and sentence 

structure. The indicators and instruments clearly states what students have 

to master and how. Teachers need to observe this information in their long 

and short-term planning to meet the objectives. In order to show progress, 

teachers can keep a portfolio to compare and contrast the differences found 

in the application of techniques during the process. 
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CHAPTER IV 
 

THE PROPOSAL 

 

JUSTIFICATION 

 

Eloy Alfaro public school feels the need to apply a Manual of 

Improvement in the writing of the English language to raise the academic 

level of the students and thus to be able to help not only the area of the 

foreign languages of the students of the Eighth grade but to help students 

develop their potential for understanding. 

 

Therefore, the present work is part of changing the traditional way of 

teaching classes to students, since teachers have also been victims of the 

system that has ruled for years, making the student a repetitive being of 

mistakes or disagreements. 

 

Formal education, by being a forger of professionals (university 

students among them) and citizens, have in their hands a very great 

challenge: to prepare people who are reflexive, critical and capable of 

solving problems that the globalized world generates, through innovative 

educational models. 

 

Education in recent years has changed its traditionalist essence, it is 

a constructivist, and changes them by educational models that help the 

integral formation of each of the students. 

 

Teachers should be aware of their role in the learning process of the 

students. In this information society in which the human unfolds today, 

empiricism has to be relocated. It is ironic that the Internet is full of 

information (for example) and that teachers continue to guide their 
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educational praxis in the emulation of procedures without being aware of 

why. 

IMPORTANCE  
 

The English language role in the current society has been improving 

day by day, so that, it is important that within the educational institutions, 

students are able to develop the skills that imply to domain this foreign 

language. For this reason, it is essential goes on developing an appropriate 

use of the grammar structures, which will increase considerably the quality 

of the written productions in the students. 

  

Writing skills are an important part of communication to write a report, 

written, plan or strategy at work; write a grant application or press release 

within a volunteering role; or share ideas online through a blog. Writing is 

an integral and necessary skill when learning a second language as 

communication is not only done orally. Writing is necessary if a person is 

looking to study or work in a particular country. Writing also results in 

increased practice using the language. Connections can be made between 

the four key skills in learning a language: reading, writing, listening and 

speaking. These skills do not exist independently; they are interrelated; 

improving one will result in improvements in the others. Writing is a manner 

for students to practice their language skills in a way that promotes noticing; 

as they write their texts, they are forced to notice certain grammar and 

vocabulary structures and reflect on why those are used and not others. 

 

Writing is an important activity in the teaching process of a foreign 

language; therefore, writing can include Communication, Creativity, 

Pedagogic, and Therapy. 
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GENERAL OBJECTIVE 
 

 

To provide teacher an instrument to apply grammar activities to 

develop the writing skill in students of 8th grade in public schools. 

 

SPECIFIC OBJECTIVES 
 

 

• To provide to the teachers with a pedagogical innovative tool 

to the planning of the teaching processes. 

 

• To assess the quality of the written texts of the students. 

 

• To promote the teaching and learning of writing in English 

language in public schools. 

 

• To use other didactic resource apart of those used in class 

normally. 

 

DESCRIPTION   
 

This project research consists of the elaboration of a manual, which 

contains grammar activities, for motivating students in writing skills. 

 

This manual has a respective explanation about the strategies to 

follow when doing activities, like:  

 

• The number of students that should be in each group. 

• Strategies that the teacher should follow in each activity. 

• Materials that students would be using. 
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This guide provides many activities related to grammar that the 

teacher should promote in the classroom, this manual will provide activities 

that students can use as guide, but the teacher should take to classes, 

student book to relate to the topic if necessary. Teachers can implement the 

manual depending on the content of the books they are working with, 

because this will give them a dynamic tool, which the students are not going 

to get bored; on the contrary, they will feel motivated and capable to carry 

out a writing activity. 

GRAMMAR ACTIVITIES TO DEVELOP WRITING SKILL  
 

• Grammar error correction. 

• Complete grammar structures. 

• Gap fill. 

• Modifying text. 

• Writing a story. 

• Change simple present in simple past. 

 

A. FACILITATING WRITING ACTIVITIES  

 

1. Help Learners Focus Their Attention  

a. Introduce the content of the task. 

b. Tap learners’ background knowledge.   

 

2. Set up The Activity  

a. Explain the purpose of the activity.    

b. Explain the process for completing the task. 

c. Model the task for the class.  

 

3. Let the Learners Do the Activity (whole class, pairs, groups) 

  

a. Observe their progress.  
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b. Note their successes and challenges. 

c. Repeat the activity (with additional writing tasks). 

 

4. Evaluate the Activity  

a. Provide a questionary.  

b. Elicit learner feedback. 

c. Provide feedback on learner performance.  

 

5. Provide Follow up  

a. Use the writing activity as a lead-in to the next classroom activity, 

as the basis for a homework assignment, and as the next day’s warm-up. 

 

BENEFICIARIES 
 

Curriculum, (2017) mentions that “The role of the school in the area 

of English Language Teaching (ELT) is to expand, enhance, support and 

enrich all learners’ linguistic, aesthetic, and thought capabilities in the 

course of their learning process.” (p.13). The researchers’ aims in this 

project is  to help to this public school to carry out this role in the teaching 

of English language, therefore, The social impact of this educational project 

will be enormous as it will contribute to the strengthening of the learning in 

the use of English in students who are part of the studied population and as 

well as who will be the great beneficiaries of this proposal, because they will 

know the appropriate way of using grammar for level A1 to improve writing 

skill and written production, in this way they will be able to produce from 

sentences, paragraphs to great works, denoting clearly the coherence and 

accuracy of the same one. 

 

Without overlooking to the teachers, because they will be favor too, 

due to the fact that they will find in the manual strategies clearly aimed 

toward the development of the writing skills, so that, it will be easier to create 

interactive environments in the teaching-learning process and they will feel 
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the satisfaction when they evidence the results in the academic 

development of the students. 

FEASIBILITY OF ITS APPLICATION 

FINANCIAL FEASIBILITY 
 

The implementation of this manual implies costs related to the 

printing, the photocopies and so forth, of the activities, for which it is required 

financial resources provided by the investigators. 

 

In spite of not being a project in great scale the resources are very 

important. What teacher needs are enough economic resources to give 

students handouts and work out the writing activities in class as an 

additional resources a part of the text, therefore if there are a total of 61 

eight grade students, teacher should invest $ 0.05 cents per each worksheet 

(32 in total). Teacher should invest a total of $97,60 for all manual. However, 

teacher can decide to work using only one paper per unit.  

   

TECHNIQUE FEASIBILITY 
 

Technical feasibility refers to how a good or educative resource will 

be delivered, which includes transportation, school location, technology 

needed, materials, equipments and facilities.  

 

For developing this project, it was necessary to use following the next 

technical feasibility:  

 

MATERIALS 

 

• Markers 

• Papers 

• Checking list  
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EQUIPMENT 

 

• Computer 

• Camera  

• Flash drives 

 

FACILITIES 

 

• Schedule 

• Classroom 

• internet access 

HUMAN FEASIBILITY 
 

The teachers and directives at Eloy Alfaro Public High School 

consider appropriate including a manual in the institution, because they 

consider that will be important to the planning in the teaching, besides, the 

students feel motivated to develop the proposed activities. 

LEGAL  
 

The legal feasibility for this project is based on national curriculum, 

(2017) established by Minister of Education through which it has taken 

international standards to regulate teaching and learning process in all 

National schools and high schools. 

 

It is important mention that it was taken in mind different National 

constitution articles that have to do with quality of education. University of 

Guayaquil carries out through student’s different project to help to 
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communities and produce changes and give solutions to different public 

school problems. 

PEDAGOGICAL ASPECT  
 

NATIONAL CURRICULUM  

 

The curriculum is a macro educational project designed to promote 

the development and socialization of the new generations and in general of 

all its members; In the curriculum are reflected to a greater or lesser extent 

the educational intentions of the country, indicate the actions or guidelines 

on how to proceed to realize these intentions and verify that they have been 

effectively achieved. In the National curriculum, (2017) the 4Cs are used as 

a framework (content, culture, communication, and cognition). Curriculum 

conceives of the 4Cs through the integration of five curricular threads: Oral 

Communication (includes speaking and listening), Reading, Writing, 

Language through the Arts, and Communication and Cultural Awareness. 

 

As a point to consider the project has mentioned literacy learning, it 

want to say that student or learner has the ability of writing and reading not 

only in the L1 but in L2 to develop a communicate approach, it means to be 

aware of the ways in which reading, writing, talking, listening, and thinking 

work together to make meaning They learn to construct meaning from their 

reading and to create meaning in their writing.  

SOCIAL ASPECT  
 

EDUCATION AND SOCIETY  

 

Education and society are two closely related concepts. On the one 

hand, education participates in the life and growth of society, both in its 

external destiny and in its internal structure and spiritual development, and 

since social development depends on the awareness of the values that 
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govern human life. Education evolves with society and an example that 

shows it is the phenomenon of globalization, which has given education 

other nuances; the construction of an open, pluralistic society of cultural 

diversity. 

 

Public education is a worthy investment for state government, with 

immense social and economic benefits. Individuals who have access to 

education throughout primary and secondary school are more likely to find 

gainful employment, have stable families, and be active and productive 

citizens. They are also less likely to commit serious crimes, less likely to 

place high demands on the public health care system, and less likely to be 

enrolled in welfare assistance programs. For Mitra, (2010) “A good 

education provides substantial benefits to individuals and, as individual 

benefits are aggregated throughout a community, creates broad social and 

economic benefits.” (p.2) 

 

PSYCHOLOGICAL ASPECT  
 

 

For Garner, (1989) there are different types of intelligence human 

beings can develop such as: verbal / linguistic, visual / spatial, body / 

kinesthetic, interpersonal, intrapersonal, logical / mathematical and 

environmental intelligence. 

 

The basic idea behind multiple intelligence activities is that people 

learn using different types of intelligences. Teachers should crate activities 

trying to wake up these intelligences. Multiple intelligences can be applied 

in teaching of English language. For Beare, (2017) multiple intelligences 

activities are useful for English teaching in a variety of situations. It is 

important to consider that the most important aspect of using multiple 

intelligence activities in class is that you will be giving support to learners 

who may find more traditional activities difficult. 
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LEGAL ASPECT 

 

NATIONAL CONSTITUTION  

 

Constitución Política de la República del Ecuador, Art. 28 

 

Education responds to the public interest and is not a service of 

individual and corporate interests. Universal access, permanence, 

mobility and discharge will be guaranteed without any discrimination 

and the obligation at the initial, basic and baccalaureate level or its 

equivalent. It is the right of every person and community to interact 

between cultures and participate in a learning society. The State 

promotes intercultural dialogue in its multiple dimensions. The 

learning was developed in a school and non-school. Public education 

will be universal and secular at all levels and up to the third level of 

inclusive education. 

 

ORGANIC LAW OF INTERCULTURAL EDUCATION 

 

TITLE I 

ART 2. PRINCIPLES 

 

f. Development of the processes. -The educational levels must be 

adapted to the people’s lives, to their cognitive and affective 

development, capacities, the cultural and linguistic aspects, their 

necessities and the country necessity, taking into account in a 

particular way the equality of the real groups. 

 

Undoubtedly, from the Organic Law, it is established the priority in 

the processes of the linguistic development in this case, it is related to the 

teaching of English language, more precisely in the writing skills in order to 
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guarantee that students can be included in the educational systems of 

quality. 

 

CONCLUSION 
 

With the application of this didactic proposal we can change the poor 

and limited image that students have about the process of writing in classes. 

 

• Motivate students to use grammar in writing exercises. 

• Encourage student in writing production.  

• Through this manual student reinforce their written production 

using basic grammar structures. 

• Increase the English proficiency level according to CEF. 
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EVIDENCIAS FOTOGRÀFICAS  

 
EDIFICIO DEL COLEGIO FISCAL “ELOY ALFARO” 

 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 

 

 

   

 

 

 

ENTREVISTA CON EL DOCENTE DE LENGUA EXTRANJERA DE LOS 

OCTAVOS GRADOS  

 

Edificio donde funciona el colegio fiscal “ELOY ALFARO “ 
Ubicado en la Cdla. 9 de Octubre, sector sur de la Ciudad. 

Fuente: colegio fiscal “ELOY ALFARO “ 
Elaborado por: Joselyn Aguilar y Gabriela Nazareno,2017 
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Con el Licenciado, Jaime Pazmiño profesor de los octavos grados, en su 
entrevista a través de un cuestionario. ( 2017, Junio , 5) 

Fuente: colegio fiscal “ELOY ALFARO “ 
Elaborado por: Joselyn Aguilar y Gabriela Nazareno,2017 
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INTRODUCCION DEL USO DE LA GRAMATICA EN LA PRODUCCION 

ESCRITA A LOS Y LAS ESTUDIANTES DEL OCTAVO CURSO 

PARALELO “B”  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Introducción del uso de Grammar and writing skill.(2017, Junio 15) 

Fuente: colegio fiscal “ELOY ALFARO “ 
Elaborado por: Joselyn Aguilar y Gabriela Nazareno,2017 
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APLICACIÓN DE LAS ENCUESTAS A LOS Y LAS ESTUDIANTES DEL 
OCTAVO CURSO PARALELO “B” 

 
 

 

 

 

 

 

 

 

 

 

 

 

Encuestas a los y las estudiantes del octavo grado. (2017, Junio, 15) 

Fuente: colegio fiscal “ELOY ALFARO “ 
Elaborado por: Joselyn Aguilar y Gabriela Nazareno,2017 
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SECCIONES DE TUTORIA 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
 
 
 
 
 
 

 

Fuente: colegio fiscal “ELOY ALFARO “ 
Elaborado por: Joselyn Aguilar y Gabriela Nazareno,2017 
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WRITING GUIDE INTRODUCTION 

INSTRUCTIONS TO PREPARE THE STUDENTS TO WRITE 
 

 Before engaging in a writing task, students need to know the purpose of writing 

and be introduced to important language features and key vocabulary. Teachers can create 

their own activities or follow the model of a text; a text can be constructed on the board 

or overhead as a whole class activity with the learners contributing the language. This 

will enable teachers to identify and explain language features that are problematic and 

model the editing process for learners.  

Before asking students to complete a written task, there are some things a teacher can do 

to prepare them: 

• Be clear about the skills being developed (verb tense, structures, forms etc.) 

• Involve students as personally as possible as this increases motivation 

• Discuss with the students the different skills involved in the writing process such 

as conceptualizing, planning, composing, revising etc. 

• Remember that increased reading is equals to better writing 

 

GENERAL OBJECTIVES  

 

• Improve the writing skill by means of the use of a didactic guide with grammar 

activities to level A1 in order develop the oral communication in the students of 

eighth grade of Basic Education in a better way. 

• Appreciate and value English as an international language and a medium to 

interact globally. 

 

 

• Integrate written and spoken text in order to identify cultural differences and 

similarities within a range of local, national and global contexts familiar to the 

learner. 
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SPECIFIC OBJECTIVES  

 

• Use grammar in correct way to produce level – appropriate of writing competence  

• Know the basic grammar structure in English language  

• Make use of the acquired grammar knowledge in writing activities  

• Write to describe feelings/opinions in order to effectively influence an audience. 

(Example: persuade, negotiate, argue, etc.) 

• Write short descriptive and informative texts related to personal information or 

familiar topics and use them as a means of communication and written expression 

of thought. 

GRAMMAR LEVEL FOR EFL LEARNERS  

 

BASIC USER  

(Common European Framework, 2016, p.114) 

A2 Uses some simple structures correctly, but still systematically makes basic 

mistakes – for example tends to mix up tenses and forget to mark agreement; nevertheless, 

it is usually clear what he/she is trying to say. 

A1 Shows only limited control of a few simple grammatical structures and sentence 

patterns in a learnt repertoire.  

 

WRITING LEVEL FOR EFL LEARNERS  
 

BASIC USER (A2)  

(Common European Framework, 2016, P.33) 

• Can understand sentences and frequently used expressions related to areas of most 

immediate relevance (e.g. very basic personal and family information, shopping, 

local geography, employment).  
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• Can communicate in simple and routine tasks requiring a simple and direct 

exchange of information on familiar and routine matters.  

• Can describe in simple terms aspects of his/her background, immediate 

environment and matters in areas of immediate need. 

 

BASIC USER (A1)  

(Common European Framework, 2016, P.33) 

• Can understand and use familiar everyday expressions and very basic phrases 

aimed at the satisfaction of needs of a concrete type. 

 

• Can introduce him/ herself and others and can ask and answer questions about 

personal details such as where he/she lives, people he/she knows and things he/she 

has. 

 

• Can interact in a simple way provided the other person talks slowly and clearly 

and is prepared to help 

 

 

 

 
GRAMMAR FOCUS  

Simple present 

AFFIRMATIVE SENTENCES IN THE SIMPLE PRESENT 

I read books. 

You read books. 

He reads books. 

Infinitive (3rd person singular he, she, it: infinitive + -s) 

NEGATIVE SENTENCES IN THE SIMPLE PRESENT 
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You must not negate a full verb in English. Always use the auxiliary do for negations and 

the infinitive of the verb. 

 

LONG FORMS CONTRACTED FORMS 

I donotclean the room. I don'tclean the room. 

You donotclean the room. You don'tclean the room. 

He doesnotclean the room. He doesn'tclean the room. 

QUESTIONS IN THE SIMPLE PRESENT 

You need the auxiliary do/does and the infinitive of the verb. 

Do I play football? 

Do you play football? 

Does he play football? 

 

Present Progressive 

AFFIRMATIVE SENTENCES IN THE PRESENT PROGRESSIVE 

LONG FORMS CONTRACTED FORMS 

I amplaying football. I'mplaying football. 

You areplaying football. You'replaying football. 

He isplaying football. He'splaying football. 

 
…………………………………………………………………………………………… 

NEGATIVE SENTENCES IN THE PRESENT PROGRESSIVE 
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LONG FORMS CONTRACTED FORMS 

I amnotplaying football. I'mnotplaying football. 

You arenotplaying football. 
You'renotplaying football. 

You aren'tplaying football. 

He isnotplaying football. 
He'snotplaying football. 

He isn'tplaying football. 

Simple Past 

AFFIRMATIVE SENTENCES IN THE SIMPLE PAST – REGULAR VERBS 

I cleaned my room. 

You cleaned your room. 

He cleaned his room. 

 
 

AFFIRMATIVE SENTENCES IN THE SIMPLE PAST – IRREGULAR VERBS 
 

I went home. 

You went home. 

He went home. 

……………………………………………………………………………………………. 

 

NEGATIVE SENTENCES IN THE SIMPLE PAST 

Do not negate a main verb in English. Always use the auxiliary did (Simple Past of to 

do) and the infinitive of the verb for negations. 
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There is no difference between regular and irregular verbs in negative sentences. 

LONG FORMS CONTRACTED FORMS 

I didnotclean the room. I didn'tclean the room. 

You didnotclean the room. You didn'tclean the room. 

He didnotclean the room. He didn'tclean the room. 

QUESTIONS IN THE SIMPLE PAST 

You need the auxiliary did and the infinitive of the verb. 

Did I play football? 

Did you play football? 

Did he play football? 

 

 

 

 

Past Progressive 

AFFIRMATIVE SENTENCES IN THE PAST PROGRESSIVE 

I wasplaying football. 

You wereplaying football. 

He wasplaying football. 
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NEGATIVE SENTENCES IN THE PAST PROGRESSIVE 

LONG FORMS CONTRACTED FORMS 

I wasnotplaying football. I wasn'tplaying football. 

You werenotplaying football. You weren'tplaying football. 

He wasnotplaying football. He wasn'tplaying football. 

 
QUESTIONS IN THE PAST PROGRESSIVE 

 

Was I playing football? 

 

 

 

Going to  

AFFIRMATIVE SENTENCES IN THE GOING TO-FUTURE 

LONG FORMS CONTRACTED FORMS 

I amgoing toplay handball. I'mgoing toplay handball. 

You aregoing toplay handball. You'regoing toplay handball. 

 

NEGATIVE SENTENCES IN THE GOING TO-FUTURE 

LONG FORMS CONTRACTED FORMS 

I amnotgoing toplay handball. I'mnotgoing toplay handball. 

You arenotgoing toplay handball. You'renotgoing toplay handball. 
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LONG FORMS CONTRACTED FORMS 

You aren'tgoing toplay handball. 

 
QUESTIONS IN THE GOING TO-FUTURE 

 

Am I going toplay handball? 

Are you going toplay handball? 

 

Future simple   

AFFIRMATIVE SENTENCES IN THE WILL-FUTURE 

LONG FORMS CONTRACTED FORMS 

I willwin the match. I'llwin the match. 

You willwin the match. You'llwin the match. 

He willwin the match. He'llwin the match. 

……………………………………………………………………………………………. 

NEGATIVE SENTENCES IN THE WILL-FUTURE 

LONG FORMS CONTRACTED FORMS 

I willnotwin the match. 
I'llnotwin the match.  

I won'twin the match. 

You willnotwin the match.. 
You'llnotwin the match.  

You won'twin the match. 

He willnotwin the match. He'llnotwin the match.  
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LONG FORMS CONTRACTED FORMS 

He won'twin the match. 

……………………………………………………………………………………………. 

QUESTIONS IN THE WILL-FUTURE 

Will I win the match? 

Will you win the match? 

Will he win the match? 
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GRAMMAR AND WRITING ACTIVITIES  

UNIT 1  

 Simple Present 
 

Affirmative sentences  
Negative sentences  
Interrogative sentences 
Writing practice 

UNIT 2  

 Present progressive 
 

Affirmative sentences  
Negative sentences  
Interrogative sentences 
Writing practice 

UNIT 3  

Simple Past 
 

Affirmative sentences  
Negative sentences  
Interrogative sentences 
Auxiliary verbs 
Regular verbs 
Writing practice 

UNIT 4  

Past progressive  
 

Affirmative sentences  
Negative sentences  
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Interrogative sentences 
Writing practice 

UNIT 5 

Future Simple  
 

                     Affirmative sentences  
Negative sentences  
Interrogative sentences 
Auxiliary WILL 
Writing practice 

 

UNIT 6 

Going to  
 

Affirmative sentences  
Negative sentences  
Interrogative sentences 
Auxiliaries; IS-ARE-AM 
Writing practice 
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UNIT 1  

PRESENT SIMPLE 

Affirmative, negative, questions 

Exercise 1 
 

Use the present simple affirmative. 

 

1. I  (go) shopping with my brother. 

2. We sometimes  (use) a dictionary in class. 

3. My friends  (study) Italian at their school. 

4. School  (finish) at three o´clock. 

5. You  (live) near me. 

6. He  (like) rap music. 

7. She  (do) her homework before dinner. 

8. We  (play) tennis in school on Wednesday afternoon. 

9. I  (watch) TV in the evening. 

10. My mother  (teach) art. 

 

Exercise 2 
 

Write the sentences in negative. 
 

1. I study French. 

2. School finishes at two o´clock. 

3. You copy from other students. 

4. We think English is easy. 

5. My friends play volleyball. 

6. I watch TV on Saturday morning. 

7. She speaks Chinese. 

8. The dog likes cats. 

9. They listen to pop music. 

10. I play with my hamster every day. 
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Beginning Question Response  
Writing Practice  

In your family 

 
Directions: Try to answer the question below. 

Question: Who is the oldest member of your family? What is he or she like?  

Example Answer: 

The oldest person in my family is my grandmother. She is 92 years Old. Grandma loves 

all the children in the family. She goes for a walk outside every day. She usually takes 

some children with her. Everybody likes to go with Grandma. 

 

Who is the oldest member of your family? What is he or she like? 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 

 
 
 
UNIT 2  

 

PRESENT CONTINUOUS 

Affirmative, negative, questions 

 
Exercise 1 
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Add the –ing.  

1. camp ______________  

2. swim ______________  

3. travel______________  

4. walk ______________  

5. have ______________  

6. write ______________  

7. cook ______________  

8. shop ______________  

 

Exercise 2 
 

Complete the sentences.  

 

1. His dad and brother ________(cycle) to the shops.  

2. We __________ (not travel) in Japan.  

3. I __________ (sunbathe) on the beach.  

4. She __________ (not watch) TV.  

5. They __________ (not swim) in the sea.  

6. Sue __________ (stay) at home today. 

 
 
 
 
 
 
Exercise 3 
 

Write the questions and the short answers.  

 

1. your dad / work / today /? _____________________________  

Yes, _________________________  

2. you / have a good time / on holiday / ?  

_____________________________  

Yes, _________________________  

3. your mum / cook dinner / now / ?  
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_____________________________  

Yes, _________________________  

4. your friends / play football / ?  

_____________________________  

Yes, _________________________ 

Exercise 4 
 

Complete the dialogues.  

 

1.  

a. I´m going on holiday.  

b. Where ______________ ?  

 

2.  

a. He´s cooking dinner.  

b. What ______________ ?  

 

3.  

a. My sister is going to England.  

b. Who ______________ ?  

 

 

 

4.  

a. We aren´t staying in a hotel.  

b. Where ______________ ? 
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Free writing  
 

Writing Practice  
Directions: Try to answer the question below. 

Question: What are you doing now?  

Example: I am preparing myself for a running competition I am walking to warm my 

body before running while I am doing my exercises birds are singing, and squirrels are 

scampering from tree to tree searching for breakfast 

Rough Draft: 
 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………. 

 

Final Draft: 

 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………….
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UNIT 3 

PAST SIMPLE (regular verbs) 
 

Affirmative, negative, questions 

Exercise 1 
 

Write the Past Simple form of the verbs below in the correct column. 

 

repeat - worry -finish  - start - phone -  call - miss - enjoy - visit  -  marry - listen  -  cry   

- play  -  hate  -  wash -  climb  -  live  -  arrive  -  talk -  look  -  stay -  ask -  clean  - 

travel  -  open  -  like -  walk  -  carry  -  stop  -  mix  -  plan  - decide  -   tidy 





- d - ed 
cons + y 

- ied 

double cons 

+ - ed 

    



 

 
Exercise 2 

 

Complete the sentences with the verbs below in Past Simple. 
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1- Lucy ................................. her birthday presents. 

 

2- Last weekend I............................. In the mountains for 2 hours. 
 

3- We .............................. the party very much. 

 

4- Ken ............................... to his favourite CD yesterday. 

 

5- My sister.................................. Maths for an exam. 

 

6- They .................................. to the USA in 2003. 

 

7- Dad................................ his car last weekend. 

 

8- The film ............................... at 11:30. 



Exercise 5 
 

Write the sentences in negative.

 

1- Lucy ...................................................... her birthday presents. 

2................................................................................................................................. 

3................................................................................................................................. 

4.................................................................................................................................  

5................................................................................................................................. 

6................................................................................................................................. 

7................................................................................................................................. 

8................................................................................................................................. 
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Exercise 3 

 

What did you do yesterday? Put a ( ) or a (  ). 
 

 
Exercise 4 

 
Write questions about the previous activities and answer them. 

 

1- Did you ............................................................. yesterday?  

2- ................................................................................................?  

3- ................................................................................................?  

4- ................................................................................................?  

5- ................................................................................................?  

6- ................................................................................................?  

7- ................................................................................................?  

   8- ................................................................................................? 

. 
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Finish the Story 

Writing Practice  

The Snow Day 
 

Directions:  Read the story below. Then finish it with your own writing.  

My sister woke me up early this morning.  She ran into my room before the alarm clock 

went off. “Look outside!” she yelled.  

I got out of bed and looked out the window.  All that I could see was white snow!  There 

was a man shoveling the sidewalk in front of our house.  

Mom came into the room.  

She brought us each a mug of hot chocolate.  

 “No school today!” she said.  I was very happy.  My sister was happy, too.  

Mom left the room to find our snow clothes.  She gave me my blue snowsuit.  She also 

gave me a hat and gloves 

 

 “What did you do yesterday?” she asked 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 
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UNIT 4 

PAST CONTINUOUS 
Affirmative, negative, questions 

Exercise 1 
 

THE THOMPSON FAMILY 

 

What were they doing on Sunday at 7 o'clock? 

Mr. Thompson........................................... (cook) dinner in the kitchen.  

Mrs. Thompson........................................... (clean) their car in front of their house. 

Jack and Eve........................................... (sit) in the hall near the fireplace. 

Jack, their 11 years old son,........................................... (read) Shakespeare's sonnets. 

Eve, at the age of 16,........................................... (play) with Barbies. 

Their grandma and grandpa........................................... (have) a good time. 

Their grandma ........................................... (exercise) in the gym. 

Their grandpa........................................... (iron) shirts and socks in the living room. 

They also had two pets. And do you know what they ........................................... (do)? 

Spot, the puppy, ........................................... (catch) mice in the garden. 

And Kitty, the little cute kitten, ........................................... (fight) with neighbour's dog. 

  

 

Exercise 2 
 

 

Julie saw Tim and Matt at the swimming pool.  

Make past continuous questions to complete the dialogue. 

Sue: ................................................................. when you saw them? (what | Tim and Matt 

| do) 

Julie: Tim was swimming in the pool, but I didn't see Matt first. 

Sue: ................................................... in the pool, too? (you | swim) 

Julie: No, I wasn't. I was just looking. But then I saw Matt, too. 

Sue: .......................................... ? (what | he | do) 
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Julie: He was diving in the pool. 

Sue: Diving, you say. ........................................... to dive? (he | not | just | try) He can't 

dive. 

Julie: You're right. He was just trying to do it. And all his friends were watching it. 

Sue: ............................................ ? (they | laugh) 

Julie: Of course, they were. Matt was pretty funny. He splashed the water all over the 

place. 

Sue: ....................................... faces when he came up to the surface of the pool? (Matt | 

make) 

Julie: Yes, he was. He was grinning and making faces at me. 

Sue: At you? Vow! And what about Tim? ............................................. Matt, too? (he | 

watch) 

Julie: Not really. He was looking at me instead. 

Sue: Oh, no! You're kidding. ......................................... your new swimsuit? (you | wear) 

Julie: Yes, I was. Why? 

Sue: Now I know why Tim and Matt were watching you, Julie. 

 

Exercise 3 

Complete the dialogues with negative forms of the past continuous tense. 

A: Were you talking to Bob during dinner? 

B: I............................................ to anybody. I was alone. 

A: Were you watching a football match when I phoned you? 

B: I............................................ TV. I was listening to music. 

A: Was I wearing the blue tie at the party? 

B: You............................................ any tie, as far as I can remember. 

A: Guess what I was doing between 5 and 6 o'clock. 

B: You............................................ anything, your sister told me. 

A: When I met them, Sam was buying some meat and Jill was buying drinks. 

B: I don't understand why they............................................ things together. 

A: I wasn't waiting for them when they arrived. 

B: Why............................................ for them? What happened? 

A: Eve was looking at me when we got out of the car. 
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B: It's not true! She............................................ at you. 

A: You weren't looking very happy at the beginning of the English lesson. 

B: And why............................................ happy? I didn't want to write the test! 
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Free writing  

Writing Practice  
Directions: Try to answer the question below. 

Question: What were you doing yesterday morning?  

Example: I was having breakfast very early at morning because I was going to visit to 

my doctor in order to get routine exams after that I went to get for my younger brothers 

at school while I was waiting for them Julie called me to confirm her assistant   

Rough Draft: 
 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………. 

 

Final Draft: 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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UNIT 5 

BE GOING TO 
Affirmative, negative, questions 

 

Exercise 1 

A. Write the sentences using `going to´.  

1. I / buy an MP4 player.  

__________________________  

2. They / not / wear jeans on Saturday.  

__________________________  

3. You / not / stay in Oxford.  

__________________________  

4. He / do an exam tomorrow.  

__________________________  

5. Sally / not / invite Mark to her party.  

__________________________  

Exercises 2 

Tomorrow I´m going to go to the beach 

1. I ___________ (not be) with my family.  

2. I ___________ (meet) my friends.  

3. We ___________ (play) football on the beach.  

4. I ___________ (not swim).  

5. We ___________ (have) a great time!  

 

Exercises 3 

1. __________ you __________ school on Friday?  

2. Next week you __________ use the computer.  

3. You __________ (not) use the internet.  

4. We __________ finish at three o´clock.  
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5. Chris __________ design websites.  

6. Eli __________ be a film director.  

7. Ben __________ (not) work with computers.  

8. Isabel __________ design software.  

 9. Mark and Mandy __________ be rich.  

10. Sarah __________ (not) be a writer.  

11. What __________ you __________ do this evening?  

12. __________ you and your family __________ go out  

  this weekend?  

13. __________ you and your family __________ go on holiday  

 this year?  

14. What __________ you __________ buy for your best friend?  

15. What __________ you __________ do when you leave school?  

16. __________ you __________ be famous one day?  

17. Tonight I __________ cook.  

18. This weekend I __________ Granada.  

19. they __________ (not) going to a computer shop.  

20. Sam __________ town with his friends.  

 

Free writing  

Writing Practice  

“At the Beach” 

 
Directions: Write a list of things you are going to do at the beach. 

Example: I am going to the beach. I am going to swim in the water and I am going to run 

on the sand. I am also going to build a sand castle. 

Rough Draft: 
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……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………. 

 

Final Draft: 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………. 
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UNIT 6 

Future Tense 
Affirmative, negative, questions 

 

Exercise 1  

Fill in the spaces with the correct form of the verb in parentheses in simple future 

tense.  

Note: The simple future tense is used to express something which will happen or 

something which will be true in the future. One way to form this tense is: “will” + the 

simple present tense form of the verb. We use “will” when the subject is volunteering 

to do something in the future or deciding to do something in the future while speaking.  

Example: We (clean) will clean on Tuesday. (We just decided to clean.)  

Example: (drive) Will you drive on Sunday? (A decision about driving is being made.)  

1) The house is dirty. I (clean) _______ ________ it on Monday.  

2) (Cook) _______ you ________ on Tuesday, please?  

3) It looks like the washer is broken. I (ask) _______ _______ a repair  

Man to come Wednesday.  

4) Okay then, our group (meet) _______ ________ on Thursday.  

5) Helga (hike) _______ you _______ with us on Friday?  

6) If necessary, we (carry) _______ ________ the supplies in our car Saturday.  

7) John and Wes, (read) _______ you _______ to the children on Sunday?  

 

Exercise 2  

Future Tense Practice: “Will” form  

Fill in the spaces with the correct form of the verb in parentheses in simple future 

tense.  

Example: I am feeling homesick. I (go) will go home to visit my family.  

Example: Steve, (wash) will you wash the car on Saturday?  
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1) I guess I (ride) _______ _______ the bus to save gas.  

2) The cookies are all gone. (buy) _______ you _______ some,  

please?  

3) Listen, team: we (win) _______ _______ the trophy this year!  

4) Everyone is hungry. I (get) _______ _______ some doughnuts for breakfast.  

5) Peter, (fix) _______ you _______ the porch tomorrow?  

6) Becky, (go) _______ you _______ to Alaska with us this summer? 
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Free Writing  

Writing Practice  
Directions: use the space below to write about anything you will do  

Example: Tomorrow will be a nice day. I will leave work at 3:30 this afternoon. Then, I 

will go at home to paint. I like painting. It will be fun because I get to use my imagination. 

Also, I paint because I get to make beautiful colors,  I am going to get more experience 

so that I hope to be a famous painter one day. 

Rough Draft: 
 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………. 

 

Final Draft: 

 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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