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Resumen 

El desarrollo de la comprensión auditiva informativa mediante juegos 
didácticos es una opción estratégica de aprendizaje porque mejora el 
conocimiento del idioma inglés en los estudiantes. El presente proyecto 
recoge los siguientes aspectos: Objetivo, Metodología a aplicar y 
conclusión de los resultados obtenidos. El objetivo es demostrar el 
mejoramiento del dominio del inglés en los estudiantes mediante 
información relacionada a los juegos didácticos, listening y los alcances que 
se obtienen respecto al uso de vocabulario. Debido a que el listening es 
una de las habilidades mas complejas de documentar, se selecciona el 
proceso de experimentación sobre el grupo sujeto de estudio y analizar su 
evolución durante el experimento. Se realiza un muestreo de tres días 
aplicando como herramienta una evaluación por día y al final de los tres 
días se constata un crecimiento acelerado del sujeto de estudio. En 
conclusión, se determina que la aplicación de una guía didáctica mejora el 
rendimiento de los estudiantes en su proceso de aprendizaje del idioma 
inglés.  
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Abstract 

The development of informational listening through didactic games is a 
strategic learning option because it improves the knowledge of the English 
language in students. The present project includes the following aspects: 
Objective, Methodology to apply and conclusion of the results obtained. The 
objective is to demonstrate the improvement of English proficiency in 
students through information related to didactic games, listening and the 
scope obtained with respect to the use of vocabulary. Because listening is 
one of the most complex documenting skills, the experimentation process 
is selected on the subject study group and analyzed during the experiment. 
A sampling of three days is done applying as a tool one evaluation per day 
and at the end of the three days an accelerated growth of the study subject 
is verified. In conclusion, it is determined that the application of a didactic 
guide improves students' performance in their English language learning 
process. 
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INTRODUCTION 

This project documents the favorable results obtained in the 

application of didactic games about informative listening. 

Chapter one includes the description of the observation phase of the 

phenomenon under study: antecedents, definition of variables, and study 

questions, allow obtaining the basic information with which will work the rest 

of the document. Define research objectives. 

Chapter two theoretically supports the influence of didactic games on 

informative listening focused on English language learning. 

Chapter three explains the methodology, type, and method and 

research tools used to obtain results related to the project topic. This 

chapter documents the first part of the implementation of the research 

carried out. 

Chapter four details the proposal and the feasibility that exists to be 

able to realize it or not, in a real environment, the proposal generated for 

the learning process. 

To conclusion, these four chapters detail the steps taken during the 

investigation of the phenomenon and subsequent application of the 

experiment exposed in order to generate a scientific contribution that can 

improve the general objectives of the learning process. 
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CHAPTER I 

THE PROBLEM 

RESEARCH CONTEXT 

This project begins with the investigation of three points: the ludic 

activities implemented in the classrooms, the informational listening in 

Ecuador and the history of the Educational Institution where the project will 

be implemented. 

In 2017, the application of ludic activities increased in public 

institutions due to the investment made by the Ministry of Education, which 

amounts to one million six hundred thousand dollars due to the positive 

factors mentioned by this ministry, ranging from the promotion of skills and 

attitudes of students to positively stimulate those students with learning 

disabilities. (Ministry of Education, 2017) 

There are no numbers that exclusively define the performance of the 

informatinal listening and for this reason the sixth edition of EF EPI in which 

Ecuador occupies the position No. 47 of 72 countries is taken as reference, 

the level of English is classified as low, and within the figures obtained it is 

estimated that the sierra has a higher score than the coast. (EF ENGLISH 

PROFICIENCY INDEX, 2017) 

The neighborhood committee Letamendi in 1968 highlighted the 

need to start negotiations respective to cover the educational needs of the 

sector due to the growth of the child population in the sector and the need 

to educate themselves in an institution located in the same sector. 

Due to the conditions of the sector that for that time was lack of 

infrastructure known now, Mr. Jose Panchana, Luis Mendieta, Julio Brito, 

Maria Tamayo, Norma Lazo, Zoila Rizzo and as secretary Betty Contreras, 

managed the donation of a ground with the size of a block and the 

respective landfill to start the building of the institution. At that time the 
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Provincial Director of Education, Professor Manuel Wolf, assign to a 

commission integrated by several supervisors of education to undertake the 

respective visits and verify the real need of the sector. As the result was 

positive the Licensed Esmeralda Ibarra Rodas, Alegria Farias, Mélida Rojas 

and Olinda Arevalo Castillo voluntarily offered themselves to fill the 

vacancies created in the wake of the establishment of the institution in a 

house located in the Letamendi between 38 and 39 streets. 

In 1973 the institution moved to the streets 47 and Portete because 

the formally creation the Escuela Fiscal Mixta No.152 being its authorities 

Miss Fanny Torres as director and Cartagena, Montalvo and Cedeño as 

teachers. According to the demand grows in the sector the inhabitants, 

made the necessary arrangements with the Governor of that time to 

intervened and finally legalized the staff who will be working in the 

institution, like in the case that Licensed Olinda Arevalo Castillo, that was 

designated as Director and Miguel Logroño, Jose del Salto, Victor Hugo 

Vaca Veloz, Marlene Jaramillo and Marcos Vargas as resident teachers. 

Due to the accelerated expansion of the educational population, was finally 

established up to know the Escuela Fiscal Mixta Matutina NO. 152 “Perla 

del Pacifico” located in 37 and 38 street between Francisco de Marcos and 

Calicuchima. 

For the decade of the nineties and because of the educative reforms 

in force in that period the institution suffer a transformation to have basic 

education from first to seventh year, replaced the known scheme from first 

and sixth grade. During this change the Institution change its name to 

Unidad Educativa Básica Fiscal No. 152 “Perla del Pacifico”, keeping the 

same authority leading it and in coordination with the teachers Hector 

Sanchez Velasco y Leonor Alejandrina Vargas Sanchez. Then of all the 

management performed, these staff welcome the retirement being replaced 

by a younger personnel. At this moment, the Educative Unit has extended 

its activities until to have the ten years of basic education. 
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In 2015, owing to new educative reforms it was made the fusion of 

two institutions that worked with the same structure: Unidad de Educación 

Básica No. 177 “Dr Humberto Salvador Guerra” and Unidad de Educación 

Básica Fiscal No.152 “Perla del Pacifico”, with evening and morning 

schedule respectively, prevailing the name of the last one and remaining 

established under the new statutes in Zone 8 District 09D04 being its District 

Principal the Magister Carlos Luis Torres Briones, and having as student 

population to 725 children. (Escuela Perla del Pacífico, 2017) 

CONFLICT SITUATION 

To start this investigation work it was necessary to visit several times 

the Unidad Educativa Básica “Perla Del Pacifico” and observe the imparted 

classes in foreign language area, ergo English. It is important to emphasize 

in this point that foreign language subject is taught beginning from eighth 

grade of basic education, therefore in the most of cases; the pupils have not 

had the opportunity to interact with that language before the mentioned 

year. The following news are highlighted: a little use of didactic games that 

stimulate of the informational listening, a low acuteness from the student in 

the understanding of basic words expressed in English, demotivation in the 

students, low grades in the subject, ignorance  of adequate learning 

techniques in the level of knowledge that students have in reference to 

English language. 

In the review of the tools used for learning of foreign language it is 

verified that only exists the book delivered by Ministry of Education. The 

activities shown in it are checked to be related with the level of learning of 

the students, it is appreciate that in it there are exercises for various levels 

to learning, and knowing that the focus of the book it is based in the 

acquisition of vocabulary, it has not been considered the conditions of 

knowledge that pupils have to generate a new knowledge. Teachers give 

the activities of the book mentioned before without consider additional tools 
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like ludic activities such as didactic games focused to listening skills of the 

students. 

After talking with students using only English language, they were 

asked about their comprehension from the theme exposed and they reply 

that do not recognize the sounds of the English words and due that cannot 

understand the message. Also the order to write down the words was given, 

and in the moment to review the notes it is evident that they comprehend 

an average of three words, and the rest of the speech was not understood, 

which shows the low understanding in reference with sounds concerning to 

English language. 

The pupils were inquired about how important they think that a 

foreign language is, and the response obtained was: they considered it less 

important than other subjects like mathematics or language as result of they 

do not comprehend the importance of this subject because they do not 

understand anything of what teacher explained and this situation causes 

less motivation as consequence of Little attractive activities that facilitate 

learning of English language. This generates that the classroom remain 

distracted in other issues an do not focus on performing the activities that 

are done in classes. 

The students present low scores in foreign language subject as 

indication of they do not understand the words learnt, they do not use 

adequate methodologies of study to remember words, or expressions with 

their respective sounds. The tasks elaborated are copied from other 

students or other people make the homework and these situations do more 

difficult the acquisition of knowledge. At the moment of give evaluations, 

pupils get qualifications extremely low and this generate that the final 

average will be under the accepted to move on to the next school year. 

The ignorance of the teacher in adequate learning techniques to be 

applied in the level of the class makes this situation more difficult. The 

instructor is governed in the activities ordered in the book given for the 
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Ministry of Education without consider other options of teaching – learning. 

The tutor is inquired about what options he uses for teaching in the case of 

the students in general and with those that are part of programs of social 

inclusion; and the answer obtained was that he limits his work to activities 

mentioned before. 

Furthermore, training courses have not been taken to update his 

knowledge and even the students have not been evaluated to know their 

performance to measure what level they handle. 

To conclude, it is evident that the existing problems do not have a 

short-term solution within the institution, so was offered to the campus 

authorities the application of an experimental design of didactic guide to 

facilitate the learning of the English language. 

SCIENTIFIC FACT  

Learning a new language starts recognizing sounds that 

progressively finish in words and then in expressions, which let learning of 

appropriate structures to establish a correct communication with other 

people. In case of foreign languages, there are not exception and for that 

reason, it is important that the learning initiates since initial levels of 

education, accompanied by a methodology agree with the age of the 

schoolchild or considering the knowledge level that exists of the language 

to be studied. Contemplate the elaboration of a Didactic Guide with games 

that promotes the development of Informational Listening and it is based in 

three points: Curricular Reforms realized by the Ministry of Education, 

Benefits of the Application of Games for learning of English in classroom, 

Importance of the Development of Informational  Listening. 

Reform 41-014 established by the Ministry of Education on March 

11th, 2014, in its article 1 explains the distribution of hours of the imparted 

subjects from first to tenth year of basic education in which it is specified 

that it will be given five hours classes of foreign language since eighth year 
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of basic education. Pupils will not receive foreign language classes during 

their first’s years of education but until 12 to 14 years old.  

The agreement mentioned before was amended by the Ministry of 

Education who elaborates a Ministerial Agreement No. 052-14 denominated 

“Normative for the Implementation of Instrumentalization of Transit 

Disposition Contained in Ministerial Agreement No. 041-14” which indicates 

in its Article1 that English subject will be imparted since second grade of 

basic education until third course of Baccalaureate beginning with school 

year 2016-2017 in regimen sierra and 2017-2018 for regimen coast. This 

ordinance generates that students do not have into the curriculum regular 

English classes but until the next year when the ordinance mentioned before 

come into force. As result, it was found that students are not familiar with 

another language than the native one. 

Games stimulate the cognitive development of schoolchildren and 

these improve the capacities of learning Kurt Squire (2004) and Simon 

Egenfeldt-Nielsen (2005).  

Rubio and Garcia (2013) expressed that “the learning process of a 

foreign language in the high school or in the school is an unnatural and 

demotivate process for them”. In addition, they said that in the combination 

of games with learning of a second language it is possible to catch the 

complete attention of pupils in the subject required. Games are a limitless 

age tool in their application. Furthermore, emphasize another benefit as the 

confidence that students acquire to apply their capacities, the facility of the 

development in the four abilities of language and the continuity in the 

motivation that children have during the implementation of the games. The 

students of the school, subject of study do not have had the opportunity to 

apply games into the teaching – learning process and for the benefits 

mentioned before, it is considered that are an ideal alternative to fill the 

empty knowledge that pupils have and lay the foundations for the next 

school year. 
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CAUSES 

• Deficient Informational listening in the students, it happens because 

it is the first year that a foreign language is included into the 

curriculum and for that reason, they are not familiar with the sounds 

of the words expressed in English. 

• Little use of Didactic Games in learning English, originated by the 

limited material that Institution has for the application of the activity 

mentioned before. 

• Low desire to improve the applied methodology in classroom as a 

result the outdated in knowledge in the tutor in skills that maximize 

the acuteness in audition in the students to get a correct learning of 

words in a foreign language.  

FORMULATION OF THE PROBLEM 

 

What is the effect that didactic games have in informational listening 

in students of eighth grade of educative unit Perla Del Pacifico, zona 

8, District 09D04, Guayaquil-Guayas, School Period 2016-2017? 

 

RESEARCH OBJECTIVES 

General Objective 

 

To demonstrate the effect that didactic games have to improve the 

informational listening through of a bibliographic study, statistical 

analysis and in field to design a brochure with didactic games. 

 

Specific Objective 
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• To diagnose the actual level of informational listening in the 

students of Unidad Educativa “Perla Del Pacifico” by meaning 

of an English quiz with basic words. 

 

• To evidence the positive effect of the games in the 

informational listening through a bibliographic analysis. 

 

• To design a didactic guide that contains games to improve the 

informational listening, basing in the data collected during the 

Project. 

QUESTIONS OF THE INVESTIGATION  

1. What is the current situation of the students of eighth year of basic 

education in relation to their auditory abilities to distinguish words 

expressed in English? 

 

2. What theory represents support the positive results that games have 

in the development of informational listening? 

 

3. Which are the adequate techniques to promote the informational 

listening in students of eighth year? 

 

4. What benefits can be obtained from games that increase the 

informational listening? 

 

5. Why is important develop the informational listening in pupils? 

 

6. Who are benefited with the elaboration of this Project? 



 

 

10 

 

JUSTIFICATION AND IMPORTANCE 

This project supports its importance in the three factors on which it is 

based that are: Ludic activities such as teaching games, listening and the 

development of a didactic guide. 

It is scientifically known that the application of ludic activities such as 

didactic games that stimulate the interest of the students in learning, 

improving their academic performance, works with cognitive development, 

motor skills, coordination and strengthen their memory and sociability with 

their environment. (Grupo La Información, 2014, pp.1,2). 

Listening is considered very important in international assessments 

because it defines the degree of understanding that a foreign language 

student possesses (Universidad México, 2016). That is why it is an ability 

considered difficult to measure but critical to improve communication levels 

in other language than the native one. 

The didactic guide is a document that brings together the two factors 

mentioned before to achieve that the learning will be effective in the learner. 

In order that the students do not have foreign language classes but until 

eighth year, they require start with methodologies focused in potentiate their 

abilities in a foreign language trying to cover the knowledge gap given on 

previous years, leaving good bases for later years. Being an Institution 

focused to a educative popular community, often they do not have the 

suitable tool for the correct teaching of English, therefore the contribution of 

techniques that permits the effective learning and that have an accessible 

value, let that knowledge come in a better way at the most of students. In 

recent years, social inclusion has been projected to the unification of 

students indistinct of their special skill and cognitive development and being 

games, one of the ludic activities with higher positive results, the delivery of 

a guide with didactic games facilitate the teaching-learning process that 

occurs between teacher and schoolchild. 
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To conclude, this Project is totally focused in collect the backgrounds 

of students and reaches all the population possible without forget satisfy the 

demands concerning social inclusion and directing to student motivating by 

mean of didactic games. 
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CHAPTER II 

THEORETICAL FRAME 

BACKGROUND OF THE STUDY 

Inside the bibliographic research made and looking for similar themes 

from the exposed before in this project, there are not closer references. To 

achieve the information search to sustain this study are used terms such as: 

Listening process, Educational Games, Second Language and Critical 

period to learn. The bibliography found allowed chapter: Informational 

Listening, Educational or Didactic Games, and other Foundations 

(Psychological, Sociolinguistic and Legal). 

To Informational Listening, is found the following  information:  

Informational Second Language Teaching and Learning written by David 

Nunan; Listening attitudes, Principles and skills written by Judi Brownell; 

and Second Language Listening: Theory and Practice written by John 

Flowerdew and Lindsay Miller. To these representative works is added the 

speech documented by the Doctor Ralph Nichols during the First Annual 

Convention of the International Listening Association and the article The 

Role of task and Listener Characteristics in Second Language Listening 

written by Tineke Brunfant and Andrea Résész. 

For a broader understanding in Didactic Games are consulted 

Journals as: Using Communicative Language Games in Teaching and 

Learning English in Taiwanese Primary Schools written by Yen-Hui Wang 

to Kainan University; an Active Learning Strategies Primer for achieving 

Ability –Based Educational Outcome written by Gleason et al; and a thesis 

named as Educational Games – Are they worth the Effort?, Written by Per 

Backlind and Maurice Hendrix. 

The fundamentals in which the Didactic Guide is based are backed 

bibliographically by the book Second Language Teaching and Learning by 

David Nunan and the article The Role of Task and Listener Characteristics 
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in Second Language Listening written by Tineke Brunfaut and Andrea 

Révész and the book Approaches and Methods in Language Teaching 

written by Jack Richards and Theodore Rodgers. 

The psychological and sociolinguistic foundations are based in 

literature as: Educational Psychology written by Anita Woolfolk, An 

Introduction to Sociolinguistics written by Janet Holmes and the legal 

foundation are sustained by La Constitution de la Republic del Ecuador y la 

Ley Orgánica de Educación Intercultural. 

THEORICAL FOUNDATION 

DIDACTIC GAMES  

Definition 

Didactic games or educational games are interactive activities that 

have as objective the students’ learning. Didactic games have 

demonstrated to capture the attention and curiosity of the student 

throughout the activity made, to broke the affective barrier during the 

learning, also to generate a direct relation between the existing information 

and the new language, and promote the cooperation inside the classroom 

(Wang, 2010, p. 131). Juan & Garcia (2013) make reference to the 

described bye the teacher Marina Yagüello which make affirmation that the 

human being birth gifted with the capacity of develop activities by mean of 

the play (p. 171). This reinforces the approach of a natural learning through 

an innate tool. 

Didactic Games approach with the Age of the Student 

While is true that exist a wide variety of didactic games, it is important 

to determine the most adequate to accomplish with the pedagogy 

objectives. An important factor and determinant for the selection of the right 

game is the age, which must be identified before the execution of the 

activities (Juan Rubio & García Conesa, 2013, p. 174) 
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At the age of six the students preferred outside games, so it is ideal 

to generate games where they make some activities like run, jump, dance 

or maybe a special sport. 

• At the age of seven their focus are in crafts, whence it can be 

designed objects with material of their environment. 

• At the age of eight they are attracted by the orthography and linguistic 

keys. 

• At ten to twelve years they feel motivation by group works. 

These preferences by stages are an important reference at the 

moment to select the didactic game that catch the most of the attention in 

the students (Juan Rubio & Garcia Conesa, 2013, p. 174). 

Classification of Didactic Games  

Juan & Garcia (2013) explain that didactic games can be classified 

agree with the: The Objective, The Performance , The Approach and the 

Resources (p. 176). 

According to its Objective.- Is based in the quantity of winners will be 

in the classroom. Are divided in Competitive Games when only there is a 

winner and Cooperative Games where all the students take participation to 

achieve the objective of the game (p. 177). 

According to its Performance.-  Identify the didactic games in base of 

the steps that they follow for their development. These are divided in : 

Games of Empty of Information based on the interaction of the students with 

an precise information, Inquiries Games which each student have an 

accurate information and their classmates must identify what information 

has each one, Puzzle Games where collect and organize data to achieve to 

complete the task, Hierarchy Games are based in the identification of 

information to be organized by order of importance, Pairing Games that let 

the student relation the information that have with the information that other 

student in the class has, Selection Games in which pupils have to identify 
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what is the information that all have in common, Interchange Games allow 

that students interchange information or tools with others to complete the 

task, Roles Games in each children is identified with a character explaining 

his characteristics and the Simulations where is worked with own actions 

regarding real life (p. 177). 

Agree to the Approach.- Focused in the obtained results in the 

student, due they are classified in Games of Language Control and 

Communicative Games (p. 178). 

Agree to the Resources.- Are determinate in accordance with the 

tools that have in the moment of execute the activities in the classroom. 

They are divided in: Games without Additional Resources Available, Games 

of Paper and Pencil or Blackboard, Crafts Games, Table Games, Games 

with Charts or Matrices (p. 179). 

Benefits in the Application of Didactic Games 

A study made by Blacklund & Hendrix (2013) showed the high 

percentage of the positive results obtained in the application of didactic 

games in some subjects. Inside this study the experiments made in the 

foreign language subject gave positive results showing that didactic games 

are a strategic tool into the teaching – learning process. 

Wang (2010, p. 131) along with Juan & Garcia (2013, p. 175) agree 

in that application of didactic games in the learning of a foreign language: 

• Free the student of the limitations presented by the affective part. 

Due that “Students need to be motivated to learn beyond rote 

methods. Affect (or emotion) often has been neglected as a 

dimension of motivation and learning” (Wang, 2010, p 2). 

• Allow the pupil inquire new information improving his communication 

since evaluate his previous knowledge and the knowing they require 

to carry out the activities related to the game (Wang, 2010, p.4). 

• Stimulate the teaching – learning process. 
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• It is adaptable to the age, knowledge level and abilities that the 

student domains due that “as students do not necessarily understand 

effective teamwork until they have participated in and learned from 

this course application” (Wang, 2010, p. 4). 

Objectives of Didactic Games  

For Juan & Garcia (2013) the objectives that must be considered in 

the application of didactic games are the following: 

• To stimulate the use of the communication based in the real life. 

• To increase the motivation of the student in a foreign language. 

• To improve the environment in the classroom during the teaching- 

learning process. 

•  To let to the student learn in his own pace. 

• Develop the cognitive part of the pupil. Wang (2010) explains that: 

 

The benefit of active learning to courses and curricula is that it 

involves student engagement in activities, simulating higher-

order thinking, problem solving, and critical analysis, and 

providing feedback about the learning process to both teacher 

and students. It also places greater emphasis on student 

exploration of attitudes, values, and habits, and can increase 

student motivation to learn and improve their abilities (p. 2) 

Steps to follow in a Didactic Game 

Juan & Garcia (2013) suggest applying the following methodological 

proposal during the application of didactic games: “to give instructions, to 

organize the class, to start the game” (p. 181). 

The instructions that are given to the students should be short, clear 

and simple. If the pupils have low or nothing knowledge in the language to 

be learned, the teacher has the power for first and only occasion, to explain 

them in the maternal language. 
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In the organization of the class it must be considered that the game 

to be applied will be inclusive and that have as objective that all the students 

will participate in the same proportion. 

When the game starts, the tutor should make sure that the 

stipulations of it have been understood for everybody. 

The Role of Learner and Teacher in Didactic Games  

Based on the communicative approach applied in the classroom it is 

evident that the participation of the teacher as the student its dinamic and 

interactive without to lose the control of the functions that each one develop 

and possess. 

For didactic games, the role of the student must be participative, 

predisposed in a positive way to make the activities proper of the activity to 

do either with researching or with the direct production of the language. 

The teacher role should be a moderator of the activities that will  

facilitate the classes to hold an ordered process of learning, he should 

motivate his students to balance the affective factor of them and as guide 

he has the obligation to give rules which that the student can begin the 

needed research to accomplish with the tasks. During and at the end of the 

activities must evaluate the performance of each student to take actions that 

improve the group achievement in general. 

INFORMATIONAL LISTENING 

Definition 

Informational listening is known as the part of learning process in 

which, the human being, based in the learned sounds since his conception, 

formulates expressions in form of ordered phonemes that represent the 

words that  suggest feelings, objects or actions. 
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Nunan makes reference to “Listening: to a sequence of instructions”. 

The author categorized it inside of the types of Listening Purpose and 

explains that “Listening to a sequence of instructions for operating a new 

piece of computer software requires different listening skills and strategies 

than listening to a poem or short story”. (Nunan, 2012, p.204). That is, there 

are required various instructions to reach the objective in the listening that 

is happening in that moment and which have a determinate  purpose that is 

the posterior implementation of an action or the acquisition of more 

information as in the case of the listening of a poem or a short story. 

Importance 

In listening exists two big needs in the person and those are: being 

listened clearly and hear new words or phrases to improve the vocabulary, 

these actions allow to capture adequately a message and react to it with a 

message easy to interpretate to the rest of the audience in the environment 

where they are. 

The need to be heard with clarity was summarized by the doctor 

Ralph Nichols (2000) in his discourse expressed in the First Annual 

Convention of the International Listening Association; in which emphasize 

that big  companies as The Ford Motor Company or Sperry Rand 

Corporation used slogans as “We Listen Better” or “We understand the 

importance of listening” (p.3). Making allusion to the importance of being 

effective listening. 

Brownell (2013) mentions the phenomenon of an efficient listening 

and highlight the time dedicated in listening for a student in all his academic 

life and the results obtained if the listening is efficient. Also explains the 

invaluable that becomes a person with an effective listening (p 4). So it 

stresses that a poor listening affects in huge measure when the 

communication is carried out in big distances or with persons of other 

cultures  (p. 5). The same author evidences that, from all the abilities of 



 

 

19 

 

communication the first to be learned and is continuing used during the 

formal instruction is Listening (Brownell, 2013, p 6). 

Informational listening is implemented throughout all the academic 

stage of a student in the acquisition of information that he will possess in 

the classroom and outside of it. If the student spends time and suitable 

strategies in listening, his listen will be effective. 

Models of Listening Process related to Informational Listening 

This phase of the process also is identify for some authors with other 

references such as: The Bottom-Up Model mentioned by Nunan (2012) and 

for Flowerdew & Miller (2008). 

Nunan (2012) defines that exists two models of process in which the 

pedagogy has been based during some years, which are: The Bottom-up 

and the Top-Down models. For the case of The Bottom-up expresses that: 

Assumes that listening is a process of decoding the sounds that 

one hears in a linear fashion, from the smallest meaningful units 

(or phonemes) to complete texts…phonemic units are decode 

and linked together to form words, words are linked together to 

form phrases, phrases are linked together to form utterances, 

and utterances are linked together to form complete meaningful 

texts. (Nunan, 2012, p. 200). 

For Top-Down model Nunan (2012) explains that: “the listener 

actively constructs the original meaning of the speaker…use incoming 

sounds as clues, using prior knowledge of the context and situation within 

which the listening takes place to make sense of what he or she hears” (p. 

201). 

Flowerdew and Miller (2008) illustrate The Bottom-up Model that, 

after gain sounds introductory to hear. 
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Listeners build understanding by starting with the smallest units 

of the acoustic message: individual sounds, or phonemes. These 

are then combined into words, which, in turn, together make up 

phrases, clauses, and sentences. Finally, individual sentences 

combine to create ideas and concepts and relationships between 

them. (Flowerdew & Miller, 2008, p. 24). 

They describe the procedures of asociation of phonemes until reach 

ideas, and furthermore indicate that is applied the basic proceeding of the 

communication. 

The approach of each one of these authors allow determinate that 

informational listening is the phase in which the words are obtained to create 

the vocabulary of the learned language. The scheme  used to perfom it is 

the creation of a sequence of instructions or commands that identify objects 

and actions to be executed by the listener who at the same time will enriched 

the ideas produced for the hearer. However, the two authors accord that it 

is neccesary that occurs at least a minimum feedback by the student to 

evaluate the results of the generated ideas from the auditor. 

Characteristics 

Explicitness 

Focused on a practical learning and with long terms results, will use 

words and simple expressions within the actions given in a determinate 

order , this avoid that the student will be focused in pragmatic processes 

that result in the  approach of his attention to cover inmmediate needs 

without long terms results. (Brunfaut & Révész, 2014, p. 145) 

Moderate Learnig 

Informational listening requires that all the expressions used during 

the learning of language by mean of listen be easy and of simple 

comprehension. Inside the fields that must be controlled this conditioner can 
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be found: Faster Speech and Structure of Expresions. Since as articulate 

Brunfaunt & Révész (2014): “Faster delivery of speech is assumed to cause 

more listening difficulty, because it affords a shorter period of time to 

process the incoming information” (p. 145). Also explain in their 

investigation the important of using the correct formats, they analyzed “the 

effect of multiple-choice versus open-ended questions” and indicated that 

multiple-choice questions are easier (p. 146). 

Approach related to Informational Listening 

For the implementation of informational listening inside learning 

process the idyllic approach is what Flowerdew & Miller (2008) identify as 

Communicative Approach that expose the importance of the use of daily 

situations of the real life for that apprentices practice own expressions of the 

communication, as long as the mistakes occured during the process will be 

acceptable (p. 12). 

Richards & Rodgers (2005) mentioned to this proceeding as “The 

Natural Approache” and indicate that is the natural action in the adcquisition 

of morphemes and phonemes which the student can start to develop the 

communication in a second language (p. 178). 

Nunan (2012) identifies to this expressions as “Authentic Data” and 

suggest options as listening radio, television, in the analize of 

advertisements and all example obtained in real life (p. 212). Also 

mentioned a “relationship between instruction and acquisition” (p. 43) in the 

analyzing of natural process of learning. 

The Role of Learner and Teacher in the Informational Listening 

Process 

Inside the develop of Listening the pupil is considered as a sponge 

that absorbs knowledges, that is to say that is a receptive actor or pasive. 
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However, and as Nunan explains (2012) the teacher needs to test 

the achievements reached by the student into the learning process and it is 

in that moment when the pupil requires use both kind of strategic 

procedures: Bottom-up and Top-Down, to generate the expected feedback 

and that the student can use the information already acquired in the 

acquirement of new knowing (p. 211). 

The role of the teacher  

For Juan Rubio & Garcia Conesa (2012) the communicative 

approach has changed the traditional roles of the teacher and the student, 

thus redefined the functions into the classroom in the following way: 

The roles of the tuthor are: To control, to evaluate, to organize, to 

promote, to participate, to interact. As monitor he has the function of regular 

the performed activities inside classes such as the language that pupils use 

to communicate themselves taking into consideration that are in the process 

of acquisition of a foreign language, inclusive he has to controll the activities 

that students make inside of classroom. These actions should be made with 

flexibility to do not cause an opposite effect with the learning process in the 

apprentice.  

As inquisitor must consider make the corrections cautiously to do not 

de-motivate to the student, should hold up a flexible focus in the 

amendments and know the precise moment to generate an adjustment 

distinguishing when it is not necessary to do it. 

As organizer the teacher has the responsability to plan the tasks to 

be made in class-hour and give instructions to the pupils of how they can 

perform an assignment, for then verify that directions will be understood by 

the class and when the work has started the functions of the controller have 

been observed correctly. 

As promoter should maintain the motivation of the pupils to make the 

designed work, in occasions can give suggestions for the accomplishment 
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of one activity without interfere completely to the point of take a role of 

executor more than a promoter. 

As participant he mainly shall to consider do not lose the order of 

roles into the classroom and contemplate that in order to the activity done 

he could develop this role. 

As resource he must remain as an informative reference for the 

pupils due to he is the person that has major knowledge inside the 

classroom. This function also is subject to the activity that it has been 

developed in classes. 

The role of the student 

Likewise Littlewod (2001) explains that for the student role are 

determined fout important factors as : Age, Aptitude, Affective Factor, 

Personality. 

Regarding the age of student, indicates that although it exists a 

critical period in learning, the quantity of time that an apprentice is exposed 

to a second language also influences in the acquisition of it. That is to say 

that is significant the exposition that the pupil suffers and affect him more 

that a determinate age. 

As well as, in the mother language, the aptitudes between students 

are variable so that the second language will be affected also for the 

aptitudes that each pupil show during the process. 

The affective factor is the predisposition of the student in the 

acquirement of knowing in respect of a new language, and this comes both 

of the intrinsical motivation that controles the disinhibition of the child to 

produce in a new language, as the extrinsic that comes of the people of his 

enviroment either with rewards or punishments. 
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The personality is considered too a role due to the extroverts 

students are not affraid to produce in a new language in difference of the 

introverts that usually have fear in make it. 

Additional to these roles also must consider an extra factor that is the 

food culture that a pupil possess, due to in some occasions him do not have 

a correct feeding, what impedes that can mantain his attention in the class 

and as consequense he cannot pay completely. 

 

THE DIDACTIC GUIDE 

The didactic guide, also known as institutional material “specify 

subject matter content, even where no syllabus exists, and define or 

suggest the intensity of coverage for syllabus items or tasks require” 

(Richards & Rodgers, 2005, p. 29). As is mentioned, these activity must be 

strategicaly related to comply with the pedagogic goals required. 

Objectives of the Didactic Guide  

Richards & Rodgers (2005) divide the objectives of the didactic guide 

according with the instruction system to apply in the tasks that is to say that 

are divided in objectives for a grupal instruction and for and for and 

individualized instruction system: 

For a groupal instruction system the objectives are: 

• To develop competences of negociation, interpretation and 

expression. 

• To interchange relevant and interesting information relegating 

grammatical forms. 

• To versatilize the tasks by mean of the variety in texts and visual 

resources. 

For an individual instruction system the objectives are: 
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• To individualize the progress of each student 

• To let different kind of learning 

• To permit the use and study independent 

• To allow the selfappraisal in the learning process 

Particular characteristics of didactic guide related to the Project 

To the elaboration of the didactic guide of this project are considered 

the “levels of conceptualization and organization” (Richard & Rodgers, 

2005, p. 19), which are: 

• Approach.-: The Natural Approach and Communicative Language 

Teaching. 

• Syllabus or Method: Notional/ Functional 

• Evaluation or Method Analysis: Tasks related about information 

contrast and information transfer furthermore is linked with interactive 

games. 

• Procedure: Taking Notes (Cognitive), Cooperating (Interpersonal)  

Selective Listening (Linguistic) and Brainstorming (Creative). 

The Role of learners regarding the use of the didactic guide 

Richards & Rodgers (2005) define the rol of the student in respect to 

the use of the didactic guide in five main points: 

• To organize it learning process and to take responsability of the tasks 

• To Evaluate the development of its learning  

• It integrates with other pupils and interacts with them. 

• To learn from the classmates. 

• To learn of ihis educative environment: teachers, students, study 

material (pe 28). 
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The Role of teacher regarding the use of the didactic guide 

Richards & Rodgers (2005) define the role of the teacher regarding 

to the use of the didactic guide in the following form: 

• To define the function that teacher has inside the activities that the 

guide provides. 

• To control the classroom, based in the learning pattern. 

• To determine the content previously checked to be used in during the 

class. 

• The grade of interaction between the teacher and the student (p.  28). 

FOUNDATIONS 

EPISTEMOLOGICAL FOUNDATION 

Epistemology according to Tamayo (2004) "presents knowledge as 

the product of interaction of a man with his environment, a knowledge that 

implies a critical process through which man organizes the learned until he 

systematizes it" (p. 24). This project aims to explain how it was possible to 

identify a reality or empiricism and through a research procedure, it 

becomes a knowledge or theory, i.e., the observation made to the lack of 

informational listening, by analyzing the state of the Subject of study and its 

environment, later to study existing theories that support the knowledge to 

be evidenced, and the application of a didactic guide with games, can 

improve the performance of the subject of study. 

The objective of teachers is grant to the apprentices pedagogy 

chances that throw positive results during the class and that maintain the 

domain about the learned in their social environment or out of it (Nunan, 

1999, p. 75). But one of the challenges that they face is to keep the constant 

attention of the students and overall stimulate their cognitive development 

which embrace: “the participation in class, the creativity, originality the 

sociability and the creation of a behavior pattern in class” (Juan Rubio & 
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Garcia Conesa, The use of games in teaching of English in primary 

education, 2013, p. 170) The task is even more complex when the learning 

is related to a different language than the maternal one, as it is added the 

objective to make that pupil keep the motivation of a foreign language to 

which only is exposed during the class-hour and in spite of that to make 

mental relations with the learned, his daily activities and the domain of the 

new learned language (Wang, 2010). 

The aspects mentioned in the last paragraph, make think 

immediately in ludic tools as didactic games to achieve the goals due that 

into of fields of pedagogy it has been considered one of the most effective 

tools to achieve this objective. 

PEDAGOGICAL FOUNDATION 

One of the two founders of International Listening Asociation, the 

Doctor Ralph Nichols expressed the following: “The most basic of human 

need is the need to understand and be understood. The best way to 

understand people is to listen to them” (Nichols, 1980, p. 4). Making 

reference of the importance of the listening during all the life of a human 

being and the study of himself, achieving cover the need to interact with 

other individuals by mean of listen the sounds produced to establish the 

communication and reprocuce them to express sensations and facts. Due 

to mentioned before and that all the learning processes by mean of listening 

has been widely studied a brief explication about the Communicative 

Auditive Learning process will be given to understand in a clear way the 

theme of this project that is centered in: what is the Informational Listening 

(Dependent Variable) and the positive changes that occurs with the 

adequate use of Didactic Games (Independent Variable), later the concepts 

of each one of the variable will be clarified and the importance they have 

within the teaching-learning processes. 
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AUDITIVE COMMUNICATIVE LEARNING 

It has been told that Auditive Communicative Learning is the process 

by which the human being receives infotmation by way of phonetic sounds 

or morphemes, another type of audible mechanical propagation that is in 

his environment, transforms it in knowledge and then reproduce the learnt 

by mean of habilities that receptor has, also called main subject of the 

process. The forms of reproduction of knowing can be Oral Expressions, 

Written expressions or Mimic expressions, in the last one are categorized 

body reactions. In this process are identified three stages: Discriminative 

Listening, Informational Listening and Critical Listening (Nichols, 2017, p. 1) 

The Discriminative Listening is the hability to identify sounds in a 

general mode. The begin of Discriminative Listening starts before birth, 

since the maternal belly where the sounds are distinguished and this let the 

introduction in the process of familiarization with the sounds of the 

environment, it starts since the week 16 of the fetus when him initiates to 

hear the beating of the mother’s heart, her voice, the blood flowing in the 

umbilical cord. In experiments made with pregnant women it is detected that 

the exposition to phonetic impulses to the fetus during the pregnancy 

propicious and adequate pre-learning of the language in children after his 

birth (Flowerdew & Miller, 2008). This action continues thoughout the first 

month of life in which, can distinguish the voices of his family, sounds of 

domestic animals, the sound of objects form the environment around the 

baby which usually are in his home. The child reacts to these first sounds 

with body movements showing them on his face and his body. It is the result 

to receipt sounds without make an analysis of its meaning. This part of 

learning is instinctive and is the beginning of the development of the 

kwnoledge. 

Informational listening it is referent to the hability of hears phonetic 

sounds in form of words that are related to abstract objects or concrets, 

which are acquired by mean of orders or directly with the pronunciation of 
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them without generate value judgments regarding the listened. In this phase 

of learning process it happens the lexicon acquirement that will be used to 

create future expressions in the learner listener. The information of this 

phase will be widely explained in this chapter since it is based in the object 

of study of this project (Nichols, 2017, p. 3) 

Critical Listening, defines the last part of auditive communicative 

learning process. In this point the words or phrases accepted by the 

apprentice go through the previous phases and are also evaluated based 

on the knowledge acquired and the meaning of words to make value 

judgments and identify if the received is right or wrong (Nichols, 2017, p. 4). 

The use and dominion of this tipe of listening depends of the quantity of 

knowing and lexicon that have the listener to discern the information 

received, while more widespread is the previous knowledge, it is easier the 

use of critical lsitening about a particular theme. It must be considered that 

this phase permits to the prentice -listener to play with the content and no 

the text or the person that is expressing it. Also achieves that; in the 

scrutinize of more information respect to the theme that is being treated, will 

can obtain more details of it. For this part of learning process the cognitive 

development of the apprentice  reaches his major activity. 

For the characteristics of the draft, the particularities of Informational 

Listening are detailed for acquisition of vocabulary that is made by the 

student  and will  facilitate the domain of the language both in the classroom 

as in his daily life. 

Some writers as Nunan (2012) and Richards & Rodgers (2005) 

accord that the current learning process is close in the need that pupils 

have, based on the exposed before, this project has as objective to develop 

an effective strategy that permits to the student, in an easy way, to get the 

learning goals in a foreign language which is the production of it by mean of 

any of its abilities. 
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Nunan (2012) expresses that “The important thing is that program 

planners and teachers should select a mix of tasks to reflect the pedagogic 

goals of the curriculum” (p. 53). To get the pedagogical goals there are 

several kind of approaches and these are structured through the curriculum. 

It also expresses that “the field of curriculum development has been divided 

into syllabus design, methodology, and evaluation” (p. 72). 

Agree with the characteristics of the subjects of study of this project 

are exposed each one of the parts of the pedagogical structure that are 

related with itself; Approach: The Natural Approach and Communicative 

Language Teaching, Method or Syllabus: Notional/Functional, Evaluation or 

Method Analysis: Interactive Games, Information Contrast Task and 

Information Transfer Task, and Procedure: Taking Notes, Cooperating, 

Selective Listening and Brainstorming, etc. 

THE NATURAL APPROACH 

Approach 

Richards & Rodgers (2005) describe this as a process similary to 

acquisition of the maternal language process, focused in the language 

abilities, that do not distinguish complex grammar stuctures but rather that 

the student acquire the listened idiom. 

Method Analysis 

It is a design focused in beginners that do not have any knowledge 

of the language or that do not overcome the level of initial knowledge. It 

defines two goals: 

• Basic personal skills: oral (listening real information) and written 

(writing personal notes) 

• Academic skills: oral (listening a lecture) and written ( take notes)  
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Procedure 

The process exposed for this approach according to Richards & 

Rodgers (2005) is the following: 

1. To use short and simple expressions 

2. To teach the names and parts of the body, numbers, sequences 

3. To introduce the name of objects into the generated expressions 

4. To utilize the characteristics from the member of the class  

5. To show figures while it is detailed but with other words 

6. Combine the shapes with previous phrases 

7. To motivate to the students to describe the forms presented in class 

COMMUNICATIVE LANGUAGE TEACHING 

Approach 

Based in four competences: grammatical, sociolinguistic, discourse 

and strategic. It is focused in the use of the information that the student 

possesses by mean of the interaction with his classmates. 

Method Analysis 

According to Richards & Rodgers (2005) it is defined: 

• Integral content level  

• Linguistic and instrumental level  

• An effective interpersonal level 

• An learning requirement level  

• An linguistic goals level  

Procedure 

The shown process for this approach in accordance with Richards & 

Rodgers (2005) is the following: 

1. A brief presentation of each student 
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2. Oral Practice about previous point 

3. Elaborate “Wh” questions 

4. Structuring expressions  

5. Made simple grammar structures 

6. Interpretative activities  

7. Activities using oral production  

8. Review of the homeworks 

9. Evaluation the learning produce 

Because of the characteristics of the subjects of study and the 

scheme that is desired to be implemented in the activities, it is created the 

need to compile several strategical activities in a didactic guide related to 

the games and that improve the informational listening, fulfilling this way 

with the learning objectives. 

PSYCHOPEDAGOGIC FOUNDATION 

There are pedagogical and psychological considerations that affect 

to the student and his learning process, these considerations are: Language 

Start, Critical Period, The Affective Filter and Knowledge of Teachers. 

START OF LANGUAGE 

The first expressions issued by a child come from the sounds 

previously heard in his environment and the nedd to express his sensations 

and perceptions. To begin the communication he had to make use of his 

auditive resourse and responding by mean of his oral resource. In this point 

in the begin of the communication of a human being where it is confirmed 

that both for maternal language (or dominated L1) and for the later acquired 

language (denominated L2) it is required as main and initial abilities the 

listening and speaking. 
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CRITICAL PERIOD 

The natural process metioned before must be performed in the period 

between the birth of the human being, until twelve or thirteen years old that 

is the time when the brain has the adequate “flexibility” to activate the left 

hemisphere, responsible for the development of the language. This 

phenomenon is known as “Critical Period” (Nunan, 1999, p. 42). The results 

of this “critical period” will define the ability of syntax into the communication 

in the individual. If the period it is stimulated with at least one language, it is 

possible to continue with the normal learning procedure, opposite case any 

effort is in vain (Garmon, 1997). 

INSTRUCTION AND ACQUISITION 

For the acquisition of a second language, Nunan (1999) mentions the 

theory analyzed by Krashen in which expressesthat the acquisition of a 

different language from the native one, requires of a “natural sequence” of 

morphemes and phonemes orderly studied and that this sequence can be 

applied in an indistintic form at the age of the apprentice (p. 43). For the 

initial phase of the learning process of a language, the expressed by 

Krashen it is correct, provided that one or more languages were learned 

since childhood and during the critic period. It is mentioned that Montgomery 

and Eisentein observed that not only it is required the acquisition of a 

language, but also the instruction of it to achieve a correct learning (p. 46). 

This match with the procedure carried out for the acquisition of L1. 

THE AFFECTIVE FILTER 

The affective filter is an affective blocking that defines the reception 

level by the student. If affective filter is low, the acquisition of knowledge is 

facilitated; if the filter is high there is most difficulty in the acquisition of 

knowledge (Richards & Rodgers, 2005, p. 183). 

The suggestions to decrease the affective filter are: 
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• To structure simple activities 

• To focus the learning in vocabulary  

• To position the syntactic structures in background 

• To focus the production of the language by mean of listening and 

reading 

• The speaking should be present in the student in a natural way 

• To contribute with a study environment, flexible and relax 

KNOWLEDGE OF TEACHERS 

One of the factors that affects the performance of the student is the 

degree of preparation of the teacher. It has been checked that pupils that 

was instructed for a tutor with high academic knowledge have a better result 

in their score than who had an average tutor (Woolfork, 2004, p. 2).  

1. To dominate the subject 

2. To know the teaching strategies to apply in learners  

3. The adequate curriculum and programs focused in his/her subject 

and grade 

4. The characteristics of the environment of learners  

5. The learning procedures according learners 

6. The aims of learning process 

SOCIOLOGICAL FOUNDATION 

The Ministry of Education in the Ministerial Agreement No. 041-14 of 

March 11, 2014 estabishes in his third article the application of the new 

curriculum presented in the first article “in all public institutions, 

fiscomisionales, municipals, and privates of the country that offer Basic 

General Education” and in which it is exposed that, only the students from 

eighth, ninth, and tenth grade of Basic General Education will receive five 

hours in the week the Foreign Language subject (Ministry of Education, 

2014, p. 3,4). This generates a gap of knowledge of English in the students 

that did not receive this subject during the years 2014-2016. Although the 
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same Ministry in its Agreement No. 0016-13 called the teachers to perform 

courses of training to achieve the sufficiency in English (Ministry of 

Education, 2013), and in revision of the planning and the books delivered to 

develop the instruction in the foreign language, they are not adapted to the 

knowledge that the students have and therefore the performance will not 

fulfill with the pedagogical objectives required. 

While it is true that in the Ministerial Agreement No. 0052-14 in the 

first article it indicates that in the coast regime English classes will be 

resumed from second year of basic education to third year of baccalaureate 

(Ministry of Education, 2014, p. 2) the students that were between second 

and seventh year of basic education in the years between 2014 to 2016, do 

not have backgrounds of Engish knowledge and for this reason this project 

it is based in the pedagogical focus where are combined instruction and 

acquisition. The Instruction it is based in the delivery of structures by which 

the student will be guided in English subject and the Acquisition it is based 

in the learning process of the maternal language in which the listening is 

stimulated in the pupil and him will be able to start the communicative 

production in any of the remaining skills: speaking, reading, writing. 

SOCIOLINGUISTIC FOUNDATION 

If it is said that the sociology is the science that study the interaction 

of humans with others to achieve the interpersonal relationships, and that it 

is known that the results of listening are presented agreement with each 

student ( this can be Oral or Written) and its interaction with its environment 

inside or outside the classroom, will obtain the conclusion that this 

fundamentation for the required goals will be called Sociolinguistic 

Fundamentation. For Janet Holmes (2001) “Sociolinguistic is concerned 

with the relationship between language and the context in which it is used” 

(p. 1). Into the sociolinguistic fundamentation is determined the linguistic 

analysis that defines the adequate expressions in the games to achieve the 

effectiviti of informational listening. 
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The sociolinguistic fundamentation study “the relationsuip between 

the people in the particular situation” (Holmes, 2001, p.3) therefore, it is a 

guide that let to define factors as: “who they are talking to, in what kind of 

setting, and,  

for what purposes” (Holmes, 2001, p.7) so that the teacher have the 

effectivines in the communication with the student in the moment to apply 

the games during the class. 

Holmes (2001) explains that the affectation in linguistic abilities in one 

apprentice is affected by his environment, for that reason to get a good 

learning of a new language, the teacher should estructure the expressions 

focused in the constant motivation of the pupil. In the case of the subject of 

study of this project, the teacher will consider: the level of knowledge that 

each student has to reach the best communication, the affective filter that 

everybody in the class gets and coordinate the adequate expressions for 

the implementation of the activities inside the classroom. 

LEGAL FOUNDATION 

The maximum authority that regulates the pedagocic process 

exposed in the educative institutions of the State who designates to the 

Ministry of Education as direct regulator entity. Owing to all the citizens has 

rights and obligations are implemented rules for the harmonious 

coexistence, thus are exposed the legal norms that mantain the right to 

education of the citizen which are reflected: In the constitution of the 

Ecuador, the Organic Law of Education, The Organic Law of Intercultural 

Education and The Plan of Good Living. 

Constitución del Ecuador 

Seccion Quinta 

Educación 
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Art 26.- La educación es un derecho de las personas a lo largo de su 

vida y un deber ineludible e inexcusable del Estado. Constituye un área 

prioritaria de la política pública y de la inversión estatal, garantía de la 

igualdad e inclusión social y condición indispensable para el buen vivir.- Las 

personas , las familias y la sociedad tienen el derecho y la responsabilidad 

de participar en el proceso educativo 

Art 27.- La educación se centrará en el ser humano y garantizará su 

desarrollo holístico, en el marco del respeto a los derechos humanos, al 

medio ambiente sustentable y a la democracia; será participativa, 

obligatoria, intercultural, democrática, incluyente y diversa, de calidad y 

calidez; impulsará la equidad de género, la justicia, la solidaridad y la paz; 

estimulará el sentido crítico, el arte y la cultura física, la iniciativa individual 

y comunitaria, y el desarrollo de competencias y capacidades para crear y 

trabajar,. La educación es indispensable para el conocimiento, el ejercicio 

de los derechos y la construcción de un país soberano, constituye un eje 

estratégico para el desarrollo nacional”  

Titulo VII 

Regimen del Buen Vivir 

Capítulo primero 

Inclusion y equidad 

Art. 343.- El sistema nacional de educación tendrá como finalidad el 

desarrollo de capacidades y potencialidades individuales y colectivas de la 

población, que posibiliten el aprendizaje, y la generación y utilización de 

conocimientos, técnicas, saberes, artes y cultura. El sistema tendrá como 

centro al sujeto que aprende, y funcionará de manera flexible y dinámica, 

incluyente, eficaz y eficiente. El sistema nacional de educación integrará 

una visión intercultural acorde con la diversidad geográfica, cultural y 

liguistica del país, y el respeto a los derechos de las comunidades, pueblos 

y nacionalidades” 
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Art. 344.- El sistema nacional de educación comprenderá las 

instituciones, programas, políticas, recursos y actores del proceso 

educativo, así como acciones en los niveles de educación inicial, 

básica y bachillerato y estará articulado con el sistema de educación 

superior. El Estado ejercerá la rectoría del sistema a través de la 

autoridad educativa nacional, que formulará la política nacional de 

educación; asimismo regulará y controlará las actividades 

relacionadas con la educación, así como el funcionamiento de las 

entidades del sistema. 

Ley Orgánica de Educación Intercultural 

Titulo I 

De los Principios Generales 

Capítulo Unico 

Del Ambito, Principios y fines 

Art. 2.- Principios.- La actividad educativa se desarrolla atendiendo 

a los siguientes principios generales, que son los fundamentos filosóficos, 

conceptuales y constitucionales que sustentan, definen y rigen las 

decisiones y actividades en el ámbito educativo: 

bb. Plurilingüismo.- Se reconoce el derecho de todas las 

personas, comunas, comunidades, pueblos y nacionalidades a 

formarse en su propia lengua y en los idiomas oficiales de relación 

intercultural; así como en otros de relación con la comunidad 

internacional; 

Art. 3.- Fines de la Educación.- Son fines de la educación: 
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q. El desarrollo, la promoción y el fortalecimiento de la 

educación intercultural bilingüe en el Ecuador 

Capitulo Segundo 

De las Obligaciones del Estado Respecto del Derecho a la 

Educación 

Art. 6.- Oblicaciones.- La principal obligación del estado es el 

cumplimiento pleno, permanente y progresivo de los derechos y garantías 

constitucionales en materia educativa, y de los principios y fines 

establecidos en esta Ley. 

El estado tiene las siguientes obligaciones adicionales: 

m: Propiciar la investigación científica, tecnológica y la 

innovación, la creación artística, la práctica del deporte, la protección 

y conservación de patrimonio cultural, natural y del medio ambiente 

y la diversidad cultura y lingüística. 

Reglamento General a la Ley Orgánica de Educación Intercultural 

Capítulo II 

De los Niveles de Gestión del Sistema Nacional de Educación 

Art. 3.- Nivel Distrital Intercultural y Bilingüe.- Es el nivel de gestión 

desconcentrado, encargado de asegurar la cobertura y la calidad de los 

servicios educativos del Distrito en todos sus niveles y modalidades, 

desarrollar proyectos y programas educativos, planificar la oferta educativa 

del Distrito, coordinar las acciones de los Circuitos educativos 

interculturales o bilingües de su territorio y ofertas servicios a las ciudadanía 

con el objeto de fortalecer la gestión de la educación de forma equitativa e 

inclusiva, con pertinencia cultural y lingüística, que responda a las 

necesidades de la comunidad.  
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Capitulo VIII 

De la Denominación de Instituciones Educativas 

Art. 111.- Instituciones educativas bilingües.- Las instituciones 

educativas públicas, fiscomisionales y particulares pueden incluir el 

calificativo de “bilingües” en su denominación, siempre que incluyan 

al menos el cuarenta por ciento (40%)de su carga horaria en la 

lengua extranjera de la institución educativa. 

Plan Nacional del Buen Vivir 

Objetivo 3: Mejorar la calidad de vida de la población 

3.7. Fomentar el tiempo dedicado al ocio activo y el uso 

del tiempo libre en actividades físicas, deportivas y otras que 

contribuyan a mejorar las condiciones físicas, intelectuales y 

sociales de la población. 

Objetivo 4: Fortalecer las capacidades y potencialidades de la 

ciudadanía 

4.4. Mejorar la calidad de la educación en todos sus niveles y 

modalidades para la generación de conocimientos y la formación 

integral de personas creativas, solidarias, responsables, criticas, 

participativas y productivas, bajo los principios de igualdad, equidad 

social y territorialidad 

4.5 Potenciar el rol de docentes y otros profesionales de la 

educación como actores clave en la construcción del Buen Vivir 

4.7 Promover la gestión adecuada de uso y difusión de los 

conocimientos generados en el país 

4.8 Impulsar el diálogo intercultural como eje articulador del 

modelo pedagógico y del uso del espacio educativo 
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4.9. Impulsar la formación en áreas de conocimiento no 

tradicionales que aportan a la construcción del Buen Vivir 

Objetivo 5: Construir espacios de encuentro común y fortalecer la 

identidad nacional, las identidades diversas, la plurinacionalidad y la 

interculturalidad. 

5.3 Impulsar los procesos de creación cultural en todas sus 

formas, lenguajes y expresiones, tanto de individuos como de 

colectividades diversas. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALISYS AND RESULT DISCUSSION 

METHODOLOGYC DESIGN 

Every success process of investigation has behind of it organized 

steps to follow  in which the required information is fulfilled in order to get 

the problem solved, to know the real necessities of the characters of the 

observed phenomenon  and with that to have a clear idea of the possible 

solutions or improvements of itself. However, it is appropriate to mention 

that “The model is not compulsory” but “is just a guide where the basic 

searcher makes use of it for the development of his design” (Tamayo, 2004) 

Tamayo (2004) explains it is important “to determine what has been 

the procedure to demonstrate the correct topic due to the special method 

that every science required, according to the nature of the facts that it 

studies” (p. 54). That is why in order to get the effectiveness of this project; 

it states that the ideal methodological design is the Empirical research that 

is a pure experimental design. It is because the manipulation of the 

independent variables to generate a positive effect in the depend variable 

inside a controlled setting. (Tamayo, 2004) 

With pretest – posttest and control group.- The groups that belongs 

to the experiment are assessed previously, in one or some groups are 

applied the phenomenon studied while a group is selected in which there 

will not have any activity recognized as control group, at the end there will 

apply an evaluation and the results will be compared among the other 

groups. 

Based on the information above is concluded that the design to do in 

this investigation is with Post-test and control group due to the evaluation 

applied to the students of Eighth grades of Unidad Educativa Básica “Perla 

del Pacifico” in which the positive results of the application of the games 

(independent variable) are exposed about the hearing abilities (dependent 
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variable) of the students in a control and safe atmosphere controlled by the 

investigator that  will be comparing later with the result of the group of the 

control that was not a direct part of the experiment so that get the final 

results. 

TYPES OF INVESTIGATION 

It is difficult to use one type of investigation to elaborate projects well, 

while the phases of the methodology method are applied it is required a 

variety of strategies that facilitate the information that support the project, 

the same situation happens with the data collected that is used to take 

decisions and obtain the expected results. The types of investigation used 

in this project were: Documental, Field investigation type quali-quantitative 

and Experimental Pure. 

 

Documental Investigation. - It allowed that the variable of the study 

has been analyzed among them. The dependent variable has as a main 

characteristic the acquisition of vocabulary based on the commands and 

instructions required an independent variable that has harmony with the last 

one with the purpose of obtaining the wanted result. That is why the gamers 

were selected as the independent variable. (Tamayo, 2004)  

Quali-Quantitative Field Investigation. - To know if the hypothesis of 

the Perla del Pacifico School is real, will be applied an analysis of the 

necessities of the students and the development of the teachers of that 

institution through that the use of closed surveys and interviews 

respectively. To take the analysis of the institution, the reliable of the 

information is showed. The Head master and the English area teachers are 

interviewed to obtain the actual status of the English teaching process and 

have the characteristics of it. About the students’ surveys, they will be 

recopile to generate the analysis to all the necessities and doubts that they 

have about the English language and how the teachers monitor them during 

the teaching process. (Tamayo, 2004) 
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Experimental Pure.- With all the obtained data in the documentary 

investigations of field, will proceed the elaboration of an instructive that will 

be used as a learning tool and allow to know the favorable changes that the 

Informational listening has on the students through the use of games. In this 

part of the process, the variables are manipulated to study the development 

of them to be applied in a real atmosphere and observing with details, the 

subjects of the studies that are applied to the study subjects that are the 

students of the Eighth grades of the Unidad Educativa “Perla del Pacifico”. 

(Tamayo, 2004) 

 

POPULATION AND SAMPLE 

 

Population 

 

It is defined as the total subjects of the object of study that in their 

majority of the investigations have one or more characteristics in common. 

To make it is important to have the following conditions: Homogenizes, time, 

Space and Quality. (Tamayo, 2004) 

• Homogenizes. - The student’s subjects of observation have their 

ages around six and fifteen years and are in their elementary grades 

of education. 

• Time. - The period that the behavior is observed is between 2016-

2017. 

• Space. - The population is located in the Unidad  

Educativa “Perla del Pacifico”. 

• Quality. - The students’ population is around 833 students. 

 

The population of the Unidad Educativa “Perla del Pacifico” is divided in the 

following way:   
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Chart No. 1  

Population 

Characteristics Frequency Percentage 

Authorities 1 0.1% 

Administrative people 3 0.4% 

Teachers 27 3.2% 

Students 802 96.3% 

TOTAL 833 100% 

The population to be studied is Finite, real and polynomial. (Tamayo, 

2004) 

 

• Finite. - It is defined to have an exact and limited quantity of elements; 

this population has 833 study subjects. 

 

• Real.- because it is based in concrete elements, the community of 

the Perla del Pacifico Elementary School 

 

• Polynomial. - A Polynomial population has particular definitions, the 

population has a characteristic the members of the community of the 

Perla del Pacifico Elementary School who are in the elementary 

education and has almost nothing of knowledge of English. 

Sample 

Every researcher has the facts of time, resources, and effort that are 

limited during the process of observation of this phenomena. In fact, some 

subjects are selected of the population studies that have a considerable 

quantity of characteristics in common, with the object to get a sample of the 

close and real information of the population. 



 

 

46 

 

The sample of the Eight Year students of Elementary education is 

possible to define that it is a stratified sample because one of the main 

characteristics of this investigation is the pensum or hours designed for the 

English teaching. 

To do the sample is applied a probabilistic sample simple randomly 

because it is obtain through the use of formula and any subject can be 

participant of it. As it is mentioned before, the population object is compound 

by 833 subjects in which it is applied the following formula: 

 

In the sample, it shows the following results: 

n: size of the sample 

N: size of the population 

σ: Standard deviation of the population  

Z: 2.58 of reliability as reference of 99 %. 

e: Error margined of the sample for the application of the  formula it 

will take into account 2%   

So the formula will state like this: 

 

The values are replaced by the values of studies in the investigation: 
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To determine the fraction of the sample it will be applied the following 

formula: 

 

 

Applying the population chart: 

Chart No. 2 

Population Chart 

Characteristic Quantity Percentage Sample per fraction 

authorities 1 5.70% 0.06 

Administrative people 3 5.70% 0.17 

teachers 27 5.70% 1.54 

students 802 5.70% 45.71 

TOTAL 833  47.48 
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Due to the characteristics of the study that are made it is defined that 

results stay in the following way: 

 

Chart No. 3 

Sample Fraction of Experimental Group 

CHARACTERISTIC SAMPLE FRACTION 

Authorities  1 

Administrative People 0 

Teachers 1 

Students 45 

TOTAL 47 

 

Chart No. 4 

Sample Fraction of Group of Control 

CHARACTERISTIC SAMPLE FRACTION 

Authorities  1 

Administrative People 0 

Teachers 1 

Students 45 

TOTAL 47 
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OPERATIONALIZATION OF VARIABLES CHART  

Chart No.5 

Operationalization 

Variable Dimension Indicators 
IN

D
E

P
E

N
D

E
N

T
 V

A
R

IA
B

L
E

 

Didactic 
Games 

Definition 
Interactive activities that 

have as objective the 
students' learning 

Approach Of Didactic Games 
agree with the Age of the 

Student 

Outside Games 

Crafts 

Linguistic keys 

Group Works 

Clasification of Didactic Games 

Accoding to its Objective 

According to its 
Performance 

Accoding to its Approach 

Agree to the Resources 

Benefits in the Application of 
Didactic Games 

  

Objectives of Didactic Games 

To Stimulate 

To increase 

To improve 

To let 

To Develop 

Steps to follow in a Didactic 
Game 

  

Roles 
The Role of Learner and 

Teacher in Didactic 
Games 

D
E

P
E

N
D

E
N

T
 V

A
R

IA
B

L
E

 

Informational 
Listening 

Definition 

When the human being 
formulates expressions in 
form of ordered phonemes 
that represent the words 

Importance     

Models of Listening Process 
related to Informational 

Listening 
  

Characteristics 
Explicitness 

Moderate Learning 

Approach related to 
Informational Listening 

The Natural Approach 

The Role of Learner and 
Teacher in the Informational 

Listening Process 

The Role of the Teacher 

The Role of the Student 
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METHODS OF INVESTIGATION 

Based on the methodological design mentioned before to get the 

execution of the same steps it is define that the methods of the investigation 

to use are the followings: 

1. Observation: Identify as a part of the Empirical Method, it is used as 

the beginning process to detect the phenomenon that represent in 

the affectation of the games in the development of the hearing 

abilities of the students. (Taylor & Bogdan, 1987, p. 50) 

2. Surveys and interviews: Part of the empirical methods were used to 

extract the previous information of the phenomena, which in that 

moment was the hypothesis. (Taylor & Bogdan, 1987, p. 102)    

3. Inductive: Based on the steps of this method are the observation, 

classification, study and conclusion of the phenomena studies, which 

keeps the relation with the methodological design, proposed by the 

analyses gradually of the development of the informational listening 

in the eighth grades students. This method is qualified as Technical. 

(Taylor & Bogdan, 1987, p. 145) 

4. Inferential Statistic: This method is used in this project because the 

subjects of the study represent a population sample and tabulated 

the data collected to generate respective results. (Taylor & Bogdan, 

1987, p. 159) 

5. Comparative.- Método que permite describir un fenómeno 

observado, formar nuevos conceptos, evaluar hipótesis mediante la 

comparación de dos o mas reacciones presentadas en un 

experimento. (Collier, 1993, p. 1) 

 

INSTRUMENTS AND TECHNIQUES OF INVESTIGATION 

In many occasions, the technique is confused with the investigation 

instrument because of the letters used for both are the same but it is 

important to recognize that the technique is the mechanism or low 
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procedure in which the information is collected and the instrument of 

investigation is the concrete tool that will be applied to collect the 

information. 

 

The techniques and tools of investigation used in this project were 

observation, arching bibliographic, interviews and surveys. 

 

• The Observation is the initial point in which the hypothesis is defined 

and work for the whole project. The types of observation were: 

 

o Field observation: we visit the Unidad Educativa “Perla del 

Pacifico” to study the phenomena and its atmosphere. It will 

guarantee that all observed are much more authentic and 

have accretive conclusions. 

o Contestant Observation: The observation passed to be from 

simple to a participative one for the researcher because of 

the activities generated. 

o  Direct observation: related with the above it allows to make 

own conclusions about the studied phenomena. 

o Systematic Observation: Applied during the experiment 

since the moment of the execution of the recopilated 

documents of information. (Taylor & Bogdan, 1987, p. 50) 

 

• The bibliographic arching: Since the selection of the topic, it deduces 

that the average of that is pretended to study based on the literature 

existent and revised. (Tamayo, 2003). For the selection of the topic 

of this project and the research done to the texts to do an organized 

investigation process, it generates an arching bibliographic to join the 

phenomenon to observe is related to the theories mentioned. 

 

• The interviews: the type of interviews that we use in the project are 

semi structures explorations because we elaborate it through open 
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questions that allowed the interviewed answered without being 

isolated of the topic and its delimitations. They were applied to the 

Authorities and Teachers. (Taylor & Bogdan, 1987, p. 102) 

 

• The surveys: were used the surveys and tests. 

o The surveys were made through the following characteristics 

Analytics: bases on at least two or more variables that allow 

make inferences respect to the studied phenomena. Closed: 

use a scale of Likert to realize the next base compute about 

the data collected. Personal and structured: because it was 

done face to face with the interviewers based on asking 

elaborate questions and organized previously.  

o The test generate is to see the initial status of the student 

object of the study and its development after the explanation 

of the phenomena. It takes first the test as easy as it can to do 

not generate confusion in the results. It has the following 

characteristics: Optimus average of abilities with close 

answers. Done in individual way and being the speaking the 

most suitable way to evaluate the listening, it is based on 

verbal capacity. (Taylor & Bogdan, 1987, p. 102) 

ANALYSIS AND INTERPRETATION OF DATA 

INTERVIEW TO STUDENTS 

It is made a survey to pupils to tabulate the obtained results in 

accordance with to the criteria that they have about the teaching process of 

English that institution has. A closed survey is elaborated, based on the 

Likert Scale which is tabulated later and it is done the analysis of the of 

values get. 

 
 

UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY 

LANGUAGE AND LINGUISTIC CAREER 
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SURVEY TO STUDENTS  

OBJECTIVE: To determine if didactic games have been used in 

students of 8th grade of school Perla Del Pacifico to develop the 

informational listening. 

SPECIFIC INFORMATION:  

Mark the answer you consider is the most appropriate for each 

statement. 

STATEMENTS 
Strongly 
Disagree Disagree Undecided Agree 

Strongly 
Agree 

1 2 3 4 5 

1 

The teacher has explained 
didactic games during the 
class.           

2 

The English classes will be 
more interesting if Didactic 
Games are included during the 
lessons           

3 

The use of technology in class 
will promote the development of 
the informational listening           

4 

Games have motivated the 
interest of student during the 
class.           

5 

The listening of students has 
being improved by the tools 
used by the teacher during 
class.           

6 

Games and Listening activities 
are adapted to your learning 
needs.           

7 

The previous knowledge of 
English sounds have being 
used to enhance informational 
listening.           

8 

Ludic activities will help to 
reach a good informational 
listening.           

9 

The use of didactic guide with 
games specially designed with 
informational listening will help 
to understand a practical 
method to learn English.           

10 

Extra listening activities in class 
will contribute to your 
understanding of the English 
language.            
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RESULTS OF THE STUDENTS’ SURVEY: PRE EXPERIMENT 

1. The teacher has explained didactic games during the class. 

Explanation of Didactic Games 

Chart No.6 

OPTIONS F % 

Strongly Disagree 15 33% 
Disagree 14 31% 

Undecided 10 22% 
Agree 4 9% 

Strongly Agree 2 4% 
TOTAL 45 100% 

Source: Students of Unidad Educativa “Perla del Pacífico” 
Authors: Karla Villao & Ructy Villao 

Graph No.1 

 

Source: Students of Unidad Educativa “Perla del Pacífico” 
Authors: Karla Villao & Ructy Villao 

Analysis    

The 33% of the students were strongly disagree, the 31% were 

disagree , the 22% were undecided, the 9% were agree, and the 5% were 

strongly agree in respect to the teacher who has exprained didactic games 

during the classes. 

 

33%

31%

22%

9%
5%

The teacher has explained didactic games 
during the class.

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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2. The English classes will be more interesting if Didactic Games are 

included during the lessons 

Interesting in English classes 

Chart No.7 

OPTIONS F % 

Strongly Disagree 1 2% 
Disagree 3 7% 

Undecided 2 4% 

Agree 9 20% 
Strongly Agree 30 67% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.2 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 2% of the students were strongly disagree, the 7% were 

disagree, the 4% were undecided, the 20% were agree and the 67% were 

totally agree that english classes will be more interesting if Didactic Games 

are included during the lessons. 

 

2% 7%
4%

20%

67%

The English classes will be more interesting 
if Didactic Games are included during the 

lessons

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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3. The use of technology in class will promote the development of the 

informational listening 

Use of Technology 

Chart No.8 

OPTIONS F % 

Strongly Disagree 3 7% 

Disagree 5 11% 

Undecided 2 4% 

Agree 15 33% 

Strongly Agree 20 44% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.3 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 7% of students were strongly disagree, 11% disagree, 5% were 

undecided, 33% agree and 44% strongly agree with that the use of 

technology in class will promote the development of the informational 

listening. 

 

 

7%
11%

5%

33%

44%

The use of technology in class will promote 
the development of the informational 

listening

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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4. Games have motivated the interest of student during the class. 

Motivating Games 

Chart No.9 

OPTIONS F % 
Strongly 
Disagree 

3 7% 

Disagree 4 9% 
Undecided 4 9% 

Agree 11 24% 
Strongly Agree 23 51% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.4 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 7% of the students were strongly disagree, 9% were disagree, 

the  9% were undecided, the 24% were agree and the 51% were strongly 

agree in that games have motivated the interest of student during the class.   

 

 

7%
9%

9%

24%

51%

Games have motivated the interest of 
student during the class.

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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5. The listening of students has being improved by the tools used by the 

teacher during class. 

Improvement of Listening 

Chart No.10 

OPTIONS F % 
Strongly 
Disagree 

19 42% 

Disagree 21 47% 
Undecided 2 4% 

Agree 2 4% 
Strongly Agree 1 2% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.5 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 42% of the students were strongly disagree, the 47% were in 

disagree, the 5% were undecidad. The 4% were agree and the 2% were 

strongly agree with the fact that listening of students has being improved 

with the tools used by the teacher during class.  

42%

47%

5% 4% 2%

The listening of students has being improved by 
the tools used by the teacher during class

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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6. Games and Listening activities are adapted to your learning needs. 

Activities adapted to learning needs 

Chart No.11 

OPTIONS F % 
Strongly 
Disagree 

12 27% 

Disagree 17 38% 
Undecided 8 18% 

Agree 4 9% 
Strongly Agree 4 9% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.6 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 26% of the students were strongly disagree, the 38% were 

disagree, the 18% were undecided, the 9% were agree and the 9% were 

strongly agree that games and auditive activities should be adapted to 

learning needs. 

  

26%

38%

18%

9%

9%

Games and Listening activities are adapted to 
your learning needs

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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7. The previous knowledge of English sounds have being used to enhance 

informational listening. 

Use of previous listening knowledge 

Chart No.12 

OPTIONS F % 
Strongly 
Disagree 

29 64% 

Disagree 13 29% 
Undecided 1 2% 

Agree 1 2% 
Strongly Agree 1 2% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.7 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 65% of the students were strongly disagree, the 29% were 

disagree, the 2% were undecided, the 2% were agree and the 2% were 

strongly agree in that the previus knowledge of English sounds have being 

used to enhance informational listening.  

65%

29%

2%2% 2%

The previous knowledge of English sounds have 
being used to enhance informational listening

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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8. Ludic activities will help to reach a good informational listening. 

Ludic Activities 

Chart No.13 

OPTIONS F % 
Strongly 
Disagree 

0 0% 

Disagree 0 0% 
Undecided 0 0% 

Agree 5 11% 
Strongly Agree 40 89% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.8 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The results obtained in the survey was just the 89% were stronly 

agree that ludic activities will help to have a good informational listening and 

the 11% were agree about ludic activities will help to reach a good 

informational listening.  

0%0%0% 11%

89%

Ludic activities will help to reach a good 
informational listening.

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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9. The use of didactic guide with games specially designed with 

informational listening will help to understand a practical method to learn 

English. 

Practical method to learn English 

Chart No.14 

OPTIONS F % 
Strongly 
Disagree 

0 0% 

Disagree 1 2% 
Undecided 1 2% 

Agree 1 2% 
Strongly Agree 42 93% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.9 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 94% of the students indicates that were strongly agree, 2% were 

agree, 2% were undecided and 2% were disagree with a didactic guide with 

games designed with informational listening that help to understand a 

practical method to learn English. 

0% 2% 2% 2%

94%

The use of didactic guide with games specially 
designed with informational listening will help to 
understand a practical method to learn English

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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10. Extra listening activities in class will contribute to your understanding of 

the English language. 

Extra listening activities 

Chart No.15 

OPTIONS F % 
Strongly 
Disagree 

26 58% 

Disagree 8 18% 
Undecided 5 11% 

Agree 3 7% 
Strongly Agree 3 7% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao  

Graph No.10 

 
Source: Students of Unidad Educativa “Perla del Pacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis 

The 58% of surveyed indicated that were strongly disagree and 18% 

were disagree with activities outside classes that not contribute with the 

understanding of the English, the 11% were undecided, the 6% were agree 

and the 7% were strongly agree. 

58%
18%

11%

6%
7%

Extra listening activities in class will contribute to 
your understanding of the English language

Strongly Disagree

Disagree

Undecided

Agree

Strongly Agree
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CHI SQUARE 

 

Bellow are showen the charts that analyse the information of first 

question of survey to the students: 

 

Question 1: The teacher has explained didactic games during the 

class. 

Chart No.16 

OBSERVED COUNT 

OPTIONS   TOTAL 

  
Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 
Agree   

12 years 10 9 4 3 2 28 

13 years 5 5 6 1 0 17 

TOTAL 15 14 10 4 2 45 

Authors: Karla Villao & Ructy Villao 

 

Chart No. 17 

EXPECTED COUNT 

OPTIONS   TOTAL 

  
Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 
Agree   

12 years 9.33 8.71 6.22 2.49 1.24 28 

13 years 5.67 5.29 3.78 1.51 0.76 17 

TOTAL 15 14 10 4 2 45 
Authors: Karla Villao & Ructy Villao 
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Chart No.18 

CHI SQUARE 

OPTIONS   TOTAL 

  
Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 
Agree   

12 years 0.0476 0.0096 0.7937 0.1050 0.4587 1.4145 

13 years 0.0784 0.0158 1.3072 0.1729 0.7556 2.3298 

TOTAL 0.1261 0.0254 2.1008 0.2778 1.2143 3.7444 

  CHI SQUARE 
Authors: Karla Villao & Ructy Villao 

 

CHI SQUARE – TEST STATISTIC 

 

Chi Square- Geogebra 

 

Graph No.11 

 

 

The graphic shows the high margin of error that is exposed the 

results.    
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TEST FOR THE VARIANCE 

Chart No.19 

TEST FOR THE VARIANCE 

    
Strongly 
Disagree 

Disagree Undecided Agree 
Strongly 
Agree 

12 
years 

Observed count 10 9 4 3 2 
Expected count 9.33 8.71 6.22 2.49 1.24 

13 
years 

Observed count 5 5 6 1 0 
Expected count 5.67 5.29 3.78 1.51 0.76 

Authors: Karla Villao & Ructy Villao 
 

Graph No.12 

 

Authors: Karla Villao & Ructy Villao 
 

Graph No.13 

 

Authors: Karla Villao & Ructy Villao 
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RESULTS OF INTERVIEWS MADE 

Below are exposed the expressions given for authorities and English 

Teachers concerning the Project Theme. 

UNIVERSIDAD DE GUAYAQUIL 
FACULTAD DE FILOSOFIA 

CARRERA DE LENGUAS Y LINGÜÍSTICA 
ENTREVISTA AL DIRECTOR 

OBJETIVO: Conocer el alcance y aplicación de las actividades lúdicas en 
el desarrollo de la destreza auditiva informativa en los estudiantes de octavo año 
de Educación Básica en la Escuela de Educación Básica “Perla del Pacífico”. 
1. ¿Considera que las actividades lúdicas afectan al aprendizaje auditivo de los 

estudiantes? 
Si afectan, porque la primera etapa del aprendizaje se da mediante escuchar 
las palabras dictadas en clases. 

2. ¿Qué tipos de actividades lúdicas serian importantes para el desarrollo de la 
destreza auditiva? 
Considero que las actividades más importantes son los juegos y canciones. 

3. ¿Qué actividades lúdicas considera que poseen mayor efectividad en el 
aprendizaje y desarrollo de la destreza auditiva del estudiante? 
Los juegos y canciones tienen mucha efectividad dentro del proceso de 
aprendizaje 

4. ¿De qué maneras se aplica dentro del currículo las actividades lúdicas en el 
desarrollo de la destreza auditiva de los estudiantes de lengua extranjera? 
Existen actividades que poseen juegos para estimular el aprendizaje en cada 
parcial se considera mínimo dos actividades con juegos y canciones. 

5. ¿De qué formas se ha utilizado el conocimiento previo para el desarrollo de 
la destreza auditiva informativa? 
Al momento los estudiantes están en la etapa inicial de aprendizaje debido a 
que no han visto la materia de Ingles en años anteriores. 

6. ¿La institución posee rubricas para evaluar el rendimiento de la destreza 
auditiva informativa en los estudiantes? 
Las evaluaciones que existen al momento son las parciales y las quimestrales 
en las que se incluyen ejercicios para medir la destreza auditiva. 

7. ¿Considera que se están aplicando metodologías adecuadas por parte de los 
docentes para el desarrollo de la comprensión auditiva? 
Si se están usando, pero se pueden mejorar. 

8. ¿La institución ha actualizado los conocimientos de los profesores del área 
extranjera para mejorar la comprensión auditiva de los estudiantes? 
No se han tomado cursos para mejorar el área de Ingles. 

9. ¿La institución posee una guía didáctica con juegos y canciones que mejoren 
la comprensión auditiva en los estudiantes? 
Tenemos otras herramientas como el libro que otorga el ministerio de 
educación. 

10. ¿El uso de una guía didáctica facilitará el proceso de enseñanza – aprendizaje 
dentro de la asignatura de lengua extranjera? 
Por supuesto, porque sería una herramienta actualizada para mejorar las 
habilidades de los estudiantes. 
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY 

LANGUAGE AND LINGUISTIC CAREER 
INTERVIEW OF PRINCIPAL 

OBJECTIVE: To know the magnitude and application of ludic 
activities on the development of informational listening in students of 8th 
grade of Basic Education in Escuela Básica Perla Del Pacifico 

1. Do you consider that ludic activities affect the learning of the 
informational listening of the students?  
Yes, they do. I think that the first steps of learning are by meaning of 
listen the words given in classes. 

2. What kind of ludic activities will be important for the development of 
informational listening? 
I consider that the most important activities are games and songs. 

3. What ludic activities do you consider that have most effectively in 
learning and develop of informational listening on the student?  
Games and songs have a strong effect inside the teaching-learning 
process. 

4. How ludic activities are applied into the curricula for the development of 
informational listening in the students of a foreign language?  
There are activities that contains games to stimulate the learning, in 
each partial are considered at least two activities with games and songs. 

5. Which forms of previous knowledge has been used for the development 
of informational listening? 
In this moment students are beginning the learning due they do not have 
seen English subject before. 

6. Has the institution rubrics to evaluate the performance of informational 
listening in the students? 
The evaluations that exist now are in partials and each five months in 
which are included exercises to measure the informational listening. 

7. Do you consider that correct methodologies are been applied for 
teachers for the development of informational listening? 
I consider that yes, they are using them, but can be improved. 

8. Has the institution updated the knowledge of teachers of English to 
improve the informational listening on the students? 
Courses have not been taken to enhance English area. 

9. Has the institution have a didactic guide with games and songs to 
enhance informational listening on the students? 
Here, we have other skills as the book that Ministry of Educations gives. 

10. Will help in the teaching - learning process the use of a didactic guide 
in English subject?  
Of course, because will be an updated tool to potency the students’ 
skills.   
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY 

LANGUAGE AND LINGUISTIC CAREER 
INTERVIEW OF ENGLISH TEACHER 

OBJETIVE: To determine if the ludic activities used in the class are 

promoting the development of the informational listening. 

1. Do you have knowledge about the ludic activities for teaching – learning 

process? 

I know that games can be used during the learning in class. 

2. What kind of ludic activities do you develop in class with your students? 

I have used songs. 

3. How often do you use ludic activities in the classroom? 

Two or three times each partial. 

4. What changes have the students faced when working with ludic activities? 

The learning of new words. 

5. Do the English Teacher use innovative to promote the development of the 

Informational Listening?  

Yes, because in the book of the Ministry there are activities that include audios. 

6. What activities have you used to improve the informational listening with 

students? 

As homework, the students should learn songs of their favorite artists. 

7. Have you researched information about informational listening? 

I know information about informational listening as a general theme. 

8. Do you think that updating your teaching procedures, the Informational 

Listening will be improved? 

Yes, I think that will improve the learning of the students. 

9. Do you use didactics resources and games to improve the development of the 

student in class?     

Yes, I use visual didactic material to keep the attention of the students. 

10. Would it be a good idea the use of a didactic guide with activities focused in 

informational listening? 

I consider that will enhance informational listening in the students, inside and 

outside of classes. 
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ANALYSIS OF THE INTERVIEW TO THE DIRECTOR OF THE 

INSTITUTION 

The director of the institution expresses that the only tool they have 

for the application of ludic activities is the book given by the Ministry of 

Education, and is aware of the need to training teachers of English subject 

and considers that the contribution of a didactic guide for the institution is 

an updated help in knowledge that will improve the abilities of the students. 

 

ANALYSIS OF THE INTERVIEW TO ENGLISH TEACHER 

The answers provided by the teacher show that he has basic 

knowledge related to informational listening and didactic games due to the 

shortness of his answers without further details of the tools he uses within 

the classroom. In spite of this, he is aware that it is necessary to update 

knowledge regarding the subject and that he needs to be trained to reinforce 

and update the knowledge he possesses in order to improve teaching to his 

students. 

 

RESULTS OF OBSERVATIONS MADE 

The school Unidad Educativa “Perla del Pacifico” is visited to detect 

the veracity of the phenomenon to be tested, and observing that effectively 

the problem of deficiency in auditory abilities for English it is evident, and 

the students remain in low levels of interest in class as result of that 

deficiency.  

Correlation Between Variables  

It is explained how the results of survey made to the students affirm 

the necessity that pupils possess in have a tool that permits a better 

development of informational listening during the class.  
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Based on each one of the objectives of this investigation appears a 

clear idea of the methodology and instruments to be used to collect the 

information that sustain the exposed theme. 

All the objectives of this investigation are analyzed, its relation with 

facets in which data are acquired previous to defend this project and how 

reinforce the idea and the importance to perform this investigation: 

• Objective No. 1 – Diagnostic the real level of informational listening 

in the students of Unidad Educativa “Perla del Pacifico” by meaning 

of an English survey with basic words using an English Quiz 

elaborated with two focus and there are: That pupils give their 

appreciations regarding the teaching of foreign language of the 

Institution where they study and to Know the level that they have of 

that subject. This part of the project is considered empirical research. 

The students had problems to understand the questions asked 

despite to be in a basic language, expressed that there are tools that 

they use during English class but persists the difficult to understand 

the language. 

 

• Objective No. 2 – To demonstrate the positive effect of games in the 

development of informational listening by meaning of a bibliographic 

analysis.- As documentary research, and a bibliographic arching to 

create the scientific support to evidence that the hypothesis that 

arises for can be a theory. In this part of the process, information is 

collected concerning the most viable way to learn a new language for 

the students and their respective production. 

 

• Objective No. 3 – To design a didactic brochure that contains games 

to improve the informational auditory based on obtained data during 

the project. Inside of experimental design a test is performed with the 

group object of study, exposing them in the practice of the brochure 

and then comparing the results as group of control and that way to 
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demonstrate the effectively of the games in the development of 

informational listening. The results of this test are what will 

determinate the viability of this project.  

CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

It is conclude that: 

1. There is ignorance of the scope of informational listening in students 

and teachers of the institution object of study in this project. 

2. Games, as ludic activities are little used during the class. 

3. The technologies for learning English language of students are not 
applied 

4. Teachers express that they need training to update knowledge 
5. The activities of the students are not adapted to their educational 

needs 
6. There is no review of the previous knowledge of students to know 

what their academic needs are. 
7. No extra activities are sent to improve English language learning for 

students. 

8. Teachers are not clear on the relation between games and 

informational listening. 

9. The motivation in pupils during English class is limited due the 

ignorance of how apply the games to motivate the informational 

listening in classroom. 

10. The survey and interviews indicate that educative community in 

general is aware that updated instruments are required for the 

development of informational listening through ludic activities as 

games. 

Recommendations 

The learning of informational listening must be stimulated in the 

Institution. 
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1. Teachers should be guided in the use of ludic activities as games in 

the class. 

2. Tutors must be instructed about what transcendences have the 

informational listening and its close relation with games. 

3. Students should be aware of the importance of English language 

learning in their high school graduation profile 

4. Teachers should spend more time on the use of technologies in the 
learning process 

5. Students' prior knowledge must be evaluated to continue the 
learning process without knowledge gaps 

6. English language learning activities should be tailored to the needs 
of students 

7. Extra activities should be considered important for improving the 
English language in students. 

8. The institution should ensure the application of update learning 

techniques 

9. With a correct application of games to improve the informational 

listening in the students, they will keep attention in English class. 

10. It is required to use in English class an updated didactic guide with 

games that stimulate the informational listening. 

 

 

RESULTS OF THE STUDENTS’ SURVEY: POST EXPERIMENT 

To verify that the experiment is functional, a sampling is carried out 

comprising three days:  

Tuesday, February 21, 2017  

Evaluation of Control Group 

For the control group, the evaluation is carried out by explaining the 

orders contained in the test. The students proceeded to carry out the 

evaluation from which the following results are obtained: 



 

 

74 

 

 

Chart No.20 

Evaluation of Control Group 
QUALIFICATION RESULTS PERCENTAGE 

0-3 3 7% 
4-6 22 49% 
7-10 20 44% 

ABSENTS 0 0% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla delPacífico” 

Authors: Karla Villao & Ructy Villao 

Graph No. 14 

 
Source: Students of Unidad Educativa “Perla delPacífico” 

Authors: Karla Villao & Ructy Villao 

Analysis: The results obtained in a group of 45 students were: 3 

students obtained a rating equal to or less than three which is equivalent to 

7% of the total, 22 students scored 4 to 6, equivalent to 49% and 20 

Students scored at or above seven which is equivalent to 44% of the 

students observed. 

Evaluation of the Study Group 

Explanation of the topics to be discussed during the class hour for 

three days stresses the importance of pay attention to daily evaluations and 

proceeds to perform the evaluation prior to the execution of the experiment. 

The results obtained are as follows: 
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Chart No. 21 

Evaluation of Subject Group of Study 
QUALIFICATION RESULTS PERCENTAGES 

0-3 5 11% 
4-6 18 40% 

7-10 19 42% 

ABSENT 3 7% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla delPacífico” 

Authors: Karla Villao & Ructy Villao 

Graph No. 15 

 

Source: Students of Unidad Educativa “Perla delPacífico” 
Authors: Karla Villao & Ructy Villao 

Analysis: The initial evaluation carried out on the study group shows 

that 11% of the students had a grade of 3 or less, 40% scored between 4 

and 6 points and 42% scored equally or Greater than seven, it is recorded 

that three students did not attend classes. 

Wednesday 22 and Thursday 23 February 2017 

Starting with the explanation of the chosen theme, group activities 

are carried out where the students can exchange ideas about the subject 

matter and then carry out an evaluation per day to control the performance 

of students. The results obtained from the exercise days were as follows: 

11%

40%
42%

7%

RESULTS OF EVALUATION OF SUBJECT GROUP OF 
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0-3

4-6

7-10
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Chart No.22 

EXERCISES CARRIED OUT BY THE SUBJECT GROUP OF STUDY 

QUALIFICATION 
RESULTS 

22/02/2017 PERCENTAGE 23/02/2017 PERCENTAGE 
0-3 9 20% 0 0% 
4-6 32 71% 15 33% 

7-10 1 2% 29 64% 
ABSENT 3 7% 1 2% 
TOTAL 45 100% 45 100% 

Source: Students of Unidad Educativa “Perla delPacífico” 
Authors: Karla Villao & Ructy Villao 

Graph No.16 

 

Source: Students of Unidad Educativa “Perla delPacífico” 
Authors: Karla Villao & Ructy Villao 

Analysis: It is verified that on the second day of exercises, the 

students dominated the teaching scheme so their performance improve. 

Students reduced their scores to zero or less, the number of students who 

scored 4 to 6 points was reduced to 15 students from the 32 results in this 

category that were obtained the previous day, the increase in students that 

obtained a grade equal or superior to seven increased to 29 students, being 

28 who improved their performance during the two days of exercises. 

Final evaluation of February 23, 2017 

To verify the evolution of the students during the short time that lasted 

the execution of the experiment, it is proceeded to take again the same test 

of the beginning which yields the following results: 
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Chart No. 23 

FINAL TEST TO GROUP SUBJECT TO STUDY 

QUALIFICATIOS RESULTS PERCENTAGE 
0-3 2 4% 
4-6 10 22% 
7-10 32 71% 

ABSENT 1 2% 

TOTAL 45 100% 
Source: Students of Unidad Educativa “Perla delPacífico” 

Authors: Karla Villao & Ructy Villao 
 

Graph No. 17 

 

Source: Students of Unidad Educativa “Perla delPacífico” 
Authors: Karla Villao & Ructy Villao 

Analysis: 71% of students scored 10 or higher, 22% had scores 

ranging from 4 to 6 points, and 5% of students scored at or below three. 

There was an absence. 

Comparative of the results of the experiment. - Control Group 

versus Final Test of the Group Subject of Study. 

In the comparison of the results of the experiment the differences 

between the results obtained by the control group versus the final results of 

the target group and the initial results of the target group versus the final 

results of the group are defined: 

5%

22%

71%
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Chart No. 24 

COMPARATIVE OF RESULTS: CONTROL GROUP VERSUS FINAL TEST OF GROUP SUBJECT 
OF STUDY 

QUALIFICATION 

RESULTS 

GROUP OF 
CONTROL 

SUJECT OF 
STUDY DIFFERENCE PERCENTAGE  

0-3 3 2 -1 -2% 
4-6 22 10 -12 -27% 
7-10 20 32 12 27% 
ABSENT 0 1 1 2% 
TOTAL 45 45 - - 

 
Source: Students of Unidad Educativa “Perla delPacífico” 

Authors: Karla Villao & Ructy Villao 
 

Graph No. 18 

 

 

Source: Students of Unidad Educativa “Perla delPacífico” 
Authors: Karla Villao & Ructy Villao 

Analysis: For results equal to or less than three, a decrease is 

evident, in the results found in the range between 4 to 6 points, a decrease 

is also evident. He presented an increase of 12 students in the range equal 

to or greater than seven 

Comparison of results of the experiment. - Initial Test versus 

Final Test of the Study Group. 

A comparison is made between the initial result obtained by the Study 

Group against the result of the final evaluation of the same group which 

consists in the taking of the same initial evaluation to confirm if the students 
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have improved their performance through the stimulation and practice of 

English using the methods presented in this project. The results were the 

following: 

Chart No. 25 

COMPARATIVE GROUP RESULTS SUBJECT TO STUDY: INITIAL TEST VERSUS FINAL TEST 

QUALIFICATION 
GROUP SUBJECT OF STUDY 

INITIAL TEST FINAL TEST DIFFERENCE PERCENTAGE  

0-3 5 2 -3 -7% 
4-6 18 10 -8 -18% 
7-10 19 32 13 29% 
ABSENT 3 1 -2 -4% 
TOTAL 45 45 - - 

Source: Students of Unidad Educativa “Perla delPacífico” 
Authors: Karla Villao & Ructy Villao 

 

Graph No. 19

 
Source: Students of Unidad Educativa “Perla delPacífico” 

Authors: Karla Villao & Ructy Villao 
 

Analysis: There was a favorable performance within the range of 7 to 10, 

and a reduction in the range of 4-6 and in the range of 0-3. 
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CHAPTER IV 

THE PROPOSAL 

TITLE 

EFFECT OF DIDACTIC GAMES IN THE INFORMATIONAL LISTENING 

DESIGN OF A GUIDE WITH DIDACTIC GAMES TO IMPROVE THE 

INFORMATIONAL LISTENING 

JUSTIFICATION 

English language acquisition books are very structured for a student 

with no prior knowledge and teachers are usually strictly subject to the 

curriculum awarded by the Ministry of Education; Eighth grade elementary 

school students at "Perla Del Pacifico" have a very low English language 

performance and do not have high performance figures that refute the 

observed. And the application of a didactic guide will contribute to fill the 

knowledge gaps that the student has. 

This project aims to demonstrate that student has not been exposed 

to a second language in previous years. And it would reinforce the teaching 

of the foreign language without generating unfavorable novelties within the 

learning process of the student. 

For the above mentioned, a didactic guide is designed that allows the 

student to acquire the previous knowledge required for the easy 

understanding of the English language. That they have as principle the 

elimination of the affective filter so that the learning is correctly captured and 

that the age of the student is used to stimulate the cognitive part in order to 

improve the quality of the language in both L1 and L2. 

The suggested strategy is the interaction of the students during the 

class hour, through didactic games that have a natural and communicative 

learning approach. 
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OBJECTIVES 

 The objectives of the proposal are detailed below: 

General Objective 

 To stimulate the informational listening in the students of 

eighth year of the school Perla del Pacifico practicing the activities of the 

didactic guide that owns didactic games. 

Specific Short-term objectives 

• To develop informational listening for English language learning 

within the classroom. 

• To incorporate didactic games into the learning tools used for 

students during class time. 

• To improve the performance in the foreign language subject. 

Specific medium-term objectives 

• To enrich the basic vocabulary of the students through the learning 

of informational listening. 

• To motivate the students to practice outside-class listening through 

movies, songs, and any English-speaking tools. 

THEORETICAL ASPECTS 

The proposal consists of a Didactic Guide based on the following 

characteristics: 

Linguistic foundation 

This proposal is based on the theory presented by Montgomery and 

Eisentein, which expresses that the unique application of the acquisition 

does not achieve a correct learning, but both acquisition and instruction are 

important to reach positive results in language learning (Nunan, 2012, p. 

46). 
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Pedagogical Foundation 

There will be two approaches to learning: The natural approach and 

the communicative learning because they have steps in their procedures 

that allow you to propose easily the required learning without generating 

negative reactions in the classroom environment (Nunan, 2012, p. 56) 

Natural Learning 

The application of a didactic guide with initial activities similar to those 

of the process of learning the mother tongue allows the insertion of a second 

language without the obstacles that a student faces either in the affective 

part or by the lack of development of their listening skills to capture new 

linguistic sounds (Nunan, 2012, p. 64) 

The Communicative Learning 

The Communicative Learning its main objective is the interaction of 

the information between the students and it is suggested to carry it out in 

groups. 

These approaches allow the learner not to feel pressure during 

learning which makes it easier to meet the curriculum goals (Nunan, 2012, 

p. 118). 

 

Informational Listening 

According to the level of knowledge of the students, to equate their 

knowledge to the new curricular mesh that will come into effect from 2017 

in the area of foreign language, considering that the student already has the 

first phase of the process of learning a language (Previously explained as 

Discriminative Listening) and focused on a knowledge that breaks 

paradigms in the student and promotes the stimulation of their cognitive 

abilities, it is observed that the informational listening is the phase of the 
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learning process that must be worked in classes to obtain to prepare the 

pupils for the following stage of English acquisition (Nunan, 2012, p. 221) 

 

Didactic Games application in the Classroom 

It is scientifically proven that educational games have some positive 

effects, such as: capturing the attention of the students during class time, 

encouraging learners to improve their participation in classes, developing 

cognitive skills through interaction with other classmates, and improving 

academic performance. 

Within the range of types in didactic games the fifteen most known 

are: Competition, Songs, Spelling, Vocabulary Games, Picture Games, 

Role Play, Listen and Do, Guessing Games, Memory Games, Board 

Games, Jumble Sentences, Problem-Solving, Discussion, Miming, 

Dramatization, Computer Games. The five most compelling competition 

activities for students have been found to be: Competition, Songs, Spelling, 

Vocabulary Games and Picture Games (Wang, 2010, p.140). 

The Didactic Guide 

Within the existing options to provide a tool that facilitates the 

learning process of a second language, and specifically the Informational 

Listening, the Didactic Guide is selected which allows to compile practical 

exercises that will like to the student to facilitate the study of the language. 

 

Legal Bases 

The proposal is based mainly on the objective 4 of the Sumak Kawsai 

or Good Living which states the following: 
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Objetivo 4: Fortalecer las capacidades y potencialidades de la 

ciudadanía 

4.4. Mejorar la calidad de la educación en todos sus niveles y 

modalidades para la generación de conocimientos y la formación 

integral de personas creativas, solidarias, responsables, criticas, 

participativas y productivas, bajo los principios de igualdad, equidad 

social y territorialidad 

4.5 Potenciar el rol de docentes y otros profesionales de la 

educación como actores clave en la construcción del Buen Vivir 

4.7 Promover la gestión adecuada de uso y difusión de los 

conocimientos generados en el país 

4.8 Impulsar el diálogo intercultural como eje articulador del 

modelo pedagógico y del uso del espacio educativo 

4.9. Impulsar la formación en áreas de conocimiento no 

tradicionales que aportan a la construcción del Buen Vivir (National 

Assembly of the Republic of Ecuador, 2013). 

FEASIBILITY OF ITS APPLICATION 

In order to demonstrate that this project is feasible, the resources 

required for its execution are detailed. 

Financial Feasibility 

Every project requires investment values for the execution of the 

phases of the documentary research process, the value increases when the 

research process is experimental since after carrying out the bibliographic 

archiving it is necessary to verify the results by generating the experiment 

in a real way. 
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Chart No. 19 

University of Guayaquil 

Faculty of Philosophy, Sciences and Letters 

School of Languages and Linguistics 

Budget for Execution of Educational Project 

DESCRIPTION OF EXPENSES 
INDIVIDUAL 

VALUES 
CONSOLIDATED 

VALUES 

Mobilization $ 70.00  $ 140.00  
Use of Technologies $ 20.00  $ 40.00  

Acquisition of Work Material $ 30.00  $ 30.00  

Printing and Elaboration of Backup 
Documentation 

$ 20.00  $ 20.00  

Preparation and Printing of 
Teaching Guides 

$ 2.00 $ 90.00  

Elaboration of Surveys $ 20.00  $ 20.00  

GRAND TOTAL $ 340.00  
Authors: Karla Villao & Ructy Villao 

 

For the continuity of the obtained results it is necessary to establish 

an approximate budget to the possibilities of the institution. It is suggested 

that the cost per brochure be financed by each student due to the ease of 

reproduction of the same. 

Chart No. 26 

University of Guayaquil 

Faculty of Philosophy, Sciences and Letters 

School of Languages and Linguistics 
Suggested Budget to maintain the Project in School 

"Perla del Pacífico" 

DESCRIPTION OF EXPENSES 
INDIVIDUAL 

VALUES 
CONSOLIDATED 

VALUES 
1) Printing of Teaching Guides $ 2.00  $ 90.00  

2) Burn Discs for Copy 
Production 

$ 1.00  $ 45.00  

3) Acquisition of Sound Player* $ 120.00  $ 120.00  

GRAND TOTAL $ 251.00  
Authors: Karla Villao & Ructy Villao 
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Points one and two are the items related to the daily resource to be 

used by the student, i.e.: the cost per student is $ 3.00 (three dollars). 

* The acquisition of this equipment will not be frequent, since the 

computer equipment has a depreciation of five years, after this period will 

be carried out to reinvestment of the equipment exposed. 

Because this proposal is related to the development of the auditory 

capacity, it is very important that the activities are carried out interacting with 

both; the didactic guide and with the CD reproduction equipment. 

Legal Feasibility 

 The Ministerial Agreement no. 0052-14 reintegrates in the 

curricular mesh the learning of foreign language from second year of basic 

education but the students who have passed during the 2014 to 2017 

without learning of English possess a high degree of ignorance therefore 

the implementation of this project helps to leveling of knowledge in the 

subject of foreign language. 

 In compliance with the objectives of the Sumak Kawsay or 

politically called the Good Living Plan, this project is based on objectives 4 

and 5 aimed at strengthening the capacities and potential of citizenship and 

building spaces that strengthen "identidad nacional, identidades diversas, 

Plurinacionalidad e Interculturalidad" respectively (National Assembly of the 

Republic of Ecuador, 2013). 

Technical Feasibility 

The institution can use this project in a permanent way since the 

technological tools that will support them are computers or recorders in 

which they can reproduce the audios that are related to the lessons of the 

didactic guide. The school has an audiovisual room and also have two 

recorders for this type of activity. 
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FEASIBILITY OF HUMAN RESOURCES 

The educative community, scilicet , administratives, teachers, 

estudents and legal representatives are the human resources that being 

involve in the learning process. 

While it is true that student representatives are not directly involved 

in the learning process, the incentive or allowance they provide to their 

constituents will reinforce the knowledge acquired from class to class. 

 

DESCRIPTION OF THE PROPOSAL 

Implementation of the Proposal 

 The implementation of the pilot of this project was carried out 

in the eighth year of basic education of the "Perla del Pacifico" school during 

the period 2016-2017, which has 45 students. The proposal is a Didactic 

Guide, consists of 20 lessons with five activities each requiring an individual 

investment of one hour class for each activity and a total of 100 hours 

classes to complete the activities of the proposed Guide. 

Characteristics of Implemented Activities. 

The suggested proposal for this project is the elaboration of a 

Didactic Guide that promotes the informational listening using didactic 

games as a resource that encourages the effective production of the 

language in any of the abilities. 

 It is proposed that the activities found in the didactic guide 

should be short-lived, simple to carry out in parallel with the activities 

provided by the Ministry of Education and attached to information about the 

students' own environment for a quick familiarization of what has been 
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learned, the latter is based on the application of the Natural Approach and 

the learning of Informational Listening. 

 

 In these activities the teacher-student interaction is necessary 

to maintain the characteristics of the pedagogical approaches that are to be 

implemented, the activities have been developed under the Question and 

Answer scheme and the procedure for the application of the activities is as 

follows: 

 

1. The student uses the CD containing the articles of the printed 

guide, the teacher will explain that he should keep attention to 

what the voice is expressed in the CD and evaluate what was 

heard. 

2. Students, while observing the information presented in the 

didactic guide, also listen to the audios related to the same 

information. 

3. After completing the previous action, the tutor proceeds to 

request that they form groups of analysis of the activities 

related to the information provided. 

4. These activities can be in group or if the tutor wishes also can 

be individual. 

5.  The tutor will define the incentive for the activities carried out 

during the lesson. 

6. The activities are under the answer-questions scheme to 

facilitate mastery of informational expressions in the student. 

7. If the student requires, at the end of each lesson there is a 

bank of words that highlight the words learned with each 

lesson. 
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LESSONS OF THE DIDACTIC GUIDE 

Lesson 01. - The Family 

Lesson 02.- The Classroom 

Lesson 03.- Games 

Lesson 04.- The City 

Lesson 05.- The House 

Lesson 06.- At the Beach 

Lesson 07.- The Circus 

Lesson 08.- The Restaurant 

Lesson 09.- Every day Schedule 

Lesson 10.- The Farm 

Lesson 11.- The Seasons 

Lesson 12.- Just a Cold 

Lesson 13.- Shopping 

Lesson 14.- The Painting Exhibition 

Lesson 15.-A Birthday Party 

Lesson 16.- Vacation in Europe 

Lesson 17.- At the Airport 

Lesson 18.- At the Hotel 

Lesson 19.- Back to the Daily Routine 

Lesson 20.- Journalism 
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CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

• It is evident that the use of a teaching guide that is dynamic and easy 

to understand generates better results than the traditionally used 

learning methods. 

• The interaction between the students allows maintaining the 

attention and the interest of them in class. 

• Both, students and teachers improve their interaction during the 

implementation of activities by participating in equal proportions 

during class time. 

Recommendations 

• It is suggested to maintain the application of the guide at the level of 

all the years of basic education since observes the rule of natural 

learning. 

• Continuity in the implementation of the activities of the guide will 

reduce the time in which students achieve good results by 

maintaining their attention in learning L2. 

• It is important that the teacher asks the student to use the audio 

because it is the way in which the student develops the identification 

of phonetic sounds in English language. 
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UNIVERSIDAD DE GUAYAQUIL 
FACULTAD DE FILOSOFIA 

CARRERA DE LENGUAS Y LINGÜÍSTICA 
ENTREVISTA AL DIRECTOR 

 
OBJETIVO: Conocer el alcance y aplicación de las actividades lúdicas en el 

desarrollo de la destreza auditiva informativa en los estudiantes de octavo año de 
Educación Básica en la Escuela de Educación Básica “Perla del Pacífico”. 
1. ¿Considera que las actividades lúdicas afectan al aprendizaje auditivo de los 

estudiantes? 
____________________________________________________________ 

2. ¿Qué tipos de actividades lúdicas serian importantes para el desarrollo de la 
destreza auditiva? 
____________________________________________________________ 

3. ¿Qué actividades lúdicas considera que poseen mayor efectividad en el aprendizaje 
y desarrollo de la destreza auditiva del estudiante? 
____________________________________________________________ 

4. ¿De qué maneras se aplica dentro del currículo las actividades lúdicas en el 
desarrollo de la destreza auditiva de los estudiantes de lengua extranjera? 
____________________________________________________________ 

5. ¿De qué formas se ha utilizado el conocimiento previo para el desarrollo de la 
destreza auditiva informativa? 
____________________________________________________________ 

6. ¿La institución posee rubricas para evaluar el rendimiento de la destreza auditiva 
informativa en los estudiantes? 
____________________________________________________________ 

7. ¿Considera que se están aplicando metodologías adecuadas por parte de los 
docentes para el desarrollo de la comprensión auditiva? 
____________________________________________________________ 

8. ¿La institución ha actualizado los conocimientos de los profesores del área 
extranjera para mejorar la comprensión auditiva de los estudiantes? 
____________________________________________________________ 

9. ¿La institución posee una guía didáctica con juegos y canciones que mejoren la 
comprensión auditiva en los estudiantes? 
____________________________________________________________ 

10. ¿El uso de una guía didáctica facilitará el proceso de enseñanza – aprendizaje 
dentro de la asignatura de lengua extranjera? 
____________________________________________________________  



 

 

 

UNIVERSIDAD DE GUAYAQUIL 
FACULTAD DE FILOSOFIA 

CARRERA DE LENGUAS Y LINGÜÍSTICA 
INTERVIEW OF ENGLISH TEACHER 

OBJETIVE: To determine if the ludic activities used in the class are promoting 

the development of the informational listening. 

1. Do you have knowledge about the ludic activities for teaching – learning process? 

____________________________________________________________ 

2. What kind of ludic activities do you develop in class with your students? 

____________________________________________________________ 

3. How often do you use ludic activities in the classroom? 

____________________________________________________________ 

4. What changes have the students faced when working with ludic activities? 

____________________________________________________________ 

5. Do the English Teacher use innovative to promote the development of the 

Informational Listening?  

____________________________________________________________ 

6. What activities have you used to improve the informational listening with students? 

____________________________________________________________ 

7. Have you researched information about informational listening? 

____________________________________________________________ 

8. Do you think that updating your teaching procedures, the Informational Listening will 

be improved? 

____________________________________________________________ 

9. Do you use didactics resources and games to improve the development of the 

student in class?     

____________________________________________________________ 

10. Would it be a good idea the use of a didactic guide with activities focused in 

informational listening? 

____________________________________________________________ 

 

 

 



 

 

 

UNIVERSIDAD DE GUAYAQUIL 
FACULTAD DE FILOSOFIA 

CARRERA DE LENGUAS Y LINGÜÍSTICA 
ENCUESTA A LOS ESTUDIANTES 

OBJECTIVE: To determine if didactic games have been used in students 

of 8th grade of school Perla Del Pacifico to develop the informational listening. 

SPECIFIC INFORMATION:  

Mark the answer you consider is the most appropriate for each statement. 

STATEMENTS 
Strongly 
Disagree Disagree Undecided Agree 

Strongly 
Agree 

1 2 3 4 5 

1 
The teacher has explained didactic 
games during the class.           

2 

The English classes will be more 
interesting if Didactic Games are 
included during the lessons           

3 

The use of technology in class will 
promote the development of the 
informational listening           

4 
Games have motivated the interest 
of student during the class.           

5 

The listening of students has being 
improved by the tools used by the 
teacher during class.           

6 
Games and Listening activities are 
adapted to your learning needs.           

7 

The previous knowledge of English 
sounds have being used to 
enhance informational listening.           

8 
Ludic activities will help to reach a 
good informational listening.           

9 

The use of didactic guide with 
games specially designed with 
informational listening will help to 
understand a practical method to 
learn English.           

10 

Extra listening activities in class 
will contribute to your 
understanding of the English 
language.            

 

 



 

 

 

“PERLA DEL PACIFICO” SCHOOL 
ENGLISH TEST 

DATE__________________  

FILL THE BLANCS: 

 

 

Is this a window?

Yes, _______

Is it a vase?

No, _________

It´s a _________

Is this a 
magazine?

_____________.

Is it a sofa?

_____________

_____________.

Is this a cage?

______________

Is it a table?

_____________

_____________

Is this a house?

Yes, _______

Is it a T.V.set?

No, _________

It´s a _________

Is this a door?

_____________.

Is it a chair?

_____________

_____________.

Is this a curtain?

______________

Is it a rug?

_____________

_____________
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Photo 3. Presentation and delivery of proposal to the director of the institution 

 

Photo 4. Review of interactive CD attached to the didactic guide with the 

director of the institution 



 

 

 

 

Photo 5. Delivery of proposal to the director 

 

Photo 6. Delivery of proposal to teachers of the area of english 



 

 

 

 

Photo 7. Application of the didactic guide in the classroom 

 

Photo 8. Explication of the didactic guide to students  



 

 

 

 

Photo 9. Participation of students in classroom 

 

 

Photo 10. Reviewing the lessons of the didactic guide 



 

 

 

 

Photo 11. Cheking lessons of the didactic guide 

 

Photo 12. Groupal work in classroom 
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INTRODUCTION 

 

This guide has as proposal to improve the informational 

listening in the students with few knowledge of English language 

through the application of didactic games. The application of exercises 

that have familiar objects that help to students to recognize the relation 

between English words and familiar things. The application of ludic 

activities will stimulated the interest of students on the improvement of 

their cognitive development. 

In the following pages it is explained the instructions that the 

teacher should use in each lesson according the hour class.   
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OPTIONS OF DIDACTIC GAMES FOR APLICATION 
DURING CLASS 

To improve the class experiences there are exposed five kind of didactic 

games to apply during the lessons: 

1. Three participants are chosen to write in the blackboard to draw objects 

that the class will be describing using words taken from the lesson. 

2. Make some groups of students, and each group choose one student 

and write down a word of the lesson known in the didactic guide, the paper is 

delivered to the teacher and the student chosen the rest of the groups should 

guess the representation and try to hit with the clues. 

3. The students are situated in a round and have to pass hand by hand an 

object (given by the teacher i.e.: a marker). The objective of the game is to pass 

the object to other partner once a question that the teacher make from the 

Didactic Guide is answered.  

4. One student of each row should go in front of the class and bring a sheet 

and stay it on the floor and stand on the sheet. The teacher will make question 

related the Didactic Guide and for each wrong answer the student must fold the 

sheet at the middle and in this way until there will be any space to stay stand. 

5.  Two rows are place face to face and should represent the dialogues 

previously selected from the lesson in the Didactic Guide. 
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LESSON 01.-MY FAMILY, MY HOUSE 

 

THE STEVENS FAMILY 

 

 

 

Mr. John Stevens is the father 

Mrs. Alice Stevens is the mother 

Bob Stevens is the son 

Joan Stevens is the daughter 

Mr. Peter Stevens is the grandfather 

Mrs. Sally Stevens is the grandmother 

 

 

 

John Stevens is the father. 

Who is (Who’s) John 

Stevens? 

He is (He’s) the father. 

 

Alice Stevens is the 

mother. 

Who’s Alice Stevens? 

She is (She’s) the mother. 

 

Joan Stevens is the 

daughter. 

Who’s Joan Stevens? 

She’s the daughter. 

Bob Stevens is the son. 

Who’s Bob Stevens? 

He’s the son. 

 

 

Peter Steven is the grandfather. 

Who’s Peter Stevens? 

He’s the grandfather. 

 

 

Sally Stevens is the 

grandmother. 

Who’s Sally Stevens? 

She’s the grandmother. 
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Rex is the dog. 

Who’s Rex? 

It’s the dog. 

 

Puff is the cat. 

Who’s Puff? 

It’s the cat. 

 

 

Melody is the bird. 

Who’s Melody? 

It’s the bird. 

  

ACTIVITY #1 

 

COMPLETE THE FOLLOWING QUESTIONS WITH THE CORRECT 

ANSWER 

 

� Who’s Alice Stevens? 

� Who’s Bob Stevens? 

� Who’s Sally Stevens? 

� Who’s John Stevens? 

� Who’s Joan Stevens? 

� Who’s Peter Stevens? 

� Who’s Rex? 

� Who’s Puff? 

� Who’s Melody? 
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HOUSEHOLD GOODS 

 

 

  

 

 

 

This is a sofa.

What is this?

It's a sofa

This is a 
table.

What's this?

It's a table

This is a 
lamp.

What's this?

It's a lamp.

This is a 
vase.

What's this?

It's a vase.

This is a rug.

What's this?

It's a rug.

This is a T.V. 
set.

What's this?

It's a T.V. set.
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ACTIVITY #2 

 

COMPLETE THE QUESTION AND ANSWER EXPRESSIONS. 

 

 

 

 

 

This is a 
chair.

What's this?

_________.

This is a 
clock.

What's this?

_________.

This is a 
rocking chair.

_________?

_________.

This is a 
piano.

_________?

__________

This is a 
stereo.

_________?

_________

This is a 
flower pot.

_________?

_________.
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USE OF “THIS” 

 

 

 

 

 

 

Is this a mirror?

Yes, it is

Is it a piano?

No, it is not. (it 
isn´t)

It´s a mirror

Is this a record?

Yes, it is.

Is it a lamp?

No, it isn´t.

It´s a record.

Is this a hat?

Yes, it is.

Is it a stereo?

No, it isn´t.

It´s  a hat.

Is this a newspaper?

Yes, it is

Is it a clock?

No, it is not. (it isn´t)

It´s a newspaper

Is this a flower?

Yes, it is.

Is it a vase?

No, it isn´t.

It´s a flower.

Is this a cushion?

Yes, it is.

Is it a stereo?

No, it isn´t.

It´s  a cushion.
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ACTIVITY #3 

FILL THE BLANKS 

 

 

 

 

 

 

Is this a window?

Yes, _______

Is it a vase?

No, _________

It´s a _________

Is this a 
magazine?

_____________.

Is it a sofa?

_____________

_____________.

Is this a cage?

______________

Is it a table?

_____________

_____________

Is this a house?

Yes, _______

Is it a T.V.set?

No, _________

It´s a _________

Is this a door?

_____________.

Is it a chair?

_____________

_____________.

Is this a curtain?

______________

Is it a rug?

_____________

_____________
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USE OF “THAT” 

 

 

ACTIVITY #4 

FILL THE BLANKS 

 

That is 
(that’s) a doll.

What´s that?

It’s a doll

That’s a 
cradle

What’s that?

It’s a cradle.

That's a boat

What´s that?

It's a boat. 

That´s a ball

____________?

It´s a _________

That's a 
telephone

_____________?

_____________

_____________.

That's a picture.

_____________?

_____________

_____________
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USE OF “THAT” PART II 

 

 

ACTIVITY #5 

FILL THE BLANKS 

 

 

Is that a cushion?

Yes, it is.

Is it a house?

No, it isn´t

It's a cushion

Is that a door?

Yes, it is.

Is it a hat?

No, it isn´t

It´s a door.

Is that a 
magazine?

Yes, it is

Is it a curtain?

No, it isn´t.

It's a magazine 

Is that a cage?

____________

Is it a 
newspaper?

No, _________

_____________

Is that a mirror?

_____________

Is it a window?

_____________

_____________.

Is that a record?.

_____________

Is it a flower?

_____________

_____________
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VOCABULARY LESSON ONE 

 

 

 

 

 

 

 

 

afternoon ball bird boat

cage cat chair clock

cradle curtain cushion daughter

dog doll door evening

father flower grandfather grandmother

hat house lamp magazine

mirror morning mother name

newspaper night piano picture

record rocking chair rug sofa

son stereo T:V. set telephone

vase window
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LESSON 02.- THE CLASSROOM 

KNOWING MY CLASSROOM 

 

This is the classroom. It’s in the 

school. Mr. Page is the teacher, 

Joan, Bob, George and Becky 

are in the classroom. They’re the 

students. There’s a chalkboard a 

map and a calendar on the wall. 

There are desks and chairs on 

the floor. There are drawers in 

the desks. There’s a bookcase 

and a cabinet in the classroom, 

too. 
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USE OF THESE AND THOSE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

These are desks.            

Are these desks?          

Yes, they are.                   

Are these tables?            

No, theyaren't.          

They'redesks. 

 

 

 

 
 

Those are desks.            

Are those desks?          

Yes, they are.                   

Are those chairs?            

No, theyaren't.          

They'redesks 

 

. 

These are cabinets.        

Are these cabinets?      

Yes, they are.                   

Are these sofas?             

No, theyaren't.          

They'recabinets. 

 

 

 

Those are cabinets.        

Are those cabinets?      

Yes, they are.                   

Are those tables?             

No, theyaren't.          

They'recabinets 

 

. 
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ACTIVITY #1 

FILL THE BLANKS 

These are chalkboards.       
Are these chalkboards?     
______________                
Are thesemirrors?           
______________    
______________      

 

 
 

Those are chalkboards.          
Are those chalkboards?      

______________                
Are thosewindows?           

______________    
______________     

These are bookcases.  
Are these bookcases? 
______________             
Are these T.V. sets?       
______________ 
______________ 

 

Those are bookcases.  
Are those bookcases? 

______________             
Are those T.V. sets?       

______________ 
______________ 

These are erasers.         
Are these erasers? 
______________             
Are theseflowers?       
______________ 
______________ 

 

Those are erasers.         
Are thoese erasers? 

______________             
Are thoseflowers?       
______________ 
______________ 

These are sharpeners.  
Are these sharpeners? 
______________             
Are theseballs?       
______________ 
______________ 

 

Those are sharpeners.  
Are those sharpeners? 

______________             
Are thoseballs?       

______________ 
______________ 

These are envelopes.     
Are these envelopes? 
______________             
Are theserugs?       
______________ 
______________ 

 

Those are envelopes.     
Are those envelopes? 

______________             
Are thoserugs?       

______________ 
______________ 

These are waste-
baskets.    Are these 
waste-baskets?   
______________             
Are theseboats?       
______________ 
______________ 

 Those are waste-
baskets.    Are those 

waste-baskets?   
______________             
Are thoseboats?       

______________ 
______________ 
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USE OF “ON” 
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ACTIVITY #2 
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USE OF “IN” 
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ACTIVITY #3 

 

 

 



 

 

22 

 

 

ACTIVITY #4 

ANSWER THE QUESTIONS 
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ACTIVITY #5 
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VOCABULARY LESSON TWO 

 

 

 

 

 

apple book bookcase

box cabinet calendar

chalk chalkboard classroom

color pencil desk dictionary

drawer envelope eraser

exercise floor map

notebook pen pencil

pencil box pencil case pointer

ruler school sharpener

sheet of paper student wall

waste-basket
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LESSON 03.-GAMES 
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ACTIVITY #1 
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HOW MANY 

 

 

 

 

 

 

 

 

 

 

 

DIALOGUE 

 

TEACHER: HOW MANY PLAYERS ARE THERE IN A SOCCER TEAM? 

STUDENT 1: THERE ARE ELEVEN 

TEACHER: THAT’S RIGHT. THANK YOU. HOW MANY PLAYERS ARE 

THER IN A VOLLAY-BALL TEAM? 

STUDENT 2: THERE ARE SIX 

TEACHER: THAT’S RIGHT TOO. HOW MANY PLAYERS ARE THERE IN 

A BASKETBALL TEAM? 

STUDENT 3: THERE ARE SIX 

TEACHER: NO, THAT´S WRONG, THAT ISN’T RIGHT. THERE ARE FIVE. 

 



 

 

28 

 

ACTIVITY #2 

 

 

 

 

 

 

Where is George? 

 

Is he near Sue? 

 

Where is Sue? 

 

Where is the ball? 
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ACTIVITY #3 

 

 

 

 

Is Sue far from the next? 

 

Where is she? 

 

Where is Becky? 

 

Is she near Sue? 
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ACTIVITY #4 

 

 

 

 

Is Karen far from Sandy? 

 

Where is she? 

 

Is Sandy near Karen? 

 

Where is George? 

 

Is he near the women? 

 

 

ACTIVITY #5 
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Where is Tim? 

 

Is he far from Jim? 

 

Is Becky near Jim? 

 

Is she near Tim? 

 

Where is Becky? 
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VOCABULARY LESSON THREE 

 

 

 

 

 

 

basketball boy

football game

girl man

men player

ping-pong soccer

volley ball woman

women
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LESSON 04.- THE CITY 
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ACTIVITY #1 

Based on the main picture, answer the following questions: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Are there buildings in the 

picture of the city?  

________________________  

Where’s the airport? 

________________________ 

Is the school on the left? 

______________________

______ 

 Are the streets wide or 

narrow?  

Where’s the taxi? 

________________________

_ 

Who’s in the taxi? 

________________________ 

Is Grandpa Stevens on Collins 

Street? 

__________________________

_ 

Where’s Grandma Stevens? 

__________________________ 
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ACTIVITY #2 

Based on the main picture, answer the following questions: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Where are Mr. and Mrs. 

Stevens? 

__________________________

_ 

Is the hotel a small building? 

__________________________ 

Where are the doctors? 

__________________________

_ 

Are the nurses at the drugstore? 

__________________________ 

Where’s the small girl? 

__________________________

_ 

Is the truck small? 

__________________________ 
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ACTIVITY #3 

 

Describe all positions regarding the taxi 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_______________________

__________________________ 

 

_______________________

_________________________ 
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ACTIVITY #4 

 

 

 

Is Becky in front or beside George? 

 

___________________________ 

 

Is Bob behind or beside Joan? 

 

_______________________ 

 

 

Is George beside Becky? 

 

____________________ 

 

 

Who’s between Bob and George? 

 

____________________________ 

 

 

 

Is the teacher between or among the 

students? 

 

____________________________ 
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ACTIVITY #5 

Look at the picture of the city and answer 

 

 

Is the bus in front of the bookstore? 

_______________________________________________ 

Is the airport near or far from the hospital? 

_______________________________________________ 

Is the school behind the hotel? 

_______________________________________________ 

Is the apartment building near the office building? 

_______________________________________________ 

Is the drugstore in front of the restaurant? 

_______________________________________________ 

Is the restaurant between the drugstore and the bookstore? 

_______________________________________________ 

Where is it? 

_______________________________________________ 

Where’s the bank? 

_______________________________________________ 

Is the hospital beside the post office? 

_______________________________________________ 

Where’s the park? 

_______________________________________________ 

Is the cinema between the bank and the office building? 

______________________________________________ 

Where is the truck? 

______________________________________________ 
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VOCABULARY 

 

 

 

airplane airport apartment

building avenue bank

bicycle bookstore bus driver

bus stop car cinema

city doctor drugstore

hospital hotel mailman

motorcycle nurse office building

pilot post office restaurant

street supermarket taxi

taxi driver truck
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LESSON 05.- THE HOUSE 

 

 

 

 

 

This is a house. It’s the house of the Stevens family. The house 

is white and large. There’s a small yard in front of the house. 

There are many flowers and a tree in the yard. There are seven 

rooms in the house. The living room, the dining room, the kitchen 

and the laundry room are downstairs. The bedroom and the 

bathroom are upstairs. 
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ACTIVITY #1 

 

Make groups and find the correct answer to the following questions: 

 

� Is this a house? 

� What color is the house? 

� Is it large or small? 

� Where’s the yard? 

� What color are the flowers? 

� How many rooms are there in the house? 

� Where’s the kitchen? 

� Where are the bedrooms? 
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THE LIVING ROOM 

 

 

 

ACTIVITY #2 

Make a group and answer the following questions. 

 

• Who’s the living room?   

 

• Is the sofa large or small? 

 

• Where’s the T.V. set? 

 

• Is the mirror on the table? 

 

• Is there a rug in the floor? 

 

• Where’s the lamp? 

 

• What’s over the T.V. set? 
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THE DINING ROOM 

 

ACTIVITY #3 

Make a group and answer the following questions. 

 

• Is Bob in the dining room?   

 

• What’s he doing? 

 

• What’s he eating? 

 

• Is he drinking a coke? 

 

• Is Joan in the dining room? 

 

• Is there a vase on the table? 

 

• Where’s the sideboard? 

 

• How many chairs are there  

in the dining room? 

• Is the table large or small? 
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THE BEDROOMS 
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ACTIVITY #4 

Make a group and answer the following questions 

• Where’s Mr. Stevens?    

 

• What’s he doing? 

 

• Is there a book on the night table? 

 

• Where’s the wardrobe? 

 

• Are there clothes in the wardrobe? 

 

• Is the dresser behind the bed? 

 

• Where’s the lamp? 

 

• Who’s in the small bedroom? 

 

• Where’s the cat? 

 

• What’s it doing? 

 

• Are there pillows in the beds? 

 

• What color are the sheets? 

 

• Is there a blanket on the floor? 

 

• Where’s the stool? 

 

• Where’s the lamp? 
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THE KITCHEN 

 

ACTIVITY #5 

Make a group and answer the following questions. 

• What’s Mrs. Stevens doing?   

 

• Is she in the bathroom? 

 

• Where are the mixer and  

the blender? 

• Is the oven open? 

 

• Is the sink near the refrigerator? 

 

• How many cabinets are there? 

 

• Is there food on the shelf? 

 

• Where’s the dog? 

 

• What’s it doing? 
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THE LAUNDRY ROOM 

THE BATHROOM 
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VOCABULARY 

 

armchair bathroom bed

bedroom blanket blender

oven pillow pot

refrigerator room sheet

clothes coke dining room

dresser dryer iron

sideboard sink stairs

stool stove toilet

tree tub ironing board

kitchen laundry room living room

mixer night table vaccum-claner

wardrobe washer yard

shelf shower



 

 

51 

 

LESSON 06.- AT THE BEACH 

 

The Stevens family is enjoying a day at the beach. It’s a wonderful day. The 

sun is shining. There are some houses and a restaurant at the seaside. 

There’s a man outside the restaurant. He’s selling ice-cream. Many people 

are buying ice-cream. Inside the restaurant it’s very hot. Some people are 

sipping cold drinks. Grandpa and Grandma Stevens are at the beach too. 

They’re talking and laughing. Mr. Stevens is swimming in the blue sea. 

Mrs.Stevens is laying a towel on the sand. She’s looking at Joan and Bob. 

Joan is wearing a red bathing suit. She’s carrying water in a bucket. Bob is 

wearing blue swimming trunks. He’s running along the shore. Some children 

are digging in the sand with shovels; other are digging without shovels. 
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ACTIVITY #1 

 

Make a group and answer the following questions. 

 

 

• Where’s the Stevens family?   

 

• Are they at home? 

 

• Is it a wonderful day? 

 

• Where’s the restaurant? 

 

• Who’s outside the restaurant? 

 

• Is it hot in the restaurant? 

 

• Is it cold ourside? 
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ACTIVITY #2 

 

Make a group and answer the following questions. 

 

 

• Is the Stevens family enjoying 

a day at the beach?  

  

• Are you enjoying this lesson? 

 

• Is the sun shining? 

 

• Are you at the beach? 

 

• Where’s the restaurant? 

 

• What’s the man outside the 

restaurant doing? 

 

• Is he selling cold drinks? 

 

• Are there people buying  

ice-cream? 

 

• What are the people in the  

restaurant doing? 

 

• Are we sipping cold drinks? 

 

• What are we doing? 
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ACTIVITY #3 

 

Make a group and answer the following questions. 

 

 

• Are Grandma and Grandpa  

Stevens sitting on the sand? 

 

• Are they lying beside the  

Umbrella? 

• What are they doing? 

 

• Are they swimming? 

 

• Who’s swimming? 

 

• Where’s he swimming? 

 

 

• What color is the sea? 

 

• Are you swimming too? 
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ACTIVITY #4 

 

Make a group and answer the following questions. 

 

 

• Is Mrs. Stevens laying an  

umbrella on the sand?  

 

• What’s she doing? 

 

• Is she looking at the sea? 

 

• Who’s looking at Joan and Bob? 

 

• Is Mrs. Stevens wearing a hat? 

 

• What’s Joan wearing? 

 

• Are we wearing bathing suits? 

 

• What’s Joan doing? 

 

• Is she carrying a towel? 

 

• What’s she carrying? 
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ACTIVITY #5 

 

Make a group and answer the following questions. 

 

 

• Is Bob wearing swimming trunks? 

 

• What color are they? 

 

• Is he carrying water? 

 

• What’s he doing? 

 

• Are the children running with him? 

 

• What are they doing? 
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 VOCABULARY 

 

 

 

 

 

 

 

 

 

 

 

Bathing Suit beach bucket

children day drink

ice cream people sand

sea seaside shore

shovel sun
swimming 
trunks

towel umbrella water
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LESSON 07.- THE CIRCUS 

 

 

 

 

 

Mr. Stevens, Joan and Bob are riding in a taxi. They’re going to 

the circus. They’re very happy. Mrs. Stevens is staying at home 

because she’s going to rest. Before the  show, Mr. Stevens into 

the circus with the children. 
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ACTIVITY #1 

Fill the answers. 

 

� Are Mr. Stevens, Joan and Bob riding on a bus? 

---------------------------------------------------------------------- 

� Where are they going? 

--------------------------------------------------------------------- 

� Where’s Mrs. Stevens? 

--------------------------------------------------------------------- 

� Why is she staying at home? 

--------------------------------------------------------------------- 

� Who’s going tpsatand in line at the circus? 

-------------------------------------------------------------------- 

� Why is he going to stand in line? 

-------------------------------------------------------------------- 

� Is he going to walk into a building? 

--------------------------------------------------------------------- 

� Are you going to stand in line at the cinema? 

-------------------------------------------------------------------- 

� Are you going to walk home? 

-------------------------------------------------------------------- 
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ACTIVITY #2 

Fill the answers. 

 

� Are Mr. Stevens and the children  very happy? 

---------------------------------------------------------------------- 

� Why? 

--------------------------------------------------------------------- 

� Are you happy now? 

--------------------------------------------------------------------- 

� Why? 

--------------------------------------------------------------------- 

� Are Joan and Bob sad? 

-------------------------------------------------------------------- 

� Are the people at the circus laughing? 

-------------------------------------------------------------------- 

� Why? 

--------------------------------------------------------------------- 

� Are they happy or sad? 

-------------------------------------------------------------------- 

� Who’s going to buy the tickets at the circus? 

-------------------------------------------------------------------- 

� Who’s walking into the circus tent? 

-------------------------------------------------------------------- 

� Why? 

--------------------------------------------------------------------- 

� Is. Mr. Stevens walking into the circus tent without the 

children? 

______________________________________ 
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Now, Mr. Stevens and the children are watching the show.  

The circus is full of people. An old man is presenting the show. 

There are the clowns! One is tall and thin; the other is short and 

fat. All the people, young and old, are laughing. 

In the circus ring there are many artists and animals, too. There’s 

a young man walking on the tight rope, and there are two men 

on the trapeze. There’s a monkey riding on a bike. There’s a lion 

and a man in a large cage. The lion is going to jump. 

After the show, all the people are going to leave the circus. Then, 

the circus is going to be ampty. 
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ACTIVITY #3 

Fill the answers. 

 

� Who’s presenting the show? 

----------------------------------------------------

_______________________________ 

� Is he a young man? 

---------------------------------------------------

_______________________________ 

� Why? 

-----------------------------------------------

____________________________ 

� How many clowns are there? 

----------------------------------------------

____________________________ 

� Is one of the clowns tall and fat? 

----------------------------------------------

____________________________ 

� Is the other clown short and thin? 

---------------------------------------------

____________________________ 

 

 

 



 

 

66 

 

ACTIVITY #4 

Fill the answers. 

 

� Are there three acrobats on the 

trapeze? 

----------------------------------------------------

_______________________________ 

� What’s the monkey doing? 

----------------------------------------------------

_______________________________ 

� Is it walking on the tight rope? 

---------------------------------------------------

_______________________________ 

� Is there a man on a bike? 

---------------------------------------------------

_______________________________ 

� Where’s the lion? 

---------------------------------------------------

_______________________________ 

� Is it in a large box? 

---------------------------------------------------

_______________________________ 

� What’s it going to do? 

---------------------------------------------------

_______________________________ 

� Is it going to walk? 

---------------------------------------------------

_______________________________ 

 

 

 

 



 

 

67 

 

ACTIVITY #5 

Fill the answers. 

 

� Are there artists and animals at the 

circus? 

----------------------------------------------------

_______________________________ 

� Are there artists here? 

----------------------------------------------------

_______________________________ 

� Is the circus full or empty? 

----------------------------------------------------

_______________________________ 

� What’s there in the circus ring? 

----------------------------------------------------

_______________________________ 

� Who’s walking on the tight rope? 

----------------------------------------------------

_______________________________ 

� Are you walking on the tight rope now? 

----------------------------------------------------

_______________________________ 
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VOCABULARY 

 

 

 

 

 

animals artist

bike circus

home line

lion show

monkey circus ring

circus tent clown

ticket tight rope

trapeze
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LESSON 08.- THE RESTAURANT 

 

 

The Stevenses always spend the weekend together. They eat dinner at the 

Copper Room every Saturday evening. They like this restaurant because 

the food is good. Many other people go to this restaurant. Too. 

Now, the Stevenses are looking at the menu. Joan and Bob are very humgry 

and thirsty. Joan likes fish very much. She doesn’t like mear. She wants fish 

and chips, pineapple salad, ice cream and a coke. Bob likes meat very 

much. He doesn’t like fish. He wants steak, baked potatoes, lettuce and 

tomato salad, and orange juice. He doesn’t want a dessert. 

Mrs. Stevens is thinking about going on a diet because she wants to lose 

weight, but she is very humgry. She wants chicken, mashed potatioes, 

apple and white wine. Mr. Stevens likes seafood 
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Do the Stevenses like to eat at 

the Copper Room? 

Yes, they like to eat at the 

Copper Room. 

 

Does Joan like fish? 

Yes, she likes fish very much. 

 

Do you like fish? 

Yes, I like fish 

 

Do the Stevenses like to eat 

dinner at home every Saturday? 

No, they don’t like to eat dinner 

at home every Saturday. 

 

Does Bob like fish? 

No, he doesn’t like fish 

 

Do you like meat? 

No, I don’t like meat 
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ACTIVITY #1 

 

Make a group and answer the following questions. 

 

 

Do the Stevenses always spend the 

weekend together? 

 

When do they go to the Cooper Room? 

 

Why do they like to eat in this restaurant? 

 

What are the Stevenses doing now? 

 

Are Joan an Bob hungry and thirsty? 

 

Does Joan like meat? 

 

What does she like? 

 

What kind of salad does she want? 

 

Is Joan thirsty? 

 

What is she going to drink? 

 

What does she want for dessert? 
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ACTIVITY #2 

 

Make a group and answer the following questions 

 

What does Bob like? 

 

 

Is he going to eat steak? 

 

 

What kind of salad does he want? 

 

 

What’s Bob going to drink? 

 

 

Do you like orange juice? 

 

 

Does Bob want a dessert? 

 

 

 

 

 

 

 

 

 

 



 

 

73 

 

ACTIVITY #3 

Make a group and answer the following questions 

 

Is Mrs. Stevens on a diet? 

 

 

Why is she thinking about going on a diet? 

 

 

Is she hungry? 

 

 

What does she want to eat? 

 

 

Does she want a dessert? 

 

 

What dessert does she want? 

 

 

Does she want red wine? 
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ACTIVITY #4 

 

Make a group and answer the following questions 

 

   Does Mr. Stevens like seafood? 

 

 

   What does he want to eat? 

 

 

    Does he want steak? 

 

 

    Does he want wine? 

 

 

     What’s he going to drink? 

 

 

    Do you like wine or beer? 

 

 

  Is it hot in the restaurant? 

 

 

        Why? 

 

 

      What’s Mrs. Stevens going to do? 
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Now, Mr. Stevens is getting the bill from the waiter. He’s going to pay the 

bill. Then the Stevens family is going to leave the restaurant. Before they 

leave, Mr. Stevens is going to give a tip to the waiter. 
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ACTIVITY #5 

 

Make a group and answer the following questions 

From whom is Mr. Stevens getting the bill? 

 

 

Is the waiter giving the bill to Mrs. Stevens? 

 

 

To whom is the waiter giving the bill? 

 

 

Is Joan going to pay the bill? 

 

 

Who is? 

 

 

Are the Stevenses going to stay in the restaurant? 

 

 

Who is? 

 

 

To whom is Mr. Stevens going to give a tip? 

 

 

From whom is the waiter going to get a tip? 
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VOCABULARY 

 

air conditioner apple pie baked potatoes

beer bill bowl

breackfast chicken chips

clam chowder cup dessert

diet dinner fish

food fork fried potatoes

glass knife lettuce

mashed potaotes meat menu

money napkin orange juice

pineapple salad saucer seafood

spoon steak tablecloth

tip tomato weekend

weight wine shrimps
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LESSON 09.- EVERY DAY SCHEDULE 

 

WHAT DOES MR. STEVENS DO EVERY DAY? 

 

 

1.-  

2.-  

3.-    

4.-    

5.-   

 

6.-  

7.-  

8-  

9.-  
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In home… 
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On Saturday, he goes to the club. On Sunday he goes to church with Mrs. 

Stevens and the children. 
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ACTIVITY #1 

Answer the following questions: 
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WHAT TIME IS IT? 

 

 

 

 

 

We use a clock or watch to tell time. A 

clock is big; a watch is small and we 

wear it on the wrist. Above there is a 

picture of a clock. There are numbers on 

it and three hands: a long hand, a short 

hand and a thin hand. The short hand points to the 

hours; the long hand points to the minutes and the thin 

hand points to the seconds. 
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ACTIVITY #2 

Answer the following questions: 
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The clock in the middle is telling the 

correct time, the clock on the left ins’t 

telling the correct time. 

‘It´s ten minutes slow. The clock on the 

right isn’t telling the right time, it’s five 

minutes fast. 

 

 

ACTIVITY #3 

Answer the following questions: 

Do you go to sleep at midnight? 

_________________________________________________ 

Do you eat lunch at noon? 

_________________________________________________ 

Is the clock on the right telling us the wrong time? 

_________________________________________________ 

Why? 

_________________________________________________ 

Is the clock in the middle telling us the right time? 

_________________________________________________ 

Why? 

_________________________________________________ 

Why is the clock on the right incorrect? 

_________________________________________________ 
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ACTIVITY #4 

Answer the following questions: 

 

At what time does Mr. Stevens get up every day? 

 

 

Does Mr. Stevens take a shower at twenty minutes past six? 

 

 

At what time does he get ready? 

 

 

Does Mr. Stevens eat breakfast at seven o’clock every day? 

 

 

Does Mr. Stevens go to work at twenty minutes past seven? 

 

 

Does Mr. Stevens begin to work at a quarter to eight? 
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ACTIVITY #5 

Answer the following questions: 
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VOCABULARY 

 

 

 

 

alarm-clock church

club coffee

digital clock hour

hand midnight

minute noon

office second

time walk

watch work

wrist-watch
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LESSON 10.- THE FARM 

 

The Stevenses are going to visit a farm in the country. Farm life is very 

exciting. This is the Brown’s farm. Mr. Brown is the farmer. His wife is Mrs. 

Stevens’ sister. The Browns have a son; his name is Joe, and a daughter; 

her name is Milly. They’re very fond of their farm because there’s space and 

sun everywhere. 

 

The farmer ‘s house is large and comfortable. It has a fence around it. In the 

picture, there‘s a stable, a barn and a well. In the fields near the farm there 

are vegetables and fruit trees. The Browns save money because the farm 

produces all their food. Mr. Brown works from morning to night. Mrs. Brown 

thinks that her husband works too much and she always helps him. The 

Browns get up early in the morning. Mr. Brown feeds the horses, cows and 

sheep. Joe milks the cows, and Milly feeds the chickens on corn. Mrs. Brown 

takes care of the hens. The hens lay eggs; Mrs. Brown picks up the eggs to 

sell them in the market. They have many other animals, too: turkeys, ducks 

and pigs. The Browns live in contact with nature. 
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ACTIVITY #1 

Answer the following questions: 

 

Does Mr. Brown have a lot of work? 

 

_________________________ 

Who helps him? 

__________________________________ 

What does his wife thinks about his work? 

_________________________________ 

Do you have a lot of work? 

_________________________________ 

What does Mr. Brown do early in the morning? 

____________________________________ 

What does his wife do? 

___________________________________ 

Does Milly feed the sheep? 

 

___________________________________ 

What does she do? 

 

_______________________________ 

Do you like animals? 

 

_______________________________ 

 

Do you have animals at home? 
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 ACTIVITY #2 

Answer the following questions: 

Is there a fence around your house? 

_________________________________ 

Is there ne around the Browns’ house? 

________________________________ 

Where’s the stable? 

________________________________ 

Is there a barn behind tour house? 

_______________________________ 

Where’s the well? 

_______________________________ 

What’s there in the fields? 

_______________________________ 

Do you like vegetables and fruits? 

_______________________________ 

Where do you buy them? 

_______________________________ 

Do the Browns save money? 

_______________________________ 

Do you save money in the Bank? 

_______________________________ 
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ACTIVITY #3 

Answer the following questions: 

What are the Stevenses going to do? 

_________________________________ 

Where’s the farm? 

_________________________________ 

Whose farm is this? 

_________________________________ 

Who’s the farmer? 

_________________________________ 

Who’s Mrs. Brown? 

_________________________________ 
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ACTIVITY #4 

Answer the following questions: 

 

Is Mr. Brown, Bob and Joan’s uncle? 

_________________________________________________________ 

Who’s Mr. Brown’s wife? 

_________________________________________________________ 

Do the Browns have a son? 

________________________________________________________ 

What’s his name? 

________________________________________________________ 

Do they have a daughter? 

________________________________________________________ 

What’s her name? 

________________________________________________________ 

Are Joe and Milly Bob and Joan’s cousins? 

________________________________________________________ 

Why are the Browns fond of the farm? 

________________________________________________________ 

Are you fond of your work? 

________________________________________________________ 

Do your parents like farm life? 

________________________________________________________ 

Do you have a farm? 

________________________________________________________ 
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Who’s Joe?   _____________________________________________ 

Is the farmer’s house small or large? 

________________________________________________________ 

Is it uncomfortable? 

________________________________________________________ 

Who’s Milly?  _____________________________________________ 

Is your house comfortable? 

________________________________________________________ 

Do you live in the city? 

________________________________________________________ 

What’s your mother’s name? 

________________________________________________________ 

Is city life exciting?  ________________________________________ 
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VOCABULARY 

 

 

barn brother contact

corn country cousin

cow duck egg

farm farmer farm life

fence field fruit tree

hen horse husband

market nature parents

pigs sheep sister

space stable turkey

vegetables well wife
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LESSON 11.- THE SEASONS 

Un the U.S.A. there are four seasons: spring, summer, autumm (fall) and 

winter. The spring months 

are: March, April and May. 

In spring, the plants and 

trees become green and 

there are flowers of many 

colors. Mr. Brown sows the 

seed for the crops. He 

plants wheat, corn, oats 

and barley. 

The summer months are: 

June, July and August. It’s 

very hot in the summer; the 

days are long and the 

nights are short. Mr. Brown 

is ready to gather his crops in the next season. He has a truck-garden full 

of vegetables. He has cauliflower, onions, celery,  artichokes, pumpkins, 

parsley, radiches, asparagus, 

lettuce and other vegetables. 

He also has fruit trees: peach-

trees, plum-trees, cherry-trees, 

apple-trees, fig-trees and pear-

trees. Milly and Joe like fruit 

very much. 

Autumn comes after summer. 

The autumn months are: 

Septermber, October and 

November. In autumn the 

leaves change color; they 

become yellow and brown, and 
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fall off the trees. Autumn is harvest time, the crop is plentiful. Mr. Brown has 

a great deal of work, he is going to sell part of the grain in the market, and 

store the rest to feed his animals in the winter. 

Winter is the cold season. The winter months are December, January and 

February. In winter, Mr. Brown and his family have to stay indoors almost 

all the time. It snows, it rains, and the wind is very cold; the days are short 

and the nights are long.  The Browns like to sit by the fire alt night. 

In winter, the cows and horses stay in the stable. Mr. Brown gives them hay 

and oats from the barn. 
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ACTIVITY #1 

Answer the following questions: 
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VEGETABLES 

 

 

FRUITS 
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ACTIVITY #2 

Answer the following questions: 

What vegetables does Mr. Brown have? 

 

 

What vegetables do you like? 

 

 

Does Mr. Brown have only vegetables? 

 

 

What else does he have? 

 

 

What fruits do you like? 
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ACTIVITY #3 

Answer the following questions: 

What comes after summer? 

 

 

What are the autumn months? 

 

 

Do the leaves fall if the trees in summer? 

 

 

When do the leaves change color? 

 

 

Is autumn harvest time? 

 

 

How is the crop in autumn? 

 

 

Does Mr. Brown have a great deal of work? 

 

 

What does he do? 

 

 

Where does he sell part of the train? 

 

 

How does he feed his animals in the winter? 
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ACTIVITY #4 

Answer the following questions: 

What are the winter months? 

 

 

Does it snow in the winter? 

 

 

Does it rain? 

 

 

Is the wind very cold? 

 

 

Are the days long? 

 

 

What do the Browns do in the winter? 

 

 

Do they stay indoors almost all the time in the winter? 
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There are twelve months in a year. Now you are going to learn them: 

January, February, March, April, May, June, July, August, September, 

October, November and December. 

This is the hand method to remember the number of days on each month: 

 

The months that coincide with the knuckles have thirty one days. 
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ACTIVITY #5 

Answer the following questions: 

How many months are there in a year? 

 

 

Name them, please? 

 

 

What do you use the hand method for? 

 

 

What months have thirty days? 

 

 

What month has twenty eight days? 

 

 

What are you learning now? 

 

 

Do you remember the months of the year? 
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VOCABULARY 

 

 

 

 

 

 

 

 

 

 

apple- tree artichoke barley cauliflower

celery cherry-tree crop deal

fig-tree fire grain harverst time

hay leaf leaves month

oats onion parsley part

peach-tree pear-tree pumpkin radish

rest season seed truck-garden

wheat wind seasons spring

summer autumn(fall) winter months

January February March April

May June July August

September October November December
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LESSON 12.- JUST A COLD 

 

 

 

Mrs. Stevens and Joan are at the doctor’s office. Joan doesn’t feel well. 

She’s ill. She has a headache and a sore throat. Doctor Pill is an efficient 

professional. He’s sitting at his desk. On the doctor’s desk, there’s a 

stethoscope. He’s feeling Joan’s pulse. Her pulse is a little fast. The doctor 

thinks that it is just a bad cold. He’s going to prescribe her some medicine. 

Behind the doctor there’s a cabinet filled with medicines. On the wall there’s 

a drawing that shows the parts of the human body. 
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ACTIVITY #1 

Answer the following questions: 

Do you feel well? 

 

 

Is Joan ill? 

 

 

Do you have a headache? 

 

 

What do you do when you have a stomachache? 

 

 

Are you a doctor? 

 

 

Is Dr. Pill an efficient professional? 

 

 

Where’s he sitting? 

 

 

Is Joan’s pulse slow? 

 

 

What does the doctor think? 

 

 

What’s the doctor going to prescribe Joan? 
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ACTIVITY #2 

Answer the following questions: 

What´s behind Dr. Pill? 

 

 

What’s it filled with? 

 

 

What’s on the wall? 

 

 

What does the drawing show? 

 

 

What are the principal parts of the body? 

 

 

What do we have on our heads? 

 

 

What color is your hair? 

 

 

Where are the eyebrows? 

 

 

Where’s the nose? 

 

 

What do we hear with? 
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THE HUMAN BODY 

 

The principal parts of the human body are: the head, the trunk and the limbs. 

We have hair on the head. Insede the head, we have the brain. We think 

with our brain. Between the 

forehead and the eyes, we find 

the eyebrows. We see with our 

eyes. The principal parts of the 

eyes are: the eyelids and the 

eyelashes. Between the eyes 

and the mouth, we see the 

nose. We smell with our nose. 

The mouth has lips, teeth and 

tongue. We eat, talk, drink and 

smile with our mouth. We kiss 

with our lips and chew with our 

teeth. Between the chin and the eyes, we find the cheeks. On both sides of 

the head, we find the ears. We hear with our ears. The neck joins the head 

to the trunk. 

In our trunk, we have the chest. Inside the chest, we find the heart and the 

lungs. The abdomen separates the chest from the waist. In the back, there 

is the backbone. 

We have four limbs: two arms and two legs. The principal pasts of the arm 

are: the shoulder, the elbow, the wrist and the hand. The hand had five 

fingers: the thumb, the fore-finger, the middle-finger, the ring-finger and the 

little-finger. The fingers have nails. The principal parts of the leg are: the 

thigh, the knee, the shin, the calf, 

the ankle, the foot and the toes. 

We have five senses: sight, 

hearing , taste, smell and touch. 
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ACTIVITY #3 

Answer the following questions: 

How many limbs do you have? 

 

 

Name the part of the arm, please. 

 

 

How many fingers do you have? 

 

 

Name them, please. 

 

 

What do the fingers have? 

 

 

What are the parts of the leg? 
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ACTIVITY #4 

Answer the following questions: 

How many feet do you have? 

 

 

How many toes do you have? 

 

 

How many nails do you have? 

 

 

Is the knee a part of the arm? 

 

 

Do you write with your feet? 

 

 

Do you work with your hands? 
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ACTIVITY #5 

 

Answer the following questions: 
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VOCABULARY 

 

 

 

 

 

abdomen ankle arm

back backbone body

brain calf cheeks

chest chin drawing

ears elbow eyebrow

eyelashes eyelid eyes

face finger foot

forefinger forehead hair

head headache hearing

heart knee leg
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VOCABULARY 

 

 

 

 

 

 

limbs lips little-finger

lung medicine middle-finger

mouth nail neck

nose profesional pulse

ring-finger senses shin

shoulder side sight

smell stethoscope stomachache

taste teeth thigh

throat thumb toe

tongue tooth touch

trunk waist wrist
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LESSON 13.- SHOPPING 

 

The Stevenses go shopping to Hatfields’ Department Store when they need 

new clothes. They like to wear what is 

fashion. 

Now They’re looking at the show 

windows; everything is on sale. In a 

short time, they’re going into the store. 

 

 

 

 

 

Now, Mrs. Stevens is looking at the shoes; 

she’s going to speak with the saleswoman.  

 

DIALOGUE 



 

 

117 
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ACTIVITY #1 

Answer the following questions: 

What do the Stevenses do when they need new clothes? 

 

 

Where do they go? 

 

 

What do they like to wear? 

 

 

What are they doing now? 

 

 

Is everything on sale? 

 

 

What are they going to do in a short time? 
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ACTIVITY #2 

Answer the following questions: 

What’s Mrs. Stevens doing? 

 

 

What does she want? 

 

 

What size of shoes does she wear? 

 

 

Is she going to try on a pair of shoes? 

 

 

Who’s giving her the shoes? 

 

 

Is Mrs. Stevens using a shoehorn? 
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ACTIVITY #3 

Answer the following questions: 

Are the shoes wide? 

 

 

Do they fir her well? 

 

 

What’s the saleswoman going to put in the shoes? 

 

 

Are these shoes comfortable? 

 

 

Is Mrs. Stevens going to leave in the new shoes? 

 

 

What’s she asking the saleswoman to do with the old ones? 
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WOMEN’S APPAREL 
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Mr. Stevens is looking at the shirts. 

He’s going to speak with the salesman. 

 

 

 

DIALOGUE 

Salesman: Is there a shirt that you like? 

Mr. Stevens: What’s the price of this silk 

shirt? 

Salesman: It’s very cheap. They are on sale. 

What size do you wear? 

Mr. Stevens: Size sixteen 

Salesman: I think this one is going to fit you 

perfectly. You can try it on if you want. 

Mr. Stevens: One is enough. I’m going to take this 

one. 

Salesman: Do you need any ties or socks? 

Mr. Stevens: No, I don’t have enough cash with me. 

Salesman: Do you have credit cards? 

Mr. Stevens: Yes, I do. I have two. 

Salesman: Fine. You can use them if you want. 

Mr. Stevens: Thank you 

Salesman: You’re welcome 
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ACTIVITY #4 

Answer the following questions: 

What Mr. Stevens doing? 

 

 

Is there a shirt that he likes? 

 

 

Is he looking at the hats? 

 

 

Who’s he going to speak with? 

 

 

What’s the salesman asking him? 

 

 

Is he going to buy a new suit? 

 

 

Is he going to bay a coat? 

 

 

What’s the price of the shirt? 

 

 

Is it expensive? 

 

 

Is it a silk shirt? 
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ACTIVITY #5 

Answer the following questions: 

What size of shirt does Mr. Stevens wear? 

 

 

How many shirts is Mr. Stevens going to buy? 

 

 

Does he need any handkerchiefs? 

 

 

Does he have enough cash? 

 

 

Does he have credit cards? 

 

 

Can Mr. Stevens use his credit cards? 
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MEN’S APPAREL 
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VOCABULARY 

 

 

 

belt blazer boots

blouse cardigan cash

cashier coat credit card

department store dress elevator

fashion gloves handkerchief

handbag instep jacket

night-gown pair pajamas

pants powder pullover

purse raincoat robe
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sale salesman saleswoman

sandals shirt shoehorn

shoes shorts size

show window skirt slippers

socks stockings sweat-suit

t-shirt tie trousers

vest wallet
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LESSON 14.- THE PAINTING EXHIBITION 

 

Every year a painting exhibition takes place 

at the children’s school. 

There’s a prize for the winner. It consists of 

an easel, canvases, brushes, a pallete and a 

box of colors.  

Many pictures are 

really excellent.  

There are some with figures of wild animals; others, 

with scenes of the mountains, the oceans and the 

rivers. 

The young painters are lovers of nature; they feel 

encouraged because their parents and teachers 

praise their ability to paint. Now they’re eager to 

know who’s going to win the prize. 
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ACTIVITY #1 

Answer the following question: 

What takes place at the children’s school every year? 

 

 

Do you like painting exhibitions? 

 

 

Is there a prize for the winner? 

 

 

What’s the prize? 

 

 

Are the pictures good? 

 

 

Do you think that these young painters like nature? 

 

 

How do they feel? 

 

 

Why? 

 

 

Do they know who’s going to win the first prize? 
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DIALOGUE 

 

 

Joan, Bob, Milly and Joe are lloking at the pictures and 

chattering: 

Joan: That picture is mine! It’s a beautiful landscape, 

don’t you think so, Milly? 

Milly: Oh, yes I know it’s yours. T’s really beautiful. 

Look at George’s picture! That one is his! Do you like 

it? 

Joan: Yes, it makes my mouth water. 

George: What are you saying? Does it make your 

mouth water to look at a sunset? 

Joan: Is that a sunset? 

George: Yes! 

Joan: Oh, it looks like a fried egg. 

George: Evidently, you’re hungry. 

Joan: Hey! Look at this one! It’s Milly’s picture! It’s 

hers! Her picture is impressionistic! 

George: It’s charming! 

Bob and Joe: Hey girls! Look at these ones! They’re 

ours. Note the contrasts of light and shadow. They’re 

ours masterpieces! 

Milly: Do you like hteir pictures? 

Joan: Yes, they are good, indeed. Maybe one of them 

is going to win the prize. 
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ACTIVITY #2 

Answer the following questions: 

What are Joan, Bob, Milly and Joe doing? 

 

 

Are they painting? 

 

 

Where are they? 

 

 

Is Joan’s picture impressionistic? 

 

 

Does Milly like it? 

 

 

Does Joan like George’s picture? 

 

 

Is George’s picture a fried egg? 

 

 

Is Joan hungry? 

 

 

Is Milly’s picture realistic? 

 

 

 

 



 

 

133 

 

 

 

 

Now, the Principal and two teachers are going 

to decide who the winner is. There’s great 

expectation and everybody is looking at them.  

Finally, after deliberating, 

they’re pointing to Joan’s 

picture. 

She’s the winner!!! 

The principal is 

going to give 

her the prize. Joan 

feels very proud and 

thankful. All 

her friends are sharing her joy 
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ACTIVITY #3 

Answer the following questions: 

 

What’s happening now? 

 

 

Is the election going to begin? 

 

 

What are the Principal and the two teachers doing? 

 

 

Is there great expectation? 

 

 

Who’s the winner? 

 

 

Is the father going to give her the prize? 

 

 

Who is? 

 

 

How does Joan feel? 
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VOCABULARY 

 

 

ability brush canvas

contrast easel expectation

figure friend joy

landscape lover masterpiece

mountain ocean painter

painting exhibition pallete

place Principal prize

river scene shadow

sunset winner



 

 

136 

 

LESSON 15.- A BIRTHDAY PARTY 

 

Today there’s a party at the Stevenses’ house. Most of their friends are 

going to come. It’s Mrs. Stevens’ birthday. Mrs. Stevens is at the beauty-

parlor; she’s having a haircut and a manicure, she’s getting ready for the 

party. 

Everybody is “as busy as a bee”. Mr. Stevens, Grandpa and Bob are 

working in the yard. Their yard is the most beautiful in the neighborhood, 

and they want it to look wonderful for this special occasion. 

Mr. Stevens is hanging lights in the trees and bushes. The lights are red, 

blue and green. The red ones are the brightest. Grandpa and Bob are 

mowing the lawn, but Grandpa does it faster than Bob. 

Grandma and Joan are making a cake 

in the kitchen. Grandma’s cakes are 

always the best. 

They are going to finish everything 

quickly because they are helping each 

other. The whole “many hands make 

light work”.  

 



 

 

137 
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ACTIVITY #1 

Answer the following questions: 

Where’s the party? 

 

 

Who’s going to come to the party? 

 

 

Where’s Mrs. Stevens? 

 

 

What’s she doing there? 

 

 

Is she getting ready to go to a friend’s house? 

 

 

Is everybody busy? 

 

 

Do the Stevenses want their yard to look wonderful? 

 

 

Why? 

 

 

What’s Mr. Stevens doing? 
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ACTIVITY #2  

Answer the following questions: 

What color are the lights? 

 

 

What are Grandpa and Bob doing? 

 

 

Who’s making the cake? 

 

 

Are the Stevenses going to finish everything quickly? 

 

 

Why? 

 

 

Which lights are the brightest? 

 

 

Is Bob working faster than Grandpa? 

 

 

Is Bob younger than Grandpa? 

 

 

Which is the largest animal in the world? 
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ACTIVITY #3 

Answer the following questions: 
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Is the cake on the left bad? 

 

 

Is the cake in the middle better than the one on the left? 

 

 

Which cake is the best? 

 

 

Whose cakes are always the best? 

 

 

Are the cookies on the left good? 

 

 

Are the cookies in the middle worse than the ones on the left? 
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There are people in the Stevenses’ yard . Mrs. Stevens is offering some 

drinks to her guests. She looks charming in her silk dress which is “as res 

as a rose”. Grandma is an efficient dressmaker; she sews beautifully. Mrs. 

Stevens’ new dress is Grandma’s birthday gift. 

The guests are having fun. They can either dance or socialize. Bob can 

neither dance nor mingle with the guests. He’s practicing because he’s 

going to play his guitar. He plays it nicely. Mrs. Stevens feels delighted when 

she listens to him. 

Joan’s laughing at a friend’s joke. She’s “as happy as a clown”. 
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ACTIVITY #4 

Answer the following questions: 

Are there people in the Stevenses’ yard? 

 

 

What’s Mrs. Stevens doing? 

 

 

Is she offering some sandwiches to her guests? 

 

 

How does she look in her silk dress? 
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ACTIVITY #5  

Answer the following questions: 

Are the guests bored? 

 

 

What can they do? 

 

 

Is Bob dancing? 

 

 

Why not? 

 

 

How does Mrs. Stevens feel when her son plays the guitar? 

 

 

Does Bob play it nicely? 

 

 

What’s Joan doing? 

 

 

How does she feel? 
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VOCABULARY 

 

 

 

 

 

 

 

 

 

beauty parlor birthday bushes

city life cookies dressmaker

fun guests gift

guitar haircut institute

joke lawn lights

manicure neighborhood occasion

party proverb world
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LESSON16.- VACTION IN EUROPE 

The 

Stevenses’ vacation is just around the corner. They will start on October the 

12th. They will travel to England. 

The Srevenses have a friend who was in Europe last year and works at e 

the Magic Travel Agency; they will get in touch with him and will ask for 

advice to plan their trip. 

The Stevences are pulling together to reach their goal: a trip to a foreing 

country. Soon, their dream will come true, and they will enjoy their vacation 

as much as possible. 

• Today is Wednesday, October 10 (the tenth) 

• Yesterday was Tuesday, October 9 (the ninth) 

• The day before yesterday was Monday, October 8 (the eighth) 

• Tomorrow will be Thursday, October 11. (the eleventh) 

• The day after tomorrow will be Friday, October 12 ( the twelfth) 
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ACTIVITY #1 

Answer the following questions: 

Is Mr. Stevens’ vacation in December? 

 

 

Are the Stevenses going to stay at home? 

 

 

Where will they go? 

 

 

Is England in America? 

 

 

Where was Mr. Stevens’ friend last year? 
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ACTIVITY #2  

Answer the following questions: 

Is Europe near America? 

 

 

Where does Mr. Stevens’ friend work? 

 

 

Why will Mr. Stevens get in touch with his friend? 

 

 

Will the Stevenses’ dream come true? 

 

 

Do you think that the Stevenses will enjoy their vacation? 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mr. Stevens is at the Magic Travel Agency talking to his friend, Mr. Smith: 
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Mr. Stevens: Alice and I will travel to London, and we need information about 

flights 

Mr. Smith: The Rapid Airways offers you an excellent service. They have 

nonstop flights twice a day at 6.00 a.m. and 7.00 p.m. 

Mr. Stevens: That’s good! How long will the flight take? 

Mr. Smith: Seven hours. Do you want one way or round- trip tickets? 

Mr. Stevens: We want the round- trip tickets because we can maje the 

reservations for our return flight beforehand. We have to be back by 

November the 11th. 

Mr. Smith: I see. Do you want first or economy class? 

Mr. Stevens: Don’t pull my leg! Economy class, of course. Please, make the 

arrangements for the hotel and the transportation 

Mr. Smith: I’ll do it. Are all your documents in order? 

Mr. Stevens: yes, they are. We have our passports, visas and certificates of 

vaccination. 

Mr. Smith: Fine I’ll make out the tickets right now. Do you want to take the 

plane that leaves in the morning, or do you prefer the one that leaves in the 

evening? 

Mr. Stevens: I think we’ll take the morning flight. What  type of aircraft does 

the airline have? 

Mr. Smith: Jumbo 747. They are excellent. 

Mr. Stevens: Please, how much are the two tickets? 

Mr. Smith: US$ 1500.00 including taxes. Are you going to pay in cash or by 

check? 

Mr. Stevens: I’ll make out a check for you. I never pay big bills in cash. 

Mr. Smith: Her are the tickets. Your flight number is 754. Remember to be 

at the airport two hours before departure time. 

Mr. Stevens: Here is the check, and thanks for your help. 

Mr. Smith: Don’t mention it. Our Agent in London will meet you at the airport 

to take you to the hotel.  
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ACTIVITY #3 

Answer the following questions: 

Where’s Mr. Stevens? 

 

 

Who’s he speaking with? 

 

 

What does Mr. Stevens need? 

 

 

What does the Rapid Airways offer?  

 

 

Do they have flights with stopovers? 
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ACTIVITY #4 

Answer the following questions: 

How many times a day do they offer nonstop flights? 

 

 

How long does the flight to London take? 

 

 

Does it take too long? 

 

 

Is England far from the United States? 

 

 

Does Mr. Stevens want the one-way tickets? 
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ACTIVITY #5 

Answer the following questions: 

Are the Stevensts’ documents in order? 

 

 

What documents do they need? 

 

 

Who will make out the tickets? 

 

 

What flight does Mr. Stevens prefer? 

 

 

What type of aircraft does the airline have? 
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VOCABULARY 

 

 

advice aircraft airline

arrangement big bills certificate

vaccination check country

departure time document dream

economy class first class flight

goal information passport

plane reservation return flight

service stop-over tax

transportation travel agency trip

type vacation visa
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LESSON 17.- AT THE AIRPORT 

 

 

 Mr. and Mrs. Stevens 

are at the airport. It’s 

5:15 a.m. and they have 

little time to check in at 

the airline’s counter. 

They don’t have much 

baggage, just two 

suitcases. Mr. Stevens 

is putting them in the 

scale. He knows that the airlines allow forty pounds of free baggage. It 

means that if his suitcases weigh forty pounds or less, he won’t have to pay 

extra charges, but if they weigh more than forty pounds, he will have to pay 

for the overweight. The station hostess is going to ask the Stevenses for all 

their documents and after checking frem she is going to give Mr. Stevens 

the boarding passes, seat numbers and baggage tags. Mrs. Stevens wants 

to sit near an emergency exit. She feels safer there. Afterwards, they are 

going to wait until the airline calls to go on board. Mr. Stevens hopes that 

the plane leaves on time because a delay will involve too many problems. 

(After waiting fifteen minutes) 

A voice comes out of the loudspeaker: “Rapid 

Ariways announdes the departure of its Flight 

754 o London. Passengers, pleas proceed to 

exit gate number  eight” 
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157 

 

 

ACTIVITY #1 

Answer the following questions: 

Are the Stevenses at the airpot? 

 

 

Do they have much time to check in at the airline’s counter? 

 

 

Do they have much baggage? 

 

 

How many suitcases do they have? 

 

 

How much weight do the airlines allow as free baggage? 

 

 

What does free baggage mean? 

 

 

Who’s going to ask the Stevenses for their documents? 
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ACTIVITY #2 

Answer the following questions: 

What’s the station hostess going to give the Stevenses? 

 

 

Where does Mrs, Stevens want to sit? 

 

 

Why? 

 

 

What does Mr. Stevens hope? 

 

 

What happens if the plane doesn’t leave on time? 

 

 

What’s the loudspeaker announcing? 
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Mr. and Mrs. Stevens are 

on the airplane going to 

London. They’re sitting 

near the wing of the plane. 

Mr. Stevens is sound 

asleep. Mrs. Stevens feels 

elated. She thinks that this trip is a great adventure. Now, she is lighting a 

cigarette. The hotess is going to talk to her. 

 

DIALOGUE 

Flight Hostess: Please fasten your seat belt and put out your cigarette. 

Mrs. Stevens: Why? What’s the matter? 

Flight Hostess: We are having some bad 

weather. Do you want some coffee? 

Mrs. Stevens: Yes, please. Do you have any 

chewing gum? My ears are ringing. 

Flight Hostess: Sure. Here you are. 

Mrs. Stevens: Thank you. Is the plane going to land? 

Flight Hostess: Yes, it is. We shall land in ten minutes. 

Mrs. Stevens: This is the first time that we’re going to London. Where do we 

pick up our baggage? 

Flifht Hostess: At the terminal. When you get off the plane go up the ramp 

to the corresponding gate and follow the signs to the baggae claim area. 

Mrs. Stevens: I imagine thet the travel agent will be there waiting for us. 

Flifht Hostess: He will, undoubtedly. Excuse me. 

Mrs. Stevens: Go ahead. 
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ACTIVITY #3 

Answer the following questions: 

Where are the Stevenses now? 

 

 

Where are they sitting? 

 

 

Is Mr. Stevens awake? 

 

 

How does Mrs. Stevens feel? 

 

 

Is she lighting a cigarette? 

 

 

Who’s going to talk to her? 

 

 

What instructions is the hostess giving to Mrs. 

Stevens? 
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ACTIVITY #4 

Answer the following questions: 

 

What’s the flight hostess offering to Mrs.  Stevens? 

 

 

What’s Mrs. Stevens asking the hostess for? 

 

 

Why? 

 

 

How much time left is there before the plane lands? 

 

 

Where are the Stevenses going to pick up their baggage? 

 

 

What do the passengers have to do when they leave the plane? 

 

 

Is there anything that worries Mrs. Stevens? 
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There is some 

coffee in the 

cofffeepot  

 

There isn’t any coffee in the coffeepot. 

 OR. There is no coffee in the coffeepot. 

 

There is someone 

(somebody) on the plane. 

 

There isn’t anyone (anybody) on the plane. 

OR: There is no one ( no body). 

 

There is something on 

the overhead shelf.  

 

There isn’t anything on the 

overhead shelf. 

OR: There is nothing on the overhead shelf. 

 

The flight hostess is somewhere in the plane. 

 

The flight hostess ins’t 

anywhere on the plane. 

OR: She is nowhere. 
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ACTIVITY #5 

Answer the following questions: 

Is there any coffee in the coffeeport? 

 

 

Are there any books in the classroom? 

 

 

Do you have any cassettes at home? 

 

 

Is there anyone in your house now? 

 

 

Does anybody help you study English? 

 

 

Will anybody be waiting for you after class? 

 

 

Is there anything on your desk? 
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VOCABULARY 

 

 

adventure baggage
gaggage 
claimarea

baggage tag boarding pass charge

chewing gum cigarette coffeepot

counter delay emergency exit

exit gate flight hostess loudspeaker

overhead shelf overweight passenger

pound problem ramp

scale seat belt seat number

sign station hostess suitcase

terminal travel agent voice

wing
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LESSON 18.- AT THE HOTEL 

 

Yesterday, the Stevenses were at home thinking about their trip to London, 

and now they are at the Royal Hotel filling out the registration card. They 

have a reservation for a double room; the clerk is giving them the key. Their 

room number is 309. 

A bell boy is helping them with their baggage. It’s almost dinner time, and 

they are going to have dinner in the restaurant that is on the top floor of the 

hotel. 

Tomorrow they are going over London in a tour. They are eager to visit: 

Buckingham Palace, the House of Parliament, the Big Ben, Picadilly Circus, 

the Tower of London and many 

other interesting places. 

London is a city full of magic. A 

tour in London is enriches with 

history and color. 
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ACTIVITY #1 

Answer the following questions: 

Where were the Stevenses yesterday? 

 

 

Where were you yesterday? 

 

 

What were they thinking about? 

 

 

Where are they now? 

 

 

What are they doing? 

 

 

Do they have a single room reservation? 
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ACTIVITY #2 

Answer the following questions: 

What’s their room number? 

 

 

Who’s giving them the key? 

 

 

Who’s helping them with their baggage? 

 

 

Where are they going to have dinner? 

 

 

Where are they going tomorrow? 

 

 

What are they eager to visit? 
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GREAT BRITAIN 

London is the capital of the United Kingdom of Great Britain and Northern 

Ireland; it is one of the world’s oldest and largest cities; it lies on the Thames 

River in Southeastern England. It’s a world center of trade, finance, 

government and the arts. 

Each year, millions of tourists visit 

London to see many historic sights as 

Buckingham Palace, Westminster 

Abbey, the Houses-of Parliament and 

the Tower of London, among others. 

Providing goods and services for 

tourists is one of London´s leading 

industries. 

Buckingham Palace is the official royal 

residence. Each morning the changing 

of the guard ceremony takes place in the 

palace´s front courtyard. 

Wesminster Abbey is one of London’s oldest and best known churches. Ot’s 

the scene of coronations, royal weddings and other important ceremonies. 

The Houses of Parliament is the meeting place of the two legislative bodies: 

the House of Commons and the House of Lords. It has a clock tower where 

the huge bell called Big Ben booms out the hours. 

The Tower of London is well known because famous people were 

imprisoned and beheaded there. Today, it’s a national monument and 

museum; it holds the fabulous crown jewels. 

Picadilly Circus forms the center of London’s largest entertainment area. It’s 

a noisy, busy intersection; six downtown streets come together; in this place 

there are many restaurants and nightclubs.  

London’s largestparks are the royal parks: St. James, Green Park, Hyde 

Park, Kensington Gardens and Regent’s Park. Kensington Gardens have 

beautiful formal gardens and a famous statue of Peter Pan. A man-made 

lake called the Serpentine separates Hyde Park and Kensington Gardens. 
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Londoners use the lake for boating, fishing and swimming. Regent’s Park 

includes the huge London Zoo.  

London has the largest subway system in the world. Londoners call it the 

tube. The red double-deck buses are worldwide famous. 

There are many other interesting tourist attractions, such as: the National 

Gallery, The Royal Festival Hall, the Tower Bridge, the Royal Opera House, 

Convent Garden, etc. 

The Stevenses will have the opportunity to enjoy all these fabulous sights; 

they are lucky, indeed. 

 

ACTIVITY #3 

Answer the following questions: 

What’s London? 

 

 

Is it a small new city? 

 

 

How many tourists visit London each year? 

 

 

Why do they visit London? 

 

 

Which is one of London’s leading industries? 

 

 

What’s the name of the official royal residence? 
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ACTIVITY #4 

Answer the following questions: 

What ceremony takes place in the palace’s front courtyard each morning? 

 

 

What’s Westminster Abbey? 

 

 

What’s the Houses of Parliament? 

 

 

How’s the huge bell in the clock tower called? 

 

 

Why is the Tower of London well known? 

 

 

What is it now? 
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ACTIVITY #5 

Answer the following questions: 

Can you name London’s largest parks? 

 

 

What separates Hyde Park and Kensington Gardens? 

 

 

Do Londoners have fun in the lake? 

 

 

Where’s the huge London Zoo located? 

 

 

How do Londoners call it? 

 

 

What’s worldwide famous? 
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VOCABULARY 

 

arts bell bellboy

boating body capital

ceremony clerk coronation

coutyard crown jewels double-deck

sdouble-room downtown entertainmentarea

finance fishing goods

goverment history industry

intersection key lake

magic monument museum

opportunity park residence

scene
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LESSON #19.- BACK TO THE DAILY ROUTINE 

 

The Stevenses are back home with nice memories of their trip. They feel 

satisfied because they enjoyed every minute of their vacation. They will 

begin their daily routine again. 

The day after tomorrow, Mr. Stevens has to attend a meeting of the 

headquarters’ board of the company where he works. He works at the World 

Trade Corporation. 

The World Trade Corporation is a large, powerful enterprise that deals with 

import and export trading. It has branches in different countries throughout 

the world. Representatives of all these countries are going to meet in the 

lecture hall of the company’s office building.  

Mr. Stevens likes these meetings because they give him the opportunity to 

meet professionals of different nationalities in the import and export fields. 

The meeting promises to be a success. 
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ACTIVITY #1 

Answer the following questions: 

Where are the Stevenses? 

 

 

How do they feel? 

 

 

Did they enjoy their vacation? 

 

 

What will they begin again? 

 

 

What does Mr. Stevens have to do the day after tomorrow? 
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ACTIVITY #2 

Answer the following questions: 

Where does he work? 

 

 

What’s the World Trade Corporation? 

 

 

Where’s the meeting going to take place? 

 

 

Does Mr. Stevens like these meetings? 

 

 

Does the meeting promise to be a success? 
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Allthe delegates are now having a cocktail party. The meeting turned out to 

be a success. Everybody exchanged ideas and pointed out different topics 

for discussion to better off the income of the corporation. All the participants 

shared the same problems they were all in the same boat. 

The World Trade Corporation’s policy is to be 

constantly concerned about the working 

conditions of their employees. They’re well paid 

and considered. In return, the employees do 

their best at work. They never even think about 

going on a strike. Consequently everything 

goes on satisfactorily and the labor environment is peaceful. 

Mr. Stevens likes his job very much; he 

always has his hands full. His goal at work 

is to achieve an excellent performance.  
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ACTIVITY #3 

Answer the following questions: 

What are the delegates doing now? 

 

 

Did the meeting turn out to be a success? 

 

 

What was the purpose of the meeting? 

 

 

Did everybody exchange ideas? 

 

 

Did all the participants share the same problems? 
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ACTIVITY #4 

Answer the following questions: 

What’s The World Trade Corporation’s policy with their employees? 

 

 

How do the employees act in return? 

 

 

Do the employees plan to go on a strike? 

 

 

Does everything go on satisfactorily? 

 

 

How’s the labor environment? 
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ACTIVITY #5 

Answer the following questions: 

How’s the labor environment at your work? 

 

 

Does Mr. Stevens like his job? 

 

 

What is his goal at work? 

 

 

Do you like your job? 

 

 

What’s your goal at work? 
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VOCABULARY 

 

 

 

 

 

 

 

 

board branch cocktail party

condition corporation delegate

employee enterprise export

headquearters idea import

income job meeting

memory nationality participant

policy routine strike
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LESSON 20.- JOURNALISM 

 

Bob is trowing up; he’s now a high school student. He likes journalism and 

last year he had a summer job as an assistant in a newspaper. 

The week before, he obtained an award because he helped to prepare the 

edition of the school’s newspaper, Bob killed two birds with one stone; he 

helped to prepare the publishing of the school’s newspaper and acquired 

there of  the necessary training for his summer job. 

Bob is very happy because his father will give him US $ 50.00 as an 

incentive to keep on practicing journalism. He’s not in the habir of spending 

so much but he decided to blow it all that night by inviting his parents and 

sister to have dinner ina nice restaurant. 
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Yesterday, Bob had a nice evening with his family 

Today he’s preparing an article for the school’s 

newspaper. In spite of the fact that he’s very young, 

he feels worried about his schoolmates because 

many of them smoke too much; the subject of the 

article will be: “ Give up Somking”, and reads: 

There’s the wrong belief that 

when you smoke only a 

few cigarettes per day it isn’t harmful, but the 

truth is that even one cigarette can be hazardous 

for your health. Don’t let yourself be defeated 

by the habit of smoking! Make up the decision of 

kicking it out. Prove to yourself that you are a 

strongopen-minded person, and that you won’t permit that the cancer- 

causing habit overtake you. Once you decide to get 

rid of the habit, you will feel as if you were born again.
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ACTIVITY #1  

Answer the following questions: 

Is Bob growing up? 

 

 

Is he a high school student? 

 

 

What does he like? 

 

 

What do you like? 

 

 

Did Bob have a summer job last year? 
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ACTIVITY #2 

Answer the following questions: 

What did he obtain the week before? 

 

 

Why? 

 

 

Did Bob help to prepare the publishing of the school’s newspaper? 

 

 

What did he do at the same time? 

 

 

Is Bob sad? 

 

 

 

 

 

 

 

 



 

 

185 

 

 

 

 

 

ACTIVITY #3 

Answer the following questions: 

What will his father give him? 

 

 

Is Bob in the habit of spending much money? 

 

 

What did he decide? 

 

 

Will he invete his parents and sister? 

 

 

Where will they go? 
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ACTIVITY #4 

Answer the following questions: 

Did you have a job last summer? 

 

 

Did Bob have a nice evening with his family yesterday? 

 

 

What’s he preparing today? 

 

 

Is Bob very young? 

 

 

Does he feel worried? 
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ACTIVITY #5 

Answer the following questions: 

How will the subject of the article read? 

 

 

Do you smoke? 

 

 

Is smoking a hazardous habit? 

 

 

Does a strong open-minded person let himself be defeated by the habitof 

smoking? 

 

 

How will you feel if you decide to get rid of the habit of smoking? 
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VOCABULARY 

 

 

 

 

article assistant

award belief

edition habit

health high school

incentive journalism

journalist schoolmate

subject training

truth
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