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SUMMARY 

This educational research shows the influence of the distinction of 

vowel sounds in the development of listening comprehension, and also by 

means of scientific results gathered, this hypothesis will confirm how an 

adequate perception of English vowel sounds can enhance the distinction 

among them to achieve a better listening comprehension by implement of 

appropriate techniques and listening activities that will help them improve 

their communication in English language in a significant way to students of 

third year of Bachillerato of Education Unit Francisco Huerta Rendón 

corresponding to zone 8, district 8, province Guayas, cantón Guayaquil, 

parish Tarqui, and 2017-2018 academic year. Additionally, this research 

obtained information from the teacher that was useful to prove this 

hypothesis, on which was applied statistical methodologies to produce 

objective results that help researchers to seek the most feasible solution in 

benefit of those L2 learners that showed several deficiencies in making 

distinctions, but also help them to achieve a better understanding in future 

listening activities to be developed in classes. 

 
Finally this project was analyzed by taking into account many points of 

view as philosophical, psychological, pedagogical, didactic, sociological, 

legal and technological in order to achieve a wider range of information 

that was useful to enlarge their theoretical value that is supported by the 

different linguists, theorists, specialists in psycholinguistics and 

sociological theories that grant to readers a wider point of view of the 

research problem. 
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RESUMEN 

Esta investigación educativa muestra la influencia de la distinción de los 

sonidos vocálicos en el desarrollo de la comprensión auditiva, y también a 

través de los resultados científicos reunidos, esta hipótesis confirmará 

cómo una percepción adecuada de los sonidos de las vocales en inglés 

puede mejorar la distinción entre ellos para lograr una mejor comprensión 

auditiva mediante la implementación de técnicas apropiadas y actividades 

de escucha que les ayudarán a mejorar su comunicación en el idioma 

inglés de manera significativa a estudiantes de tercer año de Bachillerato. 

Además, esta investigación obtuvo información del profesor que fue útil 

para probar esta hipótesis, sobre la cual se aplicaron metodologías 

estadísticas para producir resultados objetivos que ayudan a los 

investigadores a buscar la solución más factible en beneficio de los 

estudiantes L2 que mostraron varias deficiencias en hacer distinciones, 

pero también ayudarlos a lograr una mejor comprensión en las futuras 

actividades de comprensión auditiva que se desarrollarán en las clases. 

Finalmente, este proyecto fue analizado teniendo en cuenta muchos 

puntos de vista como filosóficos, psicológicos, pedagógicos, didácticos, 

sociológicos, legales y tecnológicos con el fin de lograr una gama más 

amplia de información que fue útil para ampliar su valor teórico que es 

apoyado por los diferentes lingüistas, teóricos, especialistas en 

psicolingüística y teorías sociológicas que otorgan a los lectores un punto 

de vista más amplio sobre el problema de la investigación. 

Palabras clave: Distinción, sonidos vocálicos, comprensión auditiva. 
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INTRODUCTION 

 
 

This project is based in the Common European Framework, National 

English Curriculum Guidelines with the purpose of enhancing the teaching- 

learning process in students of students of third year of Bachillerato of 

Education Unit Francisco Huerta Rendón corresponding to zone 8, district 

8, province Guayas, cantón Guayaquil, parish Tarqui, and 2017-2018 

academic year. 

This Educational research is structured in the following way: 

 
Chapter I: contains the problem: context of research, research problem, 

formulation problems, causes, both general and specific objectives, 

research questions, justification. 

Chapter II: the theoretical framework that has a background studio which 

mentions people who have investigated the same variables and the 

theoretical basis that foundations and supporting this thesis. 

Chapter III: methodology process, analysis and discussion of results 

which contains: methodological design, types of research, population and 

sample, operationalization of variables, research methods, techniques and 

tools of research, analysis and interpretation data, Recommendations and 

Conclusions. 

Chapter IV: the proposal: title of the proposal, justification, objectives, 

theoretical aspects, feasibility of their implementation, Description, 

conclusions, bibliography, appendices. 
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CHAPTER I 

THE PROBLEM 

CONTEXT OF INVESTIGATION 

 
 

This research aims to improve listening comprehension in students of 

third year of Bachillerato of Educational Unit Francisco Huerta Rendón 

corresponding to zone 8, district 8, province Guayas, cantón Guayaquil, 

parish Tarqui, and 2017-2018 academic year. These students showed 

several deficiencies to distinguish vowel sounds that have a direct 

influence in their listening comprehension. 

 
Educational Unit Francisco Huerta Rendón is an educational institution 

that belongs to the Faculty of Philosophy and it was founded in 1971 by 

academic authorities at that time. This institution was named in honor to a 

famous teacher, historian an archaeologist that was born in Guayaquil in 

1908, who discovered the cultures Bahia and Chorrera. 

 
In its first years, this educative institution did not count with enough 

infrastructure to have a big amount of students, but lots of them were 

prominent learners that won many prizes for their academic excellence in 

all subjects that this institution taught at that time, for which was 

considered one of the best schools in Guayaquil, although English 

language was not in its academic programs. 

 
Nowadays, Education Unit Francisco Huerta Rendón has been 

expanded in its infrastructure in order to have more than 3000 students of 

both genders, religion, political thought and social status who enjoy of the 

new academic program that involves GUB (General Unified 
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Baccalaureate) which offers Science, Math, Physics and English 

language. 

In addition, it counts with 100 teachers that are constantly seeking for 

improving public education in order to benefit all the students by means of 

giving them the best academic orientation that aims to produce students 

able to have critical, scientific and social thinking to create a better society. 

 
CONFLICT SITUATION 

 
 

After applying an observation to students of third year of baccalaureate 

of Educational Unit Francisco Huerta Rendón, several difficulties in 

listening comprehension were detected in most of them, when their 

teacher started the English lesson and they needed to repeat five times 

some initial instructions to begin the lesson showing that his students did 

not have an adequate level in listening skills which represents a big 

problem at the time to try a basic conversation among them. 

 
Besides, many students were confused at the time to make a distinction 

between vowel sounds which not only show a deficiency in listening 

exercises, but also represent a great disadvantage to identify basic words 

that are very important to achieve a successful communication in class. 

 
Other factor observed in that classroom was a low verbal interaction 

among teacher-student that is necessary to offer an appropriate input of 

English language, this fact showed some deficiencies of the teacher in 

teaching strategies that can be part of the low level in listening 

comprehension of those students. Additionally, the classroom counts with 

few CD players, projectors, televisions, computers and technological 

device that can be useful to expand the opportunities to listen vowel 

sounds or play other kind of multimedia material that can be extremely 
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necessary  to practice vowel  sounds  to acquire a better listening 

comprehension. 

 
SCIENTIFIC FACT 

 
 

In these days, students are living in a technological age where teachers 

and students can use a great variety of technological devices that are 

being applied to improve the distinction of vowel sounds by means of 

audio CDs and multimedia material that provides a wide range of 

exercises that can be used not only in class but also in autonomous way 

for students to achieve better results in listening comprehension. 

 
Moreover, Harmer (2007) affirms that “Most students want to be able to 

understand what people are saying to them in English, either face-to-face, 

on TV or on the radio, in theatres and cinemas, or on tape, CDs or other 

recorded media” (p. 133). It's necessary to understand that students must 

practice listening comprehension to achieve a successful communication 

in the English language by using appropriate didactic materials that allow 

them to listen to native speakers to enhance their linguistic abilities. 

 
Additionally, Dudeney & Hockly (2008) expressed that “CD-ROMs are 

often cited as being particularly motivating for learners, as they use ‘new’ 

technology, provide a multisensory alternative to paper-based classroom 

work, encourage self-study and autonomous learning, and can expose 

learners to authentic language via audio and video” (p. 115). 

 
According to this idea, an audio CD can help students in several 

academic fields as to obtain an intrinsic motivation that will stimulate them 

to produce better results in the distinction of vowel sounds and giving as 

outcome a better listening comprehension. 
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CAUSES 

 
 

 Deficiency in the distinction of vowel sounds. 

 Inadequate vowel sounds strategies. 

 Insufficiency in multimedia materials to practice the different 

pronunciations of vowel sounds. 

 
 
 

PROBLEM FORMULATION 

 
 

How does the distinction of vowel sounds affect in the development of 

listening comprehension in students of third year of Bachillerato of 

Educational Unit Francisco Huerta Rendón corresponding to zone 8, 

district 8, province Guayas, cantón Guayaquil, parish Tarqui, and 2017- 

2018 academic year? 

 
OBJECTIVES OF INVESTIGATION 

GENERAL OBJECTIVE 

To determine the influence of the distinction of vowel sounds in the 

development of listening comprehension by means of a bibliographical 

study, field research and statistical analysis to design a text booklet with 

audio CD focused on vowel sounds exercises. 

 
SPECIFIC OBJECTIVES 

 
 

1. To characterize the distinction of vowel sounds through a 

bibliographical study, field research and statistical analysis. 
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2. To evaluate listening comprehension by means of bibliographical 

study, field research and statistical analysis. 

3. To design a booklet with audio CD focused on vowel sounds 

exercises through an interpretation and analysis based on the data 

obtained. 

 
SCIENTIFIC QUESTIONS 

 
 

 What is the current status of the teacher and students of third year 

of baccalaureate of Educational Unit Francisco Huerta Rendón in 

listening comprehension? 

 Which are the theoretical bases to evaluate the influence of the 

distinction of vowel sounds in the development of listening 

comprehension? 

 What innovative proposal would improve the development of 

listening comprehension by means of the use of vowel sounds 

exercises? 

 

 
JUSTIFICATION 

 
 

This research shows its high level of suitability when it enters to a little 

explored and marginalized field in classrooms that seek foreign language 

learning by means of an excessive use of written exercises, speaking and 

reading activities, without giving to listening comprehension the main role 

that it should have within language teaching, as it is affirmed by Rost 

(1994) cited by Nunan (2002) who expresses that: “listening is vital in the 

language classroom because it provides input for the learner. Without 

understanding input at the right level, any learning simply cannot begin. 

Listening is thus fundamental to speaking” (p. 239). 
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The development of listening comprehension in English language in 

Ecuador is one of the academic objectives to improve in educational 

institutions, for that reason the Ministry of Education took new measures in 

educational policies about English language teaching through the 

implementation of new strategies in teaching-learning process, by taking 

into account the Common European Framework of Reference (CEFR) 

(2003) to create guidelines to reach an adequate methodology and obtain 

the best results in this foreign language. 

 
In reference to academic field, the assigned level for third year of 

baccalaureate is B1.2, which according to CEFR (2003) students from this 

level “can understand the main points of clear standard speech on familiar 

matters regularly encountered in work, school, leisure etc., including short 

narratives” (p. 66). In addition, the National English Curriculum Guidelines 

(NECG) (2014) states that students can “Identify both general messages 

and specific details within the public and vocational domains, provided 

speech is clearly articulated” (p. 22). 

 
On the other hand, legal supports that drive English language teaching 

lay in National Plan for Good Living (2013) that indicates the duty of 

Ecuadorian government to “reinforce intercultural bilingual education and 

the deepening of the intercultural character of education” (p. 75). 

 
Likewise, La Ley Organica de Educación Intercultural (2011)  states 

that: 

Calidad y calidez.- Garantiza el derecho de las personas a 

una educación de calidad y calidez, pertinente, adecuada, 

contextualizada, actualizada y articulada en todo el proceso 

educativo, en sus sistemas, niveles, subniveles o 

modalidades; y que incluya evaluaciones permanentes. Así 

mismo, garantiza la concepción del educando como el centro 
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del proceso educativo, con una flexibilidad y propiedad de 

contenidos, procesos y metodologías que se adapte a sus 

necesidades y realidades fundamentales. Promueve 

condiciones adecuadas de respeto, tolerancia y afecto, que 

generen un clima escolar propicio en el proceso de 

aprendizajes (p.10). 

 
This law states that Ecuadorian government guarantees to increase a 

quality education for its people in all academic levels by implementing 

adequate methodologies, evaluation and educational systems that allow to 

citizens to obtain an integral education not only for working fields but also 

to achieve people with high moral and ethical values. 

 
Besides, this academic investigation aims to solve some deficiencies 

presented in listening comprehension by those students aforementioned 

through a design of a text booklet with audio CD that will have a practical 

and innovative vowel sound exercises that will be useful to students that 

will be the direct beneficiaries by using this scientific and academic 

proposal. 

 
Additionally, the indirect beneficiaries will be the teacher of third year of 

Bachillerato and Education Unit Francisco Huerta Rendón because this 

academic work will help them to improve those deficiencies shown by 

those students in listening comprehension, this fact will allow them to be 

better learners and at the same time increase the quality of English 

learning in that educational place. 

 
Finally, its theoretical value will be useful for different fields of academic 

studies because this research contains several theories from well-known 

linguists that allow to researchers, teachers or students to find, prove or 

verify a specific knowledge that they could require to complete their 
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academic assignments or theoretical researches that will become in a 

great support to develop or support their own educational theories for 

seeking an improvement of listening comprehension in students of third 

year of Bachillerato. 
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CHAPTER II 

THEORETICAL BACKGROUND 

According to Richards & Renadya (2002) listening comprehension has 

been treated for a long period of time as the English language skill with 

less importance than other skills in teaching this foreign language, even 

some specialized linguists from the past considered that listening abilities 

did not need to be taught in classroom and could be acquired by simple 

exposures to the target language. 

 
This fact can be proved just by reading some approaches or teaching 

methods used in the past as direct method and audiolingual method that 

tried to include listening competence by means of different types of 

activities as direct use of target language and memorization to improve 

communicative skills in second language learners without making 

specialized listening exercises focused on making a better comprehension 

of the topics exposed by teachers in those approaches of teaching ESOL 

(English for Speakers of other languages). 

 
Some years after, linguists started to realize how important listening 

comprehension is in teaching second language that they had begun to 

implement in their approaches activities of listening skills in order to 

achieve an integral development in ESL (English as a Second Language) 

programs and granting to listening comprehension the label of ‘core of 

second language acquisition’. 

 
On this way, teaching methods, as natural and  communicative 

approach introduced in their methodologies sounds charts, real native 

speakers and social interaction activities to allow L2 listeners obtain better 
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input to acquire not only appropriate phonology of English words, but also 

to obtain a better comprehension of the lessons taught by teachers. 

 
Nowadays, the teaching method that is widely used in most European 

and North American countries to teach L2 listening is Content Language 

Integrated Learning (CLIL), which integrates to curriculum plans some 

subjects in the target language that pursues to provide a total immersion, 

granting to students a listening environment that ensures a total distinction 

of English sounds and comprehension of every lesson in class. 

 
On the other hand, Espinoza & De la Cruz (2013) conducted an 

academic investigation titled ‘The application of didactic exercises to 

develop listening comprehension’ to 34 students of third course “c” at San 

Jose La Salle School located in Guayaquil, in order to demonstrate that 

listening comprehension must be implemented as a subject in the 

curriculum plan of the educational institution aforementioned. 

 
Researchers applied this academic study in a period of six months 

where an observation sheet, questionnaires, listening tests and statistical 

methods were planned to be applied to analyze the data obtained. First, 

after applying observation sheet, researchers realized that the teacher of 

the classroom did not use didactic material focused on teaching listening 

comprehension, as CD players, multimedia material or sound charts to 

make those students acquire vowel sounds, or any other English sounds 

that can provide them a right input of English words. 

 
Another factor observed was the traditional methodology that the 

teacher used to teach English that was focused in speaking and writing 

skills without emphasizing if students were understanding what they were 

listening at that moment of the class. 
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Second, surveys showed that 88.24 % students considered that 

listening skills are as important as the other language skills to make a real 

improvement in their comprehension in English language and, additionally, 

they expressed that listening activities did not have an active participation 

in their daily lesson activities. 

 
Additionally, the researchers were teaching during four months, the 

distinction of vowel and consonant sounds by means of audio CD, sound 

charts, word games, songs played with real instruments and multimedia 

material like videos in order to make a solid base to pass to the next stage 

of the research that was a listening test to measure how listening 

comprehension can be increased by using appropriate didactic material. 

 
Finally, the results of the listening test applied to 36 students (2 

students did not take the test) showed that 68% of students obtained a 10 

(the highest mark), 29% of students obtained a 9 and 3% of students 

obtained an 8. According to Espinoza & de la Cruz (2013), listening 

comprehension obtained a great improvement due to the implementation 

of three decisive factors to reach that objective: didactic material focused 

on listening comprehension, innovative methodology for teaching listening 

and insert listening comprehension as a subject in the curriculum plan of 

that educational institution. 

 
THEORETICAL FRAMEWORK 

LINGUISTIC FOUNDATION 

Listening comprehension is one of the most important features for oral 

communication, providing the cornerstone to develop other communicative 

aspects until the point to be considered as the first requirement to acquire 

English language. According to Ur (2009) some features of listening 
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comprehension result easier than others for English language learners, 

listening comprehension involves several processes including bottom-up 

and top-down perception and requires a full range of linguistic knowledge 

to make a distinction of speech sounds, words, sentences of spoken 

language that have three main levels as linguistic that implies vocabulary, 

semantics, and phonetics, cognitive (structure of a speaking sounds) and 

psychoacoustic (characteristics of a speaking sound). In consequence, L2 

listeners must develop listening abilities that allow them to combine those 

three levels to achieve an effective perception and distinction of what is 

being listened during a speech or conversation. 

 
In the same way, Oxford (2014) states that some applied linguists as 

Lynch & Andersen (1998) agreed that listeners are active learners that 

interact in an active model to build their comprehension that cannot be 

achieved by just listening a limited material in English lessons, but Rost 

(1990) cited by Oxford (2014) “It goes further than only comprehension 

and affirms that listeners also must develop interpretation and inferencing 

and not just focused in perception and distinction, which results adequate 

when English learners have to face some words imply different types of 

meaning within a phrase or conversation. 

 
In conclusion, listening comprehension is an important ability in second 

language acquisition, in which learners receive lots of spoken information 

that needs to be perceived, distinguished, identified, processed, compared 

and related to the previous information that is already saved in long-term 

memory of learners in order to be evaluated, analyzed to allow them 

produce appropriate oral responses according to the given linguistic 

context that English language learners are dealing with. 
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 THE DISTINCTION OF VOWEL SOUNDS 

 

Vowels sounds are part of the phonemes and are essential to make 

words or phrases in English language, due to this factor the distinction of 

vowel sounds have a strong influence in the perception of messages that 

people want to convey in order to achieve a successful communication in 

daily activities. Moreover, English vowel sounds can be a little difficult to 

acquire by English learners because many teachers do not establish it as 

a learning priority, they even forget that vowel sounds require a lot of 

exercises to learn every change of its phonological production. 

 
In this case, according to Roach (2009) when people speak, lots of 

sounds are produced and L2 listeners must decode them in order to 

understand the message, but the vowel sounds can be pronounced in 

several ways, representing a big number of variations that can change 

meanings of words and giving them another sense to the phrases spoken. 

 
In the same way, Ladefoged (2001) explains that even when written 

vowels are ‘A E I O U, and sometimes is necessary to use Y, language 

learners should know that talking about vowel sound distinction in a 

speech that there are more vowels that students learned in English 

lessons because each of those vowels could represent two sounds, if only 

were added a silent ‘e’ that will change not only their written structure and 

its meaning but also its sound, although those words contain the previous 

letters as it shown in the next example, mat-mate, pet-Pete, kit-kite, cod- 

code, cut-cute. 

 
In addition, the numbers of vowels in English language can have an 

important oscillation if are considered different types of English accents in 

different countries around the world as, for example, British speakers that 

produce 21 vowel sounds or Scottish speakers who only have 10 vowel 



15  

 

 

sounds in contrast to American English that have between 14 or 15 

different vowel sounds, representing a big difficulty if L2 listeners who do 

not practice the distinction of those vowel sounds. 

 
Therefore, it is necessary for English learners to acquire the full range 

of sounds that the vowels could produce according to their duration, 

phonetic symbol, variation and combination with other vowels and letters 

to obtain a great repertoire of recognition to be able to distinguish 

successfully every vowel sound and achieving an effective communication 

in English. 

 
 TYPES OF VOWEL SOUNDS 

 

In the previous lines about vowel sounds, it is shown that each of them 

can have different types of variations, combinations and length which may 

result in a significant change for distinguishing the vowel spoken in a 

speech or Language lesson. According to Kelly (2001) vowel sounds are 

voiced and can be divided in short vowels, long vowels, diphthongs and 

thriphthongs, each vowel sound is accompanied by symbols to facilitate an 

effective distinction of each one of them. 

 
 

SHORT VOWEL A /æ/ and LONG VOWEL A /a: / 

 

æ Characteristics 
The front of the 

tongue is raised to 
just below the half- 
open position. Lips 
are neutrally open. 

ɑː Characteristics 
The tongue, 

between the centre 
and the back, is in 

the fully open 
position. Lips are 
neutrally open. 

As in ….bad, hat, 
attack, antique, 

plait 

As in…. Far, part, 
half, class, 

command, clerk, 
memoir, aunty, 

hearth. 

Source: Adapted from (Kelly, 2001, p. 33). 
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Speaking about phonetics, these two vowels sounds are open vowels 

and are produced in different parts of the vocal tract, as it can be seen in 

the chart, but phonologically, their sounds are mainly distinguished by their 

length production, which sometimes can result confused for language 

learners at the time to make a distinction of these two vowel sounds, 

having difficulties in short vowel sound /æ/ because, eventually, they try to 

locate it between “a” in father and “e” in bed, or as Lane (2010) explains 

that native speakers of Spanish tend to pronounce and perceive words like 

bad with a nearer to that as body (/a/) or buddy (/ə/). 

 
Likewise,  Lane (2010)  affirms that  long vowel  sound /ɑː/  tends to sound 

very similar to the letter “a” of other languages which can facilitate its 

learning for listeners, although it is necessary to extend a time more to 

pronounce it. However, Spanish learners tend to shorten some long vowels 

and sometimes long vowel sound /ɑː/  can be produced as /ɔ/ or /ʌ/, which 

represents confusing patterns of vowel sound perception for L2 listeners that usually 

obtain its models of sound perception only in their listening environment from 

classrooms. 

 
SHORT VOWEL E /e/ and LONG VOWEL E /ɜː/ 

 

e Characteristics 
The front of the ɜː  

Characteristics 

tongue is between The centre of the 
the half-open and tongue is between 

half-close positions. the half-close and 

Lips are loosely 
spread. The tongue 

half-open positions. 
Lips are relaxed, 

is tenser than for and neutrally 
/ɪ/, and the sides of spread. 

the tongue may  

touch the upper  

molars  

As in ….egg, left, As in…. shirt, her, 
said, head, read purse, word, 

(past), instead, any, further, pearl, 

leisure, leopard serve, myrtle. 

Source: Adapted from (Kelly, 2001, p. 32) 
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Short vowel /e/ is a nearer sound to the sound of the letter “e” of other 

languages and can be found in language dictionaries as “e”. It is usually 

represented by an “e” in a closed stressed syllable, but according to Kelly 

(2001), this sound also may have combination of two letters as ‘ai’ in said, 

and as the other examples shown in the chart. In contrast, long vowel 

sound /ɜː/ is a sound that Spanish learners will not found none similarity in 

their alphabetic system, which is a strong reason why speakers of this 

language have many difficulties not only to produce it, but also to 

distinguish in listening exercises or speech activities. 

 
In   addition,   long  vowel   sound   /ɜː/   is   also   called   R-colored   vowel, 

because are followed by /r/, and its perception can be hard for L2 listeners 

due to this vowel sound “remains in r-less dialects is different from its 

counterpart before other sounds” (Lane, 2010, p.193). On this way, L2 

listeners must learn the other r-less sounds as /ɪr/, /er/, /ər/, /ar/ and /or/, to 

obtain an accurate distinction of long vowel sound /ɜː/ in spoken language in 

learning activities in classes. 

 
SHORT VOWEL I /ɪ/ and LONG VOWEL I /iː/ 

 

ɪ 
Characteristics 
The part of the 

tongue slightly nearer 
the centre is raised to 

iː 
Characteristics 

The front of the 
tongue is slightly 

behind and below the 
close front position. 
(The ‘close’ position 
is where the tongue 
is closest to the roof 
of the mouth). Lips 

are spread. The 
tongue is tense, and 

the sides of the 
tongue touch the 

upper molars. 

just above the half- 
core position (not as 
high in in /i :/). The 

lips are spread 

loosely, and the 
tongue is more 

relaxed. The sides of 
the tongue may just 

touch the upper 

molars. 

As in ….hit, As in…. bead, key, 
sausage, biggest, cheese, scene, 
rhythm, mountain, police, people, and 
busy, women, and quay. 

sieve.  

Source: Adapted from (Kelly, 2001, p. 31) 

http://oald8.oxfordlearnersdictionaries.com/dictionary/said
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According to Lane (2010), a contrast of these two vowel sounds can be 

hard for L2 listeners if students do not train at least practicing minimal 

pairs to make an effective distinction is very probable to confuse them at 

the time to listen those sounds, for example live-leave that are words 

which sound very similar with the exception that one of them has a bigger 

length than the other, which give them different meanings. Many L2 

listeners  can  distinguish  “a  single  pure  / ɪ/  (e.g.,  the  vowel  in  Spanish 

sí,”yes”) correspond to English /i:/ and / ɪ/. Many students identify the tense 

vowel /i:/ as similar to their native-language” (Lane, 2010, p. 169). 

 
Besides,  L2 listeners tend to think  that  / ɪ/  is only a short  version of  /i:/, 

but for native English listeners, the distinction of these two vowel sounds is 

not only about of vowel length, but also is about to vowel quality (the 

sound of the vowel). It is clear that native English speakers have a better 

and natural input of words due to they are surrounded all the time by 

English sounds. 

 
SHORT VOWEL O /ɒ/ and LONG VOWEL O /ɔː/ 

 

ɒ Characteristics 
The back of the 
tongue is in the 

fully open position. 
Lips are lightly 

rounded. 

ɔː Characteristics 
The back of the 

tongue is raised to 
between the half- 

open and half- 
close positions. 

Lips are loosely 
rounded. 

As in ….dog, often, 
cough, want, 

because, 
knowledge, 

Australia 

As in…. fork, call, 
snore, taught, 
bought, board, 

saw, pour, broad, 
all, law, horse, 

hoarse. 

Source: Adapted from (Kelly, 2001, p. 33) 

 

 
These two vowel sounds also represent a problem for L2 listeners when 

learners try to make a distinction of them, because phonetically speaking 
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both are produced in different parts of the vocal tract, but in phonology, 

these vowel sounds can vary in their use as Lane (2010) explains that 

British speakers can produce the short vowel sound /ɒ/ in the sound “o” for 

words as shot, hot, possible, but Spanish speakers tend to use it as their 

native “o” pronunciation. 

 
In contrast, even many American speakers tend to use long vowel /ɒ/ in 

some  words  as  cot,  instead  to  use  long  vowel  sound  /ɔː/  as  should  be 

used according to International Phonetic Alphabet (IPA) indicates, which 

results in a mispronunciation even from native English speakers what 

affect to L2 listeners. 

 
In the same way, Lane (2010) states that including American speakers 

who can “contrast /ɔː/ and /ɒ/ (as is caught-cot) do not always pronounce 

/ɔː/ in the same words; some speakers, for example, use / ɔː/ (as in dog) while 

others use /ɒ/” (p. 189). In consequence, this variation between American 

and British dialects can create in L2 listeners a big confusion in the 

distinction of these two sounds as in pot /ɒ/ and bought /ɔː/. 

 
SHORT VOWEL U /ʊ/ and LONG VOWEL U / uː/ 

 

ʊ Characteristics 
The part of the 

tongue just behind 
the centre is raised, 
just above the half- 
close position. The 
lips are rounded, 

but loosely so. The 
tongue is relatively 

relaxed. 

uː Characteristics 
The back of the 
tongue is raised 
just below the 

close position. Lips 
are rounded. The 
tongue is tense. 

As in ….book, 
good, woman, 

push, pull 

As in…. food, rude, 
true, who, fruit, 

soup. 

Source: Adapted from (Kelly, 2001, p. 31) 
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The  distinction  between  short  vowel  sound  /ʊ/  and  long  vowel  /uː/  can 

result a little problematic for L2 listeners, because according to Lane 

(2010) the short vowel sound /ʊ/ “does not occur in many English words but 

does occur in some very common words, such as would,  could, should, 

good, book, look, and woman” (p. 184), this fact expresses that native 

speakers tend to replace /ʊ/ for long vowel sound /uː/ to pronounce words 

as roof, hoof and room, while others tend to use /ə/, which clearly can will 

end by being vowel sounds so confusing for L2 listeners in training. 

 

On the other hand, Kelly (2010) explains that long vowel /uː/ tends to be 

perceived for Spanish learners as their L1 “u”, this factor facilitates a bit  

the distinction from its counterpart /ʊ/ but their length can contribute to a 

bad perception if it is not practiced by L2 listeners. Likewise, spelling of 

letters as oo (book, good) can make hard its production and distinction, 

because its glide ending is almost imperceptible in those kind of L2 

listening activities. 

 
In conclusion, these two close vowels need to be practiced in classroom 

by using L2 models of vowel perception that will ensure L2 listeners to 

establish the differences in length and quality of their sounds. 

 
SPECIAL SHORT VOWELS a (SCHWA) /ə/ and a /ʌ/ 

 

ə Characteristics 
The center of the ʌ Characteristics 

The center of the 
 tongue is between  tongue is raised to 
 the half-close and  just below the half- 
 half-open positions.  open position. Lips 

 Lips are relaxed, 

and neutrally 
spread. 

 are neutrally open. 

 As in ….about,  As in…. sun, uncle, 
 paper, banana,  front, nourish, 
 nation, the (before  does, come, flood. 
 consonants)   

Source: Adapted from (Kelly, 2001, p. 32) 
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According to Lane (2010) “for many students, /ə/ is a new vowel, 

Japanese, French, and Spanish students may confuse it with /a/ (as in 

not). Polish students may confuse it with /e/ (as in net). Greek students 

may confuse it with /æ/ or /ɒ/” (p. 180). In consequence, a difference how 

English sounds must be pronounced and perceived, Spanish letters are 

written in the same way that are pronounced, this fact achieves that 

Spanish native listeners do not get confused at the time to distinguish 

between sounds and spellings of letters. 

 
Additionally, the schwa sound can be the most common vowel sound in 

English language. Thus, if L2 listeners cannot distinguish this sound can 

represent a great impact in L2 acquisition. On the other hand, vowel sound 

/ʌ/ has similarity to /a:/ but its length is shorter in its pronunciation. Besides, 

Finch (2003) indicates that  vowel  sounds  /ʌ/, /ɜː/  and /ə/  are all  of them 

central position vowels but also affirms that can be perceived by L2 

listeners with a lot of similarity that takes much training to distinguish them. 

 
DIDACTIC FOUNDATION 

 
 

Speaking of didactics, teachers must keep in mind that a successful 

listening comprehension of L2 listeners depends on the strategies, 

techniques and methods chosen to present didactic situations to expose 

learners to listen native English conversations to reach that learning 

objective. However, some “classroom observations show that in many 

lessons the teacher is the only source of spoken English and that audio 

material is used to a very limited extent” (Oxford, 2012, p. 76). 

 
This fact is one of the most common barriers that English language 

learners face every day in their acquisition of L2 language, because L2 

listeners hardly ever listen to conversations from native English speakers 
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outside of their classrooms which mean that they cannot obtain real 

practice of understanding and distinction of English sounds. 

 
As well as, Ur (2009) affirms that in these days, lots of didactic material 

for improving listening comprehension in L2 listeners are still based by 

only conversations of the teacher by incidental listening training, but this is 

not enough to reach an enhancing of listening comprehension, and is 

necessary to implement listening strategies as cognitive, “used to make 

sense of what we hear; metacognitive – used to plan, monitor and 

evaluate our understanding; and socioaffective – strategies which either 

involve other people in our effort to understand, or which we use to 

encourage ourselves to understand” (Oxford, 2012, 79). 

 
In the same way, Ur (2009) expresses that listening comprehension is 

not a passive stage of hearing, due to this reason, didactic material and 

strategies must be focused on obtaining an effective speech perception in 

L2 listeners who make multiple cognitive processes as perception, 

understanding, analysis and response. 

 
More than that, teachers must be aware that L2 listeners will compare 

their L1 sounds to facilitate a perception of L2 sounds, which will carry 

them to make many mistakes in the distinction of several sounds if didactic 

materials are not designed to analyze and differentiate Spanish sounds 

from English sounds. 

 
 VOWEL DISTINCTION 

 

According to Smith (2016) the word ‘distinction’ is part of the analytical 

level, in which students are able to decompose in parts a content given to 

be studied, examined and understood for allowing L2 learners to make a 
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better perception of structures in the different contents in several learning 

areas. 

 
As for applying this cognitive process to vowel sound activities, English 

teachers must take into account every aspect mentioned in bloom's 

taxonomy to interrelate each of those cognitive aspects to design didactic 

activities focused on vowel distinction. Hence, vowel distinction activities 

must not be designed by using traditional listening methods by only 

repetition or mechanical responses where L2 listeners are trained to learn 

by heart the vowel sounds. 

 
Thus, it is highly recommended that before to start a vowels distinction 

activity, first, teachers must teach how to produce those vowels sounds 

and in what parts of the vocal tract that vowel sound is produced by  

means of phonetic activities in order to achieve a meaningful learning, and 

L2 listeners are able to analyze that vowel sound. Once, that phonetic part 

is understood, teachers can apply phonological activities to consolidate  

the previous knowledge in the phonetic activity. 

 
 VOWEL SOUND ACTIVITIES 

 

Similarly, didactic activities, which are fundamental to improve the 

distinction of the vowel sounds, should be chosen carefully by English 

teachers who must take into account different aspects as English level, 

sociolinguistic aspects as British English or American English, favorite 

topics of students and didactic resources to facilitate the distinction of 

vowel sounds that are very problematic for Spanish speakers. 

 
In fact, In Scholes’s study (1968) cited by Nunan (2000) expressed that 

native listeners can distinguish vowel sound /e/ and /æ/, but foreign L2 

listeners have problems to make an effective distinction of those two 
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sounds, which reflects that teachers need to put emphasis on 

implementing vowel sound activities that allow students to overcome those 

perception mistakes. 

 
In addition, Lane (2010) states that vowel sound activities should be 

focused on improving accuracy of familiar and unfamiliar vowel contrasts, 

because when L2 listeners are exposed to vowel contrast exercises, there 

are bigger probabilities to achieve more accuracy on perceptual models of 

vowels sounds. 

 
Another factor to be taken into account is to design didactic activities 

that allow students to understand how vowel sounds are produced in the 

vocal tract, because this knowledge can establish a big help for them at 

the time to make an effective distinction among vowel sounds. 

 
Bearing this in mind, teachers can design didactic activities 

accompanied by audiovisual material that helps them to locate which are 

the parts that involve the production of a certain vowel sound and make an 

analysis with their learners to achieve a successful distinction. 

 
 DIDACTIC RESOURCES FOR TEACHING VOWEL SOUNDS 

 

 Tongue twisters 

 

Prosic (2009) affirms that the use of tongue twisters can help to L2 

learners not only to improve pronunciation, but also to enhance the 

distinction of phonemes that tend to be confused for L2 listeners by 

helping the listener to contrast the differences among similar vowel 

sounds, and at the same time to encourage learners to participate in these 

didactic activities that can help them to obtain self-confidence, when they 

achieve to make a successful distinction of sounds. 
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Additionally, Kelly (2001) adds that “students need of course to have an 

awareness of which sounds cause them difficulty! The teacher can 

suggest this if it is necessary, but needs to be careful to choose phonemes 

which actually cause difficulties” (p. 63). Besides, Prosic (2009) indicates 

that most of L2 listeners have in general a positive attitude to develop 

tongue twisters in class, because according to them, this type of didactic 

activity helps them to relax when they notice that learners are not 

perceiving vowel sounds appropriately, and even those students that have 

a negative attitude to develop tongue twister tend to listen in silence or 

write their respective answers, which denotes their lack of accuracy at the 

time of making distinctions among vowel sounds. Thus, tongue twisters 

are a marvelous opportunity for L2 listeners to practice vowel sounds, 

because sometime in one sentence can be trained different vowel sounds 

as /æ/, /a/, /aw/, /ə/, /ay/. 

 
 Minimal pairs 

 

Jull (2012) agree that minimal pairs are considered as the most 

common technique to practice production, perception and distinction of 

phonemes for L2 listeners, which consist in using a pair of words that do 

not have the same meaning but its production can change by one sound 

as sheep /i:/ and ship / ɪ/, that are long and short vowels respectively. 

 
Moreover, minimal pairs can be used in different ways as live 

production, by students making vowel sound contrasts in groups or by 

means of technology (CDs, web pages or audiovisual material), but it is 

recommended to start with simple words until practice long sentences in 

which L2 listeners can make more vowel sound distinctions in context. 

 
However, according to Jull (2012) teachers need to know how and 

when to stop using minimal pairs because its over-use can provoke a 
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boring class for L2 listeners, because the main objective of this exercise is 

to identify and make a distinction of the sound contrasts among vowels in 

isolation without having a connection with a real conversation in English 

language, what can be counterproductive if teachers do not prepare 

minimal pairs activities with communicative purposes. 

In conclusion, songs, flashcards, sound charts, worksheets, etc. are 

didactic resources used to develop the listening skill but in this research is 

used the tongue twister and minimal pairs as a principal didactic resource 

because this are optimal to get the distinction of vowel sounds. 

 
 TYPES OF LISTENING 

 

 Intensive listening 

 

This type of listening is used to pursue a complex process of listening 

with accuracy sounds, phonemes, and grammatical rules, intensive 

listening is practiced every day in classrooms in that L2 listeners will listen 

specifically in order to work on listening skills, and in order “to study the 

way in which English is spoken. It usually takes place in classrooms or 

language laboratories, and typically occurs when teachers are present to 

guide students through any listening difficulties, and point them to areas of 

interest” (Harmer, 2010, p. 134). 

 
According to Rost (2016), intensive listening implies a perception of 

sounds that can affect meaning of words, sentences or speech 

communication, this is the reason why this kind of listening needs to place 

in real context even for beginners, the teacher must adapt intensive 

listening activities to achieve a hearing clearly. It means that L2 listeners  

by means of intensive listening are going to develop several processes to 

discriminate  between  short   vowels  sounds   /æ/,   /e/,   / ɪ/,  /ɒ/,  /ʊ/,  /ə/,  /ʌ/  vs 

long vowel sounds  /a: /, /ɜː/, /iː/, / ɔː/, / uː/, and for doing that L2 listeners 
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must pay attention to sound lengths and sound changes of the spoken 

language produced by teachers or technological devices 

 
In addition, Al Jawi (2010) states that live listening can be developed in 

the following activities: 

 
 

Live listening 

 
written text. 

-telling: teachers are ideally placed to tell stories which, in turn, 
provide excellent listening material. 

of the most motivating listening activities is the live 
interview, especially where students themselves dream up the questions. 

 
can hold conversations with them about English or any other subject. 

Source: Adapted from (Al-Jawi, 2010, p. 10) 

 
 

 LISTENING PURPOSE 

 

According to Nunan (2002) listening purpose becomes an important 

aspect for L2 listeners, because students can be assigned to listen live 

programs as radio, television or recorded tutorials in order to get a general 

idea or specific information, which implies different strategies and  

cognitive processes to achieve that kind of information. 

 
Listening for main idea or gist involves a general comprehension that 

implies not analyzing every grammatical, linguistic or lexical detail spoken 

in the speech production in order to obtain the essence of the speech that 

sometimes results easy, but many times is not that easy, a successful 

perception will depends of the linguistic competences of the L2 listeners, 

as well as how the listening material is presented by English teachers. 
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On the other hand, Al-Jawi (2010) indicates that listening for specific 

information is the contrary of listening for gist, because this skill searches 

for specific information or particular details that can be names, addresses, 

dates, or other particular information without taking into account what is 

the main idea of the conversation, movie, tutorial or live program that is 

being listened by learners. Finally, Nunan (2002) establishes that in 

designing listening activities, it is important to interrelate listening 

strategies in one task: 

 
They might, in the first instance, be required to listen for gist, simply 

identifying the countries where the events have taken place. The 

second time they listen, they might be required to match the places 

with a list of events. Finally, they might be required to listen for 

detail, discriminating between specific aspects of the event, or 

perhaps comparing the radio broadcast with newspaper accounts of 

the same events and noting discrepancies or differences of 

emphasis (p. 239). 

 
In the case of this research, sounds distinction is an elementary factor for 

further listening comprehension, thus listening purposes are also 

considered in here to support the relevance of the correct sound 

perception for decoding oral messages in communicative situations. 

 
 STAGES OF LISTENING 

 

 Pre-listening 

 

According to Field (2002) a pre-listening activity presents vocabulary, 

brainstorming, grammar, or making a review of a previous topic related to 

the new one that is going to be presented by teachers. In other words, this 

stage is commonly used to prepare L2 listeners about what topic is going 
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to be dealt during the listening activity that will offer them more 

opportunities to achieve a better comprehension of the listening lesson. 

 
Additionally, pre-listening implies an activation of schemata with the 

main goal of supporting L2 listeners to make predictions of the future 

listening material, but also is necessary that English teachers establish a 

strong reason why is necessary to listen that content, and give clear 

instructions about how that listening content is going to be evaluated, for 

example, by means of information gap that will require to be filled by them, 

or their opinion, but always trying to let clear what is the topic, purpose, 

and comprehension objectives to be achieved in that lesson, without 

forgetting that this stage needs to be developed in a short period of time 

because if it takes more time it can be counterproductive for listening 

goals. 

 
Moreover, Field (2002) provides aims for this listening stage: 

 
 

• Teachers need to provide enough context to related it with real 

life speeches. 

• Teachers need to create motivation (maybe by asking L2 

listeners to speculate or infer what is the topic about) 

 
 Listening 

 

Al-Jawi (2010) expresses that while-listening is an essential part or the 

center of the listening activity, where teachers develop the prepared 

listening topic to be taught, which can contain one or several activities 

depending on the listening material to be used that can be answering 

multiple questions, true or false questions, fill in the blanks or identify 

social conversations in a real context situations. 



30  

 

 

However, teachers need to distinguish what will be the purpose of the 

listening activity, because it can be used for perception or comprehension, 

in the first case, Ur (2009) states that listening for perception activities has 

as a main objective “to give the learner practice in identifying correctly 

different sounds, sound-combinations and intonations. It is the only 

category where actual comprehension is a secondary consideration, the 

emphasis being on aural perception” (p. 35). In this case, this type of 

listening can offer to L2 listeners a great opportunity to practice the 

distinction of vowel sounds and their differences among them, using 

exercises as minimal pairs. The second case, activities are focused on 

developing a bigger understanding of the content applied in listening 

activities. 

 
In addition, Field (2002) indicates that it is better to provide L2 listeners 

some activities that offer them something to develop with the information 

listened in the lesson as labeling buildings on a map, drawing by 

instructions listened, fill a form of hotel by listening the audio material or 

completing a table of description, which will give L2 listeners a real 

experience. This can be reached by using authentic listening materials as 

recordings of spontaneous speech to immerse to L2 listeners to the 

rhythms of daily routines, authentic passages where English language can 

be listened without restrictions of levels to reach an experience closer to a 

real-life one. 

 
 Post-listening 

 

Al-Jawi (2010) affirmed that in post listening, L2 listeners develop 

activities “to discuss how the information/story they have listened to, 

relates to own views on the subject (speaking) or they may be asked to 

write a letter to the speaker expressing a personal response to what the 

speaker said” (p. 13). In other words, all L2 listeners check if their answers 
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are correct by making questions among them or depending on how is 

structured this final stage by teachers. These activities can be the 

following chart: 

 
• Extended lists given in the main activity from students' own 

experiences/knowledge. 

• Notes about the speech listened by means of the information 

obtained from the listening activity or oral responses if teachers 

ask them. 

 
In addition, Field (2002) points out that some listening texts tend to 

provide to L2 listeners a great variety of examples to listen and repeat 

certain phonemes, words, sentences or paragraphs, this type of activity is 

useful only for identifying words, without practicing listening that 

information in real contexts, for that reason is necessary to design post 

listening activities, on which students can practice distinction of words in a 

communicative context. Finally, this author suggests the following points to 

summarize the stages of listening: 

 
 

Pre-listening: Set context. Create motivation. 

Listening: Extensive listening (followed by questions on context, attitude) 
Preset task/Preset questions 
Intensive listening 
Checking answers 

Post-listening: Examining functional language, inferring vocabulary meaning. 

Source: Adapted from (Field, 2002, p. 245) 

 
 

PHILOSOPHICAL FOUNDATION 

 
 

Zerkina, Lomakina, & Kostina (2015) indicate that values have a strong 

correlation with social class and human beings, and its importance is 

unquestionable in daily life of people. However, a comprehension and 
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understanding values, thoughts and customs from others cultures requires 

complex processes that will not be solved if a misunderstanding or 

misperception occurs of their languages. For those reasons teaching a 

foreign language is appropriate way to introduce axiological backgrounds 

to L2 listener, because teaching a foreign language might provide a bridge 

among different cultures, and at the same time make big contributions to 

social education of a country. 

 
In consequence, Zerkina, Lomakina, & Kostina (2015) states that: 

 
 

Linguistic axiology studies the language as an important 

source of information about values. Research on “the 

language of values” in diachronic and synchronic aspects, 

and study of occasional and usual text word collocation are a 

subject matter of linguistic axiology. Values, as ideals and 

priorities of human activities, characterize the inner world of a 

personality and particular features of national and cultural 

world outlook fixed and reflected in the language (258). 

 
On this way, an adequate perception and understanding of L2 language 

can represent an internal appreciation of the system of values from each 

L2 learners that can be a great influence in the construction of personality 

in them by means of increasing spiritual, intellectual and emotional values. 

 
On the other hand, an appropriate understanding of a foreign language 

can help to achieve an intercultural communication, which has increased  

in large proportions due to globalization that has made “English teachers 

aware of the cultural dimensions of language as social interaction. While 

literature and 'high' culture waned in importance, the small 'c' culture of 

attitudes and mind-sets, lifestyles and interactional styles became crucially 

important to successful communication in EFL” (Kramsch, 2001, p. 204). 
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According to this, the linguistic axiology allows to develop values 

focused in the proposal which aims to help students to be able to 

distinguish the vowel sounds which will be achieved through different 

activities described in the proposal. 

 
PSYCHOLOGICAL FOUNDATION 

 
Scovel (2001) affirms that one of the most common topics in 

psychological researches is to understand how linguistic activities as 

conversations, oral interactions or communicative speeches can be 

perceived so easily by most of people in the world. Thus, researchers tend 

to look for scientific information that can demonstrate how comprehension 

processes interact in human brain to make possible communication. 

 
What is more, Scovel (2001) goes further expressing that it is amazing 

that people can identify “individual words in a stream of rapid speech. 

What makes this exploit more astounding is that psycholinguists are still 

relatively unclear about how we can instantly recognize individual sounds, 

let alone the syllables and words composed from these phonemes” (p.  

81). This psycholinguistic fact suggests that human beings have innate 

abilities that give them the capacity to receive information by auditory 

channels, process them, understand them in order to produce each 

phoneme individually or mixed them to produce verbal responses for 

communicative purposes. 

 
Bearing this in mind, this process was called speech recognition that 

according to Traxle & Gernsbacher (2006) people can distinguish: 

 
Phoneme contrasts as symbolic and linguistic, and neither 

articulatory nor auditory. In this regard, they assert symbolic 

status to the phoneme and the word alike. This is subtle, for 
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it warrants a distinction between the form of words I said PIN, 

not PEN and their meanings I meant PIN, not PEN” (p. 221). 

As a result, description of speech recognition is established as cognitive 

process that increases abstract skills to achieve successful distinction, 

perception and understanding of phonetic forms until achieve an 

appropriate sensory pattern that listeners are able to decode and 

transform into communicative sounds. 

 
 Models of listening comprehension 

 

 
Source: Adapted from (Vandergrift & Goh, 2012, p. 18) 

 
 

L2 listeners need to distinguish between the two types of knowledge 

involved in the cognitive processes, these are Top-Down and Bottom-Up, 

on which is based interpretation, interaction, understanding and 
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processing the information. On this way, Vandergrift & Goh (2012) 

expressed that: 

Bottom-up processing involves segmentation of the sound 

stream into meaningful units to interpret the message. It is a 

rather mechanical process in which listeners segment the 

sound stream and construct meaning by accretion, based on 

their knowledge of the segmentals (individual sounds or 

phonemes) and suprasegmentals (patterns of language 

intonation, such as stress, tone, and rhythm) of the target 

language (p. 18). 

 
This fact means that, L2 Listeners will develop little by little a 

construction of meaning from the use of phonemes (vowel sounds) to 

combination sounds to develop larger meaningful sentences or phrases, 

because the process of speech comprehension initiates by decoding 

sounds of spoken language, passing by the use of phonological 

knowledge (phonemes, stress intonation) saved in long-term memory of 

the topic listened. 

 
On the other hand, Top-down processing, applies the context and prior 

knowledge to interpret the message in which: 

 
Listeners who approach a comprehension task in a top-down 

manner use their knowledge of the context of the listening 

event or the topic of a listening text to activate a conceptual 

framework for understanding the message. Listeners can 

apply different types of knowledge to the task, including: prior 

(world or experiential) knowledge, pragmatic knowledge, 

cultural knowledge about the target language, and discourse 

knowledge, types of texts and how information is organized 

in these texts. (Vandergrift & Goth, 2012, p. 18). 
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In consequence, this type of knowledge is in the mind of L2 listeners by 

complex mental structures related to each concept learned in the past, 

hence, top-down is known as interpretation process which precedes 

comprehension that starts when L2 listeners begin to expect and wonder 

about the presented information by English teachers that is going to be 

developed in class. 

 
However, it is advisable not use Bottom up and Top down by separated 

ways, because in some cases, L2 listeners do not have a prior knowledge 

of the topic that is going to be developed, and according some  

researchers on these “cognitive processes suggests that L2 listeners need 

to learn how to use both processes to their advantage, depending on the 

purpose for listening, learner characteristics (e.g., language proficiency, 

working memory capacity, age) and the context of the listening event” 

(Vandergrift & Goh, 2012, p.18). 

 
In the particular case of this research, the bottom-up process is being 

privileged, because students are only centered in decoding sounds, as an 

initial stage for later listening comprehension. 

 
 Rote vs meaningful learning 

 

Ausubel (1956) cited by Brown (2007) defines rote learning as the 

process of acquiring knowledge that uses a “discrete and relatively 

isolated entities that are relatable to cognitive structure only in arbitrary 

and verbatim fashion, not permitting the establishment of (meaningful) 

relationships” (p. 91). Thus, this description of rote learning by Ausubel 

established that learning under this method implies only a storage of 

information without having an association with prior knowledge or 

connections with real life situations, which represents a learning by heart 

of an isolated knowledge. 
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On the other hand, meaningful learning provides to L2 listeners a bigger 

picture of cognitive processes, on which learners will relate the new 

content presented by teachers with their cognitive structures and previous 

information saved in long-term memory, this interaction will allow them to 

have a better performance or development in listening tasks. Finally, 

Brown (2007) explains how those cognitive processes work in the  

following figures with the purpose of getting a better understanding. 

 
Rote learning 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

Meaningful learning or subsumption 
 
 
 
 
 
 
 
 

 

Source: Adapted from (Brown, 2007, p. 92) 

A 
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The idea of this research in relation to these two types of learning is to 

increase meaningful learning by means of the activities that will be 

provided in the proposal, so that students will learn in a conscious way, 

how to differentiate English vowel sounds, so as to have a functional 

communication. 

 
SOCIOLOGICAL FOUNDATION 

 
 

McMahon (2002) explains that each English community has a particular 

way of producing English language, this factor can be considered as 

idiolect level that can develop several ways to pronounce and perceive 

English sounds, it means that depending on their geographical place, 

customs, dialects can produce a language variation in spoken 

communication. What is more, Lane (2010) indicates that: 

 
English dialects vary more in pronunciation that they do in 

grammar or vocabulary, and vowels show more dialect 

variation than consonants (Avery and Ehrlich 1992). Spoken 

English includes many varieties, some native (dialects) and 

other nonnative (foreign accents). ESL teachers whose 

students speak different native languages are familiar with 

the difficulty students have understanding classmates from 

other language backgrounds, especially at the beginning of 

the term; as the semester progresses, mutual understanding 

improves even through accents remain. (p. 167) 

 
In addition, sociolinguistic researches are conducted to determine how 

English dialects from different English communities can affect the 

indelibility of L2 listeners at the time to distinguish English sounds as 

phonemes, which are produced differently according to Phonological 
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variations that are divided in discrete and continuous, that represent a big 

difficulty for English learner of other countries. 

 
In one hand, Llamas, Mullany, & Stockwell (2007) considered that 

discrete variation implies some phonetic changes that result in different 

alternatives to be perceived for L2 listeners of other languages as the 

presence versus absence in familiar sounds from English that include H- 

dropping in British English /hæt/ ~ /æt/ in ‘hat’ and r-lessness in words as 

New York City, or /kɑr/ ~ /kɑ/ in ‘car’. 

 
On the other hand, in the case of continuous variation, there are no 

clear boundaries among the variants, because: 

 
The variable exhibits a range of realizations along a phonetic 

continuum. Many vocalic variables operate in this fashion. 

For example, in many varieties of American English, /æ/ is 

variably raised sometimes as high as [i]. Speakers do not 

simply alternate between [i] and [æ]. Instead they sometimes 

produce [æ], sometimes produce [i], and sometimes produce 

intermediate variants in the neighborhood of [ε] and [e]; that 

is, they have available to them any phonetic value along the 

range from the low [æ] to the high [i] (Llamas, Mullany, & 

Stockwell, 2007, p.20). 

 
Therefore, it is advisable for English teachers to make those distinctions 

before to teach vowel sounds and select carefully the teaching material to 

teaching listening in order not to create a confusing learning atmosphere, 

in which L2 listeners can practice English sounds with total certainty of the 

listening material used in class. 
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TECHNOLOGICAL FOUNDATION 

 
 

Vandergrift & Goh (2012) expressed that technology has become in a 

great ally for listening activities since the creation of useful devices as 

phonograph, television, computers, CDs, movies, internet, etc. that  

English teachers have added to their strategies of teaching methodologies 

for achieving great outcomes in foreign L2 listeners, because these 

powerful resources provide a big range of visual, auditory and kinesthetic 

activities required to open new ways for teaching linguistic comprehension 

of a foreign language. 

 
What is more, Krajka, (2003) cited by Motteram (2013) goes further by 

affirming that internet has become in the greatest source of authentic 

listening material in which teachers and students can search English 

material with Specific Purposes (ESP): 

 
Teachers often find themselves in the role of material collectors 

and designers to a greater or lesser degree (Krajka, 2003; Arnó-

Macià, 2012). Sometimes, there are coursebooks available, 

especially in more common ESP courses such as Business 

English or general technical English, however, ESP students 

often have more varied and very specific needs (p. 99) 

 
This fact, established that L2 listeners can use technology (internet) for 

increasing their listening competences by applying a self-study strategy, 

on which teachers can take great advantages by providing to L2 listeners 

recommendations of what type of website L2 learners could visit with 

specific academic purposes of reinforce L2 perceptions.  However, 

“without the guidance of a teacher, only the most motivated and perhaps 

those who already have a higher level of English will be able to make good 
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use of the resources available in order to improve their language skills” 

(Motteran, 2013, p. 102). 

 
Finally, Scrivener (2005) describes some advantages of using internet 

in teaching activities: 

 
o live text communication with other online users, 

o live audio by using webcams or tutorials, 

o practice of linguistic competence by using emails, forums or blogs, 

o downloading or using web-based with linguistic material, 

o designing their own websites by conveying linguistic knowledge 

acquired. 

 

 LISTENING RESOURCES 

 

 CD audio tracks 

 
 

Audio tracks play an important role for teaching listening 

comprehension, resulting extremely useful for daily practice for L2 

listeners, not only in classrooms but also at home, this listening material 

tends to be included in CD-ROMs which are added in most of English 

course books and workbooks. According to Dudeney & Hockly (2008) CD- 

ROMs are: 

 
CD-ROMs accompanying courses typically have content related 

to each course unit, providing learners with extra reading and 

listening materials, recording functionality to practice 

pronunciation and speaking, and with grammar and vocabulary 

activities like matching vocabulary to definitions, drag and drop 

exercises, gap-fills, crosswords, and so on (p. 113). 
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Roussel (2008) and Roussel, Rieussec, Tricot, & Nespoulous (2006) 

cited by Vandergrift & Goh (2012) conducted a research to evaluate how 

L2 listeners learn by using audio tracks, concluding that L2 listeners can 

obtain a higher proficiency in listening perception, in which L2 listeners 

implement different cognitive skills as top down and bottom up processes 

to complete integrated exercises as listening for a gist, specific 

information, problem solving, on which it was established that audio tracks 

help to increased chances for improving listening comprehension. 

Additionally. Carter, Nunan & Hanson-Smith (2001) state that many 

content “CD-ROM and DVDs also provide audio files for the written texts, 

so that students may listen as they read, often a rare opportunity to hear 

the rhythms and accents of the language as written and spoken by native 

speakers” (p. 110). 

In consequence, there are also other audio resources, such as the 

tutorials of the internet, podcast and ELT Podcast (English Language 

Teaching) that help the development of auditory comprehension, but in the 

specific case of this research, the proposal will be designed with an audio 

CD due to the facility that this resource offers for the teacher and the 

students. 

 
LEGAL FOUNDATION 

 
 

This research is based on the Constitución del Ecuador (2008), which 

established that: 

 
Art. 26. - La educación es un derecho de las personas a lo 

largo de su vida y un deber ineludible e inexcusable del Estado. 

Constituye un área prioritaria de la política pública y de la 

inversión estatal, garantía de la igualdad e inclusión social y 

condición indispensable para el buen vivir. Las personas, las 
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familias y la sociedad tienen derecho y la responsabilidad de 

participar en el proceso educativo (p.27). 

 
Thus, this means that Ecuadorian government is compromised to 

provide education for all its citizens, being one of the main priorities for 

public policies, an education that offers high moral qualities to guarantee a 

good quality in each Ecuadorian in order to achieve a better society that 

has an active participation in learning processes. 

 
Additionally, this academic project is based on LOEI (2011) which 

established that: 

 
Art 19. - El Estado en todos sus niveles de gobierno y en 

ejercicio concurrente de la gestión de la educación, planificará, 

organizará, proveerá y optimizará los servicios educativos 

considerando criterios técnicos, pedagógicos, tecnológicos, 

culturales, lingüísticos, de compensación de inequidades y 

territoriales de demanda. Definirá los requisitos de calidad 

básicos y obligatorios para el inicio de la operación y 

funcionamiento de las instituciones educativas (p. 18). 

 
This article means that, Ecuadorian government is compromised to 

improve all education levels by means of making effective plans and 

organizations to enhance learning processes in all their methodologies as 

pedagogical, technological, linguistics, and cultural in order to increase 

quality levels of teaching learning process in all the educational institutions 

in the whole country. 
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CHAPTER III 

 
 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF 
 

RESULTS 
 

RESEARCH DESIGN 

 
 

Creswell (2009) states that a research is a systematical planning that 

involves procedures, methodologies and approaches that facilitate the 

collection of required information according to the nature of the problem in 

process of investigation, these plans and procedures will be useful to 

make decisions, analysis, interpretation that will allow researchers to find 

the most suitable solution. In the same way, Kothari (2004) provides other 

definition about research design by expressing that “research design is the 

arrangement of conditions for collection and analysis of data in a manner 

that aims to combine relevance to the research purpose with economy in 

procedure” (p. 31). 

 
In this way, the research design of this educational investigation is 

structured by taking into account qualitative approach, quantitative 

approach, and even using both in order to obtain a bigger variety of 

information, analysis and interpretation to produce more than one  

probable solution to the listening comprehension problem presented in L2 

listeners of third year of Bachillerato of Educational Unit Francisco Huerta 

Rendón. 

 
Besides, this research design made possible to apply different types of 

techniques and instruments of research that provided not  only precise 

data about what types educational methodologies, strategies and didactic 

resources used in that classroom, but also it allowed to analyze if those 

educational procedures were applied appropriately. 
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TYPES OF RESEARCH 

 
 

Qualitative research is useful to understand, explore and interpret social 

or individual problems by means of applying questions and different 

procedures to collect information from participants who develop activities 

designed by researchers, where the analysis of information is processed  

in an inductively way to deal with the research problem since particular 

details to general ones. Moreover, Creswell (2009) indicates that 

researchers make interpretations of the meaning of the information 

gathered to produce a final written report that contains individual or group 

analysis taking into account several perspectives of the problem 

researched. 

 
What is More, Mason (1996) cited by Mackey & Grass (2005) affirmed 

that, “qualitative research—whatever it might be—certainly does not 

represent a unified set of techniques or philosophies, and indeed has 

grown out of a wide range of intellectual and disciplinary traditions" (p. 

162). Thus, this academic project made a qualitative research for 

analyzing the research problem from several points of view as individual 

descriptions, natural participation of students in class, sociocultural  

factors, ideological orientations, meaningful activities and sometimes 

behaviors of participants. 

 
On this way, this approach was used in this scientific research to obtain 

a critical analysis of the results gathered by means of the research 

instruments applied in participants that usually tends to be useful to 

produce outcomes that confirm one or several hypotheses presented by 

researchers that according to Brown (2003) cited by Mackey and Grass 

(2005) is "one of the great strengths often cited for qualitative research is 

its potential for forming new hypotheses" (p.164). 
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Quantitative research is applied for gathering objective information that 

usually is evaluated by research instruments, on which statistical 

procedures are applied with the purpose of producing written reports that 

are structured by introduction, theories, literature, methods, results ad 

analysis in order to find probable solutions to a problem. What is more, 

Creswell (2009) affirms that “qualitative researchers are those who  

engage in this form of inquiry have assumptions about testing theories 

deductively by building in protections against bias, controlling for 

alternative explanations, and being able to generalize and replicate the 

findings” (p. 4). 

 
In addition, this research uses a subtype of quantitative research that is 

associational research that seeks to determine whether a relationship 

exists “between variables and, if so, the strength of that relationship. This 

is often tested statistically through correlations, which allow a researcher 

to determine how closely two variables (e.g., motivation and language 

ability) are related in a given population” (Mackey & Grass, 2005, 138). 

 
In other words, associational research helps to this academic project to 

make an effective relationship between variables, and to establish if 

independent variable has a positive effect on dependent variable, which 

helped to construct a proposal presented in this educational research that 

is also a non-experimental one. 

 
Furthermore, this thesis combines both types of research in order to 

deal with philosophical theories that helped to broaden the understanding 

of the problem because an educational research must be more than 

“simply collecting and analyzing both kinds of data; it also involves the use 

of both approaches in tandem so that the overall strength of a study is 

greater than either qualitative or quantitative research” (Creswell, 2009, p. 

4). 
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In addition, descriptive research was applied in this research paper, 

because it provides social outcomes by means of the use of surveys, on 

which it is possible to make a detailed description of every decision taken 

in benefit of the investigation such as it is established by Kothari (2004) 

who indicates that “descriptive research includes surveys and fact-finding 

inquiries of different kinds. The major purpose of descriptive research is 

description of the state of affairs as it exists at present” (p. 3). 

 
This type of research is frequently applied by social or educational 

researchers that seek to obtain better written reports about how the 

research process was developed step by step to achieve successful 

measurements of the specific data gathered of L2 listeners, their 

deficiencies and frequencies of linguistic failures for developing a  

complete comparison between the variables of research by applying 

correlational methodology. 

 
Additionally, applied research was used. According to Kothari (2004), it 

“aims at finding a solution for an immediate problem facing a society or an 

industrial/business organization, whereas fundamental research is mainly 

concerned with generalizations and with the formulation of a theory” (p. 3). 

This type of research was useful to determine and conclude some aspects 

of the research problem that influence over the development of listening 

discrimination of those students in order to find essence or real nature of 

this educational problem to be analyzed through scientific methods that 

provided some solutions to improve that misperception in listening 

communication. 

 
On the other hand, a fundamental research was applied to this thesis, 

because it provides important information about natural phenomena, 

human behavior, psychological processes, sociological and philosophical 

aspects that are useful to this investigation that seeks an argumentation 
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based on the factors aforementioned, but also explanations of theories 

that benefited the construction of more humanist criteria and focused on 

the achievement of a betterment in cognitive processes involved in the 

teaching-learning processes. 

 
Moreover, this thesis applied exploratory research that, according to 

Neville (2007) “is undertaken when few or no previous studies exist, the 

aim is to look for patterns, hypotheses or ideas that can be tested and will 

form the basis for further research” (p. 2). It was applied because the 

distinction of vowel sounds in L2 listeners is a topic very little investigated 

in the educational fields, even in these days many teachers think that 

listening skills can be acquired only by language exposition without  

making specialized activities for perceiving English sounds. 

 
POPULATION AND SAMPLING 

 
The population and sampling of this thesis is 28 students of third year of 

Bachilletaro Unit Francisco Huerta Rendón corresponding to zone 8, 

district 8, province Guayas, cantón Guayaquil, parish Tarqui, and 2017- 

2018 academic year. 

 
ITEM POPULATION SAMPLING 

Students 27 27 

Teacher 1 1 

Total 28 28 

 

Source: students of third year of Bachillerato Educational Unit Francisco 
Huerta Rendón. Researchers: Chapi & Cepeda. 



49  

 
 
 

INDEPENDENT VARIABLE 
THE DISTINCTION OF VOWEL SOUNDS 

Dimensions Indicators 

 
Types of vowel sounds 

 

Short vowel sounds 
Long vowel sounds 

 
 

Didactic resources for teaching 
vowel sounds 

 
 

Tongue twisters 
Minimal pairs 

DEPENDENT VARIABLE 
LISTENING COMPREHENSION 

Dimensions Indicators 

 
Models of Listening 

 
 

Bottom-up 
Top-down 

 
 

Types of listening 

 

Intensive listening 
Extensive listening 
Listening purpose 

 
Stages of listening 

 
Listening 

 
Listening resources 

 
CD audio tracks 

Researchers: Chapi & Cepeda 
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RESEARCH METHODS 

 
 

This thesis applied some types of theoretical research methods as 

deductive method that, according to Neville (2007), analyses the problem 

from general details to more specific ones in systematic form, and 

sometimes is compared with the top-down approach, on which 

researchers could start by considering one theory related to the research 

problem, and after that start analyzing other underlying theories or 

hypotheses that can test the general idea. This method usually applies 

tests, surveys, interviews or a group discussion depending on the 

researcher’s quest for gathering information that tends to be presented by 

graphics and interpretations. 

 
Likewise, this project uses an inductive research method in order to 

analyze from specific details, observations or information gathered by 

research instruments to make generalizations and theories. Thus, this 

research uses all the data collected to find patterns about how a 

misperception of vowel sound affects listening comprehension of those 

students to obtain general conclusions. According to Neville (2007) 

inductive method can be much time-consuming in assembling or 

associating the information collected, but it can be very useful for 

researchers because inductive method provide new ways of looking at the 

research problem. 

 
Moreover, it was applied the historical-comparative method to make a 

review of historical facts as scientific studies, case studies, educational 

projects about the variables dealt in tis investigation because according to 

Bernal (2010) this type of research is a procedure that seeks an inmersion 

of cultural phenomena to find, understand, analyze similar patterns and 

common origins of the research problem in order to make comparison 

about how listening comprehension was handled in the past and how it is 
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applied in current days to obtain precise information to make scientific 

conclusions of the problem. 

 
In the same way, this thesis applies the analityc-sinthetic method that 

acording Bernal (2010) has the purpose of decomposing in several parts 

the reearch problem in order to study and analyze each one of its parts as 

the factors that influence in perception of vowel sounds, teacher’s 

pronunciation or didactic material, and after that make an integration of all 

those parts or aspects to continue analyzing them to figure out and make  

a better understanding of that information. 

 
STATISTICAL RESEARCH METHODS 

 
 

In one hand, this project applied statistical methods as "a model for 

writing questions or hypotheses based on descriptive questions 

(describing something) followed by inferential questions or hypotheses 

(drawing inferences from a sample to a population). These questions or 

hypotheses include both independent and dependent variables” (Creswell, 

2009, p.136). In this case, this method was useful for presenting 

information in terms of frequencies and patterns shown by students during 

the collection of information. 

 
On the other hand, it was developed an inferential method that 

according to Mackey and Grass (2005) “the goal is to generalize beyond 

the results. In other words, such researchers want to make inferences  

from the particular sample to the population at large” (p. 269). Thus, this 

research method was useful on this research in order to make inferences 

and predictions of the information gathered by the research instruments 

applied by researchers, but also involves a construction of hypotheses, 

correlation between variables, analysis of educational aspects because 

according to Cohen, Manion, & Morrison (2007) “sometimes simple 
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frequencies and descriptive statistics may speak for themselves, and the 

careful portrayal of descriptive data may be important. However, often it is 

the inferential statistics that are more valuable for researchers, and 

typically these are more powerful” (p. 504). 

 
Additionally, this project uses the chi-squared test that according to 

Kothari (2004) is an “important test amongst the several tests of 

significance developed by statisticians. Chi-square, symbolically written as 

χ2 (Pronounced as Ki-square), is a statistical measure used in the context 

of sampling analysis for comparing a variance to a theoretical variance” (p. 

233). 

In this case, this statistical test helped to establish a correlation  

between the distinction of vowel sounds and listening comprehension of 

those students of third year. Furthermore, the chi-squared test was applied 

by means of computer-based program SPSS that according to Mackey 

and Grass (2005) “is a basic analytic program, on which there are add-on 

packages for more sophisticated statistical use, but the standard statistical 

tests such as frequency statistics (chi square), t-tests, ANOVAs (with post- 

hoc tests), regression, correlations, and other more complex statistics are 

included” (p. 291). 

 
Finally, a correlation coefficient was developed with the main objective 

to confirm the relation between variables that can be interpreted by 

checking some scores given in the variance that according to Mackey and 

Grass (2005) establish that “a correlation coefficient (which ranges from 

+1 to -1) gives information about the extent to which there is a linear 

relationship between the variables. Frequently, correlations are calculated 

between multiple sets of scores in research studies” (p. 288). 
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RESEARCH TECHNIQUES INSTRUMENTS 

 
 

First, Kothari (2004) explains that observation “is the most commonly 

used method especially in studies relating to behavioral sciences. In a way 

we all observe things around us, but this sort of observation is not  

scientific observation” (p.96). In consequence, an observation sheet was 

applied that becomes in a useful tool to gather information scientifically in 

a systematic plan that was used to observe, understand, analyze and 

assimilate every detail in the classroom investigated as didactic resources, 

pedagogical methodologies, technological resources that were  used by 

the teacher to develop listening comprehension to those L2 listeners. This 

technique used an observation guide as the instrument to be applied. 

 
Second, an interview was applied to the teacher of the classroom to 

know his/her point of view about why students showed those deficiencies 

in listening comprehension, and with the purpose of knowing which are 

his/her listening strategies, techniques for developing comprehension, also 

how that teacher plan to achieve a better distinction of vowel sounds, and 

what he considered that is necessary to implement to achieve a 

betterment in those areas of learning. Besides, Cohen, Manion, &  

Morrison (2007) affirmed that “the order of the interview maybe controlled 

while still giving space for spontaneity, and the interviewer can press not 

only for complete answers but also for responses about complex and deep 

issues. In short, the interview is a powerful implement for researchers” (p. 

349). The instrument used for this technique was the interview 

questionnaire. 

 
Third, a listening test was applied to obtain real information without 

distortions about how those L2 listeners perceive the vowel sounds during 

a listening exercise conducted and applied through CD audio tracks, on 

which it was expected that learners interacted in a natural way to get the 
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best information possible. According to Cohen, Manion, & Morrison (2007) 

“the purposes of a test are several, for example to diagnose a student’s 

strengths, weaknesses and difficulties, to measure achievement, to 

measure aptitude and potential, to identify readiness for a programme” (p. 

418). The instrument used for this technique was work sheet. 

 
Finally, a survey was applied to learners of that course to obtain their 

opinion about different educational aspects as methodologies used by the 

teacher, didactic material, their point of view about listening 

comprehension and how a misperception of vowel sounds can affect 

communication in English language. Thus, a survey is “one of the most 

common methods of collecting data on attitudes and opinions from a large 

group of participants; as such, it has been used to investigate a wide 

variety of questions in second language research” (Mackey and Grass, 

2005, p. 93), because surveys allow to L2 researchers to gather 

information from second language learners about their stances of the 

second language acquisition. This research was used a survey 

questionnaire as an instrument. 
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ANALYSIS AND INTERPRETATION OF THE DATA COLLECTED 
 

OBSERVATION SHEET 

 
Teacher: Mónica Ochoa  

Institution: Unidad Educativa Universitaria Francisco Huerta Rendón 

Researchers: Oliver Chapi/ Dayce Cepeda 

Course: 3rd year of Bachillerato 

Time:40 minutes 

Topic: listening activity (Book) 

English level:A2 

Scale 1- Appropriate 2- Regular 3- Deficient 
 

Vowel sounds 1 2 3 

1. Teacher’s pronunciation of vowel sounds    

2. Vowel sounds distinction are dealt in class    

3. Student’s interest in making distinction of vowel sounds   

4. Student’s production of vowel sounds    

Didactic resources for teaching vowel sounds 

1. Tongue twisters, minimal pairs, songs (distinction activities)    

2. Flashcards   

3. Sound charts   

4. Worksheets   

Listening comprehension 

1. Bottom up process    

2. Top down process   

3. Meaningful learning    

Types of listening 

1. Intensive listening    

2. Extensive listening    

3. Listening purpose (listening for a gist, specific information)    

Stages of listening 

1. Pre-listening    

2. Listening    

3. Post-listening    

Listening resources 

1. CD audio tracks    

2. Internet-based tutorials    

3. Movies   

4. Podcast   

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 
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INTERVIEW 

 
Teacher: Mónica Ochoa 

Institution: Unidad Educativa Universitaria Francisco Huerta Rendon 

Researchers: Oliver Chapi/ Dayce Cepeda 

Course: 3rd year of Bachillerato 

 
 

Questions 

1. What is your opinion about listening comprehension in your English learners? 

My opinion is that we should use more this technique because it is so good for the 

students that they learn more and easily. 

2. Do you consider that vowel sounds distinction influences listening 
comprehension? 
Of course, with vowel sounds we can speak fluently and can learn more easily. 

3. There are some English variants, in this case, what English variant do you 
teach, British or American? 

This year, the government gave the book with 50% in British English but we teach 
American English too. 

4. Do you have the necessary teaching resources to improve your students´ 
listening comprehension? (CDs with audio tracks, exercises) 

I like working with my team job in the laboratory because the students have the 
resources such as CDs, focus, audios, videos and this way they learn more. 

5. Do you follow the methodological procedures established for a listening 
class? Which are they? 
I follow sometimes the methodological procedures: 
listen and complete 
listen and repeat 
I use the audio that the book contains 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 

ANALYSIS OF THE INTERVIEW 

 
 

According to these answers, the teacher needs to be aware of the 

methodological procedures to be followed in a listening class, which in the 

research are considered to be pre-listening, listening and post-listening. 

This fact would have being influencing negatively in the students’ sound 

perception. 

Thus, the results obtained showed that her students are not learning to 

distinguish the vowel sounds. In addition, the teacher only uses the book 
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assigned by the government without using other sources as internet, video 

tutorials or podcasts in order to increase their listening time to acquire 

vowel sounds distinction. 

Concerning the students’ level of development of listening 

comprehension, it was not possible to obtain a precise answer, at least in 

this interview. 



 

 
 
 

 

LISTENING TEST RESULTS 

 
Teacher:  Mónica Ochoa  Course: 3rd Time:  40 minutes Topic: vowel sounds English level:  B1 Nº students: 27 

Researchers: Oliver Chapi / Dayce Cepeda 

 
Educational Unit Francisco Huerta Rendón 

Long Vowels 
Poor 

L2 listeners distinguished 1 or 2 
Regular 

L2 listeners distinguished 3 or 4 
Good 

L2 listeners distinguished 5 or 6 
Excellent 

L2 listeners distinguished 7 or 8 

Total 12 10 3 2 

Short Vowels 
Poor 

L2 listeners distinguished 1 or 2 
Regular 

L2 listeners distinguished 3 or 4 
Good 

L2 listeners distinguished 5 or 6 
Excellent 

L2 listeners distinguished 7 or 8 

Total 15 8 3 1 

e /e/ and I / ɪ/ Poor 
L2 listeners distinguished 1 or 2 

Regular 
L2 listeners distinguished 3 or 5 

Good 
L2 listeners distinguished 6 or 8 

Excellent 
L2 listeners distinguished 9 or 10 

Total 13 10 2 2 

a /æ/ and u /ʌ/ Poor 
L2 listeners distinguished 1 or 2 

Regular 
L2 listeners distinguished 3 or 5 

Good 
L2 listeners distinguished 6 or 8 

Excellent 
L2 listeners distinguished 9 or 10 

Total 16 9 1 1 

a /æ/ and e /e/ Poor 
L2 listeners distinguished 1 or 2 

Regular 
L2 listeners distinguished 3 or 5 

Good 
L2 listeners distinguished 6 or 8 

Excellent 
L2 listeners distinguished 9 or 10 

Total 18 3 3 3 

o /ɒ/ and o /əʊ/ Poor 

L2 listeners distinguished 1 or 2 

Regular 

L2 listeners distinguished 3 or 5 

Good 

L2 listeners distinguished 6 or 8 

Excellent 

L2 listeners distinguished 9 or 10 

Total 19 6 1 1 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 
 
 

 
58 
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LISTENING TEST ANALYSIS 

 
 

This listening test is a direct way to measure if those students could 

make effective distinctions of vowel sounds and to discover their real 

deficiencies in order to design a personalized solution for them according 

to their level to achieve a significant improvement in this English skill. 

 
Long Vowels vs Short Vowels 

 
In this listening activity, the students had to distinguish between long 

vowels and short vowels by listening to some words in order to identify  

and classify them. However, most of the students could not understand  

the difference and only wrote down in order to complete the  activity 

without making an effective distinction. Other group of students just tried to 

copy what their partners had written on the worksheets, in words as 

sheep/ship, the students could not note any difference and the  

researchers needed to repeat more than four times those words due to the 

fact that the students thought it was the same word. 

 
Minimal pairs 

 
 

During the activity, it was realized that they could not make effective 

distinction of vowel sounds, most of students were confused while they 

were listening and asked the researchers constantly in order to complete 

the listening activity. In this case, o /ɒ/ and o /əʊ/ were the vowel sounds 

that showed major difficulties to distinguish until the point that most of the 

students thought all words were pronounced by the same vowel o /əʊ/. 

However, the rest of the vowel sounds exercises had a similar conclusion, 

most of them could not make distinction of those vowels, and only a few 

students did it correctly. 
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SURVEY RESULTS 
 

 
Likert 
scale 

Totally 
agree (1) 

Agree (2) 
Indifferent 

(3) 
Disagree 

(4) 
Totally 

disagree (5) 

Statements 1 2 3 4 5 

1. Inadequate vowel sounds pronunciation 
can affect listening comprehension of oral 
speeches in class 

 

14 
 

8 
 

1 
 

-- 
 

2 

2. It is hard to understand listening activities 
without knowing to distinguish vowel 
sounds correctly 

 

-- 
 

13 
 

7 
 

4 
 

1 

3. Nowadays it is important the use of 
Multimedia CD to teach English language 

6 12 5 1 1 

4. The use of tongue twisters help to 
distinguish vowel sounds 

10 11 2 1 1 

5. English songs are useful to practice 
vowel sounds 

21 4 -- -- -- 

6. Flashcards are necessary to practice 
listening activities 

11 9 2 2 1 

7. The use of phonetic symbols facilitates 
the vowel distinction. 

5 14 6 -- -- 

8. The teacher should use an audio CD to 
develop listening activities 

15 9 1 -- -- 

9. Listening activities are difficult 4 10 5 3 2 

10. It is hard to distinguish vowel sound that 
have similar pronunciation but are written in 
different ways 

 

3 
 

12 
 

7 
 

2 
 

1 

11. Practice with words that have a similar 
pronunciation is useful to distinguish vowel 
sounds 

 

6 
 

12 
 

5 
 

1 
 

1 

12. Listening comprehension is 
fundamental for learning English language 

13 11 -- -- 1 

13. Vowel distinction activities should have 
more time to practice in class 

15 8 -- -- 2 

14. Every student needs an Audio CD to 
work vowel sounds distinction to improve 
listening comprehension 

 

10 
 

11 
 

4 
 

-- 
 

-- 

15. Audio material is necessary to facilitate 
listening comprehension 

10 8 7 -- -- 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 
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Inadequate vowel sounds pronunciation 

can affect listening comprehension of 

oral speeches in class 

Totally disagree 

8% 

Indifferent 
4% Disagree 

0% 
Totally agree 

56% 

Agree 
32% 

Totally agree Agree Indifferent Disagree Totally disagree 

 

 

ANALYSIS AND INTERPRETATION OF THE SURVEY RESULTS 

STATEMENT 1 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 
 
 

Rating scale Frequency Percentage 

Totally agree 14 56% 

Agree 8 32% 

Indifferent 1 4% 

Disagree 0 0 % 

Totally disagree 2 8 % 

Total 25 100% 

 

The majority of the students expressed that a mispronunciation of vowel 

sounds has a negative impact on listening comprehension, while only 8% 

of them think the opposite idea. Therefore, almost all students are aware 

that making good pronunciation of vowel sounds is fundamental to  

develop an appropriate listening comprehension of English words. 
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STATEMENT 2 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 0 0% 

Agree 13 52% 

Indifferent 7 28% 

Disagree 4 16% 

Totally disagree 1 4 % 

Total 25 100% 

 

More than half of the students agree that is necessary to distinguish 

vowel sounds in order to accomplish listening activities developed by their 

teacher in class while 28% were indifferent and only 5% of them disagree 

with this statement. Therefore, the teacher should implement activities to 

help her students to make a better distinction of vowel sounds to facilitate 

every listening activity. 

It is hard to understand listening 

activities without knowing to distinguish 

vowel sounds correctly 

Totally disagree 
4% 

Totally agree 
0% 

Disagree 
16% 

Agree 
52% 

Indifferent 
28% 

 
Totally agree Agree Indifferent Disagree Totally disagree 
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STATEMENT 3 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 6 24% 

Agree 12 48% 

Indifferent 5 20% 

Disagree 1 4% 

Totally disagree 1 4 % 

Total 25 100% 

 
 

 

Almost the third part of students agree that a multimedia CD should be 

used to teach English classes to achieve better learning of that language, 

while 20% is indifferent and 8% of them do not consider necessary to 

implement this technological resource to their classes. Therefore, the 

researchers consider necessary to use this type of didactic material to 

improve English learning. 

Nowadays it is important the use of a 

Multimedia CD to teach English language 

Totally disagree 
4% 

Disagree 

4% 

Totally agree 

24% 

Indifferent 

20% 

Agree 

48% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 4 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 10 40% 

Agree 11 44% 

Indifferent 2 8% 

Disagree 1 4% 

Totally disagree 1 4 % 

Total 25 100% 

 

Most of the students agree that tongue twisters can help them to 

practice how to distinguish each vowel sound, while 2% of them are 

indifferent and only 8% of the students disagree with this statement. In 

conclusion, tongue twister is a game that students prefer to make 

distinction among vowel sounds. 

The use of tongue twisters help to 
distinguish vowel sounds 

Totally disagree 

4% 

Disagree 

4% 

Indifferent 

8% 

Totally agree 
40% 

Agree 
44% 

 

Totally agree Agree Indifferent Disagree Totally disagree 
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STATEMENT 5 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 21 84% 

Agree 4 16% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 25 100% 

 

The total amount of the students agree that English songs are very 

useful to enhance the distinction of vowel sounds because they can hear 

vowel pronunciation by means of making extensive listening. 

English songs are useful to practice 
vowel sounds 

Disagree 
0% 

Totally disagree 
0% 

Agree 
16% 

Indifferent 
0% 

Totally agree 
84% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 6 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 11 44% 

Agree 9 36% 

Indifferent 2 8% 

Disagree 2 8% 

Totally disagree 1 4% 

Total 25 100% 

 
 

 

The majority of the students agree that flashcards must be part in vowel 

sounds learning because flashcards provide them visual content to 

associate it with pronounced words in a listening activity, while 12% of 

them expressed that it is not necessary to use flashcards in this type of 

activities. Therefore, teachers should use flashcards not only to enlarge 

their didactic repertoire but also as a means of improving the distinction of 

vowel sounds. 

Flashcards are necessary to practice 
listening activities 

Totally disagree 
Disagree 

8% 
4% 

Totally agree 
44% 

Indifferent 
8% 

Agree 
36% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 7 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 5 20% 

Agree 14 56% 

Indifferent 6 24% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 25 100% 

 

86% of students expressed that phonetic symbols would be a great way 

to improve the perception of vowel sounds due to the symbols can help 

them to identify each vowel symbol and associate them with their 

respective sounds, while only 6% of students prefer to show indifferent to 

the statement. 

The use of phonetic symbols facilitates 

the vowel distinction 
Disagree 

0% 

Totally disagree 

0% 
Totally agree 

20% 

Indifferent 

24% 

Agree 

56% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 8 

Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 15 60% 

Agree 9 36% 

Indifferent 1 4% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 25 100% 

 

96% of students agree that multimedia CD is a didactic tool that should 

be used in English classes in which can be worked all kind of audiovisual 

material that will be so necessary to improve their perception of vowel 

sounds. 

The teacher should use an audio CD to 
develop listening activities 

Disagree Totally disagree 

0%  0% 

 
Indifferent 

4% 

Agree 
36% 

Totally agree 
60% 

Totally agree Agree Indifferent Disagree Totally disagree 
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STATEMENT 9 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 
 
 

Rating scale Frequency Percentage 

Totally agree 4 17% 

Agree 10 42% 

Indifferent 5 21% 

Disagree 3 12% 

Totally disagree 2 8% 

Total 25 100% 

 
 

 

59% of students agree that listening activities are hard, this fact is due 

to the lack of multimedia material, but also to the lack of technological 

strategies to ease them the acquisition and practice of spoken words. In 

conclusion, the teacher of this classroom should increase listening 

activities to improve the comprehension of oral speeches developed in 

classes. 

Listening activities are difficult 
Totally disagree 

8% 

Disagree 
12% 

Totally agree 
17% 

Indifferent 
21% 

Agree 
42% 

Totally agree Agree Indifferent Disagree Totally disagree 
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STATEMENT 10 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 3 12% 

Agree 12 48% 

Indifferent 7 28% 

Disagree 2 8% 

Totally disagree 1 4% 

Total 25 100% 

 

60% of students agree that it is hard for them to distinguish vowel 

sounds that have similar pronunciation but are written differently, while 

28% indifferent and 12% of them disagree to this statement. 

It is hard to distinguish vowel sounds 

that have similar pronunciation but are 

written differently 
Totally disagree 

Disagree 
8% 

4% 

Totally agree 
12% 

Indifferent 
28% 

Agree 

48% 

 
Totally agree Agree Indifferent Disagree Totally disagree 
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STATEMENT 11 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 6 24% 

Agree 12 48% 

Indifferent 5 20% 

Disagree 1 4% 

Totally disagree 1 4% 

Total 25 100% 

 

72% of students agree that practicing with words that have similar 

pronunciation can help them to improve their distinction of vowel sounds 

while 20% of them are indifferent and 8% disagree. 

Practicing with words that have similar 
pronunciation is useful to distinguish 

vowel sounds 
Disagree 

4% 

Totally disagree 
4% 

Indifferent 
20% 

Totally agree 
24% 

Agree 
48% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 12 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 13 52% 

Agree 11 44% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 1 4% 

Total 25 100% 

 

98% of students agree that listening comprehension plays an important 

role for learning this foreign language. 

Listening comprehension is fundamental 
for learning English language 

Disagree Totally disagree 

0%  4% 

 
Indifferent 

0% 

Agree 
44% 

Totally agree 
52% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 13 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 15 60% 

Agree 8 32% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 2 8% 

Total 25 100% 

 

Most of the students expressed that vowel sounds activities should 

have more time in class for practicing in order to enhance their successful 

distinction, while only 8% of students think that is not necessary. 

Vowel distinction activities should 
have more time to practice in class 

Disagree 

0% 

Totally disagree 

8% 

Indifferent 

0% 

Agree 
32% 

Totally agree 
60% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 14 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 10 40% 

Agree 11 44% 

Indifferent 4 16% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 25 100% 

 

A vast amount of students agree that it is necessary to have as didactic 

material a multimedia CD with vowel sound exercises that help them to 

practice in order to enhance their performance in that listening area. 

Every student needs an audio CD to practice 

vowel sounds distinction to improve listening 

comprehension 
Disagree Totally disagree 

0%  0% 

 
Indifferent 

16% 

Totally agree 

40% 

Agree 

44% 

 
Totallyagree Agree Indifferent Disagree Totally disagree 
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STATEMENT 15 

 
Source: students of third year of Bachillerato Educational Unit Francisco Huerta Rendón. 
Researchers: Chapi & Cepeda 

 
 

Rating scale Frequency Percentage 

Totally agree 10 40% 

Agree 8 32% 

Indifferent 7 28% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 25 100% 

 

The majority of the students agree with the fact that audio material is 

totally necessary to facilitate listening comprehension in their educational 

activities, while 28% of them consider that is not necessary to have that 

audio material. Then, it can be said that the audio material provided by this 

research will be well- received and useful for students learning. 

 
To sum up, it is possible to state that the students are conscious of their 

listening difficulties; they also consider that the perception of sounds is a 

Audio material is necessary to facilitate 
listening comprehension 

Disagree Totally disagree 

0%  0% 

Indifferent 
28% 

Totally agree 
40% 

Agree 
32% 

Totallyagree Agree Indifferent Disagree Totally disagree 
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necessary stage to improve listening comprehension, and then this 

research is certainly focused in solving a real problem, by means of a 

functional proposal. 

 
CHI-SQUARED TEST 

 
Case Processing Summary 

 Cases 

Valid Missing Total 

N Percent N Percent N Percent 

Listening activities are 

difficult * It is hard to 

distinguish vowel sound 

that have similar 

pronunciation but are 

written in different ways 

 
 
 
 

25 

 
 
 
 

100,0% 

 
 
 
 

0 

 
 
 
 

0,0% 

 
 
 
 

25 

 
 
 
 

100,0% 

 

 
Listening activities are difficult * It is hard to distinguish vowel sound that have similar 

pronunciation but are written in different ways Crosstabulation 

 
It is hard to distinguish vowel sound that have similar 

pronunciation but are written in different ways 

 

Total 

Totally 

agree 

 

Agree 

 

Indifferent 

 

Disagree 

Totally 

disagree 

 

Listening 

activities are 

difficult 

Totally 

agree 

Count 3 2 0 0 0 5 

Expected 

Count 

 
,6 

 
2,4 

 
1,4 

 
,4 

 
,2 

 
5,0 

Agree Count 0 10 0 0 0 10 

 Expected 

Count 

 
1,2 

 
4,8 

 
2,8 

 
,8 

 
,4 

 
10,0 

Indifferent Count 0 0 5 0 0 5 

 Expected 

Count 

 
,6 

 
2,4 

 
1,4 

 
,4 

 
,2 

 
5,0 

Disagree Count 0 0 2 1 0 3 

 Expected 

Count 

 
,4 

 
1,4 

 
,8 

 
,2 

 
,1 

 
3,0 

Totally Count 0 0 0 1 1 2 
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disagree Expected 

Count 

 
,2 

 
1,0 

 
,6 

 
,2 

 
,1 

 
2,0 

Total Count 3 12 7 2 1 25 

 
Expected 

Count 

 
3,0 

 
12,0 

 
7,0 

 
2,0 

 
1,0 

 
25,0 

 

Chi-Square Tests 

  
Value 

 
df 

 
Asymp. Sig. (2-sided) 

Pearson Chi-Square 58,036a 16 ,000 

Likelihood Ratio 51,377 16 ,000 

Linear-by-Linear Association 20,924 1 ,000 

N of Valid Cases 25   

a. 25 cells (100,0%) have expected count less than 5. The minimum expected count is ,08. 

 
 

 
Symmetric Measures 

 
Value Approx. Sig. 

Nominal by Nominal Contingency Coefficient ,836 ,000 

N of Valid Cases  25 
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According to the results obtained from this statistical technique, it is 

possible to state that there is a relation between the variables of the 

research, and then the proposal of a text booklet focused in the distinction 

of vowel sounds will improve listening comprehension of the students if 

well- implemented. 

 
CONCLUSIONS AND RECOMMENDATIONS 

CONCLUSIONS 

 

1. The teacher does not do enough activities to develop 

listening skill with extra material. 

2. The teacher hardly ever applies techniques that help students to 

improve their listening skill. 

3. The teacher thinks that it is necessary more resources in order to 

improve the listening skill in her students. 

4. The students can organize their ideas at the moment they start to 

produce a listening exercise. 

5. The students affirm that they have difficulties in listening. 

 
 

RECOMMENDATIONS 

 
1. It is necessary that teacher does activities more activities to 

increase the interest of students in the listening exercises in English 

language. 

2. It is recommended that the teacher uses technological devices 

in order to teach to students to improve their listening 

comprehension. 

3. It is suggested that teacher trains in the treatment of audio 

aids like CD’s before imparting a listening class in order to provide 

good distinction in listening to his students. 

4. It is necessary the students use CD audios in order to clarify 

their distinction in sounds. 

5. It is recommended to students making short descriptions about 

known topics to facilitate the listening comprehension in them. 
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CHAPTER IV 

TEXT BOOKLET WITH AUDIO CD FOCUSED ON VOWEL SOUNDS 

EXERCISES 

 
JUSTIFICATION 

 
 

This proposal is focused on improving listening comprehension, in L2 

listeners of third year of Bachillerato of Educational Unit Francisco Huerta 

Rendón corresponding to zone 8, district 8, province Guayas, cantón 

Guayaquil, parish Tarqui, and 2017-2018 academic year, who showed a 

low performance that consisted in a misperception and confusion of vowel 

sounds, which had negative effects in listening comprehension in the 

empirical research instruments applied by researchers. 

 
First, observation sheet offered information about the methodological 

part dealt in classes, listening strategies applied, technological devices 

used and how the teacher and learners interacted in listening activities. 

Second, the interview was useful to obtain information from the teacher of 

this classroom through some questions that focused on knowing what 

his/her stance about listening comprehension, vowel sounds, listening 

strategies was and what types of methodologies he/she uses to achieve 

listening objectives. Third, the listening test gave important information 

about the real status of L2 learners in listening comprehension and 

perception of vowel sounds. Finally, the survey allowed knowing the 

stances of each student of that course in order to understand their 

experiences in listening comprehension activities developed in class by  

the teacher. 

 
This text booklet seeks to become a useful tool for the teacher of this 

classroom by means of presenting several vowel exercises that will allow 

L2 listeners to practice each vowel sound of the English alphabet with the 
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main objective to achieve an improvement of the distinction of all vowel 

sounds. 

 
In consequence, this test booklet will provide to L2 listeners an efficient 

way to listen from native-English speakers a high quality pronunciation of 

vowel sounds, which will offer them a better quality of perception 

exposures, on which those L2 listeners will train and consolidate their 

knowledge, by making these practical exercises focused on the distinction 

of vowel sounds. 

 
GENERAL OBJECTIVE 

 
 

Improve listening comprehension by means of betterment in the 

distinction of vowel sounds to increase communicative skills. 

 

 
SPECIFIC OBJECTIVES 

 
 Distinguish short and long vowel sounds. 

 Practice the distinction of vowel sounds in sentences. 

 Increase the student’s interest on improving their English vowel 

perception. 

 

 
THEORETICAL ASPECTS 

 
 

 Linguistic aspect 

 
 

The linguistic aspects explained by Ur (2009) about using linguistic, 

cognitive and psychoacoustic levels to improve the perception or 

distinction of speech sounds were taken into account to design this test 

booklet because they are considered very important in achieving listening 
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comprehension. In the same way, some theories developed by Roach 

(2009) and Ladefoged (2001) who provides to this proposal a better 

understanding of how important is for L2 listeners to learn how to decode 

vowel sounds and understand their influence in the meaning of words to 

convey messages appropriately by following their linguistic structures. 

 
 Didactic aspect 

 
 

In the same way, the didactic aspect of this text booklet is based in the 

fact expressed by Oxford (2012) & Ur (2009) who affirmed that in these 

days many L2 teachers are still using their pronunciation as the only 

English language input without designing listening material spoken by 

other English speakers that would provide some variations of the listening 

repertoire in classrooms. Therefore, this listening material was designed 

for trying to give more options to English teachers for exposing L2  

listeners to native-English speeches. 

 
Moreover, this text booklet is focused on making students distinguish 

vowel sounds by using the theory of Oxford (2012) who indicated that 

didactic material focused on listening comprehension must be designed by 

implementing listening skills strategies as cognitive, metacognitive and 

socioaffective for obtaining better results. 

 
 

 Philosophical aspect 

 
 

Zerkina, Lomakina, & Kostina (2015) contribute to this proposal with 

their stances of linguistic axiology that was useful to design a test booklet 

that aims to teach the importance of listening comprehension for 

communication among countries and their cultures, because without 
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communication moral values, ideals, personalities and human beings 

thoughts would not be conveyed. 

 Psychological aspect 

 
 

This text booklet applied bottom up and top down processes that 

according to Vandergrift & Goh (2012) cannot be separated, if L2 teachers 

want to obtain better results by using cognitive processes that L2 listeners 

will need for making a better distinction on vowel sounds to achieve 

listening comprehension in communicative situations. Additionally, this text 

booklet seeks not to follow rote learning, by the contrary, these listening 

activities try to reach meaningful learning propose by Ausubel by means of 

suggesting to English teachers using these exercises with phonetic charts 

to achieve an integral learning of how producing and perceiving vowel 

sounds with the purpose of avoiding memorization and simple isolations of 

words. 

 
 Sociological aspect 

 
 

Besides, this proposal uses American English variant in order to 

establish an understanding of English vowel sounds just by using this it, 

because according Lane (2010) English dialects vary in pronunciation 

what can get confused L2 listeners of other languages. In consequence, 

this text booklet was designed by using Standard American English (SAE) 

with the purpose of setting an appropriate learning atmosphere to help L2 

listeners distinguish each vowel sound without confusing with other 

English variant of other countries like the British one. 

 
 Technological aspect 

 
 

Furthermore, audio tracks are supported mainly by CD-ROMs that are a 

technological tool, because according to Dudeney & Hockly (2008), these 
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types of didactic tools are typically used in English books, language 

courses or online mp3 that can be used for L2 listeners. In this case, CD- 

ROMs were chosen to offer to the English teacher of that classroom the 

facility of using this text booklet when it is considered necessary in 

listening activities for making vowel sound distinction by means of audio 

players or computers. 

 
 

FEASIBILITY OF APPLICATION 

 
 

 Financial feasibility 

 
 

The cost to apply this text booklet with audio cd focused on vowel 

sounds exercises will be afforded by the researchers of this educational 

investigation: 

 
 

Units Description Cost 

1 Pack of sheets $ 5 

1 Printing $ 30 

1 Cost of research $ 110 

TOTAL  $145 

Researchers: Chapi & Cepeda 

 
 

 Legal feasibility 

 
 

In addition, this proposal is legally based on the Constitution of the 

Republic that indicated that the Ecuadorian Government will improve 

education in all its areas. Likewise, this text booklet is legally feasible 

according to the article 19 from LOEI (Ley Orgánica de Educación 
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Intercultural), which establishes that Ecuadorian Government is 

compromised to enhance intercultural learning. 

 
 Human feasibility 

 
 

Besides, this proposal was developed with the support of the 

authorities, teachers and students of third year of Bachillerato of 

Educational Unit Francisco Huerta Rendón corresponding to zone 8, 

district 8, province Guayas, cantón Guayaquil, parish Tarqui, and 2017- 

2018 academic year. 

 
 Political feasibility 

 
 

This text booklet is based on the objectives and strategic guidelines of 

the National Plan for Good Living (2013), which points out that Ecuadorian 

government, will reinforce foreign language education. 

 
 

DESCRIPTION 

 
 

This text booklet contains exercises to practice the distinction among 

vowel sounds, by using different kinds of listening activities as minimal 

pairs and tongue twisters that will facilitate L2 listeners in the development 

of listening comprehension. In this case, there are thirteen vowel sound 

exercises that were elaborated according to the correspondent level for 

third year of Bachillerato assigned by National English Curriculum 

Guidelines (2013), which is B1.1. 

 
Furthermore, this proposal pretends to be a strong support for the L2 

listeners and the teacher of third year of Bachillerato of Educational Unit 
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Francisco Huerta Rendón, in order to increase listening competence in 

learners, but also adds other didactic tool to the teacher’s repertoire. 



 

 
 
 
 
 

VOWEL SOUNDS EXERCISES 

Minimal Pairs 

Vowel sounds Type of 
activity 

Didactic material Time English level Learning objective 

Short i /ɪ/ and long i /i:/  
 

 
Intensive 
listening 

 
 

 
CD/audio 

player/worksheets 

 
 

 
10 

minutes 

 
 
 

Pre-intermediate 

 

 
Practice the 

distinction between 
long and short vowel 

sounds 

Short e /e/ and short  i/ɪ/ 

Short e /e/ and long a /eɪ/ 

Short a /æ/ and short a /ʌ/ 

Long o /əʊ/ and long o /ɔ:/ 

Short o /ɒ/ and long o /əʊ/ 

Short a /æ/ and short e /e/ 

Long a /ɑ:/ and long e /ɜ:/ 

Tongue twisters for vowel sounds 

Practice with many vowel 
sounds /e/, /a/, /ə/, /Ι/, /æ/ 

 
 
 

Intensive 
listening 

 
 
 

CD/audio 
player/worksheets 

 
 
 

15 
minutes 

 
 

 
Pre-intermediate 

 

 
Practice the 

distinction of vowel 
sounds in sentences 

Practice with /i:/ and /I/ 

Practice with /ow/ 

Practice with /u:/, /u/, and /ə/ 

Practice with long and short 
vowels 
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https://www.englishclub.com/pronunciation/minimal-pairs-i-ee.htm
https://www.englishclub.com/pronunciation/minimal-pairs-e-i.htm
https://www.englishclub.com/pronunciation/minimal-pairs-e-ei.htm
https://www.englishclub.com/pronunciation/minimal-pairs-a-u.htm
https://www.englishclub.com/pronunciation/minimal-pairs-o-or.htm
https://www.englishclub.com/pronunciation/minimal-pairs-o-oh.htm
https://www.englishclub.com/pronunciation/minimal-pairs-a-e.htm
https://www.englishclub.com/pronunciation/minimal-pairs-ar-ir.htm
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CONCLUSION 

 
 

This proposal was focused in helping L2 listeners of third year of Bachillerato 

of Educational Unit Francisco Huerta Rendón, who showed several deficiencies 

in listening comprehension for the wrong distinction of vowel sounds that 

produced lots of difficulties when they tried to convey and perceive oral 

speeches. 

 
In consequence, this text booklet with vowel sound exercises will help them 

to practice the distinction of vowel sounds in different ways, in order to show 

them similar patterns of sounds, but not the same meanings to train their 

perception until the point those L2 listeners achieve to make an effective 

distinction among vowel sounds. What is more, this text booklet seeks to be a 

contribution to improve didactic techniques of the teacher that were inadequate 

according to the results of the observation sheet applied in the classroom by 

researchers of this project. 
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 

OBSERVATION SHEET 

 
Teacher: 

Institution: 

Researchers: 

Course: 

Time: 

Topic: 

English level: 

Scale 1- Correct 2- Regular 3- Deficient 
 

Vowel sounds 1 2 3 

1. Teacher’s pronunciation of long and short vowel sounds    

2. Vowel sounds distinction are dealt in class    

3. Student’s interest in making distinction of vowel sounds    

4. Student’s production of vowel sounds    

Didactic resources for teaching vowel sounds 

1. Tongue twisters, minimal pairs, songs (distinction activities)    

2. Flashcards    

3. Sound charts    

4. Worksheets    

Listening comprehension 

1. Students answer first level comprehension questions    

2. Students answer listening comprehension questions    

3. Students produce vowel sounds based on listening material    

Types of listening 

1. Intensive listening    

2. Extensive listening    

3. Listening purpose (listening for a gist, specific information)    

Stages of listening 

1. Pre-listening    

2. Listening    

3. Post-listening    

Listening resources 

1. CD audio tracks    

2. Internet-based tutorials    

3. Movies    

4. Podcast    
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 

INTERVIEW 

 
Teacher: 

Institution: 

Researchers: 

Course: 

Time: 

Topic: 

English level: 
 

Questions 

1. What is your opinion about listening comprehension in your English 
learners? 

2. Do you consider that vowel sounds distinction influences listening 
comprehension? 

3. There are some English variants, in this case, which English variant 
do you teach, British or American? 

4. Do you have the necessary teaching resources to improve your 
students listening comprehension? (CDs with audio tracks, exercises) 

5. Do you follow the methodological procedures established for a 
listening class? Which are they? 
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 
 

Profesor(a): 

Instititución: Francisco Huerta Rendón 

Investigadores: Dayce Cepeda/Oliver Chapi 

Curso: Tercero de Bachillerato 

Tiempo: 

Tema: 
Nivel: B1.1 

Escala 
de 

Likert 

Totalmente 
de acuerdo 

(1) 

De 
acuerdo 

(2) 

 

Indiferente 
(3) 

En    
desacuerdo 

(4) 

Totalmente 
en 

desacuerdo 
(5) 

Enunciados 1 2 3 4 5 

1. Una pronunciación inadecuada de los 
sonidos vocálicos puede afectar la 
compresión auditiva de los discursos en 
clase. 

     

2. Tengo dificultad para entender una 
audición porque no distingo los sonidos 
vocálicos correctos. 

     

3. En los tiempos actuales es indispensable 
el uso de un CD para la enseñanza del 
idioma Inglés. 

     

4. El uso de juegos como los trabalenguas 
ayuda a distinguir los sonidos vocálicos. 

     

5. Las canciones en inglés son útiles para 
practicar los sonidos vocálicos. 

     

6. Las Flashcards son importantes para 
practicar actividades auditivas. 

     

7. El uso de símbolos fonéticos facilita la 
distinción vocálica. 

     

8. El profesor(a) usa CD de audio para 
desarrollar actividades auditivas 

     

9. Tengo dificultades para comprender las 
audiciones. 

     

10. Tengo dificultad para distinguir los 
sonidos  vocálicos  en las palabras 
homógrafas (Palabras que tienen la misma 
forma escrita, pero  de  distinta 
pronunciación y significado) 

     

11. La continua práctica de ejercicios con 
palabras que tienen una pronunciación 
similar refuerza la distinción de sonidos 
vocálicos. 
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12. La comprensión auditiva es una 
habilidad importante en el aprendizaje del 
idioma Inglés. 

     

13. Desarrollar más actividades de audio 
que ayuden a la distinción de los sonidos 
vocálicos es positivo para mí. 

     

14. Necesito un CD de audio con 
actividades de comprensión auditiva para 
aprender a distinguir los sonidos vocálicos. 

     

15. Se dificulta la comprensión auditiva 
cuando NO se cuenta con los materiales 
didácticos adecuados en el aula de clase. 

     



 

UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 
LISTENING TEST RESULTS (Vowel sounds distinction) 

 

Teacher: Course: Time: Topic: English level: Nº students: 35 

Researchers: 
 

Educational Unit Francisco Huerta Rendón 

Long Vowels 
Poor 

L2 listeners distinguished 1 or 2 
Regular 

L2 listeners distinguished 3 or 4 
Good 

L2 listeners distinguished 5 or 6 
Excellent 

L2 listeners distinguished 7 or 8 

Total Example 18 students Example10 students Example 4 students Example 3 students 

Short Vowels 
Poor 

L2 listeners distinguished 1 or 2 
Regular 

L2 listeners distinguished 3 or 4 
Good 

L2 listeners distinguished 5 or 6 
Excellent 

L2 listeners distinguished 7 or 8 

Total 
    

e /e/ and I / ɪ/ Poor 

L2 listeners distinguished 1 or 2 

Regular 

L2 listeners distinguished 3 or 5 

Good 

L2 listeners distinguished 6 or 8 

Excellent 

L2 listeners distinguished 9 or 10 

Total Example 19 students Example 11 students Example 8 students Example 7 students 

a /æ/ and u /ʌ/ Poor 

L2 listeners distinguished 1 or 2 

Regular 

L2 listeners distinguished 3 or 5 

Good 

L2 listeners distinguished 6 or 8 

Excellent 

L2 listeners distinguished 9 or 10 

Total     

a /æ/ and e /e/ Poor 

L2 listeners distinguished 1 or 2 

Regular 

L2 listeners distinguished 3 or 5 

Good 

L2 listeners distinguished 6 or 8 

Excellent 

L2 listeners distinguished 9 or 10 

Total     

o /ɒ/ and o /əʊ/ Poor 
L2 listeners distinguished 1 or 2 

Regular 
L2 listeners distinguished 3 or 5 

Good 
L2 listeners distinguished 6 or 8 

Excellent 
L2 listeners distinguished 9 or 10 

Total     
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 

 

Name:    
 

Activity 1. Listen and distinguish between Short and long vowels 

 
1. Sheep _  _ 9. Fat    

 

2. Ship  _ 10. Far    
 

3. Eat   11. Beat    
 

4. It   _   12. Bit    
 

5. Still   13. Dessert    
 

6. Steal   14. Desert_  _ 
 

7. Too   15. Two  _ 
 

8. Took   16. Took    
 
 
 
 

 

Activity 2. 

Match the following words with the corresponding sound of the underlined 
vowel. 

 

WORDS SOUNDS 

 

 belt 

 built /e/ 

 hid 

 fell 

 fill /ɪ/ 
 

 head 
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Activity 3. Match the following words with the corresponding sound of the 
underlined vowel. 

 

WORDS SOUNDS 

 

 butter 

 bat /æ/ 

 batter 

 but 

 cup /ʌ/ 

 cap 

 
Activity 4. Match the following words with the corresponding sound of the 
underlined vowel. 

 

WORDS SOUNDS 

 

 beg 

 axe /e/ 

 and 

 end 

 bag /æ/ 

 head 

Activity 5. Match the following words with the corresponding sound of the 
underlined vowel. 

 

WORDS SOUNDS 

 note 

 won’t /ɒ/ 

 not 

 goat 

 want /əʊ/ 

 got 



113  

Answers 

 
Activity 1: Long or short 

 
1. Sheep Long i /i:/ 9. Fat Short a /æ/ 
2. Shep Short i / ɪ/ 10. Far Long a /ɑː/ 
3. Long Long a /ɑː/ 11. Beat Long i /i:/ 
4. Land Short a /æ/ 12. Bit Short i / ɪ/ 
5. Still Short i / ɪ/ 13. Dessert Long e /ɝː/ 
6. Steal Long I /i:/ 14. Desert Short e /ɚ/ 

7. Too Long u /uː/ 15. Two Long u /uː/ 

8. Took 
 

Activity 2: 

Short u /ʊ/ 16. Took Short u /ʊ/ 

 

e/e/ I /ɪ/ 

belt 
fell 
head 

Built 
fill 
hid 

Activity 3: 

 

a /æ/ u /ʌ/ 

bat 
batter 
cap 

But 
butter 
cup 

Activity 4: 

 

a /æ/ e /e/ 

and 
axe 
bag 

End 
beg 
head 

Activity 5: 

 

o /ɒ/ o /əʊ/ 

 
not 
want 
got 

Note 
won’t 
goat 

Phonetic symbols resource: http://dictionary.cambridge.org 

http://dictionary.cambridge.org/
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INTRODUCTION 

 

This proposal is focused on improving Listening Skill making the distinction of 

vowel sounds through Minimal Pairs and Tongue-twister exercises. The listeners will 

be able to make use of this didactic tool as it has the additional help of a CD, so this 

text booklet can be used by teachers, students or anyone who wants to improve 

their Listening Skill. This is also focused on people who have low performance that 

consist in a misperception and confusion of vowel sounds, which had negative 

effects in listening comprehension. 

 

This text booklet seeks to become in a useful tool for the teacher in the classroom 

by means of presenting several vowel exercises that will allow L2 listeners to 

practice each vowel sound of the English alphabet with the main objective to 

achieve an improvement of the distinction of all vowel sounds. 

 

In consequence, this test booklet will provide to L2 listeners an efficient way to listen 

from native-English speakers a high quality pronunciation of vowel sounds, which 

will offer them a better quality of perception exposures, on which those L2 listeners 

will train and consolidate their knowledge, by making these practical exercises 

focused on the distinction of vowel sounds. 

 

This proposal has methodological and theoretical foundations that give the 

guarantee to the Listeners that will help them solve their audio problems. Jull (2012) 

agree that minimal pairs are considered as the most common technique to practice 

production, perception and distinction of phonemes for L2 listeners and Prosic 

(2009) affirms that the use of tongue twisters can help to L2 learners to improve 

pronunciation and also to enhance the distinction of phonemes that tend to be 

confused for L2 listeners. 

 

The design and development of this proposal was made taking into account the 

research instruments and scientific guidelines that the researchers acquired in the 

development of their thesis. 



 

 
 
 
Vowel sounds i 
/ɪ/ and i /i:/ 
e /e/ and i/ɪ/ 
 
 
e /e/ and a /eɪ/ 
 
 
a /æ/ and a /ʌ/ 
 
 
o /əʊ/ and o /ɔ:/ 

 
 
o /ɒ/ and o /əʊ/ 

 
 
a  /æ/ and e  /e/ 
 
 
a /ɑ:/ and e /ɜ:/ 
 
 
u /yu/ and u /u:/ 

VOWEL SOUND EXERCISES TABLE 
 
Type of Didactic material Time English level Learning objective Type of exercise 

activity 
 
 
 
 
 
 
 
 
 
 
 
 
Intensive 

 
 
 
 
 
 
 
 
 
 
 
 
CD/audio 

 
 
 
 
 
 
 
 
 
 
 
 
10 

  
 
 
 
 
 
 
 
 
 
 
Practice the 

 
 
 
 
 
 
 
 
 
 
 
 
Minimal pairs 

Pre-intermediate distinction among 
listening player/worksheets minutes Tongue twisters 

 each vowel sound 
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https://www.englishclub.com/pronunciation/minimal-pairs-e-i.htm
https://www.englishclub.com/pronunciation/minimal-pairs-e-ei.htm
https://www.englishclub.com/pronunciation/minimal-pairs-a-u.htm
https://www.englishclub.com/pronunciation/minimal-pairs-o-or.htm
https://www.englishclub.com/pronunciation/minimal-pairs-o-oh.htm
https://www.englishclub.com/pronunciation/minimal-pairs-a-e.htm
https://www.englishclub.com/pronunciation/minimal-pairs-ar-ir.htm
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Exercise 1 
 
 

1. (Track 1) Listen and practice the following tongue twister using vowel I /iː/ and I /ɪ/. 
 
 The sheep on the ship slipped on the sheet of sleet 
 
 The keen king kissed the quick queen on her green ring 
 
 

2. Examples: 
 

I /iː/ I /ɪ/ 

scene His 

key Busy 

cheese Rhythm 

police Women 

people Biggest 

 
 
 
 

3. (Track 2) Listen and distinguish the difference between this sounds /ɪ/ and /iː/ 

 
1. did_  _ 

 
9. hit  _ 

2. deed _   10. heat  _ 

3. fill    11.is___vowel I /ɪ/   

4. feel    12. ease _   

5. fit    13. mitt    

6. feet    14. meat _______________ 

7. grin    15. slip _  _ 

8. Green___vowel i /iː/  _ 16. sleep    

17. still    18. steal  _ 

/ɪ/ and I /iː/ 
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Exercise 2  

1. (Track 3) Listen the following tongue twisters to practice vowel sound e 
/e/ 
 

1. Wet led, let wed, wet led wed. 
 

2. Ten wet hens beg Jed. 
 

3. Meg met Ted, Ted met Meg. 
 

4. Set wet pets on the wet red deck. 
 

5. Wet well, wet net, sell ten wet nets. 
 

2. Examples: 

e /e/ I /ɪ/ 

dead did 

desk disk 

belt built 

head hid 

mess miss 

 
3. (Track 4) Listen and distinguish the difference between this sounds e /e/ and i 
/ɪ/. 

 
1. bed_  _ 

 
11.gem__vowel e /e/ _ 

2. bid  _ 12. gym _   

3. beg_  _ 13. hell    

4. big    14. hill _  _ 

5. bell _  _ 15. hem  _ 

6. bill  _ 16. him___vowel I ɪ/_  _ 

7. bet    17. let    

8. bit    18. lit  _ 

9. check    19. pet    

10. chick.    20. pit   

e /e/ and i /ɪ/ 
 

https://www.englishclub.com/pronunciation/minimal-pairs-e-i.htm
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Exercise 3 
 
1. (Track 5) Listen and repeat the tongue twisters to practice vowel sound e 
/e/. 
 
Sally sells sea shells by the sea shore. But if Sally sells sea shells by the sea shore then 
where are the sea shells Sally sells? 

2. Examples:  

e /e/ a /a:/ 

egg Far 

left Part 

said Half 

head Class 

any Command 

 
2. (Track 6) Listen and distinguish the difference between this sounds e /e/ and a 
/a:/. 

1. bed_  _ 16. pain  _ 

2. bade _   15. rest    

3. bread   16. raced _vowel a /a:/ _ 

4 braid _   17.S   

5. fell    18. ace    

6. fail    19. sell_   

7. get    20. sale   

8. gate    21. tech  _ 

9. L    22. take   

10. ale _   23. test  _ 

11. let    24. taste  _ 

12. late    25.well_   

13. M vowel e /e/  26. whale    

14. aim  _ 27. West  _ 

15. pen _   28. waist_  _ 

e /e/ and a /a:/ 

https://www.englishclub.com/pronunciation/minimal-pairs-e-ei.htm
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Exercise 4 
 
1. (Track 7) Listen and repeat the tongue twisters to practice vowel sound u 
/ʌ/ 
 
How much wood could a woodchuck chuck if a woodchuck could chuck wood? If a 
woodchuck could chuck wood in a truck, would a woodchuck cluck while the wood was 
chucked? 

 
2. Examples: 

 

a /æ/ u /ʌ/ 

bat but 

batter butter 

cap cup 

cat cut 

match much 

 
3. (Track 8) Listen and distinguish the difference between this sounds a /æ/ and u 
/ʌ/. 

 
1. bad    

 
9. hat vowel a /æ  

2. bud  _ 10. hut  _ 

3. began  _ 11. ran  _ 

4. begun  _ 12. run    

5. drank  _ 13. sang  _ 

6. drunk  _ 14 sung vowel u /ʌ/_   

 
7. fan  _ 

 
15.swam _   

8. fun  _ 16.swum _   

a /æ/ and u /ʌ/ 

https://www.englishclub.com/pronunciation/minimal-pairs-a-u.htm
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 Exercise 5 

1. (Track 9) Listen and repeat the tongue twisters to practice vowel sound o /əʊ/ 
 

2. Joe told a joke he wrote on his own. 
 

3. I know that’s not the note that Noel wrote 
 

 

4. The coat from the coast cost more than most 
 

 

2.  Examples: 
 

o /əʊ/ o / ɔː/ 

o Call 

so Taught 

close Saw 

foe Horse 

go Law 

 
3.- (Track 10) Listen and distinguish the difference between this sounds o /əʊ/ and o /ɔ:/. 

 
1. boat  _ 9. mow vowel o /əʊ/  

2. bought  _ 11. more    

3. drone    12. note  _ 

4. drawn    13. nought    

5. folk  _ 14. poke    

6. fork    15. pork vowel o /ɔː/  

7. know  _ 16. show    

8. nor  _ 18. sure ___________________ 

o /əʊ/ and o /ɔ:/ 

https://www.englishclub.com/pronunciation/minimal-pairs-o-or.htm
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 Exercise 6 
 

1. (Track 11) Listen and write differences among vowel o /ɒ/, vowel o / ɔː/ and vowel o /əʊ/ 
 

vowel o /ɒ/ vowel o / ɔː/ vowel o /əʊ/ 

   

 

2. Examples: 
 

o /ɒ/ o /əʊ/ 

not o 

want so 

got close 

hop foe 

on go 

 

3. (Track 12) Listen and distinguish the difference between this sounds o /ɒ/ and o /əʊ/. 
 
 

1. cost  _ 9. rot vowel o /ɒ/  

2. coast  _ 10. sop _   

3. non  _ 11. soap _   

4. known    12. stock  _ 

 
5. odd    

 
13. stoke  _ 

6. owed    14.tossed   

7. rod    15.Toast vowel o /əʊ/ 

8. road    16. wok    

o /ɒ/ and o /əʊ/ 

https://www.englishclub.com/pronunciation/minimal-pairs-o-oh.htm
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Exercise 7  

1. (Track 13) Listen and repeat the tongue twisters to practice vowel sound a /æ/ 
and vowel sound e /e/ 

 
2. Set a mat on the sand and get a tan. 
 
3. Mend ten black pairs of pants for seven men in a trance. 
 
4. Cashed his check, rented a tent he could mend and camped on a patch of grass all 

weekend. 

2. Examples:  

a /æ/ e /e/ 

hat left 

antique read 

attack head 

bad said 

plait egg 

 
3. (Track 14) Listen and distinguish the difference between this sounds a 
/æ/ and e /e/. 

1. and  _ 11. jam    

2. end    12. gem    

3. axe  _ 13. pan    

4. X    14. pen    

5. bag    15. Pat    

6. beg  _ 16. pet    

7. had    17. sad    

8. head  _ 18. Said    

9. ham vowel a /æ/   19. sat    

10. hem    20. set__vowel e _/e/_ 

a /æ/ and e /e/ 

https://www.englishclub.com/pronunciation/minimal-pairs-a-e.htm
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Exercise 8 
 

1. (Track 15) Listen and repeat the tongue twisters to practice vowel a /a:/ and e /3:/ 
 

A maid named Lady Marmelade made mainly lard and lemonade. M’lady lamely never 
 made a well-named, labeled marmalade. 

 

2. Examples: 
 
 

a /a:/ e /ɜː/ 

bath berth 

far fir 

ha her 

hard heard 

heart hurt 

 
 

3. (Track 16) Listen and distinguish the difference between this sounds a 
/ɑ:/ and e /ɜ:/. 

1. bath    10. fur     vowel e /ɜː/ _ 

2. birth    11. farm    

3. bard  _ 12. firm  _ 

4. bird    13. guard_____________ 

5. car    14. gird  _ 

6. cur    15. hard _vowel a /a:/___ 

7. card    16. herd _____________ 

8. curd    17. Pa    

9. far    18. per    

a /ɑ:/ and e /ɜ:/ 

https://www.englishclub.com/pronunciation/minimal-pairs-ar-ir.htm
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Exercise 9 
 

1. (Track 17) Listen and practice vowel sound u 
/u:/ 

There was a rude dude in the mood for food. 

Whenever he chewed we all viewed his food. 

The better the food, the more he chewed, 

So I served crude food to this rude dude. 

 
2. Examples: 

 
 

u /yu/ u /u:/ 

musical food 

useful rude 

june true 

july who 

uniform fruit 

3. (Track 18) Listen and distinguish the difference between this sounds u /yu/ 
and u /u:/. 

1. use    vowel /u/  11. true    

2. music _  _ 12. flute    

3. huge _  _ 13. blue    

4. cute  _ 14. june    

5. unite    15.spruce  _ 

6. cure    16. tune_  _ 

7. menu    17. rule      vowel u/u/   

8. fuel    18.tube    

9. human _   19. duty   

10. argue    20. include      

u /yu/ and u /u:/ 
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