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INTRODUCTION  

This research is aimed to analyze the influence of playful activities of 

on the English language oral expression in the students from Eighth Year 

Room A from the 28 de Mayo Public Experimental High School in the 2017-

2018 academic year. 

One of the causes behind this problem is the shortage of playful 

activities to provide students with motivation and fun in order for them to 

learn in an amusing way. In order to come up with a solution for this matter, 

a whole bibliographical research was carried out as well as field work, 

whose results were thoroughly analyzed and interpreted. 

Chapter I explains the investigation problem, the context around it, the 

conflict situation and the possible causes behind. In this chapter, both 

general and specific objectives are established as well as scientific 

questions, and the research is justified.  

Chapter II is made up by different theoretical frameworks based on a large 

range of authors and points of view regarding the both variables of 

investigation. This project includes Epistemological, Didactic-Pedagogical, 

Sociological, Psychological, Philosophical and Legal frameworks.  

Chapter III contains the methodological design, in which the different types 

of research are explained as well as the techniques and instruments used. 

The results obtained through these instruments are interpreted and 

explained in a practical way. At the end of the chapter, conclusions and 

recommendations are provided.  

Chapter IV contains the explanation of the proposal: its objectives, 

theoretical foundations and the description on it. At the end of this chapter, 

conclusions regarding the application of the proposal are provided, as well.  
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CHAPTER I 

THE PROBLEM 

The influence of playful activities on oral expression in the English language. 

The creation of a didactic manual of playful activities. 

1.1 CONTEXT OF THE RESEARCH 

This research was carried out in the 28 de Mayo Public Experimental 

High School which was founded on July 5, 1950 and is located at km 5.5 

Via Daule, in the north of the city of Guayaquil. It is a quiet and safe place 

whose mission is to form integrally graduates with scientific and 

technological knowledge, developing skills appropriate to their 

specializations in order to perform satisfactorily in the labor field. 

The institution was created as a high school in modern humanities 

for teenagers, with two shifts. The morning shift, for senior students (from 

06H50 to 12H35), offered specializations in Mathematical Physicist, 

Chemical Biologist as well as Communication and Social studies. The 

afternoon shift for junior high students, started at 12H50 and finished at 

18H15.  

1.2 CONFLICT SITUATION 

 The 28 de Mayo Public Experimental high school is a big center that 

currently houses over 1500 students, holding between forty and fifty 

students per classroom. They have authorities: a principal, vice-principal, 

parents and student government. From the ensemble of teachers, six of 

them teach English.  

One of the most common problems in the Eighth Grade Room “A” 

from 28 de Mayo High School is the lack of oral expression that was 

observed during the teaching practice stage, in which students were not 

completely able to start a conversation in English. Students do not have the 
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necessary linguistic tools to express their ideas in this language. Moreover, 

the shortage of activities to improve the students’ oral skills aggravate this 

problem.  

In this regard, playful activities are a necessity for learners of this 

level due to the fact that it prepares them to face responsibilities in the 

society they will be a part of. This way, young students will be provided with 

tools that will help them develop their skills, as well as to control their 

emotions to be prepared to confront their fears in the classroom. 

Finally when they do not comprehend the message, since they only 

repeat the vocabulary, it results impossible to convey it and they cannot 

communicate in English. Therefore, this project proposes serious ways to 

improve this problem based on playful activities. The authors design a 

manual didactic with playful activities to improve the oral expression.  

 

1.2.1 SCIENTIFIC FACT 

 Due to the lack of activities to improve oral expression, the overall 

students’ English performance is hindered, giving way to low academic 

results. Thus, the scientific fact is stated as follows: 

Deficiency in the oral expression in the students of the 8th Year Room “A” 

from the 28 de Mayo Public Experimental High School, Zone 8, District 6, 

Guayas Province in the 2017-2018 academic year.  

 

1.3 CAUSES 

 Insufficiency in methodological application to promote motivational 

activities. 

 Insufficient playful learning materials for the treatment of different types 

of learning. 

  Development of monotonous and repetitive classes. 
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1.4 FORMULATION OF THE PROBLEM 

How do playful activities influence on the oral expression development of 

the 8th grade students, Room “A” from 28 de Mayo Public Experimental 

High School in 2017 – 2018 academic year? 

Independent variable: 

Playful activities 

Dependent variable: 

Oral expression 

1.5 OBJECTIVES  

1.5.1 GENERAL OBJECTIVE 

To analyze the influence of playful activities on the English language 

oral expression through a field, bibliographic and statistical research for the 

creation of a didactic manual of playful activities. 

1.5.2 SPECIFIC OBJECTIVES 

 To characterize playful activities through a field, bibliographical and 

statistical research. 

 To value the oral expression through the application of empirical 

techniques, theoretical and statistical methods.  

 To assess the most relevant information in order to design a didactic 

guide of playful activities through the interpretation of the data obtained. 

1.6 QUESTIONS OF THE RESEARCH  

The questions of this research are the following: 

 What is the result of the development of monotonous and repetitive 

classes? 

 What is the expectation generated by games as a pedagogical tool? 
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 How important is the implementation of playful activities in oral 

expression? 

 How can the teacher improve the classroom ambiance through the 

implementation of a playful activities manual? 

1.7 JUSTIFICATION 

 Nowadays, speaking a foreign language is not considered as a luxury 

anymore, but as a tool to exchange ideas and thoughts with people around 

the world. Thus, English is one of the most spoken languages world-wide, 

being used by over one billion people, including native and non-native 

speakers. 

 There is no doubt that the correct application of learning strategies 

play an important role for the acquisition of the English skills, including 

activities that engage students in a pleasant use of the language.  

 Play or playful activities and learning are closely related. Games are 

considered activities of great potential for development and learning. Hence, 

separating games from education would lead to take away one of its most 

effective instruments, because through action and experimentation, young 

people learn and express their interests and thoughts.  

    The teaching-learning process of English as a foreign language is 

always handled with repetitive methods. This is why games must be used 

with young people, since they will make classes more fun and participative. 

Throughout the class young people are having fun, making learning English 

interesting; students will retain more information than those who are obliged 

to study this language. 

Young people are filled with a lot of energy, they are active all the 

time. This energy must be used in a constructive way in order to develop 

students’ oral expression, and this could be achieved through the execution 

of games and playful activities in the English classes. 
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In this way, the importance of the use of playful activities in the 

teaching-learning process of the English language is stated, in order to meet 

the objective of Eighth Grade students in Basic Education which is to 

achieve efficient learning, so that they are able to understand and 

communicate in this language and face the competitive world which we live 

in. 

The present research is based on the Constitution of the Republic of 

Ecuador, on the Ecuadorian Intercultural Education Organic Law as well as 

on the Good Living National Plan, which promote the intercultural dialogue 

through the learning of a foreign language under parameters of international 

certification, such as the Common European Framework of Reference for 

Languages. 

The European Commission has just released a communication on 

Rethinking education: Investing in skills for better economic and social 

outcomes. In response to the new social, economic and technological 

realities, the communication calls for renewed action to build for the skills 

for the 21st century, stimulate open and flexible learning and priorities 

investment in education and training. This report has been produced in 

support of the communication on Rethinking education. It reviews and 

analyses current national policies for developing the key competences for 

lifelong learning. 

    This project seeks to benefit English teachers by designing a 

manual on playful activities, its handling and application in and out of the 

classroom and to young people in the Eighth Grade of Basic Education, 

since the use of playful activities will stimulate them and consequently 

learning English will be motivating and meaningful, since through games 

skills in oral expression will be developed. 
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CHAPTER II 

 

THEORETICAL FRAMEWORK 

 
2.1 BACKGROUND 
 

Human beings are social individuals who need communication in 

order to exchange their ideas and have social interaction with others. Verbal 

communication has been and still is, the most used form of communication 

among the different human groups and communities. Thus, oral expression, 

as the means to exchange information among people, has promoted fast 

and direct relationships, which have contributed to the continuous learning 

of humankind.  

In the current competitive world, globalization takes place in English-

speaking countries. Therefore, it is indispensable for every person who 

wants to get a high rank in the labor market to have fluency in this language, 

especially in the oral skills. English also allows students to have access to 

a better education and first-hand information, since it is the language of 

science, culture, business and entertainment.  

English as foreign language students tend to find oral expression as 

one of the hardest skills to develop, since they often feel shy or not sure 

enough to start speaking English with another person. They fear to be 

laughed at or freeze up. Hence, many researchers around the world have 

looked for ways to improve pupils’ oral expression.  

Using playful activities to teach English is one of the modern 

tendencies worldwide. Authors like Davinson J. & Daly C., Cremin T, and 

Dunn O., propose an assortment of activities to engage students to learn 

different English contents in a ludic way.  

In Ecuador, this issue has been studied as well, being remarkable 

the thesis carried out in by Bermeo D. & Moscoso R (2014) from the 

University of Cuenca, in which the authors advocate playful indoor and 
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outdoor activities, based on different pedagogical theories that allow 

teachers to use games in the classroom.  

Despite the fact that various studies aiming to improve student’s oral 

expression have already been carried out in the 28 de Mayo Public 

Experimental high school, none of them has the focus and theoretical bases 

this research has, in order to mitigate this issue.  

2.2 THEORETICAL FOUNDATION 

2.2.1 PLAYFUL ACTIVITIES  

The human being has the need to play since the early stages of life 

in order to rehearse reactions from specific situations that they will have to 

face later. “A playful activity is a task in which experiences of the world are 

acted in a fun way” (McGuiness, 2015, p. 58). Thus, through the execution 

of games, songs, acting or even dancing, students absorb a great deal of 

contents and knowledge that will help them to better manage situtations in 

their adult life.  

Scientists and people in general are conscious about the importance 

of play for the children’s development and learning. Several studies have 

been conducted that support this premise, such as the one carried out by 

the National Association for the Education of Young Children (2015). 

This association emphasizes that game is an important vehicle to 

develop self-regulation, in addition to promoting language, cognition and 

social skills. It is clear that children of all ages love to play, and in addition, 

it gives them the possibility to interact with others, explore the world, express 

and control their emotions, develop symbolic and problem solving skills and 

practice emerging skills. (p.132) 

Play is an indispensable activity for young learners, since it is 

necessary for their harmonious and balanced development. The game in 

childhood is based on two innate abilities: imitation and fantasy. Scientific 

research shows the relationship between play and abilities such as: 

memory, self-control, oral language, social skills and school success. 
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2.2.1.1 BENEFITS OF PLAYFUL ACTIVITIES  

Play has numerous benefits that concern not only the cognitive 

development of the person who plays, but also other areas, like the physical, 

emotional and social ones.  

Hugues (2009), adresses the physical benefits of play, stating as 

follows:  

When kids are playing, they are learning reflexes and movement 

control, developing fine and gross motor skills and increasing 

flexibility and balancing skills. On top of that, when kids are involved 

in physical activity, they’re building stronger muscles and improving 

bone density, improving heart and lung function and preventing 

obesity, diabetes and high cholesterol. (p. 212)  

Therefore, play is essential for a the students’ healthy physical 

development of the students, since it not only helps them grow stronger, but 

also keeps them from catching or developing severe diseases that they 

would get otherwise. Hugues (2009), also highlights the emotional benefits 

of play. He adds:  

Free play has an important role to a child’s emotional growth, and 

research has pointed to three areas where play helps children 

develop emotionally: building self-confidence and esteem; 

experimenting with various emotions; and releasing emotions from 

trauma. (p. 213) 

Emotions make part of students’ everyday life and they are present 

everywhere. The presence of emotions leads into people’s personality and 

into the way they relate to each other. Boosting students’ self-confidence 
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and esteem does not only help them feel better, but also motivates them to 

continue learning.  

When kids take that risk and overcome the challenge, they develop 

a sense of accomplishment that leads to higher self-esteem. Free 

play also encourages children to develop skills that build self-

confidence, such as conflict resolution and imaginative dramatic 

play. Emotional development with children—and the ability to play 

on their own—are also important factors in building self-confidence. 

(Hugues, 2009, p. 216) 

Students cannot overcome their fears if they do not face them, and a 

great way to do this is through play, due to the fact that this is achieved in a 

fun way, sometimes without even realizing about it. “Research shows that 

children use free play to express their emotions and learn to deal with their 

fears and scary experiences. Free play allows children to fully express 

themselves without anyone or anything holding them back” (p. 218) 

Play can also help students overcome uncomfortable situations from 

the past that keep them from moving on. Traumatic events can have such 

a negative impact in the students’ development, in all its areas, and it is 

there where play comes into action. Hugues support this idea, saying that: 

Play has proven to be therapeutic for children who are emotionally 

distressed from traumatic situations like child abuse, family 

disruptions and/or the experience of natural disaster or war. Studies 

show that when playing, children can release emotions and “play 

out” their traumas so they can share feelings freely. (p. 220)  

Many times, clinical treatments do not work with children who have 

gone through a traumatic experience. Therefore, play is also considered as 
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an alternate medicine for this kind of cases, since its results have been 

scientifically proven.  

Playful activities also activate resources in learners’ social 

development, which help them succeed in social relationships, not only at 

school but also outside of it. Peter (2015), points out the social benefits of 

play:  

Play helps kids hone their social skills as they figure out how to 

negotiate group dynamics. It helps them learn how to collaborate 

and compromise with others, recognize and respond to others’ 

feelings, share, show affection, resolve conflicts, and adhere to the 

rules. In turn, these important early lessons help children 

understand the roles and rules of society. (p. 182) 

The cognitive benefits that result from play are numerous, as well. It 

has been proven that it helps develop brain skills since in order to play, a 

whole process of analysis, combination, comparison and selection is 

required.  

Play helps children develop language and reasoning skills, 

encourages autonomous thinking and problem solving as well as 

helps improve their ability to focus and control their behavior. Play 

also aids children to learn discovery and develop verbal and 

manipulative skills, judgment and reasoning and creativity. Play 

experiences also teach children about consequences and risk, 

which helps them in decision making as they grow up. Children 

learn and practice many of the skills they will need as adults 

because of play. (Hugues, 2009, p. 227) 
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Playing requires the combination of previous and new knowledge 

with cognitive processes, such as thinking in order to solve a problem or 

find out an answer. It also helps children develop their creativity, boosting 

their desire to create new things. All of these skills sharpened in early stages 

of life will be helpful for the students’ successful adult performance.  

2.2.1.2 TYPES OF PLAYFUL ACTIVITIES  

There are plenty of activities that can be carried out in the classroom, 

but not all of them are suitable for a specific group of students. Playful 

activities are performed with a target audience depending on the skills that 

are going to be developed.  

Therefore, in order to help develop students’ oral expression, there 

are amusing activities that young learners usually enjoy, such as word 

games, role-play and board games. Trussell-Cullen (2013) refers to word 

games, stating that:  

Games are fun, and some of the most enjoyable and creative 

games are the ones we play with words. The wonderful thing is that 

they can also be powerful learning tools. Playing word games in a 

great way to get to know people and become comfortable with new 

surroundings. Word games can also help develop oral language. (p. 

4)  

Hence, word games are a suitable activity for students to have a 

reason to speak in class, especially with classmates they seldom talk to. 

This kind of tasks also improves the ambiance and enhances relationships 

in the classroom. Another useful activity in the class is role-play, which is 

defined Yardley-Matwiejczuk (1997) as follows:  

Role-play is a term that describes a range of activities characterized 

by involving participants in ‘as-if’ or ‘simulated’ actions and 
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circumstances. Role-play or simulation techniques are a way of 

deliberately constructing an approximation of aspects of a ‘real life’ 

episode or experience but under ‘controlled’ conditions. (p. 1)  

Furthermore, role-playing activities foster students’ creativity, since 

they come up with arguments in an original and spontaneous way. These 

situations have all the characteristics of a real situation, but with the 

advantage of having the complete control of it.  

Role-play is an excellent tool to be applied in the English as a Foreign 

Language classroom. Ruiter (2005) encourages teachers to use it, 

highlighting their advantages:  

Integrating role-play in English lessons will enliven any classroom 

atmosphere. Without role-plays, students would not have a chance 

to put their knowledge to practical oral use. Role-plays can range 

from doing simple telephone conversations; dialogues focusing on 

functional English; and acting out a small drama. (p. 286) 

Thus, role-play is the one of the best educational resources to 

engage students in speaking, by setting them in different scenarios that 

represent real-life situations. Another type of playful activity is the use of 

board games, which are an excellent source of joy among young learners.  

Board games are defined by the Merriam Webster Dicitionary (2017) 

as “a game of strategy (such as checkers, chess, or backgammon) played 

by moving pieces on a board”. These games usually have a specific board 

to play on. The use of these activities into the educational curriculum has 

had huge positive results, as Hinebaugh (2012) explains: 

The results of incorporating board games into the curriculum have 

been uniformly positive. Students increased their critical thinking, 
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problem solving, analysis, reasoning, planning, and communication 

skills. Using board games in as a part of the school curriculum also 

resulted in higher scores in math and science, as well as increased 

performance on other standardized tests. (p. 27)  

This way, board games have been proved to enhance students’ 

academic performance by honing their skills in different areas, including 

communication. In addition to that, depending on the type of board game, 

young learners can also develop their motor and sensorial skills.  

2.2.1.3 STAGES IN PLAY  

Fromberg (2012) classifies the stages of play as follows:  

Solitary play stage, is when children are not interested in playing with 

others, since they still have a high level of egocentricity. Fromberg states 

that:  

During this stage of play, children will often play alone, with 

materials different from those of others, and be uninterested or 

unaware of what others around them are doing. Solitary play is 

common at a young age because cognitive, physical and social 

skills have yet to fully develop. This type of play is important 

because it teaches children how to entertain themselves. (p. 59) 

Thus, according to the author, there are still skills that kids who play 

alone need to develop. The activities of solitary game are based on 

repetitive behaviors (removing and storing objects, assembling and 

dismantling games, etc.). It imitates the behaviors of adults without 

understanding their meaning. 

The next stage is the onlooker play, which “is when a child observes 

others playing but does not join the play. They will frequently engage in other 
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forms of social interactions such as conversations to learn more about the 

game or play that is going on” (Fromberg, 2012, p. 60) 

This way, the onlooker stage refers to the occasions when children 

observe others play, but do not join this game. However, other forms of 

social interactions will take place, such as conversations to understand what 

happens in the game. The next stage is parallel play, which is explained by 

Nordling (2010):  

This occurs when children play side-by-side from one another, but 

there is a lack of group involvement amongst them. They will 

typically be playing with similar materials and often times mimic one 

another. Although it looks like there is very little contact between 

them, these children are learning valuable social skills and actually 

learn quite a lot from one another. For this reason, parallel play is 

important as a transitory stage for the development of social 

maturity, which is key to later stages of play. (p. 102)  

The author highlights the importance of the parallel stage, since 

although it seems that there is no contact among young players, they will 

surprisingly learn social skills and rules, being this the main reason why this 

type of game is crucial for the stages that follow. The next stage is the 

associative play, which is explained and compared with the parallel stage 

by Nordling (2010) as follows: 

At this stage, children will begin to play together, but not focused 

towards a common goal. A child will be more interested in playing 

with other children around them than the individual materials they 

play with. Associative play is slightly different than parallel play as 

children may continue to play separately from one another, but they 
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start to become more involved in what others around them are 

doing. This is an important stage of play because it develops 

necessary skills such as cooperation, problems solving, and 

language development. (p. 103) 

The author remarks that even though children start to play together 

during this stage, they do not have a common objective. Nevertheless, even 

if a final task is absent, children acquire the skills that lead them to the next 

and final stage: Cooperative play.  

Cooperative play is where play finally becomes organized into 

groups and teamwork is seen.  Children are now interested in both 

the people that they are playing with as well as the activity at hand.  

The group is more formalized with a leader, as well as other 

assigned roles, and play organizes around accomplishing group 

goals or specific tasks. (p. 104) 

In this final stage of play, children are better organized and they have 

the knowledge and ability to play in teams, to take roles or take the lead, in 

order to achieve an objective previously set. Nordling (2010) adds that 

“cooperative play is indeed the culmination, bringing together all the skills 

learned across previous stages into action, giving the child the necessary 

skills for social and group interactions” (p. 106).  

 

2.2.2 ORAL EXPRESSION 

Oral expression is a communicative ability that includes not only a 

correct pronunciation, the lexicon and the grammar of the target language, 

but also sociocultural and pragmatic knowledge.  
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In this regard, Myers (2012) defines oral expression as “the ability to 

convey wants, needs, thoughts, and ideas meaningfully using appropriate 

syntactic, pragmatic, semantic, and phonological language structures” (p. 

14). 

Myers also adds the importance that oral expression represents for 

students’ learning and their overall academic performance. The author 

higlights the following points: 

 Oral language provides the foundation for literacy development 

which leads to success in reading and writing. 

 Both comprehension and expression are essential to academic 

achievement in all content areas. 

 Communication skills are critical for overall success in school. (p. 16) 

Therefore, an appropriate oral expression raises the probabilities to 

succeed not only in the foreign language class, but also in other subjects 

and learning areas. It is also a helpful tool for a better professional 

performance when arriving to the adult stage.  

2.2.2.1 ESSENTIAL ASPECTS IN ORAL EXPRESSION 

In order for any human being to have an appropriate oral expression, 

they need to take into account key factors such as voice, volume, tone, 

coherence, pronunciation, and fluency in the language they are using to 

transmit the message.  

Thus, “voice (or vocalization) is the sound produced by humans and 

other vertebrates using the lungs and the vocal folds in the larynx, or voice 

box” (Pierangelo, 2007, p. 92). The voice is important for oral 

communication, since it is through these sounds that messages can be 

passed from one person to another.  

Volume is defined as “the degree of loudness or the intensity of a 

sound” (Merriam Webster Dictionary, 2017). Volume is important in oral 
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expression, since it guarantees that the message will be correctly 

transmitted to the recipient.  

In addition to volume, the tone of voice is important as well, since it 

reveals a lot of things about the person who is speaking, it says more than 

the mere meaning of the word. Many times and, even without noticing it, 

when someone says something, they send two messages: one with the 

word and the other with the tone in which it is said. Tone is “the feeling and 

reactions of a subject of content, portrayed through language and intonation 

of language” (Pittenger, 2013, p. 10) 

Words are powerful but the tone in which the words are spoken is 

often more powerful than words. Sometimes the maddest of words 

said in cheerful tone or light tone have different impact upon the 

person while the best of words remain ineffective sometimes. The 

power of words is no doubt a key player but the energy to deliver 

those words is another key factor behind the success of an 

individual. (Ellis, 2009, p. 57) 

Thus, the true "form" of the word does not rely only in its meaning, 

but also in the essence with which it is charged, that is, the actual intention 

it has when being delivered. Words can have different impacts on the 

recipient depending on the way they are said.  

Coherence is another essential aspect in oral expression. “When 

communication is coherent, it's logical. All points are connected and relevant 

to the main topic, and the tone and flow of the text is consistent” (Lal Raina, 

2010, p. 21). Thus, if coherence is absent in the message, it will not have 

the desired impact on the receiver.  

Furthermore, a proper pronunciation is key for a successful 

communication. Rogerson-Revell (2011)  states that “correct pronunciation 

is a basis for efficient communication in English, as in any other language” 
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(p. 211). Thus, pronunciation is of huge importance, due to the fact that if 

words are not correctly pronounced, they can cause misunderstadings 

among the recipients.  

And last, but not least, fluency in the used language plays an 

important role in oral expression, since it deals with the ability to speak in a 

continuous way, without thinking too much about what is going to be said 

next and how. Fillmore (1979) cited by Muñoz (2006) states that fluency 

comprises a speaker’s ability to:   

 Fill time with talk [i.e., to talk without awkward pauses for a relatively 

long time]  

 Talk in coherent, reasoned, and "semantically dense" sentences 

[Fillmore's emphasis]  

 Have appropriate things to say in a wide range of contexts  

 Be creative and imaginative in using the language. (p. 65) 

The abilities described by Fillmore are oriented towards two main points: 

the continuity of speech and the skill to get over obstacles when speaking. 

A person with fluency in a language, normally does not have any trouble 

expressing what they feel or think.  

2.2.2.2 ELEMENTS OF THE COMMUNICATION PROCESS 

Communication consists in the emission and reception of messages 

among human beings. Those who communicate seek to contribute and 

obtain information about a certain issue. Cleary (2004) states that “the term 

communication process refers to the exchange of information (a message) 

between two or more people” (p. 4). Thus, the communication process 

refers to the set of activities linked to this data exchange. 

The communication process begins with the sender, who is also 

called the communicator or source. The sender has some kind of 

information—a command, request, or idea —that he or she wants to 
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share with others. In order for that message to be received, the 

sender must first encode the message in a form that can be 

understood and then transmit it. (Cleary, 2004, p. 5) 

In this way, the person who starts the communication process is the 

sender, who needs to look the most appropriate way to express the 

information he or she wants to share with others. The person who receives 

the message is called the receiver. Cleary says that “the person to whom a 

message is directed is called the receiver or the interpreter. In order to 

comprehend the information from the sender, the receiver must first be able 

to receive the sender's information and then decode or interpret it” (para. 3).  

In the frame of this communication process, the sender and the 

receiver share some kind of information, which is called the message. 

Cleary, who also calls the message as content, defines it as “the information 

that the sender wants to relay to the receiver” (para 4).  

During this process, since the very beginning of the intention to 

transmit the message until it is interpreted by the receiver, there are many 

important stages in order for communication to be effective. One of them is 

knowing how to transmit the message correctly and using a language that 

is commonly accepted by those involved in the process. Otherwise, it is 

possible that what is intended to communicate has nothing to do with what 

is interpreted by the receiver. 

In addition, the message needs a medium through which it can be 

transmitted. Cleary explains that “the message must be conveyed to the 

receiver in a concrete form. This is achieved through using a medium. 

Examples of medium include telephone, email, meetings, faxes, letters and 

memos, interviews and conversations” (p. 6).  

Another key element of the communication process is code. It is 

explained into communication by Cleary (2004) as follows: 
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A code is a set of symbols which, when combined and used 

according to the rules agreed upon by the users, conveys meaning. 

The most commonly used code in the world is language. The set of 

symbols used in language is the alphabet. The letters of the 

alphabet are combined according to rules to form words, the words 

are combined to according to rules to form sentences, and so 

meaning is conveyed. (p. 7) 

Therefore, communication codes are the set of established laws and 

conventions, commonly known by sender and receiver and that makes 

communication possible. If a person does not use the correct code 

according to the context, communication will fail and the receiver will not 

receive the wanted message.  

2.2.2.3 ADVANTAGES OF ORAL EXPRESSION 

Oral expression has several advantages, especially when 

communication is used in order to obtain a response from the receiver as 

soon and effective as possible. Among the main advantages are the 

immediate feedback, saving of time and the effectiveness this kind of 

communication offers. Hence, Sehgal (2008) refers to the immediate 

feedback:  

The greatest advantage oral expression is that it provides 

immediate feedback and clarification. People listening to the 

speaker can ask questions, make comments, add to the information 

provided and so on. Both the speaker and the listeners by turn can 

enter into a kind of short dialogue and make the whole 

communication event purposeful. (p. 50)  
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Therefore, through the use of oral expression, the speaker can 

obtain an immediate response from the listener, clarifying or supporting the 

ideas expressed. Another main advantage is the fact that oral expression 

saves time, when comparing it to written communication.  

Oral communication is a time-saving device. While a letter which is 

dictated and typed, entered in the diary, put in an envelope and 

carried to the person addressed, will take a long time, oral 

transmission of the same message makes the communication 

immediately effective. (Sehgal, 2008, para. 6) 

 

Thus, when messages need an immediate response, oral 

communication obtains a privileged place. In addition to the time-saving 

advantage, oral expression also allows people to transmit feelings, 

emotions, express doubts or ideas in a more effective way. Akbar (2015) 

supports this idea, stating that: 

When people communicate orally, the message consists of more 

than the spoken words. A nonverbal message accompanies every 

oral communication. Facial expressions, body movements, 

gestures, tone of voice, rate of speech, and voice inflection all add 

meaning to the words actually spoken. These nonverbal 

components help the receiver interpret the significance of the 

message. (p. 56) 

Thus, oral expression tends to be more fluent and precise when 

transmitting a message charged with emotions, since the message is made 

up by the actual sounds of the words and by no sounding elements that help 

the listener better understand such message.  
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2.2.3 EPISTEMOLOGICAL FOUNDATION 

Young learners relate meanings of the words they know from the 

observation and assessment of aspects of reality that are common to them. 

Students develop their own learning strategies, point out their objectives 

and goals, and they are responsible for the content and ways to learn. The 

role of the teacher is to support the student's decisions. In this regard, Bell 

(2012) sustains that:  

There are two sources of knowledge for the learner. One is the 

knowledge learners acquire from interaction with the environment, 

variously termed "gut", "naive", "intuitive" knowledge, or "children's 

science". It is influenced by language, by culture, the physical 

environment and by parents, peers and other people, and its 

primary characteristic is that it constitutes the person's reality, 

something the person believes in. The other source of knowledge is 

formal instruction, or school knowledge, which is someone else's 

interpretation of the world, someone else's reality. Its primary 

characteristic is authority. (p. 122) 

Bell sustains that learning is closely linked to environment and 

therefore, to reality. It is set on a cultural, social and political ambience. 

Learners’ mental structure outline the way world is perceived and those 

structures are created through the constant interaction with the context 

around them. Thus, learning is molded by the student’s environment.  

Accoding to Ausubel (1967), “meaning is created through some 

forms of representational equivalence between language and mental 

context. There are two processes involved: First: Reception, which is 

employed in meaningful verbal learning. Second: Discovery, which is 

involved in concept formation and problem solving” (p. 45). 
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In learning by reception, students receive the contents to be learned 

in their final form, without having to make any discovery beyond 

understanding. Meanwhile, learning by discovery implies a different task for 

the student; in this case the content is not given in its finished form, in order 

for the pupil to discover it. 

The process of knowledge acquisition is unceasing and it can be 

nourished by all kinds of experiences. It can be considered that teaching is 

successful when meaningful learning takes place, providing the impulse and 

bases that will allow to continue learning throughout life, not only in the labor 

market but also in other areas of life. 

Ausubel (1960) cited by Ballester Vallori (2014) explains what meaningful 

learning consists on:  

Meaningful learning: According to Ausubel, "the most important 

single factor influencing learning is what the learner already knows". 

Therefore meaningful learning, which implies longer retention than 

memorizing, occurs when humans relate new concepts to pre-

existing familiar concepts. Then changes are produced in our 

cognitive structure, concepts are modified and new links are 

created. It is a useful tool because it enables real learning, it 

generates greater retention and it facilitates transferences to other 

real situations. (p. 199) 

Hence, when meaningful learning occurs, the way of associating 

previous skills and knowledge is carved by the motivational source and the 

meaning attributed to what is learned. This is important, bearing in mind that 

what makes the difference among the different learning styles relies on the 

process of knowledge construction. 
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Theories dealing with language acquisition are also part of this 

epistemological foundation. One of these is the way children learn their 

native language, in which morphology acquisition is implicit.  

Morphemes are the smallest grammatical markers, or units, in 

language that alter words. In English, regular plurals are marked 

with an –s morpheme Similarly, English third singular verb forms 

(she eat+s, a boy kick+s) are marked with the –s morpheme. 

Children are considered to acquire their first instances of third 

singular forms as entire phrasal chunks without the ability of teasing 

the finest grammatical components apart.  (Salaberry, 2002, p. 269) 

The author continues by explaining that after the kid has heard 

enough times these linguistic constructions, he or she will be able to detect 

patterns in them, such as the –s marker in this case. As a consequence, 

and after having repeated this pattern many times, the child will learn this 

grammatical rule. (para. 6)  

Thus, language acquisition is a natural process in children, which 

can be molded with the appropriate tools and resources, in order for them 

to become fluent more than just one language.  

2.2.4 SOCIOLOGICAL FOUNDATION 

Playing is one of the best moments in learners’ life to establish 

contact with others. Through the execution of games, they learn to master 

their impulses, control their reactions and to coexist healthily in their 

environment, exchanging their thoughts and expressing their emotions. A 

determining point in the practice of games, is when pupils learn norms of 

behavior that are easily assimilated and that will be practiced in their future 

life.  
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Play is one way by which children learn. “Free” or unstructured play 

in early childhood is an important way that children learn about their 

world. Play is also an avenue through which social skills can 

develop. As they grow older, children learn about societal rules by 

making up games with rules, as well as about winning and losing 

and “playing fair”. They also learn about controlling their impulses in 

order to do well at something and about space, negotiating and 

problem solving. (Broadhead, 2014, p. 123) 

Through playing, learners develop their social skills without even 

realizing about it. The fact of recognizing rules and social conventions within 

the game, allows them to better behave in society and to cooperate with 

others. They are aware about the consequences of their acts, as Caldwell 

(2017) remarks:  

Playing involves the interaction between and among children by 

which they learn how to get along with one another, to be helpful 

and share, and to understand the consequences of their own 

behavior. In short, in their social play, they are full participants in the 

laboratory of life. (para. 2)  

At first, students act following their immediate perception of the 

situation, they tend to do the first thing that comes to their minds, but this 

has limits. Through play, pupils learn to mold their acts, adapting their 

behavior for their own welfare and for that of the people that surround them. 

Furthermore, this kind of activities creates a better environment 

among learners, since each one knows what they are allowed to do and 

what they are not. Catron & Allen (2007) state that “a well-arranged 

environment should enhance children’s development through learning and 
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play. It facilitates classroom management and supports the implementation 

of curricular goals and objectives” (p. 56). 

Play makes classes more agreeable for learners and prepares them 

to success in school and in life. According to Elkind (2007), “All of this game 

playing and social learning makes it easier for children to learn in a school 

setting where they are interacting with adults and have the basic social skills 

that are the basis for formal learning” (p. 81).  

Students feel more comfortable when they have company, even 

though this does not mean that they have to play with someone else all the 

time. Therefore, they can also play alone, by having a moment for 

themselves, as Kostelnik et al. (2016) explains: 

Friendships and relationships with other children become more 

important to children as they grow and begin to learn about getting 

along with others. Children who learn positive friendship skills have 

been shown to develop better relationships with others, which 

benefits their mental health and wellbeing. This does not mean 

children will always want to play with others; many children like 

some time to do their own thing, but everyone needs a friend and 

the skills to be able to relate to others when they want to or need to. 

(p. 193) 

Play allows students to better integrate with others, since it is the best 

opportunity to share time, ideas and thoughts with those that surround them. 

It is at the playtime that they feel more comfortable to interact and talk to 

those who they barely contact otherwise.  

Social play is a natural means of making friends and learning to 

treat one another fairly. Since play is voluntary and playmates may 
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abandon the game at any time if they feel uncomfortable, children 

learn to be aware of their playmates' needs and attempt to meet 

them in order to maintain the play. (Entin, 2012, p. 14) 

This way, students start to know the limits they have and the rules 

they need to follow in order to keep a peace ambience in the game. Added 

to this, the friends they make during the time they play, can last for a lifetime, 

since those will be the best memories of this stage of life.  

Young learners who have suitable time to play, have better chances 

to integrate in society in their future life. The lack of play during the early 

stages in life can have negative repercussions in the adult stage, as Francie 

(2012) explains:  

Adults who were allowed adequate play time in childhood are more 

flexible, more knowledgeable about the world, and are more flexible 

in their thinking. In contrast, children who were denied play time are 

much more likely to become adults who are less trustful and less 

cooperative. (para. 3) 

The consequences of the absence of play that echo in the adult life 

are shattering, since the person who has not had enough playtime will not 

feel comfortable when being around other people. This kind of individuals 

do not know how to act, because they did not have a rehearsal that play 

provides. 

2.2.5 DIDACTIC-PEDAGOGICAL FOUNDATION 

The learning process is one of the most controversial subjects in the 

world due to the different tendencies that date back to the origins of 

humankind. As a result of this increasing interest, different authors have 

studied this issue from different positions and points of view, highlighting 

their advantages and disadvantages at the moment of executing them. 
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One of the contemporary applied theories is constructivism, which is 

defined by Twomey (2013) as follows:  

Constructivism is basically a theory -- based on observation and 

scientific study -- about how people learn. It says that people 

construct their own understanding and knowledge of the world, 

through experiencing things and reflecting on those experiences. 

When we encounter something new, we have to reconcile it with 

our previous ideas and experience, maybe changing what we 

believe, or maybe discarding the new information as irrelevant. In 

any case, we are active creators of our own knowledge. To do this, 

we must ask questions, explore, and assess what we know. (p. 46) 

Thus, constructivism is a theory that aims to explain the nature of 

human knowledge. According to constructivists, learning is essentially 

active. A person who learns something new, incorporates it into their 

previous experiences and into their own mental structures. Each new 

information is assimilated and deposited in a network of knowledge and 

experiences that previously exist. The process is subjective, since each 

person modifies it according to their experiences. 

Game is part of constructivist learning, since it provides students 

with an imitation of reality that allows them to sharpen skills for a future real 

situation. Pivec (2014) connects games and constructivism, stating that: 

Game-based learning is built upon a constructivist type of learning. 

What does this mean? Constructivism posits the need to provide 

students with the necessary tools so they can build their own 

procedures in order to solve a problem. This implies a participatory 
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process by students, who interact with their environment to solve 

the situation that is being set out to them. (p. 31) 

Through playful activities, young learners have the need to actively 

participate in a task in order to figure out the assignment given to them, 

reason why they are required to make use of a series of tools that are honed 

through practice.  

According to Jonassen (2012), constructivist learning has eight differential 

characteristics: 

1. Constructivist learning environment allows students to keep in contact 

with multiple representations of reality. 

2. Multiple representations avoid oversimplification and represent the 

complexity of the real world. 

3. Constructivist learning environments emphasize knowledge 

construction inserted of knowledge reproduction. 

4. Constructivist learning environments emphasize authentic tasks in a 

meaningful context rather than abstract instruction out of context. 

5. Constructivist learning environments provide learning environments 

such as real-world settings or case-based learning instead of 

predetermined sequences of instruction. 

6. Constructivist learning environments encourage thoughtful reflection on 

experience. 

7. Constructivist learning environments "enable context- and content- 

dependent knowledge construction." 

8. Constructivist learning environments support "collaborative construction 

of knowledge through social negotiation, not competition among 

learners for recognition." (p. 76-77) 

Hence, in terms of knowledge, constructivism states that its value 

is not absolute, because this is the product of the multiple interpretations 

that learners make of their environment, according to the possibilities of 

each person to interact and reflect.  
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Another pedagogical theory that supports this research is active 

learning, which is defined by Lake & Layne (2014) as follows: “Active 

learning is generally defined as any instructional method that engages 

students in the learning process. In short, active learning requires students 

to do meaningful learning activities and think about what they are doing” (p. 

256).  

Therefore, active learning implementation focuses on the students 

by promoting their participation and continuous reflection through activities 

that promote dialogue, collaboration, development and construction of 

knowledge, as well as skills and attitudes.  

Hammond et al. (2015)  state the difference between traditional or 

passive learning and  the active one: “the core elements of active learning 

are student activity and engagement in the learning process. Active learning 

is often contrasted to the traditional lecture where students passively 

receive information from the instructor” (p. 342).  

This way, active learning is characterized by activities that engage 

students to participate and be interested in the contents studied. This will 

also motivate them to produce speech in the target language. Furthermore, 

collaborative active tasks are an excellent way to integrate students in 

learning, as Hammond et al. (2015) explain:  

Collaborative learning consists on one or more students working 

together to solve a problem or understand a concept as opposed to 

individual work on a topic. Studies have shown that collaboration 

improved several key learning outcomes including academic 

achievement, interpersonal interactivity, self-esteem and retention 

in academic programs. (para. 3) 

Thus, collaborative active tasks have as main caracteristic 

motivation and challenge, since students feel better when working in teams. 
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This activities develop students skills such as analysis, synthesis, decision 

making or problem solving, in levels that go from simple to the complex 

ones.  

2.2.6 PSYCHOLOGICAL FOUNDATION 

Nowadays, both psychologists and teachers have come to the 

agreement that play is an indispensable activity for human development and 

learning. Many authors have studied the impact that playful activities have 

on students’ performance, being one of the most important ones Russian 

psychologist Lev Semyónovich Vygotsky (1978). 

According to Vygotsky, game is conceived as “a need to be in contact 

with what surrounds people” (p. 176). Thus, game is an imitation of the 

reality, in which people, especially young learners, are pushed to express 

themselves in an amusing way and developing their skills without even 

realizing about it. 

For this theorist, there are two lines of evolutionary change that 

converge in the human being (Vygotsky, 1978, p. 95) The first one depends 

more on biology and consists on the preservation and reproduction of the 

human species and, the second one, which is more attached to the 

sociocultural aspect, relies on integrating the culture and organization of a 

specific social group.  

Thus, Vygotsky establishes the human psychological progress 

starting from two development lines, which differ from each other but are 

complementary for a mental advancement. These are the natural and the 

cultural lines. The first one is made up by a series of basic psychological 

processes, as the involuntary attention, perception or elemental memory; 

these are features that are present in other species. (p. 96) 

Van Der Veer (2012) reprises Vygotsky’s socio-historical or cultural-

historical theory, and refers to the natural line: 
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Vygotsky developed the following view on human development: at 

first, the species developed according to the laws of biological 

evolution as formulated by Charles Darwin in 'The Origin of 

Species'. All elementary psychological processes, such as 

nonverbal thinking, eidetic memory, etc., developed during this 

evolution. (p. 1) 

The evolution theory proposed by Charles Darwin is retaken in this 

socio-cultural theory. This means that human beings are born with certain 

psychological processes that form human behavior but do not integrate 

people as actual human beings.  

Van Der Veer (2012) alleges that “the genuinely human processes, 

that is, the higher psychological processes, cannot be explained by this 

biological evolution. They are cultural in origin. At a particular point, the 

biological development turned into a historical development” (p. 2) 

The cultural line is rather composed by the voluntary memory, 

language and problems resolution. These are also called higher 

psychological processes.  One of the examples given in this kind of 

processes is the cooperative work, such as when a task is assigned to a 

group of students. Van Der Veer supports this example and says that:  

From the point of view of immediate satisfaction of physical needs, 

this is nonsense, but from the point of view of intentional, 

systematic labor, it is an extremely useful activity. Through work 

people control nature and create the conditions for their own 

development through purposeful, systematic changes. (p. 2)  

In this regard, Vygotsky (cited by Wagner, 2014) higlights the importance of 

play in human development:  
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Information from the external world is transformed and internalized 

through language.  Since language is both a symbolic system of 

communication and a cultural tool used to transmit culture and 

history, play is an essential part of both language development and 

a child's understanding of the external world.  When a child is at 

play, he or she is in a constant dialogue either with self or others. 

(p. 254)  

Vygotsky establishes that game is a social activity, in which through 

the cooperation with other children, they can acquire role or roles that are 

complementary to their own. He also deals with symbolic game, pointing out 

the way in which children transform certain objects in their imagination, 

turning them into other objects that have a different meaning.  

For instance, when a child plays with a broom, pretending or thinking 

that it is horse, or when a kid holds a hairbrush and starts singing using it 

as a microphone. Through this way of managing things and situations, 

children are provided with a symbolic ability.  

For Karl Groos (1902), philosopher and psychologist; game is the 

subject of a special psychological investigation, being one of the first 

physchologists who proved the actual role of games as a phenomenon to 

develop thoughts and behaviors. His theory is based on the reserach carried 

out by Charles Darwin, which sustain that the species that adapt better to 

the environment and its changing conditions are the ones that survive. (p. 

127) 

Therefore, game is a preparation for adult life and survival and 

provides human beings with pre-exercise rehearsals that are necessary for 

adult life, since they contribute to the correct development of functions and 

capabilities that prepare young people to satisfactorily perform tasks when 

they grow up. This functional anticipation theory considers game as a 
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preparatory exercise necessary for maturity, as Groos, (1899) states in his 

work Play of Man: "game serves precisely to play and prepare for life." (p. 

256)  

This theorist, established a precept: "the cat playing with the ball will 

learn to hunt mice and the child playing with his hands will learn to control 

his body" (p. 287). Thus, Groos defines that the nature of the game is 

biological and intuitive which prepares young learners to develop their 

activities when they reach the adult stage. A good example of this, is when 

a girl plays with dolls; this will help her in her future life as a mother.  

For Jean Piaget (1956), game is “part of the children’s intelligence, 

because it represents the functional or reproductive assimilation of reality 

according to each evolutionary stage of the human being” (p. 134). 

Sensory motor abilities, symbolic or reasoning, as essential aspects 

of human development, determine the origin and evolution of a game. Thus, 

Piaget associates three basic structures of game with the evolutionary 

phases of human thought: the game is a simple exercise; the game is 

symbolic (abstract, fictional); or the game is regulated (collective, the result 

of a group agreement). 

Piaget focused mainly on cognition without focusing too much on the 

children’s emotions and motivation. The central topic of his work is 

"intelligence" or “logic" that adopts different forms as a person grows up. He 

presents a theory of development in stages. (Piaget, 1956, p. 63) 

Each stage assumes the consistency and harmony of all cognitive 

functions with regard to a certain level of development. It also implies 

discontinuity, a fact that assumes that each successive stage is qualitatively 

different from the previous one, even taking into account that during the 

process of transition from one stage to another one, elements of the 

previous stage can be built and incorporated. 
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Piaget divides cognitive development into four stages: the 

sensorimotor stage (from birth to two years), the pre-operative stage (from 

two to six years), the operative stage or concrete stage (from six or seven 

years to eleven) and the formal operational thinking stage (from about 

twelve years onwards). (p. 64) 

The main characteristic of the sensorimotor stage is that “the child's 

ability to represent and understand the world is limited, therefore their ability 

to think in a coherent way is limited as well” (p. 64, para. 4). However, the 

child learns things from the environment through activities, exploration and 

constant manipulation. Children gradually learn about the permanence of 

objects, that is, the continuity of the existence of objects they do not see. 

During the second stage, Piaget states that “the pre-operative stage 

the child represents the world in its own way (games, images, language and 

fantastic drawings) and acts on these representations as if they believed in 

them” (p. 65) 

In the operative or concrete stage, children are able to assume a 

limited number of logical processes, especially when they are provided with 

material to manipulate and classify. In this stage, understanding still 

depends on concrete experiences with certain facts and objects and not 

abstract or hypothetical ideas. Twelve years old learners come into a stage 

of formal operational thinking and since that moment they have the ability 

to think in a logical way and formulate and prove abstract hypotheses. (p. 

65, para. 3) 

Piaget considers development as an interaction between physical 

maturity (organization of anatomical and physiological changes) and 

experience. It is through these experiences that children acquire knowledge 

and understand.  
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2.2.7 PHILOSOPHICAL FOUNDATION 

When a girl plays to feed her doll, when she brings a lot of toys out 

of the box or when she pretends to fight an imaginary cowboy, she is 

learning a lot of things without realizing about it. Playing is a basic tool for 

human development, because it implies discovering and knowing the 

surrounding world.  

Play has been present since the beginnings of humankind. Kline 

(2012) says that “play was Plato's teaching method. Children learned best 

in playful activities that attracted their enthusiasms, that turned the eye of 

their souls to the Good and True” (p. 73).  

During Plato’s era, children were encouraged to learn through the 

use of games and agreeable activities for them, under parameters to guide 

them to a specific objective. Blondel (2012) makes reference to Plato’s 

conception of play:  

Because a freeman ought not to be a slave in the acquisition of 

knowledge of any kind. Bodily exercise, when compulsory, does no 

harm to the body; but knowledge which is acquired under 

compulsion obtains no hold on the mind. (p. 46)  

Intelligence and the ability of human beings through to think in a 

logical way reasoning, is what has led them to be the dominant species in 

nature. Such ability can be sharpened with rehearsals during the early 

stages of life, through play. This philosophy of game, is suppórted by Dewey 

(2013): 

The youngest children would have been given objects to play with 

that would have been necessary for survival. By playing with these 

objects, children could learn to be an active part of the community, 

while also enhancing their odds of survival. (p. 35) 
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This foundation is also supported by the philosophy of language,  

which is defined by Mastin (2012) as “the reasoned inquiry into the origins 

of language, the nature of meaning, the usage and cognition of language, 

and the relationship between language and reality” (para. 3). 

Thus, the philosophy of language concerns the study of everything 

related to language; in a more specific way, this branch of philosophy y 

studies and investigates phenomena immersed in meaning, learning, 

language creation, experience and the pragmatic use of language.  

Philosophy of language is important for students’ development, since 

language is used on a daily basis, as Parrot (2013) explains:  

Language, meaning, and truth are important not just because they 

are used daily with important effects; language has shaped 

development, from the earliest childhood and continuing to the 

present. People have a whole integrated set of concepts which they 

have associated with certain word. (p. 67) 

Parrot explains that language gives way to an integral development, 

that goes from the earliest years of life up to the present day. Every human 

person has associated concepts to specific words. The author continues by 

saying that “Some philosophers have even thought that it is impossible to 

have thoughts without having learned a language. By learning the meanings 

of these words, you have shaped an entire view of the universe and your 

place in it” (p. 68).  

Every time a person thinks of a word, a mental representation of that 

word comes to their mind, in different shapes, because it is a subjective 

process that is molded by the previous knowledge the person has set on 

their brain.  
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Play is also closely related to Aesthetics, a brand of philosophy that 

“is concerned with the nature of art and making judgments concerning 

beauty” (Sweeny, 2015, p. 12). 

Gadamer’s introduction to the concept of play  (Gadamer, 1986) 

implies that “aesthetic perception does not reside in the individual, but is 

part of something larger, is rooted in the relation between the individual and 

the society they live in” (p. 122).  

Gadamer states that the aesthetic perception people have does not 

merely depend on themselves, but on what surrounds them. When playing 

a game, it is not only the activity itself that must be harmonically organized, 

but also the setiing where it will take place.  

Thus, the setiing of the scenario for a playful activity needs to have 

basic aesthetic standards for its correct execution. “Research on the 

classroom environment has shown that the physical arrangement can affect 

the behavior of both students and teachers, and that a well-structured 

classroom tends to improve student academic and behavioral outcomes” 

(Savage, 1999, p. 58) 

The fact that the place where students perform a playful activity is 

correctly arranged, motivates them to move and actively participate in it, 

since they do not need to worry about spacial limitations that could arise 

otherwise.  

Another branch of philosophy that has tight links with play is axiology, 

since it “is the study of values and how those values come about in a society. 

it seeks to understand the nature of values and value judgments” (Edwards, 

1995, p. 96) 

Values are acquired through a series of complex steps that constitute 

a system, since they are closely related to each other and influence people’s 

personality and behavior. Frienship and respect in all its forms are important 

values to live in society that can be developed through play.  
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Play allows children to acquire competence and skills that help 

them feel good about themselves. It  helps children develop 

friendships with their peers good interpersonal skills are essential to 

children’s lifelong success. Play environments produce natural 

opportunities for children to learn selfrespect and how to treat 

others with respect. (Dublenko, 2012, p. 77) 

2.2.8 LEGAL FOUNDATION 

Education is one of the most important factors to foster progress and 

advancement of societies. In addition to providing knowledge, education 

enriches culture, spirit, values and everything that characterizes human 

beings. 

Education is necessary in every way, as to achieve better levels of 

social welfare and economic growth; to even out economic and social 

inequalities; to have access to better and well-paid job; to raise the cultural 

conditions of the population; to expand the opportunities of young people; 

to strengthen civic values that boost the relationships among societies; for 

democratic progress and for the promotion of science, technology and 

innovation. 

In this regard, this research is has bases on the Ecuadorian 

Constitution from 2008, whose Section Five is dedicated to Education. In its 

article 26, it states that:  

   Education is a right of people throughout their lives and an 

unavoidable and mandatory duty of the State. It constitutes a 

priority area for public policymaking and state investment, the 

guarantee of equality and social inclusion and the indispensable 
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condition for the good way of living. Persons, families and society 

have the right and responsibility to participate in education. 

In this legal paper, education is intended to be focused on the human 

being to guarantee their holistic development. Furthermore, education is 

necessary for knowledge and for the correct execution of human rights.   

The Constitution of the Republic of Ecuador also promotes the 

learning of another language, since its constitution’s Title VII “The Good 

Way of Living System”, whose chapter one, designed “Inclusion and 

dignity”, includes the article 347 that states that:  

To guarantee the intercultural bilingual education system, where the 

main language for educating shall be the language of the respective 

nation and Spanish as the language for intercultural relations, under 

the guidance of the State’s public policies and with total respect for 

the rights of communities, peoples and nations. (Constitution of the 

Republic of Ecuador, 2008) 

The Secretaría Nacional de Planificación y Desarrollo’s (2013) Good 

Living National Plan also fosters the learning of a foreign language in its 

Fourth Objective, Section Eight, stating as follows:  

d. Promote at all levels and modalities a quality bilingual intercultural 

education for children, teenagers, youth and adults belonging to the 

various communities, peoples and nationalities. (p. 172) 

i. To promote the learning of a foreign language under parameters of 

international certification, from the early education to the superior level. 

(p. 173) 

 

The Ecuadorian Intercultural Education Organic Law foments the 

multilingualism, opening doors for learning and teaching a foreign language, 
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as English is. The article 2, paragraph bb of the first and only chapter states 

“the right of all the people, communes, communities, peoples and 

nationalities to be formed in their own language and in the official languages 

of intercultural relations is recognized; as well as in others related to the 

international community” (Ecuadorian Intercultural Education Organic Law, 

2016) 

Moreover, in order to follow the English Curriculum guidelines given 

by the Ministry of Education, the Ecuadorian Intercultural Education Organic 

Law requires every single educational institution to meet the aspects 

established, under parameters of international certification.  

This law, in its third chapter, article nine, asserts that “the National 

Curriculum, issued by the Central Level of the National Educational 

Authority, are mandatory for all educational institutions of the country, 

regardless of their sustainability and modality”. (Ecuadorian Ministry of 

Education , 2016) 

This curriculum established that “current education has the 

challenge of contributing toward the development of students’ skills (a) to 

live together in their local communities, and (b) to take a more proactive role 

as world citizens” (p. 5)  

The Ministry of Education of the Republic of Ecuador recognizes three key 

issues in order to face this challenge:  

 The importance of the English language as a tool which equips 

individuals to understand people and cultures beyond linguistic and 

geographic boundaries; (para. 4) 

 The need to align the English curriculum to standards like the Common 

European Framework of Reference, which is internationally recognized 

and provides a common basis for the elaboration of language 

curriculum guidelines and syllabi; (para. 5)  
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 That the Communicative Approach is currently the most recognized, 

accepted norm in the field of language teaching and learning worldwide 

because it comprises a theoretically well-informed set of principles 

about the nature of language and of language learning and teaching. 

(para. 6).  
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF  

RESULTS 

 
3.1 METHODOLOGICAL DESIGN 

The present research aims to analyze the influence of playful 

activities on the English language oral expression on the Eighth Year 

students, Room “A”, from 28 de Mayo Public Experimental High School 

belonging to the Tarqui District in the 2017-2018 academic year. 

This investigation was carried out through the consultation of 

documents and information from different authors and sources, which were 

analyzed and compared by the authors, allowing them to come up with a 

solution for the problem detected.  

This is a mixed research, due to the fact that not only qualitative data 

was used, but also quantitative. It is qualitative since its objective is the 

detailed description of the qualities and context of the problem detected. 

Besides, it is quantitative since, in order to better know the problem, it uses 

statistical data obtained through different techniques.  

3.2 TYPES OF RESEARCH 

Inside this research work there are three different types of research:  

3.2.1 DESCRIPTIVE 

Sevilla (2012) retakes the workd by Gay (1976) who defines  of 

descriptive research as “Involving collection of data in order to test 

hypothesis or to answer questions concerning the current status of the 

subject of the study” (p. 94). Therefore, this research is descriptive since it 

describes in detail the different aspects of the problem detected, in order to 

better understand it and be able to advocate a solution to it.  
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 3.2.2 EXPLANATORY 

Withrow (2013) states that explanatory research “attempts to find a 

cause for social trends and phenomena. It goes beyond mere description to 

pinpoint a cause and effect” (p. 59). Thus, the present work is explanatory 

because it points out the causes behind the insufficiencies in oral 

expression found on the population studied and the effects this has on them.  

Through this type of research, the authors also explain the conditions 

under which the problem occurs, which in linked not only to the methodology 

used to develop oral expression, but also to inner factors of young learners, 

such as motivation and willingness as well as outer factors, concerning the 

equipment available and their surrounding ambiance.  

3.2.3 PURPOSEFUL 

This research is purposeful based on the fact that after having 

spotted the problem and studied it in detail, a solution is advocated in order 

to solve such matter. This solution consists of a didactic manual of playful 

activities addressed to the teacher, which aims to develop students’ English 

language oral expression. 

3.3 POPULATION AND SAMPLE 

DePoy (2013) states that “the study group of interest to the 

investigator is called a population, defined as a group of persons, elements, 

or both that share a set of common characteristics as predefined by the 

investigator” (p. 191). In the institution where this research was carried out, 

the 28 de Mayo Public Experimental High School, there are five rooms that 

correspond to Eighth Grade.  

Thus, Room A was chosen, since during the early stages of teaching 

practice and empirical observations, a special problem was detected in this 

specific group of young learners, concerning their oral expression. This 

population is made up by thirty-four students being from ten to twelve years, 

and their English teacher.  
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DePoy (2013) also states that “the main purpose of sampling is to 

select a subgroup that can accurately represent the population. The intent 

is to be able to draw accurate conclusions about the population by studying 

a smaller group of elements (sample)” (para. 4). Thus, for this work, it was 

not necessary to obtain a sample due to the fact that the population 

comprises a group of no more than one hundred people.  

The following table shows in detail the distribution of the population 

and sample:  

Table 1: Population and sample 

Item Population Sample 

Students  34 34 

Teacher 1 1 

Total  35 35 

Source: 28 de Mayo High School. 8th Grade Room A” 

Authors: José, Mariscal (2017) 

 

3.4 OPERATIONALIZATION OF VARIABLES 

Table 2: Operationalization of Variables Chart  

Variable Dimensions Indicators 

Independent 

Variable: 

 

PLAYFUL 

ACTIVITIES 

Benefits of play 

 Physical 

 Emotional 

 Social 

 Cognitive   

Types of playful 

activities 

 Word games 

 Role-play 

 Board games  

Stages in play 

 Solitary play 

 Onlooker 

 Parallel play 

 Associative play 

 Cooperative play     
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Dependent 

Variable: 

 

ORAL 

EXPRESSION 

Essential aspects in 

oral expression 

 Voice 

 Volume 

 Tone  

 Coherence 

 Correct pronunciation  

 Fluency  

Elements of the 

communication 

process 

 Sender 

 Receiver 

 Message 

 Medium 

 Code  

Advantages of oral 

expression 

 Immediate feedback 

 Time-saving  

 Effectiveness  

Table 2: Operationalization of variables matrix chart 

Source: Interpretative analysis of the variables 

Authors: José, Mariscal (2017) 

 

3.5 METHODS OF INVESTIGATION 

During this research, different methods were used and are the following:  

3.5.1 ANALYSIS-SYNTHESIS  

 This method was applied in order to allow the authors to integrate the 

different elements related to the problem, study them as a whole and then 

break them down for a better understanding of them. Both analysis and 

synthesis processes were used throughout the whole research work.    

3.5.2 INDUCTIVE-DEDUCTIVE 

This method is made up by first stage that is characterized by the 

induction of explanatory principles from the phenomena observed, and then 

in second stage, in which generalizations are made based on the same 

principles.  

Therefore, during the research work there was a first part of the process 

consisting on the creation of a theoretical framework that explains the 

problem and a second part, which consisted in deducting general laws for 

this phenomena.  
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3.5.3 LOGICAL-HISTORICAL 

This method was used in order to inspect coherently both the 

independent and dependent variable. The historical part deals with the 

evolution of the problem since its beginning up to the present, whereas the 

logical part is linked to the general laws of functioning and development of 

the problem.  

Both parts gather together and complement each other to explain the 

process of evolution of the phenomena. Hence, during this research, a 

historical background in proposed as well as theoretical explanations 

corresponding to both variables in order to understand the way they 

operate.  

3.5.4 SYSTEMIC-STRUCTURAL-FUNCTIONAL 

The systemic-structural-functional method was used in the creation of 

the proposal advocated in this research, which is a didactic manual of 

playful activities aimed to improve students’ oral expression. In order to 

create such manual, a series of processes and steps were followed through 

the interpretation of the data obtained.  

3.6 TECHNIQUES AND INSTRUMENTS OF INVESTIGATION 

3.6.1 OBSERVATION 

The observation technique was used in order to have a closer look 

at the problem that students from Eighth Grade Room A were facing. It was 

applied in an English class and allowed the authors to widen their 

perspective regarding the insufficiencies in the students’ oral expression 

and the methodology used by the teacher.  

The instrument is an observation guide made up by ten statements 

that correspond to behavior criteria, with spaces to mark whether the actual 

class performance coincide with the established standard or not. In addition, 

there is room to write down further information regarding the observation in 

course.  
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3.6.2 INTERVIEW 

Two interviews were applied in this research work. The first one was 

addressed to the principal of the institution, in order to have a general 

perspective of the situation regarding the English teaching-learning 

process. The second one was addressed to the English teacher from Eighth 

Grade Room A, in order to establish a direct contact with her and obtain 

verbal answers to the questions raised about the problem detected in the 

students from that room. 

Thus, with the purpose of having controlled interviews and keep a 

written record of the answers from the interviewees, which would allow the 

authors to interpret them in a better way, two questionnaires were designed. 

Both of them are made up by six questions regarding both general and 

specific educational aspects.  

3.6.3 SURVEY 

The survey is a statistical technique that allowed the researchers to 

obtain quantitative data that helped them to make inferences about the 

problem detected. Therefore, a survey was applied to the students from 

Eighth Grade Room A who make up the population of this work.  

In order to gather structured and reliable information, an instrument 

was designed: the survey questionnaire. It is made up by fifteen statements 

focused on the two variables of the research as well as on its proposal. Two 

different categories were used, based on the Likert scales: level of 

frequency and level of agreement. 

 

3.7 ANALYSIS AND INTERPRETATION OF RESULTS  

3.7.1 OBSERVATION ANALYSIS 

For this research, an observation form was made in order to have a 

closer and direct approach of the context of the problem. In the following 
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paragraph, the analysis of what was observed by the researchers is 

redacted.  

The English teacher relies on reading in order to spend the class 

hour. During this stage, nobody volunteers to read and those who are asked 

to do so, sometimes refuse, alleging that they do not know how to 

pronounce or that their peers will laugh at them.  

The teacher speaks Spanish most of the time and the few moments 

she speaks English, students ask her to repeat because they do not 

understand. Students are sometimes requested to work in pairs in order to 

perform an activity, but they speak Spanish to each other when doing the 

task assigned.  

No playful activity was observed during this process and the only 

resource used was the English book, paying more attention to the text rather 

than to the images, graphics or even games that are proposed in it.  

3.7.2 INTERVIEW ANALYSIS   

During this research process, two interviews were applied in order to 

have direct responses from the people involved in the problem detected. 

The first interview was addressed to the school principal and after having 

obtained responses from him, these were analyzed by the authors.  

According to the principal, the high school does not have the 

necessary equipment or tools to appropriately learn English, but he 

considers it highly important to succeed in the world from today. He does 

not ask teachers or students directly about the English situation in the 

institution, which would be great to improve the classroom environment.  

The second interview was addressed to the English teacher from 

Eighth Grade Room A. The answers from the English teacher confirm the 

urgent need to provide students with playful activities to be carried out in 

class. She has performed a few of them and has realized about the huge 

advantages it brings to students and how they engage with the English 
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language through them. However, this manual needs to be organized in a 

way to fit in the teacher’s schedule. 

3.7.1 ANALYSIS OF THE SURVEY 

Item 1: I am able to express my ideas in English with fluency. 

Sample: 34 students           Room: Eighth Grade A 

Table 3: Frequency and percentage in the survey: Item N° 1 

I am able to express my ideas in English with fluency. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 1 

Always 1 3% 

Often  1 3% 

Sometimes  2 6% 

Rarely  14 41% 

Never  16 47% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 1: Frequency and percentage in the survey: Item N° 1 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Most of the survey respondents expressed that they are rarely or 

never able to express their ideas in English with fluency. These results show 

Always Often Sometim
es

Rarely Never

Students 3% 3% 6% 41% 47%
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Item N°1: I am able to express my 

ideas in English with fluency 
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that students do not have the necessary linguistic tools to put what they feel 

or think into words, which can lead to frustration. 

Item 2: I take a lot of time looking for the appropriate English words. 

Sample: 34 students           Room: Eighth Grade A 

Table 4: Frequency and percentage in the survey: Item N° 2 

I take a lot of time looking for the appropriate English words. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 2 

Always 15 44% 

Often  9 26% 

Sometimes  9 26% 

Rarely  1 3% 

Never  0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 2: Frequency and percentage in the survey: Item N° 2 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Through this item, students expressed the fact that they take a lot of 

time thinking, trying to find the appropriate English word for a given situation. 

Always Often Sometime
s

Rarely Never

Students 44% 26% 26% 3% 0%
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Item N°2: I take a lot of time looking 

for the appropriate English words.
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This can be interpreted as lack of vocabulary and spontaneity when 

speaking English, which needs to be mitigated.  

Item 3: I feel confident when I speak English in front of my classmates. 

Sample: 34 students           Room: Eighth Grade A 

Table 5: Frequency and percentage in the survey: Item N° 3 

I feel confident when I speak English in front of my classmates. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 3 

Always 0 0% 

Often  1 3% 

Sometimes  3 9% 

Rarely  14 41% 

Never  16 47% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 3: Frequency and percentage in the survey: Item N° 3 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Students expressed that they rarely  or even never feel confident 

when they are speaking English in front of their classmates, which can lead 

Always Often Sometimes Rarely Never

Students 0% 3% 9% 41% 47%
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Item N°3: I feel confident when I speak 

English in front of my classmates.  
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to nerves or fear that the others will make fun of them. Confidence is a key 

factor to develop oral expression that needs to be taken into account at the 

moment of performing an oral activity. 

Item 4: My English teacher carries out playful activities in class. 

Sample: 34 students           Room: Eighth Grade A 

Table 6: Frequency and percentage in the survey: Item N° 4 

My English teacher carries out playful activities in class. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 4 

Always 0 0% 

Often  2 6% 

Sometimes  6 18% 

Rarely  15 44% 

Never  11 32% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 4: Frequency and percentage in the survey: Item N° 4 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Always Often Sometimes Rarely Never

Students 0% 6% 18% 44% 32%
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Item N°4: My English teacher carries out 

playful activities in class.
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The answers from the students surveyed show that the English 

teacher rarely or never carries out playful activities in class, which can result 

in monotony and boredom in the class. Playful activities have been 

scientifically proved to enhance the class environment.  

Item 5: I enjoy participating in playful activities. 

Sample: 34 students           Room: Eighth Grade A 

Table 7: Frequency and percentage in the survey: Item N° 5 

I enjoy participating in playful activities. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 5 

Always 21 58% 

Often  9 25% 

Sometimes  5 14% 

Rarely  1 3% 

Never  0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 5: Frequency and percentage in the survey: Item N° 5 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Always Often Sometimes Rarely Never

Students 58% 25% 14% 3% 0%
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Item N°5: I enjoy participating in playful 

activities.
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Most of the survey respondents expressed that they enjoy 

participating in playful activities. This high percentage of positive answers 

welcome the idea of implementing a solution based on playful activities to 

mitigate the problem detected.  

Item 6: Educational games make learning English less difficult.  

Sample: 34 students           Room: Eighth Grade A 

Table 8: Frequency and percentage in the survey: Item N° 6 

Educational games make learning English less difficult.   

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 6 

Always 17 50% 

Often  12 35% 

Sometimes  4 12% 

Rarely  1 3% 

Never  0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 6: Frequency and percentage in the survey: Item N° 6 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Always Often Sometimes Rarely Never

Students 50% 35% 12% 3% 0%
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Item N°6: Educational games make 

learning English less difficult. 
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Most of the students polled agree with the fact that the learning 

English process is less difficult with the help of educational games. These 

results show that students are aware of the fun and dynamism that games 

bring into the English class and are eager to implement them to enhance 

the ambiance in it.   

Item 7: Playing games in class makes me feel less stressed. 

Sample: 34 students           Room: Eighth Grade A 

Table 9: Frequency and percentage in the survey: Item N° 7 

Playing games in class makes me feel less stressed. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 7 

Always 14 41% 

Often  13 38% 

Sometimes  7 21% 

Rarely  0 0% 

Never  0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 7: Frequency and percentage in the survey: Item N° 7 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
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Students 41% 38% 21% 0% 0%
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Item N°7: Playing games in class makes me 

feel less stressed.
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Authors: José, Mariscal (2017) 

 

Through this item, students expressed that, most of the time, they 

feel less stressed when they play games in class. This is due to the fact that 

games fulfill young learners with joy and energy and helps them engage 

with the learning process without even realizing about it.  

Item 8: I feel encouraged to speak English with the use of playful 
activities. 

Sample: 34 students           Room: Eighth Grade A 

Table 10: Frequency and percentage in the survey: Item N° 8 

I feel encouraged to speak English with the use of playful activities. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 8 

Always 18 53% 

Often  10 29% 

Sometimes  6 18% 

Rarely  0 0% 

Never  0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 8: Frequency and percentage in the survey: Item N° 8 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 

Always Often Sometimes Rarely Never

Students 53% 29% 18% 0% 0%
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Item N°8: I feel encouraged to speak 

English with the use of playful activities.
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Authors: José, Mariscal (2017) 

 

These figures show that the use of playful activities encourage 

students to speak English and they are aware of it. When applying fun 

resources in class, young learners feel motivated to actively participate and 

make use of the target language in a way that they would not otherwise.  

Item 9: I consider my oral expression is not completely developed. 

Sample: 34 students           Room: Eighth Grade A 

Table 11: Frequency and percentage in the survey: Item N° 9 

I consider my oral expression is not completely developed. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 9 

Strongly agree  1 3% 

Agree  1 3% 

Neither agree nor disagree 2 6% 

Disagree 14 41% 

Strongly disagree 16 47% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 9: Frequency and percentage in the survey: Item N° 9 
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Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

A very high percentage of the students agreed with the fact that their 

oral expression is not totally developed, being this the reason for which it is 

necessary to implement activities to help them sharpen their oral skills, in 

order for them to have a good general English performance.  

Item 10: When I speak English, I feel afraid to be laughed at. 

Sample: 34 students           Room: Eighth Grade A 

Table 12: Frequency and percentage in the survey: Item N° 10 

When I speak English, I feel afraid to be laughed at. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 10 

Strongly agree  15 44% 

Agree  12 35% 

Neither agree nor disagree 5 15% 

Disagree 2 6% 

Strongly disagree 0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 10: Frequency and percentage in the survey: Item N° 10 

Strongly
agree

Agree Neither agree
nor disagree

Disagree Strongly
disagree

Students 56% 26% 18% 0% 0%
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Item N°9: I consider my oral expression is not 

completely developed
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Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Most of the students surveyed expressed that they feel afraid that the 

others laugh at them when they are speaking English. This may be due to 

the lack of confidence but also to the lack of respect from the classmates, 

who make fun of the student who is speaking. Therefore, ethics and values 

need to be taken into account in the English class, as well.  

Item 11: Playful activities help me develop my oral expression. 

Sample: 34 students           Room: Eighth Grade A 

Table 13: Frequency and percentage in the survey: Item N° 11 

Playful activities help me develop my oral expression. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 11 

Strongly agree  16 47% 

Agree  11 32% 

Neither agree nor disagree 7 21% 

Disagree 0 0% 

Strongly disagree 0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 11: Frequency and percentage in the survey: Item N° 11 

Strongly
agree

Agree Neither
agree nor
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Item N°10: When I speak English, I feel 

afraid to be laughed at.
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Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Most of the students agree with the idea that their oral expression will 

be developed with the help of playful activities. These answers show that 

students consider this kind of activities as a suitable tool to sharpen their 

oral skills, for which the solution to the problem detected must be oriented 

towards that. 

Item 12: The use of play makes the class environment more pleasant. 

Sample: 34 students           Room: Eighth Grade A 

Table 14: Frequency and percentage in the survey: Item N° 12 

The use of play makes the class environment more pleasant. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 12 

Strongly agree  18 53% 

Agree  10 29% 

Neither agree nor disagree 6 18% 

Disagree 0 0% 

Strongly disagree 0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Graphic 12: Frequency and percentage in the survey: Item N° 12 
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Item N°11: Playful activities help me 

develop my oral expression.
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Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

A very high percentage of the students agree that the class 

environment is more pleasant through the use of play.  Pupils enjoy even 

more the English class when there is an activity that involves play, which 

makes the class atmosphere more agreeable.  

Item 13: The constant execution of games will help me to socialize with 
my classmates. 

Sample: 34 students           Room: Eighth Grade A 

Table 15: Frequency and percentage in the survey: Item N° 13 

The constant execution of games will help me to socialize with my 
classmates. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 13 

Strongly agree  12 35% 

Agree  16 47% 

Neither agree nor disagree 3 9% 

Disagree 2 6% 

Strongly disagree 1 3% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 
 

Strongly
agree

Agree Neither
agree nor
disagree

Disagree Strongly
disagree

Students 53% 29% 18% 0% 0%
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Item N°12: The use of play makes the class 

environment more pleasant.
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Graphic 13: Frequency and percentage in the survey: Item N° 13 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Most of the students expressed that they agree with the idea that the 

constant execution of games will help me to socialize with my classmates. 

These figures show that students are aware of the social benefits that play 

brings into the classroom, fostering values such as friendship, respect and 

solidarity.  

Item 14: Organized play will allow me to speak English in a more 
spontaneous way.   

Sample: 34 students           Room: Eighth Grade A 

Table 16: Frequency and percentage in the survey: Item N° 14 

Organized play will allow me to speak English in a more spontaneous 
way.   

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 14 

Strongly agree  13 38% 

Agree  15 44% 

Neither agree nor disagree 5 15% 

Disagree 1 3% 

Strongly disagree 0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

Strongly
agree

Agree Neither
agree nor
disagree

Disagree Strongly
disagree

Students 35% 47% 9% 6% 3%
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Item N°13: The constant execution of 

games will help me to socialize with my 
classmates.



 

64 
 

 

Graphic 14: Frequency and percentage in the survey: Item N° 14 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Students express through these answers that they agree with the fact 

that play, used in a structured and organized way, will help them speak 

English in a more natural and spontaneous way. This is because young 

learners are engaged to speak in a foreign language when they are provided 

with fun activities.   

Item 15: The implementation of a didactic manual with playful activities 
will make classes more dynamic. 

Sample: 34 students           Room: Eighth Grade A 

Table 17: Frequency and percentage in the survey: Item N° 15 

The implementation of a didactic manual with playful activities will 
make classes more dynamic. 

CODE CATEGORY FREQUENCY PERCENTAGE 

Item 

N° 15 

Strongly agree  18 53% 

Agree  11 32% 

Neither agree nor disagree 5 15% 

Disagree 0 0% 

Strongly disagree 0 0% 

Total  34 100% 

Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
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Agree Neither
agree nor
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Students 38% 44% 15% 3% 0%
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Item N°14: Organized play will allow me to 

speak English in a more spontaneous way.  
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Authors: José, Mariscal (2017) 
 

Graphic 15: Frequency and percentage in the survey: Item N° 15 

 
Source: Survey at 8th Grade Room A at Veintiocho de Mayo High School 
Authors: José, Mariscal (2017) 

 

Most of the students polled welcome the idea of implementing a 

didacriv manual with playful activities in order to make English classes more 

dynamic. These positive answers give way to the application of a didactic 

manual focused on playful activities to develop students’ oral expression.  

3.8 PEARSON CHI-SQUARE TEST OF VARIABLE CORRELATION 

The objective of the Pearson Chi-Square test to determine 

statistically if the variables keep a relationship between them. 

Table 18: Influence of playful activities on students’ oral expression 
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Agree Neither
agree nor
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Students 53% 32% 15% 0% 0%
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Item N°15: The implementation of a didactic 

manual with playful activities will make 
classes more dynamic.
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Source: Results taken from the SPSS software 
Authors: José, Mariscal (2017) 

 

A PSSP software was used to obtain the Pearson Chi-square results. 

Thus, in order to prove that the variables of this research (Oral expression 

and Playful activities) are related, the figures must range from 0,00 to 00,5. 

The results obtained are 0,00 as illustrated in the next table:  

Table 19: Chi-square results  

 
Source: Results taken from the SPSS software 
Authors: José, Mariscal (2017) 

Graphic 16: Influence of playful activities on students’ oral 
expression 
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Source: Results taken from the SPSS software 
Authors: José, Mariscal (2017) 

 

3.9 TRIANGULATION OF RESULTS  

The data obtained through the application of the different techniques 

and instruments were thoroughly analyzed, giving way to a contrast in the 

results obtained. The principal of the high school is not satisfied with the 

English situation in the institution but he does not do anything to mitigate 

the problem.  

The English teacher is aware of the importance of playful activities in 

order to improve students’ oral expression. However, she does not give 

room to them, due to the activities she is required to carry out. 

The students are eager to perform playful activities in class, alleging 

that this will motivate them to learn English and that they will enhance the 

classroom environment. 
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3.10 CONCLUSIONS AND RECOMMENDATIONS  

Conclusions  

Once the results obtained were interpreted by the authors, the following 

conclusions were established:  

 The students’ level of oral expression is not the required one according 

to the parameters established. 

 All parties involved in the problem are aware of the English defficiency 

detected but do nothing against it.  

 Playful activities have been poorly and innapropriately used in the 

English class.  

 

Recommendations   

Based on the conclusions obtained, the authors suggest that: 

 Students should be provided with activities and tasks aimed at 

developing their oral expression in the frame of their corresponding 

language level.  

 Teachers and educational authorities should pay more attention to the 

problems English learners struggle with and work together to mitigate 

them.  

 Playful activities should be implemented in the classroom in order to 

enhance the quality of the English learning process.  
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CHAPTER IV 

THE PROPOSAL  

 

4.1 TITLE 

Design of an educational guide focused on role-play activities for the 

oral production development. 

4.2 JUSTIFICATION 

The authors of this work carried out a diagnosis through the 

application of techniques, such as observation to the English class, a survey 

to students and two interviews addressed to the both the principal of the 

high school and the English teacher. The results obtained through this 

diagnosis helped to corroborate the deficiency in students’ oral expression 

and showed the urgency to come up with a solution.  

It has been found out that activities to develop students’ oral skills do 

not have the appropriate importance in the English class. More emphasis is 

done in other areas, such as reading and writing. However, oral expression 

has been proved to be the most used form of communication, due to its 

speed and practicality, being this one of the reasons for which a greater 

relevance should be given to it.  

In this regard, playful activities turn up as a powerful tool to engage 

students to speak English, since it provides pupils with fun and joy, making 

them eager to learn and to actively participate in class. In addition, the 

advantages of game in young learners have been scientifically tested and 

is highly recommended to apply at school. 

The beneficiaries of the didactic manual advocated in this project are 

not only the English students, but also the people around them, such as the 

teacher, family and friends. These students will acquire skills and values 

that will help them to have a better academic performance in the short term 

and a better professional one in the long term.  
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4.3 OBJECTIVES 

4.3.1 GENERAL OBJECTIVE 

 To provide students’ English language oral expression through the 

implementation of playful activities in order to help them reach the 

corresponding language level.  
 

4.3.2 SPECIFIC OBJECTIVES 

 To interpret and follow the rules of playful activities.  

 To identify the appropriate vocabulary according to the situation.  

 To improve learners’ English pronunciation through the implementation 

of oral tasks.   

 

4.4 THEORETICAL ASPECTS 

4.4.1 LINGUISTIC  

This linguistic axe of this proposal is based on the communicative 

approach, in which language is the key element of the curriculum, boosting 

the learning process through communication in action.  In addition, through 

the use of playful activities, students are engaged to speak, and in order to 

do that, they make use of paralinguistic elements, such as gestures, mimes, 

facial expressions, etc.   

4.4.3 PEDAGOGICAL  

This proposal meets the pedagogical needs of young learners, since 

it is created based on constructivism, which helps them build knowledge 

through actual experiences of the world through play. It also boosts 

students’ active and significant learning, since what they will learn through 

these activities will serve them for the rest of their lives.  

4.4.4 SOCIOLOGICAL  

The activities proposed in this didactic manual have a sociological 

basis since through play students establish contact with each other and 
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learn about the social conventions of a society. Moreover, they establish 

solid social links when working in groups, learning not only the content itself 

but also cooperation and solidarity.  

4.4.5 PHILOSOPHICAL  

The philosophical base of this proposal relies on the axiological and 

esthetical aspects of the activities advocated in it. Values are implicit when 

playing due to the fact that it must be carried out in frame of respect and 

tolerance towards others, fostering the Interculturalism that comes along 

with learning a foreign language. For the aesthetic aspect, the scenario to 

carry out a playful activity must organized in advance, reason why precise 

guidelines are given.  

4.4.6 LEGAL 

The present proposal was created taking into account the 

Ecuadorian Constitution which supports the intercultural bilingual education 

system, in which English as a foreign language has a privileged place. In 

addition, the Organic Law of Intercultural Education, the Good Living 

National Plan and the National Curriculum Guidelines were consulted to 

adapt the activities in this didactic manual.  

4.5 FEASIBILITY FOR ITS APPLICATION 

This proposal is feasible due to the following aspects:  

4.5.1 FINANCIAL 

The application of this proposal is low cost. The only fee is related to 

making copies from the appendixes proposed and will be covered by the 

authors.  

4.5.2 TECHNICAL 

No technical support is required for the application of this proposal. 

This means that if the institution does not have any equipment, this didactic 

manual can still be applied.  



 

72 
 

4.5.3 HUMAN 

The human feasibility of the application of this proposal lies on the 

abilities and motivation that the authors have to carry it out. It is also 

supported by the active participation of the authorities, teachers and 

students involved in it.  

 

4.6 DESCRIPTION OF THE PROPOSAL 

 This proposal is to be applied in the English class and is focused on 

activities that can be performed individually, in pairs or in groups. It starts 

with the table of contents and an introduction to welcome the person who is 

reading it. Then, some recommendations are given for a better performance 

of the activities proposed.  

This didactic manual provides a series of playful activities that include 

role-play and games that can be language or board games. It is up to the 

teacher to select the participants, which can be done with the help of the list 

or in a random way.  

This didactic manual is structured as follows: six main units with a 

general objective for the whole section. Each unit contains three topics and 

a playful activities per topic. The activities proposed have been adapted to 

the contents of the book that students use, which is given by the Ministry of 

Education.  

Each activity in this manual is thoroughly detailed. An approximate 

time to carry it out is provided as well as the number of participants and the 

preparation needed, which is often the use of an additional resource, 

located in the appendix section. Moreover, there is room to write down the 

date in which it is performed.  
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4.7 CONCLUSIONS 

The authors of this proposal have reached the following conclusions: 

 It is feasible, taking into account the financial, technical and human 

aspects.  

 It was created taking into account the position of different authors 

regarding both the independent and dependent variables.  

 It helps mitigate the problem detected since it was adapted to the 

needs young learners have.  
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APPENDIX 4 
 

Instruments of investigation: 

- Observation guide 

- Survey questionnaire  

- Interview questionnaire  
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OBSERVATION GUIDE 

Teacher’s name: 
________________________________________________  
Number of students in class: Boys: ______ Girls: ______ 

Course: __________________ Date:  __________________ 

Start time: __________________ End time: __________________ 
 

Objective: This observation aims to analyze the interaction between the 

students and the English teacher from Eighth Grade Room “A”, as well as 

the methodology and resources used for their oral expression development.  

Behavior criteria YES NO Observations  

1. The teacher speaks 
English throughout the 
class.   

   

2. The teacher pronounces 
in a correct way.   

   

3. Students speak English 
with their classmates.   

   

4. Students speak 
voluntarily in class.  

   

5. The teacher uses playful 
activities in class. 

   

6. Students perform games 
in class. 

   

7. Students feel confident 
when speaking English.  

   

8. Students speak without 
unnecessary pauses. 

   

9. The teacher has 
students work in groups.  

   

10. The teacher uses other 
resources than the 
English book.    
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF EDUCATION 

SCHOOL OF LINGUISTICS AND LANGUAGES 
 

 Survey addressed to the Eighth Grade students, Room “A”  

Objective: To analyze the influence of playful activities on students’ English oral 
expression. Please, read the statements carefully and mark with an X the option 
that best fits your answer. 
The code labels are as follows:  

(1) Never    (2) Rarely    (3) Sometimes   (4) Often    (5) Always 

Nº Item 1 2 3 4 5 

1  
I am able to express my ideas in English 
with fluency.  

     

2  
I take a lot of time looking for the 
appropriate English words.  

     

3  
I feel confident when I speak English in 
front of my classmates.   

     

4  
My English teacher carries out playful 
activities in class.  

     

5  I enjoy participating in playful activities.  
     

6  
Educational games make learning English 
less difficult.   

     

7  
Playing games in class makes me feel less 
stressed.  

     

8  
I feel encouraged to speak English with the 
use of playful activities.  

     

 

The code labels are as follows:  
(1) Strongly disagree  (2) Disagree  (3) Neither agree or disagree  (4) Agree  (5) Strongly agree. 

Nº Item 1 2 3 4 5 

9  
I consider my oral expression is not 
completely developed. 

     

10  
When I speak English, I feel afraid to be 
laughed at.  

     

11  
Playful activities help me develop my oral 
expression.  

     

12  
The use of play makes the class 
environment more pleasant.  

     

13  
The constant execution of games will help 
me to socialize with my classmates. 

     

14  
Organized play will allow me to speak 
English in a more spontaneous way.   

     

15  
The implementation of a didactic manual 
with playful activities will make classes 
more dynamic. 
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UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF EDUCATION 

SCHOOL OF LINGUISTICS AND LANGUAGES 

Interview addressed to the 28 de Mayo High School’s Principal  

Objective: To analyze the influence of playful activities on the students’ 
English language oral expression.   

Questionnaire  

1. Before becoming principal, did you work as teacher? 

Yes, but only for two years. I used to work as a Mathematics teacher.  

 

2. Do you consider English as a subject with top priority in your 

school? Why? 

Yes, I consider that English is quite necessary in today’s globalized 

world, because it offers us with skills to succeed in it.  

 

3. Do you keep up to date with English teachers’ performance? 

Not in a direct way, I get informed when we have teachers’ assembly.  

 

4. Do you know what the general English level of students in your 

high school is? 

I think there are different levels. I don’t dare to say which one.  

 

5. Do the classrooms have the necessary materials for an efficient 

English teaching? 

I wouldn’t say so. We have some laboratories but they do not work, due 

to the lack of maintenance and classes are not equipped with the right 

material.  

 

6. Have you ever asked students about their English classes?  

Just once or twice, when there have been English festivals in our high 

school.  
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UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF EDUCATION 

SCHOOL OF LINGUISTICS AND LANGUAGES 

 

Interview addressed to the English Teacher from Eighth Grade,  

Room “A” 

Objective: To analyze the influence of playful activities on the students’ 
English language oral expression.   

 

Questionnaire  

1. Do you consider that oral expression is a paramount skill to be 

developed for the students’ satisfactory English performance? 

Why? 

Yes, it is. Because oral expression is the skill that really proves that you 

speak English. We can be good at reading or writing, but oral 

communication is the most used form to express our feelings and ideas 

in a realistic way. Students should work harder in their oral skills to 

succeed in the English language. 

 

2. What do you consider is your students’ level of oral expression? 

There are different levels, even if they are in the same classroom. There 

are one or two that are A1 but the rest of them really struggle with the 

English language.  

 

3. Based on your teaching experience, what are the main factors that 

affect students’ oral expression? 

The environment plays in important role in students’ oral skills, because 

the more they are surrounded by the language, the more they engage 

with it and are able to produce speech in English. Inner motivation is also 

important; when students are motivated they learn.  
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4. What kind of activities do you carry out to improve learners’ oral 

expression? 

To be honest, I hardly carry out oral activities, because I need to keep 

up with a schedule and due to different reasons, we are always behind 

it, so I concentrate in the activities we are required to finish.  

 

5. Have you ever had your students perform any playful activity? If 

yes, what type of activity?  

Yes, we have played bingo and a board game once. It was great, I really 

want to introduce new playful activities to them, because they love them.   

 

6. What do you think about the idea of creating a didactic manual with 

a range of playful activities to be carried out in your English class?  

It would be really helpful, because that is the kind of tools that we are 

not provided with. Students and I would be really happy with it.  
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APPENDIX 5 
 

- Didactic Manual of Playful Activities  
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