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ABSTRACT 

 

When it is about grammar, there are so many ways that teachers can 

approach it and have students relate to it, but starting with the basic tense 

it is the most appropriate way of doing so. Structure of a language is very 

important to learn it if students are to use it right and with confidence. It is 

a very unwanted burden to bear when it comes to grammar learning. It is 

undesirable even in students’ first language (L1) now imagine how 

unattractive it is for students to learn it in a foreign language. Just like any 

other language in the world, English is also based in structure and it is the 

skeleton of its meaning and substance. English is a living language. 

However, its grammar and sentence structure will not change ever. It is 

established already in its form, so it is not changeable. The modal verbs 

are the first step in the tense realm. It is the basic sentence and the 

easiest one to learn because it can be related to the everyday things 

people do, the basic routines people do and general truths. Students can 

easily follow the structures in a modal verb sentence because the first 

thing in the sentence can be the subject or the pronoun if the teacher uses 

that type of example. There are many ways to use the modal verbs like 

using imperatives and other structures. The modal verbs are the most 

used in language learning and the one that students can communicate 

with other students and peers. Students need to leave High School with an 

A1.1 level of proficiency according to the CEFR (Common European 

Framework Reference) and that is a basic knowledge of the language that 

gives students the ability to introduce themselves and others, provide 

personal information about their home and belongings to people that know 

them as long as the interlocutor speaks slowly and clearly.   

 

KEY WORDS: PROFICIENCY, GRAMMAR, STRUCTURE, TENSE, 

MEANING 
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RESUMEN 

 

Cuando se trata de la gramática, hay muchas maneras en que los 

profesores pueden abordarla y hacer que los alumnos se relacionen con 

ella, pero a partir del tiempo básico es la forma más adecuada de hacerlo. 

La estructura de un idioma es muy importante para aprenderlo si los 

estudiantes lo usan correctamente y con confianza. Es una carga muy 

indeseable a la hora de aprender gramática. No es deseable, incluso en el 

primer idioma (L1) de los estudiantes, imaginar lo poco atractivo que es 

para los estudiantes aprenderlo en un idioma extranjero. Al igual que 

cualquier otro idioma en el mundo, el inglés también se basa en la 

estructura y es el esqueleto de su significado y sustancia. El inglés es un 

lenguaje vivo. Sin embargo, su estructura gramatical y oracional no 

cambiará nunca. Ya está establecido en su forma, por lo que no es 

modificable.  Los verbos modales son el primer paso en el dominio de 

tiempo. Es la oración básica y la más fácil de aprender porque puede 

relacionarse con las cosas cotidianas que las personas hacen, las rutinas 

básicas que las personas hacen y las verdades generales. Los 

estudiantes pueden seguir fácilmente las estructuras en una oración 

verbal modal porque lo primero en la oración puede ser la asignatura o el 

pronombre si el docente usa ese tipo de ejemplo. Hay muchas formas de 

usar los verbos modales, como el uso de imperativos y otras estructuras. 

Los verbos modales son los más utilizados en el aprendizaje de idiomas y 

los que los estudiantes pueden comunicarse con otros estudiantes y 

compañeros. Los estudiantes deben dejar la escuela secundaria con un 

nivel A1.1 de competencia de acuerdo con el MCER (Referencia del 

Marco Europeo Común) y que es un conocimiento básico del idioma que 

brinda a los estudiantes la capacidad de presentarse a sí mismos y a 

otros, proporcionar información personal sobre su hogar y sus 

pertenencias a personas que los conocen siempre que el interlocutor 

hable lenta y claramente. 

 

PALABRAS CLAVE: COMPETENCIA, GRAMÁTICA, ESTRUCTURA, 

TIEMPO, SIGNIFICADO 
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INTRODUCTION 

 

The essence to use grammar correctly can be difficult when the 

problem is not found in students. The right questions have to be made in 

order to get the right answers to the problem. The context of the 

investigation should also be addressed properly just like the conflict and 

the formulation of the problem so the proposal could be justified in a 

rational manner. This problem that many students have when it comes to 

grammar can be resolved with the right proposal.  

The problems in the Pedro J. Montero were found in the wrong 

usage of the MODAL VERBS. Most students could not even make a 

sentence that would be properly structured and coerced. The situation was 

related to the lack of proper English grammar classes, no motivation for 

students to practice beyond the classroom, no intentions of studying 

grammar on their own, no proper material, no updated material from the 

institution, lack of proper assessment, lack of feedback to students and no 

periodically evaluations. In the following chapters, the problem was 

identified, described, scientifically addressed, given general and specific 

objectives and justified as well.  

The methodology of the situation is addressed in chapter two and in 

chapter three, the mathematical results are discussed sustaining the 

backup of the present problem and statistically reported. Chapter four is 

based on the proposal, the recommendations and suggestions to go about 

it.    
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CHAPTER 1 

 

THE PROBLEM 

 

CONTEXT OF INVESTIGATION 

 

This investigation focuses on the population of Pedro J. Montero 

high school, Zone 8, District 3, Circuit 7, in Guayas province, county of 

Guayaquil, parish Tarqui, first Bachillerato, within the school period 2016-

2017. 

 

 The school Pedro J. Montero is located in the neighborhood called 

Las Orquídeas, in northern Guayaquil city within an industrial area near 

the Daule Road, the latter one connected by the Francisco de Orellana 

Avenue -a main artery of the sector-, in which around four thousand 

families have settled. 

 

During the 1990’s, the only public school available was Rosa 

Paredes Jumbo, with limited space for the yet growing population.  Rosa 

Paredes schoolused to rapidly run out of space for new 

students’enrollment, due to the fast growth of the population of the area, 

which created the necessity of a new public school for the sector in order 

to resolve the problem that year by year parents and students hopelessly 

had faced.   

 

In January of 1997 the Users Front, a neighbor committee 

conformed with the main objective of finding solutions for different needs 

of the community, requested the collaboration of the UNE (Unión Nacional 

de Educadores, or National Union of Educators) to establish a new 

educational unit in the area.  The high school started operations in May of 

1997 in the facilities of the Public Elementary School Rosa Paredes 
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Jumbo, which counted only with a Main wall structure and just-graduate 

teachers from the Faculty o Philosophy and Literature of the State 

University of Guayaquil, who were applying to enter in the public education 

roll, and one licensed public teacher to justify the functioning of the school.  

The name of the new public high school at Las Orquídeas neighborhood 

was Colegio Fiscal Cinco de Febrero, being the first high school of this 

community.  Months after the school initial operations, the Users Front 

along with the parents and the staff of teachers expropriated an area in 

front of Rosa Paredes school, located in block 1021, plot number 44, 

which instead of serving as a green area for the community, had become a 

garbage dump.  The plot was transformed into a school facility, made of 

cane walls and zinc sheets.   

 

Finally, with all the changes brought by the government of President 

Rafael Correa, including the implementation of a new Law of Organic and 

Intercultural Education with its own regulations, a turning point was 

produced within the entire educational system.  On the 11th of April of 

2013, the educational authorities resolved the reorganization of some 

educational institutions to be decreed.  Thus, the public institutions Cinco 

de Febrero and Santiago Roldós with their corresponding divisions of 

elementary, middle and high school and their morning and evening shifts 

were restructured and merged into the new UnidadEducativa Fiscal 

General Pedro J. Montero (Public Educational Unit General Pedro J. 

Montero),   The Rectorate of this new school unit henceforth was in charge 

of Professor Pedro Ricardo Holguín Ponce, under Administrative 

Resolution Number 061-2013, Educational District Direction Pascuales-1, 

Los Vergeles. 
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CONFLICT SITUATION 

 

The history of Pedro J. Montero high school has overcome many 

difficulties until it is now established, recognized and supplied by the 

government and the educational authorities.  However, in the academic 

area there are still several problems that need attention, such as in the 

area of LenguaExtranjera(Foreign Language), in which different problems 

have been observed, such as the deficiency of linguistic competence, 

especially in the use of modal verbs by the intermediate students of 

English, specifically in First Bachillerato course. 

 

The context of this research is based on the observation of the 

common use and misuse of modal verbs among students of English, and 

that it represents for them a challenge to overcome through their own 

process of learning a foreign language.  According to our observations, 

intermediate students of English in First Bachillerato of high school Pedro 

J. Montero present problems in the correct use of modal verbs because of 

several reasons:  for instance, modals do not suit to the majority of 

structures ruling the English Language; besides, there is a list of modals, 

some of them with similar meanings, but sometimes with different uses; 

another reason might be that learners would prefer to use adjectives or 

nouns to avoid modals, which does not always sound natural; and finally, 

there is the problem of the tenses, ‘how can I use this in the past, or in the 

future?’, may one ask.  While all these refer to the student’s attitude, the 

teacher’s attitude and texts are other factors of failure in the correct use of 

modals. 

 

As we mentioned, other reasons could be related to the kind of 

intervention of the teacher in class, or the use of confusing or deficient 

course books.  To give an example, a course book could oversimplify 

instruction of modal verbs, while another course book would give a 
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complicated explanation that for students and teachers would be difficult to 

understand.  On the other hand, teachers’ explanations may result 

confusing in regards to modal verbs, as they are unique to English 

Language, and many teachers may not be native speakers.  Moreover, if 

teachers do not link modals to their functions, rather than to the meanings, 

students might forget them easily.  Tara Armsten (2014) summarizes the 

problems in that “English language learners are often confused by modal 

verbs because they are used differently than other verbs and in a wide 

variety of situations such as asking for permission and giving advice.” As 

seen, the problem of the misuse of modal verbs does not refer only to the 

students of Pedro J. Montero high school, but also for others who try to 

learn English around the world. 

 

Yet, in the public school Pedro J. Montero, it is easy to make an 

informal test to intermediate students by just asking them simple 

questions, such as ‘what can I do for you?,’ or ‘may I help you?’, after 

which students would respond incorrectly in regards to grammar accuracy, 

though they would answer correctly in regards to the function of the 

question.   This problem is highlighted by the fact that public institutions 

curriculum offers few hours of English classes per week.  These problems 

of deficiency in language competence in students called our attention, 

therefore it is the target of this investigation. 

 

SCIENTIFIC FACT 

 

Within observations done in Pedro J. Montero high school, zone 8, 

District 3, Circuit 7, Province of Guayas, Parish of Tarqui, within the 

academic period 2016-2017, to the students of First Bachillerato course, a 

deficiency of linguistic competence was detected. 
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Diagnostic tests were made to students of this group in which 

several linguistic problems came to our sight, but especially the lack of 

competence in the use of modal verbs.  The percentage of students that 

make mistakes when using modal verbs or avoid using them by changing 

to other verbs that do not perform the same function is of a 90%.  This fact 

led us to make a question:  What is happening in this group of students 

that might be resulting in a deficiency of linguistic competence in the use 

of modals?   

 

Still, there were more unanswered questions about this research 

that we needed to clarify, such as if the teacher’s English Language 

competence has something to do with the deficiency of linguistic 

competence of the students of Pedro J. Montero school, or if the strategies 

the teacher uses are not the correct ones to reach the learners. 

 

CAUSES 

 

 Building on the different facts that could have affected on the 

deficiency of language competence in regards to the use of modal verbs 

within the students of First Bachillerato at Pedro J. Montero high school, 

we defined three possible causes: 

 

-Teacher is not applying the correct methodology  

-Deficiency of technological resources. 

-Didactic material is not well used. 

  

Yet, in this research it was suggested that the methodology of the teacher 

may have an important impact in what the students’ linguistic competence 

will be.  The use of the correct strategies for teaching is perhaps the most 

important factor in the development of linguistic competence.  The 

Malaysian study by the Canadian Center of Science and Education (2013) 
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states that “to improve understanding on modals, the teaching of modals 

should be done in a structured way. “(p. 104). 

 

 Not less important is the fact that the use of technological resources 

must be incorporated in ELT, considering that students are completely 

familiarized with new technologies and that they are considered digital 

natives, it would be of great interest for them to be presented the grammar 

rules in a digital format, such as a slide presentation, or video.  This would 

be of aid in the development of their linguistic competence. 

 

 Finally, the correct use of didactic material and its correct 

elaboration is a relevant factor in the development of English language 

competence.  Due to the incorrect application of didactic material, students 

might get confused and learn the structures incorrectly or simply they do 

not learn them.  

 

 For these reasons the focus of this research will be to prove that the 

approach the teacher gives to the teaching and learning process for 

students of First Bachillerato of Pedro J. Montero high school, as well as 

the use of technology and the correct use of didactic materials are the 

causes of the deficiency of linguistic competence in this target group.   

 

PROBLEM FORMULATION 

 

How does the use of modal verbs influence in the development of 

linguistic competence in the students of First Bachillerato course at Pedro 

J. Montero high school, Zone 8, District 3, Circuit 7,Province of 

Guayas,Parish ofTarqui, within the academic period 2016-2017? 
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GENERAL OBJECTIVE 

 

To analyze the influence of the use of modal verbs in the 

development of linguistic competence through bibliographical and 

statistical analysis, in order to design a booklet with activities based on 

modal verbs. 

 

SPECIFIC OBJECTIVES 

 

• To describe the influence of the use of modal verbs within the 

theoretical and practical knowledge through statistical and field 

analysis.  

• To define the linguistic competence, through bibliographical and 

statistical analysis based on a survey to the students and an interview 

to the English teacher. 

• To design a booklet with activities based on modal verbs, through the 

information gathered. 

 

JUSTIFICATION 

 

English Language Teaching has undergone several changes 

throughout centuries, from the Grammar Translation Method in the 19th 

century to the Communicative Language Teaching Method.     The first 

one is derived from the teaching of languages such as Latin and Greek 

during the 17th and 18th centuries, in which the main objective was not 

precisely communication, but reading and writing were as well important 

skills to be developed.  On the contrary, the last example was based on 

the necessity of the development of communicative competencies.  Each 

of these and other methodologies have their own strategies, created in 

order to formulate intense curricula with the main goal of having students 

learn the English Language, which in the twentieth century became the 
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most common language to be studied, practiced and learned around the 

world. 

 

According to Rico (2005), during the nineteenth Century many 

methodological innovations were made in the educational field, but 

“practically all of them had the linguistic competence as an aim, oral as 

well as written, though other times the nature of language and its learning 

had been of major emphasis.” (p.88).   

 

Also the same article by Rico (2005) shows that in the Grammar 

Translation method the most important thing was the linguistic use itself, 

implicating the structure of grammar rules. (p.88). 

 

Strategies in ELT (English Language Teaching) have also become 

a popular topic of talks among teachers’ communities, and as trends go 

back and forth, theories are tested and proved to be right or wrong.  Some 

of the strategies teachers most use are based on old methodologies while 

others are particularly modern, causing a wide range of results in different 

groups of students.  Therefore, in proficiency tests, there is a variety of 

mistakes, many of them fossilized in the learner’s minds and difficult to 

change, mainly in grammar accuracy.  A very special case is the use of 

modal verbs, subject to this investigation, because while English 

Language students learn to communicate in English –as modern 

methodologies aim to-, some particular structures such as modals, suffer 

the effects of a lack of correction. 

 

Through the observation of several problems with the use of modal 

verbs in the students of First Bachillerato course of Pedro J. Montero high 

school, a necessity of implementing new strategies in the teaching and 

learning process of modal verbs has been detected.   Therefore, this 

research is aimed to students of First Bachilleratoand focused on the 
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development of linguistic competence-especially in regards to the correct 

use of modal verbs- that is still the main objective in the educational field 

despite of the application of recent methodological innovations that 

highlight the importance of communication over accuracy, in which this 

study will prove that accuracy is as important as communicative goals.   

 

The Organic Law of University Education (Asamblea Nacional 

Constituyente, 2010), promotes the investigation with educational 

purposes. 

 

Public university institutions may create complementary sources of 

income in order to improve their academic capacity, invest in 

investigation, in the placement of scholarships and economical help 

(…) as long as these incomes are destined exclusively and with 

proof to (…) technical advice services, consultory and others that 

constitute sources of alternative income for Universities and 

Politechnical Schools, public or private. (p. 10). 

 

Due to this fact, it is justified the use of University resources, as well 

as students’ time to dedicate to the investigation of important problems of 

the educational field that can be remediated with the help of these kind of 

research. 

 

RESEARCH QUESTIONS 

 

1. Influence of the use of modal verbs in the development of linguistic 

competence. Design of booklet with activities based on modal 

verbs. 

2. How do new strategies could be used for the teaching and learning 

of English language? 
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3. Up to what extent are students of Pedro J. Montero high school 

able to  use modal verbs correctly? 

4. What is linguistic competence and how important is to develop 

linguistic competence for EFL students? 

5. How necessary is to develop a booklet with activities based on 

modal verbs in order to improve linguistic competence of the 

students of Pedro J. Montero high school? 
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CHAPTER 2 

 

THEORETICAL FRAMEWORK 

 

BACKGROUND OF THE STUDY 

 

Sánchez and Alonso(2005)made the investigation Contrastive Study of the 

Use of English Modal Verbs and their Semantic Organization.This 

investigation reached the following conclusions: 

 

1. “The outcome of the proposed tasks performed by the students of 

EFL, indicate that they only recognize with sufficient clarity the most 

used functions”. (p. 101).   

2. The correct use of modals depends on different factors. 

The cognitive organization which native and non-native 

speakers of English present with regard to modal verbs in 

English and on how this organization influences the use of 

these forms in the subjects’ own production. (…) Native 

speakers follow mainly semantic criteria in their organization 

strategies and their actual use, while non-native speakers’ 

decisions are strongly governed by formal and grammatical 

principles. (p. 95). 

 

Theselead us to conclude that the forms of modals and their 

different functions are at the core of the problems of the language 

competence deficiency in these students, especially with the use of 

modals for obligation ‘must’ and ‘have to’, in which there are differences in 

structure, while their function is very similar.  These are typically the same 

results found in our observations in Pedro J. Montero school, with the 

students of First Bachillerato course. 
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The Canadian Center of Science and Education (2013) performed a study 

Malaysian ESL Student’s Syntactic Accuracy in the Usage of English 

Modal Verbs in Argumentative Writing. In their investigation they 

concluded the following: 

 

1. One of the main problems in learning and teaching English as a 

second language is the complexity of the modal auxiliary system. 

Different notions are expressed in the standard formal English 

which may range from permissions to obligations. Modals, in some 

ways, play a role to the semantics of useful communications as it 

forms an essential aspect of the society and being the most 

important element in human language. The knowledge of grammar 

is considered important to facilitate communication and without it 

communication will fail due to lack of structure. 

2. The “research findings showed that Malaysian students had little 

problem using modal verbs grammatically in argumentative writing.” 

(p. 98).   

3. By teaching structures to students of EFL, they will acquire the 

accuracy in the use of modal verbs, therefore increasing their 

language competence in this area. (p. 104). 

This information was the start of some deductions:   

a) That students of Malaysia should have gone through a different kind 

of teaching and learning process, or  

b) That other facts could have made them succeed in the use of 

modals. 

 

Part of the answer was found within the same research, in point 2, 

where we see that they had gone through the structure of modal verbs in 

order to facilitate their linguistic competence.  Finally, although students of 

the Malaysian study succeeded in the use of modal verbs, we can see that 

the approach they had followed is the reason of their achievement. 
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Thompson (2002)wrote the article Helping Students with Modals in the 

UniversitadegliStudi di Milano-Bicocca of Italy - 2002.  The article 

mentions the following considerations: 

 

1. When asking students to learn modal auxiliaries and modal 

equivalents, ESL/EFL teachers are asking them to learn how to 

form these modals correctly, recognize categories of modality, and 

choose the appropriate modal for expressing modality. (p. 1) 

2. It is necessary to teach students modals considering three 

important areas:  form, categories of modality, and use. (p.1) 

3. We ask our students to learn a lot when we ask them to learn modal 

auxiliaries and modal equivalents.  There are, first of all, the myriad 

forms taken by the various modals, some of which have subtle 

distinctions. (p.1) 

4. Modals are different from other auxiliaries because they have 

meaning, implying grammar and semantic properties. (p.1) 

5. Modals are considered a complex unit and one may not find it easy 

to put together such intricacy into something that is meaningful to 

learners. If one managed to reduce the complexity of the modals, 

ESL learners may find learning English modals to be less 

problematic. (p.1) 

 

From Thompson’s article can be learned that modals are a set of 

verbs or so called auxiliaries that constitute the source of difficulties for 

ESL students all around the world.  Many forms and meanings, the fact 

that we need to deep into form, category and further into use, and 

grammatical and semantic differences seems to be sort of a huge load for 

student’s brains.  Therefore it represents a challenge to learn how to use 

modals correctly in order to develop linguistic competence.  On the other 

hand, in his article, Thompson has mentioned that by reducing the level of 

complexity of the lessons, referring to the different strategies that a 



 

17 

teacher should take in order to see better results, students will show the 

expected outcomes when learning modals. 

 

Espinoza (2015) in his master thesis Strategies for Learning Through 

Audio-visual Aids in the Study of the Subject English 1 in the State 

University of Guayaquil, Ecuador – 2015. From the investigation we learn 

some conclusions: 

 

1. The absence of motivational activities affects the development of 

linguistic competence in the students. (p.90). 

2. Significant activities contribute to a reduction of stress in the 

classroom.  Therefore, they foster oral and written production of 

students, and help in the development of linguistic 

competence.(pp.90-91). 

3. 80% of students do not agree with the methodology of teachers 

who do not implement new strategies in ELT. (p.139). 

 

Acosta (2013) in her master thesis The Communicative Approach, 

Evaluation to Teachers in the State University of Guayaquil, Ecuador-

2013.  In her investigation she came to the following conclusions: 

 

1. The total of students only use English to communicate during class 

time, and not outside the classroom.  Some of them do not use 

English at all, even in the framework of the English class. 

2. Teachers and students are not looking for opportunities for the 

students’ development of linguistic competence. 

3. It is mandatory to increase the frequency of students’ participation 

in English during class time. 

4. Students think that they need their teachers to include new 

strategies to develop linguistic competence, such as significant 

lessons based on real life situations. 
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The conclusions of this study lead us to recognize the necessity of 

a communicative approach for the teaching and learning process, in which 

the teaching of modal verbs will be an important part of the development of 

linguistic competence in the students.  Besides, the use of new strategies 

and lessons based on real life experiences of students becomes a very 

important factor for them in their teaching and learning process.  Some of 

these strategies include techniques to increase students’ participation in 

class, which would help in the learning of grammar and therefore the 

teaching and learning of modal verbs. 

 

Velasteguí(2014) in her Master thesis Competence-Based Micro-curricular 

Evaluation of the Subject English 1 in the State University of Guayaquil, 

Ecuador-2013. This investigation draws the following conclusions: 

 

1. More than 80% of the students think that they are not developing 

linguistic competence in their learning and teaching process of 

English inside their classrooms, and also think that their teachers 

should apply a competence-based syllabus structured within the 

Common European Framework (CEFR.) 

2. Most of students surveyed in this research consider that the level of 

management of English language should be established and 

specified in the curriculum for each module. 

3. Students think that the application of the CEFR standards will help 

them in the development of linguistic competence. 

 

From this study we learn that the standards of the CEFR should be 

considered when planning the curriculum and teachers must be aware of 

the different aspects of linguistic competence to develop a competence-

based syllabus.  Consequently, the teaching and learning of modal verbs 

could be an easier process. 
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 The investigations above help us understand the necessity of:  

a) The development of linguistic competence 

b) The improvement of teaching of modal verbs 

c) The need of the use of new strategies in ELT for the teaching and 

learning process. 

 

Finally, the present study is based on the following considerations: 

Since all these investigations have been made within the topic of 

linguistic competence and the importance of its development during 

English classes, besides the fact that the teaching and learning of modal 

verbs is a difficult issue in ELT around the world and therefore locally, our 

investigation is based on the following premises: 

 

a) It mustexplore the development of an important part of the linguistic 

competence, the use of modal verbs,  

b) there are not many local studies that focus on the influence of new 

strategies for the teaching and learning of modal verbs in the 

development of linguistic competence, while there are many 

abroad, and 

c) it is motivated by the interest of developing a booklet with activities 

based in new and modern strategies. 

 

THEORETICAL BASE 

 

The following points have been considered for the analysis of the 

theoretical base of this research:   
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Topic 1 of the Investigation: Independent Variable. 

 

Influence of the use of modal verbs 

Dimension 2:  Concept of modal verbs 

Indicator:  Grammar definition of modal verbs 

Dimension 3:  Teaching and learning of modal verbs 

Indicator: Problems in the teaching and learning of modal 

verbs 

 

Topic 2 of the Investigation: Dependent Variable. 

 

Development of Linguistic Competence 

Dimension 1:Concept of Linguistic Competence 

Indicator:Etymology 

Dimension 2:Development of linguistic competence 

Indicator 1: Linguistic competence, linguistics subfields and 

the components of grammar 

Indicator 2: Importance of the development of linguistic 

competence 

 

LINGUISTIC COMPETENCE 

 

Linguistic competence is the system of linguistic knowledge 

possessed by native speakers of a language.  It is distinguished from 

linguistic performance, which is the way a language system is used in 

communication.  Noam Chomsky introduced this concept in his elaboration 

of generative grammar, where it has been widely adopted and 

competence is the only level of language that is studied.(Linguistic 

Competence definition, n.d.) 
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According to Chomsky (1965) in his study Aspects of the Theory of 

Syntax, he defines grammar as universal, and that it welcomes the 

creativity in the use of a language in which it is capable of describing rules, 

exceptions and irregularities, in his own words we read 

 

The grammar of a particular language, then, is to be supplemented 

by a universal grammar that accommodates the creative aspect of 

language use and expresses the deep-seated regularities which, 

being universal, are omitted from the grammar itself. Therefore it is 

quite proper for a grammar todiscuss only exceptions and 

irregularities in any detail. It is only when supplemented by a 

universal grammar that the grammar of a language provides a full 

account of the speaker-hearer's competence.(Chomsky, 1965, p. 3) 

 

Chomsky also indicates that competence is what let us produce and 

understand any kind of utterances of a language, regardless of being 

grammatical or ungrammatical.  Therefore he makes a difference between 

competence and performance of a language. 

 

 In like manner, for Freeman & Freeman (2004), linguistic 

competence is closely related to Linguistics, in which they related the 

study of it to real-life applications, increasing the emphasis of teaching not 

only communication, but also phonemic awareness and phonics, useful for 

reading or speaking, and even for grammar.  They stated about teachers 

that “the more they know about how language works, the more effectively 

they can use language to help students learn.” (p.10)  It is also important 

to “understand language” in order to teach, and consequently to learn a 

language. (p.10) 
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In spite of this, Freeman & Freeman(2004) admit that “written 

language, like oral language, develops best when students focus on the 

message, not the form.” (p.31) 

 

 Moreover, Freeman & Freeman (2004) said that “teacher is 

responsible to help all students develop their language abilities.” (p.12). 

And continued, 

 

one way that humans learn is through oral language. If you look 

around the classroom, you will also see written language. There are 

books, lists on the board, student papers on the wall, and words on 

the computer monitors. Everywhere you look, there is written 

language. Students constantly learn through language, both oral 

and written, inside and outside classrooms. And teachers constantly 

teach their students through language (Freeman & Freeman, 2004, 

p. 12) 

 

Finally, Freeman & Freeman(2004) said that “even though the 

process is complex, most humans use language to communicate 

effectively each day” (p. 51), for which can be concluded that linguistic 

competence is necessary to be developed in order to communicate with 

others. 

 

 As mentioned above, Chomsky, considered the father of generative 

grammar, studied the generative capacity of human beings and their 

native tongue, and mentions that  

 

The study of strong generative capacity is related to the study of 

descriptive adequacy, in the sense defined. A grammar is 

descriptively adequate if it strongly generates the correct set of 

structural descriptions. (Chomsky, 1965, pp. 60,62) 
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 And in his preliminary observations he compared the study of 

strong generative capacity with the study ofweak generative capacity, 

considering in general the study of grammar as a matter of being aware of 

our own production of a language, a linguistic competence, stating that 

“the study of weak generative capacity is of rather marginal linguistic 

interest”, but “it has been shown that certain fairly elementary theories […] 

do not have the weak generative capacity required for the description of 

natural language.” 

 

 Chomsky(1965)concluded that “as linguistic theory progresses to a 

more adequate conception of grammatical structure, it will have to permit 

devices with a weak generative capacity.”  And, expressed that “the 

problem is to impose sufficient structure on the schema that defines 

generative grammar so that relatively few hypotheses will have to be 

tested by the evaluation measure, given primary linguistic data.”  

 

 On the other hand, it was Chomsky who separated linguistic 

competence from linguistic performance, for that competence is a capacity 

while performance refers to the production of language itself.   

 

Importance of the development of linguistic competence 

 

 Summarizing what we have reviewed before, language is 

comprised of a group of symbols and/or signs with which we perform the 

act of communication, a critical action for the survival of the society.  

Sociologists and psychologists, as it can be seen, highlight the importance 

of language as a means of communicating and doing what people want to 

do within their environment, therefore it is of vital importance for human 

beings. 
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 According to Freeman & Freeman (2004), the main goal of linguists 

is to “gain insights into how the human and mind works”, and in their need 

to study the human mind, they must “study language, the unique product 

of human minds.  Language reflects the inner workings of the mind.”(p.11)  

Here, it can be noticed that language plays an important role in the life of 

individuals, in a word, linguistic competence is a most necessary issue for 

human beings.  

 

 Granted that people need to develop linguistic competence as a 

means of interacting in daily life situations, Freeman & Freeman (2004) 

stated that “even though researchers debate whether language is innate 

or whether humans have a special cognitive capacity for language, most 

researchers agree that children acquire their first language“(p.23), and 

concluded that as children learn their native tongue without intentionally 

being instructed and in less time than someone can learn a second 

language, “it appears that children don’t have to be taught language the 

way they are taught to button a shirt.”(p.23)  In conclusion, language is 

essential and distinctive of humans. 

 

 As shown above, communicative competence is intrinsically related 

to the linguistic competence, and individuals need to develop these skills 

along all our lives.  To know other people and other cultures, to learn from 

them, and to express our feelings, linguistic competence is present 

everywhere we go, from the advertisements in the streets of our cities, 

headquarters of communities activities, to family conversations and school 

and office work.  Given these points, language is part of us since we are 

born and even before we can hear our mother’s voice, as we keep on 

growing old to get to the educational environment, and finally to the office 

environment. 
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 Correspondingly, as reported by Maslow (1943), “the needs that are 

usually taken as the starting point for motivation theory are the so-called 

physiological drives” (p.372), setting the need forfood, in the first place.  

Maslow continued as follows 

 

Undoubtedly these physiological needs are the most pre-potent of 

all needs. What this means specifically is, that in the human being 

who is missing everything in life in an extreme fashion, it is most 

likely that the major motivation would be the physiological needs 

rather than any others (Maslow, 1943, p. 373). 

 

Furthermore, Maslow (1943) added that a person who has several 

needs as food, love, esteem, and others, “would most probably hunger for 

food more strongly than for anything else.” Besides, when a person is 

“dominated by the physiological needs, all other needs may become 

simply non-existent or be pushed into the background.”  Then, “All 

capacities are put into the service of hunger-satisfaction, and the 

organization of these capacities is almost entirely determined by the one 

purpose of satisfying hunger.”(p. 373)  Under those circumstances, any 

person would make use of all human resources available to get what they 

need, and, as previously exposed, communication is the means by which 

individuals get their basic needs in order to survive.  Therefore,it is of 

major importance to be capable of using language with that purpose, 

which directly refers to the linguistic competence.   

 

Grammar definition of modal verbs 

 

According to Eastwood (2002), 

A modal verb is always the first word in the verb phrase. It always 

has the same form and never has an ending such as-ingor-ed. After 

a modal verb we put a bare infinitive. […]  A modal does not have a 



 

26 

to-infinitive after it (except ought).[…] A modal verb can have not 

after it, and it comes before the subject in questions. […] We do not 

use do with a modal.(p.114) 

 

Eastwood (2002), also said that “the modal verbs are will, would, 

shall, should, can, could, may, might, must, need, ought to and dare” 

(p.113).And continues 

 

Modal verbs express meanings such as necessity and possibility. 

We can use modal verbs to tell or allow people to do things; or we 

can use them to say how certain or uncertain we are.(Eastwood, 

2002, p. 113) 

 

 About the tenses of modals, Eastwood expressed that they usually 

do not have a specific tense, though in some cases they can refer to the 

past tense, as in the following examples: 

 

I can't remember the formula. (present) 

I couldn't remember the formula. (past) 

We may have problems. (direct speech) 

We thought we might have problems. (indirect speech) 

 

 Again, Eastwood stated that in the case of the verbs have to or be 

able to we can change them to the past tense: 

 

We had to know then.  

 Or, we can add the auxiliary verb have to some modals, such as 

might, could, should, would, as in the example below: 

 

The letter might have arrived yesterday. 
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 Additionally, Eastwood indicated that the modal verbs can, will, 

shall, and may, have their past forms as could, would, should, and might, 

respectively, and continued 

 

A modal verb can go with the perfect, the continuous or the passive. 

Perfect: I may have shown you this before. 

Continuous: They may be showing the film on television. 

Passive: We may be shown the results later. 

Perfect + continuous: You must have been dreaming. 

Perfect + passive: The car must have been stolen. (Eastwood, 

2002, p. 114). 

 

According to Guerra(n.d.) “modal verbs do not have infinitives or –

ingforms [also] they can have more than one meaning depending on the 

situations.”  She divided modals in three categories, perhaps in a way 

easier than the grammatical approach of Eastwood: 

 

Single Concept Modal: they have one meaning.   

Double Concept Modal: they have two meanings. 

Modals in past: They are used to express a situation in the past. 

(Guerra) 

 

 Among Single Concept Modals we have will, might, should, ought 

to, had better.  While Double Concept Modals are may, must, would, shall, 

could, can.  And Modals in Past are would have, could have, might have, 

should have, may have, must have.  Meaning by the word concept, the 

kinds of uses we can give to them.  (as shown in Appendix A.) 

 

 The structure of modal verbs is as follows: 

Affirmative form:  subject + modal + infinitive 

                  e.g.        He         must       go         to the meeting. 
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Negative form: subject + modal + not + infinitive 

                  e.g.     She     should    not     forget     his birthday.  

Interrogative form:  (Wh-question) + modal + subject + infinitive ? 

                  e.g.         Where              can           I             stay? 

 

From the previous exposition we conclude that modal verbs are 

verbs use to express how something is done, for example: with likelihood, 

intention, ability, necessity, permission, or obligation.The classification of 

modal verbs according to their function is, according to Sánchez and 

Alonso(2005), as follows 

 

Obligation: must, have got to, had to 

Possibility: may 

Certainty: must 

Probability: should, ought to 

Ability: be able to 

Permission: can, could 

Suggestion: might 

Offer: would 

Request: would 

Advice: had better 

Volition: would rather 

Promise: should. (p. 101) 

 

Problems in the teaching and learning modal verbs 

 

There are several difficulties students must face at the moment of 

learning modals, such difficulties might be translated into a lack of 

linguistic competence, confusion, and frustration. 

 As stated by Sanchez and Alonso (2005), “the difficulties come 

especially because of the differences between the mother tongue and 
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English, as to the resources that both languages offer at the moment of 

expressing aspects more or less subjective to the reality of the speaker” 

(p. 96). 

 

Again Sanchez and Alonsoindicated that the difference between 

English and Spanish modals lies in the extensive number of modal verbs 

in English in comparison to the very few in Spanish, which are used to 

express the same type of messages (p.96). 

 

They realized that while in English the semantic aspect of modals 

ranges from the hypothetic, the unreal, the imaginary, etc., in Spanish it is 

limited to the two modes of the verb subjunctive and conditional (as cited 

from AlarcosLlorach, 1994). 

 

Sanchez and Alonsodetermined that for EFL students, modals “are 

not associated in function to major or minor intensity at the time of 

expressing a concept, but according to their formal surroundings […] that 

we intuit of grammatical character”(p.99). 

 

In fact, these researchers learned that the teaching and learning 

factor is of major importance in the internalization of the correct use of 

modal verbs, determining that students are receiving a structured-oriented 

instruction of EFL.  As a result of this, students do not organize their 

knowledge of modal verbs around the semantic field of them, but simply 

around a present-past approach that do not help at the time of using them 

correctly (Sánchez & Alonso, 2005, p. 99). 

 

It is important to notice that the fact that the way students are being 

taught modal verbs is not the only reason for the failure of the teaching 

and learning process of this topic.  But also it is the vast number of 

modalities in the English language that range from nine forms of obligation 
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to fifteen possible combinations including interrogative, negative and past 

forms, mentioned in the study made by Leech and Svartvik (as cited in 

Sanchez & Alonso, 2005, p.100). 

 

Finally, we can highlight that in their study, Sanchez and Alonso 

mentioned that “the non-primary value of a modal comes significantly from 

its context, which is difficult to track when the sentence context […] is not 

clear or sufficiently explicit” (p.101). 

 

 From all of the above points we can conclude that the problems 

students encounter when studying and learning modal verbs mainly lie on 

two factors: (a) the wide variety of modal verbs in the English language 

and their semantic basis; (b) the teaching and learning strategies through 

which students are being taught the modal verbs.  For the latter we have 

decided that this research should be dedicated to the investigation of new 

and modern strategies that help in the teaching and learning of modal 

verbs in English. 

 

Concluding about modal verbs, they seem to be just one more type 

of an English language structure, but they can cause a lot of trouble 

among students and also teachers because of their singularity and variety 

in form and use.  Though, they are necessary and play an important role in 

the linguistic competence, therefore they need to be studied in detail.  For 

that purpose, there exist many strategies that teachers and students 

should follow in order to succeed in the correct use of modal verbs and in 

their development of the linguistic competence. 

 

EPISTEMOLOGICAL BASE 

 

Nowadays, in the middle of the knowledge-society, the necessity of 

speaking English becomes of more important attention than ever.  
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Students of ELT need to develop linguistic competence in order to fulfill 

the needs of their future careers.  This evolution evidences the need of not 

only studying the foreign language, but also to improve and raise the 

parameters of the teaching and learning processes. 

 

 The objectives of schools and universities are turned into the 

development of linguistic competence across the curriculum, as a 

transverse axis.  The challenge is to form bilingual individuals, with all the 

skills needed to move and work around the world, as they are called world 

citizens. 

 

According to Ramírez, Mestre, and Más (2016), in their study about 

linguistic competencies for the medical field, they state that “in the process 

of teaching and learning of the English language […] investigations have 

been developed at an international and regional order as well, in search of 

improving the quality of the communicative competence of professionals in 

this language” (Ramírez, Rodríguez, & Más, 2016, p. 2). 

 

“Communication is the relationship subject-to-subject, in which, by 

means of practice, they become reciprocally the material and spiritual 

moments of the human being”, according to a collective of authors (as 

cited in Ramírez et al., 2016, p.5).  Ramírez et al. (2016) continued 

 

The practical and spiritual levels of individuals […] are determined 

in form of cognitive activity and assessment orientation.  As is 

brought from the social practice in correspondence of the 

necessities, interests and goals, the human being assumes their 

equals in the social context (p.5). 
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Hymes (1970) made reference to the communicative competence 

as fed by the social experience and the basic motivations of individuals 

within a society (as cited by Ramírez et al., 2016, p.5). 

 

Three dimensions convey as part of the communicative 

competence, which are the cognitive dimension, affective dimension, and 

behavioral dimension.  These are important in order to understand that the 

linguistic competence is not developed without paying attention to the 

affective and behavioral dimensions, as well as we do with the cognitive 

one. 

 

Finnochiaro (1989) stated that it is not of less importance to 

highlight that the communicative competence has a lot to do with the 

ability to use the system of the language in a proper way, meaning with 

this the respect for grammar rules and syntax, and the correct use within 

the corresponding semantic field. Also, Peña (2004) talked about the 

intercultural dimension as an element of the communicative competence 

(as cited byRamírez et al., 2016, p.5-6). 

 

Here we can see the integration of the spiritual and cognitive needs 

of individuals, as explained before.  But, besides, according to Más (2008), 

the communicative competence includes the “linguistic, psycholinguistic 

and sociolinguistic processes” (as cited by Ramírez, 2016, p.6). 

 

In regards to the use of modal verbs, other authors have connected 

the affective and cultural aspects with the cognitive aspect of 

communicative competence, as follows: 

 

Basham and Kwachka (1989, 1991) and Kwachka and Basham 

(1990) investigated the uses and functions of such modal verbs as can, 

could, may, and should in the academic writing of Eskimo and Athabaskan 
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students, compared to those encountered in the writing of other first-year 

students. Based on the findings of their four-year research project, 

Basham and Kwachka (1991, p. 44) concluded that, in academic writing in 

undergraduate courses, Native Alaskan students consistently extended 

the standard functions of modals to encode their own cultural values. […] 

The authors indicate that, in the case of ethnic and cultural minorities, as 

well as L2 writers, instruction in academic writing and standard English 

needs to take into account L1 socio-cultural influences, social values, and 

pragmatic perspectives. (as cited by Hinkel, 2009, p.670). 

 

From the above we conclude that the use of modal verbs is part of 

the linguistic competence and has been studied by different authors for 

many years because of their complexity and the difficulty students 

experience while learning them.  

 

PHILOSOPHICAL BASE 

 

 Philosophy of education is composed by a group of theories that 

exert an impact in what content should be taught to students and the 

strategies that will be used to teach them, besides the role of the teacher 

within this process. 

 

 According to Schofield (2012), it is vital to establish standards and 

formulate goals with which concerns to education.  He defines it as a 

norm, “the combination of the synoptic and critical approaches of 

philosophy.” (p. 9) This comes from the need of improvement of things that 

have been practiced in the past.  “From there, it looks to the future and 

helps to establish guidelines, norms, aims, standards.”(p.9) 

 

 Schofield (2012) also stated that “philosophy seeks for objectivity 

(an unbiased view which accords with acceptable evidence) rather than 
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accepting subjectivity (seeing things from a personal point of view.)”(p.10)  

Besides, “instead of the experiment of the scientist, the philosopher uses 

reason.”(p.9)   

 

 With this in mind, a philosophy of education is necessary for the 

development of linguistic competence.  In fact, Schofield (2012) also 

mentioned that when children start their formal education at school, their 

vocabulary increases and they come from the identification of specific 

objects to a more complex set of words together forming sentences of a 

higher level, improving their linguistic competence in this way. (p.14) 

 

The philosophical base for this study centers in that the 

development of communication as a means to trade and exchange ideas 

in different areas of life is completely necessary for human beings, as 

Habermas(1970) states, 

 

If we start from the communicative employment of propositional 

knowledge in assertions, we make a prior decision for a wider 

concept of rationality connected with ancient conceptions of logos.  

This concept of communicative rationality carries with it 

connotations based ultimately on the central experience of the 

unconstrained, unifying, consensus-bringing force of argumentative 

speech, in which different participants overcome their merely 

subjective views and, owing to the mutuality of rationally motivated 

conviction, assure themselves of both the unity of the objective 

world and the inter-subjectivity of their lifeworld. (Habermas, 

Towards a Theory of Communicative Competence, 1970) 

 

The proposal of exercises based on the communicative approach, 

from the philosophical point of view, is supported by the Marxism-Leninism 

postulates, which look for the establishment of socialist ideas that include 
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different  functions necessary for the execution of the work of investigation, 

within them the communicative competence, determined by the dialectic 

materialism.  The latter could be summarized by Lenin’s definition of the 

effective means through knowledge: “(…) from the alive contemplation to 

the abstract thought and from this to practice, thus is the dialectic way to 

knowledge of the truth, knowledge of the objective reality”(Lenin, 1909) 

 

PSYCHOLOGICAL BASE 

 

The psychological base centers in the orientation and regulation of 

the human conduct and activities, defined as psychological categories.  

Also it is based in the need of teachers to know and interpret the psychic 

reality of the students, which will definitely will foster their formation as 

long-life learners with a high self-esteem, confident of facing new 

challenges, including the development of linguistic competences in a 

second language.  Based on this postulate, the teacher becomes the one 

that studies the personality of students as individuals that need to be 

reached in order to foster the teaching and learning environment in the 

classroom.  Finally, it is well recognized by many studies that the 

development of cognition is closely related to the development of 

individuals in the other two domains, affective and psychomotor. 

 

Yet Garman(1990), referring to the importance of the development 

of linguistic competence, relates psycholinguistics, a stem of psychology, 

to it  

I should admit to a long-standing sympathy with the view 

expressed by N.S. Sutherland (an experiential psychologist), 

in the context of a discussion of Chomky’s (1965) account of 

linguistic competence, that 
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The task of psycholinguistics is not to confirm 

Chomsky’s account or linguistic competence by undertaking 

experiments … The task of psycholinguistics is to my mind 

very much more difficult and interesting.  It is, by doing 

experiments, to find out what are the mechanisms that 

underlie linguistic competence. (Sutherland 1966, pp. 161-

162). 

 

SOCIOLOGICAL BASE 

 

In a sociological approach this study is based on the premise that 

individuals within a society need to communicate using their different 

languages written or oral.  Therefore they will need to develop linguistic 

competence if they want to communicate with others using written or oral 

language.  In the case of English, the teaching and learning process 

becomes an important or even essential for people who want to 

communicate in nowadays world, considering that English is spoken in 

most countries for business or tourism. 

 

Habermas (1984) in his study reflects about people and their 

interactions within society, consulting many authors and comparing and 

contrasting theories.  In one of his conclusions he states 

 

People living in a society have to find their way around it, both to 

accomplish what they want and to avoid what they do not want.  We 

might say that to do this they construct in their minds a conceptual 

map of the society and its features, of their own location among 

them, of the possible paths which will lead them to their goals, and 

of the hazards along each path. (Habermas, The Theory of 

Communicative Action, 1984) 
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This author refers to the sociological base of linguistic competence 

when he talks us about the conceptual map that people construct in their 

mind, and we can infer the position of language and linguistic competence 

inside this map, basing on his premise that individuals need to interact in 

order to obtain their needs and avoid things they dislike. 

 

 The existence of a need of developing linguistic competence to 

survive within a society and people’s urge to get into the teaching and 

learning of English language in order to get their needs, leads us to the 

conclusion that the use of good strategies for the teaching and learning 

process is as essential as this necessity.  Then, students of ELT must 

learn how to use the different grammatical structures, including those 

referring to modal verbs, in order to develop their linguistic competence 

and fit in nowadays society. 

 

PEDAGOGICAL BASE 

 

According to Richards (2006), “Communicative Language Teaching 

(CLT) can be understood as a set of principles about the goals of 

language teaching, how learners learn a language, thekinds of classroom 

activities that best facilitate learning, and the roles of teachersand learners 

in the classroom.(p.2)This corresponds directly to the development of 

linguistic competence because the latter relies in the use of correct 

strategies teachers can use to have students learn a language. 

 

Richards continued as follows: 

 

 Communicative competence includes the following aspects of 

language knowledge: 

• Knowing how to use language for a range of different 

purposes and functions 
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• Knowing how to vary our use of language according to the 

setting and the participants (e.g., knowing when to use 

formal and informal speech or when to use language 

appropriately for writtenas opposed to spoken 

communication 

• Knowing how to produce and understand different types of 

texts (e.g., narratives, reports, interviews, conversations) 

• Knowing how to maintain communication despite having 

limitations in one’s language knowledge (e.g., through using 

different kinds of communication strategies) (p.3). 

 

In regards to the strategies for the development of linguistic 

competence, Richards (2006) also mentioned that previous methods used 

for teaching English have changed over the last thirty years, “and CLT is 

partly a response to these changes.” (p. 4) 

 

Some of the strategies of CLT comprise: 

• Interaction between the learner and users of the language 

• Collaborative creation of meaning 

• Creating meaningful and purposeful interaction through 

language 

• Negotiation of meaning as the learner and his or her interlocutor 

arrive at understanding 

• Learning through attending to the feedback learners get when 

they use the language 

• Paying attention to the language one hears (the input) and trying 

to incorporate new forms into one’s developing communicative 

competence 

• Trying out and experimenting with different ways of saying 

things (Richards, 2006, p. 4). 
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One of the things proposed by Richards (2006) is the change of the 

methodology of teachers, “such as memorization of dialogs and drills, and 

toward the use of pair work activities, role plays, group work activities and 

project work.”(p. 4)And that “learners learn a language through the 

process of communicating init, and that communication that is meaningful 

to the learner provides a betteropportunity for learning.” (p.12) 

 

Besides, it is important to focus more on fluency than on accuracy, 

because “fluency is natural language use occurring when a speaker 

engages in meaningful interaction and maintains comprehensible and 

ongoing communication despite limitations in his or her communicative 

competence.”(Richards, 2006, p. 14)  Therefore, teachers must balance 

fluency and accuracy activities in order to develop linguistic competence in 

students. (Richards, 2006, p. 15)  As a consequence, Richards (2006) 

stated,  

 

While dialogs, grammar, and pronunciation drills did not usually 

disappear from textbooks and classroom materials at this time, they 

now appeared as part of a sequence of activities that moved back 

and forth between accuracy activities and fluency activities. And the 

dynamics of classrooms also changed. Instead of a predominance 

of teacher-fronted teaching, teachers were encouraged to make 

greater use of small-group work. Pair and group activities gave 

learners greater opportunities to use the language and to develop 

fluency (p16). 

 

Proposed activity types, according to Richards (2006) are 

information gap, jig-saw, task completion, role plays, and opinion sharing, 

all of them based on the principle of communicative practice which “refers 

to activities where practice in using language within a real communicative 
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context is the focus, where real information is exchanged, and where the 

language used is not totally predictable.” (p. 16)  

 

 For this reason, the emphasis of CLT practices are on pair and 

group work activities, with which “learners will obtain several benefits”, 

stated by Richards (2006), as follows: 

 

• They can learn from hearing the language used by other 

members of the group. 

• They will produce a greater amount of language than they 

would use in teacher-fronted activities. 

• Their motivational level is likely to increase. 

• They will have the chance to develop fluency. 

• Teaching and classroom materials today consequently make 

use of a wide variety of small-group activities (p. 20). 

 

According toCelce-Murcia, Dornyei, &Turrel(1995), linguistic 

competence is an important part of discourse competence, and “it is 

reasonable to assume that communicative language teaching (CLT) 

should be based implicitly or explicitly on some model of communicative 

competence.” (p. 1)    

 

Therefore, the pedagogical base is centered in the constructivism 

theory, integrating students into a world they need to understand and with 

real life situations to resolve(Celce-Murcia t al., 1995). 

 

On the other hand, a pedagogical theory needs to be based on a 

system of exercises, they all built on different methodologies and 

strategies of ELT.  Since this theory needs to be proven by teaching 

practice, it will be necessary that teachers plan their instruction carefully in 
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order to carry out their classes and expect successful outcomes from their 

students (Celce-Murcia t al., 1995). 

 

Later on, Celce-Murcia, Dornyei, &Thurrell(1997), published an 

article for TESOL Quarterly where they wrote about the two major 

approaches to teaching speaking skills mentioned by Richards (1990) in 

which he explained the indirect approach “in which conversational 

competence is seen as the product of engaging learners in conversational 

interaction” (as cited by Celce-Murcia et al., 1997, p.141) and the direct 

approach, which “involves planning a conversational programme around 

the specific microskills, strategies, and processes that are involved in 

fluent conversation” (as cited by Celce-Murcia et al., 1997, p.141).  In the 

aforementioned article Celce-Murcia et al. (1997)called the attention to the 

direct approach, that “recalls the traditional methods of teaching grammar, 

wherebynew linguistic information is passed on and pratised explicitly” (p. 

141),stating that it is this approach that was in fashion over the previous 

ten years to that publication.  Additionally, Celce-Murcia et al. (1997) 

states that “a more direct, systematic approach to teaching communicative 

language abilities appears to be emerging gradually along the lines of 

Richards´(1990) direct approach” (p.146). 

 

Consequently, as a result of the evolution of teaching practices, the 

CLT proposal of linguistic competence being built from communicative 

activities isolated from explicit grammar explanations has become old-

fashioned, while the new trends in CLT require the identification of content 

topics among the subcomponents of communicative language abilities to 

become part of a syllabus for teaching communicative skills.  According to 

Celce-Murcia et al. (1997) this is not the end of CLT, but it “has arrived at 

a turning point:  Explicit, direct elements are gaining significance in 

teaching communicative abilities and skills” (p. 147), stating that the right 

name for this new approach would be principled communicative 



 

42 

approach(Celce-Murcia et al., 1997), suggested by B. Kumaravadivelu (as 

cited by Celce Murcia et al., 1997, p.148.) 

 

From the above can be concluded that besides the strategies 

proposed by Richards (2006), we can apply others that traditionally fall 

within a direct approach.  As Celce-Murcia et al. (1997) reflected, “the 

concept of CLT construed as a general approach rather than a specific 

teaching method might be useful in providing language practitioners with 

some important guidelines” (p.149). 

 

On the other hand,Savignon(2007)said that “the essence of CLT is 

the engagement of learners in communication in order to allow them to 

develop their communicative competence (p. 209).  She mentioned 

important aspects of CLT as a learning experience, including the learner 

needs and the learner choice in order to develop communicative 

competence, where the construction of meaning is in the hands of the 

student(Savignon, 2007).  Besides, this author mentioned the coping 

strategies that every learner will make use of when participating in the 

teaching and learning experience, as follows  

 

by encouraging the students to ask for information, to seek 

clarification, to use circumlocution and whatever other linguistic and 

non-linguistic resources they could muster to negotiate meaning, to 

stick to the communicative task at hand, teachers were invariably 

leading learners to take risks, to speak in other than memorized 

patterns.(Savignon, 2007, p. 209) 

 

Three components were also listed by Savignon(2007), based on the 

studies by Canale and Swain (1980), that are grammatical competence, 

known as linguistic competence, sociolinguistic competence, or rules of 

usage, and strategic competence, that deals with the development of 
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coping strategies.  A fourth component was later identified as discourse 

competence (as cited by Savignon, 2007). 

 

 For Savignon(2007) CLT has a multidisciplinary perspective, 

including different subjects, such as “linguistics, psychology, philosophy, 

sociology, and educational research” (p. 209), all of them foster the 

development of linguistic competence through the active participation of 

the learner in communicative activities.  However, there are other factors 

that influence on the process of learning a second language, including the 

values and attitudes of the learner that belong to his culture or community 

background, or the necessity of expressing their feelings towards 

language instruction(Savignon, 2007). 

 

 Moreover, Savignon(2007) cited from other authors like Berns 

(1990), who identified the core principles of CLT, among them are: (a) 

“language teaching is based on a view of language as communication”; (b) 

“a learner´s competence is considered in relative, not absolute, terms of 

correctness”; (c) “no single methodology or fixed set of techniques is 

prescribed”; (d) “it is essential that learners be engaged in doing things 

with language” (as cited by Savignon, 2007, p.211).  These principles, 

along with learner´s autonomy are the guidelines for the design of a CLT 

curriculum, where the setting, roles, and genre are part of the context that 

learners need in order to develop linguistic competence.  Equally important 

for Savignon is the inclusion of a sociocultural competence within the CLT 

class, in which the recognition of the strong links between language and 

culture will help teachers create activities suited for their students.  Such 

activities must recognize also that discourse competence is closely related 

to culture, relating a community´s past, present and future along with other 

community´s history (Savignon, 2007).  
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 In other words, for Savignon(2007) sustained that “the principles of 

CLT apply equally to reading and writing activities that involve readers and 

writers engaged in the interpretation, expression, and negotiation of 

meaning; the goals of CLT depend on learner needs in a given context” 

(Savignon, 2007, p. 213). 

 

 CLT, then is seen as an approach focused on the intercultural 

communicative competence, and the materials and activities developed for 

its application in the classroom depend mostly in the context that teachers 

will give to the learning experiences (Savignon, 2007). 

 

Early in 1987, Savignon(1987) recognized the relevance of a CLT 

curriculum for the development of linguistic competence, when she said,  

 

What has come to be known as communicative language teaching 

(CLT) is not an American, Canadian, or European phenomenon, but 

rather a universal effort that has found inspiration and direction in 

the interaction of initiatives, both theoretical and applied, in many 

different contexts. Linguists, methodologists, and materials writers 

have contributed to this effort, for which it is all the richer. (p. 235) 

 

Savignon(1987) described CLT strategies as diverse, to the extent 

that they are “suited to the many contexts of language learning” and 

different approaches that already exist (p.235).  According to this author, 

nowadays teachers do not need to apply exercises shaped by the way 

language is structured or that dialogs are developed, they require to focus 

on the learners intellectual, physical and psychological process of 

language acquisition, distributing the contents and skills of the curriculum 

according to the specific context of the school or the students.  Anyway, all 

language programs have something in common, and it is that they try to 

immerse the learner in a more complex experience, in which they include 
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people´s relationships with community, the environment, and local or 

global events (Savignon, 1987). 

 

Besides the description of strategies of CLT as a consolidate 

approach for learners of English, Savignon(1987) talked about 

communicative competence within CLT, which “has to do with more than 

sentence-level grammatical competence.  It has to do with social 

interaction” (p.236). 

 

Furthermore, communicative competence, as Savignon saw, needs 

to have a purpose in mind, such as in an actual daily conversation in which 

it is necessary for the participants to interpret, express, and negotiate 

meaning within a particular context.  The dialog itself does not represent 

anything without its context, as for any media transmission where a written 

or oral text needs to first be interpreted by the receiver to acquire meaning, 

who cannot understand it in the absence of a context.  This type of 

communicative action can be called language in context or setting, and 

must no longer be disregarded as something secondary in the language 

acquisition class (Savignon, 1987). 

 

But, not all is about strategies and purpose, CLT “requires the 

involvement of learners in the dynamic and interactive process of 

communication” (Savignon, 1987, p. 237).  A communicative language 

lesson should consider all the aspects of the individual, ones which 

concern to their affective, physical and cognitive development (Savignon, 

1987). 

 

Savignon(1987) mentioned the five essential components of a CLT 

curriculum as follows: 

Language arts, 

Language for a purpose, 
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Personal language use, 

Theatre arts, and 

Beyond the classroom (p. 238). 

 

All of this components, according to Savignon(1987), do not need a 

sequence to be applied in the language classroom, as they can be 

inserted at any of the stages of a lesson, or rather at all of them, because 

they can connect among themselves. (Savignon, 1987). 

 

Language Arts, according to Savignon(1987), “includes the 

attention to rules of language and language behavior along with 

systematic practice in their application.  This requires stepping back 

momentarily from communication in order to look at the forms that 

particular communication is taking” (p. 238).  This means that teachers 

should not avoid grammar completely in the name of communication skills, 

but make an effort of planning their classes with detail, so that they include 

these “grammar breaks” in which they could use the presented dialogs or 

passages in order to find grammar objectives to work on. 

 

Among the types of activities within this component are: 

 

• Spelling tests,  

• Lists of words,  

• Crossword puzzles,  

• Dictation passages, 

• Vocabulary expansion activities (definition, description, 

synonyms, cognates), 

• Pronunciation exercises,  

• Repetition of verb structures,  

• Substitution of verb structures (such as affirmative for 

negative, future for present tense, etc.) 
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• Discrete points of sentence-level grammar (verb endings, 

prepositions, adjectival order, etc.) 

• Games (not as a definite solution, but as an accessory for 

learning) (Savignon, 1987). 

 

In the component Language for a Purpose, Savignon(1987) 

included activities for a “real and immediate communicative purpose” (p. 

238), comparing them with the common immersion programs that 

originally started in Canada, and spread throughout the English speaking 

countries, and then served for the learning of other languages in their 

countries of origin, as well.  The aim of these programs is to provide 

learners with opportunities to use the language while they interact with 

people from the target language culture, and to be surrounded only by 

native speakers of this language, therefore being restricted from speaking 

in their mother tongue.  Hence, grammar instruction is avoided or simply 

not needed for true communicative purposes (Savignon, 1987). 

 

However, not every learner has access to these kind of programs, 

for teachers should simulate the experience of immersion in their classes, 

by teaching about topics instead of teaching language, in which case 

students will be forced to use the language to learn and talk about the 

topic, and basically in the end they will find out they have learned about 

language through these kind of experiences.  Another way is teaching the 

language through secondary school clubs in the target language, such as 

cooking, art, cinema, handicraft making, sports, etc.  They become natural 

occasions to learn the second language (Savignon, 1987). 

 

Moreover, in the case of foreign language programs, this could be 

done progressively, as when teachers start providing students with 

classroom language at the very beginning of language courses, expecting 

them to use the vocabulary and phrases as much as possible, and 
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including more and more structures as the course advances, such as the 

language to interact with other students, like to ask someone else to do 

something for them, or simply to explain the meaning of a word (Savignon, 

1987). 

 

In regards to Personal Language Use there is another type of 

course that has gained popularity among learners of a second language, 

which is called My Language is Me.  This kind of course has the objective 

of values clarification for the means of learning the target language, and 

consists in a series of activities that lead students to talk about themselves 

and their position towards their learning objectives and their outcomes, 

how they feel when they make mistakes in the second language and how 

they feel when they have success, turning into what is called a community 

language learning,  one that will help students in the construction of 

dialogs and written journals with a metacognitive purpose.  Students will 

feel more confident and develop fluency, and teachers should avoid 

correction of pronunciation or spelling, focusing more in meaning than on 

form.This kind of programs are specific and a curriculum cannot afford to 

provide students in a school with one of them every year, so teachers 

should be sensitive to this necessity of learners to express themselves and 

plan activities with this aim in mind (Savignon, 1987). 

 

Theatre Arts refers to the typical activities that comprise a language 

course that are related to role playing dialogs and acting out stories.  

These type of activities prepare students for language use in their real 

lives.  Examples of them are: 

 

• Role playing, 

• Dialogs, 

• Improvisation, 

• Games, 
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• Pantomime, 

• Simulations, 

• Play production, etc. (Savignon, 1987). 

 

These kind of learning experiences should be well planned within 

the curriculum, and not as last-minute of class period activities.  

 

The last of the components called Beyond the Classroom refers to 

all the activities that prepare students for real life events, such as going 

shopping, asking for information, etc.  In some schools that are located 

within a community that speaks the target language this involves activities 

such as learners going to the grocery store or the supermarket and bring 

information about the prices to class.  Others might be shopping 

expeditions, field trips, interviews to native speakers from the community 

(they could come to class and talk with the group of students in a prepared 

interview), etc(Savignon, 1987). 

 

However, as not every class or school will be surrounded by the 

culture of the target language, it is recommended for teachers to make 

good use of magazines, newspapers, videos or even electronic mail to 

provide students with plenty of opportunities to be in contact with the 

second language culture and to interact with it as much as possible.  All 

these experiences will help students familiarize with what they will 

encounter in real life situations with the target language (Savignon, 1987). 

 

On the other hand, Savignon(2007)explained not only what CLT 

and its strategies mean, but also what CLT is not, when she mentioned:  

 

CLT is not concerned exclusively with face-to-face oral 

communication […]; CLT does not require small group or pair group 

[as long as activities] provide opportunity  and motivation for 
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communication […]; does not exclude a focus on metalinguistic 

awareness or knowledge of rules of syntax, discourse or social 

appropriateness.  (Savignon, 2007, p. 213). 

 

Finally, Savignon(1987) reflected that not all activities presented as 

communicative (CLT) are communicative eventually, therefore the 

necessity of focusing on how we teach more than what we teach.  

Moreover, teachers and language institutions need to move beyond 

methods and approaches to a more sensitive practice that centers in the 

learners´ needs and experiences (Savignon, 2007).  “The extent to which 

a holistic, interactive and learner-oriented CLT conception of language use 

and language learning can be implemented in classroom teaching 

practices will depend ultimately on the ability of applied linguists, 

practitioners and policy makers to work together” (Savignon, 2007, p. 218). 

 

Another look at the CLT curriculum is done byauthors Breen and 

Candlin(Breen & Candlin, 1980).  They divided the communicative  

curriculum in three components:  purposes, methodology, and evaluation; 

and stated that the purposes of language teaching are: “(1) 

Communication as a general purpose; (2) the underlying demands on the 

learner […]; (3) the initial contributions which learners may bring […]; 

along with the methodology that is composed of: “(4) the process of 

teaching and learning, (5) the roles of teacher and learners, and (6) the 

role of content within the teaching and learning”.  In regards to evaluation, 

the authors include: “(7) the place of evaluation of learner progress and 

evaluation of the curriculum itself” (Breen & Candlin, 1980, p. 89). 

 

According to these authors, language learning is intrinsically 

connected to the internal communication within a socio-cultural 

community, for which every person involved brings their prior knowledge to 

the event of communication.  Such prior knowledge subdivided into the 



 

51 

one that refers to meaning and how this meaning is realized.  The 

characteristic of language learning as a socio-cultural issue allows the 

participants of the act of communication to modify this knowledge and 

skills according to their necessities of transmitting meaning to the 

receivers of their messages.  This phenomenon occurs through 

negotiation of conventions of the target language.  From this principle of 

socio-cultural interactions, they stated that  

 

In learning how to communicate in a new language, the learner is 

not confronted by a task which is easily separable from his other 

psychological and social experiences. […] Thus, learning to 

communicate is a socialization process. In much of his previous 

experience the learner has seen communication as the basic 

means whereby human activity and consciousness is shared and 

reflected upon socially.  (Breen & Candlin, 1980, p. 91) 

 

 Breen and Candlin(1980) identified three elements of 

communicative competence, which are:  knowledge, affects, and abilities.  

Among knowledge there are different kinds at different stages of the 

learning and teaching experience, and they are:  offered knowledge, 

sought knowledge, reflection upon knowledge, and action upon 

knowledge.  These stages might be overlapped sometimes, depending on 

the necessities of the learners and the curriculum.  The affects include 

personal and socio-cultural attitudes, values, and emotions, which are the 

motivation behind learning.  Finally, in regards to the abilities, there are of 

three types:  interpretation, expression, and negotiation, they are the most 

basic to develop along the learning of any target language, being the skills 

of listening, speaking, writing and reading the ones that depend upon them 

(Breen & Candlin, 1980).   
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 Additionally, CLT, according to Breen and Candlin(1980), is learner-

centered from the very beginning of the learning and teaching experience.  

Thus, learners contribute to the CLT class with their knowledge, affects 

and abilities in order to construct their own communicative competence.  

This is the reason why cannot be separated language from psychological 

and social needs of the learner.  However, learners contribute with more 

than prior knowledge to the language class, they bring along their 

expectations about their own learning process.  Finally, they come to the 

language class with their own motivation for learning.  In regards to the 

expectations of the learners, Breen and Candlin admit that expectations 

are not fixed, but they can be modified and educated by the learners 

themselves when negotiating between what they think they need to know 

with the actual needs of the proposed CLT curriculum (Breen & Candlin, 

1980). 

 

 According to these authors, “classroom procedures and activities 

can involve participants in both communicating and metacommunicating” 

(Breen & Candlin, 1980, p. 96). Metacommunicating processes involve the 

analysis, monitoring and evaluation “exploit the productive relationship 

between using the language and learning the language” (Breen & Candlin, 

1980, p. 96). 

 

 Another aspect of the communicative competence development is 

differentiation, according to Breen and Candlin(1980), in which “different 

learners may exploit different process competences as the means towards 

some particular target” (Breen & Candlin, 1980).  The differentiation in 

these terms can be applied through all the stages of the curriculum and to 

learners, activities, texts, pace, and abilities. 

 

 Finally, Breen and Candlin(1980) conclude that within the CLT 

classroom teachers can take advantage of any of the events that learners 



 

53 

go through along with their normal learning and teaching process.  “It is an 

environment where a particular social-psychological and cultural really is 

constructed (Bratt Paulson, 1974, p. 98). 

 

LEGAL BASE 

  

The Constitution of the Republic of Ecuador is the Magna Carta 

applicable since October 20th, 2008, and it sustains Ecuador and its 

government.   

 

This research is based on the premises given by the Constitution of 

Ecuador (2008) Article 28, in reference to the right of education, stating 

that“education will respond to the public interest […] Access to education 

will be granted.”  And that in the same articlestates that “it is the right of 

every person and community to interact between cultures and participate 

in a society that learns.”  Yet in Article 349 of the Constitution of Ecuador 

the state grants the faculty of teachers with pedagogical training(Asamblea 

Nacional Constituyente, 2008). 

 

The latter gives essential support to our study in which we consider 

the importance of communities to have access to communication, which 

implies the use of different languages, and to teachers about their right of 

receiving training on their practices which will help to construct a better 

education for the community. 

 

On the other hand, the state has the obligation to guarantee the 

continuous improvement of quality of education. Besides, the Constitution 

of the Republic of Ecuador (2008) mentions that the programs of 

education in general will foster the development of competencies in order 

to create knowledge and to incorporate citizens to the working world 

properly. 



 

54 

For the source mentioned before we conclude that this study is 

necessary because it will provide the community and society of 

Ecuadorian citizens with the tools they will be able to use for sustained 

growth in matters of education and consequently in other areas. 

 
On chapter three, about the rights and obligations of students, in 

Article 7, letter a, it states that students are the core protagonists of the 

teaching and learning process (Asamblea Nacional Constituyente, 2008) 

 
This leads us to understand the importance of students to be aware 

of their own learning while they mandate their right to a good education.  It 

is interesting to notice that in other studies mentioned before in this thesis 

which were performed either in Ecuador or abroad, students have been 

surveyed about this issue, and they are sure about this right they possess, 

even though they probably have not demanded attention to it. 

 
Besides, in chapter four of the Constitution, in Article 11, about the 

obligations of the actors of the educational community, in letter a, states 

that all the members of the community must be protagonists in the search 

for a pertinent, qualified and warm education. (Asamblea Nacional 

Constituyente, 2008) 

 
Finally, in the Regulation to the Law of Education, Article 3, about 

the Unified General Bachillerato, it mentions that the curriculum of the 

three last years of high school must include four weekly academic periods 

of English as a foreign language(Asamblea Nacional Constituyente, 2015). 

 
In the latter, we learn that as this subject is imposed for several 

periods a week to students of high schools, it is a policy of the state to 

develop the linguistic competence that we talk about in this research, and 

that we specifically focus on the use of new strategies to teach modal 

verbs. 
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CHAPTER 3 

 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF 

RESULTS 

 

METHODOLOGICAL DESIGN 

 

Research is conditioned by the different belief systems and ways 

researchers use to understand the world (ways of knowing.)  These 

influence the methodologies chosen by investigators in order to prove their 

hypotheses right or wrong.  An investigation could be conducted according 

to the validity of the investigator’s knowledge, the way to obtain the 

information, how the information is analyzed, and what is the role of him or 

her for the process (Garman, 1990) 

 

In order to analyze the information from an investigation, there are 

two possible methods that could be applied: (1) quantitative-

basedapproach, and (2) qualitative-based approach. 

 

In the case of this investigation, the quantitative-basedapproach is 

the one chosen to be used, because this process uses deductive 

reasoning, from the formulation of a hypothesis, to the collection of data 

and its analysis, until finally reaching a conclusion, proving the hypothesis 

right or wrong. 

 

The different scopes of an investigation are as follows:  descriptive, 

exploratory, explanatory, correlational and predictive.  The scope selected 

for this investigation is descriptive, because for its nature is to describe a 

phenomenon with its specific features and properties, and its purpose is to 

show with accuracy the dimensions of the phenomenon of study.  In this 
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scope, the researcher must identify the phenomenon and the objects or 

subjects of investigation, and define the variables to be measured, for 

what later the researcher will collect data of each of the variables.  Finally, 

with this scope, the researcher will be able to draw conclusions in order to 

make further studies of correlational nature (correlational scope.) 

 

POPULATION AND SAMPLE 

 

The target population of this investigation is determined by the 

students and the teacher of First Bachillerato course in Pedro J. Montero 

high school, counting with twenty nine students and one teacher, as 

follows: 

 

Table 1 – Distribution of the population 

No. Detail People 

1 Teacher 1 

2 Students 29 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel ÁngelArreagaPlúas 

 

The sample population for this research has taken the twenty nine 

students of the First Bachillerato.  A descriptive study will be performed 

using a non-probabilistic sampling technique, due to the fact that non-

probability sampling techniques select the subjects of investigation based 

on the judgement of the researcher, instead of using random selections, 

since our study would not fit the rationale and procedures of probability 

sampling.  Among the non-probability sampling technique we have 

selected purposive sampling, with a modal instance sampling,  with 

purposive referring to the techniques applied with a purpose in the mind of 

the researcher, and with modal instance referring to the mode, in other 

words, the study of the most typical case. 
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OPERATIONALIZATION OF VARIABLES CHART 

 

Variables Dimensions Subdimensions Indicators 

Influence of 

the use  

of modal 

verbs 

The way 

students are 

taught the 

modal verbs 

Interest of 

students in class 

Students like the 

class and the 

teacher’s strategies 

Level of 

comprehension of 

students in class 

Positive evaluation 

of  the 

comprehension of 

grammar (modal 

verbs) 

Amount of written 

practice of modal 

verbs in class 

Perception of the 

students of the 

frequency of written 

activities related to 

modals 

Amount of oral 

practice of modal 

verbs in class 

Perception of the 

students of the 

frequency of oral 

activities related to 

modals 

The way 

students use 

the modal 

verbs 

Accuracy in the 

student’s use of 

modal verbs 

Positive feedback 

students receive 

from the teacher in 

relation to the use of 

modal verbs 

Communicative 

activities vs. 

drillings with 

modal verbs 

Recognition of 

students that they 

do activities related 

to real life situations 

in which exchanging 

real information is 

performed, when 

using modal verbs 

The 

development 

of linguistic 

competence 

The proficiency 

level that 

students 

develop  

Improvement in 

English written 

tests at school 

Positive perception 

of students about 

their improvements 

in written tests 

throughout the 
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school year 

Improvement in 

English oral tests 

at school 

Positive perception 

of students about 

their improvements 

in oral tests 

throughout the 

school year 

The capacity to 

communicate 

ideas within 

the personal 

domain 

Oral 

communicative 

competence 

about personal 

issues 

Self-evaluation of 

students of their 

ability to orally 

communicate their 

personal information 

and feelings 

Written 

communicative 

competence 

about personal 

issues 

Self-evaluation of 

students of their 

ability to 

communicate their 

personal information 

in a written form 

The capacity to 

communicate 

ideas within 

the educational 

domain 

Oral 

communicative 

competence 

about academic 

issues 

Self-evaluation of 

students of their 

ability to orally 

communicate about 

academic topics 

reviewed in class 

Written 

communicative 

competence 

about academic 

issues 

Self-evaluation of 

students of their 

ability to 

communicate about 

academic topics 

seen in class in a 

written form 
Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel ÁngelArreagaPlúa 
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METHODS OF INVESTIGATION 

 

THEORETICAL METHODS 

 

 The deductive method will be used, since it must be carried out 

based on the general principles, on the basis of premises that will help us 

draw reasonable conclusions.  The principles and premises have been 

presented within the theoretical framework of this thesis work. 

 

EMPIRICAL INSTRUMENTS 

 

The empirical instruments that could be used to collect data from 

primary sources within a study are: (1) direct observation; (2) interview 

schedules: and; (3) surveys or questionnaires.  The instruments that have 

been chosen are the surveys and the interview.  The survey will be applied 

to the students because it will help us draw conclusions about the 

behavior of the population and the possible results of the application of the 

proposed solutions to the initial problem.  The interview will be applied to 

the teacher because the teacher will be able to answer freely and deeply 

the questions that will be asked to collect the necessary data. 

 

A questionnaire can be administered in different ways, depending 

on the form of administration, such as mailed questionnaire, on-line 

survey, collective administration, or public place administration.  From 

these options, the collective administration has be chosen because it 

ensures a very high response rate, as for a classroom environment is 

closed and limited in terms of what students should do, and the only one 

person to convince would be the teacher, in whose case it is very 

improbable that he or she would refuse to participate in the study.  Another 

reason for choosing this instrument is the personal contact with the study 

population.  This helps the investigator to talk directly to the participants of 
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the survey, and have an opportunity to explain its importance and aims, 

clarify any questions, etc.  Besides, it is a very fast way to collect 

information. 

 

There are two types of interviewing methods: (1) unstructured, 

which are widely used for their flexibility, in which the interviewer can 

formulate more questions as they come out to his or her mind; and (2) 

structured, which is the one we have selected, and that consists of a 

predetermined list of questions, open-ended or closed.  Interviews have 

the advantage of that it provides uniform information.  Structure interview 

method does not require many professional skills from the interviewer as 

the unstructured interview method does, just the necessary skills to 

prepare the interview schedule, which is the formal name for the list of 

questions that will be used. 

 

STATISTICAL METHODS 

 

 With the help of the surveys, we will be able to identify the values of 

the different variables, according to the experience lived by the subjects 

and represented in their answers.  The scope of this investigation will be 

descriptive, since it will be applicable as a basis for further studies in the 

topic. 

 

After collecting and analyzing this information we will be able to see 

up to what extent the strategies being used for many years in the teaching 

and learning process has been a factor in the development of their 

linguistic competence.  Therefore, we will be able to draw conclusions on 

how the development of linguistic competence would be influenced by the 

use of new and modern strategies for the teaching and learning process of 

modal verbs. 
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PROFESSIONAL METHODS 

 

For the development and application of the survey of this research 

we will use the Information Technologies, such as a word processor, then 

the survey will be printed and applied personally in-situ, and finally the 

results will be compiled and analyzed using a spreadsheet program with 

which this process will be simpler and the tabulation of results will be 

gotten automatically. 

 

TECHNIQUES AND INSTRUMENTS TO COLLECT DATA 

 

SURVEY DESIGN 

 

The survey will be designed taking into consideration the two 

variables: independent and dependent. 

 

The response dimensions for questions include:  

• Opportunity to experience new ways of learning and new 

strategies in the teaching and learning process,  

• Occurrence of an event or behavior in class that has affected 

the students’ learning process within a defined time period,  

• Degree of like or dislike of the English classes, 

• Feeling of satisfaction (the teaching and learning process 

has been accomplished), 

• Importance of the development of linguistic competence, 

• Amount of time dedicated to the study of English modal 

verbs, 

• Intensity of the study of English modal verbs, 

• Success in the tests in which modal verbs are the focus of 

study. 



 

62 

Independent Variable:Influence of the use of modal verbs.  For this 

variable we will use close questions referring to the student’s opinions of 

the use of modal verbs during the English classes, how well, how much 

and which ones they use frequently.  

 

Dependent Variable:  Development of linguistic competence.  For the 

investigation of the dependent variable we will use close and open-

questions that refer to the perception of the students of the positive or 

negative effect of the success or failure in learning modal verbs on the 

development of linguistic competence.   

 

INTERVIEW DESIGN 

 

The interview to the teacher will be designed considering the following 

parameters: 

• Open-ended questions 

• Questions referring to the perception of the teacher regarding to the 

effectiveness of his or her strategies to teach modal verbs, the type 

of activities the teacher gives to students, the accuracy of students 

when they use the modal verbs, the frequency that students use 

them in class, and the effect the teacher sees in the development of 

linguistic competence. 
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VALIDATION OF INSTRUMENTS 
                               METHODS AND STADISTIC TECHNIQUES 
APPLICATION OF THE INVESTIGATION INSTRUMENTS 
SURVEY TO THE STUDENTS 
Specific instruction: 
Carefully read the questions. Mark an “X” in the box according to the 
Likert Scale below. 
Likert Scale  

Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

5 4 3 2 1 

 

N° QUESTIONS 5 4 3 2 1 

1 You like the way your teacher teaches 
English. 

     

2 You consider grammar as an important 
part of the language. 

     

3  It’s easy for you to memorize grammar 
structures. 

     

4 Modal verbs are part of the curriculum.      

5 You understand modal verbs and their 
types. 

     

6 You often do written activities in which you 
use modal verbs. 

     

7 You often do oral activities in which you 
use modal verbs. 

     

8 You feel confident when using modal 
verbs. 

     

9 Your teacher gives you positive feedback 
when you use modal verbs. 

     

10 You do activities related to real life 
situations, such as exchanging information 
about yourself, using modal verbs. 

     

11 You have the ability to communicate orally 
about your personal information and 
feelings. 

     

12 You have the ability to communicate in 
written form about your personal 
information and feelings. 

     

13 You understand the importance of modal 
verbs in English language. 

     

14 You agree that knowing about modal verbs 
would improve your English competence. 

     

15 You think you need extra material for 
practicing modal verbs. 
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RESULTS OF THE STUDENTS SURVEY 

Table 2 
You like the way your teacher teaches English. 

 CATEGORIES FREQUENCY PERCENTAGE 

Code Item # 

1 

1- Totallydisagree 3 10.34% 

2- Disagree 3 10.34% 

3- Indifferent 1 3.44% 

4- Agree 10 34.48% 

5- Totally agree 12 41.37% 

Total 29 100% 

Title:  You like the way your teacher teaches English. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 1 

 

COMMENT:  The analysis demonstrates that the majority of students like 

the way the teacher speaks English and they see that as an advantage for 

them to learn English on their own, probably avoiding the 

mispronunciations they may get from teachers or other non-native 

speakers that may offset students’ proper pronunciation.  

10%

10%

41%

34%

3%

totally  Disagree

disagree

totally agree

Agree

Indifferent



 

65 

ESULTS OF THE STUDENTS SURVEY 

Table 3 

You consider grammar as an important part of the language. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM #2 1- totally disagree 3 10.34% 

2- disagree 4 13.79% 

2- Indifferent 4 13.79% 

4- agree 8 27.58% 

5- totally agree 10 34.48% 

        Total            29 100% 

Title: 2.  You consider grammar as an important part of the language. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 2 

 

COMMENT:   The results show that students feel grammar is very 

important so they can have a clear understanding of the English language. 

This can help the objective of the investigation by sorting out how much 

grammar can really help students when learning about modal verbs and 

other related grammar concepts.   
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RESULTS OF THE STUDENTS SURVEY 

Table 4 
It’s easy for you to memorize grammar structures. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

#3 

1- Totallydisagree 2 6.89% 

2- Disagree 3 10.34% 

3- Indifferent               5 17.24% 

4- Agree 14       48.27% 

5- Totally agree 5 17.24% 

Total 29 100% 

Title:  3. It’s easy for you to memorize grammar structures. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 3 

 

COMMENT:  A vast amount of students believe that they find it easy to 

memorize grammar structure. This is an advantage that favors them due 

to the fact that memorization plays a main role in language learning 

because students are in constant memorization of words, rules, patterns 

and sounds.  

 

  

37%

10%

17%

48%

17%

totally  Disagree

disagree

totally agree

Agree

Indifferent



 

67 

RESULTS OF THE STUDENTS SURVEY 

Table 5 
 Modal verbs are part of the curriculum 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM # 

4 

1- Totallydisagree 4 13.79% 

2- Disagree 6 20.68% 

3- Indifferent 5 17.24% 

4- Agree 9 31.03% 

5- Totally agree 5 17.24% 

Total 29 100% 

Title:  4. Modal verbs are part of the curriculum 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 4 

 

COMMENT:  students are aware that the material they use and their books 

are related to the mentioned variables of modal verbs. The material will be 

backed up by the proposal as well then because it will be used as a 

reinforcement of the activities about modal verbs found in the students’ 

books.  

 

  

18%

21%

17%

31%

17%

totally  Disagree

disagree

totally agree

Agree

Indifferent



 

68 

RESULTS OF THE STUDENTS SURVEY 

 

Table 6 
You understand modal verbs and their types. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

#5 

1- Totallydisagree 3 10.34% 

2- Disagree 8 27.58% 

3- Indifferent               7 24.13% 

4- Agree 10 34.48% 

5- Totally agree 1 3.44% 

Total 29 100% 

Title:  5. You understand modal verbs and their types. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 5 

 

COMMENT:  Students agree in understanding modal verbs and their 

different types that include the different meanings and their written 

structure and rules and regulations too. This knowledge students possess 

will give them advantage in the process of acquiring the language a lot 

faster than usual.  
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RESULTS OF THE STUDENTS SURVEY 

 

Table 7 
You often do written activities in which you use modal verbs. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

6 

1- Totallydisagree 7 24.13% 

2- Disagree 8 27.58% 

3- Indifferent 6 20.68% 

4- Agree 7 24.13% 

5- Totally agree 1 3.44% 

Total 29 100% 

Title:  6. You often do written activities in which you use modal verbs. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 6 

 

COMMENT:  students believe that their activities including modal verbs 

help them in the learning and usage of such terms when they write. This 

and the practice they are getting in class can facilitate the learning of 

modal verbs to a complete management of the writing skill.   
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RESULTS OF THE STUDENTS SURVEY 

 

Table 8 
You often do oral activities in which you use modal verbs. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

7 

1- Totallydisagree 3 10.34% 

2- Disagree 2 6.89% 

3- Indifferent 7 24.13% 

4- Agree 11 37.93% 

5- Totally agree 6 20.68% 

Total 29 100% 

Title 7:  You often do oral activities in which you use modal verbs. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 7 

 

COMMENT:   students experiencing speaking activities with the use of 

modal verbs is a required ability that can help them managed complex 

expressions when having a conversation with someone. This can help 

them develop listening and speaking skills as a whole and will also give 

them the advantage of expressing themselves a lot more eloquently.  
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RESULTS OF THE STUDENTS SURVEY 

 

Table 9 
You feel confident when using modal verbs. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

8 

1- Totallydisagree 5 17.24% 

2- Disagree 7 24.13% 

3- Indifferent 7 24.13% 

4- Agree 5 17.24% 

5- Totally agree 3 10.34% 

Total 29 100% 

Title:  You feel confident when using modal verbs. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 8 

 

COMMENT:  not many students feel confident enough to use modal verbs 

on their own. There are the possibilities of students liking the subject, 

dealing with it and even applying it in their writing, but it takes time to 

overcome the afraid stage that producing language on their own brings. 

Students can only overcome this fear with lots of practice and teachers 

guidance.  
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RESULTS OF THE STUDENTS SURVEY 

 

Table 10 
Your teacher gives you positive feedback when you use modal verbs. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

9 

1- Totallydisagree 1 3.44% 

2- Disagree 4 13.79% 

3- Indifferent 4 13.79% 

4- Agree 18 62.06% 

5- Totally agree 2 6.89% 

Total 29 100% 

Title 9:  Your teacher gives you positive feedback when you use modal verbs. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 9 

 

COMMENT: students feel satisfied with the feedback they get from the teacher 

whenever they use modal verbs. This not only motivates students into using such 

concepts as much as possible, but also it gives them the confidence and 

assureness they need to master the language. 
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RESULTS OF THE STUDENTS SURVEY 

 

Table 11 
You do activities related to real life situations, such as exchanging information 

about yourself, using modal verbs. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

10 

1- Totallydisagree 14 48.27% 

2- Disagree 7 24.13% 

3- Indifferent 5 17.24% 

4- Agree 3 10.34% 

5- Totally agree 0 0% 

Total 29 100% 

Title:  You do activities related to real life situations, such as exchanging information about yourself, 

using modal verbs. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 10 

 

COMMENT:  the majority of students do not have the opportunity to 

practice real life situations in the classroom using modal verbs. They do 

not Exchange personal information either. This type of class activities are 

not used as much in the classroom probably because of lack of material or 

not time.  
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RESULTS OF THE STUDENTS SURVEY 

 

Table 12 
You have the ability to communicate orally about your personal information and 

feelings.  

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 11 1- Totally 

disagree 

14 48.27% 

2- Disagree 7 24.13% 

3- Indifferent 5 17.24% 

4- Agree 3 10.34% 

5- Totally agree 0 0% 

Total 29 100% 

Title:  11.    You have the ability to communicate orally about your personal information and feelings. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 11 

 

 

COMMENT:  Just like the statement in graphic number 10, the reality in this 

graphic is the same. Student do not feel nor share such information among 

each other in the classroom. The activities may be orientated in more 

educational meaning than personal.  
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RESULTS OF THE STUDENTS SURVEY 

 
Table 13 

You have the ability to communicate in written form about your personal 

information and feelings. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

12 

1- Totallydisagree 4 13.79% 

2- Disagree 5 17.24% 

3- Indifferent 5 17.24% 

4- Agree 9 31.03% 

5- Totally agree 6 20.68% 

Total 29 100% 

Title:  12.  You have the ability to communicate in written form about your personal information and 

feelings. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 12 

 

COMMENT:  when it comes to writing, students are a lot more practical in 

expressing themselves and their personal feelings. This is because 

previous investigations have demonstrated that students have better 

writing than speaking skills. When it comes to writing, students have a lot 

more opportunities and time to fix the writing, edit what they are going to 

say. Speaking is different because it happens right then and in the 

present. 
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RESULTS OF THE STUDENTS SURVEY 

 

Table 14 
You understand the importance of modal verbs in English language. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

13 

1- 3Totallydisagree 6 20.68% 

2- Disagree 3 10.34% 

3- Indifferent 8 27.58% 

4- Agree 7 24.13% 

5- Totally agree 5 17.24% 

2Total 29 100% 

Title:  You understand the importance of modal verbs in English language. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 13 

 

COMMENT:  students are aware that English is important and so is the use 

of modal verbs in the English language. Students are also aware that they 

use of this grammar step needs to be used when writing and when 

speaking and it is not avoidable.   
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RESULTS OF THE STUDENTS SURVEY 

 

Table 15 
You agree that knowing about modal verbs would improve your English 

competence. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

14 

1- Totallydisagree 2 6.89% 

2- Disagree 8 27.58% 

3- Indifferent 2        6.89 % 

4- Agree 5 17.24% 

5- Totally agree 12 41.37% 

Total 29 100% 

Title:  14.  You agree that knowing about modal verbs would improve your English competence. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel Ángel ArreagaPlúas 

 

Graphic 14 

 

COMMENT:  students are in agreement about modal verbs improving their 

English competence. They can also realize that using this grammar 

concept will help them manifest themselves more sophisticated when 

speaking English.  

  

7%

28%

41%

17%

7%

totally  Disagree

disagree

totally agree

Agree

Indifferent



 

78 

RESULTS OF THE STUDENTS SURVEY 

 

Table 16 
You think you need extra material for practicing modal verbs. 

 CATEGORIES FREQUENCY PERCENTAGE 

CODE ITEM 

15 

1- Totallydisagree 1 3.44% 

2- Disagree 1 3.44% 

3- Indifferent 6 20.68% 

4- Agree 14 48.27% 

5- Totally agree 7 24.13% 

Total 29 100% 

Title:You think you need extra material for practicing modal verbs. 

Source:  student from the first bachillerato from Pedro J. Montero HS 

Authors Freddy Stefano Chacón Guerrero and Miguel ÁngelArreagaPlúas 

 

Graphic 15 

 

ANALYSIS: students believe they will need more material for them to 

improve and practice modal verbs in the classroom. This will also provide 

students exercises they can relate to when producing English. 
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CHI SQUARE 

For the chi square, statement number 4 “Modal verbs are part of the 

curriculum.” was chosen for the independent variable and for the 

dependent variable, statement number 11 “You have the ability to 

communicate orally about your personal information and feelings”was 

chosen for the dependent variable.  

 

 

Resumen del procesamiento de los casos 

 Casos 

Válidos Perdidos Total 

N Porcentaje N Porcentaje N Porcentaje 

Modal verbs are part of the 

curriculum.”  * You have the 

ability to communicate orally 

about your personal 

information and feelings 

29 100.0% 0 0.0% 29 100.0% 

 

 

Tabla de contingencia Modal verbs are part of the curriculum.”  * You have the ability to 

communicate orally about your personal information and feelings 

 You have the ability to communicate orally 

about your personal information and 

feelings 

Total 

Totally 

Disagree 

Disagree Indifferent Agree 

Modal verbs 

are part of 

the 

curriculum.” 

Totally 

Disagree 

Recuento 4 0 0 0 4 

% dentro de 

Modal verbs 

are part of the 

curriculum.” 

100.0% 0.0% 0.0% 0.0% 100.0% 

Disagree 

Recuento 6 0 0 0 6 

% dentro de 

Modal verbs 

are part of the 

curriculum.” 

100.0% 0.0% 0.0% 0.0% 100.0% 
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Indifferent 

Recuento 4 1 0 0 5 

% dentro de 

Modal verbs 

are part of the 

curriculum.” 

80.0% 20.0% 0.0% 0.0% 100.0% 

Agree 

Recuento 0 6 3 0 9 

% dentro de 

Modal verbs 

are part of the 

curriculum.” 

0.0% 66.7% 33.3% 0.0% 100.0% 

Totally 

Agree 

Recuento 0 0 2 3 5 

% dentro de 

Modal verbs 

are part of the 

curriculum.” 

0.0% 0.0% 40.0% 60.0% 100.0% 

Total 

Recuento 14 7 5 3 29 

% dentro de 

Modal verbs 

are part of the 

curriculum.” 

48.3% 24.1% 17.2% 10.3% 100.0% 

 

 

Pruebas de chi-cuadrado 

 Valor gl Sig. asintótica 

(bilateral) 

Chi-cuadrado de Pearson 43.583a 12 .010 

Razón de verosimilitudes 48.289 12 .100 

Asociación lineal por lineal 20.443 1 .010 

N de casosválidos 29   

a. 20 casillas (100.0%) tienen una frecuencia esperada inferior a 5. La 

frecuenciamínimaesperadaes .41. 
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ANALYSIS AND INTERPRETATION OF DATA 

 

The analysis of the observations, the surveys and the interview show that 

the students will benefit from this project investigation and solution. The 

students are in need of learning modal verbs to improve their linguistic 

competences according to the teacher, and it also shows with the survey’s 

results that students comprehend and have a true concept that English is 

needed for them to be successful in life and the importance that learning 

the language will provide them in the corporate world. The observations 

also concrete the evidence that students have been facing this issue for 

quite a while and the progress in learning proper English is needed in their 

cases.  
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CONCLUSIONS AND RECOMMENDATIONS 

 

CONCLUSIONS 

 

1. –The lack of participation in class and the lack of training found in 

students show that the learning of modal verbs needs to be reinforced in 

students. The low performance of their knowledge about the usage and 

application of such verbs is also evidence that the students need more 

practice in the subject.   

 

2. - Students need to have more practice in modal verbs used in 

sentences and in writing assignments. They also need to have more 

practice in speaking and using the modal verbs in conversations with 

peers in and out of the classroom.  

 

3. - The insufficient exposure to the language in a native manner also 

lacks the comprehension of students about the usage and the dynamics of 

the language and its performance.  

 

4. – Students class participation is poor and it shows the shyness about 

making mistakes in front of their peers that may know a bit more about the 

language. This can be troublesome and add to the problem of not 

acquiring the language in a fashionable manner.  
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RECOMMENDATION 

 

1. – The use of modal verb exercises must be the aim for the students to 

provide them with activities in significant learning methods that can relate 

the students with their daily life issues. 

 

2. – Lesson planning should be updated with grammar exercises and the 

meaning of modal verbs with many examples as possible, so there could 

be the appropriate method used for students to feel motivated and apply 

the activities learned on their own. Thus, creativity in writing and speaking 

can be used daily in class. 

 

3. –English language, improving their linguistic competence skills and 

motivating students to become more acquainted with the language will 

keep them engaged in English with the demands as didactic, dynamic and 

educational tasks that can provide them with much motivation to learn 

more about the usage of grammar activities that are connected with modal 

verbs and other challenging grammatical structures.   

 

4. – Providing students with the required resources can be a process that 

will encourage them with the proper skills to bring forth improvement in 

learning and mastering modal verb exercises and word recognition 

activities, enriching their linguistic competences in the English language.  
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CHAPTER 4 

 

THE PROPOSAL 

 

TITLE 

Design of a booklet with activities based on modal verbs. 

 

JUSTIFICATION 

 

After observations of the students of First Bachillerato of Pedro J. 

Montero High School, the problem of the use of modal verbs and its 

consequences in the development of linguistic competence came 

immediately to consideration with the necessity of the implementation of 

new strategies for the teaching and learning process of modal verbs.  

Therefore, the development of a booklet with activities based on modal 

verbs was the main objective of this research, designed with new and 

modern strategies that students will find useful and interesting, and at the 

same time this booklet will be a tool in the improvement of their linguistic 

competence. 

 

OBJECTIVES 

 

GENERAL OBJECTIVE 

 

To improve the linguistic competence through the application of 

different, new and modern strategies within the booklet based on modal 

verbs. 
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SPECIFIC OBJECTIVES 

 

• To introduce new strategies in the teaching of modal verbs 

with a booklet of activities based on this topic. 

• To engage students with interesting strategies with the 

activities of the booklet. 

• To help students understand modal verbs and their use, 

therefore, develop their linguistic competence through the 

oral and written tasks of the booklet. 

• To help the teacher with the process of teaching and learning 

new strategies to teach modal verbs. 

 

THEORETHICAL ASPECTS 

 

PEDAGOGICAL FOUNDATION 

 

 As the main objective for this thesis project is to improve the use of 

modal verbs, and, in consequence, the linguistic competence of the 

students of First Bachillerato of Pedro J. Montero High School, it is 

important to notice that the linguistic competence has to deal with different 

elements, each of them directly related to communication, some of these 

elements are sentences and types of sentences, structure, form, use, 

morphological inflections and others, things that have been discussed 

previously in this investigation paper. 

 

 The teaching of grammar is implied within the linguistic competence 

development, and it is an intrinsic part of it, though it is not the only thing 

that matters, for the students do not construct language around grammar, 

but around real-life functions they need to perform in order to 

communicate.  Therefore, the pedagogical methods are necessary in order 

to teach grammar and linguistic competence as well. These methods need 
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to be based on modern strategies for the students not only understand the 

grammar, but also for them to perform different communicative tasks that 

lead them to an improvement of their linguistic competence. 

 

 Yet Celce-Murcia et al. (1995) commented on this topic, as follows: 

communication has resulted in a wide range of conventionalized 

forms, sentence stems, formulaic expressions and strategies in 

every language, and thus a speaker with a developed sense of 

actional competence is in command of a wide repertoire of such 

chunks as well as rules of how to combine and sequence these to 

form complex actional patterns. (p.19) 

 

And Chomsky (1965) concluded the following about the importance 

of communication combined with the correct grammar use: 

 

When we speak of a grammar as generating a sentence with a 

certain structural description, we mean simply that the grammar 

assigns this structural description to the sentence.  When we say 

that a sentence has a certain derivation with respect to a particular 

generative grammar, we say nothing about how the speaker or 

hearer might proceed, in some practical or efficient way, to 

construct such a derivation. […] No doubt, a reasonable model of 

language use will incorporate, as a basic component, the 

generative grammar that expresses the speaker-hearer's 

knowledge of the language; but this generative grammar does not, 

in itself, prescribe the character or functioning of a perceptual model 

or a model of speech production. (p.9) 

 

Martin (2005) cites Van Ek (1984) while presenting a model of 

competencies that need to be developed when learning a language, 

besides grammatical competence, she mentions the linguistic 
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competence, as a “capacity to know and use the language correctly, 

paying attention to all its components” (Martín, 2005, p. 80). 

 

According to Scrivener (2010), this necessity of teaching grammar 

and develop the linguistic competence charges on teachers the great 

responsibility of identifying the following issues before teaching a class: 

 

1) the new structure and its possible forms 

2) the meanings imparted by the structures in context 

3) the core of what the student needs to learn 

4) and then, crucially, ways to present and practice the structure 

and to check that the core concepts are understood. (Scrivener, 

2010, p. 6). 

 

 For the previous facts, it was necessary to create a booklet that 

includes exercises focused on the teaching and learning of modal verbs, 

with new strategies that include not only grammar drillings, but also 

communicative activities, considering that modal verbs are demonstrated 

to be very important at expressing thoughts and trying to communicate in 

daily life, thus for the communicative competence. 

 

SOCIAL FOUNDATION 

 

 Communication is essential for social means, thus the development 

of linguistic competence is necessary for social reasons, in order to 

transmit ideas and feelings, and eventually to survive.  For this, the correct 

use of modal verbs is crucial at the moment of exchanging ideas and 

information, and communicating effectively depends, at least partly, on the 

correct use of them.  
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 About this, Celce-Murcia et al. (1995), explain that the sociocultural 

competence is a relevant factor within the development of linguistic 

competence, referring to sociocultural competence as “the speaker’s 

knowledge of how to express messages appropriately within the overall 

social and cultural context of communication.” (p. 23) and continues. 

 

Language is not simply a communication coding system but also an 

integral part of the individual's identity and the most important 

channel of social organization, embedded in the culture of the 

communities where it is used. As Nunan (1992) states, "Only by 

studying language in its social and cultural contexts, will we come to 

appreciate the apparent paradox of language acquisition: that it is at 

once a deeply personal and yet highly social process." (p.23) […] 

Language learners face this complexity as soon as they first try to 

apply the L2 knowledge they have learned to real-life 

communication. (Celce-Murcia, Dornyei, & Thurrel, 1995, p. 23) 

 

Chomsky (1965) agrees on this when he says: “an essential 

property of language is that it provides the means for expressing 

indefinitely many thoughts and for reacting appropriately in an indefinite 

range of new situations. “ (Chomsky, 1965, p. 6) Here Chomsky implies 

that language is necessary for any situation, meaning in social exchanges 

for expressing what people think or their reactions to those situations. 

 

Besides, Martín (2005) supports all these reflections when 

explaining what social competence means:  “the capacity of taking the 

initiative in a conversation.”  She also mentions that, unfortunately, 

teachers have set aside the sociological factors that must be part of the 

use of the language.  (Martín, 2005, p. 81) 
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In addition to these ideas, Habermas(1970), states that “language is 

a means of communication which serves mutual understanding” ( 

(Habermas, Towards a Theory of Communicative Competence, 1970, p. 

101), suggesting that this communication for mutual understanding is an 

intrinsic part of language, for what we infer the necessity of learning to 

communicate instead of just learning language structures or grammar 

rules.  

 

On the other hand, according to the CEFR (1991), human conduct 

is based on language, for we execute communicative acts when we use it, 

and explains that  

 

Those acts may be external and social.  For example, we have 

conversations with family, friends and colleagues; hold formal 

meetings; make speeches and give lectures; write personal and 

official letters; promote our political views in written manifestos; 

extend knowledge in our domain of expertise by publishing articles 

and books. 

 

For all these reasons, the design of a booklet with activities based 

on modal verbs was found necessary for the development of linguistic 

competence in the students of the high school Pedro J. Montero.  For that 

in summary, the sociological factor represents the background of the 

teaching and learning process of a language, and the intrinsic motivation 

for students to learn it. 

 

PSYCHOLOGICAL FOUNDATION 

 

Within the psychological foundations of this proposal, we could say 

that, as moving into social contexts is part of the incentives of students to 

learn English, then the development of linguistic competence could be an 
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important element in the increase of self-esteem in students, which in turn, 

will make it more viable for the students to learn a second language. 

 

Chomsky (1965), states that mental processes are involved in the 

acquisition of a language, in which the speaker has already mastered its 

grammar at the point of building an intuitive knowledge of this language,  

those mental processes “are far beyond the level of actual or even 

potential consciousness.” (p. 8)  It can be inferred from his words that the 

mental processes refer to the affective and behavioral issues within our 

actions, and that these are implied in the learning of a language, they are 

simply part of it. 

 

Also, Martín (2005) insists in that the communicative competence 

has not only cognitive abilities, but affective and behavioral as well, 

because she states that within the affective ones there are the abilities of 

giving emotional responses, and within the behavioral ones, there are 

verbal and nonverbal skills “that evidence an adaptation of the conduct to 

the situation and context.”   When she mentions the conduct, she is 

referring to the psychological aspect of learning a language.  She 

continues saying that in the linguistic competence there are different 

disciplines such as psychology, linguistics, sociolinguistics, anthropology, 

and others that intervene actively. (Martín, 2005, p. 82) 

 

 Having said this, one can conclude that the psychology of the 

individual is closely related to his or her need to develop linguistic 

competence.  Plus, having seeing that modal verbs are important for the 

development of linguistic competence itself, then we have considered of 

great importance the design of a booklet with activities based on modal 

verbs, to contribute not only in the development of linguistic competence, 

but also in the growth of students as complete human beings. 
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FEASIBILITY OF APPLICATION 

 

 Feasibility refers to the availability of all the necessary resources to 

carry out specific objectives or aims.  Considering this, we have thought 

about three different aspects to be analyzed within the feasibility of the 

application of the project and the product itself.  They are: (1) legal; (2) 

human resources; and (3) technical feasibility. 

 

 Besides this, a study requires to be presented with all its possible 

advantages and taking care of all the elements necessary to make it work.  

For this we have considered the optimal requirements and the minimal 

requirements. 

 

 As optimal requirements, we concluded that we needed the full 

cooperation of the members of the staff of the high school Pedro J. 

Montero in the application of the surveys, interview to the teacher, and 

also the application of the booklet with activities based on modal verbs.  In 

this it can be said that we have the approval of them to do the project and 

to perform the different activities with the students of First Bachillerato 

class.  Also it can be said that we have the support of the teacher, who is 

willing to find new ways of teaching the modal verbs in order to improve 

his students’ results in the path of the development of linguistic 

competence. 

 

 As minimal requirements we need that the authorities of the school 

give us the permission to survey and interview the students and teacher 

respectively, plus we need the teacher at least accepts to try the booklet in 

class for once, and give us positive or negative feedback.  We need to 

know if students are receptive to the new strategies from the booklet, 

therefore we could be able to have a result from it. 
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LEGAL FEASIBILITY 

 

 The application of the booklet with activities based on modal verbs 

is legally feasible because the curriculum of Intercultural and Bilingual 

Education, in its Agreement number 0311-13, supports the teaching and 

learning of EFL in the classrooms since 8th grade of Basic Education, as it 

can be seen in the syllabus for 8th, 9th, and 10th grades up to 1st, 2nd, and 

3rdBachillerato.   

 

 In its Article 2, it states that the syllabus for 8th, 9th, and 10th grades 

of Basic Education the number of English periods per week is 5; and in its 

Article 3, the number of English periods for the Bachillerato courses is 4 

per week.  The subjects that have more than 4 periods are considered of 

value within the syllabus, therefore, English is considered an important 

subject for high schools in Ecuador. 

 

 It can be concluded for this that the necessity of the development of 

linguistic competence in English is considered an important part of the 

educational policies of the government.  For this reason, we concluded 

that the design of this booklet would be of help in the accomplishment of 

the aims of the Ecuadorian Law of Education. 

 

HUMAN RESOURCES FEASIBILITY 

 

 Human resources feasibility refers to the availability of trained staff 

for the development of a Project.  Likewise, there must exist the users of 

the product of that project, who are willing to participate in the project and 

to be part of it. 

 

 To start, this project has the acceptance from the high school Pedro 

J. Montero to be applied in the First Bachillerato class.  Pedro J. Montero 
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high school is a public school that has teachers who need to improve their 

practices with new strategies, especially in the teaching and learning of 

modal verbs, for what we offered them our services, as nearly graduate 

teachers of EFL of a prestigious University, that are aware of the new 

teaching techniques that are needed for developing the booklet, as well as 

for helping the teacher of First Bachillerato of Pedro J. Montero high 

school to apply the booklet. 

 

 With this project we expect to contribute to the development of 

linguistic competence of the students of First Bachillerato of this high 

school, for what we have the acceptance of them too, for receiving the 

help of the new material in their daily classes. 

 

TECHNICAL FEASIBILITY 

 

 Technical feasibility refers to the abilities and knowledge that the 

investigators have to implement the different methods and procedures 

essential for the development of any project, besides the use of equipment 

and tools necessary to carry it out. 

 

 This project has been designed thinking on the technical feasibility 

at first, for that we are fully accomplished in the new methodologies and 

strategies needed to design the booklet, plus the ones needed to facilitate 

its application in the First Bachillerato class of Pedro J. Montero high 

school. 

 

 In addition, the equipment needed for the application of the surveys 

and interview to the teacher, and the supplies necessary for the 

implementation of the booklet, such as transcription, transportation, 

printing, copies and so on, are being completely charged to the authors of 

this research. 
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DESCRIPTION 

 

 The application of the proposal will be done under a prepared 

calendar, according to the activities of Pedro J. Montero high school.  The 

proposal poses that if students are taught by this booklet with activities 

based on modal verbs, they will be able to improve their linguistic 

competence consistently.   

 

 We will be working with the help of the teacher, who will be the one 

who will apply the booklet in his class of First Bachillerato students.  The 

students will be able to practice with many different activities that range 

from the presentation of modal verbs and their types to the performance of 

communicative oral and written tasks. 

 

 The main instruments to be used, besides the initial survey and the 

interview to the teacher are the worksheets presented in the booklet. 

These instruments will be applied directly in the high school in the First 

Bachillerato classroom, to the students of this class.  We are going to start 

as soon as possible, during the first marking period of the second 

quimestre of the current school year 2016-2017. 

 

 The final product that will be presented to the educational 

community will be the booklet to be used in several other courses of the 

high school and for several years. 

 

SOCIAL IMPACT OF THE PROJECT AND BENEFICIARIES 

 

 The project will have a positive social impact in the educational 

community because it will be of use for all the teachers of EFL for several 

years since the present school year.  The direct beneficiaries will be not 

only the teachers, who will have a good tool to teach modal verbs, but also 
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the students of the high school, who are the main beneficiaries and the 

target of this research, because they will be able to develop their linguistic 

competence while they improve their skills in the use of modal verbs. 

 

APPLICATION POLICIES 

 

 The main policies to apply this project are as follows: 

• The teacher will receive training from the authors of this 

investigation before applying the booklet in class. 

• The students should complete all the activities and perform all the 

tasks. 

• The teacher must provide students with feedback. 

• The teacher and students will provide the authors of this research 

with feedback on the use of the booklet. 

 

CONCLUSIONS 

 

 The necessity of the teaching and learning of modal verbs is an 

issue that needs to be taken into consideration when planning the annual 

curriculum of high schools in Ecuador. 

 

 With the precedent of this project we can help raise awareness 

among teachers and administrators of the EFL high schools, because 

students are eager to learn when the different elements of language are 

present, say the presentation of grammar within a significant context, as 

we have seen from the studies of Celce-Murcia et al., Chomsky, and 

others, who consistently have presented their theories, some of them from 

decades ago, and these theories support the use of communicative tasks 

in the EFL classroom. 
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 If we, as teachers, follow these suggestions and apply them in 

class, many booklets like this will be developed for the use of modal verbs 

and other grammatical structures. 

 

RECOMMENDATIONS 

 

 The authors of this investigation recommend the application of 

communicative activities within the teaching and learning of modal verbs.  

This will help students develop their linguistic competence and at the same 

time the EFL class will become a pleasant experience always expected by 

students of Ecuadorian high schools.  We also recommend that teachers 

use the booklet with activities for the use of modal verbs presented in this 

investigation if they wish to have an easy and modern tool that will bring 

positive results to their classrooms. 
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ENTREVISTA AL DOCENTE 
  

NOMBRE DEL DOCENTE: ……………………… DATOS DE LA ENTREVISTA: 

……………… 

Responda a las siguientes preguntas de acuerdo a su experiencia como 

docente en el colegio Pedro J. Montero. 

1.  ¿Observa usted que sus estudiantes no comprenden bien el 

uso correcto de los verbos modales? 

 

No porque hemos practicado mucho. 

 

 

2.  ¿Qué tan bien crees que tus estudiantes reconocen los 

verbos modales en las actividades de lectura relacionadas con 

los verbos modales? 

Yo creo que ellos pueden reconocer los verbos modales. 

 

 

 

3.  ¿Qué tan bien crees que tus alumnos reconocen los verbos 

modales en actividades auditivas? 

Yo creo que ellos tienen dificultad para reconocer los verbos 

modales en actividades auditivas. 

 

 

 

4. ¿Qué tan bien crees que tus alumnos usan verbos modales en 

actividades de escritura? 

Yo pienso que ellos los utilizan poco en actividades de 
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escritura. 

 

5.  ¿Qué tan bien crees que tus estudiantes usan verbos modales 

en las actividades orales? 

Ellos no los utilizan en actividades orales porque no tienen 

suficiente vocabulario. 

 

 

6. ¿Cree usted que la mejora en el uso de verbos modales puede 

influir en el desarrollo de la competencia lingüística en los 

estudiantes? 

Si por que son muy comunes en el ingles. 

 

 

 

7.  ¿Cree usted que puede mejorar algunas de sus técnicas de 

enseñanza para ayudar a sus estudiantes a desarrollar la 

competencia lingüística, específicamente con el uso de verbos 

modales? 

Si,por que específicamente yo trabajo con ellos utilizando 

verbos modales en situaciones reales. 

 

 

 

8.  ¿Cree usted que el uso de nuevas estrategias en la enseñanza 

y el aprendizaje de verbos modales ayudará a sus estudiantes 

a desarrollar su competencia lingüística? 

Si, por que los estudiantes adoran el uso de estrategias 

didácticas en la enseñanza. 
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9. ¿ Si usted recibe un folleto con nuevas actividades basadas en 

verbos modales, ¿lo probaría en su salón de clases? 

Si, me gustaría recibir un libro de guía basado en verbos 

modales. 

 

 

10. ¿Qué le gustaría ver en un folleto sobre verbos modales? 

Actividades basadas en situacions reales. 
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ENCUESTA A LOS 
ESTUDIANTES 

NOMBRE: …………………………………………………………….. FECHA: 
…………. 

Lea cuidadosamente las preguntas. Marque una “X” en los espacios 
en blanco de acuerdo a la escala de Likert indicada abajo. 

escala de Likert 

Muy  

de 

acuerdo 

 

De 

acuerdo 

 

Neutral 

 

En 

desacuerdo 

     Muy 

       en 

desacuerdo 

5 4 3 2 1 

 

N° PREGUNTAS 5 4 3 2 1 

1 Te gusta la forma en que tu profesor 

enseña inglés. 

     

2  

Usted considera la gramática como una 

parte importante del lenguaje. 

     

3  Es fácil memorizar las estructuras 

gramaticales. 

     

4 Los verbos modales son parte de la malla 

curricular. 

     

5 Usted entiende verbos modales y sus 

tipos. 

     

6 A menudo realizas actividades escritas 

en las que usas verbos modales. 
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7 

 

A menudo realizas actividades orales en 

las que usas verbos modales. 

     

8 Usted se siente seguro al usar verbos 

modales. 

     

9 Tu profesor te da retroalimentación 

positiva cuando usas verbos modales 

     

10 Haces actividades relacionadas con 

situaciones de la vida real, como 

intercambiar información sobre ti mismo, 

usar verbos modales 

     

11 Usted tiene la capacidad de comunicarse 

oralmente sobre su información personal 

y sentimientos 

     

 

12 

 

Usted tiene la capacidad de comunicarse 

por escrito sobre su información personal 

y sus sentimientos. 

     

13 You understand the importance of modal 

verbs in English language. 

     

 

14 

 

Usted acepta que el conocimiento de los 

verbos modales mejoraría su 

competencia en inglés. 

     

 

15 

 

Usted piensa que necesita material 

adicional para practicar verbos modales. 
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IN THE CLASSROOM 

TITLE: Presentation to students 

 

 

 

 

 

 

 

 

 

 

 

Source: Students of 1st bachillerato 

Elaborated by: Chacon Freddy and Arreaga Miguel 

 

Title:Students solving the survey 

 

 

 

 

 

 

 

 

 

Source: Students of 1st bachilleratoElaborated by: Chacon Freddy and 

Arreaga Miguel 
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Title:Teachers supervise to the students. 

 

 

 

 

 

 

 

 

 

  

 

Source: Students of 1st bachillerato 

Elaborated by: Chacon Freddy and Arreaga Miguel 

 

Title:Principal a acknowledgement and gratitude after accomplishment of 

our    project. 

 

 

 

 

 

 

 

 

  

Source: Students of 1st  bachillerato 

Elaborated by: Chacon Freddy and Arreaga Miguel 
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IN THE TUTORIALS 

 

 

 

 

 

 

 

 

 

 

Source:University of Guayaquil-Language and Linguistics School 

Elaborated by:Chacon Freddy and Arreaga Miguel 

 

Titlle:MSc. Galo Donoso feedback and instructions 

 

 

 

 

 

 

 

 

 

 

SOURCE:University of Guayaquil-Language and Linguistics School 

Elaborated by:Chacon Freddy and Arreaga Miguel 
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INTRODUCTION 
 

The following booklet will help Students improve the Learning Process about the 

English Language and catch the interest. The booklet is easy and 

understandable; it’s also based on modal verbs which are useful to create a good 

environment in the classroom. The booklet provides the students many 

techniques full with grammar activities about modals and their usage that can 

motivate them into feeling comfortable and confident to engage in linguistic 

competence and other skills, but there are some items which teachers need to 

take into consideration to make students reach understanding. It is extremely 

important to follow some recommendations.  

 
 
Teachers need to consider 

✓ Knowing the learners knowledge and vocabulary proficiency. 

 
✓ Motivating learners to do each active strategy. 

 
✓ Dividing the class into groups when it is necessary. 

 
✓ Explaining learners what they are going to do. 

 

 

 
 

 

 



GRAMMAR-MODAL VERBS 

 

 

Type of exercise : Modal verbs 

Name : Modal Verbs and their functions 

Skills : Grammar 

Description : 

This is a group and individual task focused on different 

types of activities that are explained with the instructions 

to follow in order to make sentences, practice structure 

or linguistic competence.  

Objective : 

To use exercises to motivate students to make proper 

use of modal verbs and apply them in grammar and 

linguistic skills. 

Instructions : 

• Teach the content before using it. 

• Explain the activity. 

• Break the class up in groups. 

• Give an example with a group of learners. 

• Start with the exercises when the teacher says. 

Resources : 
Flashcards, markers and sheets, vocabulary charts, wall 

charts, grammar books, etc. 

Rules : 

• Learners have to listen carefully to the teacher’s 

rules. 

• One student in the group has to raise his/her hand to 

start the activity or answer with the correct sentence 

or answer once he/she finishes and is asked to do so 

by the teacher.  

• If the student does not answer properly, another 

group will have the chance to do it.  

Suggestions : 

In order to develop grammar competence and proper usage, 

learners can address themselves the words and dialogues 

found in all the groups in their notebooks.  
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Modal USES Present / Future PAST 

be 
supposed 
to 

expectation 
We are supposed to meet 
them here. 

We were 
supposed to meet 
here. 

be to 
strong 
expectation 

We are to meet them here. 
We were to meet 
them here. 

can / 
could 
 
Can - 
Can't 
 
Could 

ability / 
possibility  
 
informal 
permission  
 
informal polite 
request  
 
impossibility 
(negative 
only) 

I can learn modal verbs 
online. 
 
You can use my car 
tomorrow.  
 
Can I borrow your book? 
 
Cats can't swim. 

I could jump high 
a few years ago 
but now I can't. 
 
 
 
That can't have 
been true! 

have to 

necessity  
 
 
lack of 
necessity 
(negative) 

I have to go to class today. 
 
I don't have to go to class 
today. 

I had to go to 
class yesterday. 
 
I didn't have to go 
to class yesterday. 

have got 
to 

Necessity 
I have got to go to class 
today 

I had to go to 
class yesterday. 

had 
better 

strongly 
advised 

You had better be on time. 
(past form 
uncommon) 

may 

polite request  
formal 
permission  
less than 50% 
certainty 

May I borrow your book?  
You may leave the room. 
He may be at the school. 

 
 
He may have been 
at school. 

must 

strong 
necessity  
 
 
prohibition 
 
 
95% certainty 

I must go to class today. 
 
You must not open that 
door. 
 
Mary isn't in class. 
She must be sick.(present 
only) 

I had to go to 
class yesterday.  
 
 
 
Mary must have 
been sick 
yesterday. 

http://www.grammarbank.com/can-cant-esl.html
http://www.grammarbank.com/can-cant-esl.html
http://www.grammarbank.com/could-was-were-able-to.html


 

 

 

 

 

 

 

 

 

 ought to 

advisability  
 
 
80% certainty 

I ought to study tonight. 
 
 
She ought to be at school 

I ought to have 
studied last night.  
 
She ought to have 
done well on the 
test. 

shall 

ask another 
person's 
opinion (only 
used with I or 
we) 

Shall I invite them too?  
Shall we dance? 

 

should 

advisability  
 
 
80% certainty 

I should study tonight  
 
 
He should be at school 

 
 
 
 
 
 
 
You should have 
paid your bills.  
 
He should have 
done well on the 
test. 
 
 
 
 



UNIT 1 MODAL (FORMS AND CONSTRUCTION OF MODALS)   

 
 
 
 
 
 

 

Scope of the activity 1: MODAL VERBS EXPLANATION  
 
Purpose: to have students learn about the meaning and usage of modal verbs. 
  
Objective: to activate students’ usage of modal verbs in sentences 

1. Do not add –s in the third person singular present 
2. Have no –ing form. 
3. Can show the future (except can in the sense of ability) and 

some show the past by using adverbs. 
4. Act as operators (see operators) 
5. Can never be followed directly b another modal. 
6. Must be followed by bare infinitives (simple forms) of other 

verbs in verb phrases. 
 
Most modal can be contracted with not and some can be 
contracted with the pronoun. (see contractions) 
Back-shift in reported speech is irregular and differs in some cases 
for different meanings of the same verb.  
 

Meaning of Modals 
Modals show many meanings that are shown by the subjunctive or 
another mood in many other languages. They generally do not show a 
happening or event but show thoughts about actions: Permission, for 
example, means that you are allowed to do something but not 
necessarily that you do it.  

 

Examples:  
Permission: May we cook? (Do you object? or is there a 
regulation against cooking?) 
Advisability: Should we cook? (Is cooking a good idea?) 
Necessity: Must we cook? (Are we required to cook?) 

The questioners are not necessarily cooking at the time they ask 
the questions above. We do not know for sure whether or not 
they will cook in the future, although the implication here of may 
is that they want to cook, and if the answer is “yes,” they 
probably will cook. The implication of must is that the questioners 
do not want to cook, and if the answer is “no,” they probably will 
not. (see Implicit ideas) 

 

 



 

 

UNIT 2 CAN AND COULD 

Scope of the activity 1: CAN AND COULD   
 
Purpose: to have students use the past tense of can which is could and 
differentiate their usage in sentences. 
Objective: to activate students’ prior knowledge with warm up activities about 
abilities and possibilities in sentences and context 
  

 
When could is used as the past tense of can, it refers to an ability that a 
person generally had in the past or to something that was generally possible 
in the past ("When I was younger, I could run for miles," or "It used to be 
you could buy lunch for a dollar.").   
 
Example:  
A- I can swim (ability to do some special skill) 
B- I can swim every day. (have the possibility to do such activity daily) 
 

1. In my first year as a teacher, I almost lost my self-confidence because 
I ______________ each anything. 

a. Can     b. Can’t       C. Could      D. Couldn’t   
 

 
       2. Mary tried hard to persuade her friend but she ________ change her  

            mind. 
a. Can     b. Can’t       C. Could      D. Couldn’t 

 
3. Bijan says he ______________ speak four languages.   

 
a.  Can     b. Can’t       C. Could      D. Couldn’t 

 
4. He _________ talk to customers yesterday as he was a bit nervous. 

 
      a. Can     b. Can’t       C. Could      D. Couldn’t 
 
5. Adan and her mother  ________ open the door because it was locked. 

a. Can     b. Can’t       C. Could      D. Couldn’t 
 

       6. I  _____ finally talk to John after I tried to reach him on the phone for   

            hours. 
            a. Can     b. Can’t       C. Could      D. Couldn’t 
 
       7. I   ___________never memorize all of the rules in the past.  

            a. Can     b. Can’t       C. Could      D. Couldn’t 



 

 

 

 

 

 

 

 

 
       8. I   ___________ do it now either. 

 
            a. Can     b. Can’t       C. Could      D. Couldn’t 
 
       9. Mike was the only one who _______ understand me.   

 
           a. Can     b. Can’t       C. Could      D. Couldn’t 
 
      10. Before the nuclear disaster in the 1980's, people ___________grow  

      Everything in their gardens. 
 
           a. Can     b. Can’t       C. Could      D. Couldn’t 
 
      12. No matter how hard I try, I _______ see the difference in the two     

      pictures.  
            a. Can     b. Can’t       C. Could      D. Couldn’t 
 
       13. Susan says she ___________ easily see. 

            a. Can     b. Can’t       C. Could      D. Couldn’t 
 
       14. We _______ choose our opponents. The teams will be matched     

        randomly. 
 
              a. Can     b. Can’t       C. Could      D. Couldn’t 
 
 

 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 



 

 

 

                                      Unit 3  
MAY OR MIGHT 

May or Might  

May and might are both ways of expressing possibility.  
Some people insist that you should use may (present tense) when talking 
about a current situation. 

Scope of the activity 3: May or Might 
 
Purpose: to have students use and express modal verbs of possibility. 
  
Objective: to activate students’ knowledge to use possibilities  

Might (past tense) when talking about an event that happened in the past. 
 

A. Fill in the blanks to complete the following sentences.  
 
1. I _____ go home early if I’m tired. (present tense) 

2. He ______ have visited Italy before settling in Nuremberg. (past 

tense) 

3. I __________ go home early if I’m tired. 

4. He _________ have visited Italy before settling in Nuremberg. 

5. By the time you read this, he _______ have made his decision. 

6. I think that comment ________ have offended some people. 

7. The draw against Italy _____ have been a turning point, but it 

didn't turn out like that. 

8. I _______ go to work tomorrow if I feel better in the morning. 

9. You ______ be right, but I doubt it that she will go with you. 

10. There __________ be a Hurricane coming this way.  

 
 



Unit 4  
Comic strips 

Scope of the activity 4 
 
Purpose: to have students use and express modal verbs randomly. 
  
Objective: to activate students’ knowledge  

 

Complete the following comic strips dialogues with 
the missing model verbs. 

Make sure the dialogue is coherent. Follow the 
instructions for each activity. 

Time for preparation: 2 minutes 
 
Time for completion of activity: 4 minutes 
 
Material: photocopiable 
 
Group Configuration: individually, pairs or in groups of 4s.  
 
Seating arrangement: Sitting would be according to the  
 
configuration of the class and/or the teacher’s discretion.  
 
Related activities: role play, what if situations, change story. 
 
Related skills: listening, sound discrimination 
                       Speaking, intonation, word stress 
                       Reading, infer instructions 
                       Vocabulary, word association 
                       Grammar, sentence structure, word order, diction 
 



 



                  

                           

                               

 

 

                                 

 

 

 

 

 

 

 

 



  

 

 

 

 

Unit 5  
HANGMAN 

Scope of the activity 5 
 
Purpose: to have students use and express modal verbs and vocabulary. 
  
Objective: to activate students’ prior knowledge and English production 

 
Complete the following game activities 

Make sure to check answers first. Follow the 
instructions for each activity. 

Time for preparation: 2 minutes 
 
Time for completion of activity:  no determine time 
 
Material: photocopiable 
 
Group Configuration: individually, pairs or in groups of 4s.  
 
Seating arrangement: Sitting would be according to the  
 
configuration of the class and/or the teacher’s discretion.  
 
Related activities: vocabulary  
 
Related skills: listening, sound discrimination 
                        Speaking, intonation, word stress 
                        Reading, infer instructions 
                        Vocabulary, word association 
                        Grammar, sentence structure, word order, diction 



 

 
HANGMAN 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Guess each blank with a letter to complete the word and its meaning.  
 
_________   _________     __________     __________      _________  

                                                       X 
 

asks another person's opinion (only used with I 
or we) 
 

INSTRUCTIONS OF HANGMAN. 
1. A LINE MUST BE PLACED FOR EVERY LETTER THAT MAKES UP THE WORD.  
2. AN “X” MUST BE PLACED UNDER THE LINE WHERE A VOWEL IS. 
3. THE STUDENTS MUST GUESS THE LETTERS THAT ARE MISSING OR THE WHOLE 

WORD. 
4. FOR EVERY TIME THE STUDENTS MISS, A PART OF THE SKETCH MUST BE 

MARKED OR DRAWN.  
5. THERE MUSTN’T BE MORE THAN SIX OPPORTUNITIES TO GUESS THE WORD AND 

THERE IS A LIMB THAT IS PLACED OR DRAWN FOR EVERY MISS. 
             THE HEAD                                THE OTHER ARM       ONE LEG 

 
             THE TORSO                              ONE ARM                 THE OTHER LEG  



 

 

Unit 6  
CREATE DIALOGUES 

Scope of the activity 5 
 
Purpose: to have students use and express modal verbs and vocabulary. 
  
Objective: to activate students’ prior knowledge and English production 

 

Complete the following game activities 
Make sure to check answers first. Follow the 

instructions for each activity. 
Time for preparation: 2 minutes 
 
Time for completion of activity:  no determine time 
 
Material: photocopiable 
 
Group Configuration: individually, pairs or in groups of 4s.  
 
Seating arrangement: Sitting would be according to the  
 
configuration of the class and/or the teacher’s discretion.  
 
Related activities: vocabulary  
 
Related skills: listening, sound discrimination 
                        Speaking, intonation, word stress 
                        Reading, infer instructions 
                        Vocabulary, word association 
                        Grammar, sentence structure, word order, diction 
INSTRUCTIONS 

1. put your name on the worksheet 
2. wait for teacher’s instructions 
3. brainstorm a conversation for the story 
4. write down the dialogues 
5. practice with a partner 
6. change partners once the exercise is done 
7. share your dialogue with the class.  

 



 

CREATE DIALOGUES 
Situation: The two characters are having lunch and discussing how to 
catch thieves and take them to prison because too many crimes are 
happening in Guayaquil. (create the dialogue with a partner using should 
and shouldn’t) 

 
 
CHARACTER A:  
 
CHARACTER B: 
 
CHARACTER A:  
 
CHARACTER B: 
 
CHARACTER A:  
 
CHARACTER B: 
 
 

 

 

 

 



 

 

CREATE DIALOGUES 

 
Situation: The two characters are having a discussion about how to 
prevent “carjacking” in the cities of Ecuador. They are trying to help police 
stop thieves from stealing vehicles. (use should and shouldn’t )  
 

CHARACTER A:  
 
CHARACTER B: 
 
CHARACTER A:  
 
CHARACTER B: 
 
CHARACTER A:  
 
CHARACTER B: 
 

 

 



 

INTERPRETING SIGNS 
 

Activity A. in the following activity, create a dialogue between you and 
your partner(s) about the following signs that each of you may differently 
interpret or may interpret them the same way. Find out if you have the 
same interpretations or not. Look at the sample dialogue.  
 
Sample dialogue: 
 

                                        
                                           
       A                         B                         C                      D                      E 
 
Student A: I think that figure A could be a _________________. 
Student B: I think it must be a ________ because it looks like the red 
line means to not do it or you shouldn’t do that u-turn.  
Student A: but can figure B be a no truck allow sign? 
Student B: maybe. You __________ drive your truck through there? 
Student A: 
Student B: 
Student A: 
Student B: 
Student A: 
Student B: 
Student A: 
Student B: 
Student A: 
Student B: 
 
 

 

 

 



PRACTICE SOME MORE 
 
Fill in the blanks with the proper modal verb. The woman starts the 
conversation.  

 
Now practice the dialogue with your partner. 

 

PRACTICE SOME MORE 
Think of the many modal verbs that can be used in each sentence. The 
first one is already done. Can you add more modal verbs to it? Try it.  

 You (should not/ cannot/ must not) eat ice cream. 
 
 

You ( ______________________________) use your cellular phone.  
 



 
 

 No dogs (____________________________________) allowed.  
 

    Smoking (____________________________) on these premisses.  
 
 

You (_______________________________) talk loud in this area.  
 

 No food (__________________________________) in this sector.  

 

 Absolutely no sleeping (_______________________) in the classroom.  
 
 
 
 

 



Song 
Now listen to the song and fill in the blanks where necessary using 

modals that you hear in the song. 

 

                                                        If I could 
                                                  By Regina Belle  
Instructions: fill in the blanks with the words you hear. The contractions 
that are highlighted figure them out. The first one is already done.      
                    

"If I Could" 

If I _____ 
I'd protect you= I would protect you. 
From the sadness 
In your eyes 
Give you courage 
In a world 
Of compromise 
Yes, I ______ 

If I _____ 
I _______ teach you 
All the things 
I've never learned= I______ never learned. 
And I'd help you= and I ________ help you. 
Cross the bridges 
That _____ burned= That I ________ burned 
Yes, I _______ 

[Chorus:] 
If I _______ 
I ________ try to shield 
Your innocence 
From time 
But the part of life 
I gave you isn't mine 
I'll watch you grow= I _______ watch you grow. 
So I _______ let you go 
If I __________ 
I _______ help you 
Make it through 
The hungry years 
But I know 
That I ____ never 
Cry your tears, babe 
But I ______ if I _____ 



If I could 
In a time 
And place 
Where you 
Don't wanna be 
You don't have 
To walk along 
This road with me 
My yesterday 
_______ have to be 
Your way 

If I knew 
I'd try= I _______ try 
To change the world 
I brought you to 
Now there 
Isn't much more 
What I ____ do 
But I _______ 
If I _________ 

[Chorus] 

If I _____________ 

 

 

 
 

 

 

 

 

 

 

 

 

 

 


