
UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÌA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜISTICA 

PROYECTO EDUCATIVO 

TOPIC 

INFLUENCE OF BASIC LINKING WORDS 

IN THE DEVELOPMENT OF THE WRITTEN PRODUCTION 

PROPOSAL 

DESIGN A BOOKLET WITH DYNAMIC EXERCISES 

BASED ON LINKING WORDS 

EDUCATIONAL PROJECT PREVIOUS THE OBTAINING OF BACHELOR 

DEGREE IN THE ENGLISH LANGUAGE 

AUTORES 

Ana Mercedes Plùa Merchán 

Ruth Patricia Mantilla Toscano 

CONSULTOR ACADÉMICO 

Master. Israel Bravo Bravo 

2017 



ii 

UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFIA, LETRAS Y CIENCIAS DE LA EDUCACION 

ESCUELA DE LENGUAS Y LINGÜÍSTICA 

DIRECTIVOS 

   Msc. Silvia Moy-Sang Castro  Msc. Wilson Romero Dávila 
     DECANA  SUB-DECANO 

Msc. Alfonso Sánchez Ávila  Ab.  Sebastián Cadena Alvarado 
 DIRECTOR  SECRETARIO GENERAL 



iii 

Guayaquil, 14 de marzo del 2017 

Máster 
Silvia Moy-Sang Castro 
DECANA FACULTAD DE FILOSOFÍA  
LETRAS Y CIENCIAS DE LA EDUCACIÓN 
Ciudad.- 

De mis consideraciones: 

En virtud de la resolución por la autoridad Académica de la Facultad de 
Filosofía, de fecha 26 de Octubre del 2016 oficio #401 en el cual se me designó 
Asesor de Proyectos Educativos de la Licenciatura en Ciencias de la 
Educación, especialización LENGUAS Y LINGÜÍSTICAS, el día.  

Tengo a bien informar lo siguiente: 
Que las integrantes PLUA MERCHA ANA C.C: 0924197478 con MANTILLA 
TOSCANO RUTH PATRICIA C.C: 0913804795 diseñaron el proyecto educativo 
con el tema: “THE INFLUENCE OF BASIC LINKING WORDS IN THE 
DEVELOPMENT OF THE WRITTEN PRODUCTION. DESIGN A BOOKLET 
WITH DYNAMIC EXERCISES BASED ON LINKING WORDS.” 

El mismo que ha cumplido con las directrices y recomendaciones dadas por el 
suscrito. 
Las participantes satisfactoriamente han ejecutado las diferentes etapas 
constitutivas del proyecto, por lo expuesto se procede a la APROBACIÓN y 
pone a vuestra el consideración el informe de rigor para los efectos legales 
correspondientes. 

Atentamente 

…………………………………… 
Msc. Israel Bravo Bravo 

Tutor 



iv 

Guayaquil, 14 de marzo del 2017 

Máster.  

ARQ. SILVIA MOY-SANG CASTRO 

DECANO DE LA FACULTAD DE FILOSOFÍA, 

LETRAS Y CIENCIAS DE LA EDUCACIÓN  

Ciudad.- 

Para los fines legales pertinentes comunico a usted que los derechos 

intelectuales del Proyecto Educativo con el tema:  

―THE   INFLUENCE OF BASIC LINKING WORDS IN THE DEVELOPMENT OF 

THE WRITTEN PRODUCTION‖.   Propuesta:   DESIGN A BOOKLET WITH 

DYNAMIC EXERCISES BASED ON LINKING WORDS. 

Pertenecen a la Facultad de Filosofía, Letras y Ciencias de la Educación. 

Atentamente, 

____________________ ___________________ 

Plúa Merchán Ana     Mantilla Toscano Ruth 
C.I. 092419747-8 C.I. 091380479-5



v 

UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

SISTEMA DE EDUCACIÓN PRESENCIAL 

CENTRO UNIVERSITARIO MATRIZ GUAYAQUIL 

PROYECTO 

TEMA:  

“The influence of basic linking words in the development of the written 

production”.  

Propuesta:  

Design a booklet with dynamic exercises based on linking words. 

APROBADO 

…………………………………………….. 
Tribunal Nº 1 

….. …………………………..…  …………..………………………. 
Tribunal Nº 2   Tribunal Nº 3 

_____________________ ____________________ 

Plúa Merchán Ana   Mantilla Toscano Ruth 
C.I. 092419747-8 C.I. 091380479-5



vi 

EL TRIBUNAL EXAMINADOR OTORGA 

AL PRESENTE TRABAJO 

LA CALIFICACIÓN DE:___________________ 

EQUIVALENTE A:_______________________ 

 TRIBUNAL 

_______________________  _____________________ 

 _______________________ 



vii 

DEDICATION 

This thesis is dedicated to someone special, someone who every day has given 

us unconditional love and support, which have enabled the completion of this 

stage of our life. 

Ana Mercedes Plúa Merchán 

Ruth Patricia Mantilla Toscano 



viii 

THANKFULNESS 

There are many people who have been part of our life which we would love to 

thank them for their love, friendship, advice, support, encouragement, company 

and patience. Thank you for everything that you have provided us and for all 

your blessings. 



ix 

INDEX 
DEDICATION ................................................................................................... vii 

THANKFULNESS ........................................................................................... viii 

INDEX ............................................................................................................... ix 

ABSTRACT ..................................................................................................... xvi 

INTRODUCTION .............................................................................................. 1 

CHAPTER I ....................................................................................................... 3 

THE PROBLEM ................................................................................................ 3 

CONTEXT OF INVESTIGATION....................................................................... 3 

CONFLICT SITUATION .................................................................................... 3 

SCIENTIFIC FACT ............................................................................................ 5 

CAUSES ........................................................................................................... 5 

FORMULATION OF THE PROBLEM ................................................................ 6 

OBJECTIVES OF INVESTIGATION ................................................................. 6 

GENERAL OBJECTIVE .................................................................................... 6 

SPECIFIC OBJECTIVES .................................................................................. 6 

QUESTIONS OF THE INVESTIGATION ........................................................... 7 

JUSTIFICATION ............................................................................................... 7 

CHAPTER II .................................................................................................... 10 

THEORETICAL FRAMEWORK....................................................................... 10 

BACKGROUND OF THE INVESTIGATION .................................................... 10 

GRAMMAR ..................................................................................................... 10 

LINKING WORDS ........................................................................................... 11 

IMPORTANCE ................................................................................................ 12 

TYPES OF LINKING WORDS ........................................................................ 13 

1. ADDITIVE LINKING WORDS ................................................................... 13 

2. ADVERSATIVE LINKING WORDS .......................................................... 14 

3. CAUSAL LINKING WORDS .................................................................... 15 

4. SEQUENTIAL LINKING WORDS ............................................................ 16 

COHESION AND COHERENCE ..................................................................... 17 

IMPORTANCE ................................................................................................ 20 

RESUMEN ..................................................................................................... xvii



x 

WRITING AND COMPLEXITY ........................................................................ 21 

WRITING PROCESS ...................................................................................... 22 

PRE-WRITING ................................................................................................ 22 

TEACHING OF WRITING SKILL..................................................................... 25 

TRADITIONAL TEACHING OF WRITING VERSUS THE PROCEDURAL 

FUNCTIONAL ................................................................................................. 27 

LEVEL OF THE PRODUCTION OF TEXTS .................................................... 28 

SITUATIONAL ................................................................................................ 28 

FUNCTIONAL ................................................................................................. 28 

EPISTEMOLOGICAL FOUNDATION .............................................................. 29 

PHILOSOPHICAL FOUNDATION ................................................................... 29 

WRITING IN PHILOSOPHY ............................................................................ 29 

PEDAGOGICAL FOUNDATION...................................................................... 30 

DIFFERENT WAYS OF TEACHING, DIFFERENT PEDAGOGICAL 

APPROACHES ............................................................................................... 30 

LEARNING BY LISTENING ............................................................................ 31 

DISCOVERY LEARNING ................................................................................ 31 

LEARNING BY DOING ................................................................................... 31 

LEARNING THROUGH DISCUSSION AND DEBATE .................................... 32 

BLENDED LEARNING .................................................................................... 32 

PSYCHOLOGICAL FOUNDATION ................................................................. 33 

SOCIOLOGICAL FOUNDATION..................................................................... 34 

LEGAL FOUNDATION .................................................................................... 34 

ORGANIC LAW ON INTERCULTURAL EDUCATION - TITLE I - GENERAL 

PRINCIPLES - ONLY CHAPTER - AREA, PRINCIPLE AND PURPOSE ........ 35 

CHAPTER III ................................................................................................... 37 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF RESULTS 37 

METHODOLOGICAL DESIGN ........................................................................ 37 

TYPES OF INVESTIGATION .......................................................................... 38 

BIBLIOGRAPHICAL INVESTIGATION............................................................ 38 

FIELD INVESTIGATION ................................................................................. 38 

EXPLORATORY INVESTIGATION ................................................................. 39 

DESCRIPTIVE INVESTIGATION .................................................................... 39 



xi 

EXPLANATORY INVESTIGATION ................................................................. 40 

POPULATION ................................................................................................. 40 

SAMPLE ......................................................................................................... 40 

OPERATIONALIZATION OF VARIABLES ...................................................... 41 

Cohesion and Coherence................................................................................ 41 

Definition ......................................................................................................... 41 

Importance ...................................................................................................... 41 

Writing and complexity .................................................................................... 41 

Level of the production of texts ....................................................................... 41 

Situational ....................................................................................................... 41 

METHODS OF INVESTIGATION .................................................................... 42 

EMPIRICAL METHOD .................................................................................... 42 

QUANTITATIVE METHOD .............................................................................. 42 

QUALITATIVE METHOD ................................................................................ 43 

TECHNIQUES AND EMPIRIC INSTRUMENTS .............................................. 43 

OBSERVATION .............................................................................................. 43 

SURVEY ......................................................................................................... 44 

INTERVIEW .................................................................................................... 44 

ANALYSIS AND INTERPRETATION OF THE SURVEY RESULTS ............... 45 

INTERVIEW TO THE 8TH GRADE ENGLISH TEACHER ............................... 60

ANALYSIS OF THE INTERVIEW ................................................................... 61 

ANALYSIS OF THE OBSERVATION ............................................................. 61 

CONCLUSIONS .............................................................................................. 62 

RECOMMENDATIONS ................................................................................... 63 

CHI SQUARE ................................................................................................. 64 

CHAPTER IV .................................................................................................. 69 

THE PROPOSAL ............................................................................................ 69 

JUSTIFICATION ............................................................................................. 69 

GENERAL OBJECTIVE .................................................................................. 70 

SPECIFIC OBJECTIVES ................................................................................ 70 

THEORETICAL ASPECTS ............................................................................. 70 

PHILOSOPHICAL ASPECT ............................................................................ 70 

PEDAGOGICAL ASPECT ............................................................................... 71 



xii 

PSYCHOLOGICAL ASPECT .......................................................................... 72 

SOCIAL ASPECT ........................................................................................... 72 

LEGAL ASPECT ............................................................................................. 73 

ORGANIC LAW OF INTERCULTURAL EDUCATION ..................................... 73 

TITLE I ............................................................................................................ 73 

ART 2. PRINCIPLES ....................................................................................... 73 

FEASIBILITY OF ITS APPLICATION .............................................................. 73 

FINANCIAL ..................................................................................................... 73 

TECHNIQUE ................................................................................................... 73 

HUMAN ........................................................................................................... 74 

SOCIAL IMPACT ............................................................................................ 74 

BENEFICIARIES ............................................................................................. 74 

DESCRIPTION OF THE PROPOSAL ............................................................. 75 

REFERENCES ............................................................................................... 76 

ANNEXE.......................................................................................................................... 81

BIBLIOGRAPHY ............................................................................................. 80





xiv 



xv 



xvi 

ABSTRACT 

The present  project proposes the basic linking words implementation as a way 

to encourage the creativity of the written production in he students on the 8th 

grade, section ―B‖, at ―Amarilis Fuentes‖public High School, period 2016-2017, 

which will also help the development of the other skills that the students can 

achieve within the classroom.  This research  focuses on helping the students 

with words of vocabulary or expressions that help him to join ideas into a 

sentence and expand his written production.  Both, the students of 8th basic 

course and the English teacher were evaluated through the application of a 

survey and interview, respectively,  which were containing questions related to 

the proposed variables, obtaining as result that the proposal can be applied in 

benefit of both parts and to stimulate the writing in any institution. 

KEYWORDS: Implementation, link words, development, stimulate, creativit
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RESUMEN 

El presente proyecto propone la implementación de conectores básicos como 

medio para fomentar la creatividad de la producción  escrita dentro en los 

estudiantes del  8th curso básico paralelo “B” del colegio público Amarilis Fuentes 

Período Lectivo, 2016-2017, lo cual también ayudará al desarrollo de las demás 

habilidades que el estudiante pueda lograr dentro del aula. Esta investigación se 

enfoca en ayudar al estudiante con palabras de vocabulario o expresiones que le 

ayuden a entrelazar ideas en una oración y ampliar su producción escrita. Tanto 

los estudiantes del octavo curso paralelo “B” como el profesor de inglés fueron 

evaluados a través de la aplicación de encuestas y entrevista respectivamente, las 

cuales contenían preguntas relacionadas con las variables propuestas, obteniendo 

como resultado que la propuesta realizada puede ser aplicada en beneficio de 

ambas partes e impulsar la escritura en cualquier institución. 

PALABRAS CLAVES: Implementación, conectores, desarrollo, estimular, 
creatividad. 
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INTRODUCTION 

Nowadays, The English language education has had a great summit, 

being the English language that is in use throughout the world. Nevertheless, 

there has not been achieved yet, the suitable level of communicative 

competition in skills that contain the domain of the foreign language: oral and 

written expression. Between these ones, the written expression is the one that 

major difficulties and challenges have to because what is needed is a good 

aimed trainings. Writing takes place inside the communication, in occasions, is 

more feasible write an activity than an oral expression. This skill has a specific 

importance inside the teaching - learning process.  

The present project is focused in the written production, for which has 

joined a didactic material with basic linking words that the student could 

integrate with facility in his daily practice, which will allow students to extend 

their vocabulary, to be able to connect phrases and develop an extensive 

writing and the achievement of a clearer communication and  expression. This 

project consists of the following chapters: 

On the first chapter it is explained about the Problem: context of the 

investigation, conflict situation, scientific fact, causes, formulation of the 

problem, general objective, specifics objectives, questions of the investigation 

and justification. 

On the second chapter, Theoretical Framework is developed with 

background of the investigation, theoretical bases and sociological, 

epistemiological, psychological, pedagogical and legal foundations. 
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The third chapter it is found Methodology: methodological design, types 

of investigation, population and sample, operationalization of the variables, 

methods of investigation, techniques and empiric instruments, analysis and 

interpretation of results, conclusions and recommendations. 

On the fourth chapter; Proposal: justification, general and specific 

objectives, definitions, description of the proposal, feasibility, social, 

pedagogical, philosophical and psicological aspects. 
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CHAPTER I 

 

THE PROBLEM 

CONTEXT OF INVESTIGATION 
 

 

The Cantonal council on September 23rd, 1954, decided to name the 

Municipal Diurno de Comercio y Administration High School ―Amarilis Fuentes 

Alcivar‖.  Miss Mirtha Villaquirán de Vergara was the first Principal of this 

institution. The high school started with 41 teachers and located in Sucre and 

Chimborazo, besides it is known that shared with Ana Paredes High School and 

César Borja Lavayen High School. 

 

On December 8th, 1971, the Cantonal council established in COVIEM 

citadel, to the south of the city and the building was built by Consejo Provincial 

of Guayas. Ministerio de Educación y Cultura on July 8th, 1992 asserts to 

monitor from August 1st, 1992 the Amarilis Fuentes Alcivar High School. 

 

CONFLICT SITUATION  

 

The process of globalization that takes place around the society puts 

forward the importance to know, manage and express correctly in different 

languages, considering that English has more incidence within the society 

because people who live in developed countries have adopted the English 

language as native language. 

 

Within the Latin American context puts forth the presence of a foreign 

language in rural communities, commonly by social networks or means of 

communication and even in different jobs. Therefore, some events show the 

persistent ignorance because of misunderstanding of language. 
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In relation with our country, the last decade academies to learn English 

appear considerably, in view of the need that people have to master a foreign 

language. However, higher costs make people not be able to afford it because 

the poverty levels sometimes avoid the access to a better education. 

 

In the framework of educational policy Researchers the government, 

within the formation process from initial, primary, secondary to university has 

been developed this kind of teaching. It is important to emphasize that careers 

related to a second language are promoted at university in order that people get 

a meaningful learning and is related to all requirements that English language 

demands. 

 

Within ―Amarilis Fuentes Alcivar‖ High School, problems have put forth 

related to production of written texts, because the misunderstanding that 

students have in relation with the correct structure of these, as a result of the 

cognitive absence or inappropriate strategies used by teachers, all this is 

demonstrated in the academic development of students. 

 

Student´s low development in written production at the 8th grade at 

Amarilis Fuentes Alcivar Public High School is reflected in all written works of 

students because of mistakes on them because of absence of solutions during 

the teaching-learning process even though teachers reveals the low academic 

development of students on their notes. 

 

As well as, personal factors tend to influence in the problem of written 

production, because students are sometimes worried about situations not 

related to their studies, so that they abandon learning process and focus in 

other activities, which are shown when students write sentences or short 

paragraphs because of the absence of coherence. 

 

Students   find  an inadequate  learning  environment where  they feel 

distrust because they are not encouraged when they achieve their goals. 
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Likewise, teachers sometimes do not appreciate these kind of achievements 

and students lose the predisposition.  

 

 Moreover, low participation of parents during the teaching-learning 

process of students, causes insufficiency in written production avoid improving it 

because when students get home, they tend to forget their academic 

development, therefore all works as homework, reinforcements, etc. are 

developed inappropriately. 

 

SCIENTIFIC FACT 

 

 Deficiency of written production in students of the  8th grade at ―Amarilis 

Fuentes‖ Public High School, Zone 8, District 09D-02, Circuit C01, Guayas 

Province, Guayaquil City, Parroquia Ximena, Period 2016-2017. 

 

CAUSES 
 

 Poor motivation of the students to practice written production in English. 

 

 Inappropriate application of didactic exercises, which led that learning of 

students are not meaningful and this will not encourage a correct written 

production. 

 

 Deficiency of knowledge of basic linking words. 

 

 Poor basic vocabulary, which is found commonly when teachers do not 

employ appropriate strategies for improving written production in 

students. 
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FORMULATION OF THE PROBLEM 

 

 How do basic linking words influence in the development of written 

production of the students of the 8th basic course at ―Amarilis Fuentes‖ Public 

High School, Zone 8, District 09D02, Circuit C01, Guayas Province, Guayaquil 

City, Parroquia Ximena, Period 2016-2017? 

 

OBJECTIVES OF INVESTIGATION 
 

GENERAL OBJECTIVE 

 

 To determine the influence of basic linking words in the development of 

the written production through field, bibliographic and statistical research to   

design a booklet with dynamic exercises based on linking words. 

 

SPECIFIC OBJECTIVES 

 
 To define the use of basic linking words for the students through a field, 

bibliographic and statistical study. 

 

 To characterize the factors that affect students during the development of 

writing skills through a field study applying surveys to students. 

 

 To design a booklet with dynamic exercises based on linking words 

through the use of gathered information of surveys in order to encourage 

students apply them in written productions. 
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QUESTIONS OF THE INVESTIGATION 

1. What is the importance of basic linking words in written

production? 

2. How are teachers able to develop a meaningful written

production? 

3. What aspects do teachers assess in written production of

students? 

4. How do teachers encourage the use of basic linking words in the

teaching-learning process to implement an appropriate written production 

of text? 

5. How does the design of a booklet focused in developing basic

linking words influence in students? 

JUSTIFICATION 

The educational project looks for alternatives that help to increase the 

vocabulary of the students for a better written production. It is important the use 

of basic linking words in the process of the education of the English language, 

provided that it will allow the teachers across of a booklet with exercises to 

strengthen so much the knowledge of the students as for the vocabulary to 

develop a composition or more coherent and fluid written production. 

According to the EGB Superior curriculum (2017) students from the 8th 

grade should have an A1.1 proficiency level in English of the Common 

European Framework Reference. Thus, the material for such level is in the 

same category as when the student was in the 8th grade. However, the content, 

strategies, exercises and teaching techniques must be adequate for the right 

usage of written productions throughout the use of linking words and the 
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learning of all the aspects involved within the realm of conjunctions and 

transitional. This project and its proposal is consistent and adequate for such 

level of proficiency to be acquired by students when expressing themselves in 

written form in the English language.  

 

 The objective of the national Good Living Plan (2008) is to improve 

education as a right that students have for the improvement in social aspect and 

culturally as well.  

 

 The main beneficiaries of this project are the students from the 8th grade 

at ―Amarilis FuentesAlcivar‖ High School to improve their writing skills and have 

the best production of writing techniques in the English language as a foreign 

language and bring out the best opportunities in employment and social 

development of all the citizens of Ecuador and other students that may be able 

to succeed in such realm.  

 

Besides, to make students develop an accurate communication in writing 

skills, instructors can use a balanced activities approach that combines 

language input, structured output, and communicative output.  

 

Students have to be taught how to use English language with clarity, 

precision and effectiveness in order to achieve a genuine communication.  They 

should read and listen to the real and direct daily life language.  They should 

speak and write in a way that can be understood by native and non-natives 

speakers, they must also understand and express themselves in English 

without help of their teacher, because it will allow them a better professional 

future. 

 

 This citation asserts the importance of teaching English as an 

indispensable language in academic development because society has 

changed through the time and gives students the opportunity to get a 
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meaningful learning, which they can apply during their daily lives without the 

need of any tutor. 

 

 It is normal that learning process is determined by various events that 

cause difficulty when teachers impart classes, as well as the learning of 

students. All this process will focus in the relation between the techniques that 

teachers use in written production and the quality that they have. 

 The need of obtaining real and meaningful solutions from this analysis to 

the problem of written production can be illustrated in the proposal established. 

However, it is necessary to clarify all about teaching process of English 

because is a way to improve the level of development in this new language in 

students. 
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CHAPTER II 

 

THEORETICAL FRAMEWORK 

BACKGROUND OF THE INVESTIGATION 

 

There are some researches that evidenced the set of difficulties that 

students present in the different skills of English language, especially in the 

writing skill. Some investigations that are relevant and support the present study 

are mentioned below. 

 

 Zanotto et al.,  (2011)  ―focus on their project at University level by 

contrast the present study focuses at High School‘s level.‖  However, the 

mentioned project and the present investigation have in common that in both 

are developed writing processes from different perspectives such as analyzing, 

describing, etc. 

 

This work is concerned only in the methodology and didactic tools used 

by the teacher during writing process. On the contrary, the present investigation 

directs towards linguistics elements that can be applied during the development 

of writing skills. 

 

GRAMMAR 

 

 This project is focused  on the use of grammar, so  that  it  is  essential 

give the definition of grammar, according to the  Cambridge dictionary  (2017)  

―the way you combine words and changetheirform and position in a sentence, 

or the rules of this‖ 

 

 

http://dictionary.cambridge.org/dictionary/english-spanish/combine
http://dictionary.cambridge.org/dictionary/english-spanish/change
http://dictionary.cambridge.org/dictionary/english-spanish/change
http://dictionary.cambridge.org/dictionary/english-spanish/form
http://dictionary.cambridge.org/dictionary/english-spanish/position
http://dictionary.cambridge.org/dictionary/english-spanish/sentence
http://dictionary.cambridge.org/dictionary/english-spanish/rule
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In like manner it is for Wikoff  (2012) ―it is a group of words that fit 

together to mean something.‖ (p. 1)   Grammar is also the art of speaking and 

writing the English language with propriety.  Grammar is a set of rules for the 

organization of meaningful elements into sentences. 

 

Grammar is split up in two different ways the first is called Morphology. It 

has to do with the internal economy of words. So a word like bookkeepers has 

four morphemes (book, keep, -er, -s) and is put together with morphology. 

 

The other part is called Syntax. It has to do with the external economy of 

words, including word order, so Grammar is the study of how meaningful 

elements called morphemes within a language can be combined into 

utterances. Morphemes can either be free or bound. If they are free to be 

moved around within an utterance, they are usually called words, and if they are 

bound to other words or morphemes, they are called affixes. The way in which 

meaningful elements can be combined within a language is governed by rules. 

The rules for the internal structure of words are called morphology. The rules of 

the internal structure of phrases and sentences are called syntax. 

LINKING WORDS 
 

 

Linking words show the relationships between the information and ideas. 

They can show order, lists, comparisons and cause and effect. Use these words 

make writing much clearer for reader.  For Jordan (1990) ―Most pieces of formal 

writing are organised in a similar way: introduction; development of main ideas 

or arguments; conclusion. Linking words and phrases join clauses, sentences 

and paragraphs together.‖ (p. 1) 
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IMPORTANCE  
 

Linking words play an important role which two sentences are joined so 

that they can be used to link the ideas that are employed to express something 

within the same sentence or paragraph, so that, it is said that they are magic 

elements of all writer‘s use.  ―The human being when applies the language they 

produce texts, it means a sequence of statements well-built and 

understandable.‖ (Halliday and Hasan, p. 45) 

 

 Languages is the means by the communication; from the beginning, 

children quickly learn to communicate using their native language however it is 

learned through repetition and adaptation  so that they  express  without being 

taught.  

 

    Therefore people cannot communicate efficiently if people do not have 

the essential principles of grammar or syntax. Grammar helps to speak 

language correctly. The essential grammatical rules are a vital skill that needs 

to be acquired by all learners of any language - whether it be their native 

language or a foreign language. 

 

Students face serious problems when they want to give sequence what 

they write or speak or give coherence to their ideas. What is needed is that 

students to write expository essays and learn the fundamentals of grammar. 

 

Quiñonez, (2014) mention that ―The best way to be sure your writing 

flows is by linking up your paragraphs and sentences properly‖ (paragraph. 1) 

 

When a text does not use linking elements, it lacks all sense, 

consequently, it will not be neither understood nor appreciated, and in other 

words connection is the key in the communication. The linking words are 

important  elements  in  the development of the communicative situations 

because of grammar resources are necesarry to speak, listen, read and  write. 
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It is fundamental in the structuring of a text, not only from a view of the own 

writer who feel satisfaction with the different works he does, but also 

considering the other side, the reader because he will be principally affected, it 

means that he is going to be the person who will give a judgment about the 

quality of the work. 

TYPES OF LINKING WORDS 
 
 

 For Jordan (1990) Linking words are split up in additive linking words, 

adversative linking words, causal linking words and sequential linking words 

 

1. ADDITIVE LINKING WORDS 

  
They are used to add information, give introduction, make references, 

express similarities, identificate and make clarifications. 

 

ADDITION  

 

Indeed, further, as well, not only x but also y, also, moreover, as a matter 

of fact, and, furthermore, additionally, besides x, or, in fact, too, nor, 

alternatively, on the other hand, not to mention x 

 

INTRODUCTION  

 

Such as, as, particularly, including, as an illustration, for example, like, in 

particular, to illustrate, for instance, especially, notably, by way of 

example 

 

REFERENCE  

 

Speaking of x, considering x, regarding x, in regard to x, as for x, 

concerning x, the fact that, on the subject of x 
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SIMILARITY  

 

Similarly, in the same way, in a like manner, equally, likewise, as 

 

IDENTIFICATION  

 

That is (to say), namely, specifically, thus, more precisely 

 

CLARIFICATION  

 

That is (to say), I mean, (to) put (it) another way, in other words 

 
 

2. ADVERSATIVE LINKING WORDS 
 

 

They are used to to express contrast, conflit, emphasis, concessions, 

dismissal or repklacement  

 

CONFLICT  

 

But, by way of contrast, while, on the other hand, however, (and) yet, 

whereas, though, in contrast, when in fact, conversely, still, whereas 

 

EMPHASIS  

 

Even more, above all, indeed, more importantly, besides 

 

CONCESSION  

 

Even so, nevertheless, even though, on the other hand, admittedly, 

however, nonetheless, despite x,    notwithstanding x, (and) still, 
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although, in spite of x, regardless (of x), (and) yet, though, granted x, be 

that as it may 

 

DISMISSAL  

 

Either way, whichever happens, whatever the case, in either event, in 

any case, at any rate, in either case, whatever happens, all the same. 

 

REPLACEMENT  

 

At least, (or) rather, instead 

 
 

3. CAUSAL LINKING WORDS 
 

 

They are used to express cause and effect, reasons, conditions, purpose 

and consequences 

 
 

CAUSE OR REASON  

 

For the (simple) reason that, being that, for, in view of x, inasmuch as, 

because (of x), seeing that, as, owing to (x), due to (the fact that), in that, 

since 

 

CONDITION 

 

on (the) condition (that), in the case that, granted (that), if, provided that, 

in case, in the event that, as/so long as, unless, given that, granting 

(that), providing that, even if, only if 
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EFFECT/RESULT  

 

As a result (of x), consequently, hence, for this reason, thus, because (of 

x), in consequence, so that, accordingly, as a consequence, so much 

(so) that, so, therefore 

 

PURPOSE  

 

For the purpose of, in the hope that, for fear that, so that, with this 

intention, to the end that, in order to, lest, with this in mind, in order that, 

so as to, so 

 

CONSEQUENCE  

 

Under such circumstances, then, in that case, if not, that being the case, 

if so, otherwise 

 

4. SEQUENTIAL LINKING WORDS 

 

They are used to give sequence, give order, give concliusions or summarize  
 
 

NUMERICAL 

 

In the (first, second, etc.) place, initially, to start with, first of all, firstly 

(etc.), to begin with, at first, for a start 

 

CONTINUATION  

 

Subsequently, previously, eventually, next, before x, afterwards, after x, 

then 
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CONCLUSION 

To conclude (with), as a final point, eventually, at last, last but not least, 

finally, lastly 

DIGRESSION 

To change the topic, incidentally 

RESUMPTION 

To get back to the point, to resume, anyhow, anyway, at any rate, to 

return to the subject 

SUMMATION 

as previously stated, so, consequently, in summary, all in all, to make a 

long story short, thus, as I have said, to sum up, overall, as has been 

mentioned, then, to summarize, to be brief, briefly, given these points, in 

all, on the whole, therefore, as has been noted, hence, in conclusion, in a 

word, to put it briefly, in sum, altogether, in short 

COHESION AND COHERENCE 

There are some characteristics that the writer has to take into account at 

the moment of producing a text by applying the basic linking words within this 

process.  It is usual to make mistakes in the construction of the referents, so 

that, it is necessary to get an appropriate correlation of the different tenses with 

the descriptive sequences and the temporal linking words change to be able to 

dynamize the reading process.  
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Dorchies (2015) expresses Cohesion or coherence is the intangible glue 

that holds paragraphs together. Having good coherence in a writing 

project means that your ideas stick together and flow smoothly from one 

sentence to the next, so that readers of your work can easily understand 

where you are taking them. Without cohesion, a written work can seem 

choppy and may not flow well; a lack of coherence challenges the reader 

and can hurt comprehension, thus rendering your attempt at 

communication ineffective at best. (p.1) 

 

The writing must not lose the referent and must avoid redundancy, 

because this makes difficult the comprehension of the reading. So that, it is 

important to use resources of repetition, substitution or omission,  

 

According to Pinto et al., (2015) a text has to focus on being presented 

dynamically and attractively to the readerbecause they will value through 

criticisms the product that is being presented to them because it sometimes 

occurs that the content can be misunderstood and does not have reciprocal 

links in the sentences or paragraphs. Before which the narrative of the work 

must be a substantial aspect guaranteed by the author.  

 

Cohesion and coherence help to link sentences, paragraphs and 

sections in complex writing projects.  

 

WRITING SKILL  

 

According to Roger (1982) he approaches his two rules on writing in the 

foreign language classroom are: 1) keep it short and 2) prime students before 

they begin to write. (p. 289, 292) 

 

In relation with this quotation Roger (1982) states  that  in  order to create 

an understandable text, ―the learners are going to be taught by  the use of other 
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text works of other authors as a model to create owns.‖  Besides of encouraging 

them by the application of simple strategies, that help students to write without 

any doubt. 

 

 Björk (2005) mentions ―The great inconvenient of the traditional teaching 

about the writing is the emphasis that teachers give to assess a text, even more 

that teach students how to produce the texts.‖ (p. 45) 

 

 It is important to consider that teachers must be conscious about taking 

risk of teaching the way how to produce texts with a communicative meaning in 

order to create a pleasant learning in their students. For Snyder, Nielson and 

Kurzer (2016) ―Writing must have a certain meaning for the students, it should 

make them raise concern intrinsically and be implemented in an important task, 

only thus will develop not only as an ability, but also as a new and complex 

language form.‖ (p. 19) 

 

The writing skill is an ability that teachers must develop in their students 

by encouraging with current topics that they know backwards and forwards. In 

this part the students will feel comfortable and be able to express their ideas, 

opinions, points of view, etc., in order to create a satisfactory text. 

 

The most useful approach in the high school is about the grammar, 

where the syntactic and orthography is the most important to learn by the 

students.  For Bowen, (2016) ―A typical approach would be to present the rules 

of a particular item of grammar, illustrate its use by including the item several 

times in a text, and practice using the item through writing sentences and 

translating it into the mother tongue.‖ (paragraph. 4) As well as, the text is often 

accompanied by a vocabulary list consisting of new lexical items used in the 

text together with the mother tongue translation. Accurate use of language 

items is central to this approach. 
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 The writing skills is only focused on the grammar in several institutions 

and depends on the kind of teaching the teachers impart, so that the students 

just worry about the correct grammar structures they use, however, it is more 

than grammar, it is a plan that teachers have to implement in order to get in 

their students a correct written production. 

IMPORTANCE 
 

 
 According to Penny Ur (as it is cited in National Curriculum, 2017) ―the 

purpose of writing is the expression of ideas, where the ability to convey a 

message to the reader takes precedence over other aspects of writing.‖(p.24) 

Writing is an act of showing how deep our knowledge of the concepts have 

been learning , writing shows students‘ understanding of concepts and theories 

that have been taught to them.  

 

For Nowacek, R. (2011) writing is very important because:  
 

 Intellect is judged by means of one language skill, writing—in college, in 

the workplace, and in the community. 

 Writing expresses who you are as a person. 

 Writing is portable and permanent.  

 Writing helps you move easily among facts, inferences, and opinions 

without getting confused 

 Writing promotes the ability to pose worthwhile questions. 

 Writing fosters the ability to explain a complex position to readers 

 Writing helps others give you feedback. 

 Writing helps you refine your ideas when you give others feedback. 

 Writing ideas down preserves them so that you can reflect upon them 

later. 

 Writing out ideas permits to evaluate the adequacy of arguments 
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 Writing helps you understand how truth is established in a given 

discipline. 

 Writing is an essential job skill 

WRITING AND COMPLEXITY 

 

 Many times people have ever had a procedural and methodological 

problem to write texts that people is not used to using commonly or daily such 

as: essays, scientific article, etc. When teachers ask to write a text, students 

withstand because of past events that made a mark related to the writing or 

inappropriate critics of the readers: ―bad spelling‖, ―bad handwriting‖. 

 

 For Galaburri (2009) ―Writing is understood as the communicative 

expressions through the use of written codes, it presents certain complexity for 

the language used.‖ (p. 51) 

 

 As the author mentions, writing is an ability through which the writer 

expresses their thoughts about specific topic using written codes that can be the 

letters, vowels or signs in the alphabet, depends on the language the 

complexity of the writing. 

 

―The writing constitutes a complex process that is necessary to create a 

plan that drives the first decisions (where to start / what can relate to 

demonstrate), include in the text the generated ideas and check what was 

written in order to assess it, correct the mistakes and go on until considering 

that the text follow the posed objectives.‖ (Galaburri, 2009, p. 28) 

 

 It is important to develop a plan that the students can apply in this 

moment of writing, because otherwise, they will not have the basis where they 

can start, therefore the text is going to lack of sense and coherence. 



    

22 

 

WRITING PROCESS 
 

L. Spivey  (2006) states ―Learning to write is like learning to read. Both 

follow a sequential process. Writing requires and combines more basic skills 

than any other subject area. Taking into account the developmental stages of 

children, educators teach writing through a series of steps that build on a child‘s 

learning experiences.‖ (p. 1-2) 

 

The writing process refers to the basic process planning, draft and 

review. During this process, the students control and regulate themselves the 

sequence of the writing; however it is important that students need to be 

monitored continuously to ensure that their goals are reached. 

 

L. Spivey (2006) indicate the following process: 

PRE-WRITING 

 

L. Spivey (2006) Prewriting is any kind of activity that helps to determine 

what will write about. Many things qualify as prewriting activities. Some of the 

most common are:  

 

 Making lists  

 Brainstorming  

 Making webs, charts, clustering, or using graphic organizers  

 Outlining  

 Drawing  

 Discussing the subject  

 Free writing, journal writing  

 Note taking  

 Researching  

 Interviewing  
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The purpose of the prewriting stage is to allow exploring the topic thoroughly 

in an informal, relaxed, unstructured way before starting a formal composition. 

Prewriting is a prerequisite for good writing.  

 

DRAFTING 

 

L. Spivey (2006) Drafting is where formal writing begins. Using prewriting 

materials as a guide, writer can start to write. At this point, writer should not 

worry too much about mechanics (spelling, punctuation, etc.), style, or 

organization.  

 

Drafting is finished when:  

 

 Sketches, notes, outlines, lists or ideas have been turned into sentences 

and paragraphs.  

 

There is a recognizable beginning, middle, and end.  

 

 Make some feedback.  

 

The draft does not have to be complete from beginning to end. Like 

prewriting, the drafting stage is important. It gives the opportunity to engage in 

risk-free exploration of the subject.  

 

REVISING 

 

L. Spivey, (2006) Revising means seeing again and it also includes 

getting some reader response. Response can come from many sources:  

 

 Teacher conference (show it to your ES)  

 Peer conference (show it to a friend)  
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 Small group or class share (read it aloud and get some feedback)  

 Discussion with parent, family members, other adults  

 

At this point, writer looks for reactions and suggestions.  

 

POLISHING 

 

L. Spivey  (2006) Editing and proofreading to eliminate errors and 

improve the coherence and readability of the presentation or writing. 

 

Publication can take many forms:  

 

 Posting at school, publishing in the Voice or on the PCS website  

 Submitting for formal publication in a newspaper or magazine, or on a 

website  

 Reading aloud to an audience  

 Collecting in a writing portfolio  

 

COMPOSITION AND WRITING 

 

 According to Wolbers, et al., (2015) ―The composition implies to seek 

information, take notes and prepare a draft.‖ (p. 22) 

 

 Wolbers, et al., (2015) also emphasize the necessity of some steps that 

must be followed during the task. He establishes the difference between the 

grammar and the composition and the importance of training the student in both 

areas. 

 

 The process of the composition is necessary to pay attention in the 

development and the communication of ideas, for Wilcox, (2003)   ―the purpose 

of these exercises is to give practice in writing student generated short 



    

25 

 

paragraphs, letters, dialogs, and other units longer than a single 

sentence.‖(p.10). some of the exercises are suitable for homework, and some 

can be best done in class  

 

 In addition, to reach a level of independent writing is important to start 

with controlled and structured practices, in like manner the grammatical 

exercises also make students create compositions directed to reach the 

independent writing. One of the advantages of the writing is the motivation 

created in the students because they express what they think and they do not 

have a limit to their ideas, besides the content depends on their points of view. 

 

 The big challenge as teachers is to link effectively the bridge between the 

grammar and the acquisition of skills related with the compositions and apply 

them correctly. 

 

TEACHING OF WRITING SKILL 
 

 

 The teaching is linked necessarily at learning; it must understand how to 

learn to write. It is known that writing is a complex activity, so that, it implies 

certain level of complexity that the learners should consider when they design 

didactic activities for the learning of writing, (Graham et al., 2013, p. 27) 

 

 How does the student learn to write? 

 What does the student need to learn to write? 

 

As this author determines, it is necessary that the teacher takes into 

account the cognitive, intellectual, emotive, cultural and procedural processes 

that the students experiment during the learning of the written production.  

Considering all these points, the textual diversity will give the possibility to the 

students to be involved in the textual plot what they can use to communicate 

with the others through the written language. 
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 About Kirby, et al., (2014), they mention that the teaching of writing is a 

challenge that teachers should deal with all days, especially in any other 

language that is not the native. They also suggest that the teachers need to get 

students be familiar with the vocabulary they are going to use and second the 

students need to feel motivated because if they do not have a purpose to write 

they will not do it. 

 

However, sometimes teachers do not reach their objective with the 

students and they just set apart this development because they do not find the 

appropriate tools, methodologies to encourage students to write and all this is 

as a result of the absences of willingness, due to sometimes they think their 

students at first will be able without any mistake but that is false, the students 

learn by making mistakes and correcting them. 

 

According to Canagarajah (2013) the most important during the teaching 

of writing are the students and how they share and exchange their ideas. It is 

not only the fact to give the students the topic and the pattern in which they are 

going to base on, but how they interact each other in the searching of additional 

information, new knowledge or new points of view of other partners, which they 

are going to be able to contrast with the own and provide a final product that 

turns out in a writing of quality. 

 

 It is important to help students with the strategies they can use for 

exampling the brainstorming that will help to develop their ideas through words 

that they will use during the development of the writing and improve them. 

Weremember that Literacy, or the ability to read and write, is one of the greatest 

gifts teacher can give to their students.  
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TRADITIONAL TEACHING OF WRITING VERSUS THE PROCEDURAL 

FUNCTIONAL 

 

 The traditional teaching of writing delimits to the development of the 

micro-abilities: tracing typeface, copying letters, syllables and phrases. 

Considering writing as an object of personal brilliance: ―good handwriting‖, 

―good spelling‖, who plays these qualities can give a clear and precise 

message. This didactic methodology underlies a learning conception. (Bellés, 

2000, p. 39) 

 

The students in his social interaction builds the writing through the use of 

the language, This richness of social interaction with the written language make 

possible to develop the rules of a conventional writing system, become the sent 

message clearer and with coherence. 

 

 However, within a traditional teaching is emphasized that the most 

important is that students learn the grammatical rules, what means as a 

prescriptive teaching not descriptive. A clear example of this typical exercise is 

that the teacher write on the board the concept of a noun, its classification, etc., 

he ask students copy, repeat, memorize and learn, after they have to complete 

sentences with the nouns learnt, finally, the students give to the teacher the 

exercised finished in order to correct the mistakes, so that, in this way he 

teaches to not make mistakes. 

 

 Students disagree with traditional method of teaching writing because 

the classes become boring when the teacher just talk and it makes majority of 

class sleep because of lacking of innovation in the teaching of functional writing 

skills in schools. However, on the other hand Onsare and Manyasi, (2013) state 

―Students should be helped to internalize criteria for quality and in-depth writing 

as this can train them to assess their own writing in and out of school.‖ (p.846). 

Students need to learn what is the correct and the incorrect, related to the 



    

28 

 

grammar in the written texts, because they will forecast what they have learnt at 

the time they produce a text by their own. 

LEVEL OF THE PRODUCTION OF TEXTS 
 

SITUATIONAL 
 

 

For Khánh, (2005)‖The main focus of a situational is on the use of 

language as a social medium. The linguistic premise (…) is that language is 

always used in context, never in isolation and the choice of linguistic forms is 

restricted by social situations.‖ (p.1) 

 

According to foregoing text language should be used in context and used 

with a range of real or imaginary behavioral or experiential situations so that 

student can learn language structures using his/her social medium. In This level 

is related the knowledge that the learner has about all related to the social and 

the cultural area in which is pretended to develop its written production. 

 
 

FUNCTIONAL 
 
 

 Functional level refers to the role of the text in the interaction and the 

academic communication, because the principal functions of a written work are 

to inform and direct. To the organization of these goals, the texts organize the 

production of segments: introduction, development and conclusion.  

 

Khánh, (2005) states ―functional level is not based on a linguistic analysis 

but in an analysis of learners' social and/or vocational communicative 

needs.‖(p.5). This level holds that the classification of skill levels should be 

based on what people want to do with the language (functions) or in terms of 

what meanings people want to convey (notions).This level is based on the 
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following premises: (1) communication is meaningful behavior in a social and 

cultural context that requires creative language use rather than synthetic 

sentence building, (2)language is constructed through different strategies such 

as evaluating, persuading, arguing, informing, agreeing, questioning, 

requesting, expressing emotions and semantico-grammatical notions such as 

time, quantity, space, location, and motion. The aim of this functional level is to 

transfer these functions as an act of communication. 

EPISTEMOLOGICAL FOUNDATION 
 

 

 All language process must have characteristics semantic, logical, and 

grammatical, so that, the linking words intervene in order to provide students 

with an important tool to create a link between different ideas, and encourage in 

students the extrinsic abilities to create texts with high level of quality which are 

going to be comprehended by the readers easily. 

 

 Besides, it is developed the writing skills, that join to the linking words are 

going to give the students the most important factors to produce written texts 

with sense and coherence. 

PHILOSOPHICAL FOUNDATION 
 

 

WRITING IN PHILOSOPHY 

 

 

May, (2017) notes ―Write is essential in philosophy because it allows 

clarifyingthe ideas and arguments.‖ Write ideas down reveals problems or areas 

that need improvement. Furthermore, writing is the primary medium for the 

exchange of philosophical ideas. Thus, to do philosophy well, one must write 

well.  
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The philosophy represents a rational explanation and a set of several 

propositions of mechanisms to balance appropriately the interests and with 

approaching in the education. The philosophy plays a relevant role in education, 

because of through different approaches, which will be able to analyze critical 

situations in the society. 

 

 One of the factors that the philosophical approach pretends to give to the 

present investigation, due to the fact of this science, the learners and the writers 

will be able to question about a set of several events that occur in their 

environment, so that, it opens the range to a variety of dimensions, as a result, 

it can build a text according to the readers they have expected.  Produce a text 

plays an important role in the historical and social-cultural development of the 

humanity, because the diverse stories that have been written, they can provide 

new knowledge to the new generations about all successes in the antiquity.  

 
 
PEDAGOGICAL FOUNDATION 
 
 

DIFFERENT WAYS OF TEACHING, DIFFERENT PEDAGOGICAL 

APPROACHES 

 

 Fisser, (2010)  mentions ―Every teacher develops his/her own way of 

teaching, he/she uses a personal pedagogy. This is often defined as the way 

teachers teach their pupils.‖ According to the literature, there are different kinds 

of pedagogies. The pedagogies I find interesting, are: 

 

 Learning by listening 
 

 Discovery learning 
 

 Learning by doing 
 

 Learning through discussion and debate 
 

https://draft.blogger.com/profile/18007519315063562463
https://draft.blogger.com/profile/18007519315063562463
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 Blended learning 
 

These pedagogical constructs are used in varying degrees and in different 

ways in different disciplines and in varying amounts.  

 

LEARNING BY LISTENING 
 

 

This kind of pedagogy is also called the ―learning by being told model‖ 

Bourne et al, (as it is cited in Fisser, 2010, p.1). It‘s a very traditional form with 

lectures as the main activity. This way of teaching is economical for the lecturer 

but rarely useful for the learner. It only succeeds when the instruction is very 

dynamic, but often the learners think that the lectures are dull.  

 

DISCOVERY LEARNING 

 

This kind of learning used to be associated with searching for information 

in a library. Students came to the library, searched for literature and discovered 

solutions to solve an authentic problem. Nowadays, with the use of the Internet, 

a lot of searching is done on the Web. According to the literature of Bourne et al 

(as it is cited in Fisser, 2010, P.1) this type of learning is mostly designed for 

individual students and focuses on reading. Assessment can be self-organized 

via Web-based tests and communication with other students or instructors in 

limited. 

 

LEARNING BY DOING 

 

 Fisser, (2010) ―Learning by doing is a kind of a hands-on experience, so 

it‘s a very practical form of learning. This kind of learning is often adopted in 

science studies where students gain their knowledge in laboratories.‖ (p.1) so 

that in the ―learning by doing‖ pedagogy is students can create their own things. 

The writing and critiquing part, is of course very effective in an online-learning 

https://draft.blogger.com/profile/18007519315063562463
https://draft.blogger.com/profile/18007519315063562463
https://draft.blogger.com/profile/18007519315063562463
https://draft.blogger.com/profile/18007519315063562463
https://draft.blogger.com/profile/18007519315063562463
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setting because a lot of students and experts have access to give and get 

feedback. 

 

LEARNING THROUGH DISCUSSION AND DEBATE 
 

 

 Fisser, (2010) ―The effectiveness of this kind of learning depends most 

on the context factors, like the group size and the role of the instructor.‖ (p.2). 

Nowadays, the discussions and debates are very popular because they are 

used in online environments. This kind of learning has become very effective 

because of using Web technology in educational settings. There‘s a lot of 

interaction involved in this kind of learning, and this is very effective. Students 

can use the discussion part to chat with each other, but also to share 

documents. They can communicate and collaborate with each other in a very 

flexible way. 

 

BLENDED LEARNING 
  

 

 ―This kind of learning is a new development in technology based or 

supported learning. It can be defined as a way to design courses that blends 

different kinds of delivery and learning methods that can be enabled or 

supported by technology with traditional teaching methods De Boer, ( as it is 

cited in Fisser, 2010, p.2). The blended learning approach combines different 

teaching approaches and learning styles.  

 

Whatever these approaches be teachers in some moment should use 

some elements of all these pedagogies. They can create their own pedagogical 

approach with their own important elements.  
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PSYCHOLOGICAL FOUNDATION 

 

Lutzand Huitt (2004) indicates  ―The Piaget´s theory refers to the fact that 

individuals are born with reflexes that allow them to interact with the 

environment. These reflexes are quickly replaced by constructed mental 

schemes or structures that allow them to interact with, and adapt to, the 

environment. This adaptation occurs in two different ways (through the 

processes of assimilation and accommodation)  and is a critical element 

of modern constructivism.‖ (p.2) 

 

It has been important to follow a process to the formation of the human 

being and develop the different capacities in the students in order to interpret 

what they write correctly. 

 

With the study starts the learning of the writing  because when people 

begin to speak, the child modifies the practical schemas in mental processes, 

managing  symbols and can give a concept about the things that surround him 

by applying  those  symbols. Therefore, it can add the grammatical contents 

which work the linking words to give sense to what the students are writing, it is 

necessary to have the students feel motivated while they are writing, because 

they will be able to develop their writing skill properly. 

 

Furthermore, the teachers must create in their students the meaningful 

comprehension  about the produced texts, due to the fact that they will 

accomplish  with the coherence aspects  in the whole work through the 

application  of  the  linking  words they have learnt during all the teaching – 

process properly.  
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SOCIOLOGICAL FOUNDATION 

 

Globalization has brought a great number of migrants to the biggest 

cities, gradually creating areas of multicultural and multilingual diversity. This 

ongoing intermingling of cultures and languages has considerably increased the 

number of communities that are now bilingual. Given a new scenario, the new 

Tower of Babel 

 

Legerstee, (2009) notes ‗‗the Communication is dramatically central in 

the lives of adults humans, in diverse spheres of life, of non-human primate, of 

neurons in engagement with each other in an embodied world, of computer 

programs and machines‖ (p.1) 

 
 
 Furthermore, the written production cannot be separated of the social 

aspect, because even the designer of a work is a social being, due to the fact 

that people are linked to a community and therefore, all what they produce 

which will be focused towards the present elements in a specific community or 

groups that are easily linked because of the globalization process.  

LEGAL FOUNDATION 
 

 The aspect about the legal foundation related to this investigation is 

found in the Ecuador Constitution, Chapter II (Rights of good living), in the Fifth 

section (Education). 

 

Art.26. - The education is a right that people have through their life and 

an obligation of the state. It constitutes a priority area of the public politic 

and the public investment, guaranteeing the equality and social inclusion 

and indispensable condition to the good living. People, families and 

society have the right and the responsibility of participating in the 

educational process. 
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From this legal article, it is posed the right of accessibility to the 

education by all the population, which must be guaranteed by the state, also it is 

mentioned clearly the topic of inclusion, this relates to this educational project 

because the teaching of English language must be present in all the different 

secondary institutions and have to get a strong commitment by all teachers to 

assurance that the students learn and develop the necessary skills to acquire a 

foreign language. 

ORGANIC LAW ON INTERCULTURAL EDUCATION - TITLE I - GENERAL 

PRINCIPLES - ONLY CHAPTER - AREA, PRINCIPLE AND PURPOSE 

 
 

Art.3. - Purpose of the education. -  Are purposes of the education? 

 

a. The development of the personality of the students that contribute to 

achieve the knowledge and exercise of their rights, the accomplishment 

of their obligations, the development of the culture of peace among the 

communities and non-violence among people and a social-intercultural 

coexistence. 

 

b. The reinforcement of education to contributes to the care and 

preservation of the identities according to the cultural diversity and 

methodologies of teaching, from the initial level to the highest level, 

under quality criteria; 

 

c. The development of the capacities of analyzing and critical conscious in 

order that people are involved in the world as active to create a fair 

society, equal and free; 

 
d. The guarantee to the plural and free access of the information on the 

sexuality, sexual rights and reproductive rights to the knowledge and 
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exercise under an approach of equality of genre and to take decisions 

consciously and responsibly 

 
 

This legal argument poses the necessity of strengthening the cultural 

identity of all population within the educative community, especially the 

students, so that, the teaching of English language must be linked to the 

particular characteristics of all national cultures, it means to make students be 

conscious that in spite of learning a foreign language, they belong to Ecuador 

and therefore, they must know each characteristic of the ethnical diversity of 

this country developing the critical and reflexive capacities from the English 

linguistics 
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CHAPTER III 

 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF 

RESULTS 

METHODOLOGICAL DESIGN 
 

The structuring of this investigation is elaborated according to the 

procedures of an investigative project with qualitative and quantitative 

approach, such as the analysis and interpretation of data with the purpose of 

satisfying the posed questions about the problem of the investigation. 

 

The present study was developed under the characteristics of a field 

investigation because the different problems were found in the eighth basic 

course at ―Amarilis Fuentes Alcivar‖ Public High School during school year 2016 

- 2017.  

 

The assessing and the subsequent treatment of the involved variables in 

this problem present a necessity of an up-coming study, because of influence 

directly in the written production that students carry out in the English subject, 

as a result the low academic development can be evidenced. 

 

This analysis is framed in a feasible investigation, which will show an 

approach that is in charge of the particular requirements according to the 

characteristics of the study and in this way, delimit a solution that can be 

applied. 
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TYPES OF INVESTIGATION 

BIBLIOGRAPHICAL INVESTIGATION 
 

Eaton, (2009) expresses that ―bibliography research looks for information 

using the material transmission of literary texts as well as the human activities 

which transmit them.‖ (p.42). It is a process based on the search, analysis, 

criticize and interpretation of secondary data, it means what is obtained by other 

investigators in a documented source, which will be construed because this will 

provide with new knowledge. 

 

Because of the employment of investigated documents already carried 

out, this provides to the present study previous information and its analysis 

which is applied the criteria of these authors to develop the present 

investigation. 

FIELD INVESTIGATION 
 
 

 Reyes, et al., (2010) state ―Field research is a methodological approach 

to natural conditions. Field research is traditionally contrasted to research 

conducted in laboratories or academic settings, or to research exclusively 

relying on existing, or secondary, data.‖ (p.1). Fiel research consists in the 

gathering of data directly of the investigated people or the reality where the 

events take part, the information obtained does not alter the existent condition. 

 

This investigation was carried out in the place where the problem was 

found, so that it is called a field investigation where researchers will give 

conclusions and recommendations.   
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EXPLORATORY INVESTIGATION 
 

 

In exploratory research, the researcher explores setting, social 

phenomena. Some descriptive or explanatory studies begin with exploration.  

This investigation is in charge of analyzing in a general way the problem of 

study, because the involved variables are presented as a new phenomenon 

providing background information needed to plan descriptive or explanatory 

research. For Hernández et al., (2003) ―the purpose in the exploratory research 

is to start knowing a community, a context, an event, situation or variable from a 

set of variables‖ (p.272) 

 

To develop this investigation, It was necessary to apply different types of 

Research among them exploratory research. This investigation looks for give to 

know definitions, importance and relationship between variables. 

DESCRIPTIVE INVESTIGATION 
 

 

 According to Hernández, et al., (2003) ―Descriptive research has the 

objective to look for, point out, categorize and give a whole vision of the 

community, event, context, phenomena, or situation‖ (p.273) 

 

 The descriptive research helps researcher to find possible causes of the 

problem and show a little bit about the reality in public school and give to know 

some factors where the problem has begun. Identify, records and analyzes the 

relation between the variables are the characteristics from this research. 

 

This investigation carried out the description of behavior of the problem, 

the involved variables, considering that the investigators are going to be just 

observers.    
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EXPLANATORY INVESTIGATION 
 

According to Arias (2012) ―It is in charge of seeking the reason of the 

facts through the establishment of cause-effect relation, these studies can deal 

with the determination of the causes, as the effects through the hypothesis test.‖ 

 

Due to the fact that this investigation focuses in the deepest of causal 

relations that produce the present problem in the study and that is carried out in 

a systematic way. 

POPULATION 
 

 Morles (as it is cited in Govea, 2009) ―population is a whole by which all 

conclusions in the investigation will be accepted.‖ (p.124).  It is a whole group of 

individuals who will be studied. Each member of universe, who will be measure 

based on their characteristics, elements of a universe or group units.  

 

 The population of the study will be all who are part of the educative 

community at ―Amarilis Fuentes Alcivar‖ public high school, which are detailed 

below: 

SAMPLE  
 
 Hernández, et al., (2003) defined ―sample is a population sub-group 

where the information is collected, the sample should be representative from 

the population- quantitative approach-, while that according to –qualitative 

approach- it is a set of people, contexts, events or facts where the information is 

collected without being representative of population‖ (p.302) 

 

The table below shows the number of students of eighth course ―A‖ and 

the  different  directives, teachers and  so on, at  Amarilis  Fuentes  Public  High  
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School, Zone 8, district 09D02, circuit C01, Guayas province, Guayaquil city, 

parish Ximena, period 2016 - 2017, which are the source of this project. 

 

OPERATIONALIZATION OF VARIABLES 
 

VARIABLES DIMENSIONS INDICATORS 

Linking words 
 

Definition 

Importance 

Types of linking words  

Additive linking words 

Adversative linking words 

Causal linking words 

Sequential linking words 

Cohesion and Coherence 

Written 
production 

DIMENSIONS INDICATORS 

Definition 

Importance 

Writing and complexity 

Writing process 

Pre-writing 

Drafting 

Revising 

Polishing 

Composition and writing 

Teaching of writing skill 

Traditional teaching of writing versus the procedural functional 

Level of the production 
of texts 
 

Situational 

Functional 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart. No. 2 

 

 

POPULATION AND SAMPLE 

No. Detail Population Sample 

1 Principals 1 0 

2 Teachers 4 1 

3 Students 180 45 

TOTAL 185  
Source: Amarilis Fuentes Alcivar Public High School 
Researchers: Ruth Mantilla and Ana Plúa 

Chart No. 1 



    

42 

 

METHODS OF INVESTIGATION  

EMPIRICAL METHOD 

 

 The empirical method is useful in the research process and is 

fundamentally fundamental to the experience. This method enables the 

essential relationships and fundamental characteristics of the object of study 

through practical methods with the object and various means of study.Martínez, 

and Rodríguez, (2010) express that empirical methods include: 

 

• The Method of Scientific Observation 
 
• The observation 
 
• The Method of Measurement 
 
• Experimental Method 

 

QUANTITATIVE METHOD 

 

 Statistics is the most widely used branch of mathematics in quantitative 

research. Statistical methods are used extensively with in fields such as 

economics and commerce. 

 

Hernández et al. (2003) ―quantitative research offers us the possibility of 

generalizing the results more widely, gives us control over phenomena and a 

point of view of counting and magnitudes, also gives us the possibility of 

replication and a focus on specific points Of such phenomena.‖ (p.18) 

 

 The objective of quantitative research is to develop and employ 

mathematical models, theories or hypothesis pertaining to phenomena.  Data in 

quantitative research appears in the forms of numbers and specific 
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measurements as well as research findings in quantitative research can be 

illustrated in the forms of tables, graphs and pie-charts 

QUALITATIVE METHOD 
 

 

 There are many differences between qualitative and quantitative 

research methods and they can be summarized in the following points, first, the 

concepts in quantitative research methods are usually expressed in the forms of 

variables, while the concepts in qualitative research methods are expressed in 

motives and generalizations. 

 

Hernández et al., (2003) mentions ―Qualitative research gives depth to 

data, dispersion, interpretive richness, conceptualization of the environment or 

surroundings details and unique experiences.‖ (P.18) 

 

 According the foregoing text qualitative research is collecting, analyzing 

and interpreting data by observing what people do and say. Data in qualitative 

research appears in the forms of words, images, transcripts, meanings, 

definitions, characteristics, symbols, metaphors as well as research findings in 

qualitative studies is usually presented in analysis by only using words. 

TECHNIQUES AND EMPIRIC INSTRUMENTS 

OBSERVATION 
 

 Hernández et al., (2003) define ―the observation, as a method for 

collecting information whose purposes are: explore, describe, understand, 

identify and give hypothesis.‖(p.458) 

 

The observation will be used in this investigation because it is a basic 

process applied before developing any study, due to the fact that it is important 
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first observing the problem in order to identify and evidence the natural 

developments of the phenomenon, so that, the criteria that comes up from what 

is observed, will be the results that will be employed in the current investigation. 

Observation is the active acquisition of information, the recording of data via the 

use of instruments, observation employs the senses and it can be; intentioned, 

selective, illustrated, and interpretative. 

SURVEY 
 

Hernández, et al., (2003) define a questionnaire ―as a group of questions 

defined to evaluate variables, the question can be open or close. The close 

question can include two or more alternatives of answers‖ (p.391) 

 

This is a tool that allows assessing quantitative data of the agents that 

are involved in the problem; it is employed as a mechanism of direct 

investigation because it is applied by the investigators in the institution. All the 

information gathered by the different surveys will be feasible and will be used to 

give the conclusions about the studied phenomenon. 

INTERVIEW 

 

According to Cambridge dictionary, (2016) ―interview is a meeting in 

which someone asks you questions to see if you are suitable for a job or 

course‖ (p.1) This tool allows the investigators gathering information about the 

opinions that teacher has related to the problem found in the institution and give 

the opportunity to the teacher to express their agreements and disagreements 

about it. 
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ANALYSIS AND INTERPRETATION OF THE SURVEY RESULTS 
 

Necessity of the English language 

1 .To be able to write in English is important for every professional. 

Alternative Frequency % 

Totally agree 10 22% 

Agree  25 56% 

Indifferent 10 22% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 3 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

 

Analysis 

 

The 56% of the surveyed students expressed that the English language 

is necessary in the professional life and the development of writing, speaking 

and listening skills, but a 22% indicated that are indifferent to the posed criteria. 

2. It is important to know the basic linking words in the process of learning 

English. 

 

 

 

22% 

56% 

22% 

0% 0% 

Necessity of the English language. 

Totally agree

Agree

Indifferent

Disagree
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Use the linking words 

2. The teachers use frequently the basic linking words during the instruction. 

Alternative Frequency % 

Totally agree 5 11% 

Agree 25 56% 

Indifferent 15 33% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 4 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

The 67% of the surveyed students stated that the linking words are used 

frequently in communicative situations of the English language, it means that 

they are a fundamental structure for the linguistics teaching, meanwhile a 33% 

expressed being indifferent to this approach. 

 

 

 

 

11% 

56% 

33% 

0% 0% 

Use the linking words 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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29% 

45% 

22% 

4% 0% 

The linking words in the teaching of the 
English language. 

Totally agree

Agree

Indifferent

Disagree

Totally disagree

 

 

3. The linking words in the teaching of the English language. 

Alternative Frequency % 

Totally agree 13 29% 

Agree 20 45% 

Indifferent 10 22% 

Disagree 2 4% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 5 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

A 74% of the students determined that the linking words must play a 

relevant role during the teaching of the English language, but a 22% answered 

that are indifferent before this situation and only a 4% is disagree with the 

statement.  
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27% 

35% 

22% 

16% 

0% 

Use of the linking words in written texts 

Totally agree

Agree

Indifferent

Disagree

Totally disagree

 

Use of the linking words in written texts. 

4. To learn the basic linking words for the development of written 
production is an important matter for the writer. 

Alternative Frequency % 

Totally agree 12 27% 

Agree 16 35% 

Indifferent 10 22% 

Disagree 7 16% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 6 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

A 27% of the surveyed students declared that they always employ the 

linking words, but a 35% said that usually use them, a 22% expressed that they 

sometimes employ them and 16% declared that they rarely apply the linking 

words in communicative situations of the English language. 

 

 

 



    

49 

 

 

Use the linking words by the students 

5.. The students apply frequently the basic linking words when they write 
texts 

Alternative Frequency % 

Totally agree 6 13% 

Agree 26 58% 

Indifferent 8 18% 

Disagree 5 11% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 7 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

A 13% of the surveyed students established that the teachers always use 

the linking words in the instructive processes and encourage them to use them, 

but a 58% considered that they sometimes employ them, meanwhile a 18% 

manifested that sometimes and a 11% stated that is rarely the use of them 

during the teaching – learning process. 

 

 

 

13% 

58% 

18% 

11% 0% 

Use the linking words by the students 

Totally agree

Agree

Indifferent
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Concordance in the written production 

6. To know the linking words they help to join the ideas for a better written 
production. 

Alternative Frequency % 

Totally agree 0 0% 

Agree 9 20% 

Indifferent 14 31% 

Disagree 13 29% 

Totally disagree 9 20% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 8 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

A 20% of the surveyed people expressed that always exist the 

concordance between the written production and the academic level where they 

are, meanwhile a 20% considered that is usually, a 31% pointed out that just 

sometimes happen and the other 29% stated that never exist this reciprocal 

link.  

 

 

0% 

20% 

31% 29% 

20% 

Concordance in the written production. 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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7. The quality of written production that students present is within the 
academic level required. 

Alternative Frequency % 

Totally agree 15 33% 

Agree 30 67% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 9 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

The 100% of the surveyed students expressed being totally agree in the 

necessity of carrying out written exercises frequently that help to improve the 

quality in the written productions, which is evidenced with a certain difficulty in 

this skill of the English language. 

 

 

33% 

67% 

0% 

0% 

0% 

Quality of texts 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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Practice of exercises in the written production. 

8. Frequently exercises to enhance the written production in students. 

Alternative Frequency % 

Totally agree 19 42% 

Agree 26 58% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 10 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

The 100% of the students that were surveyed, they agreed with the 

necessity that the teaching processes have to be used to enhance and develop 

the written skills through the application of exercises because they will be able 

to obtain an optimal level of quality in the written texts.  

 

 

 

42% 

58% 

0% 0% 0% 

Practice of exercises in the written 
production 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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The stimulus in the written productions 

9. The activities applied by the teacher are adequate to the process of 
producing coherent texts. 

Alternative Frequency % 

Totally agree 5 11% 

Agree 40 89% 

Indifferent 0 0% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 11 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

Uprightly the surveyed students expressed that they must be stimulated 

through ludic and participative activities in the production of texts with the 

quality indicators, so that, it will be used to enhance effectively the writing skills 

of the English language.  

 

 

 

 

11% 

89% 

0% 0% 0% 

The stimulus in the written productions 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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29% 

42% 

29% 

0% 0% 

Use techniques to encourage students to 
write 

Totally agree

Agree

Indifferent

Disagree

Totally disagree

Use techniques to encourage students to write. 

10. The students are encouraged in the development of written productions 
through contests or group activities. 

Alternative Frequency % 

Totally agree 13 29% 

Agree 19 42% 

Indifferent 13 29% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 12 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

The 71% of the surveyed students pointed out to agree with the 

statement that the teachers employ the contests or group work in the teaching 

that help to the development of the written productions, but a 29% are 

indifferent to this statement. 
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The use of methodological tools 

11. The teacher uses methodological tool in order to encourage the writing 
production. 

Alternative Frequency % 

Totally agree 0 0% 

Agree 30 67% 

Indifferent 10 22% 

Disagree 5 11% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 13 

 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

A 67% of the surveyed students stated to agree with the criteria of the 

use of methodological tools in the process of instruction, meanwhile a 22% 

declared to be indifferent with this statement and a 11% disagree with the 

posed statement. 

 

 

 

 

0% 

67% 

22% 

11% 0% 

The use of methodological tools 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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47% 

47% 

6% 0% 0% 

Contribution of the booklet 

Totally agree

Agree

Indifferent

Disagree

Totally disagree

 

Contribution of the booklet 

12. It is necessary the design of a booklet as a supporting in the 
development of the instruction. 

Alternative Frequency % 

Totally agree 21 47% 

Agree 21 47% 

Indifferent 3  6% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 14 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

A 94% of the surveyed students stated to agree with the proposal that 

this booklet will provide with a meaningful contribution for the enhancing of the 

written productions in the classroom, meanwhile a 6% were indifferent to this 

criteria. 
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29% 

31% 

20% 

20% 

0% 

The teachers and the necessity of the 
booklet 

Totally agree

Agree

Indifferent

Disagree

Totally disagree

 

The teachers and the necessity of the booklet 

13. The booklet will provide an innovative technique to the development of the 
instruction. 

Alternative Frequency % 

Totally agree 13 29% 

Agree 14 31% 

Indifferent 9  20% 

Disagree 9 20% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 15 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

A 60% of the students declared to agree with the idea that the booklet 

will be an element so useful for the teachers, meanwhile a 20% stated to 

disagree with the posed criteria and the 20% were indifferent before this 

situation. 
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53% 
31% 

16% 

0% 0% 

The booklet for the meaningful learning 

Totally agree

Agree

Indifferent

Disagree

Totally disagree

 

The booklet for the meaningful learning 

14. The teachers require a booklet as a supporting in the development of the 
instruction. 

Alternative Frequency % 

Totally agree 24 53% 

Agree 14 31% 

Indifferent 7 16% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa Chart N° 16 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

 

An 84% of the students will express that the booklet will provide 

meaningful knowledge to the students, which gives viability to the present 

investigation, but a 16% considered being indifferent before this situation. 
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25% 

42% 

33% 

0% 0% 

Strategies of the booklet 
Totally agree

Agree

Indifferent

Disagree

Totally disagree

 

Strategies of the booklet 

15. The booklet will provide dynamic learning strategies to promote an 
innovative learning with the students 

Alternative Frequency % 

Totally agree 11 25% 

Agree 19 42% 

Indifferent 15 33% 

Disagree 0 0% 

Totally disagree 0 0% 

TOTAL 45 100% 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

Chart N° 17 

 

Source: Information of the investigation 
Researchers: Ruth Mantilla and Ana Plúa 

 

Analysis 

A 62% of the students determined to totally agree with the idea that the 

strategies in the booklet will provide an interactive learning, which is the most 

important characteristic of the active pedagogy for the development of the 

writing skills of the English language, but a 33% were indifferent about it. 
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INTERVIEW TO THE 8TH GRADE ENGLISH TEACHER 
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ANALYSIS OF THE INTERVIEW 

 

 The teacher expressed their worries about the low development of the 

writing skill in the students and concluded that the booklet will encourage them 

to write, however, there is a difficulty found that the teacher does not know 

about the use of some linking words and their application in a specific context. 

 

 The teacher is aware about the importance of the use of linking words 

and the appropriate techniques and methodologies that he has to apply to 

motivate students to write applying them. 

 

 The teacher considers the booklet as a tool to achieve a coherent writing 

of texts from the students, the purpose is that the students get confidence of 

writing without worrying about the mistakes they can make. 

 

ANALYSIS OF THE OBSERVATION 

 

 During the observation done at ―Amarilis Fuentes‖ Public High School, 

the investigators realized about the problem that students have at the moment 

of writing a text. 

 

 They could observe that some techniques employed by the teachers 

were not the appropriate ones because the students got bored and did not care 

about the task given by the teacher. 

 

 Therefore, the investigators started to look for solutions and new 

strategies to solve the problem about the low development in the writing skill of 

the students. 
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CONCLUSIONS 

The students considered that they do not count with the enough 

development of their writing skill because they are conscious of not being 

capable to write texts about topics given by the teacher. So that, they agree that 

the deficiency of practice and the absence of didactic tools do not promote to 

the improvement of this skill.  

Teachers, investigators and students agreed that the low development of 

writing skill is due to the absence of innovative didactic methodologies, so that 

the booklet is a tool that can be applied during the teaching – learning process.   

The linking words are not completely known by the students, as was 

mentioned, these connectors help students to give sense all kind of writings 

they produce, but according to the survey applied, the students do not know 

how to use them appropriately.   

The relevance of this investigation based on the development of the 

writing skill through the application of linking words which are connectors that 

help to link ideas. However, some authors stated that vocabulary is more 

important than these connectors, so they consider students to learn at first the 

vocabulary and then the connectors. 
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RECOMMENDATIONS 
 

 

 The recommendations were developed based on the information 

gathered from the chapter 2 and chapter 3: 

 

 The teachers will have to be trained in order to manage appropriately the 

booklet; otherwise, they will not achieve to get a meaningful learning in their 

students.   

 

 It is not necessary to apply the booklet strictly, the teachers can use it in 

a different way, and maybe they can create their own exercises or find other 

kind of tasks for the students but not forgetting that the purpose is to get the 

students been familiar with the use of each linking words.   

 

 The teachers will have to use flashcards to show students what is the 

correct grammatical structure that they have to apply with the linking words 

without forgetting the activities proposed on the booklet.   

 

 The students will be able to work in groups in order to exchange the 

knowledge they have about linking words and their uses in order to create their 

writings about topics well-known by them such as: music, food, fashion, etc. 

 

Teachers should be prepare constantly because the teaching-learning 

process changes according to the students necessities 
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CHI SQUARE 

 

For F. Maben (2005) ―The chi-square (I) test is used to determine whether 

there is a significant difference between the expected frequencies and the 

observed frequencies in one or more categories.‖ (p. 20) 

 

It was taken two questions of the survey, one for each variable. The 

questions were N. 6 and N. 11. 

 

LINKING WORDS ( INDEPENDENT VARIABLE) 

6. 
To know the linking words help to join the ideas for a better written 
production. 

Written production ( dependent variable)  

11. 
The teacher uses methodological tool in order to encourage the writing 
production. 

Source: Amarilis Fuentes Alcivar Public High School 
Elaborated by: Ruth Mantilla and Ana Plúa. 

 

These are the different results of the questions taken from the survey. 

LINK WORDS (INDEPENDENT VARIABLE) 

To know the linking words, help to join the ideas for a better written production 

Alternative Frequency % 

Totally agree 0 0% 

Agree 9 20% 

Indifferent 14 31% 

Disagree 13 29% 

Totally disagree 9 20% 

TOTAL 45 100% 
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Written production (dependent variable) 

The teacher uses methodological tool in order to encourage the writing 
production. 

Alternative Frequency % 

Totally agree 0 0% 

Agree 30 67% 

Indifferent 10 22% 

Disagree 5 11% 

Totally disagree 0 0% 

TOTAL 45 100% 

 

In this part, the investigators will take all information obtained from the 

surveys in the question N. 6 and N. 11. 

 

It was observed   Total 

Question 6 0 9 14 13 9 45 

Question 11 0 30 10 5 0 45 

Total   0 39 24 18 9 90 

 

This table includes the result of the expected frequency. It was used the 

next formula, the total frequency of the rows of the question N.6 multiplied by 

the total of the first column and divided by the total frequency in this case 90. 

 

Total of row question 6 by total of column 1 divided by 90 = 0 

Total of row question 6 by total of column 2 divided by 90 = 19.5 

Total of row question 6 by total of column 3 divided by 90 = 12 

Total of row question 6 by total of column 4 divided by 90 = 4.5 

Total of row question 6 by total of column 5 divided by 90 = 0 

 

In this same way, the investigators have to follow in order to get the expected 

frequencies from the question N. 11. 

 

Total of row question 11 by total of column 1 divided by 90 = 0 

Total of row question 11 by total of column 2 divided by 90 = 19.5 
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Total of row question 11 by total of column 3 divided by 90 = 12 

Total of row question 11 by total of column 4 divided by 90 = 4.5 

Total of row question 11 by total of column 5 divided by 90 = 0 

 

It is Expected  

Question 6 0 19.5 12 4.5 0 

Question 11 0 19.5 12 4.5 0 

 

Then, this table will be used in which divide and take all the results from the 

observed and the expected frequencies through the formula chi-square 

individual 

 

Formula:  x2= (observed frequency – expected frequency) square and divided 

by the expected frequency.  

 

X2= (Ox – Ex)2 / Ex. 

When the investigators obtained the answers, it adds and get the total 

frequency of the chi-square. 

 
 

OBSERVED VALUE EXPECTED VALUE CHI-SQUARE 

0 0 0 

9 19.5 5.65384615 

14 12 0.33333333 

13 4.5 16.0555556 

9 0 0 

0 0 0 

30 19.5 5.65384615 

10 12 0.33333333 

5 4.5 0.05555556 

0 0 0 

CHI - square calculated 28.0854701 

Freedom grades 4 

Alfa(p) 0,05 

Tabular chi - square according to 4 freedom degrees 9,4877 
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28.0854701 This frequency obtained will be compared with the table according 

to the freedom grades (the freedom grades are the categories: agree, disagree, 

etc.) 

In this case they are 5 but the formula of the chi-square points out that to this 

frequency it is necessary to subtract 1, what it equals 4. 

 

There are two hypotheses: null or alternative. 

Alternative: The linking words influence in the development of the written 

production. 

 

 

Null: The linking words do not influence in the development of the written 

production.  
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 Chi-square distribution

df = 4

  P(lower)   P(upper)   Chi-square

Tabular chi - square = 9,4877 1,0000 1,25E-05 28,00

TABULAR CHI- SQUARE IS LESS THAN CALCULATED CHI-SQUARE THEREFORE THE NULL HIPOTHESIS IS REJECTED 

CALCULATED CHI- SQUARE IS GREATER THAN TABULAR CHI- SQUARE THERFORE ALTERNATE HIPOTHEIS IS ACCEPTED

14131211109876543210

f(Chisq)

Chisq
28.00 >

TABULAR CHI-SQUARE = 9,4877

CALCULATED CHI - SQUARE =   28.08

CHI – SQUARE TEST 
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CHAPTER IV 

THE PROPOSAL 

JUSTIFICATION 
 

The English language role in the current society has been improving day 

by day, so that, it is important that within the educational institutions, students 

are able to develop the skills that imply to domain this foreign language.  

 

Consequently, this proposal is developed focusing on topics about the 

appropriate use of the linking words, which will increase considerably the quality 

of the written productions in the students. 

  

It is important to encourage writing in students at secondary level, 

because it is evidenced the low quality in the written production and even the 

loss of creativity by the students, due to the fact that they just limit to copy and 

paste articles of other authors. In this way, it arises the necessity of taking into 

account the problem with innovative proposals in order to guarantee that the 

educational institutions are places that enhance the writing abilities in English 

language of the students, so that, it can be adapted strategies that promote the 

participative education in a ludic way. 

 

To increase the written production in students implies to know perfectly 

the qualities of each student, before this the present proposal will be positive to 

the development of these skills, because this will allow employing the basic 

linking words and thus, to improve the quality of the written texts of the 

students. 
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GENERAL OBJECTIVE 
 

To establish the impact of the implementation of a booklet based on the 

use of basic linking words to develop the written production in students of 8th 

grade. 

SPECIFIC OBJECTIVES 
 

 To determine the most useful basic linking words in the production of 

written texts to be employed by the students. 

 

 To provide to the teachers with a pedagogical innovative tool to the 

planning of the teaching processes. 

 

 To assess the quality of the written texts of the students. 

THEORETICAL ASPECTS 
 

 It will be presented different foundations that support the implementation 

of the present proposal in order to carry out the field investigation and the 

surveys, from which the principal aspects were taken and they allow enhancing 

the effectiveness of this guide. 

PHILOSOPHICAL ASPECT 
 
 

 The present proposal will seek to stimulate the capacity of analysis 

according to the foundations of the philosophical constructivist current, so that, 

this will promote a context of the teaching – learning basing on the questions 

about the proposed activities, therefore, the operability of the exercises will 

incidence positively in the subjectivity of the learners, meanwhile that will 

enhance the cognitive capacities allowing assimilating the exposed contents 

meaningfully. 
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The design of a booklet will promote the reasoning in the students 

developing their thinking, besides they will strengthen their previous knowledge 

and learn in a meaningful way. Each exercise was developed basing on the 

English level of the students and the content of the booklet, the students will be 

able to read, think and infer when it is necessary and exchanging opinions each 

other. 

 

PEDAGOGICAL ASPECT 

 

 The booklet will be a pedagogical tool for the teachers during the process 

of instruction, due to they will find a tool to dynamize the learning environment 

based on the cognitive – constructivist current, it means that will be able to 

stimulate the cognitive capacities of the students whereas they develop a critical 

conscious, so that the students will reflected an optimal academic development. 

 

According to the cognitive – constructivist current posed in the present 

investigative project, this proposal will present different exercises where the 

teacher will encourage an interactive teaching environment, it means that the 

students will participate constantly in the construction of contents, so that, they 

will play a principal role within the learning of a foreign language. 

 

 Besides, new pedagogical resources will be used, because the present 

proposal does not have precedents, so that the teacher will feel motivated by 

applying these different strategies and the students will have the satisfaction of 

being part of a learning context where they are valued significantly. 
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PSYCHOLOGICAL ASPECT 
 
 

 The proposal will focus on enhancing the behavioral aspects of the 

students in the instruction processes; it will be a tool that the teachers will be 

able to manage the behavior of the students to get a better learning which will 

transform in a positive search of knowledge. 

 

Becauseof present proposal focuses on strengthening the writing skills, it 

directs to exercises with the purpose of enhancing the cognitive capacities of 

the students to produce text with quality in its development. 

 

 Therefore, the students will feel motivated because they will be able to 

produce works with different ideas, it means, it will be stimulated positively the 

mental structures and will be willing to strengthen constantly the writing skills. 

 

SOCIAL ASPECT 

 

 In view that the present proposal seeks to develop the written production 

in the students, it looks for additionally that these texts are related strongly with 

the social conditions in which each participant is involved and it means to 

appreciate the world that surrounds them and write about all what they think. 

 

 Moreover, it is proposed activities of socialization of the written contents 

and so that this reciprocal interaction creates dynamic learning contexts, 

because among the same students will be able to correct each other or 

congratulate. 
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LEGAL ASPECT 

ORGANIC LAW OF INTERCULTURAL EDUCATION 

TITLE I 

ART 2. PRINCIPLES 
 

f. DEVELOPMENT OF THE PROCESSES. -The educational levels must 

be adapted to the people‘s lives, to their cognitive and affective 

development, capacities, the cultural and linguistic aspects, their 

necessities and the country necessity, taking into account in a particular 

way the equality of the real groups. 

 

 Undoubtedly, from the Organic Law, it is established the priority in the 

processes of the linguistic development in this case, it is related to the teaching 

of English language, more precisely in the writing skills in order to guarantee 

that students can be included in the educational systems of quality. 

FEASIBILITY OF ITS APPLICATION 
 

 
FINANCIAL 
 
 

The implementation of this booklet implies costs related to the printing, 

the photocopies and so forth, of the activities, for which it is required financial 

resources provided by the investigators. 

 

TECHNIQUE 
 
 

Due to the fact that it was observed that the students did not employ 

properly the basic linking words, therefore, the texts produced in the classroom 

were of low quality, this supports the necessity of implementing pedagogical 

resources that enhance the build of paragraphs that develop meaningful the 

writing skills in the students. 
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HUMAN 

 

The teachers and directives at―Amarilis Fuentes‖ Public High School 

consider appropriate including a booklet in the institution, because they 

consider that will be important to the planning in the teaching, besides, the 

students feel motivated to develop the proposed activities. 

SOCIAL IMPACT 
 
 

The student‘s population and teachers that are part of ―Amarilis Fuentes‖ 

Public High School will have the possibilities to dynamize the construction of 

knowledge and develop the skills of the English language, in this way from the 

first years at secondary, it will be enhanced this kind of competences, when 

students finish Bachillerato, it will be guaranteed that there will be professionals 

of quality to be part of the economically active population. 

 

BENEFICIARIES 

 

The group of students that are part of the studied population will be the 

great beneficiaries of this proposal, because they will know the appropriate way 

of using basic linking words in the structuring of texts, in this way they will be 

able to produce from sentences, paragraphs to great works, denoting clearly the 

coherence and accuracy of the same one. 

 

Without overlooking to the teachers, because they will be favor too, due 

to the fact that they will find in the booklet strategies clearly directed toward the 

development of the writing skills, so that, it will be easier to create interactive 

environments in the teaching-learning process and they will feel the satisfaction 

when they evidence the results in the academic development of the students. 
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DESCRIPTION OF THE PROPOSAL 
 

The current proposal is the design of a booklet with dynamic exercises 

based on linking words which will help teachers encourage students to achieve 

they write with coherence their ideas. 

  

 The booklet contains the different groups of linking words such as: 

contrast, reason, addition, etc., and the subdivision of them according to the 

linking word, its corresponding explanation and the example to show the 

students the use of each one of them. 

 

 Teachers will able to implement the booklet depending on the content of 

the books they are working with, because this will give them a dynamic tool 

which the students are not going to get bored; on the contrary, they will feel 

motivated and capable to carry out a writing activity. 

 

 

CONCLUSIONS 

 

 This proposal is focused on activities that students can solve easily and 

that requires the attention and concentration of them, because it is not only to 

give them exercises to complete or  match, but make them infer and think the 

reason for the answer. 

 

 Teachers must encourage the learning of basic linking words not only 

as vocabulary but the application of these and allow students to perform each 

activity previously indicated which are framed for clear objectives. 
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SOLICITUD ACEPTADA POR EL COLEGIO FISCAL “AMARILIS 
FUENTES ALCIVAR” 

 
 



ANNEXE  II 



CERTIFICADO DEL O LA RESPONSABLE DE ANTI-PLAGIO 









ANNEXE III 



ENTREVISTA A LA LICENCIADA GLENDA NAVARRO, DOCENTE DE LOS 

DÈCIMOS GRADOS A-B-C 



 

 

 

ENCUESTA APLICADA A LOS ESTUDIANTES AMARILIS 

FUENTES ALCIVAR” 

UNIVERSIDAD DE GUAYAQUIL 
ENCUESTA A LOS Y LAS ESTUDIANTES DEL OCTAVO GRADO 

PARALELO “A” DEL COLEGIO FISCAL “AMARILIS FUENTES ALVIVAR” 

1. Poder  escribir en inglés es importante para cada profesional 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 
 

2. Es importante conocer las palabras conectoras básicas en el 

proceso de aprendizaje de inglés. 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 
 

3. Los profesores usan con frecuencia las palabras conectoras 

básicas durante la instrucción 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 
 

4. Aprender las palabras conectoras básicas para el desarrollo de la 

producción escrita es una materia importante para el escritor. 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 
 

5. Los estudiantes aplican con frecuencia las palabras conectoras 

básicas  cuando  escriben algún texto. 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 
 

6. Conocer las palabras conectoras básicas ayudan a unir ideas para 

una mejor producción escrita. 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 

 
7. La calidad de la producción escrita que los estudiantes presentan 

está dentro del nivel académico requerido. 

Totalmente de acuerdo   En desacuerdo  
De acuerdo     Totalmente en desacuerdo  
Indiferente 

 



8. Ejercicios frecuentes mejora la producción escrita en los

estudiantes.

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

9. Las actividades aplicadas por el profesor son adecuadas para el

proceso de elaboración de textos coherentes

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

10. Animan a los estudiantes en el desarrollo de producciones escritas

con actividades de grupo o la competición.

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

11. Utiliza el  profesor una herramienta metodológica para fomentar la

producción escrita.

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

12. Es necesario el diseño de un folleto/librillo como apoyo en el

desarrollo de la instrucción.

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

13. El folleto/librillo proporcionará una técnica innovadora para el

desarrollo de la instrucción

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

14. Los profesores requieren un folleto/librillo de apoyo en el

desarrollo de la instrucción

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente

15. El folleto/librillo proporcionará estrategias dinámicas de

aprendizaje para promover un aprendizaje innovador en los

estudiantes.

Totalmente de acuerdo   En desacuerdo
De acuerdo     Totalmente en desacuerdo
Indiferente
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PHOTOGRAPHIC EVIDENCES 

 
FISCAL HIGH SCHOOL BUILDING “AMARILIS FUENTES ALCIVAR” 

 
 

 

 

 

 

Building where Amarilis Fuentes Alcivar high school works 
Located in the streets 48ª y Av. 3 Gabriel García Moreno, south of the 
Guayaquil city - Ecuador. (2016, September, 7) 
Source: Amarilis Fuentes Alcívar High School 
Developed by: Ruth Mantilla y Ana Plúa, 2017 



 

 

 

 

 

 

 

 

INTERVIEW WITH THE ENGLISH TEACHER OF THE EIGHTH COURSES 
 

 

 

 

 

 

 

 

 

 

 

 

 

Mrs Glenda Navarro, English teacher of the eighth courses at Amarilis 
Fuentes Alcivar High School, in the interview.        (2016, September, 16) 

Source: Amarilis Fuentes Alcívar High School 
Developed by: Ruth Mantilla y Ana Plúa, 2017 



 

 

 

 

 

 

INTRODUCTION IN THE USE OF LINKING WORDS TO THE STUDENTS OF 

EIGHTH  COURSE - PARALLEL "A" 

 

 

 

 

 

Introduction in the use of linking words.(2017, January, 12) 

Source: Amarilis Fuentes Alcívar High School 
Developed by: Ruth Mantilla y Ana Plúa, 2017 



APPLICATION OF THE SURVEYS TO THE STUDENTS OF THE EIGHTH 
COURSE - PARALLEL "A" 

Eighth grade students survey .(2017, January, 12) 

Source: Amarilis Fuentes Alcívar High School 
Developed by: Ruth Mantilla y Ana Plúa, 2017 



THESIS SUPERVISION 

Supervision and monitoring of thesis development by Msc. Israel Bravo 

Bravo (from September 20, 2016 to May 20, 2017)   

Source: Amarilis Fuentes Alcívar High School 
Developed by: Ruth Mantilla y Ana Plúa, 2017 
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BOOKLET 

LINKING WORDS 

CONTENTS 

 GENERAL AND SPECIFIC OBJECTIVES

 INSTRUCTIONS FOR LINKING WORDS EXERCISES

 WHY USE A BOOKLET WITH LINKING WORDS EXERCISES?

 HOW TO USE THIS BOOKLET

ADDITION 

 AND

 OR

 EVEN

OPPOSITION 

 BUT

 HOWEVER

 WHILE

INTRODUCTION OF AN OPINION 

 I AGREE THAT

 I DISAGREE THAT

 IN MY OPINION

 REASON

 BECAUSE



 

 

 

TRANSITION WORDS 

 

 FIRST 

 THEN 

 AFTER 

 NEXT 

 FINALLY 

 REINFORCEMENT 

 ASWER KEY 

 

GENERAL OBJECTIVE 

 

To expose students to different connectives; To enable students to explore and 

experiment the use of the connectives; To raise students‘ awareness of using 

linking words in language production  

SPECIFIC OBJECTIVE 

 

To establish the impact of the implementation of basic linking words exercises 

to develop the written production in students of 8th grade. 

 
INSTRUCTIONS FOR LINKING WORDS EXERCISES 

 
 

WHY USE A BOOKLET WITH LINKING WORDS EXERCISES? 

 

Linking words or phrases help you to build a logical argument in your 

assignment by linking one statement to another. An assignment without linking 

words reads like a series of unrelated statements with no flow. 

Linking words can be used to 

 link the flow of ideas in your writing 

 guide your reader towards the next stage of your argument 

 link paragraphs together. 



HOW TO USE THIS BOOKLET 

Find out how good you are at linking sentences and paragraphs together in this 

'linking words' activity.  

Teacher who needs to apply writing composition in class can use this guide to 

add a point, contrast two points, illustrate, or to give an example, move on to the 

next point, note consequences, summarize or conclude and introduce a list of 

ideas. 

ADDITIVE LINKING WORDS 

ADDITION indeed, further, as well, not only x but also y, also, moreover, as a 

matter of fact, and, furthermore, additionally, besides x, or, in fact, 

too, nor, alternatively, on the other hand, not to mention x 

INTRODUCTION such as, as, particularly, including, as an illustration, for example, like, 

in particular, to illustrate, for instance, especially, notably, by way of 

example 

REFERENCE speaking of x, considering x, regarding x, in regard to x, as for x, 

concerning x, the fact that, on the subject of x 

SIMILARITY similarly, in the same way, in a like manner, equally, likewise, as 

IDENTIFICATION that is (to say), namely, specifically, thus, more precisely 

CLARIFICATION that is (to say), I mean, (to) put (it) another way, in other words 



 

 

 

 

 

ADVERSATIVE LINKING WORDS 

 

CONFLICT but, by way of contrast, while, on the other hand, however, (and) yet, 

whereas, though, in contrast, when in fact, conversely, still, whereas 

EMPHASIS even more, above all, indeed, more importantly, besides 

CONCESSION even so, nevertheless, even though, on the other hand, admittedly, 

however, nonetheless, despite x,    notwithstanding x, (and) still, 

although, in spite of x, regardless (of x), (and) yet, though, granted x, be 

that as it may 

DISMISSAL either way, whichever happens, whatever the case, in either event, in any 

case, at any rate, in either case, whatever happens, all the same, in any 

event 

REPLACEMENT (or) at least, (or) rather, instead 

 

 

CAUSAL LINKING WORDS 

 

CAUSE OR 

REASON 

for the (simple) reason that, being that, for, in view of x, inasmuch 

as, because (of x), seeing that, as, owing to (x), due to (the fact that), 

in that, since 

CONDITION on (the) condition (that), in the case that, granted (that), if, provided 

that, in case, in the event that, as/so long as, unless, given that, 

granting (that), providing that, even if, only if 

EFFECT/RESULT as a result (of x), consequently, hence, for this reason, thus, because 

(of x), in consequence, so that, accordingly, as a consequence, so 

much (so) that, so, therefore 

PURPOSE for the purpose of, in the hope that, for fear that, so that, with this 

intention, to the end that, in order to, lest, with this in mind, in order 

that, so as to, so 

CONSEQUENCE under such circumstances, then, in that case, if not, that being the 

case, if so, otherwise 

 

 

 

 



SEQUENTIAL LINKING WORDS 

NUMERICAL in the (first, second, etc.) place, initially, to start with, first of all, firstly 

(etc.), to begin with, at first, for a start 

CONTINUATION subsequently, previously, eventually, next, before x, afterwards, after x, 

then 

CONCLUSION to conclude (with), as a final point, eventually, at last, last but not least, 

finally, lastly 

DIGRESSION to change the topic, incidentally 

RESUMPTION to get back to the point, to resume, anyhow, anyway, at any rate, to 

return to the subject 

SUMMATION as previously stated, so, consequently, in summary, all in all, to make a 

long story short, thus, as I have said, to sum up, overall, as has been 

mentioned, then, to summarize, to be brief, briefly, given these points, 

in all, on the whole, therefore, as has been noted, hence, in conclusion, 

in a word, to put it briefly, in sum, altogether, in short 



ADDITION 
……………………………………………………………………………………………. 

When we have to add or give information about the main idea, we use these 

linkers: 

Example #1: 

AND 

The little bird can fly. The little bird can jump. 

The little bird can fly and jump. 

We use this linker to join or add two ideas, information, 

etc.



Example #2: 

OR 

 We can eat pizza.  We can eat hamburgers. 

We can eat pizza or hamburger. 

We use this linker to choose one thing between two or more 
options.



Example #3: 

EVEN 

All her friends are in the party. Her family is in the party. 

All her friends are in party, even her family. 

This linker is used to add more information to the main 

idea.



OPPOSITION 

……………………………………………………………………………………………. 

We use these linking words to contrast an idea. 

BUT 

She loves cats. She hates the cats.

She loves the dogs but she hates the cats. 

 

We use this linker to contrast two ideas or 

information.



HOWEVER 

 I like Paris‘ city. The weather in Paris is cold. 

I love Paris‘s city. However, the weather is cold. 

(At the beginning) 

I love Paris‘ city. The weather, however, is cold. 

(After the subject) 

I love Paris‘ city. The weather is cold, however. 

(At the end) 

We use this linker to put two different statements in separated 

sentences that express opposition. HOWEVER is placed at the 

beginning, after the subject or at the end of the second statement. 



WHILE 

Lucy loves basketball. Her brother David prefers soccer. 

Lucy loves basketball, whileher brother David prefers soccer 

 
We use this linker to express two opposite ideas about the same 

topic, in this case sports.



INTRODUCTION OF OPINION 

………………………………………………………………………………………………………………………………………………….. 

For introduce or present a personal opinion about a topic, we can use: 

I AGREE THAT… 

    PETER  PAUL 

Peter and Paul are giving opinions about the English and French language. 

They are in accordance about the English language and Paul concludes. 

I DISAGREE THAT… 

English language 

is easier than 

French language 

We use this linker to express that you 

are in accordance with the opinion of 

other person. 



MAFALDA 

Lindsay prefers to read, this is her hobby but Mafalda hates it. 

 

I hate 

reading. 

LINDSAY 

This linker is used to express that you are not 
in accordance with the opinion of other 

person.



IN MY OPINION… 

The teacher introduces a topic about wild animals and the student expresses 

her opinion about the topic. 

This linker is used to give a point of view about a topic. 



  

 

 

REASON 

………………………………………………………………………………. 

When we have to explain the reason about something, we use: 

 

 

BECAUSE… 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This linker is used to explain the reason of something. 



  

 

 

TRANSITION WORDS 

……………………………………………………………………………………………. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

She is Tori and she is 

going to describe her 

daily routine. 



  

 

 

FIRST 

 
 

 

 

 

 

 

 

 

THEN 
 

  

 

 

 

 

 

 

AFTER 
 

 

 

 

 

 

 

 

 

First, Tori 

gets up at 

7:00 o’clock. 

We use the 

linker FIRST 

to start the idea. 

Then, Tori 

takes a 

showerat 

8:00 o’clock. 

We use the 

linker THEN to 

continue the 

idea. 

After, Tori 

rides a bike to 

go to study. 

We use the linker 
AFTER when you 

do different 

actions one after 

another. 



  

 

 

NEXT 
 

 

 

 

 

 

 

 

 

 

FINALLY 
 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

Next, Tori 

gets at 

schoolat 8:00 

o’clock. 

We use the 

linker NEXT to 

follow the idea. 

Finally, Tori 

comes back 

home. 

We use the linker 

FINALLY to 

finish the 

sequence. 



  

 

 

ACTIVITY SAMPLE 

 
 Teacher can adapt these activities using multiple choice questions  

 This activity can be used as an activity in classroom or as an evaluation 

test to know the students understanding and improvement  

 It can be adapted to be used with all different linking words 

 
 

1. I didn't have a shower this morning (      ) my hair was really dirty 
all day. 
 

whereas  

because 

so 
……………………………………………………………………………………. 
 
2. I really love driving, (     ) on sunny days. 
 

especially 

then  

whereas 
……………………………………………………………………………………. 
 
3. I love summer. (     ), I hate getting on the underground in the 
heat. 
 

Because  

So 

However 
……………………………………………………………………………………. 
 
4. I didn't eat any crisps (      ) I ate an icecream! 
 

generally 

but 

especially 
……………………………………………………………………………………. 



  

 

 

 
 
5. I saw someone applying their make-up (     ) they were driving! 
 

in conclusion 

so 

while 
……………………………………………………………………………………. 
 
6. Emma really enjoys knitting, (     ) Mary who hates it! 
 

while 

unlike 

in conclusion 
……………………………………………………………………………………. 
 
7. I went to the park (     ) I went to the shops. 
 

because 

so  

then 
……………………………………………………………………………………. 
 
8. I thought the documentary was interesting. (    ), I would have 
liked to see more interviews. 
 

For example 

Because 

Nevertheless 
 
 

 

 

 

 

 

 



  

 

 

REINFORCEMENT 
 

The teacher is going to give the instruction to the students, that they are 

going to read each sentence carefully and according to what they have learnt 

about the linking words and, but and or they have to complete and explain to 

the rest of their partners. 

 

1. READ THE NEXT SENTENCES AND COMPLETE USING 

THE CORRECT LINKING WORDS 

 
 

 

 

 

a. The school bus stopped _______ the girl got in. 

 

 

 

 

 

 

b. The man wants to eat an ice cream _______ doesn‘t have any 

money. 

 

 
 

c. Would you like juice _____ coffee? 

And  but  or 



  

 

 

 

d. We can stay in this restaurant ______ eat here. 

 

 

 

 

 

 

 

 

The students have to look at the pictures and order the sequence about how to 

make a sandwich and use the linking words they know. 

 

2. ORDER THE STEPS TO MAKE A SANDWICH AND WRITE 

THE APPROPRIATE TRANSITION WORD. 
 

 

 

 



  

 

 

 

The students have to read the sentences, noticing the word in bold and correct 

it writing the appropriate linking word. 

 

 



  

 

 

3. CORRECT THE MISTAKES PUTTING THE CORRECT 

LINKING WORD. 
 

a. Maurice can speak English and he can‘t write it. 

a. _______________________________________ 

 

b. Linda comes back home but she is tired. 

b. _______________________________________ 

 

c. The family spent time in supermarket. Or, they don‘t buy any fruits. 

c. _______________________________________ 

 

d. All bride‘s family was in the wedding, but the groom‘s family. 

d. _______________________________________ 

 

4. THE STUDENTS HAVE LABEL THE LINKING WORD WITH 

ITS CORRECT USE. 
 

5. MATCH THE LINKING WORDS WITH THEIR CORRECT GROUP. 

 

LINKING WORD GROUP 

a. or Reason (     ) 

b. because Opposition (       ) 

c. first Addition (        ) 

d. while Transition word (       ) 

 

In this exercise the students are going to read the known proverbs and give 

their opinions about each one of them using the linking words to relate their 

ideas. 

 



  

 

 

_____________________________

_____________________________

_____________________________

_________ 

_____________________________

_____________________________

_____________________________

_________ 

_____________________________

_____________________________

_____________________________

_________ 

6. READ THE PROVERBS AND GIVE YOUR OWN OPINION APPLYING 

LINKING WORDS YOU HAVE LEARNT. 

 

 

 

 

 

 

This exercise will encourage students to describe their routine, by the 

application of linking words, besides they will reinforce the vocabulary and verbs 

they have learnt. 

_____________________________

_____________________________

_____________________________

_________ 

_____________________________

_____________________________

_____________________________

_________ 

_____________________________

_____________________________

_____________________________

_________ 

 

_____________________________

_____________________________

_____________________________

_________ 

_____________________________

_____________________________

_____________________________

_________ 

_____________________________

_____________________________

_____________________________

_________ 

 



  

 

 

 

 

7. DESCRIBE YOUR DAILY ROUTINE BEFORE GOING TO THE 

SCHOOL. USE THE LINKING WORDS LEARNT. 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

 

 

ANSWER KEY. 

1. READ THE NEXT SENTENCES AND COMPLETE USING THE 

CORRECT LINKING WORDS. 

 

a. The school bus stopped _and_ the girl got in. 

 

b. The man wants to eat an ice cream _but_ doesn‘t have any money. 

 

c. Would you like juice _or_ coffee? 

 

d. We can stay in this restaurant _and_ eat here. 

 

2. ORDER THE STEPS TO MAKE A SANDWICH AND WRITE THE 

APPROPRIATE TRANSITION WORD. 

 

 

 



  

 

 

 

 

 

3. CORRECT THE MISTAKES PUTTING THE CORRECT LINKING 

WORD. 

 

a. Maurice can speak English and he can‘t write it. 

a. Maurice can speak English but he can‘t write it. 

 

b. Linda comes back home but she is tired. 

b. Linda comes back home because she is tired. 

 

c. The family spent time in the supermarket. Or, they forgot to buy any 

fruits. 

c. The family spent time in the supermarket. However, they forgot to 

buy any fruits. 

 



  

 

 

 

d. All bride‘s family was in the wedding, but the groom‘s family. 

e. All bride‘s family was in the wedding, even the groom‘s family. 

 

 

 

4. MATCH THE LINKING WORDS WITH THEIR CORRECT 

GROUP. 

 

LINKING WORD GROUP 

a. or Reason ( b ) 

b. because Opposition ( d ) 

c. first Addition ( a ) 

d. while Transition word ( c ) 
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