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INTRODUCTION 

  

Currently exchanging information is a necessity worldwide, so it is important to 

have a common language to be able to achieve the exchange of ideas in an 

effective and spontaneous way, with people who have a different origin or 

language than ours. Because of this learning English brings significant benefits in 

different environments, this learning must be meaningful for people's lives, if we 

focus on the educational environment allows students to get the ability to 

communicate and express Their ideas properly depending on the environment or 

situation in which they unwrap.  

The objective of this research is to improve English speaking skill in the students 

of School of Education Basic Fiscal MARÍA EUGENIA PUIG LINCE”.  

After making the observations at the school mentioned above, the researchers 

noticed the difficulties that students have when communicating in English, due to 

the lack of fluency and vocabulary to express their ideas, and it was noted that the 

activities Performed in class do not focus on practicing the ability to speak and on 

the interaction between students and teachers, most students did not have the 

opportunity to practice English in a meaningful way. Many authors have expressed 

the importance of applying oral expression techniques in the teaching-learning 

process of a second language and, therefore, this research is based on that theory. 

The researchers in this project considered oral expression techniques should be 

implemented in the different interaction activities as a means to improve the ability 

to speak of students based on the proven benefits that they bring Get. 

 

Considering the nature of this investigation the researchers used both a 

quantitative and qualitative approach. Qualitative through the gathering and 

tabulation of the data collected by the means of an interview to a teacher and a 

survey to a group in study composed by 31 students. 
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Chapter I: The problem found in this school was that the teenagers from ninth 

course is having more problems with the development of the speaking skill due to 

the limited practice of the language in the classrooms, this is because there are 

students who do not have the same level of English, it also generates distractions 

and therefore the students won’t be able to have a better comprehension and 

production of the oral activities assigned by the English teacher. 

  

Chapter II:   For the theoretical framework several authors have been appealed, 

including Armstrong, and Forsyth. These authors have shed light on theories on 

the use of Oral Expression Techniques in the English Language Teaching giving 

this research appropriate theoretical foundations.  

   

Chapter III: Shows a methodological design. By means of qualitative and 

quantitative approach the investigation gathered sufficient data through the use of 

observation, a survey to students, and an interview to a teacher. The analysis of 

the data collected resulted in specific conclusions and recommendations.  

  

  

Chapter IV: The justification of the proposal is linked to general and specific 

objectives and its conclusions. The Elaboration of a booklet focused on oral 

expression techniques for the improvement the teaching of the speaking skill, 

includes activities which can be used as individual, pair, and group tasks. 
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CHAPTER I 

THE PROBLEM 

 

RESEARCH CONTEXT 

 

The institution “María Eugenia Puig Lince” Basic public School is oriented 

to the academic and integral formation of the students in the basic and superior 

levels. It is located at Bastión Popular Blq.6 Mz. 924 Sl.1, Guayaquil city, the 

institution has a large group of students in each educational level which makes it 

difficult for English teachers to give a sophisticated education in the development 

of the speaking skill to the students of ninth courses. 

 

This institution consists of two blocks and one building with two floors, on 

the second floor two courses are available to teach, the majority of the courses are 

on the first floor. There is a computer lab in the building but there isn’t any English 

lab where students can practice the foreign language, the recreational area isn’t 

available for students and it would be a good idea if teenagers practiced outside 

the classroom with a new environment where they can feel free to speak without 

making feel uncomfortable and annoyed to other students near the area. In this 

school there are two working schedules, the morning and the afternoon with an 

amount of eight hundred twenty-five students in total. In the ninth courses there 

are thirty-six students per each working day. 

 

The school has two English teachers for all the levels which makes it difficult 

for teachers and students to receive and give a good quality of English while 

teaching and learning. In the last decade the government has arranged for 

teachers to be trained constantly and improve the methodology, techniques at the 

time of teaching in their classes, especially in the English area. Before this new 



  

 

4 
 

government the teaching of English was optional according to the 582 agreement, 

where the teachers did not strive to give a quality language education for students. 

 

 The curricular reform project of English focuses on teaching only from high 

school which is a disadvantage for students of primary. Children are very receptive 

at the time of learning a new language that’s why the learning must be promoted 

in the child’s growth stage and develop the different skills and knowledge of 

English as a second language. It’s easier for children to memorize and process 

information they receive. 

 

STATEMENT OF THE PROBLEM 

CONFLICT SITUATION 

 

After having applied the empirical observational instrument, the authors of  

this project  corroborated  that in “María Eugenia Puig Lince”, School of Education 

Basic Fiscal in Guayaquil, Bastion Popular, the  teenagers from ninth course have 

lots of problems with the development of the speaking skill in the classroom such 

as the diverse levels of the students in the same course, deficiency in oral practice 

between student-student and student-teacher, teachers speak Spanish in the 

English classes, teachers don’t motivate students to speak the new language, 

teachers don’t innovate their classes to the good development and improvement 

of the students.  

 

Speaking skill is considered as one of the most difficult of the four skills 

because of the pronunciation, fluently, intonation and rhyme of the words. The 

Ministry of Education in Ecuador has designed some strategies that the teacher 

should apply in their classrooms with the specific levels. English teachers don’t 
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apply the correct methodology and techniques in the speaking classes therefore 

the students lose the interest to the class.  

 

Students don’t feel comfortable with what they are doing, they feel pressure 

at the speaking time, the fear of making mistakes push them to the non-production. 

Teachers are focused on the grammar teaching more than speaking. When 

children are growing in a country they adopt their own mother tongue, mothers 

teach children to vocalize the phonemes. children learn phonemes naturally. The 

grammar is not important anymore in the mother’s teaching. The importance is to 

speak and act. 

 

SCIENTIFIC FACT 

Influence of  oral expression techniques in the speaking skill in students 

from 9th EGB, “School of Education Basic Fiscal María Eugenia Puig Lince”, Zone 8 

, District 36,  Province Guayas, City Guayaquil , School year 2017-2018. 

 

CAUSES 

 

1. Deficiency in oral expression 

2. Insufficient vocabulary 

3. Inadequate pronunciation and application of oral expression techniques in 

the classroom. 
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FORMULATION OF THE PROBLEM 

 

What influence do the oral expression techniques have in the speaking skill 

in the students from 9th EGB, “Escuela de educación básica fiscal María Eugenia 

Puig Lince” High School, Zone 8, and District 36? 

 

OBJECTIVES OF THE INVESTIGATION 

General 

 

Determine the influence of the oral expression techniques in the speaking 

skill in the students from 9th EGB, through literature review, statistical and field 

analysis in order to elaborate a booklet focused on oral techniques. 

 

Specifics 

 

• Describe the oral expression techniques through bibliographical analysis 

and surveys. 

 

• Measure the level of the students in the speaking skill through a diagnostic 

test. 

 

• Elaborate a handbook focused on oral techniques through the obtained 

information. 
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RESEARCH QUESTIONS 

• Which are the theoretical grounds of the teaching- learning process of 

English related to motivational activities in the speaking skill? 

• What is the initial state of the motivational activities in the speaking skill of 

the students from 9th grade? 

• What is the importance of the oral techniques in the speaking skill of the 

students? 

• What kind of motivational activities should be created to improve the 

speaking skill of the students? 

• What benefits will the elaboration of the booklet focused on oral techniques 

have? 

 

JUSTIFICATION 

 

This investigation is based on the speaking skill and the techniques used 

by the teacher. The oral communication is very important to develop the student’s 

communicative activities in the classroom. According to common European 

Framework Communicative language competences are those which empower a 

person to act using specifically linguistic means.  Language activities involve the 

exercise of one’s communicative language competence in a specific domain in 

processing (receptively and/or productively) one or more texts in order to carry out 

a task. This investigation allows the students to apply some oral techniques in 

order to organize their ideas and thoughts with real situations.  

whether the other is another language, another culture, other people or new 

areas of knowledge. The students will be able to discuss each other or with the 

teacher, they will be able to make role plays, simulations, interviews, reporting, 

picture narrating, debate, picture describing and find difference between one 

picture from another one. They students will be more productive and confidence in 

oral activities. 
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According to LOEI, article 2, literals F and H, educational levels must be 

adapted to life cycles of people, to its cognitive, affective and psychomotor 

development, capacities, cultural and linguistic field, it is also considered 

interlearning and multilearning as instruments to enhance human capacities 

through communication and knowledge, to achieve levels of personal and 

collective development. The teachers will be able to apply interactive oral activities 

in the class, motivate and give them confidence in the activities they do. 
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CHAPTER II 

THE THEORETICAL FRAMEWORK 

BACKGROUND 

There are some theses related to our topic of this project on internet, topics 

with great and simultaneous skills focused in oral expression as a foreign 

language. Our project is based on the application of a booklet with oral expression 

techniques that will allow the development of oral expression in the students inside 

the classroom and the application of these techniques by the teacher.  

Speaking is said as a part of the language ability in productive skill related 

to aural and oral medium that students need to acquire. Speaking proficiency 

becomes a primary intention for numerous language learner study English that 

need to be developed, because speaking is used in many different purposes. In 

several situations, we use speaking to make social contact with others, to adjust 

relationship, to express or give ideas. (Makhali, 2014)  

  

ORAL EXPRESSION TECHNIQUES 

ORAL EXPRESSION 

DEFINITION  

Oral expression is a person’s ability to express wants, thoughts, and ideas 

meaningfully using appropriate syntactic, semantic, pragmatic, and phonological 

language structures. (Malley, 2015) 

The oral expression is the first productive skill that the infant acquires since 

the first years of life. The mother teaches the kid empirically in order to introduce 

some basic phonemes and words that the children will need to use to produce 

sentences with the only purpose of expressing ideas or opinions. According to 

American Speech-Language hearing association “Oral expression pertains to the 

use of words and includes the ability to formulate and produce words and 
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sentences with appropriate vocabulary, grammar, and application of 

conversational rules”. (Asha, 1980) 

TECHNIQUES 

 Cambridge dictionary defines technique as a way of doing an activity that 

needs skill. 

IMPORTANCE 

The oral expression technique is very important for the application in the 

teaching-learning process that teachers should apply in speaking class to make 

the students feel interested in the speaking classes with the purpose of improving 

the fluency and the critical thinking through the speaking skill.  According to 

O’Malley (2015) in Strategies to promote Oral expression said: 

Oral language is important because it provides the foundation for literacy 

development, it is essential to academic achievement in all content areas, 

and it is critical for overall success in school. As we know, a great deal of 

school success depends upon a child's ability to demonstrate competency 

through oral communication, such as when answering questions in class or 

participating in group discussions. Below are some suggestions to help a 

child who may be experiencing difficulty with oral expression. (P.1) 

 

 CHARACTERISTICS  

In the learning of a new language there are some difficulties that the student 

may face, according to the article as a first point the grammar part worries the 

students in making mistakes at the speaking time. This project will be focused not 

just in grammar or vocabulary, the most important thing will be how the students 

may have motivation, have fun in the classes with different dynamic oral activities, 

doing what they like, getting interested in the topics what they like, the main goal 

is make them to speak and interact in class. 
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Among the characteristics of the difficulties to develop the oral expression 

we have found the most relevant: 

• Difficulty with grammatical processes of inflection, marking categories like 

person, tense, and case (e.g. the “s” in jumps marks the third-person 

singular in the present tense), and derivation, the formation of new words 

from existing words (e.g., acceptable from accept)  

When students try to speak with fluency they make some grammar mistakes 

because they just want to transmit their ideas and make hearers understand what 

they are saying more than focus in grammar mistakes at the speaking time. The 

teacher or another peer could notice the error. 

• Learning vocabulary  

When students don’t know the sufficient vocabulary they stop speaking 

because they don’t know how to translate a word they want to apply in the moment 

of a conversation or describing something they try to express. 

• Difficulty formulating complete, semantically and grammatically correct 

sentences either spoken or written  

Students can’t produce complete sentences because they don’t have the 

necessary practice in the classroom. So if they don’t practice how are they going 

to speak in the correct way?  

• Difficulty explaining word associations, antonyms/synonyms  

As we mentioned before if they don’t know the sufficient vocabulary how are 

they going to say synonyms or antonyms of words? Students need to learn more 

vocabulary. They can look for some interesting topics they like in order to learn 

new words. 

 NORMS FOR ORAL EXPRESSION 

• Presents ideas effectively in discussion with a wide range of audiences 
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The teacher can ask the students to give different topics they would like to 

discuss. For example: The teacher makes the students write any topic in a paper, 

the students have to stick them on the board so they decide which topic would be 

better to discuss. 

• Uses a wide range vocabulary for different purposes. 

• Uses figurative speech  

• Defends a point of view 

MULTIPLE INTELLIGENCE 

DEFINITION  

The concept of multiple intelligences was first introduced by Howard Garner 

in 1983. He proposes 8 types of intelligence that can be used to measure a 

person's intelligence; they are mathematical logic, linguistic, musical, visual-

spatial, kinesthetic, interpersonal, intrapersonal, and naturalist. Furthermore, 

Armstrong (2002) in his book adds one more intelligence called existentialist 

intelligence. Each type of intelligences has a specification and is explained as 

follows: (Dahlan, 2016). 

  

TYPE OF INTELLIGENCES 

 INTERPERSONAL INTELLIGENCE: 

According to Gardner the interaction between two or more people help 

someone with the personal and professional development. To be successful in the 

speaking skill in the classroom is necessary to understand the real meaning of the 

communicative abilities to create a good environment in any type of conversations, 

discussions or storytelling something. This ability would be very useful in the 

teaching-learning process in which students can express their ideas, opinions, 

feelings and emotions, share good or bad experiences, do any kinds of oral 

activities inside and outside the classroom increasing the level of interest and 

comprehension for the class.  
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Interpersonal intelligence involves the ability to understand and work with 

others. In everyday life, whether for personal, family, and work, this intelligence is 

considered absolutely necessary - and is often referred to as the "more important" 

than the other intelligence to be successful in life. Interpersonal intelligence 

involves many things, for example: the ability to empathize, the ability to 

manipulate, the ability to “read people”, and the ability to make friends. In a 

language learning classroom, learners who possess this type of intelligence excel 

in analyzing characters, retelling stories from different points of view or discussing 

different opinions. (Dahlan, 2016). 

 

 KINESTHETIC INTELLIGENCE 

This type of intelligence allows the students to be more confident even the 

shy or unsociable student will try to participate with these kinds of oral activities 

like doing mimes, playing games, making different kind of role plays, etc. All these 

oral activities engage the student’s attention and thus the students feel motivated 

and attracted by them. The students will be able to learn in an effectively way 

without getting bored in the speaking class because the whole body will be in 

movement. Some students learn by touching things in order to describe their 

favorite instrument, ball sport, toys, etc. Other students learn by saying some 

phrases of their favorite comics or interpreting a role of an actor or actress, singers, 

etc. That they like the most. 

 

 Kinesthetic intelligence is the intelligence of the entire body and also the 

intelligence of the hand. In the everyday life we utilize this intelligent in such 

activities as opening a bottle cap, installing the lights in the house, repairing cars, 

sports, dancing, etc. Students whose strong intelligence is bodily kinesthetic learn 
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foreign languages effectively through games, miming out different actions, drama, 

role plays and other activities which require bodily movements.  (Dahlan, 2016). 

 

 LINGUISTIC INTELLIGENCE 

According to Gardner this kind of intelligence is complete in which it involves 

the development of the four skills in the English as a foreign language in a 

comprehensive way that allows teachers to use the right and necessary techniques 

to make students produce in the classroom. It focuses on a constructivist method 

that allows the analysis, comprehension and the description of a determined topic 

but not to the memorization of it. This intelligence will achieve the practice of the 

communicative skills and the use of a wide vocabulary. 

 Linguistic intelligence is the ability to use words effectively, either to 

influence or to manipulate. In everyday life linguistic is useful for talking, listening, 

reading, and writing. In terms of foreign or second language learning classrooms, 

it can be noted that students with strong linguistic intelligence can easily express 

themselves in a spoken or written manner, can easily match synonyms, 

comprehend a reading text or write a paragraph. (Dahlan, 2016). 

 

 PARALINGUISTIC FEATURES 

 Definition 

Paralinguistic is the study of vocal (and sometimes non-vocal) signals 

beyond the basic verbal  message  or speech. Also known as vocalics 

Paralanguage includes accent, pitch, volume, speech rate, 

modulation, and fluency. Some researchers also include certain non-

vocal phenomena under the heading of paralanguage: facial expressions, eye 

movements, hand gestures, and the like. (Nordquist, 2017) 

Paralinguistic communication – also called para verbal or proto-language 

communication – includes vocal, but extra-verbal aspects of communication 

https://www.thoughtco.com/message-communication-term-1691309
https://www.thoughtco.com/speech-linguistics-1692121
https://www.thoughtco.com/what-is-accent-speech-1689054
https://www.thoughtco.com/intonation-speech-term-1691184
https://www.thoughtco.com/what-is-fluency-in-language-1690799
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properties, such as voice power (volume), the rate of speaking, variations, errors 

and other distortions of speech fluency, setting or level of voice, and its quality. 

„Paralanguage”, which is not fully a verbal or extra-verbal message, at the same 

time, tries to „register” communication on various levels, and therefore seems to 

complement well the signals at the subject (verbal) and the emotional (non-verbal) 

level. (Sikorski, 2012) 

 

 OPERATIONALIZATION OF VARIABLES 

TYPE’S PARALINGUISTIC FEATURES 

 Gestures 

 

Gestures are commonly used in the classroom to help convey a message 

to second language learners. Regard to every gesture is different for each country. 

This feature helps to make more comprehensive the words that students don’t 

understand at the speaking time to facilitate the communication between students 

or students to teacher. If a student exposes about a specific topic could put more 

emphasis to the presentation accompanied with hand gestures to add a clear 

meaning to a verbal message. The communication will be understood for the 

receiver in an effective way. Susan Goldin Meadow (2005) says that “adding 

gestures to verbal language when giving instructions make instructions more 

effective, since they motivate students to produce gestures of their own during the 

instructions and that leads to learning.” 

 

Facial Expressions: 

 

According to The Educational Research Techniques, Facial expressions is 

one example. When we frown, smile, raise our eyebrows, etc. these all share 

different forms of information. Clenching the teeth and biting one’s lips also sends 
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a message. The cultural context also colors what these behaviors mean as well. 

(The Educational Research Techniques, 2015)  

In the handbook of cognition and emotion Birdwhistell (1970) contributes 

with facial expressions as “attempted to prove that body movement and facial 

expression what he called kinesics, can be best viewed as another language with 

the same type of units and organization as spoken language.” (Power, 2000, p. 

303)  

We can reflect on this way of communication the great utility of the facial 

expressions in the student that will allow an appropriate interpretation and 

comprehension what the students are saying through the demonstration of some 

feelings and emotions for example when students dramatize a sad story they can 

show sad faces and it will make more understandable the message to the audience 

or receptor. 

 

 Kinesics – Body Language:  

According to Linksman (2012) Kinesthetic learners require body movement 

and action for optimal results, they need to move around and they need to use 

their hands. The author shows us that Kinesthetically oriented for children is 

stressful because they do not like to be asked to “look and listen” for long periods 

of time, since they feel it like a frustration, for they need to use their body all the 

time to move in the classroom. (ACOSTA, 2014) 

 

 Saitz (2007) says that body language and gestures refer to a way of non-

verbal communication which includes movements of face, hands and other parts 

of the body. that in language education, teachers are expected to perform their 

classes in a more effective way, and foster the creativity which can help beginner 

students understand by using certain strategies that compensate their 
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understanding, implementing the use of body language and gestures can help 

teachers and learners to achieve these goals (ACOSTA, 2014) 

 

Body language is a type of nonverbal communication that relies on body 

movements (such as gestures, posture, and facial expressions) to 

convey messages. Body language may be used consciously or unconsciously. It 

may accompany a verbal message or serve as a substitute for speech. (Nordquist, 

2017) 

 

The different authors say that there are some individuals that requires a 

different style of learning by touching things, describing, moving their bodies or 

hands, doing mimes, face expressions, etc. to be able to produce a determined 

topic without getting bored, some students feel the necessity to be standing up to 

achieve their communicative skill. Some teachers take advantage of this type of 

learning to make students to speak in the English class for instance the teacher 

gives instructions, toys, real food, papers and the teenagers or children using the 

toys they try to speak and learn new vocabulary in oral way, another clear example 

is when kids study science they like to touch insects, domestic animals, human’s 

skeletons or animal’s skeletons to learn the topics without the necessity of 

memorizing paragraphs. 

 

Proximity 

Proximity is how close two people are when communicating. Normally, the 

closer two people are the more intimate. The further a part two people are 

indicating a formal setting and hierarchy. Many people keep a certain distance from 

their boss when communicating. (The Educational Research Techniques, 2015) 

 

 

https://www.thoughtco.com/what-is-nonverbal-communication-1691351
https://www.thoughtco.com/message-communication-term-1691309
https://www.thoughtco.com/speech-linguistics-1692121


  

 

18 
 

GROUP DYNAMIC 

 

Donelson Forsyth defines the group dynamic as “the influential processes 

that take place in groups and also the discipline devoted to the scientific analysis 

of those dynamics.” (Forsyth, 2009, p. 1)  

The authors Jack Richards and Richard Schmidt defines the group dynamic as:  

The interactions which take place within a group and the study of how such 

factors as leadership, interaction and decision- making affect the structure 

of the group. Group dynamics is an important consideration in forming 

classroom groups and in designing learning tasks and classroom materials. 

(Schmidt, 2010, p. 255)  

Group dynamics are very helpful for children and teenager’s formation, it is 

very influential for the processes of learning English as a second language 

because through these group interactions students can share different ideas, 

arguments, point of views about any particular topic taught in class and practice 

some kinds of values such as tolerance, respect, friendship, etc. They also can 

know their partner’s abilities, personalities, in what things they are good at or what 

things they like the most, etc. For example: When the students play charades in 

groups, there are different topics to guess, in the group there is always someone 

that like different things like sports, music, animals, etc.   

 

Roll Play  

 

One other way of getting students to speak is role-playing. Students pretend 

they are in various social contexts and have a variety of social roles. In role-play 

activities, the teacher gives information to the learners such as who they are and 

what they think or feel. Thus, the teacher can tell the student that "You are David, 
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you go to the doctor and tell him what happened last night, and…" (Harmer, 1984) 

(Journal, 2006) 

 

 According to Nopiani  “ Role play is a technique that involves students 

taking on a role and carrying out a discussion with each person playing their role”. 

(Nopiani, 2014). This technique is very useful and influential, it lets the students to 

learn how to interpret something, developing the speaking skill between the 

connection between two or more individuals in the classroom with a determined 

topic. In this case the teacher divides the students in pairs, small or big groups, 

gives certain instructions and details in how the role paly will be performed and all 

the materials they will need, during the role play the students are able to express 

any kind of emotions, feelings by doing gestures, face expressions, movements or 

hands or bodies, etc., students will feel confident because they already had a little 

time to practice the speech, in this type of technique the student may have the 

chance to improve the speaking skill doing what they like “acting”. 

 

Plane discussions 

 

Discussions are very important to develop the speaking skill in students. 

The students create an environment where another student can be involved by 

sharing ideas or giving different points of view about a determined topic, the 

teacher gives the topics and the students choose the interesting one to be 

discussed by the audience. This technique is often used by English teachers to 

enhance students to improve their vocabulary, grammar taught in class, the 

listening skill and the most important the speaking skill. 

 

After a content-based lesson, a discussion can be held for various reasons. 

The students may aim to arrive at a conclusion, share ideas about an event, or find 

solutions in their discussion groups. Before the discussion, it is essential that the 
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purpose of the discussion activity is set by the teacher. In this way, the discussion 

points are relevant to this purpose, so that students do not spend their time chatting 

with each other about irrelevant things. (Journal, 2006) 

 

Information gap   

 Many opportunities to develop the speaking skill by the students are given 

in this kind of technique, this involve the willingness to do and learn something 

from one student. The student has to share his/her ideas by giving characteristics, 

definitions, vocabulary, sentences, etc. They have to exchange different kind of 

information each other. 

 

In this activity, students are supposed to be working in pairs. One student 

will have the information that other partner does not have and the partners will 

share their information. Information gap activities serve many purposes such as 

solving a problem or collecting information.  Also, each partner plays an important 

role because the task cannot be completed if the partners do not provide the 

information the others need. These activities are effective because everybody has 

the opportunity to talk extensively in the target language. (Journal, 2006) 

 

Brainstorming 

 Chauncey defines the brainstorming as “an individual or group method for 

generating ideas, increasing creative, efficacy, or finding solutions to problems” 

(Wilson, 2013, p. 2)  This method is applied to students in order to get numerous 

of vocabulary on a determined topic before getting the definition of something. The 

teachers take advantage using certain interesting topics to make students speak 

and make a review about what they have learned for instance there are some 

teachers that use the treasure box that is a game to make a brainstorming starting 
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from any particular word to get to the title of the class. The students give various 

different ideas, words, sentences, etc.  

 

On a given topic, students can produce ideas in a limited time. Depending 

on the context, either individual or group brainstorming is effective and learners 

generate ideas quickly and freely. The good characteristics of brainstorming is that 

the students are not criticized for their ideas so students will be open to sharing 

new ideas. (Journal, 2006) 

 

Speaking Skills 

Speaking is "the process of building and sharing meaning through the use 

of verbal and non-verbal symbols, in a variety of contexts"  (Chaney, 1998, p. 13). 

Speaking is a crucial part of second language learning and teaching.  Despite its 

importance, for many years, teaching speaking has been undervalued and English 

language teachers have continued to teach speaking just as a repetition of drills 

or memorization of dialogues. (Journal, 2006) 

TEACHING SPEAKING  

 
What is meant by "teaching speaking" is to teach ESL learners to: 
 

• Produce the English speech sounds and sound patterns 

• Use word and sentence stress, intonation patterns and the rhythm of the 

second language. 

• Select appropriate words and sentences according to the proper social 

setting, audience, situation and subject matter. 

• Organize their thoughts in a meaningful and logical sequence. 

• Use language as a means of expressing values and judgments. 

• Use the language quickly and confidently with few unnatural pauses, which 

is called as fluency. (Nunan, 2003) 
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METHODS TO TEACH ENGLISH 

COMMUNICATIVE APPROACH 

 

The communicative approach is usually applied to teach English with the 

only purpose to get effective results with the students in the class. The students 

learn how to communicate using the precise target language for each situation. 

These communicative activities are very essential such as games, group 

dynamics, problem-solving tasks and role plays. It is helpful for the students, it lets 

them develop their four skills listening, speaking, reading and writing. In one web 

site page It is published that “The Communicative Approach is based on the idea 

that learning a language successfully comes through having to communicate real 

meaning. In the Communicative Approach, the main objective is to present a topic 

in context as natural as possible”. (Ontesol, 2003) 

 

Celce-Murcia contributes with some aspects to Communicative approach as: 

a.It is assumed that the goal of language teaching is learner ability to 

communicate in the target language. b. It is assumed that the content of a 

language course will include semantic notions and social functions, not just 

linguistic structures. c. Students regularly work in groups or pairs to transfer 

(and, if necessary, negotiate) meaning in situations where one person has 

information that the other(s) lack. d. Students often engage in role-play or 

dramatization to adjust their use of the target language to different social 

contexts. e. Classroom materials and activities are often authentic to reflect 

real-life situations and demands. f. Skills are integrated from the beginning; 

a given activity might involve reading, speaking, listening, and perhaps also 

writing (this assumes the learners are educated and literate). g. The 

teacher's role is primarily to facilitate communication and only secondarily 

to correct errors. h. The teacher should be able to use the target language 

fluently and appropriately. (Celce-Murcia, 2001, p. 6)  
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Communicative approach is very useful for learners that will contribute to the 

development of the communicative skills in the students from ninth courses mostly 

focused on semantic notions and social notions that means student’s participation 

will be very dynamic and interactive in pair or group works more than linguistic 

structures learning. All the characteristics described by Celce-Murcia are very 

constructive for students therefore the application of some interactive activities in 

the classroom such as role play, dramatization, storytelling, etc. will engage the 

students to learn how to communicate effectively with others relating some topics 

with the real life situation. 

AUDIOLINGUALISM  

According to Celce-Murcia (2001) Audiolingualism is:  

a reaction to the reading approach and its lack of emphasis on oral-aural 

skills; this approach became dominant in the United States during the 

1940s, 19505, and 1960s; it takes much from the direct approach but adds 

features from structural linguistics and behavioral psychology). a. Lessons 

begin with dialogs. b. Mimicry and memorization are used, based on the 

assumption that language is habit formation. c. Grammatical structures are 

sequenced and rules are taught inductively. d. Skills are sequenced: 

listening, speaking-reading, writing postponed. e. Pronunciation is stressed 

from the beginning. f. Vocabulary is severely limited in initial stages. g. A 

great effort is made to prevent learner errors. h. Language is often 

manipulated without regard to meaning or context. i. The teacher must be 

proficient only in the structures, vocabulary, etc. that s/he is teaching since 

learning activities and materials are carefully controlled. (p.4) 

All these features are highly used in the classroom where students learn better the 

communicative skills through the memorization of some useful phrases and basic 

words to perform a dialogue followed by the application of some grammatical 

structures taught in class by the teacher. The vocabulary is the main point to teach 

in the class because through of it the activities could be done in an effective way. 
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COMPREHENSION APPROACH/ TPR 

James defines the Total physical response as a  language teaching 

method that It is based on the coordination of language and physical movement. 

In TPR, instructors give commands to students in the target language, and 

students respond with whole-body actions. The method is an example of 

the comprehension approach to language teaching. Grammar is not taught 

explicitly, but can be learned from the language input. TPR is a valuable way to 

learn vocabulary, especially idiomatic terms, e.g., phrasal verbs. (Asher, 1996) 

 

The TPR method aims to teach learners oral proficiency and conversational 

fluency in a second language. It emphasizes the voices, actions and gestures of 

learners and teachers rather than the text or media. The most important principle 

is that only the target language is used for all the instructions. It is built upon the 

foundational theory of second language acquisition. (Zhen, 2011) 

 

 This type of methodology is profitable in the development and progress of 

the activities that the students do in class by following certain instructions given by 

the teacher at the beginning of the class, this makes students achieve the foreign 

language learning in a different way through the gestures, movements of their 

bodies, facial expressions, etc. for example:  when students play certain kind of 

games: charades, jump to the front, Simon says, descriptive drawing activity, etc. 

the speaking skill and the vocabulary subskill are commonly used more than the 

grammar subskill in the learning-teaching process. 

 

GENERAL TIPS FOR SPEAKING CLASS 

INTEGRATION  

Cambridge dictionary defines the integration as the process of becoming part of a 

group of people. According to Wong “social integration was a positive process 

https://en.wikipedia.org/wiki/Language_teaching_method
https://en.wikipedia.org/wiki/Language_teaching_method
https://en.wikipedia.org/wiki/Comprehension_approach
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about encouraging harmonious interactions between diverse communities in 

society, and providing equal rights and opportunities for everyone.” (Wong, 2016) 

The integration is very important for pair or group works to enhance the learning 

process through different points of view, opinions or ideas of a determined topic. 

Beside of educational purposes it helps students to know better another student 

therefore it generates the development of some values like tolerance, 

comprehension, cooperation and partnership.  

 

TEACHING METHODS 

 A Teaching method is characterized by a set of principles procedures or 

strategies to be implemented by teachers to achieve desired learning in students. 

According to Peter Westwood “a teaching method must be selected for its 

suitability in a given context. (p.16) If the teachers apply the effective teaching 

method, the result of the speaking learning by the students would be very effective. 

Jones and Tanner (2005) have remarked that “to be effective, a teacher needs to 

be very skilled at drawing all the students into the lesson by encouragement, 

interest and direct questioning. (Westwood, 2008, p. 14)   

Peter Westwood contributes “The constructivist view favors teaching 

methods that focus primarily on learners playing the active and major role in 

acquiring information and developing concepts and skills while interacting with this 

social and physical environment.” (p.4) 

 

MOTIVATION 

 The motivation is defined as the act or an instance of motivating, or 

providing with a reason to act in a certain way. The editors Garold Murray, 

Xue(Andy)Gao and Terry Lamb (2011)  say that “motivation theory has broadly 

developed in a positivist cognitive paradigm, which is characterized by 

psychometric measurement and the development of abstract computational 
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models of mental processes and learning outcomes and behaviors”. (p.11) The 

motivation promote students to do the things better, it’s very necessary that 

students know about the objective of the class and what benefits the class will 

contribute to them. The teachers should know well what are the students’ interests 

to take advantage of it and motivate them to speak English in class. There are 

some external variables that influence in the students’ behaviorism, one of this is 

the extrinsic motivation. Students have a high motivation and interest to learn 

English that it is not precisely related to the teacher, it has another expectation for 

example: The student is motivated to learn English as a foreign language, it is due 

to the student is going to live in an English speaking country, Therefore the interest 

is bigger. According to Garold Murray, Xue(Andy)Gao and Terry Lamb (2011) 

“these models describe general motivational orientations, such us integrative, 

instrumental, intrinsic and extrinsic; or they include psychological variables such 

as self-efficacy, attribution or expectancy. (p.213) It is very essential that teachers 

provide at the beginning of each class the purpose of the speaking class in order 

to make the students feel motivated or interested in the topic that is been teaching 

by the teacher. In addition, the editors recognize “that in order for students to 

exhibit motivational behaviors, students also need to have reason to learn such as 

desire, interest or goal”. (Garold Murray, 2011, p. 222)  

 

RESOURCE 

 Resource is something that can be used to help achieve an aim, especially 

a book, equipment, etc. that provides information for teachers and students. All the 

didactic material applied in class helps the students to have a great progress in the 

acquisition of the foreign language beside the teacher’s explanation or texts. The 

implementation of technology resources in the classroom such as projectors, 

computers, TV, cellphones, music box, recorders, etc. engage the students to 

participate and to be motivated in the learning. Nowadays the majority of teenagers 

around the world use very well the technology.  This type of technology resources 
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facilitates the teachers to have an interesting class where students don’t feel bored 

with the same physical resources such as notebooks, books, dictionaries, etc. For 

example: there some web sites where students can play games, Kahoot is a free 

game-based learning platform that makes it fun to learn any subject or topic. 

Students can play anywhere, anytime, in any language, on any device (laptop or 

cellphone) but before Teachers have to create an account and create questions 

with pictures or send any kind of homework. This game gives a specific time to 

answer the question realized by the teacher. 

 

 In this project we focus in the speaking skill where any kind of resources 

are useful and necessary for learners and teachers. 

“Educational materials consist of books, encyclopedias, atlases, 

dictionaries, textbooks, etc.; that is, mostly written materials, which can be either 

printed or available in electronic form (on digital media or on-line). Both printed and 

electronic educational materials are indispensable in the teaching process, since 

they are – in addition to the teacher’s direct explanation and other learning 

activities – an important source for students”. (ELT, 2014) 

 

SPEAKING SUBSKILLS 

FLUENCY  

The fluency is the skill of speaking or writing something with ease, the 

students are able to speak with fluency if they practice with their classmates or 

somebody who speaks English near them. “Students practice speaking with a 

logical flow without planning or rehearsing. Activities which require students to 

focus on meaning in communication without immediate concern for accuracy 

(errors can be corrected afterwards)”. (Lackman, 2010) Students don’t concentrate 

too much in grammar mistakes to communicate with somebody, they express 
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ideas as quick as they can by applying what they have learned before no matter 

what mistakes they do. 

 

ACCURACY WITH WORDS & PRONUNCIATION  

This subskill focuses in the good pronunciation of words and the correct 

grammar structures use. If the students don’t speak clear the conversation would 

be misunderstanding by the receptor.  “Students practice using words, structures 

and pronunciation accurately. Students need to be able to use and pronounce 

words and structures correctly in order to be understood. Controlled practice 

activities are the most common way of working on spoken accuracy”. (Lackman, 

2010) The bad pronunciation of some words could change the meaning of the 

sentence for example Could you pass me the beer / bɪr/ ? If the student 

pronounces /ber/, they would be saying could you pass me the bear? That’s why 

students should know with accuracy the correct pronunciation for not making those 

kinds of mistakes. 

 

USING FUNCTIONS 

  The learning of some common phrases, words, commands should be useful 

according to each situation. It is recommended for teachers to use appropriate 

teaching material in class with the purpose of making students learn those phrases 

to be used in a role play or simulation of a determined topic. “Students use specific 

phrases for purposes like giving advice, apologizing, etc. Activities which stress 

that verbal communication is for a reason or function. Role plays and simulations 

are ideal”. (Lackman, 2010)  
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APPROPRIACY 

 

The appropriacy is the extent to which a word or phrase sounds correct and 

Natural in relation to the situation it is used in. Ken Lackman (2010) determines: 

Students practice using language appropriate for a situation and making decisions 

about formality and choice of grammar or vocabulary. Activities which stress that 

the purpose of talking determines what language is appropriate. Students are 

required to make choices about grammar and vocabulary and also other aspects 

of communication like intonation and length of turn. For example, “What’s the 

damage?” is inappropriate in a four-star restaurant. 

 

THEOTERICAL FOUNDATIONS 

LINGUISTIC FOUNDATION 

 

According to the book “Linguistics of American Sign Language: An 

Introduction” (Clayton Valli & Ceil Lucas, third edition, 2000, p. 10) “language can 

be used for any domain that humans need to express, from survival and 

emergencies to philosophy and art.” It is very important for students the 

development of the speaking skill to express their ideas, emotions and feelings 

that could be used for any situation in life. 

 

SUBFIELDS OF LINGUISTICS 

MORPHOLOGY 

 

Clayton Valli and Ceil Lucas (2000) defines morphology as “the study of the 

smallest meaningful units in language and of how those meaningful units are used 

to build new words or signs.” (p. 52) Through the study of the morphology students 

can construct different kinds of words and use them in some different sentences. 
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Teachers teach morphology when they explain the class but the students don’t 

know that the teacher is teaching morphology, one clear example is when the 

teacher explains the use of the third person (he, she or it) the rule is to add “s” or 

“es” at the end of the verb that is called bound morpheme according to Valli and 

Ceil Lucas. 

 

PRAGMATICS 

 

Clayton Valli and Ceil Lucas defines pragmatic as “how the meaning 

conveyed by a word or sentence depends on aspects of the context in which it is 

used (such as time, place, social relationship between speaker and hearer, and 

speaker’s assumptions about the hearer’s beliefs)” (Lucas, 2000, p. 2).Through 

this study teacher can teach in a better way the different uses of words in different 

contexts for example the word ‘water’ most of the students know it as the liquid 

they drink but it is also used as a verb so if the students know the different uses 

they can apply them in different sentences. 1. They rather drink water than soda. 

2. They water the plants every day.  

 

SEMANTICS 

 

 Clayton Valli and Ceil Lucas defines semantics as “the study of meaning; 

how words and sentences are related to the (real or imaginary) objects they refer 

to and the situations they describe” (Lucas, 2000, p. 2) Through this study teacher 

can make the students play some games such as guessing words (charades) by 

giving various synonyms and antonyms or making sentences where students can 

increase their vocabulary and at the same time improve the speaking skill. 
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PEDAGOGICAL FOUNDATION 

CONSTRUCTIVISM DEFINITION 

 

 The constructivism is a theory that learning is an active process and that 

people gain knowledge and understanding through the combination of experiences 

and ideas. 

 There have been various authors that focus on the development of 

children’s learning such as Jean Piaget, Lev Vygotsky, Jerome Brunner, etc. that 

have created some theories about the development of the cognitivism. In the book 

Parallel paths to constructivism: Jean Piaget and Lev Vygotsky we have found 

some important aspects related to a good development of communication which 

the author (Pass, 2004) remarked in his project that:  

using historical inquiry, this work proposes that both Jean Piaget and Lev 

Vygotsky tried to communicate their ideas to one another. This limited 

communication did influence these educational scholars to change their 

ideas in light of what other communicated to them. (p. 104) 

Susan Pass concluded that Piaget-Vygotsky pedagogy would consist of the 

following 12 ideas but we just have chosen the most relevant to our project: 

•Both would focus on the individual within the group (e.g., where there is an 

individual assignment/grade within a group assignment/grade). 

• Piaget would agree to a more active role for the teacher. The teacher 

would brief before and after a lesson, but let the child create a mental 

construct by himself/herself to solve the lesson. 

•Both would have the student use inquiry – based instruction. The teacher 

is there to instruct before and debrief after the lesson but the students solves 

the problem. 
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•Both would have external (talking) and internal language (thinking to 

oneself) as a tool of learning. (p.110) 

 There is a clear focus in what the pedagogues tried to influence with their 

theories through the constructivism and these theories are very useful in the 

actuality that make students think by themselves, create and construct many 

statements, give different ideas about a topic, etc.  but before starting any activity 

the teachers explain what the student have to do so in that way the student know 

how to perform the activity. In this stage there is no memorization at all. We can 

apply diverse techniques in the classroom like debates for example: the student 

knows about “values” they can use their ideas and experiences (something that 

they have learned from their parents or maybe their last teachers) to defend their 

ideas and discuss with their peers, in this case they don’t memorize anything, they 

just speak what they really know, the teachers just give the topic and the students 

have to debate about what they want to defend. Through the constructivism the 

student can develop better the speaking skill. 

 

PSYCOLOGICAL FOUNDATION 

 

 This thesis is supported by important psychologist’s theories that let 

students to develop their abilities. Jean Piaget was a Swiss psychologist that 

identified four stages of mental development, this research just focused on the 

fourth and final stage that involves teenagers of a range of 12 to 15 years old, it is 

related in forming the ability to think abstractly with more complex understanding 

of logic and cause and effect. In the book Jean Piaget: an interdisciplinary critique 

there is a part which says: 

Piaget has devoted a lifetime’s work to the formulation of a theory of 

knowledge: of how the individual comes to know his world. He did not 

confine epistemology to philosophy but more widely related it to the human 

sciences. His Psychological investigations demonstrated the childhood 
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origins of human knowledge in numerous spheres: logic, space, time, 

mathematics, science, morality, play and language. Concurrently, 

psychological processes, reasoning, perception, imagery, memory, 

imitation and action received analysis. (sohan, 2006, p. 3) 

  

Through Piaget’s theory of knowledge teenagers can demonstrate a great 

interest about any science and this is a big step in the development of their 

knowledge, if we talk about play and language, students will be able to develop the 

four skills listening, speaking, reading and writing through reasoning, perception, 

imagery (teachers apply it when they teach new words or useful phrases) but It is 

also a good tool when the students learn better by visualizing. To learn new foreign 

language students, have to imitate sounds to vocalize better the words and for 

making more understandable the message to the audience or receptors. For some 

psychologist the observer uses visual perception called as “intermodal relationship 

perception” and the other part is the “action” that provide the basis for imitation. 

 

LEGAL FOUNDATION 

The present project is supported by The Republic of Ecuador’s National 

Plan for Good Living (2013) in chapter seven “National Objectives for Good Living”, 

Objective four “To strengthen citizen capacities and potential”; based on the 

following policies:  

4.3 To promote non-formal and ongoing education to spaces knowledge 

and wisdoms for a learning society. (Senplades, 2013) 

4.4 To improve educational quality at all levels and modalities, for the 

generation of knowledge and holistic training of creative, solidary, 

responsible, critical, participatory and productive people, under principles of 

equality, social and territorial equity. (Senplades, 2013) 
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4.8 To promote intercultural dialogue as the backbone of the pedagogical 

model and the use of educational spaces. (Senplades, 2013) 

This project is supported by the Ecuadorian English as a Foreign Language 

Curriculum Guidelines (2016), published by Ecuadorian Ministry of Education, 

based on the Common European Framework of Reference (2012). According to 

the curriculum guidelines the students of ninth year EGB will be able to reach the 

communicative competence for A1 proficiency level (basic user) at the end of the 

school year and they also will be able to: 

•understand and use familiar everyday expressions and very basic phrases 

aimed at the satisfaction of needs of a concrete type (e.g. basic personal 

information, greetings, numbers and prices, directions, habits, etc.) 

(MinEduc, 2014) 

• introduce themselves and others; EGB & BGU 11 (MinEduc, 2014) 

• ask and answer questions about personal details such as where they live, 

people they know, and things they have; (MinEduc, 2014) 

• interact in a simple way provided the other person/people talk(s) slowly 

and clearly and is/are prepared to help; (MinEduc, 2014) 

• be aware of the society and culture of the community or communities in 

which English is spoken. (MinEduc, 2014) 

In the curriculum guidelines there are four language skills but we focused on the 

speaking skill and what are the communicative aims that a student of ninth course 

must achieve at the end of the school year. 

• Produce slow, hesitant, planned dialogues (i.e. communication still 

depends on repetition, rephrasing and repair, however). (MinEduc, 2014) 

• Interact and participate in brief informal discussions, in a simple way by 

asking and answering simple questions about the learners’ personal, 

educational and social background. Communication is dependent on 
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repetition at a slower rate of speech, rephrasing, and repair. (MinEduc, 

2014) 

This investigation has been also supported by The Ecuadorian Constitution 

(2008) in the following articles:  

In the Article 26 of Ecuador Republic’s Constitution, which says:  

Art. 26.- Education is a right of persons throughout their lives and an 

unavoidable and mandatory duty of the State. It constitutes a priority area 

for public policymaking and state investment, the guarantee of equality and 

social inclusion and the indispensable condition for the good way of living. 

Persons, families and society have the right and responsibility to participate 

in education. (National Constituent Assembly of Ecuador, 2008, p. 27) 

Art. 27.- Education will focus on the human being and shall guarantee 

holistic human development, in the framework of respect for human rights, 

a sustainable environment, and democracy; education shall be 

participatory, compulsory, intercultural, democratic, inclusive and diverse, 

of high quality and humane; it shall promote gender equity, justice, solidarity 

and peace; it shall encourage critical faculties, art and sports, individual and 

community initiatives, and the development of competencies and 

capabilities to create and work. Education is indispensable for knowledge, 

exercise of rights and building a sovereign country and it is a key strategy 

for national development. (National Constituent Assembly of Ecuador, 

2008, p. 27) 

In the first section of education the article 343 says: 

Art. 343.- The national education system shall be aimed at developing the 

population’s individual and collective capabilities and potential, enabling 

learning and the generation and use of knowledge, techniques, wisdom, arts 

and culture. The system shall have as its core focus the learning subject 
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and shall function flexibly and dynamically, with an inclusive, efficient and 

effective approach. 

The national education system shall incorporate an intercultural vision in 

line with the country’s geographical, cultural, and linguistic diversity and 

respect for the rights of the communities, peoples and nations. (National 

Constituent Assembly of Ecuador, 2008, p. 160) 

 

  The objectives of this research based on the communicative skills are 

legally supported by the Republic of Ecuador’s National for good living, The 

Ecuadorian Constitution 2008 and the Ecuadorian English as a foreign language 

curriculum guideline 2016, which make effective the perception of some objectives 

or characteristics from chosen policies and articles taken from those legal papers, 

it also facilitates the teachers to have a good perspective about how to develop 

and improve the language skills in their students by interacting and respecting the 

diverse cultures (intercultural dialogues) . This project will help increase the 

participation of the students of ninth courses under principles of equality, social 

and territorial equity. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS, AND RESULTS  

DISCUSSION 

 

METHODOLOGICAL DESIGN   

 

  The methodology is defined as a process used to collect information and 

data for the purpose of making decisions, it can include research of publications, 

interviews, surveys and other research techniques, information both current and 

Historical. The design of the research methodology in this project is qualitative and 

quantitative, which determine the validity of the data obtained in the process of 

analysis and study carried out. 

   

Qualitative research reveals relevant information to the problem to 

investigate, through interviews, surveys observations that help to obtain an idea or 

hypothesis for quantitative research. 

 

 Quantitative research provides numerical data that will be transformed into 

statistical data, which quantifies the variables, opinions, aptitudes of a given 

population, which determine a pattern of research.   

 

These methods of research applied to develop a solution of the problems of 

speaking skills students from 9th EGB, "Escuela de educación básica fiscal Maria 

Eugenia Puig Lince"  
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TYPES OF RESEARCH  

DESCRIPTIVE RESEARCH 

 

This research is descriptive such as observation, interviews and surveys 

described the real situation of the students to develop their speaking skill, 

describing the specific causes that affect this problem which is object to research.  

 

It also describes the purpose of the techniques which the teacher must use 

in their classes to obtain significant learning with the implementation of interactive 

activities that will allow teachers to achieve a good interaction with the students. It 

describes the importance of the implementation of the manual focused on oral 

expression techniques to improve the teaching of the ability to speak, which the 

teacher could develop the ability to speak. 

 

ANALYTICAL RESEARCH 

 

This research is analytical because through the application of information 

and data obtained in the observation, surveys, and interviews were analyzed for 

an assessment review to the solution of the problem of the ability to speak and the 

advantages of using the oral expression techniques in the classroom. 
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EXPLANATORY RESEARCH. 

 

This design of explanatory research details the processes that will be 

obtained in the application of oral expression techniques that teachers use to 

develop in students the speaking skill, which is the goal in this project.  

 

Activities outlined in our proposal be fulfilled an important role in the time 

motivate, and allow the interaction of the student in speech classes, it will have 

better results with the constant practice of the same, whereas the level of English 

of the students. 

 

POPULATION AND SAMPLE 

POPULATION 

According to Tamayo and Tamayo, (1997), “la population is defined as the 

totality of the phenomenon to study where the population units has a common 

feature which examines and gives rise to the investigation” (P.114) data. The 

population selected in this project is a Director, a teacher of English and 31 

students from 9th EGB, " Escuela de educación básica fiscal Maria Eugenia Puig 

Lince " High School, together have a total of 33 people, who are directly affected 

by the problem that is the subject of study in this research.  

 

When we selected the study elements, were taken into account the 

characteristics that they had in common with the objective of investigating the real 

situation in the application of the oral expression techniques to develop the 

speaking skill of the chosen population that give rise to the data. which are detailed 

in the following table: 
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Table Nº 1 

Population 

Individuals Number 

Director 1 

English Teachers 1 

Students 31 

Total 33 
Source: Population from students from 9th EGB, " Maria Eugenia Puig Lince" High School 

Researchers: Paola Montecé y Maritza Rodríguez 

 

SAMPLE 

 

The sample of the selected population complies with specific characteristics 

that determine the problems of research, generating data that make the statistical 

analysis “A well-chosen sample will contain most of the information about a 

particular population parameter but the relation between the sample and the 

population must be such as to allow true inferences to be made about a population 

from that sample”. (Ltd, 2018) 

 

The sample of study in this project is considered confident in the applicable 

quantitative and qualitative research in this study, which is detailed in the following 

table: 

Table Nº 2 

SAMPLE 

Personnel  Number 

English Teachers  1 

Students   31 

Total 32 
Source: Population from students from 9th EGB, " Maria Eugenia Puig Lince " High School 

Researchers: Paola Montecé y Maritza Rodríguez 
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Table N° 3 

VARIABLE OPERATIONALIZATION 

Source: Population from students from 9th EGB, " Maria Eugenia Puig Lince " High School 

Researchers: Paola Montecé y Maritza Rodríguez 

Independent 

Variable 
Dimension Indicators 

  

Oral expression 

techniques 

 

  

  

  

Multiple  

intelligence 

• Interpersonal intelligence 

• Kinesthetic intelligence 

• Linguistic intelligent  

  

Paralinguistic 

Features  

• Gestures 

• Facial expressions 

• Eye contact 

• Kinesics or body 

language 

• Proxemics 

Group Dynamic  

• Roll Play  

• Plane discussions  

• Information Gap   

Dependent Variable Dimension Indicators 

Speaking Skills 

Methods to 

teach English  

• Communicative approach 

• Audiolingualism 

Comprehension  

• approach/TPR 

General Tips for 

Speaking in 

Class  

• Integration 

• Resources 

• Teaching methods  

• Motivation 

  

Speaking Sub-

skills 

• Fluency 

• Accuracy with Words & 

Pronunciation 

• Using Functions 

• Appropriacy 
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RESEARCH METHODS 

THEORETICAL METHODS 

 

It is necessary to explain the different methods that have been applied in 

this research with the aim of improving the analysis of the data obtained. These 

methods used in this research process are as follows: 

 

ANALYTIC-SYNTHETIC METHOD 

 

This method is applicable in this investigation since their variables require 

an appropriate analysis of all its elements, the synthesis of this study allows to 

have a better perspective the problem in order to obtain a coherent solution. 

 

INDUCTIVE-DEDUCTIVE METHOD 

 

The main purpose of this method is to analyze the different theories based 

on the oral expression techniques and speaking skill, taking into account the 

updating of data on the problem to investigate, whose results have a pattern to be 

analyzed using various methods, developing new conclusions or theories, allowing 

that the proposal has been practicable, serve as reference to other research 

according to the context to investigate.  

 

HISTORICAL-LOGICAL METHOD 

 

This method is applicable in this research study, because requires historical 

sources, articles, documents and books online, including existing information of 
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oral expression techniques focused on the speaking skill of other authors and 

researchers, in other words, when you use this method we have a holistic view of 

the problem. 

SYSTEMIC-STRUCTURAL- FUNCTIONAL METHOD 

 

Bearing in mind that this method allows to design a system of activities with 

oral expression techniques related to the speaking skill presented in the research 

proposal, which will give a thorough solution to the problem of study.  

 

STATISTICAL METHOD 

 

The application of the statistical method, collect quantitative research data 

that is analyzed to assess the reality of the problem of the use of oral techniques 

in the speaking skill, for the purpose of obtaining a solution to this problem.    

 

EMPIRICAL METHODS 

 

This project employs different techniques based on the elements of the 

investigation, to acquire knowledge related to the issue of object of study: 

 

DIRECT OBSERVATION  

 

 This technique is used to evaluate the behavior of a population in a 

specific situation, allowing the collection of data from the problematic situation that 

is under consideration, whose information will require a subsequent analysis. 

Direct observation will be made without altering the environment in which the 

research is underway. 
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INTERVIEW 

 

This technique allows to obtain information and the required opinion on a 

subject determined between two or more persons, based on the previous 

information that the investigator, whose objective is to find out the background of 

the problem to be investigated.   

 

SURVEY 

 

Considering that the survey is a research design that allows to collect data 

through a questionnaire on a specific topic and to recognize the opinions of the 

problematic situation in which the investigation is carried out.  

 

RESEARCH INSTRUMENTS   

DIRECT OBSERVATION 

 

This method of direct observation permits to describe and recognize the 

learning process during the class, taking into account the different techniques, 

activities, participation, interaction, methodology, resources and the aptitude of the 

teacher to maintain the attention of their students, it is also considered the 

student's performance throughout this process.  

 

INTERVIEW 

 

The interview was carried out to the English teacher with oral questions in 

order to obtain information about the problematic that develops in his class, so that 
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the teacher establishes the importance of applying oral expression techniques to 

develop the speaking skill, using activities that solve the problem. 

 

SURVEY   

 

The student survey contains 12 questions, with the purpose of knowing the 

students 's attitude and opinions about the problem that develops in the classroom. 

How to perceive the opportunities that the student has to measure their own 

English level, the interaction and motivation to practice their speaking skills. 

Questions were included to recognize the multiple intelligences that students have 

when learning English better, related questions about how frequent they have 

dynamic activities in group or pair, and how often the teacher uses teaching 

materials and oral expression techniques in the classroom. Also, suggestions for 

the research proposal have been added, which our want to implement in order to 

know your approval.    

 

ANALYSIS AND DATA INTERPRETATION OF THE RESEARCH 

INSTRUMENTS 

The analysis and interpretation of the results obtained by the instruments of 

investigation were obtained with the collaboration of the authorities, teacher and 

student of the “Maria Eugenia Puig Lince” High School that are part of the process 

of this investigation, to gather the data Necessary.  

 

By executing the survey, the students a previous explanation was made for 

a better understanding of it, with a clear language of unknown terms for the 

students. For the teacher the interview was applied after the observation of his 

class to obtain a better perspective of the teaching and learning process that takes 

place every day during the English classes.  
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The data obtained from the research instruments were analyzed, codified 

and tabulated in graphic and statistical form, determined by the validity of the data. 

At the end of this process, the population who are subject to study showed great 

approval and acceptance of the educational project carried out in the institution. 

 

ANALYSIS OF THE DIRECT OBSERVATION 

 

After the observation, We noticed that during the English class process, 

students had a limited level of English , this makes it difficult for the teacher develop 

the speaking skill in them, as a consequence they tend not to participate constantly 

in class, Besides, the dynamic activities and the use of the didactic material to 

capture their attention and interest are carried out infrequently, having the lack of 

interest in carrying out the speaking activities, even if they are motivated by the 

teacher, since their fluency is not spontaneous and makes it difficult to interact and 

express your ideas.  Also, the teacher tries to be clear in giving instructions in 

English about the activities that will take place during the class, although 

sometimes she has to do them in Spanish, which makes it difficult to implement 

the appropriate oral expression techniques to develop the speaking skill to his 

students. To get students to develop this skill and to use it inside and outside the 

classroom, a series of activities focused on developing speaking skills are 

presented in our proposal.       
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UNIVERSITY OF GUAYAQUIL 

SCHOOL OF PHILOSOPHY LETTERS AND SCIENCES OF EDUCATION 

SCHOOL OF LANGUAGES AND LINGUISTICS 

INTERVIEW OF ENGLISH TEACHER 

Directed to: Teacher from 9th EGB, “Escuela de educación básica fiscal María 

Eugenia Puig Lince”  High School, Zone 8, District 36, in  2017 

OBJECTIVE: Determine the influence of oral expression techniques in the 

speaking skill of the students through literature review, statistical and field 

analysis in order to elaborate a booklet focused on oral techniques. 

 

Age         25 

 

Genre  

Female          χ 

Male  

1. Do you think that the hours of the English course arranged by the 

Ministry of Education are the necessary for a quality and warmth 

education? 

I consider that the hours set by the Ministry of Education are not enough to 

develop the ability and skills that students have a quality and warmth 

education, with the aim of reaching the competence of expressing 

themselves in a language Foreign. 

2. Do you motivate your students to speak in class? 

Yes, students are constantly motivated to speak in classes, although for 

some of them it is not easy, nor comfortable, because their level of English 

is deficient. So that the student can develop this ability to communicate must 

feel comfortable and motivated.  

3. How often do you do dynamic group or partner activities with your 

students in to speak class? 
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Since a great number of students have a limited vocabulary, when they want 

to express their ideas their content, coherence, grammar, pronunciation and 

intonation when speaking are not appropriate, which makes them not feel 

safe when performing Activities where they have to talk.  So this type of 

activity is not constantly being done. 

4.  What oral expression techniques do you use to develop speaking 

skills? 

I usually use different techniques like: brainstorming, descriptions, dialogues 

in pairs, listening to the pronunciation of different words, group work in which 

they can practice their speech.  

5. Do you think it is important to apply oral expression techniques to 

develop the speaking skill of students?  

Well, applying oral expression techniques is important, because teachers 

can perform different classroom activities where the speaking skill in 

students can be developed, however, it is difficult for teachers when 

Students do not have the vocabulary, grammar, pronunciation and other 

factors such as their academic performance prevent them from developing 

this skill by 100%.     

6. Which of the skills is more difficult for students to develop? 

I consider the speaking for students is more difficult to develop, as resources 

are limited such as a tape recorder, a lab where they can keep the attention 

and motivation to develop this ability. 

7. Do you think it is important for students to develop the speaking skill 

for better development?  

It is very important that students develop the four skills, but developing the 

speaking skill is vitally important so that they can communicate and interact 

actively in different situations or activities.   
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8. Do you consider that the level of English of the students influences the 

development of the speaking skill? 

One of the factors by which students fail to develop this ability because they 

do not dominate English, which makes it difficult to perform activities in the 

classroom. 

9. Would you agree to design a booklet with activities based on oral 

expression techniques? 

Yes, because it would serve as a resource to implement dynamic interactive 

activities to keep students interested and motivated in English classes. 

 

ANALYSIS OF THE INTERVIEW OF ENGLISH TEACHER 

According to this interview the teacher was able to communicate that although he 

wants to apply the different techniques it is difficult for the lack of resources and 

the large group of students of the 9 year and to achieve the goal of developing the 

skills of the English, considering that the Speech is a skill that requires a constant 

practice so that it can develop effectively. In addition, I indicate that it is necessary 

to have a booklet in which different activities are included with new ideas use and 

that can be done inside and outside the room, where motivate the student to 

participate.   
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UNIVERSITY OF GUAYAQUIL  

SCHOOL OF PHILOSOPHY LETTERS AND SCIENCES OF EDUCATION 

 SCHOOL OF LANGUAGES AND LINGUISTICS 

SURVEY  

Directed to: Students from 9th EGB, “Escuela de educación básica fiscal María 

Eugenia Puig Lince”  High School, Zone 8, District 36, in  2017 

OBJECTIVE: Determine the influence of oral expression techniques in the speaking 

skill of the students through literature review, statistical and field analysis in order to 

elaborate a booklet focused on oral techniques. 

Instructions: Mark (X) according you preferences:  

 

Age 

Genre  

Female  

Male  

1. Do you like English? 

 

Yes  

No 

2. How do you consider the level of 

English language education in the 

institution? 

Very good 

Good 

Regular 

Bad 

3. Does your English teacher 

motivate you to speak in class? 

 

Yes  

No 

4. How frequent do you have group or 

pair dynamic activities in speaking 

class?  

Always 

Usually  

Sometimes 

Hardly ever 

Never  

c 
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5. How do you learn English 

better? 

Memorize 

Manipulating objects 

Watching 

Singing 

Reading 

Playing 

6. Which skill do you like the most? 

Listening  

Speaking 

Writing 

Reading 

Grammar 

7. ¿Do you feel motivated in the 

speaking class? 

 

Yes  

No 

8. How often does your teacher use 

teaching materials, interactive activities 

in the classroom?  

Always 

Usually  

Sometimes 

Hardly ever  

 Never 

9. Is your teacher clear in giving the 

instructions when doing some 

activity?  

Always 

Usually  

Sometimes 

Hardly ever  

 Never 

10. Do you have the opportunity to interact 

with your classmates or teachers in 

speech classes?  

Always 

Usually  

Sometimes 

Hardly ever  

 Never 

11.  What didactic materials should 

the teacher apply in class?  

Educative games  

Informatives and communicative  

Technologies  

Flaschcards 

Puppets 

Audiovisual   

12. Would you agree to design a booklet with 

activities based on oral techniques? 

Totally agree 

Agree 

Indifferent 

Disagree 

Totally disagree 

c 

c 

c 

c 

c 

c 

c 
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ANALYSIS OF RESULTS 

Statement 1: Do you like English? 

Sample: 31 students 

CHART OF FREQUENCY Nº1 

No. Alternatives Frequencies Percentages 

1 Yes 23 74% 

2 No 8 26% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

The results of this survey show that a large percentage of students like En

glih and are willing to do different languagerelated activities. This is a support to 

the development of our Project.  
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ANALYSIS OF RESULTS 

Statement 2: How do you consider the level of English language education in the 

institution? 

Sample: 31 students 

CHART OF FREQUENCY Nº2 

No. Alternatives Frequencies Percentages 

1 Very good 18 58% 

2 Good 10 32% 

3 Regular 2 6% 

4 Bad 1 3% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 
 

 

 

 

 

 

 

 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

In the survey’s results, 58% of the students consider that the institution has 

a good level of the English language which allows the teaching to be favorable for 

the students that allow them to develop in the different 

skills necessary for understanding language learning. 
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ANALYSIS OF RESULTS 

Statement 3: Does your English teacher motivate you to speak in class? 

Sample: 31 students 

CHART OF FREQUENCY Nº3 

No. Alternatives Frequencies Percentages 

1 Yes 28 90% 

2 No 3 10% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 

 

 

 

ANALYSIS 

In the survey’s results, does not show that 90% of students claim that they 

are motivated by the English teacher to speak in English in class, which is of great 

benefit for students to develop their oral expression in order to achieve effective 

communication in different situations or contexts. 
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ANALYSIS OF RESULTS 

Statement 4: How frequent do you have group or pair dynamic activities in 

speaking class? 

Sample: 31 students 

CHART OF FREQUENCY Nº4 

No. Alternatives Frequencies Percentages 

1 Always 5 16% 

2 Usually 5 16% 

3 Sometimes 19 61% 

4 Hardly ever 0 0% 

5 Never 2 6% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 

 

 

ANALYSIS 

The results of the survey show that the dynamic group activities in speaking 

classes are performed sometimes by 61%, teachers should be performed with 

more frequencies these activities to obtain a higher production in the students for 

promote their development in the English area. 
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ANALYSIS OF RESULTS 

Statement 5: How do you learn English better? 

Sample: 31 students 

CHART OF FREQUENCY Nº5 

No Alternatives Frequencies Percentages 

1 Memorize 5 16% 

2 
Manipulating 

objects 
1 3% 

3 Watching 6 19% 

4 Singing 5 16% 

5 Reading 3 10% 

6 Playing 11 35% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 
 

ANALYSIS 

In the survey’s results, 35% of the student shows that they learn better by 

playing, this is considered positive for the student which allows him to obtain a 

meaningful learning, the teacher must carry out dynamic activities where the 

student practices your speaking. It is also considered that 16% of students learn 

by memorizing and singing, where listening and singing develops their speaking, 

only 19% learn by watching. 
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ANALYSIS OF RESULTS 

Statement 6: Which skill do you like the most? 

Sample: 31 students 

CHART OF FREQUENCY Nº6 

No. Alternatives Frequencies Percentages 

1 Listening 13 16% 

2 Speaking 9 3% 

3 Writing 5 19% 

4 Reading 3 16% 

5 Grammar 1 10% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

In the survey’s results, 3% of students like the Speaking skill, which shows 

that 97% of students prefer other skills or have not developed oral skills in English. 

It is considered that 16% like the listening this complements their speaking skill, to 

get a student to unwrap in different situations where you apply the skills of English 

it is necessary for the teacher to perform constant Dynamics activities that motivate 

the student to get a better learning.  
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ANALYSIS OF RESULTS 

Statement 7: Do you feel motivated in the speaking class? 

Sample: 31 students 

CHART OF FREQUENCY Nº 7 

No. Alternatives Frequencies Percentages 

1 Yes 28 90% 

2 No 3 10% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

In the survey’s results, 90% of students feel motivated in the speaking class, 

this motivation is important at the time that students participate in class, gets better 

performance and domino of speaking, the teacher should take this motivation as 

a strategy to encourage students to dominate not only speaking but other English 

skills. 
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ANALYSIS OF RESULTS 

Statement 8: How often does your teacher use teaching materials, interactive activities 

in the classroom? 

Sample: 31 students 

CHART OF FREQUENCY Nº 8 

No. Alternatives Frequencies Percentages 

1 Always 0 0% 

2 Usually 2 6% 

3 Sometimes 10 32% 

4 Hardly ever 13 42% 

5 Never 6 19% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

In the survey’s results, 42% of the students say hardly ever teacher uses 

teaching materials and interactive activities in the classroom, the teacher should 

select didactic material to catch the attention of the students and keep up the 

motivation in the English classes, interactive activities should be performed always 

in and out of the classroom to optimize student learning process. 
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ANALYSIS OF RESULTS 

Statement 9: Is your teacher clear in giving the instructions when doing some activity? 

Sample: 31 students 

CHART OF FREQUENCY Nº 9 

No. Alternatives Frequencies Percentages 

1 Always 20 65% 

2 Usually 7 23% 

3 Sometimes 2 6% 

4 Hardly ever 1 3% 

5 Never 1 3% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

According to the graphic the majority of the students said that their teacher 

is always clear when she gives the instructions to do some activities, this shows 

the interest of the teacher so that the students do their activities with ease, these 

instructions should be Clear, brief and concise, achieving effective communication 

between teacher and student. 
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ANALYSIS OF RESULTS 

Statement 10: Do you have the opportunity to interact with your classmates or 

teachers in speech classes? 

Sample: 31 students 

CHART OF FREQUENCY Nº 10 

No. Alternatives Frequencies Percentages 

1 Always 23 74% 

2 Usually 2 6% 

3 Sometimes 4 13% 

4 Hardly ever 1 3% 

5 Never 1 3% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

In the survey’s results, 75% of students answer that they always have the 

opportunity to interact with their classmates or teachers in speech classes, this 

interaction is important when they establish a time for communication in the 

exchange of Information between the teacher, student and peers to make or 

contribute to the different activities within the classroom. 
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ANALYSIS OF RESULTS 

Statement 11: What didactic materials should the teacher apply in class? 

Sample: 31 students 

CHART OF FREQUENCY Nº 11 

No. Alternatives Frequencies Percentages 

1 Educative games 1 16% 

2 Informatives and communicative 1 3% 

3 Technologies 20 19% 

4 Flaschcards 0 16% 

5 Puppets 1 10% 

6 Audiovisual 8 35% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 
 

ANALYSIS 

In the survey’s results, a big percentage of students prefer that the teacher 

uses audiovisuals, technology and educational games, between others, with the 

implementation of the booklet focused on oral expression techniques for the 

improvement the teaching of the speaking skill, the teacher will apply the different 

techniques to change the traditional classes and convert them into didactic and 

interactive classes, arousing the interest of the students to develop their skills in 

the language English.  
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ANALYSIS OF RESULTS 

Statement 12: Would you agree to design a booklet with activities based on oral 

techniques? 

Sample: 31 students 

CHART OF FREQUENCY Nº 12 

No. Alternatives Frequencies Percentages 

1 Totally agree 13 42% 

2 Agree 10 32% 

3 Indifferent  4 13% 

4 Disagree  0 0% 

5 Totally disagree 4 13% 

 T O T A L 31 100% 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 

 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 

 

ANALYSIS 

In the survey’s results, 45% of students totally agree on the elaboration of 

a booklet with activities based on oral techniques, the proposal to apply oral 

techniques in the classroom, teachers use these techniques That will allow 

students to develop their oral skills. 
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CHI SQUARE 

Objective:    Demonstrate    the    statistical    relationship    between    the 

independent and dependent variable.  

Independent variable: Oral expression techniques 

Dependent variable: Speaking skill. 

Used on oral expression techniques for the improvement the teaching of 

the speaking skill 

 

 

 

Statistical Test to use: Chi Square 

 
 

Chi-Square Tests 

 Value 
df 

Asymptotic 

Significance (2-

sided) 

Pearson Chi-Square 39.027a 9 .000 

Likelihood Ratio 37.826 9 .000 

Linear-by-Linear Association 19.106 1 .000 

N of Valid Cases 31   

a. 14 cells (87.5%) have expected count less than 5. The minimum 

expected count is .13. 

How often does your teacher use teaching materials, interactive activities in the classroom? * 

How frequent do you have group or pair dynamic activities in speaking class?  Cross 

tabulation 

Count   

 

How frequent do you have group or pair dynamic 

activities in speaking class? 

Total never sometimes usually always 

How often does your 

teacher use teaching 

materials, interactive 

activities in the 

classroom? 

never 2 4 0 0 6 

usually 0 13 0 0 13 

hardly 

ever 

0 2 5 3 10 

sometimes 0 0 0 2 2 

Total 2 19 5 5 31 



  

 

65 
 

CHI SQUARE ANALYSIS 

 
Analysis as the value of p is less than 5.00, the researchers of this study assert 

that there is a relation between the two variables. Therefore, use on oral 

expression techniques for the improvement the teaching of the speaking skill so 

the proposal should be applied. 
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CONCLUSIONS 

 

In observing the English class, it was found that the teacher does not 

perform dynamic activities in which students can develop the speaking skill, 

students lose interest to interact in class. 

In the interview with the teacher I affirm that a pamphlet with interactive 

activities would help their classes to be carried out with more dynamism, obtaining 

the participation and interaction of the students when carrying out speech 

activities.  

Interviews and surveys showed that the teacher does not consistently apply 

oral expression techniques, so the activities are not performed appropriately 

according to the English level of the students.   

The analysis of the data obtained demonstrated the problems that the 

teacher faces when applying and developing the speaking skill, these difficulties 

are the lack of resources in the classroom related to English. 
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RECOMMENDATIONS 

 

The teacher should apply oral expression techniques more frequently when 

performing classroom activities to develop the speaking skill.  

 

Activities should be dynamic, which capture the interest, attention and 

motivation of students by interacting in class. 

 

Teachers should have support material as a booklet of activities focused on 

developing speaking skill.  

  

           According to the analysis performed, the implementation of the booklet with 

oral expression techniques will develop the speaking skill, which is one of the four 

skills that students must acquire Students from 9th EGB,  “Escuela de educación 

básica fiscal María Eugenia Puig Lince”  High School. 
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CHAPTER IV 

THE PROPOSAL 

 

ELABORATION OF A BOOKLET FOCUSED ON ORAL EXPRESSION 

TECHNIQUES FOR THE IMPROVEMENT THE TEACHING  

OF THE SPEAKING SKILL IN STUDENTS OF  

NINTH YEAR AT UNIDAD EDUCATIVA  

“MARIA EUGENIA PUIG LINCE” 

 

 ANTECEDENTS 

After finishing this investigation about the use of oral expression techniques 

in speaking classes we have analyzed some interesting points that will help with 

this research. According to the survey’s results done to a group of students they 

like English, the skills that they mentioned in first place is Listening and for second 

place speaking. The teacher hardly ever uses teaching materials or interactive 

activities in speaking classes which makes the English class boring. Some 

students consider as the best way to learn English is playing interactive games 

and watching videos. They mentioned in the survey that the use of technological 

resources should be applied in the institution and it also would be a good idea to 

use a little book with some oral activities to practice better in group or pair works 

in speaking classes.  

 

 

JUSTIFICATION 

This investigation is based on speaking skills problems found precisely in 

the students from ninth course who don’t try or don’t want to speak the new foreign 

language also the teachers who don’t use the appropriate oral techniques in the 

classroom. According to the obtained results from the surveys and the observation 
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the majority of the students don’t feel motivated by the teachers, the speaking 

classes are boring, the purpose of the speaking class is just based on grammar, 

students don’t produce what they have learnt, they just repeat the lines in a 

dialogue, the environment is not adequate for speaking classes, the material used 

by the teacher is not good enough.   The speaking class has to be very practical 

and motivating for the students in order to make them understand the purpose of 

the assigned activities.  

 The purpose of this booklet is improving all the activities applied in the 

English class by the teacher. The teacher will be able to motivate the students with 

these attractive oral activities, including games, role plays, acting, storytelling and 

giving anecdotes, giving reports or news, picture narrating, picture describing, 

debate, finding difference, discussing, interviewing, etc. 

 The teacher will use role-playing to teach and reinforce good conversational skills. 

For example, creating short conversations by using some topics created by 

themselves, not just topics focused on the unit from the student’s book. The 

booklet will have the specific activities according to the level of the students, the 

procedure in how to apply the oral techniques, the specific time to each activity. 

The teachers will have the opportunity to improve the teaching of this productive 

skill with variety of materials that will help the students to generate many ideas in 

order to interact between students or students with teachers. 

 

FUNDAMENTAL PROBLEM 

The teacher doesn’t apply oral techniques in speaking classes. 
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OBJECTIVES 

 GENERAL 

To reinforce the speaking classes through the application of a booklet 

focused on oral expression techniques. 

SPECIFICS 

• To provide the booklet with oral activities to teachers and students. 

 

•To reach a good conversational level in students through social and educational 

interactions. 

 

•To make students feel comfortable and motivated in English class. 

 

• To guide the teacher in how to apply interactive oral activities. 

 

IMPORTANCE 

 

The English language has become an international language. People from 

different countries communicate each other with the global language “English”. 

The way to communicative with others is using the speaking skill. We communicate 

to express ideas or opinions about something and to know other’s ideas as well. 

But how can we understand English? The learner has to apply the four skills: the 

two productive skills speaking and writing, and the two receptive skills listening and 

reading. It’s very important for someone who is learning English as a second 

language to communicate with others to apply easy words or useful expressions 

that will facilitate the receptor to understand what is he or she trying to say.  The 

ministry of education from Ecuador mention that The teenagers are willing to use 

language to communicate and share their ideas and opinions with others. They 
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are good at imitation and recall. Teachers need to implement listening and 

speaking tasks that focus on fluency first, rather than accuracy. For interaction to 

be successful, a speaker must have good pronunciation, stress and intonation to 

be understood. 

 

The importance of this proposal is to facilitate English teachers to use a 

booklet with oral techniques that let her/him to apply with the students in the 

speaking classes. These activities will be very interactive, appropriated to the 

student’s level, timing for each oral activity, the steps or procedures how to develop 

the activities (warmer, target language, useful language, timing activity). The 

teacher will save time in planning the communicative awareness and oral 

communication threads. The booklet will have objectives for each speaking class 

and the correct mandatory methodology according to the Ministry of Ecuadorian 

education. Through this booklet the student will improve their understanding, 

fluency and pronunciation of new words or expressions. The individual, pair or 

group work will be very effective. 

 

FEASIBILITY FOR ITS APPLICATION 

 

We consider this project viable thanks to the collaboration of authority, 

teacher and students. This will bring us out to find a possible solution to the 

detected problem. 

We take as a consideration that this project is feasibility for these points:  

FINANCIAL 

 

• The proposal has been designed with the only purpose to be accessible in low 

price. The cost of this project will be charge on the authors. 
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HUMAN 

• The facts are good enough for developing this proposal. 

• The collaboration of doing this proposal for part of the authorities, teacher and 

students are convenient. 

• The students contributed that using a booklet with oral activities will be very useful 

to practice better the oral activities. 

•The students from this institution like English so we will take as an advantage to 

elaborate this booklet. 

•The teacher and the principal showed a great interest in this project. 

• We will have the support of the principal and the English teacher to develop this 

project. 

• This project will contribute all the necessary information to develop the speaking 

tasks. The information collected to create this proposal is based on our knowledge 

that we have been receiving since the last years in the university. 

 

LEGAL 

 

The proposal is feasible because is based on the Ecuadorian Constitution 

that guarantees the integral and holistic development through the participation of 

quality that will stimulate the critical thinking of the teenagers.  

 

 DESCRIPTION OF THE PROPOSAL 

 

This proposal is focused in the application of some oral expressions 

techniques in speaking class to improve the speaking skill in students of tenth year 

of Basic Education at Unidad Educativa “Maria Eugenia Puig Lince.” 
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Teachers will be able to apply new or known oral expression techniques in the 

speaking class such as ludic games, role plays, acting, storytelling and giving 

anecdotes, giving reports or news, picture narrating, picture describing, debate, 

finding difference, discussing, interviewing, etc. and the employment of extra 

materials such as charts or flash cards to engage the students to participate 

without getting bored. 

 

 WHAT IS BEING PLANNED? 

 

Giving possible solutions about the problem that has been affecting 

teenagers to speak in class for multiple causes. 

 

THEOTERICAL ASPECTS 

LINGUISTIC 

 

 This proposal has some linguistic features taken from the information of 

John Cunnison Catford a Scottish linguist that contributes a general linguistic is, 

primarily a theory about how languages work and how it is related to human social 

situations, the performer is a speaker, and his or her addressee(s) is/are a hearer 

or hearers. This project is based on the active participation of the students where 

they perform an interactive speaking task based on the oral expression techniques. 

It is also based on the application of communication and cultural awareness and 

oral communication skills taken from Ecuador’s English as a Foreign Language 

Curriculum (2016) where students develop various oral communication activities 

with some methodological orientation and objectives that will allow students to 

develop a better ability to function individually, in groups and interact with their 

teacher and peers.   
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PEDAGOGICAL 

 

 We focused on Vygotsky’s theory to develop this proposal through his 

contribution about pedagogy in teenagers and children and social interactions, he 

says that speech begins as a shared social activity and it is seen as the source of 

learning. With this idea we can provide some oral activities that will be performed 

in pair or group works more than individual. We also take as a reference the 

English as a Foreign Language Curriculum (2016) to emphasize that teachers 

should create a cooperative learning environment where students feel safe to 

explore the language and share ideas without feeling fear to speak face to face 

with somebody or in a group interaction. Through this view we can provide some 

tasks that have goals with interesting topics meaningful to the students. 

 

SOCIOLOGICAL  

 

 Sociology provides various perspectives on the world, generating new 

ideas and critiquing the old. The social life, and the changes of human being’s 

behavior are related with the economic and cultural development. It facilitates to 

our proposal because through of the student’s behavior and the society that is 

going to be in constantly change, the topics that have been selected are according 

to the level of the leaner and their necessities, the answers of students will vary 

with the pass of the years. Students will be able to apply the speaking tasks by 

interacting with others and adapting answers and expressions with each situation. 

 

 LEGAL  

 

We have considered some references from the legal documents articulated 

directly from the government such as the Ecuadorian English as a Foreign 
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Language Curriculum Guidelines (2016) part of the oral communication second 

thread, based on the Common European Framework of Reference (2012); and 

also The Ecuadorian Constitution (2008) chapter II Rights of good living Fifth 

Section (Education) articles 26 and 27, chapter III article 44 fifth section (Children 

and teenagers)  and clause 7 section I (education) articles 343 (enumeration 11) 

and 347. 

The information taken from those legal documents has been very useful for 

the creation of this proposal with the main goals of guaranteeing the active 

participation of students, parents and teacher in the learning process and the 

development of the abilities and potentials of the individual in order to learn in a 

flexible and dynamic way. 

 

 CONCLUSIONS 

 

 The present project can be concluded with the guarantee of the 

effectiveness of the speaking tasks based on oral expression techniques with the 

respective objectives and methodological orientation directed to students of A.1.2 

educational proficient level with the main goal to develop and improve the oral 

communication activities and the speaking skill in the students through the 

application of techniques in teaching – learning process of the second language. 

 

 This proposal was created with the intention of improving the techniques 

that the teacher has to apply in the classroom. These techniques are used to 

improve the quality of learning from the students through motivational and 

interactive activities for a good result in academic development. It is also used to 

better the fluency and the analytical and critical thinking of the students. 
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UNIVERSIDAD DE GUAYAQUIL 

ESCUELA DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE IDIOMAS Y LINGÜÍSTICA 

Encuesta  

Dirigido a: Estudiantes del 9º EGB, escuela secundaria de educación básica fiscal 

María Eugenia Puig Lince, zona 8, Distrito 36, en 2017 

OBJETIVO: Determinar la influencia de las técnicas de expresión oral en la habilidad 

de hablar de los estudiantes a través de la revisión de la literatura, análisis estadísticos 

y de campo con el fin de elaborar un folleto centrado en las técnicas orales. 

Instrucciones: Marque (X) según sus preferencias: 

 

Edad 

Género  

Femenino  

Masculino  

1. ¿Le gusta el ingles? 

 

Yes  

No 

2. ¿Cómo considera el nivel de la 

enseñanza del idioma inglés en la 

institución? 

Muy Bueno  

Bueno 

Regular 

Malo 

3. ¿Su profesor de inglés te motiva a 

hablar en clase? 

 

Si  

No 

4. ¿Qué tan frecuentes son las 

actividades dinámicas grupales o de 

pareja en la clase de habla? 

Siempre 

Generalmente  

A veces 

Casi nunca  

     Nunca  

  

c 
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5. ¿Cómo tú aprendes mejor el 

inglés? 

Memorizando 

Manipulando objetos 

Viendo 

Cantando 

Leyendo  

Jugando 

6. ¿Qué habilidad te gusta más? 
 

Escuchar  

Hablar 

Escritura 

Lectura  

Gramática 

7. ¿Te sientes motivado en la clase de 

habla? 

 

Yes  

No 

8. ¿Cuán a menudo tu profesora utiliza 

material didáctico, actividades 

interactivas en el aula de clase? 

Siempre 

Generalmente  

A veces 

Casi nunca  

Nunca   

9. ¿Tu profesor es claro al dar las 

instrucciones al realizar alguna 

actividad? 

Siempre 

Generalmente  

A veces 

Casi nunca  

Nunca   

10. ¿Tienes la oportunidad de interactuar 

con tus compañeros o profesores en 

clases? 

Siempre 

Generalmente  

A veces 

Casi nunca  

Nunca   

11.  ¿Qué material le gustaría que le docente 

utilizara durante las clases de inglés?  

Juegos educativos. 

Informativo y comunicativo.  

Tecnologías.  

Flaschcards. 

Títeres 

Audiovisual   

12. ¿Estaría de acuerdo en el diseño de un 

folleto con actividades basadas en técnicas 

orales? 

Totalmente de acuerdo 

Acuerdo 

Indiferente 

Acuerdo 

Totalmente en desacuerdo 

c 

c 

c 

c 

c 
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UNIVERSIDAD DE GUAYAQUIL 

ESCUELA DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE IDIOMAS Y LINGÜÍSTICA 

ENTREVISTA  

Drigido a: Profesor from 9th EGB, “Escuela de educación básica fiscal María 

Eugenia Puig Lince”  High School, Zone 8, District 36, in  2017 

OBJECTIVO: Determinar la influencia de las técnicas de expresión oral en la 

habilidad de hablar de los estudiantes a través de la revisión de la literatura, 

análisis estadísticos y de campo con el fin de elaborar un folleto centrado en las 

técnicas orales. 

 

Age          

 

Genre  

Female           

Male  

1. ¿Cree usted que las horas de la asignatura de inglés dispuestas por el 

Ministerio de educación son las necesarias para una enseñanza de calidad y 

calidez? 

 

 

2. ¿Usted motiva a sus estudiantes a hablar en clases? 

 

 

3. ¿Con qué frecuencia realiza actividades grupales o de pareja dinámicas 

con sus alumnos en la clase? 
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4.  ¿Qué técnicas de expresión oral utilizas para desarrollar habilidades 

de oratoria? 

 

5. ¿Crees que es importante aplicar técnicas de expresión oral para 

desarrollar la habilidad de hablar de los estudiantes?  

  

6. ¿Cuál de las habilidades es más difícil para los estudiantes a 

desarrollar? 

 

7. ¿Cree que es importante que los estudiantes desarrollen la habilidad 

de hablar para un mejor desarrollo?  

 

8. ¿Considera que el nivel de Inglés de los estudiantes influye en el 

desarrollo de la habilidad para hablar? 

 

9. ¿Estaría usted de acuerdo en diseñar un folleto con actividades 

basadas en técnicas de expresión oral? 

 

10. ¿Está usted de acuerdo con los recursos que los maestros utilizan en 

el área inglesa para enseñar sus clases? 

 

11. ¿Estaría usted de acuerdo en diseñar un folleto con actividades 

basadas en técnicas orales? 
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IMAGES 
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Title: María Eugenia Puig Lince” Basic public School  

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 
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Title: Interview with Lic. Marta Bomboza, Director of María Eugenia Puig Lince” 

Basic public School. 

 
Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 

Researcher: Paola Montecé y Maritza Rodríguez 

 

Title: Survey to the students of ninth grade. 

 

Source: “Escuela De Educación Básica Fiscal María Eugenia Puig Lince” 
Researcher: Paola Montecé y Maritza Rodríguez 
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MESSAGE FOR TEACHERS 

 

Dear teachers. 

The best way that a student learns English and develop the speaking skill is using 

interactive activities in the classroom, doing the activities in a natural way, 

reflecting on some personal experiences, enjoying what they are learning, using 

body movements, gestures, facial expressions through different oral expression 

techniques such as role play, interviews, information gap activity, etc.  

Let’s answer these questions. 

 What is an information gap activity? An information gap activity is an activity 

where learners are missing the information they need to complete a task and need 

to talk to each other to find it. This activity allows students to extend the speaking 

practice.  

Why is role play very useful for students? Well, through this activity the students 

act out or perform the part of a person or character, students feel joyful and 

confident because in this activity they can show some of their abilities and improve 

the creativity and the speaking skill. Through role play students are in constant 

movement, they don’t get bored. 

What could happen if teachers don’t use interactive activities in class? The 

answer is obvious students get bored easily and they don’t pay attention to you. 

That’s the reason why we have created this booklet to save your precious time 

(when you do your lesson plan), to choose an activity according to the level of the 

students (the activities were thought to make the students have fun in oral classes). 
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ORAL ACTIVITY # 1 

CEFR: A2.1.  

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

• Sharing a cross-cultural experience (such as traveling, trying a new food, 

meeting someone from another country) in pairs or as a class. 

Objective: Compare and contrast animals from different regions of Ecuador and 

international regions and identify similarities and differences between some 

animals. 

Useful language 

 • Think about the language they need to complete the task successfully put useful 

language on the walls etc.  Simple present tense - Comparative adjectives  

 

Timing  Activity 

5 Min    explain the instructions and the aims from this oral activity. 

5 Min      warm up- animal vocabulary. Use the flashcards. 

15 Min     Make the students to think about where animals live, what food 

they eat, what kind of animals they are, etc. Make Student A to 

prepare the questions using simple present and animal information 

(Ss A can follow the language written on the board). Student B 
can answer following the example written on the board. 

15 min  Make the students to interview themselves. The interview will be 

different (they will perform the animal that they got at the beginning 

of the class.) After giving the characteristics students have to 

compare the answers with other peers. 
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Procedure 

Step 1 

Giving instructions 

Paste the chart on the board with the topics and the grammatical structures in order 

to make the students create as many questions they want in simple present tense. 

Step2 

 Warmer  

 Before the session prepare cards to hand out to the participants. Each card should 

have an animal on it - these could be pictures or just words. There should be 2 of 

each card. When all participants are present give them each a card and ask them 

to stand up and find the person with the same card as them – that is their partner 

and they should sit next to each other during the session.  

     

 

 

Dolphin     Dolphin 
Step 3 

Interaction with peers 

Once they have found the animal they have to describe, they should start asking 

about the what characteristics the animal has by following the grammatical 

structures from the board. 

Step 4 

Comparing answers 

Cut the papers and shuffle them to make the students to interview their peer to 

compare the characteristics of the animals using the comparative form and the 

adjectives from the board. 
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CUT THE PICTURES  

------------------------------------------------------------------------------------------------------ 
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ORAL ACTIVITY # 2 

 

 

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

•Finding recipes from other cultures and regions and then sharing them in class. 

Objective: Compare Ecuadorian typical food from the mountainous regions and 

coastal regions and identify similarities and differences between the food. 

PICTURE A 
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PICTURE B 

ORAL TECHNIQUES TO BE APPLIED: ROLE PLAY-INTERVIEW 

Timing  Activity 

5 Min    explain the instructions and the aims from this oral activity. 

5 Min      warm up- food vocabulary. Use the flashcards and charts. 

15 Min     make the students to create a conversation about Ecuadorian 

typical food where they have to apply the interview in the sketch. 

15 min  make the students to performance the role play related to 

Ecuadorian typical food. 

Procedure 
 

Step 1 
Giving instructions 
Paste the chart on the board with the topics and the grammatical structures in 
order to make the students create as many questions they want in simple present 
tense and past tense. 

Step2 
 Warmer  
Before the session prepare the vocabulary to hand out to the participants. The 
students have to tell the teacher the names of the food, classify the food (coast 
or highlands food), assess the students with the ingredients that every dish has 
according to the pictures. 
If the students don’t know the teacher should use the flashcards with the names 
of each ingredient in order to make them learn and reinforce the vocabulary. 
 

Step 3 
Interaction with peers 
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Once the students have memorized the majority of the ingredients they have to: 
Choose the characters. (1 min) 
Prepare a conversation with any topic including the Ecuadorian typical food. (9 
minutes) 
Repeat and practice the conversation that is going to be presented. (5 min) 
 

Step 4 
Performance 
The students have to develop the sketch using the correct pronunciation of the 
words (ingredients), a good participation using gestures, good intonation, etc. 
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ORAL ACTIVITY # 3 

CE.EFL.4.2. Recognize and demonstrate an appreciation of commonalities 

between cultures as well as the consequences of one’s actions while exhibiting 

socially responsible behaviors. 

 

 

Methodological Orientation for Evaluation criteria 

•Simulating desirable social behaviors through role play activities. 

Objective: Identify some socio-cultural aspects, languages, nationalities 

from other countries in an interactive manner through the role play. 
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ORAL TECHNIQUES TO BE APPLIED: ROLE PLAY 

Timing  Activity 

5 Min    explain the instructions and the aims from this oral activity. 

5 Min     warm up- country and nationalities vocabulary. Use the flashcards 

and charts. 

15 Min     make the students to create a conversation about different 

countries and nationalities where they have to apply the interview 

in the sketch. 

15 min  make the students to performance the role play related to 

countries and nationality. 

Procedure 

Step 1 
Giving instructions 

Paste the chart on the board with the topics and the grammatical structures in 

order to have the students create as many questions they want in simple present 

tense, future going to and will, modal verbs “could”,” can”. 

Step2 

 Warmer  

Before the session prepare the vocabulary to hand out to the participants. The 

vocabulary should be written in flashcards. The picture of the different character 

from the activity should be printed in size A3. Students have to guess where the 

people are from, the nationalities the have and the languages they speak. 

Step3 

Interaction with peers 

Once the students have recognized the different countries and nationalities they 

have to: 

Choose the characters. (1 min)  

Students have to use the same name of the character from the picture. 

Prepare a conversation with any topic including the vocabulary already learned. 

(9 minutes) 

Repeat and practice the conversation that is going to be presented. (5 min) 

Step 4 

Performance 

The students have to develop the sketch using the correct pronunciation of the 

words (countries, nationalities and languages), a good participation using 

gestures, good intonation. 
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ORAL ACTIVITY # 4 

 

 

CE.EFL.4.8. Production – Accuracy and Intelligibility:  Communicate needs and 

information clearly and in simple terms, using grammatical structures learned in 

class (although there may be frequent errors), effectively and without undue effort. 

Demonstrate an ability to make appropriate use of new words and expressions in 

social interactions. 

Methodological Orientation for Evaluation criteria 

• Recording in-class conversations and dialogues in order to make note of 

correct and appropriate language usage and intelligibility. 

Objective: Identify some socio-cultural aspects, languages, personal           

experiences in an interactive manner through the role play. 

IMAGE 1 

TOPIC: BULLYING 
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IMAGE 2 

TOPIC: A ROB 

IMAGE 3 

TOPIC: THE HELP 
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ORAL TECHNIQUES TO BE APPLIED: ROLE PLAY 

Timing  Activity 

5 Min    explain the instructions and the aims from this oral activity. 

5 Min     warm up- words related to the topics - vocabulary. Use the 

flashcards and charts. 

15 Min     make the students to create a story according to the topic they 

have.  

15 min  make the students to performance the role play using gestures, 

facial expressions, body movements, etc. 

Procedure 

Step 1 
Giving instructions 

Paste the chart on the board with the topics and the grammatical structures in 

order to have the students create as many questions they want in simple present 

tense, future going to and will, modal verbs “could”,” can”. 

Step2 

 Warmer  

Before the session prepare the vocabulary to hand out to the participants. The 

vocabulary should be written in flashcards (but not all the words). Students have 

to find out the situation and relate it with a personal experience they have had. 

Students have to find out new words they are going to use in the role play. 

Step3 

Interaction with peers 

Once the students have recognized the situation they have to: 

Choose the characters. (1 min)  

Prepare a conversation with any topic including the vocabulary already learned. 

(9 minutes) 

Repeat and practice the conversation that is going to be presented in the 

dramatization. (5 min) 

Step 4 

Performance 

The students have to develop the dramatization using the correct pronunciation 

of the words and sentences, a good participation using gestures, good intonation, 

etc. 
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ORAL ACTIVITY # 5 

 

 

 

CE.EFL.4.9. Production – Fluency:  Use simple language to describe, compare 

and make statements about familiar everyday topics such as objects, possessions 

and routines in structured situations and short conversations. Interaction is with 

reasonable ease, provided speech is given clearly, slowly and directly.  

Methodological Orientation for Evaluation criteria 

• Responding to interactions in class spontaneously and in a way that 

encourages others to interact. 

EFL 4.2.13 Interact with reasonable ease in structured situations and short 

conversations within familiar contexts, provided that speech is given clearly, 

slowly and directly. (Example: an interview, an information gap activity, etc.) 

STUDENT A 

NAME AGE GOOD AT HOBBIES 

NATHAN  MUSIC  

LEO 9  COLLECT 
STICKERS 

STEPHANY  ART PLAY THE 
PIANO 

 

STUDENT B 

NAME AGE GOOD AT HOBBIES 

NATHAN 36  PLAY 
BASKETBALL 

LEO  SOCCER  

STEPHANY 28   
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ORAL TECHNIQUES TO BE APPLIED: INFORMATION GAP 

Timing  Activity 

5 Min    explain the instructions and the aims from this oral activity. 

5 Min     warm up- words related to the topics - vocabulary. Use the 

flashcards and charts. 

15 Min     make the students to ask their peers about the information that is 

missing in the chart in order to complete their own.  

15 min  speak in front of the classmates to compare if the information is 

wrong or right. 

Procedure 

Step 1 
Giving instructions 

Paste the chart on the board with the topics and the grammatical structures in order 

to have the students create as many questions they want in simple present tense. 

Step2 

 Warmer  

Teacher should hold in the hand the flashcard with some information about a 

famous person or picture. Choose one student and give a flashcard with the 

information about the famous person. They both have to show the flashcards to 

the class in order to make them understand what is the activity about. 

 

Step3 

Interaction with peers 

Learner A has a chart with all the information missing, while Learner B has the 

same text with all the information missing. Together they can complete the text by 

asking each other questions. 
Step 4 

Performance 

Students present the chart in front of the class in order to compare their answers. 

Students correct what they have done.  
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ORAL ACTIVITY # 6 

CEFR: A2.1.  

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

• Reflecting on differences among people from other countries and regions. 

Someone from another country) in pairs or as a whole. 

Objective: to help students develop a positive self-concept / improve student 

speaking. Learners are encouraged to compare themselves to professional 

football players who have moved to the UK to play. 

Target Language 

• Controlled oral practice before they practice in groups use visual prompts to 

practice language do not speak at the same time as the students.  

 Useful language 

 • Think about the language they need to complete the task successfully put useful 

language on the walls, etc.  Simple present tense - Comparative adjectives  

Timing                        Activity  
 

5 Min                         Write five questions on the board and ask learners to answer 
  the questions together. 

10 Min                       Talk about the most popular sports in the world, football players, athletes  
                                  and coaches. encouraged to compare themselves to, professional                 
                       footballers. Divide the class into small groups. Write the five questions on      
 the board and ask learners to answer the questions together. Prepare the 
                                  questions using simple present, future and players-football information.  

10 Min                       Watch Player Interviews. Ask the learners to watch the video. Ask the   
                                  learners to work in pairs and complete the quotes with the words the 
                                  players say. 

20 Min                       Tell the learners that before they do the role play, they have to do a  
 Visualization exercise. Tell the learners the date (10 years in the future).  
 they are going to take part in a role play interview for a popular weekly 
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                                   magazine. Keep the feedback focused on the future-selves. Ask learners                   
 interesting future plans. 

Procedure  

Step1  

Discussion 5 mim 

Divide the class into small groups. Write the following five questions on the board 

and ask learners to answer the questions together.  

1. Why is it important to learn English?  

2. Do you speak English regularly?  

3. Who will you speak English with in the future?  

4. Where will you speak English in the future?  

5. Do you have a favorite word or phrase in English?  

Tell the learners to write down the best answers from the group. Monitor your 

learners, looking for interesting answers. After your learners have finished 

discussing and have written down their answers, nominate members from each 

group and ask them to share their ideas with the class. 

Step 2 

Watch and Discussion: feedback  10 mi 

Ask students to watch the video of the interviews made to the players. 

http://premierskillsenglish.britishcouncil.org/players/player-interviews/topic-

english 

Ask the learners to work in pairs and complete the quotes with the words the 

players say. Ask the learners to return to their small groups from the start of the 

lesson to compare their answers from the discussion with the players’ ideas. 

 

 

 

 

 

 

 

 

http://premierskillsenglish.britishcouncil.org/players/player-interviews/topic-english
http://premierskillsenglish.britishcouncil.org/players/player-interviews/topic-english
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Step 3 

Role play: preparation  10 mi 

Tell the learners that before they do the role play, they have to do a visualization 

exercise. Tell the learners the date (10 years in the future). Tell them that they are 

like the Premier League players and have moved to England (or another English 

speaking country) to work and have become really successful. Role play: 

preparation Hand out 2: Future selves Ask the learners to look at the future-selves’ 

questions and think about the questions. There is no need for the students to make 

notes, but they can if they want.  

Step 4 

Role play 20 mi 

Tell the learners that they are going to take part in a role play interview for a popular 

weekly magazine. The magazine in your country runs a feature on successful 

expats (people living abroad). Your learners are going to take turns playing 

journalists or their future selves. Tell the journalists that they can use the questions 

on the future-selves’ handout or they can make them up. Ask the learners to watch 

the video. This is a fluency activity so it is important that you give your learners 

time to repeat the role play, each time, swapping between reporter and successful 

expat.  

Give each learner the opportunity to play the journalist and expat 3 times. Be sure 

to have your learners swap partners each time. If you have room, you can arrange 

the chairs in your classroom into two rows with learners facing one another. This 

way, you can have one set of students move left and the whole class will have new 

partners. 
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Activity #1 

Complete the quotes with the 

language from the video.  

Why is it important for young 

people to learn English? 

 

 

Alex Kacaniklic:    First of all, it's the ________ ________ 

________       

 there is, for me it's important to know it. 

José Fonte: It’s very important because everywhere in the 

world       someone   will speak English to you 

so you need to know a little bit of English so 

you can ________ ________ ________ and it 

must be one of the most talked languages in 

the world.  

Vincent Kompany:  It is the most spoken language in the world. It 

does give you a chance to communicate with so 

many ________ ________ ________ 

________ and I’m not speaking about just 

English but worldwide.  

Serge Gnabry:  English is the first language of the world so I 

think it’s very important. Everywhere you go you 

can communicate with people so you ________ 

________ ________.  

 

 

 

 

 



  

 

117 
 

Activity # 2  

Role play - Future selves 

Job:  What is your job?  

 Where do you work? 

 How do you get to work? 

 Who do you work with? 

Home:                                         Do you live in a house or a flat?  

        Is it a big house? 

        What are your neighbors like? 

Family:                                       Are you married? 

                                                   Do you have children? 

        Do you have any pets? 

Shopping:                                 What time do you get up? 

        What do you have for lunch? 

Daily routine:                             Where do you do your grocery shopping?  

        Where do you go shopping for clothes?  

English:                                     How has English helped you in your career? 
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ORAL ACTIVITY # 7 

CEFR: A2.1.  

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

Hearing a story from another country and finding similarities with a story from 

Ecuador.  

 

 

 

Target Language 

• Focusing on speaking, vocabulary and writing, this lesson aims to raise 

awareness of the many reasons not to smoke tobacco. 

 Useful language 

 • Use the vocabulary to talk about four key reasons not to smoke:(health, cost, the 

impact on your attractiveness, and the impact on others). 

Timing                        Activity  
 

5 Min                           Write the title of the lesson ‘smoking stinks’ on the board. Explain the  
  double meaning – that smoking smells bad and that smoking is a bad or  
  unpleasant thing. 

5 Min                           Show your students the anti-smoking images (see materials above) and  
 ask them to discuss the message and which they find most/least effective  
 and why. 

10 Min                       Give out worksheet 2 and ask students to work together to categories the  
 words and phrases under the four headings given. 

Objective: Extend students’ vocabulary to talk about health risks and other issues 

connected with smoking. E.g. bad breath, anxiety, blood pressure. Develop students’ 
oral fluency as well as their ability to work together to design a poster and present it to 
their peers. 
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25 Min                       In pairs, ask students to choose one of the four headings and write a  
                                  paragraph about it, using the vocabulary from the previous stage. the  
                                  students design their own anti- smoking poster and present it to another  
                                  pair or to the class. 

 

Procedure  

Step 1 

Introduction 5 mim 

• Write the title of the lesson 

‘smoking stinks’ on the board. 

Explain the double meaning – that smoking smells bad and that smoking is a 

bad or unpleasant thing.  

• See if everyone agrees (they may not!) and elicit some ways in which both 

meanings might be true.  

• If relevant, explain that 31st May is the World Health Organization (WHO) No 

Tobacco Day. Each year the WHO encourages people to give up for at least 

that day, and tries to raise awareness of the negative effects of smoking. 

Step 2  

Speaking 5 mim 

• Show your students the anti-smoking images (see materials above) and ask 

them to discuss the message and which they find most/least effective and why.  

• Briefly feedback as a class. You could also ask students: - what other posters 

or adverts they have seen which they thought were effective. - whether they 

think cigarettes should be sold in plain packaging. 
Step 3 

Vocabulary focus 10 Mim  

• Give out worksheet 2 and ask students to work together to categories the 

words and phrases under the four headings given. Students might need to 

use dictionaries for some of the words (wrinkles, asthma, lungs, stains). 

This is a relatively subjective task, but suggested answers are: 

A: anxiety (some people think it relieves anxiety, but it actually causes it as 

the withdrawal symptoms start) asthma, lungs, cancer, heart disease, blood 

pressure, addiction, etc. 

B: wrinkles, bad breath, yellow stains (on fingers and teeth) 
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C: expensive addiction (you have to buy them), save (you could save a lot of 

money by giving up) 

D: passive smoking, second-hand smoke, asthma (children of smokers have 

much higher levels of asthma) 

• As you carry out feedback, encourage students to explain why they chose to 

put the words and phrases under each heading. This should push them to use 

all the language they have at their disposal. 

• Make notes of good points and any other useful topic-related language which. 

 

Step 4 

Writing/ further vocabulary practice 15 mi 

• In pairs, ask students to choose one of the four headings and write a 

paragraph about it, using the vocabulary from the previous stage. You could 

give them a completely free choice, or you could allocate different areas to 

different pairs. Monitor and help students with the language they need.  

• Put pairs into groups of four, and ask them to read each other’s paragraphs 

and comment on both the content and the language. Give students a little 

longer to re-draft and make any changes.  

• At this stage, you could put the paragraphs up on the wall for students to go 

around and read (this will work better if they have written about different 

aspects) You could end the lesson here at about 40-45 minutes or continue to 

the group work. 

 

Step 5 

Group work 10 mi 

• Remind students about the posters they looked at early and ask them to work 

in pairs or small groups to design their own poster, using the guiding questions 

on the worksheet. 

• Depending on the time available, students draw them or simply describe them. 

To finish, let students present their ideas to either another pair/group or to the 

class. 
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Smoking stinks  

Activity #1 

Vocabulary focus 

Work in pairs or small groups. Check the meaning of the words and phrases 

in the box and decide together which heading they should go under. Some 

words and phrases may go under more than one heading.  

 wrinkles      passive smoking        save      anxiety        asthma      lungs       

cancer         heart disease            second hand smoke           bad breath          

yellow stains          pregnant              blood pressure         expensive          

addiction        colds and flu  

A. How smoking affects health  

  

  

  

B. How smoking affects how attractive you are  

  

  

  

C. How smoking affects your finances  

 

 

 

D. How smoking affects others  
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Activity # 2 

Writing/ further vocabulary practice 

Work in pairs. Choose one of the headings (A-D) on the other side of the 

worksheet and write a paragraph with that heading. Try to use the 

vocabulary you selected. 

 
 
 
 
 
 
 
 

 

Show your paragraph to another pair. Can they add any more ideas, or 

help with any corrections? 

 

Activity # 3 

Group work 

Work in small groups. You are going to create an anti -smoking poster. 

Follow the instructions.  

A. Decide together how you are going to persuade people to stop smoking, or not 

to start. You could look at: - the health problems it causes - the unpleasant effects 

like wrinkles and bad breath - the cost of smoking (you could also look at the cost 

to the country as a whole) - the impact on children and other non-smokers? - 

something else (for example how quickly your health improves when you give up)  

B. Plan what image(s) your poster will have. You could find images online, draw 

a sketch or just describe it.  

C. What words will your poster have? What can you say that will really persuade 

people? for educational opportunities and cultural relations. We are registered in 

England as a charity.  

 Present your poster to the class, or to another pair. Explain how you made 

your decisions 



  

 

123 
 

Oral activity #8 

CEFR: A2.1.  

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

Looking at the title of a myth/story from another culture and writing three questions. 

Then reading the story to find the answers, using Internet for those that went 

unanswered. 

 

 

 

Target Language 

• Controlled oral practice before they practice in groups use visual prompts to 

practice language don’t speak at the same time as the students.  

 Useful language 

 • Think about the language they need to complete the task successfully put 

useful language on the walls etc.  Present progressive - Comparative adjectives 

Timing                        Activity  
 

5 Min                         Explain the instructions and the aims from this oral activity. 
 

10 Min                       Write the words ‘What am I?’ on the board. Read out the following clues  
 one at a Lesson plan. 

10 Min                       Prior to the lesson, cut up the dialogue from Worksheet B. Cut up enough  
 sets so that there is one set per pair of students. Tell students to read the  
 strips of paper and then to try and put them in the correct order. Students  
 can check their answers with other pairs, before correcting with the whole  
 class. 

• Objective: To develop students understanding of telephone and text communications. 

• To give students a chance to practice speaking 

•  
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20Min                       Now put students into different pairs so that they are working with someone  
                                 new. Give each student a letter A or B and distribute the situation cards at  
                                 random. ell students to look at the examples on Worksheet D. Give the 
                                 some time to work out what they mean. Check answers with the whole class. 
                                 Put students into pairs or small groups. At the end of the discussion, hold  
                                 a brief feedback session so that students can share their ideas. 

 

Procedure  

Step 1 

Introduction  

Write the words ‘What am I?’ on the board. Read out the following clues one at a 

Lesson plan time and tell students to write down what they think the item is that 

you are describing after each clue (they can guess if they are not sure). At the end, 

find out which student guessed correctly first. 

1. Almost everyone has one these days 

2. I am usually in your pocket or your bag  

3. I can connect you to other people 

4. You can use me to do many different things 

5. I can make phone calls (answer: mobile phone!)  

 

• Ask students to brainstorm different things that people use their mobile 

phone for. Set a time limit of 3 minutes. 

• Give students Worksheet A. Tell them to choose 2 extra uses (they can use 

some of the ones that came up in the discussion if they are not already on 

the list). Ask them to rank the different mobile phone uses from 1 (most 

frequent) to 7 (least frequent). 

• Give students a few minutes to complete their ranking, then ask them to 

compare their answers with a partner, before feeding back as a whole class. 

Which is the most common use of mobile phones? Are students surprised 

by the results? 

 

Step 2 

Dialogue building  

• Prior to the lesson, cut up the dialogue from Worksheet B. Cut up enough sets 

so 

• that there is one set per pair of students. 
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• Tell students to read the strips of paper and then to try and put them in the 

correct order. Students can check their answers with other pairs, before 

correcting with the whole class. 

• When the students have their completed dialogues in front of them, write on 

the board or dictate the following questions: 

 

1. What is the relationship between the two people? How do you know? 

2. What is the main reason for the call? 

3. What is Sophie going to do after the call? 

Then ask students to practice reading the dialogue out loud. First drill any difficult 

words to focus on pronunciation, and you could drill whole sentences to focus on 

intonation. 

 

Step 3 

Role play 

• Now put students into different pairs so that they are working with someone 

new. Give each student a letter A or B and distribute the situation cards at 

random.  

• For lower levels or weaker students ask them to first write a draft of the 

dialogue in note form so that they know what to say. 

• When students are ready, ask them to sit back to back (to simulate the fact 

that you can’t see the other person during a phone call), and to do the role-

play. Monitor and make a note of any good language / errors for correction 

at the end. 

• You could ask some students to do their role play for the class if they are 

comfortable to do so. Students could swap situation cards and do a second 

role play if there is time. 

 

Step 4 

Writing text messages 

• Tell students to look at the examples on Worksheet D. Give them some time to 

work out what they mean. Check answers with the whole class: 

Answers: 

CU L8R - see you later  
OMG UR so funny! – Oh My God, You’re so funny! 
LOL - Laugh out Loud (something is funny) / lots of love 
THX 4 that – Thanks for that 
Cya 2nite – See you tonight. 
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• Ask students if they use similar abbreviations in 

their own language, or if they know of any more 

abbreviations in English. Ask students if they use 

similar abbreviations in their own language, or if 

they know of any more abbreviations in English. 

 

Step 5 

Discussion 

Put students into pairs or small groups. You can either cut up the discussion 

questions into strips, and ask students to take it in turns to pick a card and ask 

the rest of the group their question, or give students worksheet E and ask them 

to work through all the questions. 

Encourage students to give reasons for their answers and opinions. Monitor and 

make a note of any good language or errors. 

At the end of the discussion, hold a brief feedback session so that students can 

share their ideas. 

Mobile phones.  

Activity #1 

Worksheet A  

Think about how you use your mobile phone.  Add two more uses to the 

table. Then rank each use from 1 (the most frequent) to 7 (the least 

frequent).  

  

Use  Ranking 1 (most frequent) – 7 
(least frequent)  

1. Making calls to friends / family  
  

  

2. Looking up information on the internet  
  

  

3. Using social media websites / apps  
  

  

4. Taking photos  
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5. Checking e-mail  
  

  

6.   
  

  

7.   
  

  

  

  

When you have completed your table, compare your answers with a partner. Ask 

for more information.  
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Activity # 2 
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Activity # 3 

Role Play situation cards  

Activity # 4 

Worksheet D  

 What do you think the following abbreviations mean in these text messages?  

  

a. CU L8R   

b. OMG UR so funny!  

c. LOL   

d. THX 4 that  

e. Cya 2nite  

  

• Do you use any similar abbreviations in your language?   

 Now write a message for each of the situations in the role-play. Then swap your 

message with a partner and write a reply.  
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Activity # 5 
Worksheet E – Discussion questions  

  

  
Have messaging apps changed the way you communicate with your friends?  

  

  
Do you think your communication with friends and family would improve or get worse if you 

didn’t have a mobile phone? Why?  
  

  
People say that teenagers use their mobiles more than adults. Why do you think this is?  

  

  
Some people think that writing online is making young people’s spelling and grammar 

worse. Do you agree? Why  / not?  
  

  
Are there any situations when you turn off your mobile phone? Why (not?)  

  

  
Why do you think so many people these days are addicted to their phones? Are you 

addicted to your mobile? What advice would you give to someone who is addicted to their 
phone?  

  

  
What are the advantages of sending a message over making a phone call? Are there any 

disadvantages?  
  

  
Do you think mobile phones in the future will be smaller or bigger? Why?  

  

  
Is it always a good idea to take a photo to remember an event or a place? Why (not)?  
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Oral activity # 9 

CEFR: A2.1.  

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

Watching a video or reading a text about different cultural practices and recording 

information about similarities and differences in a graphic organizer. 

 

 

 

Target Language 

• Controlled oral practice before they practice in groups use visual prompts 

to practice language don’t speak at the same time as the students.  

 Useful language 

 • Think about the language they need to complete the task successfully put 

useful language on the walls etc.  Present progressive - Comparative adjectives 

Timing                        Activity  
 

5 Min                         Explain the instructions and the aims from this oral activity. 

10 Min                       Tell students that they are going to make a TV poster in small groups. 
                                   Demonstrate on the Board. Ask students to tell you what different types of     
 programmes people watch. 

10 Min                       Prior to the lesson, cut up the dialogue from Worksheet B. Cut up enough  
 sets so that there is one set per pair of students. Tell students to read the  
 strips of paper and then to try and put them in the correct order.  

20Min                       Now put students into different pairs so that they are working with someone  
                                 new. Give each student a letter A or B and distribute the situation cards at  
                                 random. ell students to look at the examples on Worksheet D. Give the 
                                 some time to work out what they mean. Put students into pairs or small   
                                 groups. At the end of the discussion, hold a brief feedback session so that  
                                 students can share their ideas. 

• Objective: To practice speaking skills. To review vocabulary related to TV and 
programs 
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Procedure  

Step 1 

Making a poster 

• Tell students that they are going to make a TV poster in small groups.  

• Demonstrate on the Board. Ask students to tell you what different types of 

programs people watch. As students suggest programs types write a Lesson 

plan few examples inside a drawing of a TV. Add some pictures to illustrate the 

programs (e.g. a cookery programs could be illustrated with a cooking pan).  

• When students have the idea, put them into small groups and give each group 

a large piece of paper and pens. Give them a time limit to produce a poster.  

• Display the results. Ask other groups to guess the type of programs from the 

pictures on the posters. 

 
Step 2 

Split reading task 

Put students into pairs (A and B). Give them the corresponding worksheet (Worksheet 1A 

or 1B).  

Student A should start reading the text aloud allowing time for B to write the missing words. 

Then student A listens carefully while student B reads.  

When students have finished, ask them to compare texts - are they exactly the same? 

Step 3 

TV questionnaire 

Ask students to read their completed texts again and to answer the following 

questions - How many hours a day do teenagers in the UK spend watching TV? - 

What time of day does most viewing take place? - Do boys and girls watch the 

same kind of programs?  

Tell students that they are going to complete a questionnaire about their own TV 

viewing habits. Put students into pairs and give each student a copy of the 

Questionnaire (Worksheet 2).  

Students first read each question and answer YES or NO. When they have finished 

they take turns in asking their partner the questions and record their answers. 

Finally invite the students to compare and discuss their findings. Have they got 

similar TV viewing habits? In what ways are they different? 
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Step 4 

Role play 

Introduce the topic of favorite TV programs by telling students what you watched 

on TV the previous da.  

• Encourage students to talk about their favorite programs and to compare tastes. 

Very often there is a programs that is in fashion and everyone will watch it regularly 

and be keen to talk about it.  

• Get a copy of a TV programs guide for the UK. These can be found in most UK 

newspapers and can be easily found on the Internet.  

• Put students into small groups of 3 or 4. Give each student in a group a different 

role card from Worksheet 3.  

• Students should their cards and remember the information. They can choose 

whether to be male or female. Make sure they don't show their cards to the other 

students.  

• Each group should then study the guide and act out their role. Monitor and help 

with any new vocabulary or pronunciation problems.  

• The object of the activity is to discuss the programs being shown and to come to 

an agreement about what to watch. Give a strict viewing time but allow enough 

time for them to watch a few programs. 
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Young people and Television  

Activity #1 

Worksheet 1 A  

Student A  

Start reading the text aloud allowing time for your partner to write the missing 

words. Then listen carefully to your partner and write the words that are missing 

from your text.  

 (Text A)  

Children’s Television Viewing Habits in the UK  

Parents and teachers throughout the country often express concern about  

_______________________________________________________________  

_______________________________________________________________  

According to recent statistics, teenagers watch between 2.5 and 3.2 hours of 

television every day.  

_______________________________________________________________  

_______________________________________________________________  

Peak viewing times for teenagers are between seven and nine o’clock.  

__________________________________________________, when the 

programs are specifically aimed at children, the viewing figures are much lower.  

___________________________________________________ Boys watch 

more science fiction and sport.  

____________________________________________________. They are 

affected by the images they see and they find role models in their favourite 

programs.  

_______________________________________________________________  

________________________________________ which programs are suitable or 

unsuitable.  
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Activity # 1 

Worksheet 1 B Student B  

Start by listening carefully to your partner and writing the words that are missing. 

Then change roles and your read the next part of the text allowing time for your 

partner to complete the missing words.   

  

(Text B)  

Children’s Television Viewing Habits in the UK   

_______________________________________________________________ the 

amount of hours that children spend in front of the television.  

_______________________________________________________________  

_____________ Many children watch television in the mornings over breakfast but most 

viewing takes place after school in the evenings.  

________________________________________________________________________  

They watch soap operas, music programs and quiz shows. Between the hours of four and 

six,  

_______________________________________________________________  

_______________________________________________________________ 

Girls watch more drama series, documentaries and news programs.  

_______________________________________________________________  

_______________________________________________________________  

Television plays an important part in the lives of children.  

_______________________________________________________________  

What parents and their children have to consider is how much time should be spent watching 
television and  __________________________________________________________  
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Activity # 2  

Worksheet 2  

Television viewing habits questionnaire  

  You  Your partner  

1. Do you watch television every day?  
    

2. Have you got a television in your bedroom?      

3. Do you ever watch television before going to 
school?  

    

4. Do you think you watch too much television?      

5. Does anybody restrict your television 
viewing?  

    

6. Do you have a favourite television channel?      

7. Do you watch more television at the 
weekend?  

    

8. Do you watch educational programs?  
    

9. Would you find it easy to stop watching TV for 
a week?  

    

10. Do you think children in your country watch 
too much TV?  
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Activity # 3  

Role play   Worksheet 3 
Here is your role card. The other students in your group must not see your card. Study the 

TV programs guide with your group. You are going to discuss the programs and thy to 

agree on what to watch. Remember you must take on the role on your card and forget 

about what you’d really like to watch! 

Role card 1  

You are a 15-year-old teenager. You like action films and sport programs. 
You don’t mind factual programs like the News or documentaries but your hate 
soap operas and romantic films. You like films that are violent. You think they 
are exciting. 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

Here is your role card. The other students in your group must not see your card. Study the 

TV programs guide with your group. You are going to discuss the programs and thy to 

agree on what to watch. Remember you must take on the role on your card and forget 

about what you’d really like to watch! 

Role card 2 

You are a parent. You like anything that is funny. You don't like violence on TV.  
You will all sport except football. You love music and documentaries. You prefer 
watching programs that last less than an hour because you always have a lot of 
things to do. 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

Here is your role card. The other students in your group must not see your card. Study the 

TV programs guide with your group. You are going to discuss the programs and thy to 

agree on what to watch. Remember you must take on the role on your card and forget 

about what you’d really like to watch! 

Role card 3 

You are a grandparent. You like to watch documentaries and soap operas. You 
always fall asleep in films. You don't like sport very much but you like football. 
You like watch TV programs that make you laugh.   

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  

Here is your role card. The other students in your group must not see your card. Study the 

TV programs guide with your group. You are going to discuss the programs and thy to 

agree on what to watch. Remember you must take on the role on your card and forget 

about what you’d really like to watch! 

Role card 4 

You are a 14-year-old teenager. You love sport and all films. You hate 
documentaries and News programs. You don't mind comedy programs. You 
don't like soap operas unless they are about young people. 
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Oral activity # 10 

CEFR: A2.1.  

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador and 

beyond in order to manifest an understanding of the relationship between cultural 

perspectives and practices and by sharing cross cultural experiences. 

Methodological Orientation for Evaluation criteria 

Sharing a cross-cultural experience (such as traveling, trying a new food, 

meeting someone from another country) in pairs or as a class. 

 

 

 

Target Language 

• Controlled oral practice before they practice.  Students invent their extremely 

wealthy future selves and then take turns to be journalists interviewing and writing 

for ‘Rich!!’ magazine. Check that the students don’t speak at the same time. 

Useful language 

 • Think about the language they need to complete the task successfully put 

useful language on the walls etc.  Present progressive - Comparative adjectives 

Timing                        Activity  
 

5 Min                         Explain the instructions and the aims from this oral activity. 

10 Min                        Write today’s date on the board, substituting the year for ‘2025’. Tell your  
 students that in this class they have to imagine that it is in fact 2025. Have 
 all students work out their new age and tell either you or a partner. 

10 Min                       Before handing out the worksheets, ask the class questions about the topics  
 on worksheet task 1 to encourage them to build up a fantasy wealthy future  
 self. Hand out Worksheet 1 and have students complete the information  
 individually. 

20Min                         Tell students to imagine that they are journalists who work for ‘Rich!!’  
 magazine. They are going to interview a wealthy person but first they need  
 to prepare some questions. Students can work in pairs to prepare their  
 questions. Write up the following question topics for them on the board:  
 you, work, family, home, travel and transport, possessions, opinions. 

• Objective: To help students use their imaginations to build up a fictitious character. To 
develop students' ability to use a variety of question forms and tenses and to develop  
communication skills 
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Procedure  

Step 1 

Lead-in  

• Write today’s date on the board, substituting the year for ‘2025’. Tell your 

students that in this class they have to imagine that it is in fact 2025.  

• Tell them how old you are now that it is 2025. Have all students work out their 

new age and tell either you or a partner.  

• Now tell them that that as well as being older they are also extremely rich. Have 

students imagine what job they do that has made them so rich. 

 
Step 2 

Task 1: Your future self  

• Before handing out the worksheets, ask the class questions about the topics 

on worksheet task 1 to encourage them to build up a fantasy wealthy future 

self. Get them to think about their family (Are you married? When did you get 

married?), kids, where they live, what vehicles they own, places they have 

visited, their most valuable possession, their opinions on wealth…. 

 

• Hand out Worksheet 1 and have students complete the information individually. 

Set a time limit of 5 minutes. Explain that ‘How long? means ‘How many 

years/months etc.?’ if necessary. Collect all the sheets in, making sure students 

have written their names on their papers. 

 

Step 3 

Task 2: Interview preparation 

• Now tell students to imagine that they are journalists who work for ‘Rich!!’ 

magazine. They are going to interview a wealthy person but first they need to 

prepare some questions. Elicit possible questions then hand out Worksheet 2. 

• Students can work in pairs to prepare their questions. Stress that they don’t 

need to write answers – just the questions. Set a time limit of 7 minutes and 

have early finishers write more questions under ‘opinion’. A higher-level class 

could prepare questions without using the prompts on worksheet 2 - just write 

up the following question topics for them on the board: you, work, family, home, 

travel and transport, possessions, opinions. 

• Have students write their name on their paper and then collect in Worksheet 2. 
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Step 4 

Task 3: Interview for ‘Rich!’ 

• Arrange the students into interview role-play position by putting them in 2 lines 

so that everyone is facing another person. If you can’t move furniture in the 

classroom they can do this standing.  

• Tell the students that everyone on the left is a journalist and those on the other 

side are rich people, waiting to be interviewed. Hand back worksheet 1 to ‘the 

rich people’ and worksheet 2 to ‘the journalist’. 

• If there are an uneven number of students, have 2 journalists interview together 

at one end of the line. Tell students to make notes of their partner’s answers. 

Encourage early finishers to invent more questions and then stop the interviews 

when most pairs have finished.  

• Students now change roles and repeat the activity so that the ‘journalists’ are 

now ‘rich people’ and so on. Hand out the appropriate worksheets to the 

students. With an uneven number of students, 1 journalist will now interview 2 

rich people. 

 
Step 5 

Task 4: Writing an article for ‘Rich!’ magazine 

• Have students sit back in their original places. They are all journalists now and 

have to write an article for ‘Rich!!’ magazine using their notes. Lower levels can 

use Task 4 on the worksheet to do this and higher levels can write their own 

version. Monitor and help as needed.  

• Blu-tack the finished articles to the board for everyone to read. Give students 

a few post-it notes, have them write positive comments (This is funny! I like this 

a lot. This is a great! …….) and stick them on the magazine articles they like 

best. 
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Rich!    Activity # 1  

Task 1: You in 2025 

You  
 It is 2025 and you are extremely rich. Complete this information about your life. Use your 
imagination!   

You  
Name………………………………………………………………………….  

Age……………………………………………………………………………  
  

Work  
Job?..................……………………………………………………………… 

How long……………………………………………………………………..  

Money?............………………………………………………………………  
 

Family  
Single/married/divorced? ………………………………………………….  

When married/divorced?…………………………………………………… 

Children? How many? ……………………………………………………..  

 

Home  
Where?……………………………………………………………………….  

How long?……………………………………………………………………  
  

Transport and travel   
Car/plane/helicopter/boat/motorbike/………?  

Usually travel by? …………………………………………………………..  

Places visited? ………………………………………………………………  
 

Possessions  
Most valuable possession? ………………………………………………… 

Why?…………………………………………………………………………..  

  

Opinion  
Good and bad things about being rich? …………………………………..  

 . ……………………………………………………………………………….   

………………………………………………………………………………… .                                    

Does money make you happy? Why/why not? …………………………… 
…………………………………………………………………….…………….  
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Activity # 2 

Task 2: Preparation for interview  
  

Journalist  

Now imagine you are a journalist. You want to interview someone for ‘Rich!!’ magazine. 

Prepare your questions:  

You  
What’s your …name?…………………………………………….…………..  

How old…are you?……………………………………………………………  
 

Work  
What do you …do?…………………………………………………………..  

How long have you been a..………………………………………….……...      

How much money ……………………………………………………………  
 

Family  
Are you married or …………………………………………………………… 

When did you get …………………………………………………………….  

Have you got any …………………………………………………………….  

How many?  
  

Home  
Where do you …………………………………………………………………  

How long have you lived in ………………………………………………….  

  

Transport and travel  
Have you got a car/plane/helicopter/boat …………………………………  

How do you usually………………………………………………………….. 

Which places have you ……………………………………………………..  

  

Possessions  
What’s your most valuable ……………………………………………..…..  

Why is it valuable?  
  

Opinion  
What are the good and bad things about …………………………………  

Does money make you ……………………………………………………..  

Why? / Why not? ……………………………………………………….…… 

……………………………………………………………………………….… 
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Activity # 3 

Task 4: Writing an article  

Magazine  

Use your interview notes to write the magazine article.  

      

                                                 RICH !!         

  

The interview. This week we spoke to……………………………….  
  

…………………………….is ……………….years old and 

………….……………………….    ……………………… has been a 

……………………………for……………….………years. …………………is 

extremely rich and has about……………………………………………… 

dollars/euros/………………………………………...…….has been 

married/divorced/single since………………..and 

……………………….……has/hasn’t got ……………….children   

.……………………….has been living in ………………..for ……………..years.  

………………………. has got a boat/ a car/ a helicopter/ a plane and …………… 

usually travels by……………………………………..has 

visited…………..……………..……………  

……………...……………………...’s most valuable possession 

is…………………………..  

because……………………………………………………………………………………

……...  

……………………says that the good things about being rich are 

……………….…………  

…………………………………………………………………………………………..…

……….  

but the bad things about being rich are 

……………………………………………………….. 

……………………………………………………………………………………….……

……….……………………………….. says that 

money…………………………………………..…... 

because……………………………………………………………………………………

...……………….…………………………………………………………………………

……………….  


