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RESUMEN 

 

El presente estudio tiene como objetivo explorar las técnicas de trabajo en grupo para 

desarrollar la expresión oral, destrezas que implican habilidades comunicativas en el 

idioma inglés. La investigación se refiere a hacer grupos de dos a seis para mejorar la 

producción oral mediante la creación de un ambiente cómodo y reglas que sirven como 

políticas para alcanzar las metas previstas. Respecto al problema descrito con los 

estudiantes del primer año de Bachillerato del Colegio Fiscal Provincia de Cotopaxi, varias 

causas fueron encontradas, tales como la inadecuada aplicación de técnicas de trabajo 

grupal, situaciones motivacionales y exposiciones inapropiadas, luego de la encuesta 

realizada a los alumnos. Como resultado de esto, fue diseñada una guía didáctica basada 

en técnicas de trabajo en grupo para motivar a los estudiantes a mejorar el idioma inglés. 

En el proceso de este proyecto educativo, se llevaron a cabo diversos tipos de 

investigación, como la investigación de campo, descriptiva, exploratoria, cualitativa y 

cuantitativa. Métodos empíricos: observación, entrevista y encuesta; teóricos: inductivo y 

deductivo. Y el método de estadísticas matemáticas: estadística descriptiva. La "Zona de 

Desarrollo Próximo" es una de las declaraciones más notables de las teorías de 

aprendizaje de Vygotsky, relacionadas con el rendimiento de las técnicas de trabajo grupal 

en la adquisición del segundo idioma. Algunas teorías son relacionadas a la adquisición 

del lenguaje han sido consideradas, tales como Krashen y Chomsky, afirmando el primero 

que "los seres humanos no son conscientes de la adquisición del lenguaje sino del 

lenguaje aprendido"; y el último manifestando que "existe una gramática universal", por lo 

tanto "tenemos un dispositivo cerebral involucrado en el proceso de aprendizaje que nos 

permite adquirir el lenguaje". 

Palabras Claves: TÉCNICAS DE TRABAJO EN GRUPO – EXPRESIÓN ORAL 

– MOTIVACIONALES – COOPERATIVO – COLABORATIVO  
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ABSTRACT 

 

The present study aims to explore the group work techniques to develop speaking, a skill that 
involves communicative abilities in the English language. The research concerns with making 
groups from two to six to enhance the oral production by creating a comfortable environment 
and rules serving as policies to attain the expected goals. Regarding the problem described 
with the students of the first year of Baccalaureate of the Cotopaxi Province Public High 
School, various causes were found such as an inadequate application of group work 
techniques, motivational issues, and inappropriate expositions after the survey made to the 
students. As a result of these, a teaching guide based on group work techniques was 
designed to motivate students to develop the speaking skill of the English language. In the 
process of this educational project, various types of the investigation were implemented, such 
as field, descriptive, exploratory, qualitative and quantitative. Empirical methods: observation, 
interview, and survey; theoretical: inductive and deductive. And the mathematical statistical 
method: descriptive statistics. The “Proximal Zone Development” is one of the most 
remarkable statements of Vygotsky’s learning theories, related to group work techniques 
performance in the second language acquisition. Many theories related to the acquisition of 
the language have been considered by Krashen and Chomsky, stating the first one that 
“human beings are not aware of the language acquisition but of the language learned”; and 
the last one manifesting that “there exists a universal grammar”, therefore “we have a brain 
device involved in the learning process permitting us the acquisition of the language”. 
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INTRODUCTION 

 

This project research is based upon the development of the student’s 

necessity to improve group work techniques for the development of the 

speaking skill of the students of the first year of Baccalaureate, class A-

Accounting and B-Social of the Cotopaxi Public High School. 

According to this research, the students will have applied the values, 

policies, and procedures given by their teachers in order to develop proper 

classroom management. The students will have learned to communicate 

and develop communicative skills, and motivation in order for them to be 

more spontaneous. Creating friendship, and integrating the timid, the 

unmotivated in order for the students to achieve great endeavors. 

The development of the speaking skill makes the student discover his or 

her own abilities and exploit the insights by expressing thoughts, 

emotions, and points of view of a subject through expositions to peers. 

Therefore, after the correct procedure of strategies to lead students to 

speak the language, they will become confident abandoning their fears to 

speak in front of classmates and to the teacher. 

The framework is structured according to scientific linguists and 

psychologists whose works have been proved throughout decades of 

research on innovative education to establish a solid basis for future 

learners. 

The project is done with its respective methodology, with a survey made to 

the students and an interview with the Director of the English Department 

of the Public High School. In the annexed section there exists the 

documentation and evidence to authenticate the research made. It also 

contains a reference list and bibliography. 

For more details, a synthesis of what every chapter contains is explained 

below:  

Chapter one refers to the stated problem of the students in which the 
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proposal is declared. The general and specific objectives are mentioned, 

along with the causes, the scientific fact, and its justification. 

Chapter two refers to the theoretical framework, which evidence concepts 

and theories sustained by known authors carried out to practice through 

several years on time. Some foundations are taking place, such as the 

didactic, pedagogical, psychological, sociological, and linguistic. It also 

contains the context of the investigation, and the legal framework as a 

basis of the study. 

In chapter three, the observer will find the different methods and 

techniques used in this research. There also contains the sample and 

population, synthesis of the results, an interview to the director of the 

English department, a survey done to the students, and conclusions and 

recommendations. 

Chapter four is referred to the description of the proposal and the 

feasibility of its study. It contains also theoretical basis founded in chapter 

two, which are in accordance with the objectives of the project. In the end, 

a short conclusion is presented. 

There are some annexes supporting evidence upon the application of 

theories and research, such as the teaching guide, survey, interviews, 

photos, and documents, which reveals the authenticity of the research 

project. 
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CHAPTER I 

 

THE PROBLEM 

1.1. INVESTIGATION OF THE PROBLEM 

1.2. CONFLICT SITUATION 

The English language has become a global language for 

communication purposes throughout the world and is seen currently used 

for business and academic purposes. The educational community is 

making students pay more attention to the English language to use it as a 

tool that gives the students the opportunity to have better opportunities in 

their future careers as well as to continue their academic education at 

universities in which the English language is required. 

  

This research was carried out with the students of the first year of 

Baccalaureate, classes A-Accounting and B-Social of the “Cotopaxi 

Province Public High School”, where the main problem is the low 

development of the speaking skill, due to the not properly developed 

dynamic activities or group work techniques to improve cooperative and 

collaborative learning. 

 

The students in the class show shyness and frustration to not be 

able to speak in public because they do not have the basic knowledge of 

the language. Besides, they cannot speak sentences fluently, but 

incomplete phrases and with no sense. They are also not motivated to 

learn or work in class, neither to interact with the teacher or peers. 
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1.3. SCIENTIFIC FACT 

Poor development of group work techniques in the students of the first 

year of Baccalaureate, classes A-Accounting and B-Social of the Cotopaxi 

Province Public High School. 

 

1.4. CAUSES 

 Inadequate application of group work techniques. 

 An absence of leadership in group work commandments. 

 A minimum motivation for cooperative and collaborative work. 

 Weak group work exposition. 

 

1.5. FORMULATION OF THE PROBLEM 

What is the incidence of group work techniques to develop the speaking 

skill in the English language of the students of the first year of 

Baccalaureate, classes A-A Accounting and B-Social of the “Cotopaxi 

Province Public High School”? 

 

1.6. OBJECTIVES OF THE RESEARCH 

GENERAL OBJECTIVE  

To determine the incidence of group work techniques in the 

speaking skill by conducting field, bibliographical and statistical research, 

as well as to design a teaching guide of group work techniques to develop 

speaking. 

 

SPECIFIC OBJECTIVES 

1. To value the group work techniques through a field, bibliographical and 
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statistical research. 

2. To characterize speaking through a field, bibliographical and statistical 

research. 

3. To design a teaching guide of group techniques to develop the speaking 

skill through data and analysis interpretation.  

 

1.7. SCIENTIFIC QUESTIONS 

1. How to value the factors that influence the practice of English speaking? 

2. What is the incidence of the group work techniques in the students of 

the first year of Baccalaureate, classes A-Accounting and B-Social of the 

Cotopaxi Province Public High School? 

3. What are the main reasons for the poor development of the speaking 

skill of the students? 

4. What is the role that motivation and interaction play in the performance 

of the teacher’s class? 

5. What are the consequences of cooperative and collaborative group 

work techniques in the English learning process? 

6. What are the methodologies involved in this educational project to 

gather data and make an analysis of it? 

7.  Why is necessary to develop a teaching guide focused on group work 

techniques to acquire the speaking skill? 

8. What are the most popular group work activities to acquire the speaking 

skill? 

 

1.8. JUSTIFICATION 

This research is convenient because the oral performance is the 
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ending skill to be learned in the English language so that students must 

have a correct pronunciation of the language. “Spoken language 

proficiency involves being able to produce fluently and accurately, 

autonomous utterances which are appropriate to the context of the speech 

situation” (Lim, 1994, p. 3).  

 

This research is related to the Common European Framework of 

References (CEFR), which adopts speaking, as an activity that English 

language learners apply for a social activity, such as members of a club, a 

congress, or a business meeting to accomplish an idea or a situation in an 

environment aimed for a specific action. When speaking in an activity, they 

form part of a group that by itself could be shown completely and 

meaningful (Counsil of Europe, 2002).  

 

It contains legal basis in adjustment with the LOEI (Organic Law of 

Intercultural Education), title IV of the intercultural bilingual education, 

chapter 3 of the obligations of the state and the national education 

authority with the intercultural bilingual education, article 87, item d:  

To participate in the processes of diagnosis, planning, 

organization, management, implementation, monitoring, 

evaluation and reforming plans, programs and projects, 

curriculum, human talents, budgets, procedures, quality 

standards, scientific research, infrastructure, development of 

materials and educational technologies of the National 

Education System in general and of the Intercultural Bilingual 

Education System in particular (p. 31).  

 

According to the Constitution of the Republic of Ecuador, article 27 

which states: 
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Education will focus on the human being and will ensure their 

holistic development, in the context of respect for human 

rights, sustainable environment and democracy; It will be 

participatory, mandatory, intercultural, democratic, inclusive 

and diverse, of a good quality and warmth; promoting gender 

equity, justice, solidarity, and peace; it will stimulate critical 

thinking, art and physical education, individual and 

community initiative and the development of skills and 

abilities to create and work. Education is indispensable for 

knowledge, the exercise of rights to construct a sovereign 

country, and constitutes a strategic axis for national 

development (Republic of Ecuador, 2015, pp. 17, 18) 

 

This project is relevant, due to the development of group work 

techniques, creating and acknowledgeable environment for studying the 

English Language. It develops a critical and solidarity thinking providing 

efficiency for working in the classroom. The English learners will acquire 

and discover their own trusting abilities through knowledge and the 

learning process of English language acquisition, upon the direction of the 

constructivist learning process development. It contributes to science, with 

the implementation of group work techniques focused on the development 

of speaking skills. 

 

The direct beneficiaries of this research are the students who will 

acquire the ability to speak basic speaking abilities used for daily life. The 

students will be able to manage group work techniques with more 

confidence. The indirect beneficiaries are the teachers as well, in order to 

show the accurate way to perform the activities in class for the speaking 

improvement to give them reliance to speak one another in class. 
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CHAPTER II 

 

2.1. BACKGROUND 

This project is based on the influence of group work techniques to 

develop oral expression abilities of the English language in the students of 

the first year of Baccalaureate, classes A-Accounting and B-Social of the 

Cotopaxi Province Public High School, where this project takes place. The 

research has been done by demonstrating on how the students can 

improve the acquisition of the English language and will also show how 

the students can utilize cooperative collaborative group work techniques 

applied in an educational performance. 

 

An educative project with a similar research has been done in 2011 

in the School of Languages and Linguistics, Faculty of Philosophy of the 

University of Guayaquil, called “Improvement through the speaking skill 

through the application of group work techniques. Proposal: Elaboration 

and implementation of group work strategies”. The research is delimited 

by using steps and strategies to lead students into group work techniques 

to learn how to speak English (Rugel and Olava, 2011). 

 

Another relevant project for the research was entitled “Cooperative 

Learning and Student Motivation”, a thesis developed by Patricia Quinn 

from the State University of New York, in which she explains that 

motivation is used to succeed in class following up Cooperative Learning; 

besides, she detailed the difference between intrinsic and extrinsic 

motivation (2006). 
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It was found that there was not any project done related to group 

work techniques to develop the speaking skill in the Cotopaxi Province 

Public High School beforehand, in which there remains a lack of didactical 

resources to incite the students to speak that caused the low English level 

in the students, mostly due to the high number of students in the class. 

 

Group work techniques are studied in the present chapter, 

regarding its characteristics, types and strategies; the speaking skill as a 

dependent variable is divided into qualities, quantities, characteristics and 

types. There are plenty of benefits that group work techniques within their 

outcomes, as the increase of motivation and interaction among peers, by 

looking after the completion of the students’ tasks helping them to succeed 

in the oral expression acquisition. 

 

2.2. CONCEPTUAL – THEORETICAL FRAMEWORK 

2.2.1. DIDACTIC FOUNDATION  

Group work is better known as a real o methodical situation in 

which every individual helps mutually in order to obtain a final and general 

conclusion with every idea that has already been presented by every 

member of the group: 

There is more to group work than sitting peers in groups and 

asking them to work together. By group work we mean just 

that – peers working together as a group or team for a joint 

purpose or outcome. The children may work on a practical 

task, on a problem that requires one solution, brainstorming 

or discussing views on a local issue about which views are 

strong (Baines, Blatchford, and Kutnick, 2009, p. 8). 

 

Furthermore, by spending time in small groups instead of the typical 
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classes that commonly consist of listening to the teacher in front of the 

class has turned to be not as essential as needed for some students that 

have problems by getting distracted easily, the statement is not complete 

and as a result, the students do not obtain the necessary knowledge. 

 

Referring to group dynamics, it is the interaction between students 

and the teacher using recreational and joyful activities to develop the 

learning process and also to improve the relationship between them. As 

Barrale and Díaz (2006) affirm: 

The group dynamics techniques applied to teaching and learning 

are an effective tool when optimizing these processes. These are 

first, a way to establish in the classroom a relaxed and friendly 

atmosphere that predisposes to learning, this is so because it 

appeals to a playful style that is constitutive of the human being 

(p.56). 

 

“Groups are social systems made up of students in interaction. In 

working with task and treatment groups, it is essential to understand group 

dynamics and be able to use them to accomplish group goals” (Toseland, 

2005, p. 90). Realizing how to get into accordance with group workers, 

one of these can lead the group to a successful job within the group 

contribution and influence which has to be shown during every group 

experience and assignments. 

 

Eventhough the students of the first year of Baccalaureate class A–

Accounting and B–Social of the Cotopaxi Province Public High School 

have a low level in the English language, specifically in oral expression, 

they can acquire the abilities to work in small groups and develop the 

shared knowledge in order to reach the next level of this second language 

acquisition.  
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Another characteristic of group work techniques is communication, 

which is an essential part of a group work in order to stand beside group 

members in a reliable cooperate environment. According to Starak (2012): 

The most important purpose of any communication is to foster 

understanding and gain co-operation. Good communication is a 

two-way process. The basic approach to learning good 

communication begins with the recognition of the main forces with 

block communication and the appropriate action to deal with these 

blocks effectively through group interaction (p.30). 

 

Keeping a simple way of communication helps people to 

understand easily. Expressing thoughts of each member of the group as a 

way of implementing and developing communicative skills by knowing how 

to express and make clear ideas for the rest of the group’s understanding 

is a result of good communication. 

 

Every member of the group should communicate his or her ideas in 

order to get into a general point with the group, listen if someone does not 

agree and receive the reason of the disagreement for getting into a group 

conclusion to obtain knowledge, expressing their personal opinions and, 

sharing ideas to improve the final results. 

 

Motivation entails several tendencies and concepts concerning how 

students adapt in the classroom to engage in the classroom activities. 

Behavioristic motivation defined it as “anticipation of reinforcement” 

(Skinner, 1953), in which describes the reinforcement and rewards. 

Further on, the cognitive definition refers to self-rewards, adding the 

perspective of self-reward concept, which it is necessary to be mentioned: 

a) Exploration. - for uncertainty. 
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b) Manipulation. - the necessity to manage situations and things. 

c) Activity. - It refers to the necessity of being active physical and 

intellectual. 

d) Stimulation. - The necessity to receipt stimulus by the environment and 

people, including feelings and thoughts. 

e) Knowledge. - The necessity of acquire information of the entire world, it 

involves manipulation, activity and stimulation. 

f) Enhancement. - The necessity to discover new issues according to its 

reality, in relation with society (Brown, 2000). 

  

 Lepper (1988) cited by Quinn, summarized four approaches for 

raise awareness for intrinsic motivation using the four C’s, which are: 

context, challenge, curiosity and contextualization. Students feel more 

motivated when themselves are in control (2006). Extrinsic motivations are 

useful when the activities are not considered interesting for the students, 

but intrinsic motivation is commanded when the students work alone, most 

of the time it is fun work, or rewarded. This type of motivation is 

encouraged by a sane competence, but extrinsic motivation reduces 

motivation (Ryan & Deci, 1999). 

 

Communication and cooperation are essential to the development 

of students given that through this, they make their point of view known, 

either positive or negative in a group work. “Cooperation is based on 

communication and uses the products of communication as an object of 

work. Communicative work creates meanings, and cooperative work co-

creates information products that have shared and co-created meaning” 

(Fuchs, 2016, p.95).  
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Groups in which there is no communication have a low level of 

cooperation. Those who have been successful are remarked for having 

good behavior at communication. Group members need to learn through 

listening and matching the sense of what the other partner is explaining, 

verifying when the other student agrees or disagrees any statement and 

also giving a reason of why he would express his opinion that way. 

 

Communicating with each other, students express their ideas based 

on any research topic. It is also necessary to keep cooperation in order to 

get the favorable outcome of a group work among students. 

 

Most researched types of group work are considered as efficient 

ways for working and learning. There are four types: 

 Collaborative learning group 

 Cooperative learning group 

 Team-based learning 

 Problem-based learning 

 

Collaborative learning consists of a group of students who work in 

pairs or small groups to discuss a problem and find solutions. This type of 

group work is based on the idea that team members can learn from 

sharing experiences and changing roles. Face-to-face conversation and 

small talk are involved as methods that are required and both learners get 

attached to a common discussion where sharing information and getting 

clearer ideas are the objectives. It has an essential role in implementing 

critical thinking. 
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 According to Roberts (2004): 

Collaborative learning itself is hardly a new idea. Indeed, it seems 

likely that people have been learning informally in groups for 

thousands of years. It is interesting to observe therefore that almost 

all formal learning today, particularly at university level, still takes 

place in an environment in which students are expected to learn 

individually. Despite this, students often form their own informal 

study groups to assist their learning (p.6). 

 

Students have more perspectives in learning while working in 

groups than doing it on their own; this is applied, as said, to the learner 

and the tutor by implementing new ways and methods of thinking that 

would be used as a guide.  

 

Teamwork is based on collaboration because students attend the 

classroom daily. There are several areas of study leading to develop skills 

allowing students to perform work with their peers. Collaboration through 

teamwork allows the student to analyze and solve everyday problems and 

develop a comprehensive approach. 

 

In cooperative learning, students learn how to do structured 

activities. The students have to work together to complete tasks 

complementing one another resources and the use of their skills. The 

teachers role changes from giving information to giving an easier way for 

students learning. Millis (2010) states that: 

Most experts agree that several components distinguish 

cooperative learning from other small group or paired procedures, 

including collaborative learning. In a nutshell, cooperative learning 

is a highly-structured form of group work that focuses on the 
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problem solving that-when directed by an effective teacher can lead 

to deep learning, critical thinking and genuine paradigm shifts in 

students’ thinking (p.5). 

 

Besides, the groups in cooperative learning provide its members an 

active way of participation, where everyone can make his own conclusions 

and share it with the whole group. Teachers can also become learners 

and learners become teachers, and it’s a way of sharing earned 

information where everyone is developing knowledge. 

 

Four essential principles can be mentioned for the success of a 

cooperative learning group: 

 Positive interdependence 

 Individual accountability 

 Equal participation 

 Simultaneous interaction (Kagan,1994 quoted by Grundmam, 

2002). 

 

Cooperative learning is an instructional strategy that cannot be 

implemented regularly because of the constant change it is been 

experimenting, and in the case it does, the promoter of cooperative 

learning should be conscious if it is necessary for the situation he or she is 

through or not, if it would be helpful and positive for the members of the 

group. 

 

These strategies should be used to perform a better environment in the 

classroom, to fulfill the lack of knowledge in the students. Thus, they will 
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participate with one another and be accounted of these strategies in order 

to learn how to speak the English language. 

 

Both, Cooperative and Collaborative learning were believed to be 

very similar to each other, yet distinct from cooperative learning, 

collaborative learning requires commitment from all participants and the 

coordination needed to solve the presented problem, while in cooperative 

learning each one of the members has responsibility to a specific section 

of the topic given and then get to a final coordination with everyone’s 

parts. “The terms ‘cooperative learning’ and ‘collaborative learning’ are 

often used interchangeably but, according to some; there are major 

differences between the two” (Gillies and Ashman, 2003, p.71).  

 

Another fact considered as a difference is that most of the time 

cooperative learning is used for children at school because it is used as a 

way of understanding the basis of knowledge while collaborative learning 

is more used for college or university students because it teaches the non-

foundations of the learning.  Also, cooperative learning is considered as a 

philosophical way of interaction. Otherwise, collaborative learning is 

considered as a structure’s interaction. 

 

 Cooperative learning has a social development in the classroom; as 

a result, the students will feel more comfortable or attracted to learn. This 

psychological identification need goes in accordance of students seeking, 

and harmonize with their social behavior. As an overview, group work 

techniques are able to foster the speaking skill to, due to the settled sense 

of belonging implicated in the students social needs. 

 

The speaking skill involves the ability to formulate words and 
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complete sentences with appropriate vocabulary and grammar by making 

an understanding for who is receiving the message. “Oral expression skills 

can be assessed with a variety of formats and item types, ranging from 

formats designed to elicit single words to open-ended formats that permit 

a variety of acceptable answers” (Rathvon, 2004, p.108).  

 

A person that has good speaking skills does not have difficulty with 

grammatical processes or sentence structure, whether it would be 

semantically, grammatically or correct written or spoken language. The 

person has the ability of retelling stories, making inferences and 

predictions. 

 

Based on the qualities of speaking skills, speaking may be 

developed to guide students preparing them to give a good exposure in 

front of the class. According to the concept of communication already 

studied, speaking is the clue of language teaching. The fact that it is a "key 

area" means that must be planned and systematically evaluated (Zamora, 

1981, p.48). 

 

Therefore, its characteristics will allow students to work 

collaboratively and achieve this knowledge to be part of them as group 

workers, developing optimal performances with peers, and improving 

speaking skills. 

 

1. Structure of the message. - Its development consists of three stages: 

a) Introduction. - It is based on the analysis of the topic that will be 

executed or exposed. 

b) Development. - It is based on promoting ideas and to explain the 
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subject in detail, after that it is necessary to analyze and polish the draft to 

put the correct ideas in the finally speech. 

c) Conclusion. - It is the last part of a speech whose purpose is to define 

and analyze the issue that has been developed, making a brief summary, 

through the presentation of the main ideas.  

2. Originality. - It refers to express the student's own ideas analyzed 

before. Its content must have his or her own criteria. 

3.  Depth. - Explains the content of a topic, analyzing every issue in the 

development and identifying the aspects that really matter to mention. 

4. Vocabulary. - It refers to the use of proper lexicon in order to express 

the ideas as best as the students can, considering that wordy vocabulary 

helps improve speaking. 

5. Topic accuracy. - It is based on the accurate manage of expressing 

ideas, to be direct and concrete, without beating around or spinning 

without specifying. 

6. Absence of unnecessary repetition of words, ideas or sounds. - It is 

necessary to avoid the use of repeated words and not to redound in the 

same idea. The optimal way to use words and express ideas is being 

always didactic and using the specific and exact words. 

7. Position. - The speaker should have balance and equitability when he or 

she gives a speech or exposition. Physical posture plays an important role 

in oral expression, reflecting our mental position. To acquire a good 

posture, it is required to have self-confidence at the moment of speaking in 

public. 

8. Gestures. - Posture and gestures complement each other, our bodies 

one way or another are expressed with a movement or gesture. The 

expression of gestures should be in a natural way. In order to direct to the 

public, it is recommended not to feel nervous or insecure, as this will make 

our gestures and body express in an improper and unsafe way. To 
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succeed in exposing in the English language it is necessary to master the 

body gestures of the body.  

9. Diction. – To pronounce and articulate the words fluidly in order the 

students to speak every idea and phrase will give them a scenic domain 

when presenting a topic in front of the class. 

10. Fluency. - It must be handled a tone of voice passive and quiet in the 

development of oratory. The tone of voice should be loud and clear. The 

student must speak very naturally and spontaneously in order to 

effectively transmit the message to the audience (Zamora, 1981). 

 

Fluency is also related with the ability to speak a foreign language 

easily and effectively. Even though, for some it can result easy to learn a 

new language, for others it can be a hard thing to handle, not everyone is 

efficient enough to learn fast, but that does not mean that learning a new 

language is only for some, everybody can learn, but for some it could take 

more time.  

 

The time to become fluent also depends on what language has 

been studied and how much effort you dedicate to it. Most people 

commonly acquire fluency by visiting another country whereas inhabitant’s 

citizens of the country speak the language they are learning, i.e. Spanish, 

Chinese or English; this could be one of the easiest ways for a person who 

wants to improve their fluency in a foreign language. 

 

Vocabulary relates to the words a person uses when speaking. We 

use written and spoken words every day to communicate our thoughts, 

ideas and emotions. Sometimes communication is easy for us, but other 

times it turns to be a little more complicated. This is why vocabulary is 

necessary for everyone to acquire it and understand it. 
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“One vocabulary is not inherently better than another because it 

corresponds more closely to ‘reality’ but rather because a given 

vocabulary works better in a particular situation for a given purpose” (Fall 

and Levitov, 2000, p.268). While you are in the situation of writing, having 

vocabulary is significant. Knowing how to use synonyms and antonyms for 

making a good job in writing and using strong verbs to give the correct 

information to the students as well as keeping them focused. 

 

Words are also crucial in the learning process of the English 

language in order to speak. Thus, to express our emotions or feeling by 

better means we can do it by using words. Students should know how to 

use them for comprehension and consistency; if students learn to use the 

correct words and their vocabulary is flexible, they would have a chance to 

develop their lexicon. 

 

There are other group of words that have a pronunciation that 

cannot be differentiated from their native language, due to the 

misinterpretation or misspelling; these are called false friends. Here are 

some  examples: 

Chart # 1 
 
False friends 

English Word Spanish Translation Spanish word English Translation 

Actually En realidad Actualmente Currently 

Argument Discusión Argumento (film) Plot 

to Assist Ayudar Asistir Go to, Attend 

Billion Mil millones Billón Trillion 

Source: https://www.curso-ingles.com/blog/595/false-friends/ 

Researchers: Denisse Anchundia and Norma Ortega 

  

https://www.curso-ingles.com/blog/595/false-friends/
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As Chamizo-Domínguez stated (2008): 

False friends can be defined as the fact hat two given words are 

similar or equivalent (graphically and/or phonetically) in two or more 

given languages but have different meanings. For hat reason false 

friends are tremennous insidious traps for translators and for foreign 

speakers when trying to express in a language that is not their 

mother tongue (p. 165).  

 

 Learning these words have become extremely difficult for the 

students. If the teacher wouldn’t give them the proper phonology or 

pronunciation the students would have a hard time; the teacher plays a 

significant role in the English language learning process, fostering the 

students in the right path. 

 

Body language refers to the movements we make as part of how 

we communicate. It goes from the way we move our hands to how we 

control facial muscles. Body language can give information about how we 

feel at that moment when we are speaking. Every movement and gesture 

we make are interpreted by others and this can be also being used against 

us depending on what kind of body language we use. 

 

Another important fact about body language is the appearance, 

some may say that appearance is not as exceptional as it is said, but the 

truth is that appearance may be an essential aspect for presentations or 

expositions and a way for encouraging people to listen to what you have to 

say.  

 

A presentation begins at the moment someone in the public 

recognizes you as the speaker. Eyes are necessary for communicating 
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purposes, if the speaker knows how and when to make eye contact, we 

can say that he or she has the presentation controlled. 

 

By means of Carter (2002): 

Experts tell us body language accounts for between 55% and 65% 

of our communication. Just what is body language? It is carriage, 

facial expressions, eye contact and gestures. All of them go into 

establishing your presence and making a connection with the 

audience. Gestures can be made with your hands, arms, shoulder, 

torso, legs, feet or a combination of these but hand gestures are 

probably the most common (p.25). 

 

Slouching and moving around while speaking is not good while 

speaking to others. Good body language is required and combination of all 

gestures is excellent for speaking, i.e. presentations or conferences. 

 

Students also relate choreography to dance; however, speech in 

choreography could also be helpful to maintain a balance. How can we 

control our movements while speaking, it can cause a great impact in the 

audience, but also standing in the same place without doing any gestures 

and only speaking while watching a specific point that will make them think 

that you are not sure of what you are talking about. Thus, if you want to 

convince people about your topic, you must first have to convince yourself 

and practice facial gestures and movements while you are speaking in 

front of an audience. 

  

Roles in groups are created for in-class discussion can easily be 

organized around a four-person model based on roles. Each member of 

the group plays a specific role that supports the team’s collaborative effort 
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(Indiana University Bloomington, 2015), this includes: the facilitator, the 

scriber and the time keeper.  

 

 The facilitator encourages the group in discussions, he expects the 

members to use different speaking skills observing the speakers, specially 

the team members. The scribe takes notes during meetings and records 

them, takes care of responsibilities and issues made by the group that 

cannot be taken care of when the group meets. The time keeper takes 

care of the agenda and alerts the team when the time is right to finish a 

task, allowing the group to continue (Kilbride, Joe, 2003). 

 

These roles provide the students with responsibility in order to work 

as a team, as every one of them must work in class. Therefore, a group 

work requires efficient characteristics which will lead to the objective. “The 

choices of the principal characteristics selected are those most likely to 

serve the main purpose of the group. Group workers will be influenced by 

the goals they have in mind” (Phillips,  2006, p.21). These characteristics 

could be defined as follow: 

 Learning experience 

 Shared responsibilities 

 Solving problems 

 Communication and cooperation  

 

Learning experiences give the students the benefit of a broad view, as 

their learning is limited by the range of his or her own experiences. Thus, 

interactions with peers expand a student’s aptitude for seeking new 

information. With this assertion, collaboration with peers becomes a 

necessary part of the learning process of a child (Frey, Fisher, and 



  

 

24 

 

Everlove, 2009, p.14). 

 

Every group member should be able to research in order to pursue 

an efficient task. A learning team constantly works focused on a general 

topic where members have to go into specific details, this leads to the 

improvement of the group while learning to investigate which will enhance 

the members’ knowledge and therefore, learning will always be a present 

characteristic in group works. 

 

Students gain more experience in the foreign language speaking 

class. Furthermore, interaction within the group will make them gain more 

vocabulary knowledge at beginner level. 

 

Shared responsibilities make everyone in the group responsible to 

achieve maximum success. Every group member has to contribute and a 

specific task to do. Students will acquire efficient knowledge in order to 

finish their research. These responsibilities are needed to be taken into 

account from simple to major forms to succeed. 

 

When working in groups, students have to share certain 

responsibilities that the teacher assignes. Students must have a positive 

attitude and respect while working together with their peers. “The group 

members share responsibility for the success of the group in achieving 

goals. This can be achieved by regular opportunities for the group to 

discuss the group and individual goals to reflect on the group’s progress in 

reaching these goals” (Healy, 2012, p.160). Certainly, there is no shortage 

of disagreement within the fact that sharing knowledge and responsibilities 

is necessary while working in a group. Group members have to focus on 

every issue that the group may encounter. 
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Some essential responsibilities are shared within a group: 

 Communicate clearly and directly with each other. 

 Ask for clarification instead of letting the discussiongoes on. 

 Do not pre-judge each other. 

 Learn to value differences 

 Stay systematic and focused. 

 

Students divided into small groups may see in the teacher’s direction 

according to their commands, showing rules and regulations among them 

to work in a classroom atmosphere and succeed in the speaking skills. 

 

Solving problems refers when the students learn easily by using 

experiences. Hence, if a group of students within a group find any 

problem, they will have to learn how to deal with it and find a solution as 

fast as possible. According to Fry and Ketteridge (2003), “it is, therefore, 

essential for students to be given first-hand experiences of solving 

problems in groups, through tutorials and project works” (p.84).  

 

The group should deal with all kind of conflict and find a solution 

themselves, and with every solution they learn speaking skills. Therefore, 

in future situations, the conflict will be known on how to handle situations 

and conflicts properly. The teacher should use rubrics to evaluate group 

work, this will measure students’ progress in how to solve problems. 

 

In group work, there will always be students who do not want to 

cooperate with the group, creating conflicts; this is where the teacher 

speaks with the student to motivate them with resourceful activities. 
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Team-based learning is the type of learning suggested for helping 

students who have no interest in common things at high school, like doing 

their homework, participating in class and has difficulty in the 

understanding of topics in any subject. Team-based learning can go from 

a typical way of teaching high school or college, to a learning method for 

developing interpersonal skills. 

 

Students must overcome learning problems through exercises in 

the English language skills such as reading, writing, listening and speaking 

investigating different issues that are learned in school. This practice will 

enable students to have greater fluency speaking the English language. 

 

Speaking skill development is also considered that can be used for 

any specific use in business, studies or careers. Team-based learning 

teaches members how to learn, work and interact within a group which will 

have several benefits in their English language learning process. 

 

We have seen teacher after teacher, on our own campus and on 

other campuses, shift to using team-based learning and report 

extraordinary results. The students enjoy the class more and they learn 

more; teachers often rediscover their joy for teaching again. (Michaelsen, 

Knight, and Fink, 2002, p.5). 

 

Team-based learning offers advantages in the development of the 

students’ abilities in a workplace. It is a process that expands itself within 

the daily life routine through the practice of interpersonal skills. It also 

mentions that it can be used at any academic level in order that it could be 

implemented either at an elementary school or university. 
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Problem-based learning (also known as PBL) is the type of group 

work in which the students work with classmates to solve problems that 

help them in the development of their skills and in the improvement of 

knowledge. These problems are also based uncommon situations that will 

give support to members and encourage them for future conflicts. 

 

PBL can be incorporated for individuals at any level of study, it 

provides guidelines that will have to be followed in order to find the 

necessary solution. Students who have been through the use of problem-

based learning, have mentioned that this is a useful way to keep the 

students interested in learning, because they feel that what they are 

learning will get them to be successful. 

 

 Delisle (1997) states: 

When teachers and skip the problem-formulating stage-handing 

facts and procedures to students without giving them a chance to 

develop their own questions and investigate by themselves- 

students may memorize material but will not fully understand or be 

able to use it. Problem-based learning provides a structure for 

discovery that helps students internalize learning and leads to 

greater comprehension (p.5). 

 

Problem-based learning would be useful to be implemented at 

school as it would be helpful for students use and work. PBL helps 

students to improve their speaking as well as increasing their knowledge 

for a greater fluency, at the time of group work activities that involve 

speaking skills in the English language. 

 

The development and study of social learning derives from Vygotsky 
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(1997), who contributed to education assessing students’ ability to solve 

problems rather than acquired knowledge. He implemented the “zone of 

proximal development” learning theory, which considers that a student can 

be helped by peers to reach their level of knowledge. These are the 

various strategies concerning how to manage students during group work. 

 Strategies for cooperative learning 

 Strategies for collaborative learning 

 

Cooperative learning groups might be formed preferably with four 

members but if the team is bigger than that, it should be divided into sub-

teams, working and alternating the other sub-teams, all of them looking for 

a common goal, by working the four members at times and the pair-work 

working together at other times. Hence, the expected combinations are six 

pairs (Macpherson, 2007). 

 

According to Cornell University, there are some strategies to follow 

when working with collaborative group works: 

 Introduce group work early in the classroom to set clear 

student expectations. 

 Plan for each stage of group work. 

 Carefully explain to your students how groups will operate 

and how students will be graded. 

 Help students develop the skills they need to succeed in 

doing group activities, such as using team-building exercises 

or introducing self-reflection techniques. 

 Establish ground rules for participation and contributions. 

 Consider using written contracts: 

https://www.cte.cornell.edu/teaching-ideas/building-inclusive-classrooms/establishing-ground-rules.html
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incorporate self and peer assessments for group members to 

evaluate (Cornell University - Center for Teaching 

Innovation, 2012). 

 

There are many speaking activities pertaining to the development of 

speaking skills, some of these are the following: 

 Focused debate 

 Role play 

 Oral exams 

 

  A debate is defined as a formal discussion or a formal method 

where an argument is presented and a group of people present their ideas 

by agreeing or disagreeing.  The objective on a debate may depend on the 

conclusion or solution the participants have reached during the discussion. 

Debate strives to minimize the range of meaning inherent 

within the communication process and to maximize shared 

understanding; however, it is inevitable that participants in 

any communication process will personalize their 

understanding of the symbols, arguments, and reasoning 

expressed. Debate also provides tools to minimize the 

distortive influences of selectivity and bias. (Freeley and 

Steinberg, 2009, p.332). 

 

With an assigned topic, both sides should begin researching at the 

topic given depending on the references of the sides. Debates commonly 

have a pro and con side and debaters should use both opinions and facts 

for the presentation of the argument. 

 

https://www.cte.cornell.edu/teaching-ideas/assessing-student-learning/self-assessment.html
https://www.cte.cornell.edu/teaching-ideas/assessing-student-learning/peer-assessment.html


  

 

30 

 

Formal debating contest have rules participants have to follow to 

discuss and decide on differences. They are constructed with two teams, 

one for the defense of the positive statements, and other for the 

arguments of the negative. Each team has the chance to give constructive 

speeches, following the alternation: negative and affirmative. The 

affirmative make a reasonable definition of each term. The negative team 

challenges the affirmative and the judge must accept the definition of the 

team that gives better grounds and arguments for its interpretation. 

 

Every prove that is presented as an assertion must have enough 

evidence for the support of the team, the evidence must be logical and 

reasonable. There must be a questioning period, the questions may be fair 

and clear. The questioner must build up his own case based on the 

responses that are given which can be used then on the debate. These 

questions cannot be rhetorical. 

 

Every speaker is questioned after his speech. The questions must 

be answered without any consult to the members of the team in which the 

judge may base his decision with every material that has been presented 

during the debate period. 

 

Focusing on role play definition, it refers to the change of one 

person to assume the role of one. It can be taken as a game role for kids 

in where they interact with each other by assuming new roles, like doctors, 

firefighters, actors and act out those roles. It can be also used as a way of 

educational setting, because it helps kids developing their oral skills and 

vocabulary by finding words commonly heard in the role they are playing. 

 

Chasen (2009) expresed that “Empower students to reflect and 
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express, by connecting to the read aloud and participating in role-playing 

and shared and independent writing activities, emotionally, intelligent, self-

aware responses to personal challenges through oral and written 

language” (p.83). Researches also show role-play as a method for studies 

made in interpersonal behavior by giving specific roles to people and ask 

them to act within a situation as if it were true. This technique has a long 

history in classic social experiments. 

 

An oral exam is a method of practice and evaluation used in many 

schools in which the student is asked formulated questions related to a 

specific or general topic by an examiner in spoken form. The student has 

to answer the question given in order to demonstrate his knowledge on 

that topic to approve the exam. 

 

Some school programs for bachelor’s degree require an oral exam 

to finish the program. Sometimes it can also be an alternative of the 

written exam, or it, others have the option of taking both exams as a way 

of testing written and oral skills.  The exam can be formal and informal, but 

it is good for the student to always consider the exam as a formal one.  

 

But for both types, formal and informal, you should take into 

consideration the following feedbacks for a successful oral exam: 

 Look and act professional 

 Arrive early 

 Create a good impression. 

 Give the instructor all your attention 

 Stay focused 
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 Do not ramble 

 Answer questions with complete answers 

 Maintain yourself confident (Chasen, 2009). 

 

2.2.2. PEDAGOGICAL FOUNDATION 

Belonging to constructivism, which attains the social and personal 

point of view of knowledge, self-actualization is the result of a hierarchy of 

needs in which necessities go in order of needs from the more physical 

and earthly to the most intangibles and spiritual (Maslow, 1943; Brown, 

2000). 

 

The Fountain magazine summarizes (2004): 

Constructivism is a new approach in education that claims 

humans are better able to understand the information they 

have constructed by themselves. According to constructivist 

theories, learning is a social advancement that involves 

language, real world situations, and interaction and 

collaboration among learners. The learners are considered to 

be central in the learning process. Learning is affected by our 

prejudices, experiences, the time in which we live, and both 

physical and mental maturity. When motivated, the learner 

exercises his will, determination, and action to gather 

selective information, convert it, formulate hypotheses, test 

these suppositions via applications, interactions or 

experiences, and to draw verifiable conclusions. 

Constructivism transforms today’s classrooms into a 

knowledge-construction site where information is absorbed 

and knowledge is built by the learner (Ozer). 
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Motivation is the force that comes as a result of stimulus, supporting 

through behavior to reach goals (Hancock, 2004), referring to the impulse 

and inspiration to pursue tasks or shot term objectives providing the 

stimulus or necessity that the teacher concedes to students, delivering a 

purpose for general and detailed language learning.  

 

Cooperative learning can rise up motivation. It should be the result 

of the rational and balanced fun and joyfulness teachers and students are 

set in, in contrast of the traditional class that is repetitive and tedious, 

sometimes. However, working with cooperate learning activities, the 

students feel more motivated and comfortable to work as group workers, 

they prefer to work together following the nature of the learning process 

(Panitz, 1999; Quinn, 2006). 

 

 It is necessary to create a confident and comfortable environment in 

order to accomplish students and teacher tasks and improve the English 

language learning. Therefore, students will learn to communicate and 

express their ideas in the English language. There are some targets the 

students and teacher should follow in the class. Zoltan Dörnyei and Kata 

Scizér (1998:215) presented ten policies for motivation of learners: 

1. Set a personal example with your own behavior. 

2. Create a pleasant, relaxed atmosphere in the classroom. 

3. Present the tasks properly. 

4. Develop a good relationship with the learners. 

5. Increase the learners’ linguistic self-confidence. 

6. Make the language classes interesting. 

7. Promote learner autonomy. 

8. Personalize the learning process. 
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9. Increase the learners’ goal-orientedness. 

10. Familiarize learnerswith the target language culture (Brown, 2000, p. 

81). 

 

Intrinsic motivation refers to the motivation individuals or students 

passess internally, contrasting with extrinsic motivation, which comes from 

the environment and people. As a general review, the teacher must 

motivate students to fulfill short or long term goals, by means of acquiring 

intrinsic motivation. In the performing of it, this may result an utopy, and 

only be impacted in learners who have the vocation to learn another 

language. Nevertheless, media and competiveness are tools the teacher 

to motivate and arrange positive results. 

 

2.2.3. SOCIOLOGICAL FRAME 

The behavior of an individual can be influenced by the presence of 

others members of the group. It refers to the way a person behaves in a 

large or small group situation implementing positive and negative 

reactions. On one hand working in groups can be useful in the context of 

the framework. Otherwise, it can also generate negative behaviors. 

 

Even though of every inconvenient the group may have in which it 

has to be taken up positively, the fact of understanding the effectiveness 

that a group need to process and give precedence to the necessity of 

successful achievements to be taken as a major priority. 

 

Gitterman and Salmon (2009) stated: “Further work lead to the 

development of the concept of self-efficacy-belief in the ability to carry out 

a behavior affects whether that behavior is enacted” (p.45). A group 
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worker may always do a great job and cooperate for a common purpose. It 

takes time to understand the way a group needs to be, they always have 

to keep motivated and know the importance of making a great job for 

everyone’s benefit. Every feedback they receive would help them as a 

guide to improve the work done, this means that every opinion from every 

member of the group and also outside the group should be welcome. 

 

Working in groups can bring negative and positive behaviors which 

can be followed by stress. Members of the group should focus on having 

an assertive interaction at work, for the next time any member would be 

able to work in a group; he or she will approach more experience and a 

lower level of truth worth inmates. 

 

Working in small groups with the students of first year of 

Baccalaureate of the Cotopaxi Province Public High School could have 

negative effects due to their age, they do not take any responsibility of 

work, are not conscious of consequences and enjoy taking dangerous 

risks, in other words, they do not think in the future. 

 

However, it could be a positive effect whenever they are studious, 

conscious, responsible, dedicated, permitting the teacher guide to achieve 

the goals and have high expectations of the future, to be scholars one day. 

 

Every man belongs to one group at least, family, team sports, 

society, schools, is considered as commons groups where people are into. 

The instinct belongs to something that can also be observed in animals 

and plants.  Anyway, the meaning of group belongs to something that is 

completely natural for living beings. Group work leaders are the ones who 

guide the group to achieve the results settled beforehand. They have the 
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capacity to manage others having a broader vision to inspire team 

members for accomplishing tasks step by step. 

 

Leadership qualities pertain to students that are able to 

communicate and cooperate with others giving confidence while reaching 

goals. These students acquire activities and coordinate them to reach the 

goals at a stipulated time without any kind of inconvenience. And also, 

should be flexible and capable to sort out any setbacks that might be able 

to appear during the group work. 

 

From its beginning in planning and preparing for a group, through 

performing leadership functions in group sessions, and through post group 

processing and evaluation, group work leadership is guided by 

applications of best practice principles and the sound professional 

judgment of the group leader. Therefore, group counseling leaders always 

are confronted with variable conditions that demand real-time choices 

(Conyne, 2014, p.51). 

 

A great leader is strong enough to lead a group and direct activities. 

A leader knows how to make critical decisions to encourage the group and 

challenge the skills of every member for a more capable and interesting 

activity. He controls any anxiety or stress to keep motivating himself and 

the rest of the group.  

  

In the group of students whom this research takes place, some 

students with leadership abilities help their partners to join groups and 

orient them to be motivated and encouraged in order to fulfill tasks under 

the teacher guidance. 
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2.2.4. PSYCHOLOGICAL FOUNDATION 

Looking at Vygotsky’s theories, he states in his theory or 

Development Proximal Zone: 

When it was first shown that the capability of children with 

equal levels of mental development to learn under a 

teacher’s guidance varied to a high degree, it became 

apparent that those children were not mentally the same age 

and that the subsequent course of their learning would 

obviously different. This difference between twelve and eight, 

or between nine and eight, is what we call the zone of 

proximal development. It is the distance between the actual 

developmental level as determined by independent problem 

solving and the level of potential development as determined 

through problem solving under adult guidance or in 

collaboration with more capable peers (Vygotsky, 1997, p.6). 

 

The students who have the mental age according to the capacity of 

understanding to the teacher, help the other students giving them the 

accurate knowledge, therefore, the students learn by imitation, because 

this is a faculty only visible in the human being, not present in animals. 

 

Vygotsky’s internalization theory (1997) declares: 

The acquisition of language can provide a paradigm for the 

entire problem of relation between learning and 

development. Language arises initially as a means of 

communication between the child and the people in his 

environment. Only subsequently, upon conversion to internal 

speech, does it come to organize the child’s thought, that is, 

become an internal mental function (p. 7). 
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The students acquire the second language through communication. 

In fact, they internalize the knowledge to show it after, by understanding 

the language acquisition, and finally, share it and communicate it to other 

students. 

 

Vygotsky affirms also in his social interaction theory: 

A child first becomes able to subordinate her behavior to 

rules in group lay and only later does voluntary self-

regulation of behavior arise as an internal function. These 

individual examples illustrate a general developmental law 

for   the higher mental function that we feel can be applied in 

its entirety to children’s learning processes. We propose that 

an essential feature of learning is that it creates the zone of 

proximal development; that is, learning awakens a variety of 

internal developmental processes that are able to operate 

only when the child is interacting with people in his 

environment and in cooperation with his peers (Vygotsky, 

1997; p.8). 

 

 To manage behavior is one of the highest abilities individuals 

possess, According to this, the students learn to develop their social 

abilities and learning through mental processes that allow mental 

progression and learning. Consequently, students can increase the 

second language knowledge as much as they would like. 

 

Vygotsky (1997) manifests that “learning is not development; 

however, properly organized learning results in mental development and 

sets in motion a variety of developmental processes that would be 

impossible apart from learning” (p.8). Furthermore, learning and 

development are different processes that are integrated each other, but 
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does not have the same meaning. 

 

 According to the research provided, Vygotsky’s internalization 

theories concludes that external speech by communication is the most 

important part of learning, as it is a mediator to make possible the 

students’ inner speech to finally show knowledge. In fact, all tools to 

develop oral expression work within mental functions. 

 

The speaking skill includes all the processes of the four strategies 

of the English language acquisition, being the synthesis of diverse factors 

of the language approach. For this part, it is necessary to apply the 

constructivism, too, which is considered as the student’s self – discovery in 

the acknowledgment of acquiring the language by practicing and 

interacting with others, bringing into the benefits in psychological and 

sociological areas. 

 

Indeed, encouraging the students to speak at a low level of 

knowledge providing that the resources given in class according to the 

students’ level bring them comfort and psychological benefits. 

 

2.2.5. LINGUISTIC FOUNDATION 

A person is not conscious of what is acknowledging as language, 

but it is being aware of the learning process, when it is learning, because 

of the purpose indeed. As Krashen states, on his book Second language 

acquisition (2013), there are some "acquisition-learning hypothesis": 

Language is acquired subconsciously, being not aware of the knowledge 

that is kept in the brain. On the other hand, when we acquire language we 

learn, and that process is conscious, because we want to continue 

learning the language (Krashen, 2013). 
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Furthermore, the speaking skill acquisition is linked to the other three 

English skills: listening, reading and writing. Hence, the speaking skill 

study is the synthesis of what the student has approached as a result of 

these three skills, because they are not separated in real terms. 

 

Thus, the second language acquisition has to be within a conscious 

process in which the learner is the subject who permits to take advantage 

or not of the acquiring knowledge. In fact, the students learn and develop 

the appropriate skills of the second language because he has the intrinsic 

motivation to develop the learning process and after that, achieve the goal 

of having an accurate knowledge of the language. The development of 

speaking takes part in the acquisition of the language, and it is given in 

accordance of the learners’ age; this confirms that learning a second 

language through group work techniques is one of the best ways to make 

the students improve the English language speaking skill. 

 

Regarding linguists research did to understand how individuals 

learn languages, and study the complexes mechanism linguistics involves, 

many methods were created. According to Chomsky (1965), “in the 

technical sense, linguistic theory is mentalistic, since it is concerned with 

discovering a mental reality underlying actual behavior (p.2).  

 

He detemines that human being has an innate capacity of 

knowledge acquisition, regarding language as a permutant component 

throughout history, being cahnged by humans according their internal 

mental processes, structuring sentences and using the more acceptable 

ways to manifest ideas. 

 

He states that there exists a universal grammar referring that 
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languages belong to ancient times when only one language existed, 

diversifying them after and spreading in groups around the globe until 

now. Chomsky stated, that a second language is obtained by a brain 

device involved in the learning process who permits the conscious acquire 

of the language learning. He also mentions that the poor language 

acquisition obeys to a lack of stimulus; this means the students ought to 

practice the second language to improve skills to speak the English 

language as a second language acquisition.  

 

In fact, as first language acquisition is innate in children due to the 

environment around them, the second language acquisition needs to be 

more conscious and studied, depending on the environment the student is 

risen, as is growing in a Spanish language environment, he must be 

concerned to acquire knowledge by studying the English as a second 

language and practicing it. Therefore, students can develop skills to 

acquire oral expression skills as they are acquiring knowledge and put it 

into practice frequently. 

 

Accuracy and fluency are both related each other. Fluency is the 

ability to speak easily and quickly, produce a speech and be understood 

by its listeners. Rathvon (2004) stated that: “Word fluency measures 

assess the ability to generate words in response to a verbal stimulus as 

quickly as possible. In one format, the score is based on the number of 

words produced within a fixed amount of time” (p.108) This approach is 

similar to be related with what is called “good prosody” that is linguistic 

term that refers to the melody at the moment of speaking and the ability to 

express ideas quickly and without inconvenient. It can be said that only 

with the melody; people can refer and get into what another individual is 

trying to explain. 
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Another reason why people do not acquire the ability of fluent 

speaking is that as they do not have the necessary skills they do not keep 

motivating themselves in learning and engaging knowledge to improve 

their fluency, this has also become a serious problem that appears in 

person since they are children and that have not been fixed during the 

growth years. 

 

As Brown affirms: “While fluency may in many communicative 

language courses be an initial goal in language teaching, accuracy is 

achieved to some extent by allowing students to focus on the elements of 

phonology, grammar and discourse in their spoken output” (Brown, 2000, 

p. 168). 

 

The fluency of the language is one of the most important aspects in 

the English learning process, so that according to it, accuracy is taken 

more time to be developed, concerning the low or initial level students 

possess of vocabulary and grammar. 

 

 Vocabulary is also necessary while teaching speaking. At the 

moment of making an exposition the student would be able to speak fast 

and fluently without worrying and thinking about every word they could say 

because they would not have the problem of getting stocked because they 

do not remember an exactly word, instead they will go quickly to the next 

one. 

 

2.3. CONTEXT OF THE INVESTIGATION 

The research implies that the students of the first year of 

Baccalaureate class A–Accounting and B–Social of Province of Cotopaxi 

Public High School were having problems that included speaking skills, 
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also encountered an uncomfortable environment to develop group work 

techniques. Province of Cotopaxi High School is located in Guayaquil 

canton, Guayas province. It opened its doors for the first time on May 1st, 

1965, when its total population was 250 students; its founder principal was 

Vicente Quevedo Sánchez, B.A. Ed. The school had only the First year of 

Secondary, now called Eight year of Basic Education.    

 

On July 4th of 1965, the President of the Republic of Ecuador, 

Rodríguez Lara, General of the Army., ordered the creation of eight 

schools according to Official Registration No. 839, among which the 

Cotopaxi Province Public High School was included. In addition to, the 

main authorities were the following: Vicente Quevedo Chávez, B.A. Ed., 

Principal; Leticia Martínez Proaño, B.A. Ed., Vice-Principal, Luis Aguilera 

Fajardo, General Inspector. 

 

However, for ten years after the foundation of the school many 

teachers went through and moved to different locations, they continued 

improving thanks to the teachers’ support. Years later, the school added 

the afternoon and evening modality. At the moment, the principal in charge 

is Mr. Efrén Paladines Castellanos, B. Ed. (Lainez and Moncada, 2015). 

 

2.4. LEGAL FRAME 

Collecting legal basis to collect and perform the research of the 

present educative project, first it is necessary to acknowledge the 

definition of the Common European Framework and its purpose: 

The Common European Framework provides a common 

basis for the elaboration of language syllabuses, curriculum 

guidelines, examinations, textbooks, etc. across Europe. It 

describes in a comprehensive way what language learners 



  

 

44 

 

have to learn to do in order to use a language for 

communication and what knowledge and skills they have to 

develop so as to be able to act effectively. The description 

also covers the cultural context in which language is set. The 

Framework also defines levels of proficiency which allow 

learners’ progress to be measured at each stage of learning 

and on a life-long basis (Counsel of Europe, p.10). 

 

The Framework includes the description of ‘partial’ qualifications, 

appropriate when only a more restricted knowledge of a language is 

required (e.g. for understanding rather than speaking), or when a limited 

amount of time is available for the learning of a third or fourth language 

and more useful results can perhaps be attained by aiming at, say, 

recognition rather than recall skills. Giving formal recognition to such 

abilities will help to promote plurilingualism through the learning of a wider 

variety of European languages (CEF, p. 1, 2). 

 

According to Ecuador's Constitution of 2008, Chapter fourth: Rights 

of Communities, Peoples and Nationalities, Article 57, item 14, states: 

To develop, strengthen, and upgrade the intercultural 

bilingual education system, on the basis of criteria of quality, 

from early stimulation to higher levels of education, in 

conformity with cultural diversity, for the care and 

preservation of identities, in keeping with their own teaching 

and learning methodologies. A teaching career marked by 

dignity shall also be guaranteed. Administration of this 

system shall be collective and participatory, with rotation in 

time and space, based on community monitoring and 

accountability (Republic of Ecuador, 2016, p. 27). 
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The present educational project is in accordance with the 

regulations of the Constitution of the Republic of Ecuador, the University of 

Guayaquil requirements, and it is aligned with the educational  policies 

and procedures that the Cotopaxi Province Public High School requires. 
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CHAPTER III 

 

METHODOLOGY 

 

3.1. METHODOLOGY DESIGN 

 This research project has been done taking advantage of the field 

modality, due to the place the authors have chosen to make the research. 

It also applies different methods and techniques, such as bibliographic 

research, as for the information investigated in books, academic thesis 

and scientific papers in the internet. Therefore, it contains specific data 

collected through surveys and interviews, whereas quantitative and 

qualitative investigation took place. 

 

The research is quantitative due to the “collection of empirical 

information that is counted, weighed or measured and which by its nature 

always gives numbers as a result. The main objective of a quantitative 

investigation is to quantify the obtained data and make quantity results 

while measuring them according to different points of views in the 

presented research. 

 

The data result of the survey will serve to quantify statistical 

information and acknowledge the strengths and failures in the English 

language acquisition of the students of first Baccalaureate class A- 

Accounting of the previously mentioned public high school. 

  

Qualitative research is commonly known for the design of using 
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people in order to obtain results by evaluating their behavior or feelings of 

an issue. The results obtained in a qualitative investigation are descriptive 

and must be objective instead of predictive or uncertain. 

 

Both studies, quantitative and qualitative relate to each other. In 

fact, they are always looking for results by showing evidence 

complementing each other to give true and complete information in which 

the beneficiaries are the students. 

 

A method is a process used to develop, analyze, and diagnose 

problems based on the investigation. Various methods are used in a 

research, such as theoretical, which include deductive and inductive 

methods; and the mathematical statistical method, which involves the 

descriptive statistical method.  

 

Also, empirical techniques, that include observation, interview and 

survey are implemented. 

 

The way of this research was conducted through the deductive 

method, going from general to detailed data, by the explanation of 

concepts and hypotheses. In the other hand, the inducted method was 

also helpful through specific data such as surveys in order to state a 

general hypothesis and a proposal.  

 

 The research used descriptive statistics in the tabulation of the 

survey to analyze the lack of group work techniques and the poor 

speaking, using graphics, too. 
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The observation is an empirical technique consisting in describing 

and explaining the conduct and the facts of any event in reality. This 

technique helps the researcher to acquire the knowledge that will be 

applied in the development of the investigation. Through the observation it 

would be able to find the necessary questions and answers; thus, by using 

this method, the final conclusion should have been reached. 

 

Fourez (2006) states the following about observation: 

According to spontaneous vision that most of the people 

have of observation, this comes to things such as they are. 

Therefore, it is often said that observation must be faithful to 

reality and that the communication might obey to a passive 

observation, a pure receptive study (p. 26). 

 

The observation technique acknowledges the students’ weakness 

and strengths. Therefore, teachers will help students improve their 

abilities, by applying motivational strategies and creative activities in order 

to perform in a better classroom environment. The students of the 

mentioned high school were observed during their English classes finding 

out they didn’t use group work techniques nor the speaking skills. 

 

The interview is a meeting between two or more people (the 

researcher and the interviewee). The first executes some questions 

related to an academic institution to know what problems the institution 

demands, and based in this subject, the variables will be developed. 

 

The researcher and the interviewee should exchange ideas through 

questions and answers to reach mutual agreements, in which the 

beneficiaries will be the students. This interviewing method allows the 
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researcher to know and analyze the problems the students have in the 

English language. The aim of the interviewer will be to propose solutions 

in order to solve the problem. The research has an interview with the 

director of the English Department to ask her related questions to this 

topic. 

 

The survey is based in a questionnaire, whose questions are 

designated to a group of students. These questions are a collection of 

important data based in the current behavior, importance and 

development of the students. A survey is helpful to the researcher, due to 

the development of quick questions or evaluations. As a result, the final 

data will be analyzed in order to find out a solution of the stated problem. 

This survey will be applied to the students of the first Baccalaureate of the 

previously mentioned high school. 

 

The research has been done applying different types of research: 

field, descriptive, exploratory and bibliographic. 

 

The research has been done according to the field investigation, 

because it collects data to register it systematically and observe the 

phenomenon resulted in order to find a solution to the problem. The field 

investigation collects in real time the data gathered of the variables, which 

are group work techniques and the speaking skill.  

 

This research is descriptive because it describes the participants of 

the project, the place where the investigation has been realized and every 

issue that takes place within itself. It does not describe how the situation 

occurred or in how many possible ways it could be taken in place, but 

reveals the facts in a specific way and using objective and clear 
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explanation of the descriptive investigation. The descriptive analysis helps 

the student to make the most efficient and analytical research. 

 

The present research is exploratory because there has been a 

detailed inspection of the objective of the study, which was supported by 

the observation to solve the problem based in the development of group 

work techniques and speaking skills. 

 

 The principal object for an exploratory investigation is to choose the 

appropriate survey to know what are the weaknesses and strengths in 

students. The first year of Baccalaureate students class A-Accounting and 

B-Social of the mentioned high school were analyzed through the survey 

aimed to the students, whose hypotheses were done with the gathered 

information. 

 

The research has been done accordingly to the bibliographic 

investigation because it provides every source that have been used in any 

subject of the investigation such as books, internet websites, articles, 

documents and other kinds of methods that can be used to obtain 

information. 

 

The written information of authors is gathered the data with the 

purpose to place it in order. This bibliographic research project will be 

properly used to make references of the authors this research has been 

taken from. All bibliographic data collected in the bibliographic 

investigation will help researchers to obtain valuable information about 

studies in different sources, such as magazines, books, newspapers, 

surveys, interviews, etc. 
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Population is the group of people that were already chosen to 

represent a specific method of investigation, in which, every individual 

observed and tested in order to get a final conclusion. 

 

According to Goetz and Lecompte (1988): 

It is conceived to the population of a qualitative study as the set of 

respondents or participants with the same potential, delimited 

through relevant judgment with the object of determining the limits 

of the phenomena. The sampling, in accordance to some authors, 

consists in choosing the mentioned population and a little part that 

could represent it in an adequate form (p.138). 

 

The population carried out in Cotopaxi Province Public High School 

is 610, including teachers and the principal. Hence, the sample presented 

belongs to the first year of Baccalaureate class A–Accounting and class 

B–Social of the public high school. 

 
Chart # 2  
 

Population 

Source: Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

A sample indicates a small part of the universe or total population in 

which the research has been made. It is also covered through 

observations, survey, interview, field research, etc. Depending on the 

problem, this will be analyzed with the corresponding method. 

DETAILS QUANTITY 

Principal 1 

English Teachers 4 

Students 605 

Total 610 
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In general terms, a sample is a more or less large part, but 

representative of a group or population whose characteristics 

must be reproduced as closely as possible. Scientifically, the 

samples are part of a set population methodically selected 

which is subjected to certain statistical tests to infer results 

on the entire universe investigated (Hernandez, 2001, 

p.127). 

 

The formula to calculate the sample population size is: 

                                                            z
2
 x p(1-p) 

                          e
2

__________ 

                           1 + (z
2
 x p(1-p)) 

                 e
2
N 

Thus, size of Population = N | Margin of error = e | punctuation z = z 

 

Chart # 3  
 

Sample 
 

Source: Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 
 
 
 
 
 
 
 
 
 
 
 
 
 

DETAILS QUANTITY 

English teachers 1 

Students 86 

Total 87 
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3.2. OPERATIONALIZATION OF VARIABLES 

Chart # 4 
 

Operationalization of the variables 

Source: Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

VARIABLES DIMENSIONS INDICATORS 

Independent 

variable 

 

 

Group work 

techniques 

Group work 

Communication 

Motivation 

Group-Behavior 

Leadership 

 

Characteristics 

 

Learning experience 

Shared responsibilities 

Solving problems 

Communication and cooperation 

Types 

Collaborative 

Cooperative 

Team-based learning 

Problem-based learning 

Strategies 
Cooperative learning strategies 

Collaborative learning strategies 

Dependent 

Variable 

 

Speaking 

Qualities 

Fluency 

Fluency in learning a language 

Vocabulary 

Body Language 

Techniques 

Focused debate 

Role play 

Oral exams 

Group work 
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3.3. THE IMPLEMENTATION OF ANALYSIS AND SYNTHESIS 

The analysis and synthesis refer to intuitive things to objects of 

concepts. Things of intuition are entities in state of existence, singular and 

concrete: now they are accessible to an empirical intuition, through 

sensations, now offered to a pure, mathematical intuition: time and space, 

pure, real or fictional, but unique. Instead of it, objects are always things in 

an abstraction state, therefore, universal (Palacios, 2013).  

 

 This educational research works as an aid for teachers and 

students to learn how to speak the English language through the 

implementing of group work techniques. It also serves as a guide for 

teachers in order to manage group work learning activities for the 

students’ performance and creativity or to reach difficult tasks in the 

English language learning process. Teachers should implement policies 

and procedures for effective classroom management that include values, 

respect and good manners.  
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3.4. ANALYSIS AND INTERPRETATION OF DATA 

3.4.1. SURVEY FOR STUDENTS 

Chart # 5 
 

1. I have problems learning the English language. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 37 43,02% 

Agree 19 22,09% 

Neither agree nor disagree 21 24,42% 

Disagree 4 4,65% 

Strongly disagree 5 5,81% 

Total 86 100,00% 
Source: Cotopaxi Province Public High School     
Authors: Denisse Anchundia and Norma Ortega 

 

  

Graphic # 1 
 

 
Source:  Chart # 5 
Researchers:  Denisse Anchundia and Norma Ortega 

 

COMMENT: The majority of the students recognize their poor knowledge 

of the English language, being a minor percentage the students who do 

not have problems with it, in which the thesis supports in a way to help 

them through a teaching manual.  

Strongly 
agree 
43% 

Agree 
22% 

Neither agree 
nor disagree 

24% 

Disagree 
5% 

Strongly 
disagree 

6% 

1. I have problems learning the English 
language 
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Chart # 6 
 

2. I do not gather with my classmates to learn the English language. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 62 72,09% 

Agree 9 10,47% 

Neither agree nor disagree 6 6,98% 

Disagree 5 5,81% 

Strongly disagree 4 4,65% 

Total 86 100,00% 
Source: Cotopaxi Province Public High School     
Authors: Denisse Anchundia and Norma Ortega 

 
 
Graphic # 2 

 

 

 

 

 

 

 
 

Source:  Chart # 6 
Researchers: Denisse Anchundia and Norma Ortega 

 

COMMENT: The 72% of the students confirmed that the teacher does not 

use group work techniques in the class; some students did not agree with 

the statement, probably because they remember the teacher gathered 

them a few times in a group activity. This means that the students would 

feel better in a new environment doing group work techniques. 

 

 

Strongly 
agree 
72% 

Agree 
10% 

Neither agree 
nor disagree 

7% 

Disagree 
6% 

Strongly 
disagree 

5% 

2. I don’t gather with my classmates to learn 
the English language  
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Chart # 7 
 

3. English Language classes are boring. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 23 26,74% 

Agree 15 17,44% 

Neither agree nor disagree 22 25,58% 

Disagree 14 16,28% 

Strongly disagree 12 13,95% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

 

Graphic # 3 

 

 
Source:  Chart # 7 
Researchers: Denisse Anchundia and Norma Ortega  

 

COMMENT: Most of the students do not think the English classes are 

boring, but feel indifferent to it, due to the same traditional patterns of 

teaching followed most of the time, but not using students interchanging 

English language skills one another into groups. 

 

Strongly 
agree 
27% 

Agree 
17% 

Neither 
agree nor 
disagree 

26% 

Disagree 
16% 

Strongly 
disagree 

14% 

3. English language classes are boring 
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Chart # 8 

 
4. I feel comfortable when I gather with my classmates to practice the 
English language. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 47 54,65% 

Agree 16 18,60% 

Neither agree nor disagree 14 16,28% 

Disagree 4 4,65% 

Strongly disagree 5 5,81% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 
 

Graphic # 4 

 

 

Source:  Chart # 8 
Researchers: Denisse Anchundia and Norma Ortega  

 

COMMENT: The majority of the students strongly agreed that they feel 

comfortable when gathered in a group to practice the English language; in 

the other hand, a minor percentage of the students feel uncomfortable with 

this idea, perhaps they have had a bad experience with it in the past for a 

non-correct procedure of group work techniques, followed by either the 

teacher or the students. 

Strongly agree 
55% 

Agree 
18% 

Neither agree 
nor disagree 

16% 

Disagree 
5% 

Strongly 
disagree 

6% 

4. I feel comfortable when I gather with my 
classmates to practice the English Language 
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Chart # 9 
 

5. I do not practice spoken English through games or contests in the 
class. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 39 45,35% 

Agree 17 19,77% 

Neither agree nor disagree 12 13,95% 

Disagree 5 5,81% 

Strongly disagree 13 15,12% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

 

Graphic # 5   
 

 

 

 

 

 

 

 

 

 
 
 

Source:  Chart # 9 
Researchers: Denisse Anchundia and Norma Ortega 

 

COMMENT: A high percentage of the students agreed that the teacher 

does not do any game or contest in the English class, probably because of 

too much content to give throughout the year. There are a minor 

percentage of students that affirm the teacher used to work with them in 

games.  

 

Strongly agree 
45% 

Agree 
20% 

Neither agree 
nor disagree 

14% 

Disagree 
6% 

Strongly 
disagree 

15% 

5. I do not practice spoken English through 
games or contests in the class 
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Chart # 10 
 

6. I do not speak English. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 45 52,33% 

Agree 19 22,09% 

Neither agree nor disagree 13 15,12% 

Disagree 4 4,65% 

Strongly disagree 5 5,81% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

 

Graphic # 6  
 

 
Source:  Chart # 10 
Researchers: Denisse Anchundia and Norma Ortega 

 

 

COMMENT: A consistent group of the students agreed that they do not 

speak the English language, recognizing the poor background received 

during the last years of school. This statement confirms the students need 

speaking activities that must be introduced into the class. 
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52% 

Agree 
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Neither agree 
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6. I do not speak English 
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Chart # 11 
 
7. I rarely do activities in order to speak English. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 70 81,40% 

Agree 5 5,81% 

Neither agree nor disagree 4 4,65% 

Disagree 4 4,65% 

Strongly disagree 3 3,49% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

 

Graphic # 7 
 

 
Source:  Chart # 11 
Researchers: Denisse Anchundia and Norma Ortega 

 

COMMENT: The majority of the students strongly agree that they rarely do 

speaking activities in English during classes, confirming the students need 

a teaching guide with speaking activities to fill up the lack of speaking 

skills. 
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7. I rarely do activities in order to speak english 
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Chart # 12 
 

8. I do not like to speak English in front of the class. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 68 79,07% 

Agree 8 9,30% 

Neither agree nor disagree 3 3,49% 

Disagree 3 3,49% 

Strongly disagree 4 4,65% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

Graphic # 8 

 

 
Source:  Chart # 12 
Researchers: Denisse Anchundia and Norma Ortega 

 

COMMENT: Almost the whole class affirms they dislike speaking in 

English in front of the class, because they do not know the language nor 

the correct pronunciation of the words or how to proceed when presenting 

a topic in the foreign language. Thus, they feel afraid to fail. 
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8. I do not like to speak english in front of the 
class 
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Chart # 13 
 

9. I would like to learn how to pronounce the words in the English 
language correctly. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 47 54,65% 

Agree 11 12,79% 

Neither agree nor disagree 16 18,60% 

Disagree 5 5,81% 

Strongly disagree 7 8,14% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia; Norma Ortega 

 

 

Graphic # 9 
 

 
Source:  Chart # 13 
Researchers: Denisse Anchundia and Norma Ortega 

 

COMMENT: Most of the students would like to learn how to pronounce the 

words in the correct way, appearing a group of students who are not 

interested in learning the language, probably for the poor motivation. 
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Chart # 14 
 

10. I would like to learn how to speak short sentences in English by 
practicing within a group in the class. 

CATEGORY STUDENTS PERCENTAGE 

Strongly agree 67 77,91% 

Agree 12 13,95% 

Neither agree nor disagree 3 3,49% 

Disagree 2 2,33% 

Strongly disagree 2 2,33% 

Total 86 100,00% 
Source:  Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

 

 

Graphic # 10 

 

 
Source:  Chart # 14 
Researchers: Denisse Anchundia and Norma Ortega 

 

COMMENT: The majority of the students strongly agreed that they would 

like to learn how to speak short sentences in the English language in class 

with a group of classmates, which indicates they prefer working in groups 

to learn how to speak English than to be in a traditional class. A minority of 

students did not agree, probably because they feel better working alone or 

they do not like to gather in groups. 
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3.5. SURVEY PATTERN ACCORDING TO THE LIKERT SCALE 

Chart # 15 

Survey 
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1 I have problems learning the English language. 37 19 21 4 5 86 

2 
I don’t gather with my classmates to learn the 
English language. 

62 9 6 5 4 86 

3 English language classes are boring. 23 15 22 14 12 86 

4 
I don’t gather with my classmates to learn the 
English language. 

47 16 14 4 5 86 

5 
I do not practice spoken English through games or 
contests in the class. 

39 17 12 5 13 86 

6 I do not speak English. 45 19 13 4 5 86 

7 I rarely do activities in order to speak English. 70 5 4 4 3 86 

8 I do not like to speak English in front of the class. 68 8 3 3 4 86 

9 
I would like to learn how to pronounce the words in 
the English language correctly. 

47 11 16 5 7 86 

10 
I would like to learn how to speak short sentences 
in English by practicing within a group in the class. 

67 12 3 2 2 86 

Source: Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 
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3.6. INTERVIEW WITH THE ENGLISH TEACHER LCDA. FANNY 

CHAMBA TENEMAZA, DIRECTOR OF THE ENGLISH DEPARTMENT 

IN THE MORNING PROGRAM OF COTOPAXI PROVINCE PUBLIC 

HIGH SCHOOL 

 

QUESTION 1: Why are the students demotivated in the English language 

learning? 

They feel demotivated due to the lack of appropriate teaching 

resources to the English language learning process.  There are also 

students with personal problems, therefore, some of them do not feel 

capable of completely developing in the classroom. 

 

QUESTION 2: Do you consider cooperative and collaborative learning are 

efficient tools to improve students’ performance in the English language? 

Of course, it does, because it helps develop social skills and 

motivate them to develop their capacities in the language. 

 

QUESTION 3: Do you think vocabulary, listening and reading are 

essential to develop the speaking skills? 

It is essential to work with all skills to develop oral expression, due 

to the fact that speaking has to be implemented hand to hand with the 

other skills. 

 

QUESTION 4: Is it possible that students work cooperatively and 

collaboratively? What are the conditions for it? 

It is impossible to work in groups with no commitment and let all 

responsibility and work only to one team member. Most of the time, that is 

what students want to do. Working with commitment and solidarity are 

indispensable when the students work in groups, also sharing 

responsibility and solidarity are part of an efficient job. All students must 
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participate and work within cooperation and participation one another. 

 

QUESTION 5: Do you practice any group work activities with your 

students? 

No, I do not practice any group activities with my students, because 

of the lack of comprehension of the English language, and their behavior. 

 

QUESTION 6: Do you implement any didactic materials for group work 

activities to enhance their speaking skills? 

No, I do not. The English teacher must follow the book to fulfill the 

annual planning according to the educational curriculum, and the students 

do not have any backgrounds in the level they are in, so they cannot 

speak. 

 

QUESTION 7: Why do you think your students cannot learn how to speak 

English according to level they are in? 

Because they do not have enough knowledge in the English 

language learning process, due to lack of motivation; there are also 

students with bad habits, vices and improper behavior. 

 

QUESTION 8: Do you think that the students should apply certain rules 

and regulations in class due to behavior, in order to do group work 

activities to achieve basic speaking skills?  

Yes, I do. Students should apply a process to accomplish tasks in 

class that is why they need to control time, behavior, and motivation, and 

to try to continue learning with their peers, so they can help each other in 

their speaking learning skills. 
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3.7. OBSERVATION SHEET 

 
Chart # 16 
 

Observation sheet 

Observation sheet 

No. Observations Always Usually Sometimes Rarely Never 

1 
Students have difficulty when speaking 
independently. 

X         

2 
While working in teams students improve 
their motivation towards speaking. 

  X       

3 
The teacher often uses team work to 
improve speaking. 

        X 

4 
The students are in the proper level of 
speaking according to the class. 

      X   

5 Students practice speaking skills in class.       X   

Source: Cotopaxi Province Public High School 
Researchers: Denisse Anchundia and Norma Ortega 

According to the observation done in the two groups, A and B, the 

students have problems with their speaking skills in general, showing 

shyness and lack of confidence, this is because most of them do not have 

taken classes in elementary school and were recently learning in a proper 

way. But they showed motivation when they worked in teams during 

observation, and they learn short sentences in the English language while 

using the didactic material. 

 

3.8. CONCLUSIONS 

After the observation, survey and an interview with the Director of 

the English Department, in which the topic involved were the variables of 

the research: the use of group work techniques and the speaking skill, it 

was found that most of the students showed lack of abilities in these two 

variables, which are in detail: 

a) The inappropriate use of group work activities; 

b) The inadequate environment to develop classes;  

c) The shortage of teaching resources to implement in the classroom. 
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d) The students have not developed the speaking level according to the 

level of instruction, which is first of baccalaureate.  

e) The students recognized that group work help developing speaking. 

f) The teachers do not have didactical documents to orient them in doing 

group work activities.  

   

However, one of the most remarkable necessities of the students is 

to develop the speaking skills; thus, through group work activities 

implementation they are going to set up this goal. As perceived in the 

survey and the interview, most of the students are interested in acquiring 

speaking skills. Therefore, the motivation would rise after the way of 

setting up classes and rules and regulations to follow. Thus the didactic 

guide for group work techniques, designed as the proposal of this 

research, will be a useful tool to develop speaking. 

 

3.9. RECOMMENDATIONS 

Regarding that the children’s brain is more adaptable and easier to 

learn than adults´ ones, it means that young students are prompt to 

acquire a second language faster and more efficiently. Some 

recommendations are:  

a) It is essential to implement students’ speaking activities to reach to the 

adequate instruction’s level (first of baccalaureate). 

b) To design group work techniques activities. 

c) To elaborate a didactic teaching guide for teachers and students to 

have a supporting material.   

 

Through motivation the teacher should notice the consequences of 

having a good level of spoken English in order to be more efficient in the 



  

 

70 

 

English classes or for the fact of being successful in the future. In addition 

to, the students have to learn and practice English with fluency; hence, it 

involves a better performance of the language in the classroom now and in 

the future, when they will be graduated from high school and studying at 

university. 

  

For optimal implementation, teachers should be assessed of how to 

manage group work activities and policies developed in the classroom. 

This will help students to develop group work activities and social skills 

while learning to speak and have small talks in the language.  

 

Students should apply the qualities and techniques of speaking 

provided that the knowledge given by the teacher is accurate and 

disposable. The institution should provide educational tools and resources 

such as laboratories, comfortable classrooms for team working, in order to 

impart adequate classes and achieve successful results. 
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CHAPTER IV  

 

THE PROPOSAL 

4.1. TITLE: Design of a teaching guide based on group work techniques 

to develop oral expression. 

 

4.2. JUSTIFICATION 

The proposal points out a variety of strategies to keep on better 

ways to develop students´ speaking skills of the English Language. 

 

Group work techniques are one of the most important activities of 

teaching techniques to ensure and share knowledge among students 

which helps them in confidence, social skills, discipline, commitment, etc., 

apart from the improvement of the speaking skill.  

 

 As the Common European Framework states, to be a graduate 

from any institute the student must have a B1 level, by means to have 

acquired and possess an intermediate level, therefore it refers to have 

some kind of fluency of the English language (Counsil of Europe, 2002; 

Counsil of Europe, 2002). 

 

 Due to the global environment, we actually live, students urge to 

acquire the oral expression of English language in order to speak and 

communicate correctly. Hence, the proposal connects cooperative and 

collaborative group work activities to enhance speaking. 
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4.3. OBJECTIVES  

GENERAL OBJECTIVE 

 To train teachers and students in group work techniques through a 

teaching guide in order to improve the student´s speaking skill. 

 

SPECIFIC OBJECTIVES 

1. To improve teacher´s knowledge and skills on group work 

techniques to be applied while teaching speaking.  

2. To strengthen the speaking skill by using group work activities. 

3. To encourage students to work in groups to practice speaking 

techniques. 

4. To motivate students to improve speaking. 

 

4.4. THEORETICAL FOUNDATION 

According to the didactical science, this thesis is sustained by 

group work, in which cooperative and collaborative learning help students 

learn and reinforce knowledge (Millis, 2010) in order to help the students 

improving speaking through speaking activities, i.e. Focused debate, Role 

play and Oral exams (Freeley and Steinberg, 2009). 

 

Another factor is communication (Starak, 2012) for effectively group 

interaction. Besides, both cooperative and collaborative learning go 

accompanied by four essential principles, such as positive 

interdependence, individual accountability, equal participation, and 

simultaneous interaction. (Grundman, 2002).  
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From the pedagogical science, this research is based on the 

constructivism (Maslow, 1943; Brown, 2000) because students will be 

motivated to create their own new knowledge based on their experiences 

and context. It is also related to creating a confident and comfortable 

environment in order the students and teachers to improve learning and 

communicate in the English language. (Brown, 2000). 

 

Concerning the psychological sciences, this thesis is supported 

by the “Zone of Proximal Development” and the “Internalization” theories 

(Vygotsky, 1997) because the students will learn with the help of others, 

and complete the learning process first internally before acquiring the 

knowledge and share it to the group work. 

 

 From the sociological sciences, the research is based in the self-

efficacy-belief (Gitterman and Salmon, 2009), because the students while 

working in teams might always perform the task in the best way, as they 

work in groups for a purpose. 

 

 From the linguistic science, this thesis is supported in the 

"acquisition-learning hypothesis" (Krashen, 2013), as the language is 

acquired subconsciously, but the learning process of the language is 

acquired consciously. It is also supported in the theory that “linguistic is 

mentalistic” (Chomsky, 1965), because of the innate capacity of 

knowledge acquisition the human being has. 

 

4.5. FEASIBILITY OF ITS APPLICATION 

 This application of the proposal is feasible because it has allowed 

the design and preparation of the teaching guide in an objective manner. 

Students were able to learn and develop skills through communicative 
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group work activities to develop the speaking skill, by means of how to 

express in the English language through cooperative and collaborative 

learning activities, which increase speaking skills.  

 

There was the cooperation of the authorities of the high school to 

be the project reliable. Therefore, the results were favorable for students 

and teachers of the mentioned high school. 

 

4.5.1.  FINANCIAL FEASIBILITY 

 To carry out the implementation of the proposal the following 

resources were used: worksheets, photocopies, printings, markers, cyber 

café, laptop, whiteboard, pencils, and transport, the total price of the 

project has been USD 800.00 

 

4.5.2.  TECHNICAL FEASIBILITY 

The teaching guide aimed to teachers and students does not 

require any type of technological appliances to carry on the classes to help 

the students to accomplish the development of the speaking skill. 

 

4.5.3.  HUMAN RESOURCES 

 The Cotopaxi Province Public High School is composed of one 

principal and four English teachers, whose members collaborated with this 

research that will benefit students at school. The authorities were as 

follows: 

 Director 

 Teachers 

 Students 

 Parents 
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4.6. DESCRIPTION OF THE PROPOSAL 

The proposal of the educative project has been made for the first 

year A-Accounting and B-Social of Cotopaxi Province Public High School 

of group work techniques, in which the theme is: Design of a teaching 

guide based on group work techniques to improve the speaking skill. This 

teaching guide is designed for English teachers and students, in order to 

manage group works and enjoy teaching and learning with recreational 

and creative activities of group work to develop the speaking skill, and 

make the students speak in class. These activities are divided in two 

groups: 

Cooperative group work activities; and Collaborative group work 

activities. 

By the application of the teaching guide, the students will acquire 

speaking skills according to the stage the students are in, which is a 

beginning level – A1.  The proposal has been made for teachers on how to 

manage students in group works creating a good environment in the 

classroom; and to students in order to follow instructions by working 

cooperatively and collaboratively, with the motivation that commits them to 

wonder learning by developing social skills, hence the social and 

interpersonal intelligence. 

 

Cooperative learning activities 

The cooperative learning activities include four activities such as 

Information gap; Numbered heads together; the Interview and 

Brainstorming. Each activity contains: a definition, teacher’s instructions, 

an example, an activity for the students, students’ instructions, student A 

and B instructions, a teacher’s rubric, and a student’s report. 
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Collaborative learning activities 

The collaborative learning activities include five activities such as 

Think-Pair-Share, Role play, Jigsaw, Phillips 66. Each activity contains: a 

definition, teacher’s instructions, an example, an activity for the students 

that include the students’ instructions, a sample with possible topics to 

research. A teacher’s rubric and a student’s report is placed at the end of 

the proposal. 

 

4.7. CONCLUSION 

In conclusion, it could be proved that the students of the first year of 

Baccalaureate, classes A-Accounting and B-Social of Cotopaxi Province 

High School possess lack of knowledge in the English language, 

concerning the absence of group work techniques, which include 

cooperative and collaborative learning activities, and the lack of speaking 

skills to communicate fluently in the English language. Therefore, the 

improvement of these variables will make the students a little more 

proficient in the English language. 

 

According to the observation done in class, the teaching guide 

designed for them fitted the level they are studying, as the vocabulary and 

structure of the sentences, as well as they contain a basic level of 

speaking, but according to the level of first baccalaureate.  
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VINCULATION WITH THE SOCIETY CERTIFICATE 
ORTEGA HEREDIA NORMA UBALDINA 
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA: LENGUAS Y LINGÜÍSTICA 

 
INSTRUMENTS OF THE INVESTIGATION 

 
SURVEY AIMED TO THE STUDENTS 

 

Objective: To know the importance of oral expression improvement.  
Specific Information: Write an X on the alternative you consider appropriate 

according to each affirmation. 

No. STATEMENTS 

1 2 3 4 5 

S
T

R
O

N
G

L
Y

 

A
G

R
E

E
 

A
G

R
E

E
 

N
E

IT
H

E
R

 A
G

R
E

E
 

N
O

R
 D

IS
A

G
R

E
E

 

D
IS

A
G

R
E

E
 

S
T

R
O

N
G

L
Y

 

D
IS

A
G

R
E

E
 

1 I have problems learning the English language.      

2 I don’t gather with my classmates to learn the English language.      

3 English language classes are boring.      

4 
I feel comfortable when I gather with my classmates to practice the 
English language. 

     

5 
I do not practice spoken English through games or contests in the 
class. 

     

6 I do not speak English.      

7 I rarely do activities in order to speak English.      

8 I do not like to speak English in front of the class.      

9 
I would like to learn how to pronounce the words in the English 
language correctly. 

     

10 
I would like to learn how to speak short sentences in English by 
practicing within a group in the class. 
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA: LENGUAS Y LINGÜÍSTICA 

 
ENCUESTA DIRIGIDA A LOS ESTUDIANTES 

 
Objetivo: Determinar el uso de actividades grupales en el aula y el nivel de Inglés 
hablado de los estudiantes.  
Information específica: Señale con una X en la alternativa que usted considere 

apropiada en cada enunciado. 

No. STATEMENTS 

1 2 3 4 5 

S
T

R
O

N
G

L
Y

 

A
G

R
E

E
 

A
G

R
E

E
 

N
E

IT
H

E
R

 A
G

R
E

E
 

N
O

R
 D

IS
A

G
R

E
E

 

D
IS

A
G

R
E

E
 

S
T

R
O

N
G

L
Y

 

D
IS

A
G

R
E

E
 

1 Tengo problemas en el aprendizaje del idioma inglés.      

2 No me reúno con mis compañeros para aprender el idioma inglés      

3 Las clases de inglés son aburridas.      

4 
Me siento cómoda cuando me reúno con mis compañeros para 
practicar Inglés. 

     

5 No practico inglés hablado mediante juegos o concursos en clase.      

6 No hablo inglés.      

7 Raramente realizo actividades para hablar en inglés.      

8 No me gusta hablar en inglés en frente de la clase.      

9 
Me gustaría aprender cómo pronunciar las palabras en inglés 
correctamente. 

     

10 
Me gustaría aprender a hablar oraciones cortas en inglés 
practicando en grupo en clase. 
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA: LENGUAS Y LINGÜÍSTICA 

 

OBSERVATION SHEET 

 

Observation sheet 

No. Observations Always Usually Sometimes Rarely Never 

1 
Students have difficulty when speaking 
independently. 

X         

2 
While working in teams students improve their 
motivation toward speaking. 

  X       

3 
The teacher often uses team work to improve 
speaking. 

        X 

4 
The students are in the proper level of speaking 
according to the class. 

      X   

5 Students practice speaking skills in class.       X   
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA: LENGUAS Y LINGÜÍSTICA 

 

INTERVIEW WITH MRS. FANNY CHAMBA, LCDA. ED. 
DIRECTOR OF THE ENGLISH DEPARTMENT OT THE COTOPAXI 

HIGH SCHOOL 
 

QUESTION 1: Why are the students demotivated in the English language learning? 

They feel demotivated due to the lack of appropriate teaching resources to the 

English language learning process.  There are also students with personal problems, 

therefore, the some of them do not feel capable of completely develop in the 

classroom. 

 

QUESTION 2: Do you consider cooperative and collaborative learning are efficient 

tools to improve students’ performance in the English language? 

Of course, it does, because it helps develop social skills and motivate them to 

develop their capacities in the language. 

 

QUESTION 3: Do you think vocabulary, listening and reading are essential to 

develop the speaking skills? 

It is essential to work with all skills to develop oral expression, due to any 

languages has to be implemented hand in hand with the other skills. 

 

QUESTION 4: Is it possible that students work cooperatively and collaboratively? 

What are the conditions for it? 

It is impossible to work in groups with no commitment and let all responsibility 

and work only to one team member. Most of the time, that is what students want to 

do. Working with commitment and solidarity are indispensable when the students 
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work in groups, also sharing responsibility and solidarity are part of an efficient job. 

All students must participate and work within cooperation and participation one 

another. 

 

QUESTION 5: Do you practice any group work activities with your students? 

No, I do not practice any group activities with my students, because of the 

lack of comprehension of the English language, and their behavior. 

 

QUESTION 6: Do you implement any didactic materials for group work activities to 

enhance their speaking skills? 

No, I do not. The English teacher must follow the book to fulfill the annual 

planning according to the Educational curriculum, and the students do not have any 

backgrounds in the level they are in, so they cannot speak. 

 

QUESTION 7: Why do you think your students cannot learn how to speak English 

according to level they are in? 

Because they do not have enough knowledge in the English language 

learning process, due to lack of motivation; there are also students with bad habits, 

vices and improper behavior. 

 

QUESTION 8: Do you think that the students should apply certain rules and 

regulations in class due to behavior, in order to do group work activities to achieve 

basic speaking skills?  

Yes, I do. Students should apply a process to accomplish tasks in class that is 

why they need to control time, behavior, and motivation, and to try to continue 

learning with their peers, so they can help each other in their speaking learning skills. 
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PROLOGUE 

 

This research is a gathering of resources containing group work techniques, 

which consists on cooperative and collaborative activities aimed for teachers to 

assist students in order to improve their speaking skill, focused to develop a creative 

and reliable environment for the students to acquire the speaking skill, motivating 

them to lose the fear to speak in front of their peers, the classroom and the teacher.  

The teaching guide provides explanations in each activity and other possible 

topics to cover in the same activity, which is designed according to the level of the 

students. It provides also rubrics to evaluate the students and surveys to explore the 

students’ attitudes to these activities.  

The teaching guide results after a research of how to work with a big amount 

of students, implementing useful resources as reinforcing material to help them in 

useful phrases to communicate in a daily life. 
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COOPERATIVE AND COLLABORATIVE LEARNING 

 

Cooperative learning is a way to 

construct different types of 

knowledge in order to interact 

among peers and teacher 

working as a commitment and 

collaboration (Pujolás, Lago, 

Naranjo, Pedragosa, Riera, 

Soldevila, Olmo, Rodrigo, 2010).  

 In addition to, this 

teaching guide has been 

prepared especially for the first 

high school, section A-

Accounting of Cotopaxi Province 

Public High School, to help them increase the speaking skill1.  

 This teaching guide has been done looking up the physical environment of the 

school. Therefore, it was structured according to the characteristics below: 

Number of students: 40 

Group members: 2 to 4, depending on the group work activities. 

Classroom’s group number: 10 to 20, depending on the group work activity. 

Organizing groups: The teacher organizes the teamwork considering the students’ 

skills and attitudes in the classroom. 

 

Group roles 

  Leader: 1    Scribe:  1                Time keeper: 1 

 

 

 

 

 
Figure No 3    Figure No 4 Figure No 5 

 Figure No 2 
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Traditional classroom             Group Work classroom 

 

  

   

  

  

 

 

 

 

 

 

 

 

 

 

 

Figure No 6 Figure No 7 
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Cooperative Learning Activities 

Activity n° 1 

 INFORMATION GAP

The information gap activity is based 

on a development whereas students 

lack the data; they must complete an 

assignment.  

For example: The student A has 

information about films at the local 

cinema, names missing, while 

student B possesses the same 

information with different 

information missing. Both 

students will complete the task by 

helping each other. 

 

Instructions 

1. The teacher must assign two students to complete a detailed 

orientated task. 

2. Both students must read the detailed information together, helping 

each other with the missing information. 

3. To conclude, student A asks and student B answers, then the 

opposite1.  

 

Example of Information Gap activity 

Information exchange 

Student A: Look at the information about films at the local cinema. Listen to your 

partner’s questions and use the information to answer them. 

Student B: Look at the information about films at the local cinema and ask your 

partner questions to find out more about the films 
2. 
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Transcript:  

Examiner: So, you’re planning a trip to the cinema together. You’ve got some 

information about films but your information’s not complete. Ask your partner to find 

out the missing information. Then, discuss together which films you’d like to see and 

choose a film to go and see together. 

…… 

Kelvin: So, the first film is Karemon but I don’t know the show times for it. So what 

… 

Melissa: Let me see, it’s at one o’clock in the afternoon and 6:30.  

Kelvin: So, what is the ticket price for adults? 

Melissa: It’s 80 dollars.  

Kelvin: And the next one is Mr and Mrs Jones. So, what secret do they have? 

Melissa: They are both international spies. 

Kelvin: International spies, wow! And the third one is My Dog, Spot. So, what kind of 

film is it? 

Melissa: It’s a comedy. 

Kelvin: Comedy. And the next is Robot 2075. So, what has the robot done? 

Melissa: The robot has taken over the world. 

Kelvin: Taken over the world, wow. And the ticket price? 

Melissa: The ticket price is 75 dollars. 

Kelvin: 75 dollars. 

Melissa: It’s my turn. I would like to know what kind of film Forever is. 

Kelvin: It’s a romance film. 

Melissa: I see. How about War Games 3D? I would like to know what the man does. 

Kelvin: As you know, his country’s under attack so he has to fight and save his 

country.  

Melissa: He’s very brave. For King Robert V, I want to know, what does this film 

show? 

Kelvin: It shows how King Robert V became England’s greatest king. 

Melissa: I see, and what’s the ticket price of the film? 

Kelvin: It is 80 dollars for adults and 40 dollars for under 12s. 
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Melissa: Thank you, and also for the Midnight Moon, what kind of film is it? 

Kelvin: It is a horror film. 

Melissa: I see, and what are the show times? 

Kelvin: The show times are 7:50 and 10:00, ten o' clock. 

Melissa: Thank you. So, what film do you want to watch? 

Kelvin: For my first priority I would like to choose King Robert V because I’m very 

interested in England’s history.  

Melissa: But it will be so boring! For me, I’d like to watch Midnight Moon. It’s a horror 

film. Do you like it? Or we will have another choice …? 

Kelvin: How about Mr and Mrs Jones? 

Melissa: Oh sure, we can have a look. It’s a ton of cool things. 

Kelvin: It will be very interesting too. 

Melissa: Yeah. What time do you want to watch it? 

Kelvin: Maybe 9:30? 

Melissa: Sure, we can watch it after dinner. 

Kelvin: OK. See you there! 

Melissa: Bye! 

Kelvin: Bye! 
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Figure No 12 
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Remember: 

 Listen to the instructions very carefully. 

 Ask the teacher if you don’t understand exactly what you have to do. 

 Look at your classmate and check that he/she understands you when you speak. 

 Be ready to help your classmate if he/she doesn’t understand you. 

 Listen to your partner’s answers carefully and show interest in what your partner 

says. 

 Take turns with your classmate. 

 

You cannot: 

 Talk more than your team member. 

 Ignore what your friend says. 

 Worry if you and your team member have different levels of English.  

 Look at your partner’s worksheet and copy the answers! 

 

       

  

 

 

 

  

 

 

  

 

  

 

Figure No 14 
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Worksheet  

INFORMATION GAP  

Name: ______________________________   Class: _____ Date: ______________ 

 
Instructions 

1. Work in pairs, student A and student B.  

2. Each student must read the text carefully.  
3. Search on a dictionary the unknown words. 

4. Fill in the gaps the correct word (work independently). 

5. Ask questions to your partner. Listen to him or her answers (do not copy them 

from yours). Try to give answers in your own words. 

6. Time per work: 20 minutes.  

  

 

NOBEL PRIZE – LIST OF NOBEL PRIZE LAUREATES 
 

The Nobel Prizes are awarded annually by the Royal Swedish Academy of 

Sciences, the Swedish Academy, the Karolinska Institute, and the Norwegian Nobel 

Committee to individuals and organizations who make outstanding contributions in 

the fields of chemistry, physics, literature, peace, and physiology or medicine. They 

were established by the 1895 will of Alfred Nobel, which dictates that the awards 

should be administered by the Nobel Foundation. 

 

As of 2008, 789 individuals and 20 organizations have been awarded a Nobel 

Prize, including 62 winners of the Nobel Memorial Prize in Economic Sciences. Four 

Nobel laureates were not permitted by their governments to accept the Nobel Prize. 

Adolf Hitler forbade three Germans, Richard Kuhn (Chemistry, 1938), Adolf 

Butenandt (Chemistry, 1939), and Gerhard Domagk (Physiology or Medicine, 1939), 

from accepting their Nobel Prizes, and the government of the Soviet Union 

Figure No 15 Figure No 16 
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pressured Boris Pasternak (Literature, 1958) to decline his award. Two Nobel 

laureates, Jean-Paul Sartre (Literature, 1964) and Lê Ðức Thọ (Peace, 1973), 

declined the award; Sartre declined the award as he declined all official honors, and 

Lê declined the award due to the situation Vietnam was in at the time. Six laureates 

have received more than one prize; of the six, the International Committee of the 

Red Cross has received the Nobel Peace Prize three times, more than any 

other. Among the 809 Nobel Laureates, 35 Nobel laureates have been women; the 

first woman to win a Nobel Prize was Marie Curie, who won the Nobel Prize in 

Physics in 1903. In years in which the Nobel Prize is not awarded due to external 

events or a lack of nominations, the prize money is returned to the funds delegated 

to the relevant prize. The Nobel Prize was not awarded between 1940 and 1942 due 

to the outbreak of World War II 3. 

 

  

  

  

 

 

 

 

 

 

 

 

 

 

 

Richard Kuhn 

Nobel Prize in 

Chemistry 1938 
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Worksheet 
Information Gap 

Name: ______________________________   Class: _______________ Date: __________ 

STUDENT A 
 
1. Fill the gaps with the correct answers.   
The Nobel Prizes are awarded annually by the ____________________________, the 
_______________ Institute, and the _________________Nobel Committee. 
 Those institutions made outstanding contributions in the fields of ____________, 
___________, ___________, ____________, and physiology or medicine. They were 
established by the ________ will of Alfred Nobel. Alfred Nobel dictates that the awards 
should be administered by the _________________. 
2. Answer to the following questions: 
a) What are the names of the Germans that Adolf Hitler forbade from accepting the Nobel 
Prize? What years in? 
_________________________________________________________________________ 
 b) The government of what country pressured a Nobel Prize laureate to decline his award in 
1958? 
_________________________________________________________________________ 
c) As of 2008, How many men and women have been awarded a Nobel Prize? 
_________________________________________________________________________ 
d) In what field and year did the Nobel laurate Paul Sartre win the award, but declined from 
it? 
_________________________________________________________________________ 

-------------------------------------------------------------------------------------- 

Worksheet 
Information Gap 

Name: ______________________________   Class: _______________ Date: __________ 
 

STUDENT B 
1. Fill in the gaps with the correct answers.  
As of ________, 789 individuals and 20 organizations have been awarded a Nobel Prize, 
including 62 winners of the _____________________ Sciences. Four Nobel laureates were 
not permitted by their governments to ___________ the Nobel Prize. Adolf Hitler forbade 
three Germans, Richard Kuhn (_________, 1938), Adolf Butenandt (Chemistry, 1939), and 
Gerhard Domagk (Physiology or Medicine, 1939), from ___________ their Nobel Prizes, and 
the ____________ of the Soviet Union pressured Boris Pasternak (Literature, 1958) to 
decline his ________. Two Nobel _______________, Jean-Paul Sartre (Literature, 1964) 
and Lê Ðức Thọ (Peace, 1973), declined the award; Sartre declined the award as he 

declined all official ___________, and Lê declined the award due to the situation Vietnam 
was in at the time. 
2. Answer to the following questions: 
a) Which institutions are parts of the Nobel Prize foundation? 
_________________________________________________________________________ 
b) Which fields did these institutions made contributions in? 
_________________________________________________________________________ 
c) In what year these institutions according to Alfred Nobel’s will were established? 
_________________________________________________________________________ 
d) Who was the first woman to win the Nobel Prize? Which field? What year? 
_________________________________________________________________________ 
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Activity n° 2 

NUMBERED HEADS TOGETHER 

 

Teammates put their “heads 

together” to reach consensus on 

the team’s answer. Everyone 

keeps on their toes because their 

number may be called to share 

the team’s answer. 

 

 

 

Instructions 

The teacher prepares questions 

or problems to ask teams. 

1. Each student number himself / 

herself. The teacher chooses 

groups of four. 

2. The teacher asks a question 

and gives them thinking time. 

(Example: “What are the parts of 

a computer? Think about your 

best answer”). 

3. Students write their answers 

independently on their notebooks. 

4. Students stand up and “put their heads together,” showing answers, discussing, 

and teaching each other. 

5. Students sit down when all team members know the answer. 

6. The teacher calls a number. Students with that number answer simultaneously 

using: 

 Response Cards 

 Finger Responses  

 Answer boards 

7. Classmates applaud students who responded. 

 

Variations 

Paired Heads Together. -  Students work in pairs. After the teacher asks a 

question, pairs work heads together to improve the answers they have each written. 

Figure No 22 

Figure No 21 
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Teacher then calls for either A or B to share their best answer with their peer. 

 

Traveling Heads Together.-  Traveling 

Heads starts the same as Numbered 

Heads, but when the teacher calls a 

number, the students with that number 

on each team stands up, then “travel” to 

a new group work to share their 

answers. For fun, seated students call 

on the standing student of the group that 

is close to this group to join their team. 

 

Stir-the-Class. -  Teams stand around 

the outside of the class with spaces 

between teams. Teammates stand 

shoulder-to-shoulder. The teacher 

makes a question, then students write 

their own answers on an answer board or slip of paper. Teammates ask peers to 

reach consensus, then separates from the group when done. The teacher selects a 

number and tells students with that number how many teams to move ahead to 

share their answer1.  

Examples: 

The teacher has a list of open and close questions (see p. 29, 30). 

Teacher: Give directions on how to go from the high school to the closest bakery. 

Student 4 raise the hand after 

consulting with the group 

members. The teacher gives him 

or her the opportunity to answer 

number 4. 

Answer: Go ahead to this street 

two blocks and then go to the right 

one, more block, and there is a 

bakery called Rosita’s bakery. 

The teacher puts a mark in the 

rubric. 

Teacher: How do you feel when 

you are worried? 

Students consult with team 

members, after that, student 2 of 

Figure No 24 

Figure No 23 
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one of the groups raises his or her hand. 

The teacher gives him or her the opportunity to call number 2, one by one, showing 

cards or sheets of paper. 

Number 2: I feel stressed and upset. 

The teacher evaluates the answer. 
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Worksheet 

Numbered Heads Together 

Name: ___________________________   Class: ______ Date: ________________ 

 

Instructions 

1. The students work in groups of 4. 

2. Each student number 

himself/herself. The teacher chooses 

the groups of four. 

3. The teacher asks a question and 

gives think time. (Example: “What are 

the parts of the body?”)  

4. Then, write your answers 

independently on your notebook. 

5. After that, stand up and “put heads 

together,” showing answers, 

discussing, and teaching with your 

team. 

6. When all groups finish the question 

or know the answer, they sit down.  

7. The teacher should call a number. Students with that number answer 

simultaneously using response cards or answer boards. 

8. Time per work: 20 minutes. 

 

Answers: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

Figure No 25 
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TEACHER’S QUESTIONS 
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ANSWERS 
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This activity is based on the 

development of knowledge of 

each student members of the 

group activity. Students will 

learn to respect and 

understand the attitudes, skills 

and opinions of peers will allow 

members to know each other, 

which will facilitate 

communication between them. 

Personalized knowledge 

develops the ability to speak 

English, promoting group 

cohesion as it boosts the partner to actively participate in the activity of questions 

and answers1. 

1. Each student has a number. 

2. The students will choose numbers, which must be drawn at random. 

3. The group should be composed of two students. 

 

Figure No 27 

Figure No 26 
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4. In the activity, each group will 

be interviewed consecutively, 

following a series of questions that 

will discuss skills, aptitudes and 

weaknesses of each group 

member. 

5. Each student has to write an 

idea that summarizes the main 

features of their peers. 

6. Finally, each student must orally 

describe to the rest of the group to 

his partner who has been 

interviewed, providing all the 

information of him or her, this includes names, dates, attitudes, strengths and 

weaknesses of the partner. 

7. The presentation of this activity can be in a worksheet format or in cards, with 

gaps to fill in the information.1 

 

Examples: 

Student A: What are you wearing today? 

Student B: I’m wearing a white blouse with a blue skirt, black shoes and white socks. 

Student A: Do you like drama or romance? Why? 

Student B: I prefer drama, because I like to watch movies that have good arguments. 

Figure No 28 
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Name: _________________________ Class: _________ Date: _________ 

1. The teacher must assign the groups of two. 

2. With your peer, ask questions and write the answers. 

Each one takes turns. 

3. Finally, describe your partner with your own words in 

front of the class. 

4. Time per work: at least 15 minutes. 

 

 

 

 

 

 

 

 

 

1. Do you like talking about yourself? Why? 

___________________________________________________________________ 

2. Do you like fast food or homemade food? Why?  

___________________________________________________________________ 

 

3. Do you consider yourself outgoing or introverted? Why do you think so?  

___________________________________________________________________ 

Figure No 30 

Figure No 29 
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4. Do you like watching TV or playing video games?  

___________________________________________________________________ 

5. What do you do in your leisure time?  

___________________________________________________________________ 

6. How many brothers and sisters have you got?  

___________________________________________________________________ 

7. Do you get along with them?  

___________________________________________________________________ 

 8. What do you think about friendship? 

 ___________________________________________________________________ 

9. What kind of music do you like?  

___________________________________________________________________ 

10. What kind of music do you dislike? Why?  

___________________________________________________________________ 

11. What celebrity are you fan of? Would you like to be like him/her in the future? 

___________________________________________________________________ 

12. Why do you think there are evil and misery in this world? 

___________________________________________________________________ 

13. When is your birthday?   

___________________________________________________________________ 

14. What subject do you like the most?  

___________________________________________________________________ 

15. Describe yourself in a few words.  

___________________________________________________________________   
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Name:___________________________________ Class:_______  Date:_________ 

1. The teacher must assign the groups of two. 

2. With your peer, ask questions and write the answers. Each  

one takes turns. 

3. Finally, describe your partner with your own words in front of 

the class. 

4. Time per work: at least 15 

minutes. 

 

 

 

 

 

 

 

 

1. When is your birthday?  

___________________________________________________________________ 

2. Are you spontaneous or cold when you take a decision?  

___________________________________________________________________ 

 

3. How do you like movies: comedy, thriller, drama, police, or horror? 

___________________________________________________________________ 
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4. How many brother and sisters do you have?  

___________________________________________________________________ 

5. Do you get along with your brothers and sisters?  

___________________________________________________________________ 

6. What do you do on weekends?  

___________________________________________________________________ 

7. Do you like fast food or homemade food? Why? 

___________________________________________________________________ 

8. Do you enjoy listening to music? What kind of music?  

___________________________________________________________________ 

9. Are you fan of a famous star? Who?  

___________________________________________________________________ 

10. Do you like reading a book? What book are you reading at this moment? 

___________________________________________________________________ 

11. Why do you think it exist corruption and misery in the world? 

___________________________________________________________________ 

12. What kind of music you don’t like? 

___________________________________________________________________ 

13. What do you think about friendship? Why? 

___________________________________________________________________ 

14. Do you prefer talking about yourself or about many other topics? 

___________________________________________________________________ 

15. Do you like sports? Which one?  

___________________________________________________________________ 
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Activity n° 4 

BRAINSTORMING 

 

  

 

 

 

 

 

 

 

This technique allows students to actively work in groups, their main goal is the 

direct participation of students with their own ideas and opinions. This activity is well 

suited for students and creates a friendly and informal atmosphere, it helps to ease 

tensions in each and in turn allows you to work more freely. It also offers students 

find various solutions to their problems. It allows students to be original when 

creating and acting. 

It also creates unity among 

students themselves and being 

able to develop their ideas. 

The activity is formed in three 

steps:  

1. Brief exposure in which the 

problem occurs. 

2. Main ideas. 

3. Choose the most relevant idea.  

Development of the activity: You should read the document which has been chosen 

as the theme "Values", following the reading technique Brainstorming is used, by 

which students will have to answer a question: How can we promote values in our 
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school? Then a group will make the selection of all ideas based on their own criteria:  

These ideas should be original and effective. The ideas will be reviewed and chosen 

according to personal criteria1. 

Instructions 

1. The teacher must let 

the group know; the 

problem which is going to 

be treated. 

2. The group should have 

4 to 10 members. Time 

per work: 20 to 40 

minutes. 

3. Imagination is an 

important part to express 

ideas. 

4. Get lots of ideas. 

5. The teacher must let the group know the problem which is to be performed by 

exposing the rules to be used for development. The leader must select the scriber, 

time keeper and the equipment manager. The scriber helps to write down the main 

ideas from the rest of the team members. 

6. The teacher gives the opportunity to groups to participate with their opinions. 

7. Finally, the teacher must socialize the final conclusions of the different answers 

and opinions1. 

 

Examples of brainstorming: 

What is beauty for you? 

The students put pictures and write 

short paragraphs about beauty, 

using markers and paintings, all kind 

of paper, glue, etc. They do 

everything in the class, and during 

the next class, all groups have 

expositions, telling what means 

beauty for them. 
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Figure No 37 



  

 

31 

 

Worksheet 

BRAINSTORMING 

Name: ____________________ Class: ________ Date: ____________ 

Instructions 

1. Work in a group of four. Let your teacher decide who works with you. 

2. According to the topic the teacher has exposed to the classroom or what they 

have studied before, choose one topic. 

3.  Divide the topic into the number of team members, therefore everyone has to 

participate. 

4. After that, the teacher should give all team members a tag with a group role. 

5. The leader chooses who brings materials to work and who makes the research, it 

means, the rest of the roles of every group work. 

6. Everyone must comment ideas according to the topic. 

7. Make a chart and expose everyone in your own words. 

 

   

  

 

 

 

Topic: The Values 

It is essential for the teacher to show a life with respect and trust, to develop values. 

This implies that values provide peace, respect, and patience, above all give the 

person the ability in any situation that comes their way. The values that students 

should have learned will be those they received from their parents in family life. Then 

teachers will have the responsibility to strengthen those values already learned to 

improve peer relations in the classroom. The teacher must take into account the 

fundamental values such as tolerance and respect. 

 

This will bring their learning to a greater development of the materials. 
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It is common in a classroom concerned with indifference to the values since all 

students are different, because of this, students seek acceptance from other peers 

through a joke which leads to disrespect and therefore to create a hostile 

environment in the classroom. It is important that teachers emphasize the relevance 

of what it means to respect and remember that it is first self-respect and reflect it to 

others. 

 

Learning values have led to a different lifestyle and behavior to project classes2. 
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Collaborative Learning Activities 

Activity n° 1 

THINK-PAIR-SHARE 

This activity is an aid for the students to fall apart anxiety and inner 

fears when speaking the English language. It consists on discussing in 

the students’ own words a posed question asked by the teacher in front 

of team members only. 

 
INSTRUCTIONS 

1. The teacher should form groups of 

four, regarding the difference of 

knowledge between them no to be so 

distant. 

2. The teacher gives a hand out to each 

group, in which open questions or 

problems are posed. 

3. The time limit is no more than 30 

minutes. 

4. After completing the tasks, each 

student discusses the answers with the 

partner sitting next to them, and exchanging opinions about possible answers or 

finding a solution to the problem, but orally. 

5. The teacher monitors the groups, by answering students’ demands, helping with 

the grammar structure or vocabulary. 

6. Finally, the teacher calls the subdivided pair groups to expose their answers or 

solutions in order to share with their partners their thoughts and points of view. 

7. All students have to participate, this means, to expose their opinions and 

solutions. They may bring creative artworks, charts, slides, cards, videos, etc1. 
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Example of Think-Pair-share: 

My name: _________________________________________________________________  

My partner’s names: ___________________________________ Date: ________________   

Class: ________________________ 

 

 

 

What the students share with the class, 

must be done on their own words, 

remarking the part of “if you commit a 

mistake, it will not be considered”, then 

they can be more confident when 

speaking, and nobody can jeer at the 

students in the front of the class. 
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Worksheet 

THINK-PAIR-SHARE 

Names: ______________________________   Class: ______ Date: ____________ 

Instructions

Suggested time per teamwork: 30 minutes 

Time to speak each student in front of the class: 3-5 minutes. 

1. The teacher should form groups from two to four, regarding the 

difference of knowledge between them no to be so distant. 

2. The teacher gives a hand out to each group, in which open 

questions or problems are posed. 

3. The time limit is no more than 30 minutes. 

4. After completing the tasks, each student discusses the answers with the partner 

sitting next to them, and exchanging opinions about possible answers or finding a 

solution to the problem, but orally. 

5. The teacher monitors the groups, by answering students’ demands, helping with 

the grammar structure or vocabulary. 

6. Finally, the teacher calls the groups to expose their answers or solutions in order 

to share with their partners their thoughts and points of view. 

7. All students have to participate, this means, to expose their opinions and 

solutions. They may bring creative artworks, charts, slides, cards, videos, etc. 

 

Topics:  

1. If you could have the opportunity to change the world, what would you 

change? 

2. What do you think about artists’ life? Would you like to live like an artist? 

 

 

 

 

 

 

 

 

Prompt or question What I thought 
What my partner 

thought 
What we will share 
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Activity No. 2 

ROLE-PLAY 

 

The role-play or adoption of roles 

is an activity in which its members 

simulate a real case, by 

representing it as much as 

possible, so that every student 

watches the scene and after this 

the teacher ask the other students 

to continue analysis asking the 

groups about the role-play. This 

can help students get more 

involved with the subject. 

 

Instructions 

1. The teacher forms students 

from two to six and give each of 

them a topic or the name of the 

story to play in the role to play. 

2. Peers write a script according to 

the given topic. It must focus on 

the topic the teacher assigned 

only and make it very simple, at 

the level the students belong to. 

 

3. The teacher has to monitor groups as he or she walks around helping them to 

develop the role-play. 

4. All team members must perform the acting or sketch in front of the class1.  

 

Examples of Role-play: 

SCRIPT 

1. It's time to watch your favorite show. Turn on the TV. 

2. This is the wrong show. You hate this show. Make a terrible face. Change the 

channel. 

3. This show is great! Smile! Sit down 
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in your favorite chair. 

4. This part is very funny. 

Laugh. 

5. Now there's a commercial. 

Get up and get a snack and a 

drink. Sit down again. 

6. The ending is very sad. Cry. 

7. The show is over. Turn off 

the TV.  
8. Go to bed. 

 

 

 

 

 

Sketch:  Watching TV 

By following the next steps, the 

students formed in pairs will 

develop the acting activity, using 

body language and speaking as 

clear as possible. 

 

Development (sample) 

Characters: Alfredo (the father) 

and Betty (the daughter). 

 

 

Alfredo: What time is it? Oh, it’s 9 o’clock. It’s time to watch my favorite TV program 

(He turns on the TV). 

 

Betty: Ok, let’s see the program. What channel is it? (Sapping with the remote 

control). 

 

Alfredo: It’s a brand new program, you will see, you will love it (looking at the TV, 

waiting for the program on air). 

 

Betty: Ah, Ok. I’ve got it (stopped sapping). But what’s that…? Do you think that is 

pretty…? (Looking at the program, making a terrible face) Oh… that’s so disgusting, 

I don’t like that program, pa’ (she changes the channel) I like this one, see? (Start 

smiling) aha… Sit down in your favorite chair, papa, you’ll enjoy it … (laugh). You 

see, papa? This is a great program, I told you … (laugh). 
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Alfredo: Yeah, this part is very funny (he laughs, too). Oh, come on, a commercial 

again (he stands up to get a snack and drink). 

 

Betty: It’s coming again, come on, sit down … watch. 

 

Alfredo: (He comes back and sits down again, watching both at the TV, hypnotized, 

after both make a sad face) Oh, the final is very sad, I want to cry… (Sobbing). 

 

Betty: I can’t believe it, why life is so cruel sometimes … (start sobbing, too). I don’t 

like the ending (sobbing), it’s so sad, pa … (crying). 

 

Alfredo: Don’t cry my little baby, this is only a TV show … (sobbing). Let me turn the 

TV off. Relax my princess (holding her daughter on his arms), it’s just the TV show 

you wanted to watch, remember? 

 

Betty: Yes, you’re right pa’ (stop crying), it’s only a TV show (smiling). 

 

Alfredo: Well (smiling, too), let’s go to sleep right now, my young princess, it’s too 

late.   
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Worksheet 

ROLE-PLAY 

Names: ______________________________   Class: ______ Date: ____________ 

 

Instructions 

1. The teacher forms students from 

two to six and give each of them a 

topic or the name of the story to play 

in the role to play. 

2. Peers write a script according to 

the given topic. It must focus on the 

topic the teacher assigned only and 

make it very simple, at the level the 

students belong to. 

3. The teacher has to monitor groups 

as he or she walks around helping 

them to develop the role-play. 

4. All team members must perform 

the acting or sketch in front of the class.  

5. Time per work: 40 minutes 

Suggested topics 

 A new student in the classroom 

 Organizing a party (or an event) 

at school 

 Chain of favors 

 Free time activities 

 My successful company 

 My likes and dislikes 

 The last chance 

 Making new friends 

 Finding a treasure 

 Asking for an address 
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Activity No 3 

JIGSAW 

 

 

The basis of the activity is for each student 

to become an expert in a subject and then 

to teach that information to their team 

members. Indeed, it can be an excellent 

resource when you need to convey a lot of 

information in a small amount of time1. 

 

 

 

 

 

Instructions 

1. Divide the students into groups 

of four to six. Time per work: not 

defined. 

2. Each team member is assigned 

a section or part of the material 

accordingly to study. 

3. Each student meets with the 

member of other similar groups 

who have similar topics to do research. These form another group. 

4. These new groups learn their parts together, then they plan how to give the 

exposition in front of the class. 

5. Students come back to their original groups and teach the team members with 

expertise about the studied and researched topic1. 

 
 

 

 

 

 

 

 

 

Figure No 
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Example of Jigsaw 

TYPES OF TEXTS 
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WORKSHEET 

JIGSAW 

Name: ______________________________ Class: _________   Date: __________ 

Time: Non defined 

Team members: 4 to 6 

Instructions 

1. Divide the students into groups of four to six. 

2. Each team member is assigned a section or part of the material accordingly to 

study. 

3. Each student meets with the member of other similar groups who have similar 

topics to do research. These form another group. 

4. These new groups learn their parts together, then they plan how to give the 

exposition in front of the class. 

5. Students come back to their original groups and teach the team members with 

expertise about the studied and researched topic2. 

6. Each student have to participate, showing charts, slides or posters. Then, they 

should take no more than 5 minutes presenting a topic. 

 

 

 

 

 

 

 

 

 

 

Research topics: 

 

World War I The Second World War 

Causes Causes 

Political environment of the XIX century The environment in Europe before world war II 

Social environment of the first decade of the XX century The beginning of the second world war 

The beginning of the World War first The Countries involved in the World War II 

European countries involved in the first world war The United States of America in the World War II 

The United States in the First World War Asia in the World War II 

Who won the First World War? The final year of the Second World War 

 Who won the World War II? 
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Activity No 4 

BRAINSTORMING 

 
 

 

 

 

 

 

Brainstorming is a critical thinking group technique, in which team members reflect 

about a problem the teacher explained in the class before. It is a creative activity 

where ambiguous ideas could become unambiguous, so that the students can 

deliberate and interchange opinions spontaneously and in a free mode.  

 

Instructions 

1. The teacher should expose the policies norming in the brainstorming, regarding 

there are not too much rules. 

2. The group must be formed of four students. Therefore, they are free to express 

their ideas of the topic the teacher poses. 

3. Peers are free to give as many ideas as possible, so that they should use the 

ideas given by the teacher and their own ideas, too. 

4.  Team members should write the ideas in colorful pieces of paper to gather it and 

put them up with a creative chart. This will create a fresh and friendly environment to 

develop more ideas among them. 

5. Finally, the teacher chooses the numbers of the groups and they can comment to 

the class about the topic they expose. 

6. Every student has to participate and expose one part of the chart. 

7. The duration of this activity depends on the teacher, giving time to develop ideas 

in the class and doing the chart. 

8. Time limit: not defined1. 
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Example of Brainstorming 

Topic: Daily life activities 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

I get up at 6:00 o´clock. 

I take a shower and I have breakfast. 

I get dressed and go to work at around 7:00 o’clock. 

After that, I work all the morning and at 1:00 pm I have lunch. 

Later, I go to meetings, planning, doing business and negotiations. 

At 5:00 pm I finish work, and I come back home. 

When I get home I enjoy time with the kids and listen to music for a while. 

Then, I have dinner and rest a little bit. Later I study and do homework. 

Finally, I go to bed and sleep. 

Other people study at school, go to the bank, to the doctor, to the gym, to the singing 

lessons, to the part time job, etc. 

 

Have 
breakefast 

Get 
dressed 

Take a 
shower 

work 
Have lunch 

Do business or 
negociations 

Give 
classes 

Finish work 

Go home 

Listen to 
music 

Have 
dinner 

study 

Do 
homework 

Visit to the 
doctor 

Work at 
home 
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Worksheet 

BRAINSTORMING 

Name: _______________________________ Class: _________ Date: __________ 

 
Instructions  

1. The teacher should expose the policies norming in the brainstorming, regarding 

there are not too much rules. 

2. The group must be formed of four students. Therefore, they are free to express 

their ideas of the topic the teacher poses. 

3. Peers are free to give as much ideas as possible, so that they should use the 

ideas given by the teacher and their own ideas, too. 

4.  Team members should write the ideas in colorful pieces of paper to gather it and 

put them up with a creative chart. This will create a fresh and friendly environment to 

develop more ideas among them. 

5. Finally, the teacher chooses the numbers of the groups and  

they can comment to the class about the topic they expose. 

6. Every student has to participate and expose one part of the chart. 

7. The duration of this activity depends on the teacher, giving time to develop ideas 

in the class and doing the chart. 

8. Time per work: undefined. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Suggested topics: 

Family tree 

Favorite objects 

Favorite activities 

A day at school 

My friends in the classroom 

My favorite vacations 

The people that I like 

Thank God …
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Brainstorming Pattern 
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Activity n° 5 

PHILLIPS 66 

 

 

 

 

 

 

 

 

 

 

 

 

Phillips 66 helps to get the class into discussion mode, which it could be good for 

students who want to improve their fluency, diction and pronunciation, to enhance 

the production of oral expression and to empower knowledge. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

INSTRUCTIONS 

 

1. There must be a big round table in the classroom, in which the team workers 

should be grouped on it, so that the groups can comment, and take decisions within.  

2. Choose four to six people in the class. Everyone is committed to participate.   

3. Ask a question about the homework done before, this could be a research, a 

project, or any subject pointed by the teacher, according to the English level in the 

class.  

4. The teacher tells the students they have only six minutes to discuss the topic 

among peers and six minutes to discuss the topic with the other groups of the 
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classroom. 

5. If The teacher considers necessary, she or he can give six minutes more 

6. Time per work: at least 30 minutes1.  

 

Example of Phillips 66 

 

Topic: What are the pros and cons of having a part time job while studying hight 

school? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

PROS CONS 

You earn money to help your family and 

buy things before you couldn´t buy. 

Be more responsible and conscious of 

real life. 

To be more productive, and depending 

on the person, more organized with 

your time. 

You don’t have time to do your 

homework. 

You don´t pay attention to classes, 

because you feel exhausted. 

To get asleep in classes. 

You don’t study, hence you can lose the 

school grade. 
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Worksheet 

PHILLIPS 66 

Name: ______________________________ Class: _________   Date: __________ 

INSTRUCTIONS 

1. There must be a 

big round table in the 

classroom, in which 

the team workers 

should be grouped on 

it, so that the groups 

can comment, and 

take decisions within.  

2. There must be 

groups of four to six 

people in the class. 

Everyone is 

committed to participate.   

3. The topics have to be the previously seen in class in order to create an easygoing 

discussion. 

4. The teacher tells the students they have only six minutes to discuss the topic 

among peers and six minutes to discuss the topic with the other groups of the 

classroom. 

5. If The teacher considers necessary, she or he can give six minutes more 

6. Time per work: at least 30 minutes.  

 

These are some examples of the topics to discuss in class: 

 

 The importance of the English language learning 

 Cooperative and collaborative learning 

 Motivation in the classroom 

 Classroom behavior 

 Spiritual life 

 Vices and bad habits vs good habits and success 

 

Time per work for each topic: at least 6 minutes (6 minutes more every time the 

teacher considers necessary). 
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Topic: 

PROS CONS 
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TEACHER’S RUBRIC No 1
2 

COOPERATIVE/COLLABORATIVE LEARNING PROGRESS REPORT
 

Date: 
_________________________________________________________ 
Week: 
_________________________________________________________ 
Lesson_____________________ Topic: ________________________ 
 
Describe Critical or Interesting Incidents: 
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________ 
Successes: 
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________ 
 
Problems: 
_________________________________________________________ 
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________ 
My Thoughts: 
_________________________________________________________ 
_________________________________________________________
_________________________________________________________
_________________________________________________________
_________________________________________________________ 
Ideas to Improve Future Cooperative Learning Lessons: 
_________________________________________________________ 
_________________________________________________________
_________________________________________________________
_________________________________________________________ 
 
Objective: The teacher evaluates each student’s knowledge. 
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TEACHER’S RUBRIC No 2 
 

TEACHER OBSERVATION GROUP WORK FORM  
Date: ____________ Observer: _______________________________ 
 
 

 

GENERAL COMMENTS: 

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 

OBJECTIVE: The teacher evaluates each student’s knowledge. 

Group work 1.____ 2.____ 3.___ 4.____ Comments 

Stayed on 
task 

     

Showed 
interest in 
group activity  

     

Performed 
assigned 
role  

     

Contributed 
Ideas 

     

Worked in 
group 

     

Presentation 
task 

     

Help team 
members  

     

Showed 
values 

     

Follow 
orders 
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TEACHER RUBRIC No 3 
 

TEACHER OBSERVATION ORAL EXPRESSION FORM 

Date: ____________ Observer: ______________________________ 

 

GENERAL COMMENTS: 

_________________________________________________________

_________________________________________________________

_________________________________________________________ 

 

OBJECTIVE: The teacher evaluates each student’s knowledge. 

 

 

 

 

 

 

 

Oral 
expression 

1.___ 2.____ 3.____ 4.____ Comments 

Vocabulary      

Pronunciation      

Fluency      

Accuracy      

Body 
language 

     

Structured 
ideas 

     

Stay on task 
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STUDENT COOPERATIVE / COLLABORATIVE LEARNING LOG  

Name: 

_________________________________________________________ 

Date: 

_________________________________________________________ 

1. What did you like about the activity? 

_________________________________________________________ 

_________________________________________________________ 

2. What did you NOT like about the activity? 

_________________________________________________________ 

_________________________________________________________ 

3. How did you help your teammates? 

_________________________________________________________ 

4. What is one thing you did today? 

_________________________________________________________ 

_________________________________________________________ 

 

OBJECTIVE: The student evaluates himself/herself according to the 
given knowledge 
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