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RESUMEN 

 La tecnología actual ofrece muchos tipos de fuentes para expresiones 

orales utilizadas en el mundo inglés. Dicha tecnología puede ser una 

fuente que influye y proporciona comodidad al estudiante cuando aprende 

inglés. Las expresiones orales se resumen en muchos tipos de fuentes y, 

por lo tanto, también interviene una variedad de técnicas. Es por eso que 

este tipo de actividades también pueden involucrarse en actividades de 

oratoria. Son como un dispositivo de grabación que puede ayudar a los 

estudiantes a lograr la retención del vocabulario, el significado, la 

inferencia y muchas otras competencias involucradas. Esto también debe 

ser útil debido a las grandes actividades que también se pueden encontrar 

en libros, en línea y en el aula promedio en países de categoría industrial, 

lo que los hace interesantes también para ser compartidos con los 

estudiantes en países en desarrollo como Ecuador. Esta investigación 

reafirma la importancia de la mejora de la capacidad oral en el idioma 

inglés con los estudiantes que, debido a la ausencia de motivación y la 

falta de seminarios para la preparación de los docentes, implican el bajo 

rendimiento académico. Por lo tanto, esto respalda la importancia de 

diseñar el material de enseñanza apropiado en el cual los estudiantes 

puedan mejorar la habilidad de hablar con la educación básica de noveno 

año en Veinticuatro de Mayo                                          
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ABSTRACT 

 Today’s technology provides many types of sources for oral 

expressions used in the English world. Such technology can be a source 

that influences and provides comfort to the student when learning English. 

Oral expressions sum up to many source types and therefore a variety of 

techniques are also involved. That is why these type of activities can be 

involved with speaking activities too. They are like a recording device that 

can help students achieve vocabulary retention, meaning, inference and 

many other competences involved. This must be also helpful due to the 

vast activities that can also be found in books, online, and in the average 

classroom in countries of industrial category, making them interesting to 

also be shared with the students in developing countries like Ecuador. This 

research reaffirms the importance of improvement of the oral ability in the 

English language with the students that, due to the absence of motivation 

and the lack of seminars for teachers’ preparations, imply the low 

academic achievement. Therefore, this supports the significance of 

designing the appropriate teaching material in which students can improve 

the speaking skill with the ninth year basic education at Veinticuatro de 

Mayo. 

KEY WORDS: LEARNING, TECHNIQUE, ORAL EXPRESSIONS, 

PRONUNCIATION 
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INTRODUCTION 

 

 The influence this investigation will have on students with problems in 

speaking will be of great results and academic advantages for the 

students, teachers and the institution as well. This project consists of short 

dialogues that are going to give students the opportunity to practice with 

meaningful activities in which they will allow learning to take place. This 

and many other aspects will also provide students the maximum training in 

speaking in English inside and outside of the classroom for them to have 

the adequate practice in the language. Chapter one of this project refers to 

the typical problems of speaking skills that students have in the 9th year 

basic education of Veinticuatro de Mayo. In chapter two, the theory about 

fixing the problems will be addressed, giving the many aspects and 

foundations that will be covered and the methods the proposal of keeping 

students in a learning process that will help them eventually in becoming 

independent learners and acquiring the English language. The 

demographics, statistics and mathematical events that show and back up 

the process and the outcome of the investigation will be referred to in 

chapter three. It will show the results and the concepts of the interview 

with the School Director, the teacher of the students from the 9th grade 

and the result of the surveys the students from the 9th grade took. The 

fourth chapter gives the whole strategies of how the proposal will be put 

into practice and how the guide will help bring this research work to 

fruition. The thesis also covers all the standards and parameters that are 

required in the Good Living Act. The guide is also related to the whole 

aspects required in the National Curriculum Guidelines that are used for 

English as a Foreign Language, acknowledging the three key issues that 

students are to face in order to reach their goal in learning the English 

language. Such challenges are the importance of the English language as 

a tool equipping individuals to come to full comprehension with people and 

cultures beyond linguistic and geographic boundaries. 
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CHAPTER I: THE PROBLEM 
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CHAPTER II: THEORETICAL FRAME 

 

 Theoretical framework, background, theoretical foundations, 

epistemology foundations, pedagogical foundations, sociological 

foundations, legal foundations, psychological foundations.  

 

CHAPTER III: METHODOLOGY 

 

 Methodological design, types of investigation, methods of the 

investigation, population and sample, operationalization of variables, 

instruments and techniques of the investigation, analysis and 

interpretation of the results, chi square, conclusion and recommendations. 

 

CHAPTER IV: THE PROPOSAL  

 

 Justification, general objective, specific objectives, theoretical aspects, 

feasibility of its application, financial, technique, human, description of the 

proposal, conclusions, bibliography, appendix. 

 

BIBLIOGRAPHY 

ANNEXUS  

 

 



 

3 

CHAPTER I 

 

1. THE PROBLEM 

 

1.1 Context Research 

 

 Veinticuatro de Mayo School was founded on April 23rd, 1960 and it 

was inaugurated on August 20th of the same year. The first Director of the 

School was Esther Alvarado de Salva who directed the school for 11 

years. Then, Nancy Paso de Paez took over as Director for 23 years and 

after that, Pilar Rodriguez was the Director for 11 years. Today, the 

Director of the school is Ernesto Castillo Gonzalez.  

 

 The Veinticuatro de Mayo School has been running as a public 

education school for 57 years and it has always been located on 

Esmeraldas 1312 and Aguirre streets with its own infrastructure. It has 14 

classrooms, 1 small patio, 1 computer laboratory, the administration 

department and DECE. It consists of two shifts, morning and afternoon.  

 

 The number of students of the institution is of 434 and the number of 

English teachers that work there is of 2, one for elementary and one for 

high school. The students in high school receive 5 school periods of 

English class weekly and the students of elementary school receive 3 

periods.  

          

1.2 Conflict Situation 

1.2.1 Conflict Situation and Scientific Facts 

 

 Through a field observation executed in the Veinticuatro de Mayo 

School at 9th grade, located in Guayaquil city, it was identified that 

students have a lot of failings in oral expression. The problem is that the 

school doesn’t have the implementation for developing oral expression 
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and the other skills appropriately, as it does not permit to the students to 

practice and improve their abilities. The class doesn’t have enough or 

useful didactic material which helps to decrease the interest of the 

students on the Basic English learning. The classroom space is small in 

comparison to the number of students. They are overcrowded so they get 

distracted and don’t pay attention to the teacher.  

 

 The teacher uses a traditional method in which students do not 

participate and interact in class, there is no reinforcement about the 

sequences of the class so it doesn’t allow to the students to remember 

their previous experiences in the last class. 

 

 The students lose confidence at the moment of speaking because of 

fears such as not pronouncing well, and using the wrong intonation or 

word rhythm.  Because of this, they are embarrassed of speaking in front 

of the class. 

 

 Despite of all the weaknesses that were observed, it’s clear that the 

teacher introduces the goal of the class and shows her proficiency in the 

English Language and tries to do her best.  But unfortunately there are 

many factors that affect the teacher - learning process of English 

language; some of them are out of her hand.    

 

 In addition, interacting orally with others in a new language should 

strengthen the learned topics in class by sharing ideas verbally with one 

another, by practicing oral exercises like dialogues, role plays, what if 

situations and such. The lack of practice in oral expressions in the 

classroom can only weaken the production of English speaking.  Students 

should also do research on their own in order to enrich their vocabulary 

with the new acquire words and significant learning could take place and 

allow them to get involved into language production and improve their oral 

speaking skills.  
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1.3 Causes 

 

 Inadequate implementation in learning speaking strategies  

 Teachers are very rigid when imparting knowledge 

 Poor motivation in students to practice the language o not desiring 

to express their ideas and opinions 

 The fear of making mistakes in pronunciation.  

 

1.4 Formulation of the problem  

 

 How would the influence of oral expression techniques help to develop 

listening skills of the students of 9th grade from Veinticuatro de Mayo 

School, Guayas Province, Guayaquil city, school year 2018-2019? 

  

1.5 Objectives  

1.5.1 General Objective 

 

 To determine the influence of the oral expression techniques of the 

9th grade students from Veinticuatro de Mayo School through the 

revision of literature, a field investigation and statistics analysis for 

the elaboration of a guide focused in the oral expression 

techniques.  

 

1.5.2 Specific Objective 

 

 To describe the oral expression techniques according to the reality 

students face in the literature revision, a field investigation and 

statistics analysis.  

 To measure the listening capacity level in the students throughout a 

diagnostic exam.  

 To elaborate a  teacher’s guide with techniques  for developing  oral 

expressions throughout the outcome results 
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.  

1.6 Scientific Fact 

 

 Low development of listening skills in students from the  9th  grade of 

“Veinticuatro de Mayo School, Province  of Guayas, Guayaquil City, 

school year 2018-2019. The lack of speaking exercises and practicing 

significant activities in the classroom has developed an insufficient English 

speaking environment in the classroom and with low performance as a 

result.   

 

1.7 Questions of the Investigation 

 

1. What are the causes of low ability listening performance in the 9th 

grade students from the Veinticuatro de Mayo School?  

2. Which are the perception that students have about their own 

listening ability in the English language? 

3. Which is the outcome that the oral expression techniques provide in 

the teaching learning process? 

4. What impact do the oral expression techniques have in the 

development of listening abilities? 

5. What are the theoretical foundations that backup the relationship 

between the oral expression techniques and listening ability? 

6. Which are the practical implications of a focused guide in the oral 

expression techniques? 

 

1.8 Justification and Importance  

 

 This investigation is based in the listening ability and the techniques 

used by the teacher. Oral communication is very important to develop 

students’ abilities with activities inside the classroom. This investigation 

allows students to apply some of the oral techniques in order to organize 

their ideas and thoughts in real situations that can make them present.   
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 According to the Common European Framework of Reference, the 

communicative competences of the language are the very same linguistic 

tools that encourage a person to dominate the process determinedly and 

produce on or more texts to develop speaking activities. However, 

understanding a foreign language like English probably is one of the 

hardest aspects, especially to the majority of High School students that are 

not completely familiarized with such. They use English a lot more 

frequently inside a classroom and a lot less outside of a class. 

 

 According to the LOEI, Article 2, Appendix F and H, the level of 

education should be adaptable to the circle of living of the people 

cognitively, affectively, psychomotor, developed, capable, cultural and 

linguistic. Therefore, this investigation is used as an instrument to improve 

the levels in the language in a collective and personal manner.  

 

 According to the LOEI and the Common European Framework of 

Reference by the end of the 9th year EGB, students will have reached the 

communicative competence for A1.2 proficiency, in speaking skills they 

will be able to: 

 

 Create short and relevant dialogues, practicing through repetition 

and self-correction.  

 Ask and answer easy questions as a way of interaction, like 

personal information or daily routines, repetition helps to the learner 

to keep his or her knowledge active. 

 

 For accomplishing this goal it is necessary a guide to improve the oral 

expression.  
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CHAPTER II 

 

2. BACKGROUND OF THE INVESTIGATION 

 

 According to J. Asher (2015), the anxiety associated with oral 

proficiency that is located nowadays has grown to be a critical vicinity for 

studies on this career. The examination of the investigation is of a 

blended-technique motive wherein linguistic and nine effectiveness are the 

results from the participation of 25 standard college students. The 

research determine significant adjustments in linguistic elements, oral 

ability and the natural method on doing so. This research additionally 

tested if the oral talent anxiety existed for students while presenting in 

elegance or whilst oral proficiency amongst peers. The consequences 

showed that linguistic talents improved lots and the oral proficiency tension 

decreased whilst oral expression techniques were carried out. The 

analysis of interviews and application reviews established that students 

participated facing two assets of tension in linguistic and cultural regards 

as properly, (Asher, 2015). 

 

 Vásconez and García (2017) conducted a research project in a Durán 

public High School and determined that methodological strategies can 

improve students’ speaking by focusing on shorter conversations that must 

be done with lots of practice and commitment. Speaking was one of the 

most versatile abilities to learn because students must comprehend what 

they are talking about and understand who they are speaking with and 

have a concrete understanding. It was an advanced yet demanding skill 

which combines oral ability and understanding. This was the core objective 

behind the research work; to allow students to obtain necessary speaking 

skills and classroom competences, (Angel Vásconez, Janeth Garcia, 

2017, p.25). 
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(Angel Vásconez, Janeth Garcia, 2017, p.25) based his project on the 

conclusions that Duncan, Garcia and Panel made in their research works. 

They all mentioned speaking as the main focus whether in short dialogues, 

engagement with other cross-sectional samples of students from different 

countries or backgrounds, or by identifying characters in a conversation 

will make students able to reach the core objective of understanding the 

dialogue that has been talked with evidential fluency adapted to their 

cognitive. (Page 25). 

 

 Gomez (2017) explored oral expressions as a technique to develop 

speaking skills with, 8th grade students at Francisco Huerta Rendon High 

School and stated that using a various number of skills, like dialogues, 

short conversations, summarizing, sequencing, inference, comparing and 

contrasting, drawing conclusions, self-questioning, problem solving and 

relating background knowledge were the essence of language learning 

and communication helped students work on speaking and 

comprehension. Gomez argued that reading should be looked at as a 

multifaceted process that develops only with practice. There were certain 

aspects of speaking abilities to develop, such as fluency and vocabulary 

recognition, which could be learned over the course of a few years, (p. 54). 

 

 Peter Carrel (2015) stated that such results about the observations 

were approximately concern with the relationship between the verbal 

methods used in the process and the oral skills that were endorsed in the 

necessity of extreme emphasis about the nonacademic factors to lessen 

anxiety in college students and with plenty oral Exchange among them, 

(Carrel, 2015). Being in touch with the native audio system provided inside 

the school and classroom plus the informal gaining knowledge of 

additional content that is stimulating in attitude for all adjustments and 

linguistic gains as correct as possible.  
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 Charles Gattegno (2015) simplifies the reality of oral expression 

techniques giving a fee of conversation without any grammar involvement, 

(Cattegno, 2015). The level of additional complex combines the regular 

practice and vocabulary mastering the usage of content and application to 

big situations that students can become aware of their personal 

environment and socializing.  

 

 H. D. Brown (2015) confirms that oral talent is a look at the way some 

methods use formulaic sequences including standardized terms like 

collocations and idiomatic expressions that could assist students get talent 

for overseas language beginners and the use of educational strategies 

which could emphasize their linguistic repertoire, (Brown H. D., 2015).  

 

2.1 Theoretical framework 

2.1.1 Speaking Definition 

 

 The action of conveying information or expressing one’s thought and 

feelings in spoken language. The act of making vocal sounds, but in a 

more convincing manner to the speakers’ audience. (Brown L. , 2014).  

After all, the most effective way to communicate is through speech. Thus, 

speaking skills are a vitally important method of communication. The four 

language skills of listening, speaking, reading and writing are all 

interconnected (Brown L. , 2014). 

 

2.1.2 General problems in learning listening 

 

 The position of speaking in the hierarchy of language skills has evolved 

over the centuries. Rather ignored in the Grammar – Translation Method, it 

became a primary skill in the Direct Method. Audio-lingualism brought 

even more focus on speaking, although the linguistic principle it was 

based on viewed oral discourse as imitative routine behaviour in typical 

and predictable situations. The grammatical syllabus of the Cognitive 
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Method incorporated activities in all language skills, attaching equal 

importance to each of them. (Dakowska, 2005). 

 

 Finally, Communicative  Language  Teaching added  a  more realistic 

dimension to teaching oral discourse  by introducing numerous forms  of 

interaction to  the  classroom and  practicing the language in  natural  or 

probable situations  which demanded defining of the discourse genre  and 

the roles of participants. Although  the contribution  of CLT to developing 

forms  of speaking practice in the language classroom  can  hardly be 

overestimated, there is a growing tendency among researchers and 

practitioners to criticize it for its insufficient recognition  of the complexity  

of speaking  as a psycholinguistic process and  of  placing too strong an 

emphasis on information gap criterion  as leading to  artificial  or 

impractical tasks, (Dakowska, 2005).  

 

 Nowadays, in spite of the inevitable criticism of available methods, 

techniques or resources, speaking is generally perceived as the most 

fundamental skill to acquire. Since the onset of the communicative era it 

has been treated as the ultimate goal of language training and its proper 

development has become the focus of attention of both teachers and 

learners. However, it is also a commonly recognized fact that achieving 

proficiency in foreign language speaking in classroom conditions is not an 

easy task. Even advanced learners often finish a language course  with 

the conviction that they are not sufficiently prepared for speaking beyond 

the classroom. This difficulty results basically from the character and 

inadequate frequency of speaking opportunities in the classroom in 

comparison to the abundance of natural varieties and genres of oral 

communication. In fact, selecting the most appropriate  types of spoken 

discourse  for classroom  practice in  a particular language  course  is  a  

very  hard  decision  which,  unfortunately,  hardly  ever reflects the natural 

occurrence  and distribution  of communicative situations. (Dakowska, 

2005). 
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 Additionally,  an advanced  language  course should  create  optimal 

conditions for developing learners’  sociocultural knowledge, that is  “the  

culturally embedded  rules  of  social  behavior” (Thornbury, 2007) and 

their  linguistic knowledge,  which includes discourse  and speech act 

knowledge, and knowledge of  the grammar, vocabulary and  phonology of  

the  target language.  These knowledge areas must then be appropriately 

activated in order to be made available for use in regular speaking practice 

in the classroom and beyond. Importantly, as far as the stages of mental 

processing involved in speaking are concerned, there is not much 

difference between native and target languages.   

 

 Oral expression techniques are about correspondence. It is the 

method for discussing normally with local speakers and with no kind of 

dialect outline. It is vocabulary reveled and use in like manner, ordinary 

circumstances. The Native dialect ought not to be utilized as a part of the 

classroom. Vocabulary ought to be presented to understudies. This is a 

technique for novices in view of perception and understanding of how a 

man secures his or her first dialect. It rejects the formal association of 

dialect. It did not depend on sentence structure however on 

correspondence. It underscores conceivable and important practice 

exercises as opposed to generation of syntactically idealize sentences. 

(Dakowska, 2005). 

 

 Frank Johnson (2015) states that counts correlated nicely enough to 

gain oral talent rankings that have been recommended in assisting 

students can also build a repertoire in approximately sequences that can 

make a contribution beneficial for the oral skills progress with the assistant 

and participation of the verbal approach and the parameters involved, 

(Johnson, 2015). 

 

 This approach works in the utilization of dialect in informative 

circumstances without plan of action to the local dialect of the understudy 

and without reference to linguistic examination. It depends on the 
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Naturalistic dialect learning in youthful kids. There is an accentuation on 

presentation and on input. The focal part of dialect isn't syntax however 

correspondence. Dialect is seen as an indispensable for conveying 

implications and messages. The vocabulary for both observation and 

creation is viewed as basic in the developments of messages, 

(Aleksandrzak, 2013).  

 

 An Oral Proficiency is an institutionalized, worldwide evaluation of 

utilitarian talking capacity. This is estimated on how well a man talks a 

dialect by evaluating their execution of a scope of dialect errands against 

determined criteria. The discussion to investigate the capacities and points 

of confinement of the person's oral target dialect capacities are to take part 

in an assortment of undertakings, for example, depicting, describing, and 

speculating. The scale can be imagined as a backwards triangle, with the 

"Prevalent" rating at the best speaking to an extensive variety of ability in 

semantic structures, vocabulary, and familiarity. (Thornbury, 2007). 

  

 The Low class shapes the base purpose of the triangle, indicating 

minimal useful information of the dialect. Every dynamic class speaks to 

more extensive aptitudes and profundity of learning. While one can 

advance generally rapidly through the levels, advance is much slower 

through the upper appraisals in oral capability (Thornbury S. , 2006). 

 

 English is viewed as the world's most widely used language and it is 

determined in the archives distributed by the Ministry of Education on their 

site page. They have acknowledgment to that circumstance for two 

principle reasons. Right off the bat, learning and oral capability a remote 

dialect is imperative in the present globalized world and its general public 

of information. Besides, a large portion of innovative, logical, scholastic, 

and social data is found in English either physically or carefully. 

Subsequently, the administration considers English as an instrument 

which encourages understudies to prepare themselves to comprehend 
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and impart among societies past their etymological and geographic cutoff 

points. (Thornbury S. , 2006). 

 Oral expression techniques divide the difficult process of SLA 

(Second Language Acquisition) into four simple levels and details learner 

and teacher attitudes at each one. Knowing the details of each level allows 

the teacher to communicate better and to choose teaching methods. 

There are still certain cases that restrain teacher from doing good lessons. 

One is large sized classes which are problematic to organize oral 

proficiency. It is difficult to control a class with many students; they are 

different so they will have different rhythm to learn.  

 

 Another problem is the noise. Other classes may complain and will not 

be able to continue in a quiet environment, also is complicated to pay 

attention to all the students and provide feedback, some may seem this as 

an opportunity to be lazy and do not work in class. Plus, students may lack 

of confident to pronounce well so they will avoid talking so their 

companions do not laugh at they. Teachers need to put impetus in their 

students and remember them that the class is the only place where they 

can make mistakes which are essential in the process of learning (Brown 

H. D., 2015). 

 

 Teaching English always has required research to find the most efficient 

method to help students to improve in a short term but with a long lasting 

learning. Brinton, Celce-Murcia and Snow (2014) already mentioned that it 

is necessary to master a word’s meaning, written form, grammatical 

behavior, collocations, register, associations and frequency in order to 

know a word.  This is one of the aspects why teachers should use different 

process, mechanisms and programs to practice and get familiar to new 

words. Students should detect new lexis in several backgrounds. 

Research claims that it is important to read, listen, and to have tasks that 

contain natural approach in different kind of situation that can be found in 
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any type of activity that relates to the book or for teachers that are more 

prepared, an activity of their own, (Brinton, Celce-Murcia, & Snow, 2014). 

 

 Hamer (2015) classifies three reasons for teaching oral proficiency or 

having students communicating with each other in the classroom. 

Teachers should acknowledge these reasons to pay attention and carry 

out or organize oral proficiency tasks in their lessons to encourage 

students in their studies of the language. The main reason is that 

developing oral proficiency opportunities to students lead rehearsal 

chances for them to try the language in a controlled or semi-controlled way 

before they eventually encounter real life situations where they can put in 

practice what they have been practicing in a safe context, (Harmer, 2007). 

 

 Another reason is that these activities give sound feedback for students 

and teachers. According to what teachers do, they can set remedial or 

corrective activities to connect students’ production in terms of delivery, 

discourse, intonation fluency or accuracy. Both teachers and students will 

know the mistakes that need to be worked on. Lately, these are great 

opportunities for students to activate their prior knowledge of language, 

structures and oral expression techniques to recall and apply them. 

Students need to be given the opportunity to also find the time to get 

familiar with the activity. When there is more practice, learners become 

more autonomous which mean that they are able to use words and 

phrases fluently or without much conscious thought of the language, 

(Thornbury, 2007).    

 

 That’s why students should be able to combine oral expression 

techniques and grammar parts for communicating that is the objective of 

learning a new language in the communicative language teaching that the 

Ecuadorian government supports in the documents published to help 

students reach a B1 level when finishing their high school studies.  
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2.2. Pedagogical foundation 

2.2.1 Learning taking place   

 

 Pulverness, Spratt and Williams (2012) specify that lexis respect to 

singular words or sets or words, alleged units of the normal approach that 

have a particular significance in a given circumstance or setting where 

they show up. Words mean in an unexpected way, these creators give a 

broad however vital rundown of circumstances educators can keep a 

record of when arranging their classes:  

 

 Students may be by and by of (things, individuals, or creatures); this is 

called indication or denotative importance. For instance: the white house, 

the loud puppy, the frightful mischance, and so forth. Words may likewise 

give metaphorical significance (inventive definition that gets from the 

denotative importance). For instance: a family tree, an unmistakable idea, 

and so on. (Pulverness, Spratt, & Williams, 2012). 

 

 Other words make their significance with regards to a sentence where it 

is utilized. For instance: she was excessively tall in the step. On the off 

chance that we take a gander at a photo we can see that we are alluding 

to a young lady or lady. She is tall. Perhaps the stepping stool was little, 

the house, the room, or the place was little that she looked excessively tall. 

The significance can likewise originate from particles included toward the 

start or toward the finish of the words (prefixes, and postfixes). For this 

situation, educators should make students mindful of how the significance 

of the words changes by utilizing the distinctive prefixes or additions, 

(Johnson, 2015). 

 

 For instance on the off chance that we include the molecule "less" it 

gives a contrary significance of the primary word: help-defenseless, 

restrict-boundless, end-unending. Some words make their significance 
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when utilized with others; for this situation they are called compound 

things. Illustration: phone directory, pencil case, schoolbag, and so forth. 

Collocations are words that are regularly composed or talked together. 

There are numerous the normal approach words that gather in English, 

and the level of appearance may differ. For instance: eat is an extremely 

solid expression that orders as we as often as possible see them together. 

The words "has a PC" happen together however they don't show up so 

much of the time to be called collocations. Idioms are settled articulations 

since they can't be changed, yet their definition is unique in relation to the 

importance of the each and every word they have, (Rely, 2013).  

 

 For instance, it is coming down like a hurricane implies that it is raining 

unequivocally. On the off chance that we envisioned the exacting 

message of this articulation we would see felines and pooches descending 

from the sky which will never happen or does not have any sense 

whatsoever. Another idea to investigate is "lumps" which are units of 

words that meet up and that student's utilization as one piece. A few cases 

of these are maxims, collocations and compound nouns, (Scrivener, 2005) 

 

 A short comparison with the CLIL oral expression techniques relates to 

the way that this procedure underpins a hypothetical structure, referred to 

today as the 4C training framework, this framework is an all-encompassing 

model, comparing to the improvement of Communication, Cognition and 

combination of culture unique in relation to the comprehension of the way 

of life of the dialect. The CLIL is powerful and through oral expression 

techniques ought to consider as vital 5 measurements to apply in the 

classroom: advance of dialect procurement, capacity and perception of 

vocabulary content, responsibility in the neighboring procedure of 

intellectual elements cooperation with the correspondence setting, the 

improvement of suitable proceeding with relational abilities and the level of 

intercultural mindfulness top to bottom (Coyle, 2010). 
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 To develop on what a word includes, Nuttall (2015) gives various types 

of importance sentences may have. They may be theoretical (the 

significance of a word without anyone else's input), propositional (the 

importance of words in a sentence), logical (the importance a sentence 

may have just in a specific setting) and even minded (the significance a 

sentence may have just between the connection of the author and per 

user), (Nuttall, 2005) 

 

 Concerning, Scrivener (2015) incorporates the meaning of sorts which 

compares to the assortment of discourse that you may discover in a 

specific place, with a few people, in a particular setting, to get an outcome, 

through a specific channel, just to specify a couple of highlights. When 

talking, types are described by right now decisions taken while exchanging 

thoughts. These decisions should seriously mull over style, way, tone, 

amount, volume, unequivocal quality, selection of words, custom, content, 

and so forth, (Scrivener, 2005).  

 

 Also, Pulverness (2015) records some sub skills for talking. Instructors 

can utilize them as an agenda to incorporate them in their lesson gets 

ready for usage. In the event that they need to begin measuring the 

viability of individual sub skills, they can present and platform them with 

symptomatic and present assessments on thoroughly analyze comes 

about:  

 

- In order for the characteristic approach to be applied correctly, 

including its capacities and contingencies on the subject of 

discussion, the circumstances should give access to data trading for 

the capacity of the structures that follow. This will influence the set 

idea to a smoother and intelligibly concept that can be shown to 

others.  

- Registry is the ability to address distinctively the object who 

someone may be talking to. This formality should be rehearsed at 
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times with lots of hypothetical situations whenever necessary due to 

the lack of practice that situations sometimes do not provide in real 

life, like addressing a lawyer, a judge, doctor or your average person 

that you may find in the street or as a vendor in some type of 

convenience store or such.  

- The associated discourse applies articulations that are inflected 

while the adequate words are display or in use.  

- Displaying non-verbal communication. Gestures and other type of 

body language can also be used to send direct messages or to 

coordinate oneself in dialogue.  

- Writing must be also put into a whole different games to make 

students utilize such as models for other type of conversation can be 

produce and rehearsed constantly, making the delivery adequate in 

settings.  

- Oral practice is a benefit to use it on the daily basis for the majority 

of the other sub skills that can develop as the indication of specific 

situations in which dialects or tabernacle language takes place.  

- Systems with intuitive discourses transmit a message that includes 

the four perspective of speaking in an interrogative message and 

specific situations. Such discourses need to be practice in an 

adequate manner to support genuine language and depending on 

the circumstances of the dialogue.  

 

 The same way writers want to talk with their readers, the same manner 

is with the situation when communicating. Instead of sound systems to use 

for listening and oral practice, speaking among each other can give the 

same effective results. (Bilbrough, 2007).  

 

 This author additionally says that actual language is essentially dialogic; 

human beings are always interacting with others. He includes 3 definitions 

of dialogues (lines in a drama, a communication, and a method of 
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negotiation through speech). He mentions they're relevant for the following 

usages of dialogues in a study room placing: 

 

 It’s a spoken interplay amongst people, especially a pair, and 

the document of that interplay.  

 Dialogues may be found in books where they get hold of the 

time period of pre-scripted or improvised or so referred to as 

unscripted. If they're pre-scripted it method they may be 

supplied inside the text in a shape of a communication. When 

instructors adapt that text to the scholars’ context, then it will 

become unscripted. 

 They can be actual or simulated.  

 There is the possibility to file dialogues.  

 They may be evolved via specific characters.  

 Their consciousness could be form (to take a look at the 

language grammar), meaning (for information) or a mixture of 

each. 

 There are types: transactional or interactional.  

 The interactions can be among college students, instructor-

scholar(s) or scholar/teacher and others (government or visitors) 

(Scrivener, 2005). 

 

2.2.2 Closing the learning gaps 

 

 Brinton et al. (2014) considers that for teachers the amount of words 

they cover is a challenge for them. To consider this topic they address two 

entries. The first is the use of dictionaries that can have more than 

180,000 words, even though students use word families that include the 

basic form, its inflections and derivatives. The second are the inflections, 

which refer to the necessary affixes according to the grammar of the 

sentence (come - "s" for the 3rd person singular, or published - "ed" for the 



 

21 

regular past tense). Derivatives include affixes that change their part of the 

discourse (work: verb - worker: noun - worked: adjective). 

 

 It is estimated that academic students have close knowledge of 20,000 

families of words in their own language. During their childhood, students 

learn about a thousand word families each year and in some cases they 

learn up to five thousand in just one year. This means that there is a gap 

between the numbers of words that students in a second language must 

learn, since they will begin their acquisition at a later age.  

 

 Oral competence involves a variety of secondary skills. Teachers can 

help students improve their skills by using those word families. They 

should be included in the lesson plans. Teachers must decide what to 

focus on in a particular class. However, there are some main differences. 

One of them is that speech is constructed clause by clause, and phrase by 

phrase instead of sentence by sentence as it happens in writing, 

(Scrivener, 2005). 

 

2.2.3 The benefits of engaging in activities 

 

 Wilson (2008) offers some steps for lessons in order to get positive 

results, establishing the pre-stage (listening, writing, reading and 

speaking) as the first step. That would make the students into the topic, 

and that´s when the teacher should use stepwise design, which has to 

begin with a brainstorming activity. After that the teacher must explain the 

class and make the students work along the explanation. And finally, some 

feedback is looked for in post-activities by the combination of top-down 

and bottom-up activities. That would help the teacher to identify which are 

the troubles for students (Bilbrough, 2007). 

 

 Both oral expression techniques and the Ancient Natural Method have 

dissimilar facts. Moreover, Prendergast and Marcel gave some 
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contributions for the educative model during the nineteenth century. 

Marcel focused in meaning while teaching a language and affirmed that 

reading should be the first skill taught. He even compared how a child 

learn a language to how anyone could learn a new language. On the other 

hand,  Prendergast gave the basics for the development of natural 

methods and, finally, the Direct Method. He applied and compared 

principles of the learning of a new language to the acquisition of the first 

language. Prendergast emphasized on identifying in children their routines 

while speaking an evaluating their communication considering the context. 

Additionally, he determines the post-activity stage as the moment in which 

methodology should be adapted to enhance the learning of students, 

(Krashen, 1982). 

 

 Brinton et al (2014) sums up in five methodologies how oral expression 

techniques have changed since they were put into practice in the 

classroom. 

Grammar-translation approach-. The main objective was to make students 

succeed in tests, and focused on the definition and origins of words by 

considering bilingual dictionaries as the most trustful source of information. 

In order to analyze how the language was built up, translation was used. 

 

 The primary recognition become the development of phonetic education 

and punctiliously managed spoken language or oral fluency. It turned into 

a British movement. For the first time, grammar and isolated words have 

been now not important however language related to truth. Phrases were 

selected mainly according to their usefulness and simplicity because 

instructors did not want to distract students from the focal point of this 

approach that turned into phonetic training, (Brinton, Celce-Murcia, & 

Snow, 2014). 

 

 Direct method - acquainted words are selected to beautify interplay in 

the study room. A few not unusual phrases are regular objects that in 
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shape the project. Sources like charts, photographs and realia seemed as 

a part of coaching techniques. The main focus of this technique changed 

into communication. College students aren't allowed to speak in their 

mother tongue, (Nuttall, 2005). 

 Audio-linguicism - in this approach phrases had been used to 

demonstrate grammatical structures. This changed into based totally on a 

behaviorist view of dependency formation and instructors modeling, 

growing drills, students memorizing structures, and receiving remarks, 

(Nuttall, 2005). 

 

 Communicative language teaching. - The herbal approach is selected 

from authentic resources. The standards of the choice are usefulness. The 

followers of this approach agree with that language ought to be used for 

conversation, primary goal of this teaching process, (Nuttall, 2005). 

  

 Nuttall (2015) addresses this subject matter by way of arguing that now 

not all words are essential. She suggests to begin by selecting the words 

that can be ignored, and cognizance on those that stand for 

comprehension. The writer provides that there are sorts of words: lively 

and receptive. The previous refers to those nicely to use on an each day 

foundation. The second organization those that you could recognize and 

respond to, but do no longer expectantly use. This is applicable in 

students’ personal language or L1 and any foreign language. It’s far critical 

to educate rookies to differentiate these phrases so they focus on those 

they want for communication, (Nuttall, 2005). 

 

 Cohen (2014) shared a technique for using oral expression techniques 

that have worked for him. It involves students developing their own lexis 

cards. He suggests using a pocket-size that makes them portable. 

Students can record the word they wish to know, practice, reinforce or 

consolidate. Additionally, they are cheap, free-standing and easily shuffled 

to enhance communicative and interactive activities. The process might 
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start by choosing the words. Teachers can provide the list but it is better if 

students decide the words by themselves since this will keep up the 

momentum. It is advisable to ask students to develop ten cards a week. 

This depends on the number of hour of classes and the content according 

to the curriculum set for the class, (Cohen, 2014). 

 

 Once again the guidance of the teachers is paramount in this activity. 

Cohen (2014) adds that if facilitators ask students to create a card, each 

student will come up with a different version according to what they 

visualized, their interests or background knowledge of cards. Some of 

them might be impressive to teachers others not very much attractive of 

useful. This is the main reason for teachers to provide guidelines on how 

to start and finish the card. It will be of great use also to display an 

example to follow. A template that has worked for this teacher is using 

both sides of the cardboard. In the front students should only write the 

word they want to learn. At the back, they can use the corners to write: an 

easy definition in students’ own words, an example in a sentence, 

collocations and pronunciation. In the middle of the back students can 

write the translation of the word in their language, (Cohen, 2014).  

 

 Pulverness et al (2012) contribute to this topic by suggesting teachers 

to start with controlled practice. This is to use the language that has just 

been introduced repeatedly. They are important for oral proficiency 

practice in a positive environment. This can be done using drills, repetition 

and saying memorized words or sentences. These activities focus mainly 

on accuracy since students should use correct grammar, and 

pronunciation involving oral expression techniques which also are related 

to such concept. At this point they are not producing the language 

independently but following a set model and making subtle changes 

provided by the teachers.  

This also builds motivation since students are confident of what they are 

saying and how they are practicing. Controlled practice precedes freer 
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rehearsal as they enhance useful, although sometimes limited, preparation 

for speaking. A key aspect to consider is correction, at this point teachers 

might want to make students aware of mispronunciation or misusage of 

the structure whereas in fluency tasks correction should be avoided or 

provided as feedback at the end of the practice or lesson, (Pulverness, 

Spratt, & Williams, 2012). 

 

 Oral expression techniques have certain similarities to the direct 

method, with the important exception that students are allowed to use the 

mother tongue along with the target language as part of the English 

language learning process. Considering that in the early stages, students 

are not used to acquire knowledge of the language, and in the teaching-

learning process, states that the contractual level of the teacher to have no 

educational strategies, leads the student to fail to learn the English 

language, (Krashen, 1982). 

 

2.3 Sociological foundation 

2.3.1 Language environment at work  

 

 It is important to consider the characteristics of the students before 

thinking about any implementation. Teachers are slopes of the students 

learning in groups or individual. Meters (2015) identified three profiles in a 

youth learning classroom to empower teachers and make the most of their 

classes.  

 

 The teacher is not there just to give a class. He should also be a coach, 

a motivator and someone that pushes students to give out their best and 

their maximum. His understanding about students should be integrated 

and independently. Avoiding the lessons like the author says, it is not 

necessary. The best recommendation is to have in mind how teachers 

cope with students and vice versa, which is considered in the following 

profile:  
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 The reluctant: the Principal is the one that does not pay as much 

attention as he should when referring to the teacher and the topic. 

Most of the time this is not related to the lessons and students are 

restless which can cause problems in the learning process.  

 

 The student that is considered know it all are mostly committed, 

very smart and persuasive to the program and they are hyperactive 

and shout or speak aloud when asking a question. (Thornbury S. , 

2006). 

 

The show off: are a group of students that work join but with noise, they 

have a good relationship among all. This is a tendency to impact on each 

other to see who can be the most intelligent, the loudest, or the most 

dramatic.  

 

Students need a lot of practice because they see oral proficiency as a 

complex skill (Pulverness et al, 2012). To help students overcome that 

fear, teachers can implement some previous tasks like introducing oral 

expression techniques, providing a lot of practice with the new words, 

giving enough time to organize their ideas, what and how they say them, 

setting activities for pronunciation rehearsals, trying the tasks before they 

speak freely. This order can be done all the way around. In that case, 

students try to produce the language in the assigned exercise, teachers 

take notes on difficult structures and oral expression techniques 

restrictions in order to work on those failures afterwards. In either case, 

students should make sure to create a positive environment where 

learners feel confident and open to mistakes considering them as part of 

their learning. Facilitators should consider that learners may need time to 

process what they hear before they start oral proficiency in controlled, 

semi-controlled or freer practice. A good teaching technique will be to 

allow some silent period especially for beginners. So students get a lot of 
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input before they actually start producing the language, (Pulverness, 

Spratt, & Williams, 2012).   

 

Buckingham (2015) claims that the teachers’ challenge is to encounter 

a way to encourage students provide them the confidence to have a go 

and try using English. Hence, she adds that motivated students are a 

pleasure to work with. Their willingness and eagerness to participate using 

the language guides or antecede a spiral of successful activities which 

any teacher would like to develop in their lessons. As oppose to those 

teaching environments where learners are reluctant to interact with their 

peers because they cannot manage the tasks or the content so their 

attempts to try something new is diminished leading to speak out every 

time less and less. Ward (as cited in Buckingham, 2015) says “Motivation 

is one of those things like justice or world peace; we all know it’s a good 

idea but it’s not quite so clear how to get there”. However, motivation can 

be raised with simple yet interesting topics that are relevant to students 

and boost their interest and willingness to participate in the lesson, 

(Buckingham, 2015).  

 

2.3.2 The root of socializing 

 

 Thornbury (2006) considers about socialization, as the process to join 

into a social group. The group could be one that we are born into, or 

where we want to belong to. During socialization, people adapt or get 

values ad customs of their social environment. This process involve the 

language; there are some schools that have an appealing to use a second 

language learning as a process of socialization. Language is used as a 

link for a group membership. Learners are conduced to a different culture, 

adding the language. New problems appear as getting the host culture. It 

includes that classrooms are little cultures too. Docents are always aware 

of the necessity to promote socialization with the learners into the study 

context, (Thornbury, 2007). 
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 A learners have to mix the natural focusing and forms to express their 

feelings. They do not work without the other. The teacher’s role is to 

determine the class and amount to insert in separate or in a series of 

lessons and their structure to help students communicate between them. 

Some interactions patterns and genders could be applied to avoid 

boredom.  

 Pulverness et al (2015) suggested that couples and team work 

rise opportunities to interact in the classroom. Docents should 

be careful with the activities for students to improve themselves. 

 Scrivener (2015) interprets that on daily situations, students and 

docents speak in different ways, according their environment, 

situation and topic conversation. Also, Bilbrough (2015) adds 

that books are a dialogue and authentic language use is crucial 

dialogic. Language is there as a transmission of an idea or a 

feeling to talkers. And it is a respond of previous spoken or 

written information exchanged that is actually happening or that 

is assumed.   

 The way that oral expression techniques relate their way to deal 

with speaking has driven a few people to accept that oral 

expression techniques and the Natural Method are synonymous 

terms.  

 

2.4 Linguistic foundation 

2.4.1 Language acquisition 

 

 Being that this study includes the verbal method and speaking. Those 

two standards may be investigated and evolved in that order in these 

foundations. Paraphrasing a few standards of Brinton et al (2014), it would 

be as observed. They say that the expertise teachers should percentage 

with their students about the special factors of every phrase is taken into 

consideration to be the natural technique depth. Moreover, lesson plans 
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have to encompass the verbal technique breadth which refers to some of 

phrases college students can consider to supply the language, (Brinton, 

Celce-Murcia, & Snow, 2014). 

 

 Acquiring a word additionally includes receptive and effective 

information. The first refers to perceive or recognize lexis in studying 

passages or listening tracks. The second is the capability of students to 

use a word whilst writing or speaking.  

 

 They additionally analyze how many phrases should college students 

be delivered. They make distinctions between components of speech, 

idioms, compound nouns, figurative, denotative, sort of nouns, and all that 

entails teaching and studying a new word as natural as possible. this is 

what makes challenging to accumulate a brand new word for newcomers 

and for teachers to determine while to introduce the special parts or 

meaning of phrases, both in an unmarried class or in a sequence of 

instructions. In line with oral expression techniques, in which English 

language students need to keep to acquire the acquisition of the language, 

beneath these parameters, the tiers of development of the second one 

language need to establish in the student, moral guidelines within the 

instructional integration of the language, (Atkinson, 2008). 

 

 This manner, the process underneath a verbal or simple version must 

cognizance on the first-class strategy for the coaching technique (Krashen, 

SD & Terrell, TD, 1983), this has allowed many specialists on the way to 

difficulty powerful orientations whilst analyzing the traits of each student 

and what the stages of gaining knowledge of area in which it's miles and 

can determine the drift of the teaching-getting to know method in the 

continuing training of the scholar and the social being that incurs language 

mastering nowadays, (Krashen, 1982). 
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 The substantial classroom approach to the method of physical response 

defends the silent phase, waiting for the level of oral proficiency in the 

second language to be processed and applied, at this point, emphasis is 

placed on the process. Given this fact, the process of underlying growth is 

generated through the importance of acquisition and its difference in the 

place of linguistic processing, being necessary that the information is 

understandable through the teacher, this is the essence of language and 

vocabulary (not grammar) is the main axis of the language, (Brown H. D., 

2015). 

 

 The importance of oral expression techniques leads to the students 

being able to acquire the knowledge through the teacher and the 

strategies of communication that emit in the educational development of 

the student. Pulverness, Spratt & Williams (2012) define oral proficiency 

as one of the four skills of the language. It is classified into the productive 

ones. This means that it is producing orally the language not receiving it. 

They add that it involves applying speech to transfer meaningful 

information to others. Oral proficiency includes more than just identifying 

and applying oral expression techniques accordingly and accurately in 

uttering words. When information is exchanged the person considers 

addressing the desire to communicate successfully. For Thornbury (2006) 

it is the most important because oral proficiency a second language is 

frequently equated with proficiency (Thornbury S. , 2006). 

 

 Scrivener (2015) confirms that fluency and confidence are important 

goals to achieve regarding speaking. He reinforces this by saying that it is 

useless to know a lot about the language but not being able to apply it. In 

the past, most learners were able to conjugate verbs yet not capable of 

responding to simple questions from the teachers. Thus, practicing the 

language is a lot more productive than knowing all major rules and 

regulations about it, (Scrivener, 2005). 
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2.5 Legal framework  

2.5.1 Regulations concerns 

 

 This project is based according to curricular guidelines and quality 

exercises that can be categorized and placed in the activities that are 

standard, students must reach the required level established by the CEFR 

and all the aspects concerning language learning.  

 The Secretary of Education has recognized that English is a 

fundamental and necessary mean of communication worldwide and it is 

also a general tool of education and to access up-to-date scientific and 

technological information. That is why it has to be taught from the early 

stages of education in schools and this is supported with Objective 4 and 

Article 26 of the LOES that is included in this investigation.  

 

 In addition to what is guaranteed on the Educational law and 

specified in the current Ecuadorian constitution and defined by the LOEI 

(intercultural organic education law), teachers need to observe the 

following information in order to design their Annual plans, as described at 

the Ministry of Education webpage: 

 

 The new English National Curriculum Guidelines.  

 New Curriculum Specifications.  

 Ecuadorian Republic constitution. Article 26 states that the 

education is a right of the people throughout life and an inescapable 

and inexcusable duty of the state. 

 The Intercultural education is supported by the article 243 of the 

LOEI  

 PNBV- The Good Living Act Plan 

 Regulations, General law, section 26 (2011) 

 The second run of new textbooks for 10th grade, in this case study.  

 Suggestions for designing their annual, unit and lesson plans.  
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 Suggestions for classroom assessment within the Communicative 

Approach.  

 The present Ecuadorian constitution, chapter 2, the right to the 

Good Living Act, section fifth, recognizes the right of Education as 

an unalienated right to its citizens, Article 26. Children have the 

right to education, the right to equal opportunity, no discrimination 

and immune from any other deficiencies, guaranteeing quality and 

the best type of welfare.  

 

 The legal foundation is also backed up by PNBV (National Plan for 

Good Living) offering a better way of life to the Ecuadorian citizen, with the 

equal right to the proper education, without any constrictions, obstacles, or 

conditions to the right of bearing such privileges and entitlements.  

 

 The Ecuadorian government supports this act to the utmost respect of 

the law and in it lies all the responsibilities for all citizens to be guaranteed 

the right to pursuit equality and sovereign as a whole. Children and 

adolescents educational code. 

 

 The right to a dignified life, children and adolescents have the right to a 

dignified life which allows them to enjoy the socioeconomically conditions 

that are necessary enough for their integrated development. This right 

includes those themes that assure a nourishment that is balanced and 

sufficient, recreation and leisure, access to health services, to quality 

education, adequate attire, secured housing, hygiene and basic services, 

(Ministerio de Educacion, 2002).  

 

 In handicapped children and adolescent cases, the state and its 

institutions should guarantee the conditions, help and techniques, bar 

architectural eliminations of communication and transportation. 

Concordances: Constitution of the Republic of Ecuador, Articles 13, 24., 

(Brinton, Celce-Murcia, & Snow, 2014) 
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CHAPTER III 

 

3. METHODOLOGY OF THE RESEARCH 

 

 (Carey, 2011): quoted about the scientific method as a simple, three-

step process. Begin by carefully observing some part of nature. If 

something emerges that is not well understood, speculate about its 

explanation and then find some way to test those speculations.”(p.3). The 

students at Veinticuatro De Mayo Public School demonstrated the lack of 

listening knowledge or the right way to conduct themselves while listening. 

Poor listening skills were obvious and therefore the oral expression 

techniques needed to be applied.  

 

 The scientific method projects the researchers into science as a 

necessary step to get through into an investigation like such; it has taken 

the researchers to the power of knowledge where a complete 

understanding of the necessity of the scientific method to obtain 

information and then process it has been reached.  

 

3.1 Characteristics of the investigation  

 

 This study is of qualitative method, which focuses all the requirements 

of the investigation done in the educational field, and it is displayed as 

follow: It is exploratory, descriptive and correlational. Exploratory in the 

sense that it attempts to find out the reasons why 9th grade students have 

communication problems in the classroom and then provides information 

about how oral proficiency can be improved through the Natural Approach.  

 

 The scientific aspect of it is because the theoretical foundation is the 

outcome from the scientific research that was done. It shares the 
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characteristics a full grown investigation should have because of the 

following reasons: the adequate group was picked for the research.   

 

3.2 Types of research 

 

3.2.1 Field research 

 

 The research through a survey realized from students of 9th grade about 

the lacking Dynamic teaching strategies to development of speaking. As 

Harmer define:   

 

 Field research is the systematic study, primarily Through long-term, 

face to face interactions and observations, of everyday like, A primary goal 

of field research is to understand daily life from the perspectives of people 

in a setting or social group of interest to the researcher, (Harmer, 2007). 

 

 This project has been developed in the modality of field, at Veinticuatro 

de Mayo High School because by the observation through the examination 

in this place, it was concluded the poor interest for English learning. 

 

 It was attempted to solve the problem by training students and the 

English teacher in the use of the Guide with dynamic activities and its 

application at school and to be managed by the teacher. 

 

3.2.2 Bibliographical research 

 

 According to the American Psychological Association style, it has been 

established with the purpose of creating a group of procedures, or style 

rules that would codify the many components of speaking to assist the 

further researcher in having a better oral expression techniques. 
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 As with other editorial styles, there are other associations like Chicago, 

Canada, Oxford that have the same intention in coding bibliography. All of 

them consists of rules and guidelines that a publisher observes to ensure 

clear and observe a consistent presentation of written material. The 

bibliographical research is used because it is necessary to get information 

from internet and magazines, books, articles that form part as a basis for 

this project.  

 

 All the process of the bibliographic research started in the moment that 

our project is implemented with ideas and strategies relevant to the 

investigation. The investigation is equipped with the correct citations and 

the sources are also recognized and they are indicated in the reference of 

this document under the APA 6th edition style. 

 

3.3 Level of the research 

3.3.1 Exploratory Research 

 

 Burns and Grove (Grove, 2003) define exploratory research as 

research conducted to gain new insights, discover new ideas and/or 

increase knowledge of a phenomenon. Exploratory means to investigate 

systematically or to search for the purpose of discovery. Serving or 

intended to explore; searching; examining; explorative. This project, and 

its approach to the level of investigation, were possible to develop at 

Veinticuatro de Mayo High school because the directives of the institution 

agreed with the investigation and the necessary resources to make it 

possible to help with the needs of the students. The investigation also led 

the researchers to the conclusions of each theme and the purpose of such 

dilemmas that were included in the problem of speaking students have 

and the best manners to approach such problem. It also conducted the 

variations and the type of solutions that can be involved like tips used in 

the Natural Approach and other methods applied.  
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3.3.2 Descriptive Research 

 

 Descriptive research refers to research studies that have as their main 

objective the accurate portrayal of the characteristics of persons, situations 

or groups.  

 

 This approach is used to describe variables rather than to test a 

predicted relationship between variables. In this study, “descriptive” refers 

to the descriptive aspect of phenomenology described in section) 

(Hungler, 2004). 

 According to Brown & Suter (Suter, 2011) the descriptive research is 

relevant because it follows different and very important steps like the ones 

that were displayed in the investigation done by the present researchers: 

 

1. To describe the characteristics of certain groups. The 9th graders of 

Veinticuatro de Mayo is the target group in this investigation.  

2. To determine the proportion of people who behave in a certain way; 

and how this affects learning of the language and speaking 

development in students from the 9th grade.   

3. To make specific predictions; the level of degree in which 

conclusions were made because of the outcome. 

4. To determine relationships between variables” (p.33). How such 

variables cope with one another and the way the dependent 

variable, which is the problem addressed in this investigation, oral 

development, can be solved by the use of the proposal that covers 

on the independent variable.  

 

 This Project is descriptive because it tries to obtain information about 

the actual status of the problem, which is the development of oral skills, 

and it precises the nature of a situation at the moment of the study. It is 

important to describe the circumstances with the respective variations or 

conditions.  
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It is necessary to prove the hypothesis; it is important to research 

information that helps make a decision. 

3.4 Explanatory 

 

 In all kind of research the explanation of a phenomenon is needed. As 

reported by Check and Schutt (2012):“Explanatory research seeks to 

identify causes and effects of educational phenomena, to predict how one 

phenomenon will change or vary in response to variation in some other 

phenomenon.” (p.11). This research explains such outcomes accordingly 

because it shows how the students’ performance can varied depending on 

the approach that is applied. One example can be dialogues and 

conversations on which students are placed in hypothetical situations, per 

say.  

 

Operationalization of the variables.  

 

 

 

Dependent Variable DIMENSION INDICATORS 

  

LISTENING SKILLS 

 

 

Listening 

deficiencies  

 

 Listening definition 

 General Problems in learning 

listening 

 Communicative Language 

Teaching 

 Performance in listening and 

communication 

Independent Variable  

 

ORAL EXPRESSION 

TECHNIQUES 

Oral 

Proficiency  

 

 Second Language Acquisition 

 Speaking Production 

Proposal 

 

 Teaching guide 

 Application to develop the 

teaching and learning process 

 Innovative teaching resource 
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3.5 Research population and sample  

 

 This research work was conducted at “VEINTOCUATRO DE MAYO” in 

Guayaquil, Ecuador.  

 

 The research population was 28 students who were registered in 

Playgroup level and one English teacher and principal who were 

responsible for the application of the proposed technique.  

 

STRATUM 

(CHART  B) 

STAFF POPULATION SAMPLE 

PRINCIPAL 1 1 

STUDENTS 28 28 

TEACHERS 1 1 

TOTAL 30 30 

Authors: Dina Guerrero and Lissette Paredes 

 

3.5.1 Deductive 

 

 When the deductive method is used, the information is gotten from the 

holistic point of view narrowing it down to the most detailed in validity with 

regulations and norms that can be based on empirical observations.  

In the deductive method the teacher is the center of the class. So the 

teacher gives the students a new conception, explicates it, and then the 

students have to practice using the concept. This method goes from the 

general rules to specific activities or examples.  

 

3.5.2 Inductive  

 

 In the inductive method, the information is obtained from the specific, 

detailed type to the general spectrum, in which the information is exposed.  
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The inductive method makes use of student “noticing” it means that 

the students is becoming aware of something in particular.  The teacher 

presents students with many examples showing how the concept is used. 

The intent is for students to “notice”, by way of the examples, how the 

concept works. 

  

 

3.6 Techniques of the investigation 

 

 The quality of results obtained from field research depends on the data 

gathered in the field. The information in turn, depended upon the field 

worker, his or her level of involvement, and ability to see and visualize 

things that other individuals visiting the area of study may fail to notice. 

Techniques including the categories of the investigation are also of the 

utmost importance in the topic that has been chosen due to the exact 

results that were obtained. The investigation that was done in the 

classroom where it showed that the speaking pattern or the students 

needed improvement is also vital as one of the techniques included in the 

research. The outcome of such investigation also lead to the conclusion 

that speaking was a major factor and the problem was obviously 

presented in the classroom, (Field Research, 2015). 

 

 The more involved the investigator is in the project, the more gathered 

data the investigator will get from the research. It is a collaboration effect 

and it will play well into the investigation. The investigator must comply 

with all the aspects about the goals and the objectives which need to be 

accomplished, not leaving important details aside and doing the best to 

cover every angle of the case in the investigation. 
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3.7 Research instrument 

3.7.1 Observation  

 

 In the observation, the outcome confirmed the expectations that were 

set once the researchers came to conclusions about the class not being 

compatible to conversations among students, the lack of intonation with 

words and students pronunciations were weak and muddle. The 

observation was an useful tool for the researchers to optimize their set of 

standards and how to find the best way to a method that could neutralize 

the lack of oral development in the class with the 9th graders.  

 

3.7.2 Interview 

 

 An investigative interview is a spontaneous or planned conversation 

with a person concerning the circumstances surrounding their knowledge 

of events or involvement in a crime. The objective of interview is to collect 

fact and obtain a statement, information and true facts (Interviewing and 

investigating techniques, 2011).  

 

 The interviews that were conducted to help this investigation were done 

to the teacher of the class which is 9th grade and to the Director of the 

VEINTICUATRO DE MAYO School. The reports can be found at the 

annex # 2 of this project. 

 

3.7.3 Survey or Questionnaire 

 

 The survey or questionnaire is a group of questions that are part of the 

research in order for the investigation to turn out as precise as possible, 

covering every detail that needs to be covered so no lose ends are left. It 

helps to achieve concrete findings that will back up the investigation and 

its results. It will measure criterion in an important stage of the 

investigation.  
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 The questions is the connection between the investigator and the 

information obtained because the investigator cannot work with all the 28 

student when the survey is being conducted. The survey is just of 10 

questions or so that is answered with close responses. The options are 

totally agree, agree, totally disagree, disagree and indifferent. This way, 

the students have better options to make the correct decisions when 

answering. These surveys are focused on the data collection process, 

giving clear answers, so there would be no chance for students to be in 

any type of conflict when answering the questions (Christina Hughes, 

2000). 

 

 The survey for this investigation was done to 28 students from the 9th 

grade of VEINTICUATRO DE MAYO School. The 15 questions consisted 

to the independent variable, the dependent variable and the proposal, 

each concept has 5 questions addressing each. The survey was made 

with the most sincere manner in mind for it to be addressed the same way 

by students, with the utmost honest and adequate style. The results were 

tabulated and the percentage, usage and an analysis were also conducted 

and included in chapter 3 of this investigation according to the manual and 

the university standards.  
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3.8 Survey to the students 

 

 

QUESTIONS Totally agree agree Indifferent disagree Totally disagree 

1.- I like learning pronunciation of 

new words in English 

     

2.- I can describe pictures      

3.- I consider learning  English by 

speaking with others in as a simple 

form to  help my pronunciation 

     

4.- I read aloud sometimes 

to hear my pronunciation 

     

5.- I try to tell stories using words I 

have learned in class 

     

6.- I try to practice 

speaking with friends in 

English class. 

     

7.- I try to practice English 

inside the classroom with 

the teacher 

     

8- I find conversations 

helpful when they are  done in the 

classroom 

     

9.- I like learning 

vocabulary the natural 

way to make speaking 

Easier 

     

10. - I would like to communicate 

on my own with new activities 

practiced in the classroom. 

     

11.- I would like to develop my 

speaking skill through oral 

expression techniques 

     

12.- I would like to express myself 

fluently on familiar topics 

     

13.- I would like to have an 

innovative project to develop 

speaking skills easily 

     

14.- I like to sing songs in English to 

practice my pronunciation 

     

15.- I find oral presentations very 

exciting 
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3.8.1 Analysis of the results 

Sample: 28 students             Course: 9th course 

Question 1: I like learning pronunciation of new words in English 

CHART OF FREQUENCY 

TABLE 1 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- TOTALLYDISAGREE           0                                   0% 

2- DISAGREE 10 4% 

3- INDIFFERENT 1 4% 

4- AGREE 10 36% 

5- TOTALLY AGREE 7 25% 

TOTAL 28 100% 

Title: 1.   I like learning pronunciation of new words in English 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 1 

 
 

ANALYSIS: 61% percentage of the students are totally agree and agree. 

It shows that most of the group is really interested about learning the 

pronunciation of new words. However, 36% of the students don’t like 

learning the pronunciation of new words and 3% are indifferent. The 

correct pronunciation of the words is the key to communicate fluently in a 

target language. 

0%

36%

3%
36%

25%

GRAPHIC 1

totally disagree

disagree

Indiferent

Agree

totally agree
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Sample: 28 students             Course: 9th course 

Question 2: I can describe pictures 

 

CHART OF FREQUENCY 

TABLE 2 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 2 7% 

2- Disagree 6 21% 

3- Indifferent 2 7% 

4- Agree 10 36% 

5- Totally agree 8 29% 

TOTAL 28 100% 

 Title: 2. I can describe pictures 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 
GRAPHIC 2 

 
 
ANALYSIS: 65% of the students are totally agree and agree about 

describing pictures and 35% of the students have a negative answer. It 

means that most of the students are capable of retaining information when 

it is necessary.  
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21%

7%

36%

29%
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disagree
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totally agree
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Sample: 28 students              Course: 9th course 

Question 3: I consider learning English by speaking with others in as a 

simple form to help my pronunciation 

 

CHART OF FREQUENCY 

TABLE 3 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 0 0% 

2- Disagree 2 7% 

3- Indifferent 3 11% 

4- Agree 2 7% 

5- Totally agree  21 75% 

TOTAL 28 100% 

Title: I consider learning  English by speaking with others in as a simple form to  help my pronunciation 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 3 

 
 
ANALYSIS: 82% of the students totally agree and agree, they like learning 

English by speaking the language that they are learning with others, 18% 

dislike the idea. This common interest of learning the language as simple 

as possible to improve pronunciation is adequate and ideal for students 

overall performance.  
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Sample: 28 students             Course: 9th course 

Question 4: I read aloud sometimes to hear my pronunciation 

 

CHART OF FREQUENCY 

TABLE 4 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 3 11% 

2- Disagree 4 14% 

3- Indifferent 1 4% 

4- Agree 9 32% 

5- Totally agree 11 39% 

TOTAL 28 100% 

Title: I like read aloud sometimes to hear my pronunciation 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 4 

 

 

ANALYSIS: 71% of the students like to read aloud to hear their 

pronunciation while a 29% don’t like the idea. This type of activity can only 

motivate students into more practice involved in the classroom and more 

participation expected from them as a whole.  
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Sample: 28 students              Course: 9th course 

Question 5: I try to tell stories using words I have learned in class 

 

CHART OF FREQUENCY 

TABLE 5 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 5 18% 

2- Disagree 9 32% 

3- Indifferent 0 0% 

4- Agree 14 50% 

5- Totally agree 0 0% 

TOTAL 28 100% 

Title: I try to tell stories using words I have learned in class  
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 5 

 

 

ANALYSIS: 50% of the students agree in telling stories with their own 

words learned in class and 50% disagrees with the idea. Increasing such 

skills of story-telling can help polish students English in writing skills as 

well, something they need.  
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Sample: 28 students             Course: 9th course 

Question 6: I try to practice speaking with friends in English class. 

 

CHART OF FREQUENCY 

TABLE 6 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 4 14% 

2- Disagree 4 14% 

3- Indifferent 0 0% 

4- Agree 10 36% 

5- Totally agree 10 36% 

TOTAL 28 100% 

Title: I try to practice speaking with friends in English class. 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 6 

 

 

ANALYSIS: 72% of the students agree and totally agree in trying to speak 

with friends in English class and 28% shows unsatisfactory results for 

them. As mentioned previously, student can only gain improvement in their 

speaking skills to increase vocabulary and expressing themselves.  
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Sample: 28 students              Course: 9th course 

Question 7: I try to practice English inside the classroom with the teacher 

 

CHART OF FREQUENCY 

TABLE 7 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 10 36% 

2- Disagree 11 39% 

3- Indifferent 0 0% 

4- Agree 7 25% 

5- Totally agree 0 0% 

TOTAL 28 100% 

Title: I try to practice English inside the classroom with the teacher  
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 7 

 

 

ANALYSIS: 25% of the students agree in practicing English with the 

teacher, while another 75% dislikes the idea. Students’ participation on 

speaking practice in the classroom with the teacher can only bring positive 

results and performance.  
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Sample: 28 students             Course: 9th course 

Question 8: I find conversations helpful when they are done in the 

classroom 

 
 CHART OF FREQUENCY  

TABLE 8 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 11 39% 

2- Disagree 4 15% 

3- Indifferent 0 0% 

4- Agree 2 7% 

5- Totally agree 11 39% 

TOTAL 28 100% 

Title: I find conversations helpful when they are  done in the classroom 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 
GRAPHIC 8 

 

 
ANALYSIS: 46% find conversations helpful when they are done in the 

classroom while 53% do not like the idea. Getting to a comfortable 

environment should be put into practice as much as possible to make 

students have a broader spectrum in the language.  
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Sample: 28 students             Course: 9th course 

Question 9: I like learning vocabulary the natural way to make speaking 

easier 

 

CHART OF FREQUENCY 

TABLE 9 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 0 0% 

2- Disagree 0 0% 

3- Indifferent 8 28% 

4- Agree 10 36% 

5- Totally agree 10 36% 

TOTAL 28 100% 

Title: I like learning vocabulary the natural way to make speaking easier  
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 9 

 
 

ANALYSIS: 72% of the students like learning vocabulary the natural way 

to speak a lot easier while another 28% are indifferent in reading the 

instructions because they don’t care to learn vocabulary. The purpose of 

the investigation manifests itself in this survey question because it 

complies with the independent variable and the purpose of the survey, 

total uttered communication at hand.  
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Sample: 28 students             Course: 9th course 

Question 10: I would like to communicate on my own with new vocabulary 

and activities practiced in the classroom. 

 

CHART OF FREQUENCY 

TABLE 10 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 4 14% 

2- Disagree 15 54% 

3- Indifferent 0 0% 

4- Agree 0 0% 

5- Totally agree 9 32% 

TOTAL 28 100% 

Title: I would like to communicate on my own with new vocabulary and activities practiced in the 
classroom.  
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 10 

 

 

ANALYSIS: 32% of the students totally agree with the idea of 

communicating on their own with new vocabulary and activities practiced 

in the classroom. Another 54% disagree, bringing about vocabulary 

learning and with significance in order for students to engage themselves 

in activities.   
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Sample: 28 students             Course: 9th course 

Question 11: I would like to develop my speaking skill through oral 

expression techniques 

 

CHART OF FREQUENCY 

TABLE 11 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 4 14% 

2- Disagree 9 32% 

3- Indifferent 0 0% 

4- Agree 15 54% 

5- Totally agree 0 0% 

TOTAL 28 100% 

Title: I would like to develop my speaking skill through oral expression techniques 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 11 

 
 

ANALYSIS: 68% of the students are agree with the idea of communicating 

on their own with oral expression techniques practiced in the classroom. 

Another 32% disagree, bringing about vocabulary learning and with 

significance in order for students to engage themselves in activities. 
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Sample: 28 students            Course: 9th course 

Question 12: I would like to express myself fluently on familiar topics 

  

CHART OF FREQUENCY  

TABLE 12 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 11 39% 

2- Disagree 4 15% 

3- Indifferent 0 0% 

4- Agree 2 7% 

5- Totally agree 11 39% 

TOTAL 28 100% 

Title: I would like to express myself fluently on familiar topics 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 12 

 

 

ANALYSIS: 46% would like to express themselves fluently on familiar 

topics while 54% do not like the idea. Getting to a comfortable 

environment should be put into practice as much as possible to make 

students have a broader spectrum in the language.  
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Sample: 28 students              Course: 9th course 

Question 13: I would like to have an innovative project to develop 

speaking skills easily 

 

CHART OF FREQUENCY 

TABLE 13 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 0 0% 

2- Disagree 5 18% 

3- Indifferent 5 18% 

4- Agree 10 36% 

5- Totally agree 8 28% 

TOTAL 28 100% 

Title: I would like to have an innovative project to develop speaking skills easily 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 13 

 
 
ANALYSIS: 64% of the students agree in having an innovative project to 

develop speaking skills easily, while another 36% dislikes the idea. 

Students’ participation on speaking practice in the classroom with any of 

these projects can only bring positive results and performance.  
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Sample: 28 students              Course: 9th course 

Question 14: I like to sing songs in English to practice my pronunciation 

 

CHART OF FREQUENCY 

TABLE 14 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 20 72% 

2- Disagree 4 14% 

3- Indifferent 0 0% 

4- Agree 4 14% 

5- Totally agree 0 0% 

TOTAL 28 100% 

Title: I like to sing songs in English to practice my pronunciation 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 14 

 
 

ANALYSIS: 86% of the students totally dislike the idea in singing songs in 

English to practice their pronunciation, while another 14% of the students 

agree. Students’ participation on speaking practice in the classroom with 

the teacher can only bring positive results and performance.  
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Sample: 28 students             Course: 9th course 

Question 15: I find oral presentations very exciting 

 

CHART OF FREQUENCY 

TABLE 15 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 11 39% 

2- Disagree 6 22% 

3- Indifferent 2  7% 

4- Agree 9 32% 

5- Totally agree 0   0% 

TOTAL 28 100% 

Title: I find oral presentations very exciting 
Source: Students from 9th grade from VEINTICUATRO DE MAYO School. 
Authors: Dina Guerrero and Lissette Paredes 
 

GRAPHIC 15 

 
 

ANALYSIS: 61% of the students don’t find oral presentations very exciting 

while a 7% feel indifferent and 32% like it. It shows most of the students 

are afraid of speaking in front of the class because they don’t have self-

confidence. This type of activity can only motivate students into more 

practice involved in the classroom and more participation expected from 

them as a whole.  
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3.9 Chi square 

Statement 1 was chosen as the validity for the independent variable and 
statement 10 was the validity for the dependent variable. The results are 
compatible according to the Chi Square and its parameters.  

Resumen de procesamiento de casos 

 

Casos 

Válido Perdidos Total 

N Porcentaje N Porcentaje N Porcentaje 

I like learning pronunciation 

of new words in English * I 

would like to communicate 

on my own with new 

activities practiced in the 

classroom. 

28 100,0% 0 0,0% 28 100,0% 

 

 

I like learning pronunciation of new words in English*I would like to communicate on my 

own with new activities practiced in the classroom. tabulación cruzada 

 

I would like to communicate on my 

own with new activities practiced in 

the classroom. 

Total 

Totally 

Disagree Disagree 

Totally 

Agree 

I like learning 

pronunciation of 

new words in 

English 

Disagree Recuento 4 6 0 10 

% dentro de I like 

learning 

pronunciation of 

new words in 

English 

40,0% 60,0% 0,0% 100,0% 

Indifferent Recuento 0 1 0 1 

% dentro de I like 

learning 

pronunciation of 

new words in 

English 

0,0% 100,0% 0,0% 100,0% 

Agree Recuento 0 8 2 10 
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% dentro de I like 

learning 

pronunciation of 

new words in 

English 

0,0% 80,0% 20,0% 100,0% 

Totally 

Agree 

Recuento 0 0 7 7 

% dentro de I like 

learning 

pronunciation of 

new words in 

English 

0,0% 0,0% 100,0% 100,0% 

Total Recuento 4 15 9 28 

% dentro de I like 

learning 

pronunciation of 

new words in 

English 

14,3% 53,6% 32,1% 100,0% 

 

 

Pruebas de chi-cuadrado 

 Valor gl 

Sig. asintótica 

(2 caras) 

Chi-cuadrado de Pearson 26,756a 6 ,003 

Razón de verosimilitud 31,253 6 ,005 

Asociación lineal por lineal 16,340 1 ,002 

N de casos válidos 28   

a. 10 casillas (83,3%) han esperado un recuento menor que 5. El 

recuento mínimo esperado es ,14. 
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CHAPTER IV 

 

4. PROPOSAL 

 

CREATE A TEACHERS’ GUIDE WITH THE TECHNIQUES FOR 

DEVELOPING ORAL EXPRESSIONS 

 

4.1 Justification 

 

 Students that learn about the English language, should do it in the most 

natural way possible and with constant fluency for the main objective could 

remain the learning of the language intelligibly and appropriate.  This 

project is focused with the proper investigation at hand to solve the 

problem in students from the 9th grade of basic education from 

Veinticuatro de Mayo School. The classes are planned and updated with 

the most importance in mind regarding the lessons at hand. The right 

method about for speaking purposes needs to be reached and class 

planning can pave the way to achieve these objectives, providing 

motivation on students to learn and produce the English language in the 

classroom in the most natural way. Students showed lack of control on the 

language and the structure of the language was not clear to most of them. 

In the theoretical aspect, students have problems managing the proper 

use of the language and dominating the conjugation, intonation, stress, 

sentence stress and diction. From the pedagogical point of view, students 

also have the same problems when expressing themselves in 

conversations and dialogues. The problem was obvious to identify when 

students could not have words to express their daily activities nor have the 

right tense usage. Students have difficulty understanding the rules and 

applying them to practice. One of the major problems that was observed 

during classes was that students kept confusing the third person present 



 

62 

tense conjugation. Regular verbs and irregular verbs were also an 

obstacle that students had difficulty trying to understand. The right 

vocabulary was also not being used with the exception of words that 

derive from the Latin language found in English. Students were also at the 

wrongly usage of translating English to Spanish in order for them to 

understand the conversation or the language as a whole.  

 

4.2 General objective 

 

 To demonstrate that the use of a teacher’s guide with oral expression 

techniques will improve oral proficiency in students of 9th grade from 

Veinticuatro de Mayo School. 

. 

4.3 Specific objectives 

 

 To make students of 9th grade of basic education with problems 

about oral proficiency use their vocabulary for speaking about 

themselves. 

 To measure the influence of the linguistic competence through a 

study to students and teachers using oral expression techniques.  

 To improve the teachers’ knowledge about oral techniques   

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

4.4 Description of the proposal 

 

 This project’s proposal was implemented in the months of June, July, 

and August in Veinticuatro de Mayo School in the year 2018. This guide is 

made up of 30 activities in which it will allow students to put into practice 

their communication skills and improve their linguistic competence. The 

guide is designed to activate students’ prior knowledge also and their skills 

at the same time with the activities that the guide contains. A variety of 

activities with explanations and that are student centered can help 

students practice their linguistic competence as well. The design of the 
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activities will assist students and keep them engaged while learning is 

taking place in groups or in pairs or individually if it’s assigned as extra 

homework too.   

 

The future application of the proposal consists of 4 phases: 

PHASE I: Activate students’ word meaning, communication and utter 

comprehension in linguistic skills.  

PHASE II: keep students engaged with activities that activate prior 

knowledge and have innovating speaking exercises to help them develop 

oral proficiency skills in expressing themselves correctly.     

PHASE III: Practice new methods to uphold students’ language learning 

process and convey significant meaning.   

PHASE IV: Evaluation, feedback and assessment about students 

acquiring speaking and conversation structure and oral proficiency skills in 

the classroom to maximize and improve English. 

 

4.5 Constructivism 

 

 Constructivist teaching is based on constructivist learning theory. 

Constructivist teaching is based on the belief that learning occurs as 

learners are actively involved in a process of meaning and knowledge 

construction as opposed to passively receiving information. There are 

many methods that can be related to constructivism. However, 

communication learning does not depend on any specific methodology as 

for other skills. Communication has many ways to be taught and learned. It 

never changes its form nor manner of expressing itself. Speaking is proof 

to such qualities possessed by wording when communicating. The same 

can be achieved with students that have a sense of what structure 

consists of and that is going to be used with the purpose to have 

coherence and syntax in order to reach full understanding. Students are 

pioneers of meaning and knowledge. Constructivist teaches students 

critical thinking, and creates motivated and independent students that are 

https://en.wikipedia.org/wiki/Constructivism_(learning_theory)
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eager to learn any task at hand, especially communicating in English. This 

prior knowledge is called a schema which is one way that constructivism is 

applied. Learning is filtered through pre-existing schemata, activating 

students’ prior knowledge and this places learning in a more effective 

manner when a student is engaged in the process of learning instead of 

trying to receive passive knowledge, (Gray, 2013). 

 

4.6 Psychological aspect 

 

 Relying on a series of principal studies as well as an extreme review of 

psychological, sociological and educational literature, the authors develop 

a framework for examining human competence as a process of networked 

expertise. It refers to competencies that arise from social interaction, 

knowledge sharing, and collective problem solving. These are embedded 

in communities and organized groups of experts and professionals. 

Cognition and intelligent activity are not only individual and mental 

processes but ones that rely on socio-culturally developed cognitive tools, 

(Rely, 2013) 

 

 The way students learn has a lot to do with the way they behave and 

their environment. The social interaction is based on where students live, 

the way they communicate and socialize within the community. The 

students’ community, environment and social life affect the learning 

process. It is in the most critical position depending on how students’ 

backgrounds are. The psychological aspect can varied from even the 

child’s birth rank. If the child is the first born to the last one in the family, it 

can make a difference in the way education is acquired. Students can 

carry a toll even by the neighborhood they come from. And all this 

concepts have an effect on learning, especially regarding the learning of 

another language. The guide has also been done with those aspects in 

mind, providing students a relationship with their personal perspectives if 

they can apply and they can relate to, (Cole, 2014) 

https://en.wikipedia.org/wiki/Schema_(psychology)
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 These are some of the benefits that such project can provide 

communities, which have a high percentage of students with high 

proficiency levels in the language and communicative skill. These people 

become productive citizens of their societies, benefiting their communities, 

neighborhoods, cities, counties and states.  

 

 In the institutional website of the Minister of Education of Ecuador, there 

is the English Language Learning Standards. These are results students 

are expected to achieve at the end of a proficiency level in terms of 

knowledge and skills acquired during the process. These will show “what 

students must know and be able to do as they move toward full fluency in 

English”. 

 

 The English Language Learning Standards are developed considering 

the communicative language components and the language skills as an 

important part of the program: listening, speaking, reading, and writing. 

 

 According to the Ministerio de Educación, Students from the seventh 

grade must have the proficiency level of A2.2.  

 

4.6.1 Listening 

 

 A2 PROFICIENCY LEVEL: Recognize expressions, words, and 

sentences in simple spoken texts related to the learner’s personal, 

educational, and social background. Follow speech, which is very slow 

and carefully-articulated, with long pauses for them to assimilate meaning 

within the personal, educational, and domains. 

 

4.6.2 Reading 
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 A2 PROFICIENCY LEVEL: Understand and identify simple 

informational, transactional, and expository texts—a single phrase at a 

time—picking up familiar names, words, and basic phrases and rereading 

as required. 

 

 Extract the gist and key information items from simple informational, 

transactional, and expository texts. 

 

4.6.3 Speaking production 

 

 A2 PROFICIENCY LEVEL: Produce slow, hesitant, planned dialogues, 

(i.e. communication still depends on repetition, rephrasing, and repair) 

 

4.6.4 Speaking interaction 

 

 A2 PROFICIENCY LEVEL: Interact and participate in brief informal 

discussions in a simple way by asking and answering simple questions 

about the learners’ personal, educational, and social background. 

Communication is dependent on repetition at a slower rate of speech, 

rephrasing, and repair. 

 

4.6.5 Writing 

 

 A2 PROFICIENCY LEVEL: Produce informational, transactional, and 

expository texts consisting of a sequence of simple sentences that have 

more detail and show more variety in lexical range and sentence structure. 

As we can see, we will work with an elementary level according to the 

Common European Framework of Reference for Languages (CEFR) in the 

four skills of the language because grammar in context involves the 

correct development in each skill, especially in reading and writing, 

(Educacion, 2015)  
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4.7 Legal aspect  

 

 In the institutional website of the Minister of Education of Ecuador we 

have the English Language Learning Standards. These are results 

students are expected to achieve at the end of a proficiency level in terms 

of knowledge and skills acquired during the process. These will show 

“what students must know and be able to do as they move toward full 

fluency in English”. 

 

 The ELLS are based on the Common European Framework of 

Reference for Languages: Learning, teaching, assessment, (CEFR) as 

they provide a common basis for the explicit description of objectives, 

content, and methods. The proficiency levels set by the CEFR and 

established as the benchmarks for Ecuador’s ELLS are A1, A2, and B1. 

The progression of the levels is the following: 

 

 Level A1: At the end of 9th year Educación Básica General. 

 Level A2: At the end of 1st year Bachillerato. 

 Level B1: At the end of 3rd year Bachillerato. 

 

 The English Language Learning Standards are developed considering 

the communicative language components and the language skills as an 

important part of the program: listening, speaking, reading, and writing. 

In our case, we will develop our project with students of eighth year basic 

education, so it corresponds us the A1 level. 
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4.8 Conclusions 

 

  Students don’t feel confidence when giving oral presentation in 

front of the class because of the mispronunciation of certain words. 

They are afraid to talk to the teacher for the same reason. 

 

 The lack of dynamic activities promoting vocabulary communication 

of speaking, usage and purpose has given students such low 

scores and performances in speaking skills. 

 

 Students’ class participation is poor and it shows the lacking of 

appropriate methods to facilitate students the understanding when it 

comes to communication throughout speaking. 

 

 According to the survey, most of the students would like to learn 

English using easy and effective techniques which allows them to 

speak fluently. 

 

 The idea of being involved in an innovative project that helps 

students to develop their speaking skills using oral techniques was 

fully accepted by the students according to the results of the survey. 

 

 The guide provided for this project and of its purpose is a precise 

contribution and fulfillment of its objectives in teaching students 

from 9th grade with simple sentences in the communication skills. 

 

4.9 Recommendations 

 

  Class and lesson planning should be updated and done with the 

most importance in mind, so there could be the correct method 

being used for students to feel motivated in learning and producing 

the English language. 
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 Contributions to this project will be implemented in the relationships 

to the personal experiences and the significant learning that 

students will share in class and the learning that students will 

acquire due to the activities and the results shown by such 

participation. 

 

 Learning will be shown and put into practice with embedded English 

exercises in the classroom. It will be significant learning to students 

as well due to the fact that it will be done with situations that relate 

to their everyday living. 

 

 The activities of this project will serve as guide and evaluation to 

measure improvement in students about the language and their 

proficiencies according to the Common European Framework 

Report which can serve as a rubric to allow feedback and any other 

type of assessment for students to follow and show progress. 

. 
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INTERVIEW TO THE PRINCIPAL 
 

1.  Question : According to the government and its curriculum, do you think the 

students are getting the required level in English language in each grade at your 

school? Why? 

  

Answer: No, we don’t have enough resources to accomplish the expectative of 

the government   

 

 

2.  Question: What is the importance of learning English? 

 

Answer: Because the English language is the second one after our native language 

(Spanish), it allows us to communicate with many more foreign people, and in all 

the different fields. If we were to immigrate and we know the language, it would 

be easy for us to adapt to the place. English is the universal language for the 

development of the society in the business, industries, most of the professional 

fields, and so on. 

 

3.  Question: Have you noticed any change in the methodologies applied by the 

teachers? 

 

Answer: I think yes, because before, the teachers were limited to teach just the 

verb to be and some vocabulary. Now no, the teachers use the direct method, 

such as: the active participation of the students, audiovisual techniques in which 

students learn watching videos and listening audio scripts. It creates a simple 

methodology (dialogues, role plays) which has improved the teaching – learning 

process. 

 

 

4.  Question:Which resources does your school use in English classes? 

 

Answer: We don’t have enough resources to use in the teaching- learning process 

of English. The teachers look for the way of making the students acquire the 

knowledge; they elaborate charts as support in the class and the books that the 

government delivers. 

 

 

5.  Question:Are there any events during the school year in which students 

express themselves in English?  

 

Answer: We have 3 events  

Projects in English language in which students work according to their levels, last 

year it was about nutrition  

English Festival  



 

 

In Civic events a student prepares some information about the different 

important facts occurred in the history of our country  

 

 

6.  Question:How many teachers does the English area have? 

 

 Answer: 2 teachers 

 

7.  Question:How often do the teachers have seminars to update their knowledge 

about pedagogy?   

 

Answer: The ministry of Education doesn’t ask the teachers to attend to any 

seminar for obligation, but the teachers look for their preparation by checking in 

the webpage of the Ministry of Education to choose the seminar they think will 

help to improve their pedagogy. 

 

8.  Question: What would you suggest English area needs? 

 

Answer: Pedagogical material, seminars and an English lab 

 

 

9.  Question: Would you agree with the application of a guide to improve the 

teaching- learning process of English at your school? 

 

Answer: Everything that helps to improve the educative process would be worthy, 

and better if we have a guide which strengthens the knowledge of the books that 

the government delivers. It would be great because it would be a help, not a 

problem.  

 

 

10.  Question: What would be the impact of a teacher’s guide with techniques for 

developing oral expressions in the teaching – learning process of students? 

 

Answer: It would be very significant because until now the teachers are prepared 

….they have their books…but a guide would reinforce the level we want to reach 

in each grade.  Therefore, a guide would be a very important and significant 

reinforcement   to the teacher and the class. 

  

 

 

 

 

 



 

 

INTERVIEW TO THE TEACHER 
 

1. Question: According to the your students’ performance, which are the 

skills you consider they have the most difficulties with?  

 

Answer: I think all of them. I took a diagnostic evaluation and it showed a 

great deficiency in English so it is kind of difficult to work all the skills with 

the students, there is no advantage in any of them. Reading, Writing, 

Listening and Speaking are all in the difficult range. 

 

2. Question: What do you think are the reasons why these skills are not 

developed?  

 

Answer: The way the students have been learning English is the difficult 

part because it was all in Spanish and translated. So not even the 

elementary stuff is acquired. 

 

3. Question: How can these oral expression projects can affect the other 

skills? 

 

Answer: Before they can write, they have to know how to communicate. 

They need to learn that first. I do the speaking and then the listening part. 

 

4. Question: Which techniques do you apply to improve the oral 

expressions? 

 

Answer: I use many questions using synonyms and antonyms with Words 

that are very familiar in spanish but there is no production. 

 

 

5. Question: Which activities do you apply the most to improve the oral 

expressions? 

 

Answer: Questions, questions, 

  

6. Question: Do you have a guide with techniques for the developing oral 

expression? 

 

Answer: Do you mean the class plan. I use oral communication where 

listening and speaking is involved. It’s the government book. 

 

 

7. Question: In which percentage do you consider oral expression to be 

develop in your class ? 

 



 

 

Answer: 5% 

 

8. Question: What ways do you assess and evaluate students to identify the 

level of their speaking skills? 

 

Answer: Pronunciation, evaluate the use of verbs, how to use verbs and 

things like such. 

 

 

9. Question: What would you do to modify your teaching strategies if it was 

necessary? 

 

Answer: Because they started from the beginning. With 8th grade is 

different because they started with the verbs and in the simple present 

tense. It is a lot easier, not with all, but I give them dicatation and they 

adapt. They also complained about my speaking in English only. But they 

will eventually learn the language. 

  

10. Question: How can you contribute to improve the development of 

speaking skills in the students? 

Answer: I use a lot of visuals and things like that.   

 

 

 

 

 

 

 

 

 

 

 

 

 

ENGLISH OBSERVATION GUIDE 

 



 

 

 

ENGLISH OBSERVATION GUIDE 

Observations Very 
Evident 

Evident Somewhat 
Evident 

Not 
Observed 

A.  Teacher Roles (The teacher…) 3 2 1 0 

Begins and ends the class punctually     

Effectively uses all class time     

Shows a didactic sequence (Revew old class, 
introduces new class, application, syntheses and 
homework) 

    

Utilizes class space effectively and in an 
organized way 

    

Is comfortable and effective in discipline 
management 

    

Is dominant in the subject area     

Takes time to respond to student questions     

Incorporates various activities that assist in 
student learning 

    

Attends to individual student needs     

Shows respect towards students and receives 
respect from students 

    

Uses digital resources effectively to aid in 
student learning 

    

Planning is on course and accurate (revision of 
weekly plans to check progress in book) 

    

B.  Learning Environment (The students…)     

Have a differentiated learning environment     

Have equal access to classroom resources and 
support 

    

Strive to meet expectations set by the teacher     

Exhibit a positive attitude     

Are given examples of exemplary work     

Are engaged and respond to questions that 
require higher order thinking (apply, evaluate, 
synthesize) 

    

Taker risks in learning without fear     

Are provided additional-alternative feedback 
that is an appropriate to their needs 

    

Can connect content to real life     

Are engaged in activities     

Asked questions on progress     

Understand how work is assessed     

Have opportunities to revise work     

Collaborate with classmates     

Know routines, transitions smoothly and works 
well with others  

    



 

 

 

SURVEY TO THE STUDENTS 

 

 

 

QUESTIONS Totally 

agree 

agree Indifferent disagree Totally 

disagree 

1.- I like learning pronunciation of new words 

in English 

     

2.- I can describe pictures      

3.- I consider learning  English by speaking 

with others as a simple form to  help my 

pronunciation 

     

4.- I read aloud sometimes 

to hear my pronunciation 

     

5.- I try to tell stories using words I have 

learned in class 

     

6.- I try to practice 

speaking with friends in 

English class. 

     

7.- I try to practice English 

inside the classroom with 

the teacher 

     

8- I find conversations 

helpful when they are done in the 

classroom 

     

9.- I like learning 

vocabulary the natural 

way to make speaking 

Easier 

     

10. - I would like to communicate on my own 

with new activities practiced in the 

classroom. 

     

11.- I would like to develop my speaking skill 

through oral expression techniques 

     

12.- I would like to express myself fluently on 

familiar topics 

     

13.- I would like to have an innovative project 

to develop speaking skills easily 

     

14.- I like to sing songs in English to practice 

my pronunciation 

     

15.- I find oral presentations very exciting      
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INTRODUCTION 
 
The following guide will help students improve the Learning Process about the 

English Language and catch the interest. The guide is easy and 

understandable; it’s also based on active strategies which are useful to create a 

good environment in the classroom. The guide provides the teachers many 

useful activities that can motivate them into feeling comfortable and confident to 

engage in conversations and adapt to oral proficiency, but there are some items 

which teachers need to take into consideration to make students reach utter 

understanding. It is extremely important to follow some recommendations.  

 

Teachers need to consider 

 Knowing the learners knowledge and vocabulary proficiency. 

 

 Motivating learners to do each active strategy. 

 

 Dividing the class into groups when it is necessary. 

 

 Explaining learners what they are going to do. 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Theme: ACTIVITIES APPLIED IN DEVELOPING ORAL EXPRESSION 

 

 

 

Type of exercise : Vocabulary  Activities using oral expressions 

Name : 
Exercises to the development of oral expressions in speaking 

skill 

Skills : Vocabulary and speaking 

Description : 

This is a group and individual activity focused on 

different types of activities that are explained with the 

instructions to follow in order to make sentences, 

practice structure or communicate properly.  

Objective : 
To use exercises to motivate students to make proper 

use of expression and apply it in speaking skill. 

Instructions : 

 Teach the content before using it. 

 Explain the activity. 

 Break the class up in groups. 

 Give an example with a group of learners. 

 Start with the exercises when the teacher says. 

Resources : Flashcards, markers and sheets, vocabulary charts, etc. 

Rules : 

 Learners have to listen carefully to the teacher’s 

rules. 

 One student in the group has to raise his/her hand 

to start the activity or answer with the correct 

sentence or answer once he/she finishes and is 

asked to do so by the teacher.  

 If the student doesn’t answer properly another group 

will have the chance to do it.  

Suggestions : 

In order to develop oral expressions in conversations, 

learners can address themselves the words and dialogues 

found in all the groups in their notebooks.  



 

 

Unit 1 

Numbers 

Objective: To recognize the numbers and practice the pronunciation. 

 

Activity 1 (This exercise can be used as a warm-up activity) 

 

 Look at the picture and say the correct Number. 

 

 

 

   

 

  ------------------------- __________________  ------------------------------- 

 Repeat the number you hear from your teacher and write them down 

accordingly. 

 

 30_____________________               14__________________           60_______________ 

              50______________________             70__________________           

17_______________ 

              16______________________              15___________________        

13_______________ 

             40________________ 

Activity 2 

 Find the numbers in the chart by telling your partner the line and order 

 

 

 

 

 

Sixteen              Fourteen                      Fifty                Thirteen               Forty            

Seventeen        fifteen             Thirty                      seventy             sixty                



 

 

 Practice the following conversations in pairs. (This can be used as an 
engagement activity) 

  
At the grocery store-(number stress) 

 

 
Shop assistant:  welcome, what can i do for you? 

Kid:  hello sir. i’d like a pound of potatoes, please 

Shop assistant: sure, come with me….. one pound 
of potatoes…. anything else? 

Kid: yes, please. is there some milk? 

Shop assistant: yes. How much do you need? 

Kid: two liters, please. 

Shop assistant: ok. Potatoes and milk, that’s three 
dollar fifty.  

Kid: oh, four pounds of strawberries, too, please. 

Shop assistant: sure…. here you are. That’s five 
dollars. 

Kid: ok. Here you have ten dollars. 

Shop assistant: and here you have five dollars          
change. Thanks for      

Your purchase. Come back soon. 

                                           Kid: Thank you.  

 

 Change some details and create a new conversation with your 

partner. 

 

 

 

 

 

 



 

 

Activity 3 Numbers pronunciation. (This activity is used for checking 

understanding) 

 Listen to the conversation and repeat it, then practice with your partner. 

 

 

Maria:              Lissette: No, Maria. I am 

How old are you Juan?       16years old, just like Pablo. 

  

 

Juan:               Pablo: Oh no, I am not 16   

I am 14 years old. And you, Maria? years old. I am 17, just like 

Myriam. 

 

 

Maria:             Myriam: Ah? 17? I am 14   

I am 15, just like Lissette       years old. Juan and I are twins. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Ask your partner how old they are. 



 

 

Unit 2 

Months of the year 

Objective: To learn the months of the year and out in practice in a dialogue. 

Activity 1 (This activity is used as a warm up exercise) 

 Add the missing letter 

___anuary       ___une                ___ovember 

___ebruary      ___uly                 ___ecember 

___arch           ___ugust 

___pril             ___eptember 

___ay              ___ctober 

Fill in the blanks with the appropriate month: 

(This activity is used to engage students in the new vocabulary) 

 

 Halloween takes place in______________ 

 

 __________comes after February. 

 

 The last month of the yearis____________ 

 

 The month between August and October is_____________ 

 

 Chistmas is celebrated in____________ 

 

 My birthday is celebrated in___________ 

 

 __________ has 28 days. 

 

Activity 2 

 Word search.  Find the 12 months of the year. (warm up activity) 

   

   



 

 

   

   
 

 

 

 

 

 

 

 

 

 

 

 Write the months in the correct order. (Engagement activity) 

1°__________________                        2°____________________ 

3°__________________                        4°____________________ 

5°__________________                         6°____________________ 

7°__________________                         8°____________________ 

9°__________________                        10°____________________ 

11°__________________                      12°____________________ 

 

Activity 3 (This activity is to check understanding) 

 Practice the pronunciation of each sentence with your partner. 

 

1. The first month of the year is January 

 

2. He'll be seventeen in February 



 

 

 
3. In March, many flowers come out 

 
4. The cold weather extended into April 

 

5. The month of May is the month of mothers 

 
6. The rainy season begins in June 

 
7. The summer vacation begins in July 

 
8. There is no school during August 

 
9. School starts in September in Europe 

 
10. The German course begins October fifth 

 

11. My birthday is in November 

 

12. December is the last month of the year 

 

 Make rhymes using the months 

of the year. 

 

 

 

 

 

 

 

 

 



 

 

Unit 3 

Days of the week 

Objective: To learn the days of the week and put in practice every day. 

Activity 1 (Warm up) 

 Unscramble and write the letter. Tell your partner the letters so they 

can be put in order.  

Example: 

 

U S Y T E A D: Tuesday 

A F R Y I D: ____________ 

U A N Y D S: ____________ 

A Y W D E D E N S: _____________ 

N A D Y O M: ________________ 

T S A R U Y A D: _______________ 

R H U D A T S Y: _______________ 

S E Y U T D A: _________________



 

 

 Which days are weekend days?  

 

__ Tuesday       __Friday    __Monday   __Sunday 

 

__Wednesday   __Saturday   __ Thursday 

 

 Which days are school days? 

 

 

__ Tuesday       __Friday    __Monday     __Sunday 

 

                  __Wednesday   __Saturday   __ Thursday 

 

 

Activity 2 (This activity engages the students in the spelling of the new 

vocabulary) 

 Find and circle the days of the week in the word search puzzle below 

 . 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 What day comes before Friday? __________________ 

 

 What day comes after Monday?__________________ 

 

 What day comes before Wednesday________________ 

 

 What day comes after Sunday_________________ 

 

 What day of the week is your birthday on this 

year__________________ 

 

  

 

 Which day is your favorite day of the week?__________________ 

Activity 3 (This activity checks understanding) 

 Practice the dialogue with a partner. 

 

A: What did you do over the weekend? 

B: Not much.  I had to work on Saturday, but on Sunday I went to Green 
Lake. How about you? 

A: On Saturday I did some shopping at Costco and on Sunday I visited 
some friends. Was Green Lake crowded? 

B: Yes, it was.  It was a sunny day. People were running, skating, and 
walking around the lake.  What did you get a Costco? 

A: I bought some frozen chicken, muffins, and a digital camera! 

B: Did you buy a Canon? 

A: Yes, I did.  

B: How much did you pay for it? 

A: $300  Here, let me take your picture. 

B: No! I look a wreck! 

 
 
 
 
 
 
 
 
 

 



 

 

                                                                                                                                             

 

 

 

 

 

 

 

 

 

 Change some details and create your own conversation with a 

partner. 

 

                  

 

 

 

 

 

 

 



 

 

Unit 4 

Living Room and Kitchen stuff 

Objective: To identify things in the house (Furniture, pots and pans and other 

utensils.)  

Activity 1 (Flash cards)                                                            

 Students will learn vocabulary through the use of flash cards in a visual 

manner (synonyms for things in a living room) 

 

 

.    

  

 

 

 

    

 

 

 

 

SOFA COUCH 

END TABLE LAMP TABLE 



 

 

 

                     

 

 

 

 

 

 

 

 

 

  

  

 

 

 

 

 

 

 

 

 

COFFEE TABLE CENTER TABLE 

TV STAND TV TABLE 

SOFA TABLE LONG TABLE 



 

 

Activity 2  

 Things in the living room. (Students look at the pictures and then 
describe their own living room furniture to each other) 

 

 Describe the items in your living room to your partner.  

       1. The sofa in my living room is red and made of oak. 

       2. The curtains in my living room are light blue and white.  

       3. The are two rugs and one carpet in my living room. 

       4. The armchair is very old but comfortable.  

       5. There is only one big window in my living room. 

       6. The walls on my living room are beige and green.  

 

 

 

 

 



 

 

 Identify the following kitchen items (teacher has the class in pairs and 
asks them to practice the name of the items and what are they use for.) 

(This activity checks vocabulary understanding) 

 

 

 

 

 

 

 



 

 

1. ____ 

2. ____ 

3. ____ 

4. ____ 

5. ____ 

6. ____ 

7. ____ 

8. ____ 

9. ____ 

10. ____ 

11. ____ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Activity 3 

• The living room (Teacher asks students to practice the conversation  

I pairs and then Change partners)  

 

 

 

 

 

 

 

 

 

 

 

Dad: David, did you sweep the living room? 

David: Yes, I did, dad. Why? 

Dad: I am asking because it looks like it has not been swept. 

David: But I swept it and I also vacuumed the rug. 

Dad: Did you dust the furniture too? 

David: Yes, I did, dad, and I cleaned the Windows, pictures and the lamp 

tables.  

Dad: How about the ceiling fans? Did you dust them off too? 

David: Yes, dad. I used the ladder to clean them. The whole living room is 

cleaned. 

Dad: I guess it is. Good job, David. 

 

 Talk to your partner about the house chores you do in your living 

room. 



 

 

 

Unit 5 

Clothes and other attire 

Objective: To identify clothes and their proper names, usage and description 

Activity 1 (Teacher shows and has students repeat the names of the 

clothing items on each Flashcard) 

 
 

 Clothes items and their proper names 

        

Gala Gown                            Jeans                              Midriff Top 

 

 

                        Pullovers                                Polo Shirt                     T-Shirt 

 



 

 

Running shoes 

     

            Designer shoes                                         Bermudas 

 

                               Casual Shoes 

 

 

 

 

 

 

 

 



 

 

           

                Shirts                             Shirt and Slacks            Shirt, tie and slacks 

Activity 2        

 Match the pictures with the proper names on the line next to the items 
names inside the box. (Students look at the pictures and match them 
with their proper names. if they know the colors, they can also write 
them) 

 

 

 

 1_______A____________                 

 

 2 

____________________                       

                   
3____________________ 

              

 

 

 

 

 

 

A. SWEAT SUIT 

B. HAT (SHIRT & VEST)  

C. SANDALS  

 



 

 

        

             

 
4_____________________          

5______________________            

6____________________ 

         

              

 
7_______________________        

8___________________              

9_______________________ 

 

 

 

 

 

 

 

 

D. PRINTED T-SHIRT  

E. MID-RIF TOP & JEANS  

F. PULLOVER  

G. CASUAL SHOES 

H. DESIGNER SHOES  

I. SNEAKERS  

 



 

 

 

Activity 3  

 Teacher pairs up students so they can fill in the blanks of the activity by 

interviewing each other and then practicing the activity 

 

The catwalk 

Fill in the blanks with the information provided by your partner. then, your 

partner will walk the runway styling his/her attire. 

Look at the example done with a student’s information: 

Roberto Andrade is from Duran, Ecuador. He is now living in beautiful 

Guayaquil, Ecuador where he learns English. On his spare time, he enjoys bike 

riding, reading, writing and surfing the internet, especially Facebook.  he is also 

the proud father of two basset hounds (Hush Puppies) that he loves so much. 

today he’s wearing (or styling: a pair of brown, casual shoes, denim blue 

designer jeans by Morocco, a silk, purple , long sleeve polo shirt, a Movado 

wrist watch, a gold chain and a pair of sunglasses by Oakley. let us have a 

round of applause for Roberto Andrade.) 

(As the student walks, up and down the catwalk): 

A. Fill in the blanks with your partner’s information. 

__________________________________________________(partner’s name) 

is from _____________________(city),_______________________(country). 

he/she lives in 

____________________(neighborhood),________________________(city). 

he/she is a/an: ______________________(profession). on his/her spare time 

he/she enjoys: 

____________________________________________________________(hob

bies)  and ______________________________________________(any other 

activity). he/she is 

also:___________________________________________________________

__________(any reliable information). today he/she is wearing (or styling): 

(name  shoes, pants, jeans, shirts, t-shirts, long sleeve shirts, jewelry, 

sunglasses, hats, purses, bags, etc 

 

Unit 6 



 

 

                                  Physical appearance 

 

Objective: To identify physical Appearance, match and describing people 
 

Activity 1       

 Flash cards students will identify and recognize the assigned vocabulary 

through images about physical appearances 

 

 

 

Tall                                 short                                                Old                    

Young 

 

 

 

                          Thin                                      Fat  

 

 

 

Strong                      weak                                 Little                                    Big 

 

 

Activity 2 



 

 

 Match the correct word with the picture. (Teacher puts students in pairs 

and then compare the answers) 

Tall                              fat                                         short                                 

thin. 

 

 

 

 

 

 

Weak                 old                 young                strong                 little                

big  

 

  

 

 

  

 

 

 

 

 

 

 



 

 

Activity 3 

 Describe the following people to your partner. (Teacher instructs 

students into the activity and students engage in the conversation) 

 

Guess who is being described. 

 

For example: The man is tall and slim. He has a purple tie and a Brown suit on 

with Brown shoes. (The man between the police officer and the short man)       

 

 Describe different characteristics about some of your partners 


