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INTRODUCTION 

 

 Reading is one of the most important skills that students have to develop in their 

academic career in order to be approved as pupils in Ecuadorian high schools. This 

work has as objective to analyze how the vocabulary works while processing the 

reading comprehension. 

For this, it is important to understand the structure of this investigation, it is divided in 

four chapters. 

CHAPTER I: THE PROBLEM 

Among the different topics treated in this chapter there are: conflict situation, scientific 

fact, causes, problem formulation, objectives, questions of the investigation and 

justification. 

CHAPTER II: THE THEORETICAL FRAMEWORK 

This chapter includes the theoretical bases in which the project is founded, each 

variable has its foundation that has been gotten by means of a deep investigation. It 

also contains the background of the research, and the legal, philosophical and social 

foundation. In addition, the contextual framework can be also found in this chapter. 

CHAPTER III: METHODOLOGICAL DESIGN 

This part of the project deals with the types of methods used in this work, and also the 

instruments and techniques used in order to get the data that was useful to obtain the 
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statistics that helped examine the correctness of the results, and that allowed to give the 

appropriate conclusions and recommendations. 

CHAPTER IV: THE PROPOSAL 

This chapter provides the proposal that was made using all the previous data, the 

proposal itself has also a justification and also objectives, at the end of this chapter a 

description of the proposal will be found and the proposal itself. 
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CHAPTER I 

 

THE PROBLEM 

 

This investigation takes place in a technical high school located in the north of 

Guayaquil, specifically in Sauces VI, the name of the high school is “Provincia de 

Carchi”, in the morning session it has a total student’s population of 562 people, and the 

ninth grade of basic general education, where the problem situation is presented, has 

37 students. 

PROBLEM STATEMENT 
 

CONFLICT SITUATION 

 

After observations were made in class to ninth grade course A students in the 

“Provincia de Carchi” high school, a lack of reading comprehension was found. They did 

not understand easy words, known names and very simple sentences, some of them do 

not even know how to count in English, something that should be clear for them. 

This is generated because there is no correct methodology at the time of making 

the readings, correct steps are not followed to achieve an appropriate performance in 

the students, which do not allow them to attain the meaning of English words, and 

consequently there is a conflict situation in the reading comprehension of the students. 

It is necessary to pay attention to the need of the students in their reading 

comprehension process and find a solution to let them reach the adequate level they 

need to have in this important subject. 
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SCIENTIFIC FACT 

 

Insufficient development of reading comprehension in students of the 9th grade 

course A of the “Provincia de Carchi” high school in 2018. 

CAUSES 

 

Among the main causes that has an influence on this problem we have: 

• Inadequate use of the teaching material related to vocabulary. 

• Limited acquisition of vocabulary in students.  

• Insufficiencies in the application of a methodology that enhances the 

development of vocabulary. 

PROBLEM FORMULATION 

 

How does vocabulary influence on the reading comprehension in the students of 

ninth grade course A of General Basic Education at “Provincia de Carchi” Public High 

School, school year 2018-2019? 

OBJECTIVES OF THE INVESTIGATION 

 

GENERAL OBJECTIVE 

 

• To analyze the influence of lexical knowledge in the development of reading 

comprehension through field, bibliographic and statistical research for the design 

of a methodological guide for the increase of vocabulary knowledge. 
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SPECIFIC OBJECTIVES 

 

• To evaluate lexical knowledge through field, bibliographic and statistical 

research. 

• To characterize the development of reading comprehension through field, 

bibliographic and statistical research. 

• To design a booklet for the teaching of vocabulary through the obtained data. 

RESEARCH QUESTIONS 

 

• Will a better level of lexical knowledge improve reading comprehension? 

• What type of methodology is the best when it comes to reading in English? 

• What is the situation of the students of ninth grade of General Basic Education at 

“Provincia de Carchi” Public High School, school year 2018-2019? 

• Which theoretical references support the development of reading comprehension 

from lexical knowledge? 

JUSTIFICATION 

 

The project developed is justified in its relevance since the English language is 

mandatory in the national curriculum from the second grade of basic general education, 

according to the agreement 41 of the Ministry of Education. Thus, this language 

becomes an important part of the Ecuadorian education, which is part of the rights of 

good living, according to the National Plan for Good Living, and considered a right 

throughout the life of people (Article 26 of the Constitution). 
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The accomplishment of this investigation is necessary since it throws solutions to 

the problems that the students of ninth grade course A of General Basic Education at 

“Provincia de Carchi” Public High School, school year 2018-2019 have in reaching the 

level A 1.2 specified as exit profile in the national English curriculum. 

"Reading is understood as the ability to understand a written text" (Adam and 

Starr, 1982) and this ability must be developed in the English language in order to pass 

this course. The understanding as it is currently conceived, is a process through which 

the reader elaborates a meaning in their interaction with the text (Anderson and 

Pearson, 1984), acquiring more vocabulary the student will have an understandable 

approach to the text. 

With the proposal of this project the reading comprehension of the students of 

ninth grade of General Basic Education at “Provincia de Carchi” will be adequate since 

it solves the problems of deficit in the lexical knowledge of the students. 

The direct beneficiaries will be the students and the teacher of ninth grade course 

A of General Basic Education at “Provincia de Carchi” Public High School, school year 

2018-2019 and since this is reproduced all the students and teachers of 9th in this 

school year and the following ones. The indirect beneficiaries are composed of the 

families of the students and the Ecuadorian community. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

 

BACKGROUND  
 

The following work seeks to find the incidence of lexical competence in the 

process of reading comprehension, for this purpose the problem of the research has 

been identified by investigating the most important written works about the studied 

variables. 

The problem that arises mainly in this research is the existence or not of a 

correlation between the lexical knowledge and the level of reading comprehension. This 

means whether or not the lexical competence influences the level of reading 

comprehension of the group of students of the “Provincia del Carchi” high school in 

ninth year A in the 2018-2019 school year. 

It is important and fundamental in this research the variety of authors in which it 

is based, this diversity influences a lot since it offers a wider and more detailed view 

about each variable. This wide perspective will be essential when it comes to propose 

solutions to the research problem presented here. In this visual amplitude greatly 

influences the theoretical framework that has as function of establishing the theoretical 

basis on which this work is constructed. It will give the necessary support that will offer 

consistency and veracity to the results found. 

In order to avoid problems related to previous works on the same variables, it has 

been imperative the correct usage of the APA format because they justify the use of 

quotes and cited works related to reading comprehension and lexical knowledge. 
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Previous works have already studied the variables presented here and one of 

them is the work of Yusuf Şen and Mesut Kuleli in 2015, a study on English as a 

Foreign Language (EFL), in which it is concluded that the processes related to lexical 

comprehension affect the processes of reading comprehension and that the differences 

reflected in the reading skills are reflected in individual lexical skills. Another study on 

the same variables is the research developed by Li and Kirby in 2014, in this work it was 

established that breadth of vocabulary has a significant influence on the reading 

proficiency. 

When making the research for this study, works based on reading 

comprehension or vocabulary development in a native language have not been 

considered because they do not recreate the problems that people learning a foreign 

language have to go through. Thus, the works in which this study is based are those 

that have been performed considering EFL contexts. 

The purpose of this work is to investigate even more in these variables and 

produce a proposal that solves the problems previously exposed.  

THEORETIC CONCEPTUAL FRAMEWORK 

 

INDEPENDENT VARIABLE 

VOCABULARY 

 

DEFINITION  

 

 Vocabulary is encompassed by all the words that exist in a language, and each 

word with its respective meaning (Hornby, 1995). Vocabulary is made up from words 
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that a person needs to know in order to be able to communicate (Neuman and Dwyer, 

2009). Thus, according to the level of vocabulary of a person, this will be able to 

understand and produce information. 

Vocabulary is an important and fundamental part when a learner tries to acquire 

a language (Cameron, 2001). Also, Linse (2005) states that the development of 

vocabulary is imperative for people who are learning a new language. Having this in 

mind it is possible to say that an increment of vocabulary will produce an improvement 

in the reading skill. 

It is clear that a lack of vocabulary will make it difficult for foreign language 

learners to have a good level in any skill, in this case reading in English, so it is 

fundamental to improve the vocabulary knowledge in the students that make a part of 

the population in this research.  

TYPES OF VOCABULARY 

 

 There are two main types of vocabulary: receptive vocabulary and productive 

vocabulary. They are not the same and their differences have to be known when 

focusing on teaching vocabulary. 

Receptive vocabulary 

 

 In this vocabulary we have all the words that a person understands in context but 

that they do not produced, it is to say, they cannot use them in writing or speaking 

(Webb, 2008). Mohamad and Baharudin (2016) define the receptive vocabulary as the 

one that people recognize when reading or listening to it.  
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Productive vocabulary 

 

 On the other hand, we have the productive vocabulary which is the type that a 

person knows in its meaning and pronunciation and that is used to produce information 

when speaking and writing (Alqahtani, 2015). It is the vocabulary that makes a part of 

the active process when producing communication, this is because the individual 

dominates these words and can make use of them to express themselves (Webb, 

2005). 

VOCABULARY STRATEGIES 

 

 The strategies that can be used for teaching vocabulary are essential for making 

learners increment their understanding of new words. There are numerous techniques 

that can be used for this purpose (Alqahtani, 2015), but the technique that is going to be 

used depends on some aspects, for instance the content, disposal of time and others 

(Takač and Singleton, 2008). 

 It is also possible to combine between two or more techniques to make it easier 

for the learner to attain the new vocabulary (Alqahtani, 2015). It is recommended that 

teachers apply these techniques when they are teaching. 

The Keyword method 

 

 A definition of this method is the one given by Presley, Levin and Delaney (1982), 

they define it as a procedure that has two stages and is used to remember new words. 

It is a method that has two significant parts, an acoustic one and a mental part; 

and in order to use this technique a sound or image link between the word in the target 
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language and the corresponding word in the native language should be created (Akbar 

and Davoudi, 2016). But this linkage can also be made with an equivalent and already 

known word in the target language (Nation, 1990).  

Baleghizadeh & Ashoori (2010) offer an even better explanation of this method, 

according to them: 

Two stages are involved in this strategy: first, a connection based on acoustic 

similarities is made between a new word and a familiar word (keyword) and 

second, an imaginable link that associates the target word and the keyword 

together is made (p. 252). 

An example of this applied in an EFL context could be the next: for remembering 

the meaning of the English word “happy” the learner can relate the sound of this word 

with a similar sounding Spanish word like “papi” or a similar sounding word in the target 

language “daddy”, this is the acoustic part; then for making the imaginable link the 

learner should create a sentence in which the two words are associated, a possible one 

could be “I am happy when I see my papi/ daddy”.  

Thus, when applying this method is important to use the imagination, because it 

will be more useful when more imagination is put during the application of the keyword 

method (Nation, 1990). 

Many studies have been made in EFL contexts to prove this process and the 

results were positive, Zarei and Zeinalabedin (2018), after making a research of this 

method, state: 
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It can be concluded that the keyword method reinforces the connection between 

the target idioms and their meaning through verbal and visual images. In 

addition, teaching through the keyword method can increase creativity and 

capture the imagination of EFL learners, and as a result, provide help for learners 

to relate the mental images of words to their meaning (p. 55-56). 

There are three positive aspects of the keyword method: first, learners add new 

words to their mental storage and can access this new vocabulary easily. Second, the 

creativity and imagination of the students is increased. The third positive aspect is that 

the student’s impetus to reach a larger vocabulary is amplified. (Jenpattarakul, 2012). 

Flashcard 

 

One of the tools to learn vocabulary is the usage of flashcards. Baleghizadeh and 

Ashoori (2011) define flashcards in this way: “A flash card is a cardboard consisting of a 

word, a sentence, or a simple picture on it” (p. 4). Chien (2015) state that also 

flashcards are not only cards but a group of cards that have information on them. 

For making it possible to get to observe the flashcard in an understandable way it 

is needed to use capital letters and write large words. Thus, students from the front part 

and the back part of the classroom will be able to watch the new word that is going to be 

taught (Baleghizadeh and Ashoori, 2011). This is important because in the Ecuadorian 

context there are classrooms with a lot of students, sometimes even more than 50 

students for each classroom. 

Flashcards can have one image related to the new vocabulary on one side and 

the written new word on the other side (Chien, 2015). Another form to do it is to have 
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the image and the word in the target language on one side and the translation on the 

other side (Baleghizadeh and Ashoori, 2011). The way in which the flashcard is going to 

be presented in the moment of teaching the vocabulary depends on the teacher, 

because he or she knows in which form their learners will attain it better. 

When it comes to the time in which the flashcards should be shown to students 

Shichida and Glenn Doman (2017) recommend to do it for 5 seconds because it is the 

required time for them to catch the information in their minds. 

The effectiveness of the implementation of flashcards in EFL contexts has 

already been investigated and the results have been positive. Komachali and 

Khodareza (2012) used flashcards in a group of 25 pre-university Iranian students, 

another group also formed by 25 pre-university Iranian students in the same study 

received the traditional teaching and as a conclusion they state: 

The findings revealed that participants in the experimental group, who had 

received the treatments on vocabulary flash card, significantly enhanced better 

performance in a vocabulary test. Therefore, consequently, through rejecting the 

first and second null hypothesis, the researcher can claim that vocabulary flash 

card is a useful way of enhancing vocabulary learning and can play an important 

role in teaching and learning vocabulary to Iranian pre-university students (p. 

142). 

Realia  
 

Realia is the usage of real objects with the purpose of explaining the meaning of 

a new word in the target language without translating it. This practice is very 
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advantageous for it helps learners memorize vocabulary because recollection of 

information through visual techniques is very trustworthy (Susanto, 2017). 

Scott and Ytreberg (1990) explain this about young learners: “Their own 

understanding comes through hands and eyes and ears. The physical world is dominant 

at all times.” (p. 2). Since young learners are likely not to pay attention when the 

classroom atmosphere is boring for them because of too much grammar or the topic 

does not motivate their interest, it is a good idea to bring to the classroom real objects 

for making vocabulary be remembered more easily. 

This technique is very useful when the classroom is formed by people who are 

starting to learn a new language and young learners for conveying the meaning of 

concrete vocabulary (Gairns and Redman, 1986). Therefore, this is a worthwhile 

resource in the context of this study and will be very beneficial when teaching the 

students new words. 

With the resolution of applying this technique the teacher can bring objects to the 

classroom or use items that are in the schoolroom (Susanto, 2017). 

Translation  

 

Sadeghi and Farjad (2014) define translation as: “Translation is a process of 

substituting a source language text by a target language text with preserving the 

meaning and content of the original text as possible as it is” (p. 249).  

Translation has been disregarded from EFL teaching methods for a long time 

while there is a lot of potential when using translation in a correct way (Campbell, 2002). 

Although it is said that translation is not useful for producing motivation in the learners 
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(Cameron, 2001) it is an effective tool when it comes to teach incidental vocabulary 

(Thornbury, 2002) and this is important because just the first thousand of words in a 

foreign language are learned in an intentionally way, the rest of the vocabulary is 

attained incidentally (Huckin & Coady, 1999). 

Popovic (2001) made a research about translation in language learning and in 

this study, it is concluded that criticisms against it are not valid, learners need it, and it 

promotes their learning. 

This resource in language teaching can be implemented when the other 

techniques fail in the purpose of explaining new words in the target language, and it is 

also beneficial when the teacher needs to save time (Alqahtani, 2015). 

There is also evidence that when applied with a correct design, translation can 

improve the input skills in the target language as well as the output ones (Duff, 1989). 

Consequently, applying it in a proper way the reading comprehension will be enhanced 

in the context of this study. 

DEPENDENT VARIABLE 

 

READING COMPREHENSION  

To define reading comprehension, first of all, we have to understand what 

reading itself is, as the most important means for acquiring knowledge, Defior (as cited 

in Vallés, 2005) considers: 

Reading consists in deciphering the code of the printed letter so that it has 

meaning and, as a consequence, an understanding of the text occurs. In other 
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words, reading is an effort in search of meaning; it is an active construction of the 

subject through the use of all kinds of keys and strategies (p. 1). 

Reading is a process in which the interpretation of codes intervenes, to 

subsequently attribute meaning, based on the deciphering experience of the reader. 

This author also expresses that the purpose of reading is the search for meanings, that 

is, this is not an act that, if it does not have a significant result, would not make sense. 

According to Anderson (2003) reading comprehension is a fluent practice that 

readers go through and in which they mix the text information and their own background 

knowledge, reading comprehension, in this sense, is the main objective of reading. 

McNamara (2007) defines comprehension as the ability of not only understanding 

words, but going further than them and getting to reach an understanding of the ideas 

presented in the text and also creating a connection between the ideas of the given text. 

Reading is a useful tool for having input knowledge in order to improve the target 

language in EFL contexts, in which there are few input sources that can help for this 

purpose (Gorsuch and Taguchi, 2010). This is why enhancing the reading 

comprehension in students of EFL classrooms becomes essential.  

And this is important not only because English is an important subject in any high 

school of Ecuador, it is also vital for the students´ personal life given that English is an 

important resource of information worldwide, and as Eskey (2005) stated most of the 

English learners will never have the need to speak English in their personal daily lives 

but they will need to access to English information in the form of written words. 
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READING COMPREHENSION STRATEGIES 

 

Weinstein and Mayer (as cited in Escobar and Wong, 2006) state that a strategy 

is an instrument used by learners with the purpose of improving the learner decoding 

process. Thus, using a correct strategy in order to enhance the reading comprehension 

is something really significant for achieving an adequate understanding level in the 

students that encompass the population in this study. 

Zhang (as cited in Fahim, M.,and Hoominian, Z., 2014) declares that the usage of 

reading strategies is very helpful for people learning a second language because it 

supports them to go through language deficit and also to get a superior reading 

aptitude. This is what this work aims to reach because the level of the students’ needs 

to be improved. 

Dogan (as cited in Cogmen and Saracaloglu, 2009) affirms that a good reader 

employs various reading strategies in the whole reading process, it is to say, before, 

while and after the reading procedure. Therefore, it is imperative to teach the English 

learners a set of reading comprehension techniques to support them reach an excellent 

level in the reading skill. 

 Derakhshan and Nazari (2015) made a study about the influence of the usage of 

reading strategies in EFL contexts, and they conclude:  

Finally, strategies help students to improve reading comprehension and 

efficiency in reading. Beside they assist readers to process the text actively and 

connect what they read to their background knowledge and to other parts of the 



18 
 

text. When students use strategies, they will be in the way that expert readers do 

so it is helpful for students (p. 435). 

According to this conclusion, using reading strategies is necessary for increasing 

the reading comprehension of EFL learners, and it is crucial to apply the strategies for 

developing the reading competence of the students in the “Provincia de Carchi” high 

school. 

Skimming  

 

Edge (as cited in González, 2017) states that skimming is a reading strategy in 

which the reader does not look for details in the text but only for the main idea of this, 

and this is made in a quick way. The purpose of this strategy is to understand the key 

information of a given text without paying much attention to the rest of the manuscript. 

Al-Jawi (2010) describes the purpose of skimming in this way: “The purpose of 

this technique is to read rapidly. It is widely used to gain quick information from a text or 

article by passing over it swiftly. A person skim-read to grasp quickly the main idea from 

a passage” (p. 17). 

The skimming strategy is very useful to find the real important facts in a reading 

material that is necessary to conquer a satisfactory level of reading comprehension, 

which is the main determination of this research. 

Scanning 

 

Scanning is a strategy that is characterized in its speediness when performing 

reading (Al-Jawi, 2010). Nation (2009) defines this technique as following: “Scanning 
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involves searching for a particular piece of information in a text, such as looking for a 

particular name or a particular number” (p. 70). When learners use scanning, they look 

for specific information, this time the main idea is not really fundamental but the details 

are essential. 

Learners use scanning when they have to find details in a written material in 

order to solve questions about the text they read (González, 2017). Given that this type 

of activities is practiced very often in a reading activity, it is crucial for students to 

manage this strategy. 

This technique has already been investigated in EFL contexts, González (2017) 

applied it in Colombia and this is her conclusion: “it is possible to conclude through the 

tools used to collect the data that scanning is a useful strategy to be developed among 

students to promote reading comprehension” (p. 87). Hence, scanning should be 

applied in the Ecuadorian classrooms in order to encourage students’ reading abilities. 

STAGES OF READING  

 

Al-Jawi (2010) considers that there are three essential reading stages: pre-

reading stage, while reading stage and post-reading stage. 

Pre-Reading  

 

Chastain (as cited in Parviz Ajideh 2003) explains that the purpose of pre-reading 

activities is to motivate the students to want to read the assignment and to prepare them 

to be able to read it. That is to say, that educators, at this stage, make presentations 

prior the reading activity to stimulate and prepare them to read and thus, encourage the 

student's interest in the texts. In this previous phase, according to the new trends, 
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teachers introduce them new vocabulary, that is, expressions that they do not know as 

a strategy of content comprehension. 

Zhang (1993) also asserts “comprehension is facilitated by explicitly introducing 

schemata through pre-reading activities” (p. 5). Therefore, pre-reading is an essential 

stage in reading comprehension. 

While-Reading 

 

 This stage aims to make the student more competent in reading comprehension 

through activities that occur around the text, with an interaction between students and 

teachers that involve linguistic and schematic processes used in class as a didactic 

simplified.  

This includes activities that engage a pupil in while actually reading the text, e.g. 

questions he has to answer after he has read each instalment of the text, as well as 

activities that involve the student. 

 These activities help the student understand the text by getting him to use the 

text in various ways, for instance, to answer questions, as stimulus for discussion, as 

source of information for filling in gaps in a table, for drawing a poster, solving a 

problem, etc. 

 “The purpose of these activities would be to enable pupils to achieve the lesson 

aims by handling the text in different ways” (Al-Jawi, 2010, p.27). 

Despite this, there are authors who do not agree with these descending activities 

arguing that there is dependency "of the best", and more competent, in the process of 
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reading comprehension, in response to this, Hedge responds (as cited in Alyousef, 

2006, p .69): “Although some oppose the interactive activities carried during the while-

reading phase, there are only few research studies that show the “effects of intervention 

and their outcomes”.  

Consequently, it is concluded that through this stage of reading while- Reading 

the student obtains an optimal performance or development in the activities of reading 

comprehension. 

Post-Reading 

 

In this stage, the comprehension of the students, studied in the first two stages of 

reading, is extended, allowing them to perform other new learning activities, such as 

short sentences, writing small stories. 

The purpose of post-reading activities would be to look out of the text to see its 

relevance to other activities the pupils may find interesting or useful (Al-Jawi, 2010, 

p.28)  

The aim of this stage is for students to apply their knowledge about reading and 

be able to create and produce outside the text through other, deeper activities. 

This research is based on a critical proactive paradigm, it is said that it is critical 

because it does not comply with those parameters accepted in the teaching of the 

English language. This project looks for the errors in the development of the reading 

comprehension of the students in relation to the work done by the teacher; it is 

considered proactive since through the offered proposal, it will be sought to transform 

the existing reality in the classroom. 
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The critical paradigm induces reflexive criticism in the different processes of 

knowledge as a social construction and in the same way, this paradigm also 

induces criticism taking into account the transformation of reality but based on 

practice and meaning (Koetting, 1984, p. 296) 

Some mistakes were found when developing this research and there is no way to 

agree with the current situation of the context of this study, because of this, it is 

fundamental to offer a proposal that will help changing this reality. 

 

The assumption is taken into account that considering that having a better 

reading level there will be greater economic and social development. Therefore, the 

research development presented here is necessary since this will benefit the 

components of the field of study. What has been previously said is related to the 

philosophy dialectic- materialist, because in this, education is presented as a social 

phenomenon that affects its development. 

Freire declares (as cited in Hinostroza, 2007, p. 174): "That all educational 

action, must necessarily be preceded by a reflection on man and an analysis of the 

concrete means of life of whom one wants to educate”. 

The economic development is a way in which the means of life of an individual 

will enhance, and the improvement of the education as a result of the upgrading of the 

reading ability in a foreign language is an excellent manner of reaching this objective. 
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CONTEXTUAL FRAMEWORK  

 

"Provincia Del Carchi" Public High School was founded on May 5, 1975, by the 

decree 411-B, by the President of the Ecuadorian Republic Guillermo Rodríguez Lara. It 

was at first located on the streets 30th and Gómez Rendón in a hired place. In 2009 the 

high school moved to its current locality, this is Sauces VI Mz. 259.  

This high school has two shifts, the morning shift and the afternoon shift. The 9th  

year belongs to the afternoon shift. There are 3 classrooms encompassing the ninth 

grade: A, B and C . This high school offers a Technical Bachelorette. The total number 

of students that attend to this institution is 1300. In the present-day the Principal is MSc. 

Narcisa Arias Pico. 

LEGAL FOUNDATION 

 

In the legal framework this study is necessary because according to the 

agreement 41 of the Ministry of Education, the English language is mandatory in the 

national curriculum grid from the second grade of basic general education, and since 

education is a right throughout the life of Ecuadorians (article 26 of the Constitution) the 

development of this project is preponderant since it offers solutions to the 9th grade 

students' reading comprehension problems that prevent them from reaching the level A 

1.2 that according to the national English curriculum is specified as an exit profile. 
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About the reading skill it is specified in The Common European Framework of 

Reference for Languages (CEFR) that a person who reaches the A1.2 level has to be 

capable of the following: “I can understand familiar names, words and very simple 

sentences, for example on notices and posters or catalogues”. 

Hence, it is very important to develop this investigation given that it offers a 

valuable proposal that will support in the acquirement of this required reading level. 

The article 26 of the Ecuadorian constitution declares: 

That fundamental education of persons throughout their lives and an unavoidable 

and inexcusable duty of the State, which constitutes the priority area of public 

policy and State investment, guarantee of equality and social Inclusion and 

indispensable condition for Good Living. 

This is why the development of this project is fundamental because with this work 

the level of education of the students of the 9th grade of “Provincia del Carchi” high 

school. 
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CHAPTER III 

 

METHODOLOGICAL DESIGN 

 

The methodology that is used in this investigative work is mixed, this is to say, at 

the same time it is qualitative and quantitative. It is considered qualitative since it uses 

information obtained from an interview made to the English teacher of the 9Th grade of 

the “Provincia del Carchi” high school and also observations to the English classes.  

This work is also quantitative for the recollection of data from surveys made to 

the students of the 9th grade of the “Provincia del Carchi” high school. 

TYPES OF RESEARCH 

 

According to its purpose it is an applied research because this project does not 

only look for the theory of the problem but also offers a proposal that will support to 

overcome it. According to its gnoseological goal this research is descriptive because it 

presents the characteristics of the educative phenomenon. 

It is also explanatory given the fact that not only describes the educative 

phenomena but it also provides the causes for the development of the deficiency in the 

reading comprehension of the students of the 9th grade in the “Provincia del Carchi” 

high school.  

The present study is also propositive since it offers a proposal that will help to 

overcome the reading deficiency found in the educative context in which the research 

takes place.  
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POPULATION AND SAMPLE 

 

POPULATION 

 

Selltiz et al. (as cited in Sampieri et al., 2010) define population as: “the set of all 

the cases that agree with a series of specifications” (p. 174). In the case of this study 

the population is formed by all the students that make a part the 9th year, in this high 

school there are three 9th courses. Thus, the total number of students is 113. It is 

necessary to add also the number of English teachers because they also are included in 

this study. There is only one teacher for the 9th year and as a consequence the real 

number of the population is 114. 

SAMPLE 

 

Sampieri et al. (2010) declare that: “Sample is a subset of elements that belong 

to that set defined in its characteristics that we call population” (p. 175). In this research 

work the sample is encompassed by the students of the 9th year course A. in this course 

there are 37 students and one English teacher. As a result, the sample number is 38. 

DISTRIBUTIVE OF POPULATION AND SAMPLE 

DESCRIPTION POPULATION SAMPLE 

STUDENTS 113 37 

TEACHER 1 1 

TOTAL 114 38 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

 



27 
 

CHART OPERATIONALIZATION OF VARIABLES 

 

VARIABLES  DIMENSIONS  INDICATORS  

INDEPENDENT 

VOCABULARY 

DEFINITION  Vocabulary is made up from words 
that a person needs to know in 
order to be able to communicate. 

TYPES • Productive 

• Receptive 

VOCABULARY STRATEGIES • Keyword 

• Flashcard 

• Realia 

• Translation 

DEPENDENT 

READING 
COMPREHENSION 

DEFINITION Ability of not only understanding 
words, but going further than them 
and getting to reach an 
understanding of the ideas 
presented. 

STRATEGIES • Skimming 

• Scanning 

STAGES • Pre-reading 

• While-reading 

• Post-reading 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 
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RESEARCH METHODS 

 

In this investigation the following methods are used: 

Theoretical methods 

 

Analysis-synthesis  

 

Ritchey (1996) defines this method in this form:  

Analysis is defined as the procedure by which we break down an intellectual or 

substantial whole into parts or components. Synthesis is defined as the opposite 

procedure: to combine separate elements or components in order to form a 

coherent whole (p. 1) 

This method is used in this work because the phenomenon is divided in its parts 

in order to study each one of these, then the parts are put together to study the problem 

in its totality. 

Inductive-deductive 

 

A deductive method tries out a theory, on the other hand an inductive method 

creates new theories from data obtained while the research is being made (Gabriel, 

2013).  

Both methods are used in this project. It is called inductive since the reasoning 

that is made and the general conclusion that is reached using the particular facts. It is 

deductive because of the predictions made using reasoning that goes from the general 

to the particular. 
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Historical-logical 

 

This method is useful to establish the facts of the present, it also verifies in a 

general way the realities of the past (Behar, 2008). 

This work uses the historical-logical method since it is based on previous works 

about the same variables, these investigations are essential for the production of this 

project. 

TECHNIQUES AND INSTRUMENTS OF THE RESEARCH  

 

Observation  
 

This is a qualitative technique in which the researchers not only should watch, 

but they have to use all their senses (Sampieri et al., 2014). Some of the purposes 

when applying the observation research technique are recognizing problems in a certain 

social environment (Daymon and Holloway, 2010) and making hypothesis that will be 

useful in the upcoming works about the same variables (Sampieri et al, 2014). 

This is the first technique used in this project. With this technique information is 

gathered about how the reading classes are set and the conflict situation and the 

causes are defined. 

Interview   

 

Janesick (as cited in Sampieri et al. 2014) states that interview is a qualitative 

research technique in which, using questions and answers some important aspects 

related to a main topic are built.  
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Another technique that is used in this work is the interview, the interview is 

applied to the English teacher of 9th year course A, in which some questions are asked 

to him in order to analyze in a deep way why the problem is present in the classroom. 

The instrument of this technique is an interview questionnaire. 

Survey 

 

A survey is a research technique based on a questionnaire that is encompassed 

by some questions related to one or all of the variables that are studied in an 

investigation (Chasteauneuf, 2009). 

The other technique used in this study is the survey applied to the 9th year course 

A students of “Provincia del Carchi” high school, this technique gives information 

according to the learners’ point of view about their own reading comprehension level. 

The instrument used her is a survey questionnaire based on the Likert scale. 

 

 

 

 

  

 

 

 



31 
 

ANALYSIS AND INTERPRETATION OF THE QUALITATIVE RESULTS 

 

Observation 

 

 The observation was applied during English classes and it was easy to notice the 

low level of the students when it comes to reading comprehension. Although, it is true 

that they are in a basic level, their insufficiency at reading was notable.  

 Some factors that influence in this conflict situation are: the teacher does not 

really explain the key words, as a consequence the understanding of the English texts is 

low; the flashcards used by the teacher are too small, this is why most of the class do 

not attain the fundamental vocabulary; the texts in the English books are not appropriate 

for the English level of the learners, as a result the interest of students when performing 

the reading in class is low. 

Interview 

 

In the interview, the information obtained is useful to state that, given that the 

teacher uses old-fashioned strategies, it is necessary to apply better strategies for 

increasing the English reading comprehension level.  

The educator states that in his opinion the English books are not suitable for their 

students and it would be beneficial for their learners to have English material that fits 

their real English knowledge. 

The answers of the teacher allow to conclude that although he tries to teach the 

students in a correct way, there is a need for an extra material to increase the 
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vocabulary acquisition of the learners. This material must be adequate for the reading 

comprehension of the students. 

The teacher is aware of how important vocabulary is for increasing the reading 

comprehension in his students and also knows about some techniques in the time of 

reading classes. In despite of this, the English reading level of the students is low and 

the development of a booklet that supports to overcome it is imperative. 

When asked about the influence of vocabulary on reading comprehension, the 

teacher expressed that in his opinion it is mandatory when learning any skill in any 

language because it is a base for understanding and producing communication. This 

allows to determine the importance of the creation of a supporting material with 

vocabulary activities.  

According to the above stated; the results, after the application of the proposal, 

will be extremely positive for the students given that their vocabulary acquisition will 

increase and consequently their reading comprehension will improve. 
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ANALYSIS AND INTERPRETATION OF THE SURVEY RESULTS 

 

ITEM 1: The teacher explains the vocabulary before the reading activities. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 1 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  11 29,72 

DISAGREE  5 13,51 

NEUTRAL 10 27,02 

AGREE  5 13,51 

TOTALLY AGREE 6 16,21 

TOTAL 37 100 

GRAPHIC Nº 1 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

It is clear that an important part of the reading activity is not being applied 

properly. It is necessary to pay more attention to the explanation of vocabulary before 

performing the reading classes.  

Totally Disagree 
30%

Disagree 
13%

Neutral
27%

Agree 
14%

Totally Agree
16%

Totally Disagree Disagree Neutral Agree Totally Agree
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ITEM 2: The teacher uses various methods in order to clarify the new words. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 2 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  9 24,32 

DISAGREE  8 21,62 

NEUTRAL 5 13,51 

AGREE  9 24,32 

TOTALLY AGREE 6 16,22 

TOTAL 37 100,00 

GRAPHIC Nº 2 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

It is easy to state that it is necessary to apply more methods in order to explain in 

a better way the meaning of the new words that are fundamental for the reading 

comprehension of the learners. 

 

Totally disagree
24%

Disagree
22%

Neutral
14%

Agree
24%

Totally Agree
16%

Totally disagree Disagree Neutral Agree Totally Agree
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ITEM 3: You can understand new vocabulary by the usage of images. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 3 

 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  3 8,11 

DISAGREE  3 8,11 

NEUTRAL 8 21,62 

AGREE  11 29,73 

TOTALLY AGREE 12 32,43 

TOTAL 37 100,00 

GRAPHIC Nº 3 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

According to the answers of the students in this item of the survey, the usage of 

images is a great way for teaching them new vocabulary related to the reading. It is 

essential to take advantage in this when developing the proposal. 

Totally Disagree
8% Disagree

8%

Neutral
22%

Agree
30%

Totally agree
32%

Totally Disagree Disagree Neutral Agree Totally agree
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ITEM 4: The teacher uses objects in order to teach new English words. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 4 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  12 32,43 

DISAGREE  7 18,92 

NEUTRAL 9 24,32 

AGREE  5 13,51 

TOTALLY AGREE 4 10,81 

TOTAL 37 100,00 

GRAPHIC Nº 4 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:   

The implementation of realia when teaching English is not being applied which is 

one of the reasons why the students do not attain vocabulary and consequently have a 

low level of reading comprehension. This teaching resource has to be used to improve 

the reading proficiency of the learners.   

 

Totally disagree
32%

Disagree
19%

Neutral
24%

Agree
14%

Totally agree
11%

Totally disagree Disagree Neutral Agree Totally agree
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ITEM 5: You perfom better at reading activities when you know more related 

vocabulary. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 5 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  1 2,70 

DISAGREE  3 8,11 

NEUTRAL 7 18,92 

AGREE  12 32,43 

TOTALLY AGREE 14 37,84 

TOTAL 37 100,00 

GRAPHIC Nº 5 

 

Source: “Provincia del Carchi” High school. 
 
 Authors: Milton Morales and Rebeca Jarrín. 
 

ANALYSIS:  

Most of the students that make a part of the sample of this study are aware of the 

importance of vocabulary in the time of the reading comprehension. To this end, they 

should increase their vocabulary knowledge.  

Totally disagree
3%

Disagree
8%

Neutral
19%

Agree
32%

Totally Agree
38%

Totally disagree Disagree Neutral Agree Totally Agree
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ITEM 6: There are activities before, while and after the reading. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 6 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE 13 35,14 

DISAGREE 11 29,73 

NEUTRAL 3 8,11 

AGREE 6 16,22 

TOTALLY AGREE 4 10,81 

TOTAL 37 100,00 

GRAPHIC Nº 6 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

Undoubtedly, the stages of reading are not being applied properly. As a 

consequence, the students show a deficiency in the reading area. The proposal has to 

be structured according to every reading stage. 

 

Totally disagree
35%

Disagree
30%

Neutral
8%

Agree
16%

Totally Agree
11%

Totally disagree Disagree Neutral Agree Totally Agree
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ITEM 7: You understand the main topic of the English reading 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 7 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE 14 37,84 

DISAGREE 10 27,03 

NEUTRAL 6 16,22 

AGREE 5 13,51 

TOTALLY AGREE 2 5,41 

TOTAL 37 100,00 

GRAPHIC Nº 7 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

As the results show, the students recognize their own disability to comprehend 

the main idea of the reading texts, which demonstrates in a clearly way the conflict 

situation. 

 

Totally disagree
38%

Disagree
27%

Neutral
16%

Agree
14%

Totally agree
5%

Totally disagree Disagree Neutral Agree Totally agree
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ITEM 8: You are able to find specific information in the reading. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 8 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  16 43,24 

DISAGREE  11 29,73 

NEUTRAL 2 5,41 

AGREE  5 13,51 

TOTALLY AGREE 3 8,11 

TOTAL 37 100,00 

GRAPHIC Nº 8 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

As can be seen in the results of this item, the learners have difficulties when 

trying to find specific information in the reading time. A way to improve this is to teach 

them the correct use of the skimming technique. 
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ITEM 9: The texts that you read are appropiate for your English level. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 9 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE 15 40,54 

DISAGREE 13 35,14 

NEUTRAL 2 5,41 

AGREE 4 10,81 

TOTALLY AGREE  3 8,11 

TOTAL 37 100,00 

GRAPHIC Nº 9 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

It is undeniable that the students consider the texts that they use to be 

inappropriate to their English level. The booklet designed must be developed in 

accordance to the real English level of the learners. 

 

TOTALLY DISAGREE
41%

DISAGREE
35%

NEUTRAL
5%

AGREE
11%

TOTALLY AGREE
40%

TOTALLY DISAGREE DISAGREE NEUTRAL AGREE TOTALLY AGREE



42 
 

ITEM 10: The teacher translates the English words only when it is necessary. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 10 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  12 32,43 

DISAGREE  9 24,32 

NEUTRAL 7 18,92 

AGREE  5 13,51 

TOTALLY AGREE 4 10,81 

TOTAL 37 100,00 

GRAPHIC Nº 10 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

This item informs that translation is being overused in the reading classes. This is 

a useful resource but only in certain cases. Other vocabulary strategies are more 

recommendable. 

 

Totally disagree
32%

Disagree
24%

Neutral
19%

Agree
14%

Totally agree
11%

Totally disagree Disagree Neutral Agree Totally agree



43 
 

ITEM 11: The usage of a tool that enhances your vocabulary will improve your reading 

comprehension. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 11 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE 4 10,81 

DISAGREE 2 5,41 

NEUTRAL 1 2,70 

AGREE 14 37,84 

TOTALLY AGREE 16 43,24 

TOTAL 37 100,00 

GRAPHIC Nº 11 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

The information brought by the answers of the learners in this item show us that it 

is necessary the development of a tool to increase the vocabulary of the students 

because it will be beneficial for them to raise their reading competence. 
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ITEM 12: A booklet with vocabulary activities will increase your vocabulary knowledge. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 12 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  3 8,11 

DISAGREE  4 10,81 

NEUTRAL 2 5,41 

AGREE  13 35,14 

TOTALLY AGREE 15 40,54 

TOTAL 37 100,00 

GRAPHIC Nº 12 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

The majority of the surveyed students consider useful a material with vocabulary 

activities because it will be fundamental in order to improve their vocabulary acquisition. 

 

 

Totally disagree
8% Disagree

11%
Neutral

5%

Agree
35%

Totally agree
41%

Totally disagree Disagree Neutral Agree Totally agree



45 
 

ITEM 13: The application of vocabulary techniques rises your reading comprehension. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 13 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  4 10,81 

DISAGREE  2 5,41 

NEUTRAL 6 16,22 

AGREE  11 29,73 

TOTALLY AGREE 14 37,84 

TOTAL 37 100,00 

GRAPHIC Nº 13 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

The finding provided by this item is that, based on the point of view of the 

students, it will be of great benefit to apply more vocabulary techniques since it is 

essential for the improvement of the reading comprehension. 
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ITEM 14: The usage of English texts according to your level will motivate you to learn 

English. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 14 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  3 8,11 

DISAGREE  5 13,51 

NEUTRAL 6 16,22 

AGREE  10 27,03 

TOTALLY AGREE 13 35,14 

TOTAL 37 100,00 

GRAPHIC Nº 14 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

The results demonstrate that it is fundamental to create a supporting reading 

material that fits the actual English level of the students because motivation at the time 

of the reading will increase. 
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ITEM 15: You think you will have a better reading comprehension with a booklet 

designed for this purpose. 

SAMPLE: 37 students.                                     COURSE: 9TH A 

CHART OF FREQUENCY Nº 15 

ALTERNATIVES FREQUENCY PERCENTAGE 

TOTALLY DISAGREE  5 13,51 

DISAGREE  2 5,41 

NEUTRAL 4 10,81 

AGREE  9 24,32 

TOTALLY AGREE 17 45,95 

TOTAL 37 100,00 

GRAPHIC Nº 15 

 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

ANALYSIS:  

This last item conveys the information that it is a fact that the design of a booklet with 

vocabulary activities is imperative for the benefit of the investigated population.  
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CONCLUSIONS 

 

The conclusions that can be made after collecting information with all the 

research techniques and instruments are the following: there is a conflict situation in the 

9th year course A of the "Provincia del Carchi" high school, this is a deficiency in the 

reading comprehension of the students and it is caused by a low level of English 

vocabulary in the learners. For overcoming this it is necessary to create a booklet with 

vocabulary activities. This material needs to be in accordance to the actual level of the 

students. It should have activities for every reading stage because otherwise there can 

be an insufficiency in the learning process of the students. In order to use this material 

correctly it should have clear instructions. The teacher has to use multiple way for 

teaching vocabulary. Thus, the material should include proper ways to teach the most 

important words in the reading. 
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CHAPTER IV 

PROPOSAL 

 

TO DESIGN A BOOKLET WITH VOCABULARY ACTIVITIES FOR THE 

IMPROVEMENT OF THE READING COMPREHENSION 

JUSTIFICATION 

 

With the information obtained through the application of observation, survey to 

the students of 9th year course A in the "Provincia del Carchi" high school; and an 

interview to the English teacher of the previously mentioned students, it is a clear fact 

that there is a deficiency in the reading comprehension of the learners because they do 

not reach the profile required in the National Curriculum Guideline established for all the 

9th grade Ecuadorian students. 

Thus, the design of the proposal is completely justified given the necessity found 

in the population that is object in the project.  

Based on the information discovered in the survey and the interview it is essential 

to create the booklet having in mind their actual English level, this is to say, not to use 

complex grammar structures or too difficult words in the development of the booklet. 

The proposal aims to help the learners attain the needed vocabulary in order to 

make the students develop their reading aptitude. 

For this reason, the proposal is structured in short readings that have activities in 

all the reading stages.  
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GENERAL OBJECTIVE 

 

To enhance the reading comprehension level through vocabulary activities. 

SPECIFIC OBJECTIVES 

 

• To increase the vocabulary level of the students of 9th year course A in the 

"Provincia del Carchi" high school. 

• To provide English teachers with a didactic tool to help them improve their 

reading English classes. 

• To reach the A1.2 level required in the National Curriculum Guideline. 

DESCRIPTION OF THE PROPOSAL 

 

The proposal is made up by short readings that are related to the topics that the 

students have in their English book. In this English book there are six units. Thus, the 

proposal also has six units. The vocabulary presented in the booklet is very simple but 

necessary to start understanding the English language. 

Every short reading presented in each unit is divided in three activities. They are 

the pre-reading stage, where there are activities related to the vocabulary that will be 

presented in the reading. The activities can be matching, grouping...etc. 

The next activity is the reading itself where the learner will apply the vocabulary 

previously attained and will use it in context. 

The ending part is the post-reading one, where the student will prove how much 

of the reading he or she understood. This will be measured by solving activities like true 

or false, matching... etc. 
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The booklet also includes some guidelines that will be very useful for the 

educator in the time of the application of the proposal. 

CONCLUSIONS 

 

The application of the proposal presented in this work is essential because it 

increases the vocabulary level of the learners. This level was low and insufficient to 

reach an acceptable performance in the reading classes. 

The conflict situation that was seen in the initial steps of this project will be 

improved after the usage of the proposal given that this includes vocabulary activities 

that are helpful to attain more vocabulary, and doing this the reading competence of the 

students will get better. The structure of the proposal is appropriate because it includes 

activities in every stage of the reading process. 

As a consequence of applying the proposal the students will be able to get the A 

1.2 English level specified as an exit profile for the 9th year Ecuadorian students. Thus, 

the academic performance of the population studied in this work will not have any 

problem when it comes to the English subject. 

RECOMMENDATIONS 

 

Some advices that are important to follow for the future works in the same topic 

are the following: 

It is mandatory to identify the real level of the population that is going to be 

studied. In some cases, the students have an extremely low level because in the 

previous years of study they have not received English classes. 
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UNIT 1.1 DAILY ACTIVITIES 

 

➢ Pre-reading stage 

▪ Instruction: match with lines. 

TO GET UP 

 
 

BREAKFAST 

 
 

TO BRUSH THE TEETH 

 
 

TO RING THE BELL 

 

 

TO GET DRESSED 

 

 

Objective: to acquire vocabulary related to daily routines. 
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➢ WhiIe-reading: Instruction: Underline the daily routines. 

 

 

 

➢ Post-reading stage 

▪ Instruction: Decide if it is true or false. 

I get up at six o` clock  

My mother prepares my breakfast  

I brush my teeth before breakfast  

I get dressed in the bathroom  

I go out of home at 6:45  



55 
 

➢ Pre-reading stage  

▪ Instruction: Write the corresponding activity below to the picture. 

To play a musical instrument  -  to read  -  to hang out with friends                    

to go to the movies   -   to play soccer 

  
 

 
 

     

 

➢ While reading stage  

▪ Instruction: Circle the free time activity that you prefer. 

Free time activities - dialogue 

Jane: Tom, what do you like to do in your free time? 

Tom: well, let me think... I like go to the movies and sometimes I hang out with friends 

and we love to play soccer in the park. 

Objective: to understand the reading about the hobbies. 
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Jane: really! I don't like to play sports. I prefer to listen to music in my bedroom and 

sometimes I read a lot. That's what I do most of the time. 

Dave: Hey, guys! 

Tom and Jane: Hi, Dave. 

Tom: Dave, What do you like to do in your free time? 

Dave: I like to play a music instrumental. 

Jane: Wow! That's really cool. 

Dave: thanks. But I also like to play soccer, but lately I haven't had time to do it. 

Tom: yeah! We should play together someday.   

Dave: yes, of course. Let's do it. 

 

➢ Post-reading stage  

▪ Instruction: Answer the questions. 

1. Who likes to play soccer? 

 

2. What is Dave´s favorite free time activity? 

 

3. Does Jane like sports? 

 

4. What does Tom like to do in his free time? 

 

5. Who likes to read? 



57 
 

 

 

UNIT 2.1 THE FAMILY 

  

➢ Pre-reading stage  

▪ Instruction: Underline the correct definition. 

• Parents The son of my parents  /  mother and father 

• Brother The son of my parents  /  the daughter of my parents 

• Sister The wife of my father  /  the daughter of my parents 

• Mother The wife of my father  /  the daughter of my parents 

• Father The wife of my father  /  the husband of my mother 

 

➢ While-reading stage  

▪ Instruction: Circle the oldest and underline the youngest member of Dave´s 

family. 

Dave`s family 

 

 

 

 

Objective: to understand the vocabulary related to the relatives. 
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Hello my name is Dave, I' m from Ecuador. I'm 23 and I live with my parents and my 

brother and my sister. And this is my family: 

My dad's name is Gustavo, He's 43 years old but people think he’s 35 or 37 years old 

but it's because he looks younger.  He is a supervisor in a very important company. (His 

job is important but we, the family, are the first priority). 

My mom's name is Alicia, She's so beautiful, she’s 40 years old and she is a chef, I love 

her food. Actually, she is one of the best chefs in Ecuador. 

Mary is my sister. Her name is Maria but everybody calls her Mary since she was born. 

She’s 18 years old. She has many friends because she's very funny and friendly. In high 

school, she is good at English, her school teacher always calls us to congratulate us. We 

are so proud of her.  

My brother's name is Andy. He's 14 years old and he loves the football. He always wants 

to be playing and practicing football. He's very good at this sport. 

 

➢ Post-reading stage  

▪ Instruction: Write the number of the name in the member of the family and 

the related activity. 

1. Gustavo Son Chef 

2. Alicia  Mother Football  

3. Mary Daughter Supervisor 

4. Andy Father English 
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2.2 COMPARATIVE ADJECTIVES 

 

➢ Pre-reading stage  

▪ Instruction: Match the adjective to its opposite. 

Fast Bad 

Intelligent Weak 

Long Slow 

Strong Dumb 

Good Short 

 

➢ While-reading stage  

▪ Instruction: Underline the comparative adjectives. 

Marcos: You're training soccer again! 

Dave: Yes, I want to be as good as the best soccer player in the world, Cristiano 

Ronaldo. 

Marco: good, wait a moment! I think the best soccer player in the world is Lionel Messi. 

Objective: to know how to make a comparison. 
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Dave: not at all, Cristiano Ronaldo is faster than Messi, because he has longer legs than 

Messi, and allows him to run on the field. 

Marco: That may be, but Messi is more intelligent than Cristiano in terms of team work 

or play gestation. 

Dave: ok, but Cristiano Ronaldo is more powerful physically in his play, He is stronger 

than Lionel Messi. 

Marco: well, then I think Cristiano Ronaldo is as good as Lionel Messi and each one has 

his own style. 

 

➢ Post-reading stage  

▪ Instruction: Check the correct option. 

 Marco Dave 

He trains soccer.   

He is a fan of Messi.   

He thinks his favorite player is intelligent.   

His favorite soccer player is stronger.   

The legs of his favorite player are longer   



61 
 

 

 

 

Unit 3.1 Different Cultures 

 

➢ Pre-reading stage. 

▪ Instructions: Write the name below the image. 

Bow   -   waist   -   cow   -   forbidden 

 

 
 

 

    

 

➢ While reading stage. 

▪ Instructions: Find the country where an animal is adored. 

JAPAN: 

 

Objective: to acquire vocabulary related to the worldwide 

culture. 
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The culture of Japan is completely different from Western countries. The manners are 

very important among the Japanese, the people bow in front of each other, the bow 

varies according to the degree of formality from a small settlement of the head (casual 

and informal) to flexion at the waist (expresses respect). 

 

INDIA: 

 

 

 

 

The cow is a sacred animal in India. They live freely throughout the country, in cities 

you can even see them in the streets, it is normal to find them everywhere, and it is 

forbidden to sacrifice them, for the Indians the cows are more useful alive than dead. 

➢ Post-reading stage 

▪ Instructions: Answer true or false. 

Japan has a similar culture with western countries.  

In Japan the etiquette is very significant.  
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In India people bow as a respect signal.  

In India you can see cows everywhere.  

It is not allowed to sacrifice cows in India.  

 

➢ Pre-reading stage 

▪ Instructions: Match the correct option that is true for you. 

 I can I can´t 

Sing   

Dance   

Play the guitar   

Act   

Read   

 

➢ While-reading stage 

▪ Instructions: Skim and underline the sentence that says where Andy sings. 

This is Andy. He’s eleven years old. He lives in Ecuador, 

this is in the south of America. He has red hair and he 

always wears shorts jeans. Andy can play the guitar and 

Objective: to use correctly the modal verb CAN 
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he also can sing. but he can’t act or dance. He says he wasn’t born for that. Andy goes to 

a music conservatory in his country. He sings in her church’s choir. He can sing really 

well. 

➢ Post-reading stage 

▪ Instructions: fill the gaps according to the reading. 

 

✓ Andy is_____________ years old 

✓ Andy has__________ hair. 

✓ Andy can___________ the _________ and ___________. 

✓ Andy can´t _______________ or ______________. 

✓ Andy goes to a ________________ ____________. 
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Unit 4.1 Healthy food. 

 

➢ Pre-reading stage 

▪ Instructions: Decide and check if the item is a vegetable, lactose or meat.  

 

 

 

 

 Vegetable Lactose Meat 

Potato    

Carrot    

Broccoli    

Cheese    

Milk    

Butter    

Chicken    

Tomato    

Objective: to attain vocabulary related to the food. 
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Fish    

Lettuce    

 

 

➢ While reading stage 

▪ Instructions: Circle your favorite vegetable, underline your least favorite 

one. 

At the supermarket 

Lucy: Hey Mary, are you busy? 

Mary: not really, why? 

Lucy: I have to buy some things here in the supermarket. Can you help me choose the 

freshest? 

Mary: Ok, let's go 

Lucy: Let me see ... We have some potatoes, lettuce, broccoli, and carrots ... Oh! I 

need some tomatoes! 

Mary: I'm sorry, Lucy! There are no fresh tomatoes here. 

Lucy: Well, we have enough vegetables anyway. 

Mary: Now, we need some lactose, Lucy. We need some milk, butter, eggs ... Is there 

cheese at home? 

Lucy: Yes, there is! We do not need any cheese now. 

Mary: OK. Now, the Meat section. We need some chicken, do you like fish, Lucy? 

Lucy: Yes, I love it. Please bring me some fresh fish. 
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Mary: Ok, here you are, Lucy. 

Lucy: I thank you, that's all for now. 

 

 

➢ Post-reading stage 

▪ Instructions: Answer the questions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

1. Is Mary busy? 

 

2. Who has to buy in the supermarket? 

 

3. Do they need potatoes? 

 

4. What lactose do they need to buy? 

 

5. What is Mary´s favorite meat? 

 



68 
 

 

 

 

 

Unit 4.2 EATING WELL 

 

➢ Pre-reading stage 

▪ Instructions: Match with lines. 

BONES 

 

BREAD 

 

BODY 

 

Objective: to understand how to eat healthy. 
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RICE 
 

FISH   

 

 

 

➢ While reading stage 

▪ Instructions: Think if you eat healthy or not. 

 

 

 

 

 

 

 

 

 

 

How to eat well 

                                   

Good nutrition is the key to maintaining a healthy life. The secret is not to eat 

little, but to eat more healthy foods in the proper amounts of each food group. 

For that we have some tips: 

• Eat some fruits and vegetables, these provide important protective 

nutrients highly beneficial for health. 

• Take milk or a portion of cheese to get the calcium you need to have 

stronger bones, also eat foods rich in carbohydrates so you have lots of 

energy like bread, rice and other cereals. 

• It is also important to consume foods that contain proteins as they are the 
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➢ Post-reading stage 

▪ Instructions: Complete the sentences by matching the columns.  

 

 

 

 

 

 

 

 

 

 

a. Something important to be healthy 1. To get nutrients 

b. The secret is  2. Is good nutrition 

c. Eat fruits and vegetables  3. To get robust bones 

d. Take milk 
4. To eat in an appropriate 

quantity 

e. Consume red meat 5. Like chicken 
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Unit 5.1 Biography of Stephen Hawking (1942-2018) 

 

➢ Pre-reading stage 

▪ Instructions: translate into Spanish the following words. 

Physicist  

Overcome  

Surrender  

Theory  

Black hole  

 

➢ While-reading stage 

▪ Instructions: Underline the sentence that surprises you the most about the 

life of Stephen Hawking. 

Objective: to understand the uses of WAS and WERE. 

 



72 
 

Stephen Hawking 

Stephen Hawking is one of the most important scientist of this decade. 

He was born in Oxford, United Kingdom. 

He was a British theoretical physicist.  

He was an example of overcoming and will always be since he never surrendered, 

coexisting along his life with the disease amyotrophic lateral sclerosis (ALS) from a 

young age. 

His most important works were space-time theories, the big bang theory and the 

radiation of black holes. 

He died on March 16th, 2018. 

➢ Post-reading stage 

▪ Instructions: Decide if it is true or false. 

Stephen Hawking was a doctor  

He was American.  

He had ALS, a complicated disease.  

He acquired ALS when he was an adult.  

He is still alive.  
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Unit 5.2 an important person 

 

 

 

➢ Pre-reading stage 

▪ Instructions: Underline the correct definition. 

Venezuelan That was born in Venezuela / that died in Venezuela 

Fight To have a physical conflict / to have a verbal argument 

Able That is polite / That can do something 

Country A type of computer/ The land of a nation 

Reason A cause or motive / a type of animal 

 

➢ While-reading stage 

▪ Instructions: Count the nations Simon Bolivar set free. 

Objective: to comprehend a biography based on the uses of verb to be in 

the past form. 
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The Life of Simon Bolivar 

 

 

 

 

 

 

 

Simon Bolivar was a Venezuelan military man and politician, He was President many 

times, he was a man with the courage and bravery to fight and set free people living in 

slavery by the Spanish colonies in America, He was the one who directed the wars to 

make independent the Spanish colonies of the countries: Ecuador, Peru, Colombia and 

Venezuela, he was the founder of Bolivia. For this reason, he was known as `EL 

LIBERTADOR`. 

 

➢ Post-reading stage 

▪ Instructions: Fill the gaps choosing the best option. 

1. Simon Bolivar was born in _______________ (Venezuela/ Ecuador) 

2. He was ______________ (against/ in favor of) slavery. 

3. He set free _______________ (American countries/ European countries). 

4. He founded ____________________ (Venezuela / Bolivia) 

5. He was also called ________________ (El Libertador/ El Coronel). 

 

1. Simon Bolivar was born in _______________ (Venezuela/ Ecuador) 

2. He was ______________ (against/ in favor of) slavery. 

3. He set free _______________ (American countries/ European 

countries). 

4. He founded ____________________ (Venezuela / Bolivia) 

5. He was also called ________________ (El Libertador/ El Coronel). 
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6.1 MY HOLIDAY 

 

➢ Pre-reading stage 

▪ Instructions: Underline the correct verb past form and match the 

appropriate verb definition. 

Stay Stayed / staied/ stought                  To cast, project 

Throw Threw /throwed/ throwied                  To possess, own 

Meet Meted / met/ meted                  To have a social activity 

Objective: to attain the past form of the verbs. 
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Go out Goed out/ went out/ goied out                 To come together 

Have Haved / havied/ had                  To spend time 

 

 

 

 

 

➢ While-reading stage 

▪ Instructions:  

- Circle the verbs in past form. 

MY SUMMER HOLIDAY 

 

My name is Rebecca and I am going to tell you about my last summer vacation. 

My summer vacation was in Italy, Rome. I stayed in a hotel for 20 days, I loved 

Rome because it is a very beautiful city, I visited many places like La Fontana di 

Trevi where I threw a coin because this is a tradition when someone visits it, 

but my favorite place was the Roman Coliseum because of its antiquity and its 

history. I also met my uncle and my cousins, I have many relatives there, they 
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➢ Post-reading stage 

▪ Instructions: 

- Decide if it is true or false. 

Rebeca visited France.   

She threw a coin in the Roman Coliseum.  

Her favorite place was the Roman Coliseum.  

She visited the Eiffel Tower.  
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In Italy she had a great time.  

 

 

 

 

 

 

 

 

 

6.2 An interesting anecdote 

 

➢ Pre-reading stage 

▪ Instructions:  Match the verbs and their meaning. 

• Start To locate something lost 

• Tell To announce or proclaim 

• Close To begin an activity 

• Eat To shut something 

Objective: to comprehend a past tense based story. 
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• Find To consume food 

 

➢ While-reading stage 

▪ Instructions: Pay attention to the order of the events. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

I am Carlos. Last month I went with my family and my dog to camp on the 

mountain El Altar, located in Sangay National Park.  

My father and I started to construct the tent, while my mother prepared some 

sandwiches to eat, finally, we just assembled the camping tent and my mom 

told us that the sandwiches were ready, and we went out of the tent and 

closed it. Then we ate the sandwiches and my dad and I went to take a rest 

under a tree, then my mom told us that she wanted to feed Brandon (my dog) 

but she could not find it, then, we started looking around the place for half an 

hour and we did not find it, we were scared and sad, we returned and while 

we were walking we heard a bark coming from the place where we camped, I 

immediately recognized his bark, it was Brandon, as telling us “here I am!” 
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➢ Post-reading stage  

▪ Instructions: Number the events according to the reading. 

Brandon was lost  They found Brandon  

The family went to camp  They closed the tent  

The sandwiches were ready  They returned to the campsite  

Carlos and his father took a 

rest 

 They constructed the tent  
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SURVEY TO THE STUDENTS 
Check on the answer that you believe is the most suitable for you. Thank you for your 
participation 
 
 1. - Totally Disagree 2. - Disagree 3. - Neutral 4. - Agree 5. - Totally Agree 
 

No. QUESTIONS 1 2 3 4 5 

1 
The teacher explains the vocabulary before the reading 
activities. 

     

2 
The teacher uses various methods in order to clarify the new 
words. 

     

3 You can understand new vocabulary by the usage of images. 
     

4 
The teacher uses objects in order to teach new English 
words. 

     

5 
You perfom better at reading activities when you know more 
related vocabulary. 

     

6 There are activities before, while and after the reading.  
     

7 You understand the main topic of the English reading. 
     

8 You are able to find specific information in the reading.  
     

9 The texts that you read are appropiate for your English level.  
     

10 
The teacher translates the English words only when it is 
necessary. 

     

11 
The usage of a tool that enhances your vocabulary will 
improve your reading comprehension. 

     

12 
A booklet with vocabulary activities will increase your 
vocabulary knowledge. 

     

13 
The application of vocabulary techniques rises your reading 
comprehension. 

     

14 
The usage of English texts according to your level will 
motivate you to learn English. 

     

15 
You will have a better reading comprehension with a booklet 
designed for this purpose. 
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Teacher´s interview from “Provincia del Carchi” High School.  

Objective: to collect information for the project: The Influence of vocabulary on the 

reading comprehension. 

 

1. How do you explain the new English words your students? 

 

2. What strategies do you apply in the reading activity? 

 

3. How does the vocabulary influence the reading comprehension? 

 

4. Why is it important to perform pre-reading activities? 

 

5. How well do your students perform at reading activities? 

 

6. Do you think translation can help students to acquire more vocabulary? 

 

7. Do you think the English texts in the books are adequate for the level of you 

students? 

 

8. How will a booklet with vocabulary activities help your students improve their 

reading comprehension? 
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OBSERVATION GUIDE 
OBJECTIVE: To determine the strategies in English reading activities used by the 
teacher in the students of ninth year course B of “Provincia del Carchi” High school. 
 
 

 
No. 

ASPECTS YES NO 

1 
The teacher clarifies the meaning of important words before the 
reading. 

  

2 
The teacher applies Pre-reading activities.   

3 
The teacher uses flashcards in order to explain the vocabulary.   

4 
The students show interest in the reading activities.   

5 
The teacher translates the English words only when necessary.   

6 
The students know how to use the skimming and scanning 
strategies.  

  

7 
The teacher brings real objects to class for teaching vocabulary.   

8 
The teacher distributes adequately the time in every reading 
activity. 

  

9 
The students perform correctly the reading activities. 
 

  

10 
The students understand the key information the English text read 
in class. 
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PHOTOGRAPHIC EVIDENCE 
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"PROVINCIA DEL CARCHI" HIGH SCHOOL 

 

 

 

 

 

 

 

 

 

 

      

              Source: “Provincia del Carchi” High school. 
              Authors: Milton Morales and Rebeca Jarrín. 

 

 

 

 

 

 

 

 

"Provincial del Carchi" high school building 
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APPLYING THE SURVEY TO THE STUDENTS 

 

 

 

 

 

 

 

                    

 

Source:“Provincia del Carchi” High school.  
Authors: Milton Morales and Rebeca Jarrín. 

 

 

 

 

 

 

 

 

 
 
 

 
Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

Giving the survey to the students. 

Explaining how to fill in the survey. 
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The authors and the vice-principal. 

INTERVIEW WITH THE TEACHER 

 

 

 

 

 

 

 

 
Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

 THE VICE-PRINCIPAL OF PROVINCIA DEL CARCHI 

 

 

 

 

 

 

 

 
 

Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

Applying the interview to the English teacher. 
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 TUTORIALS WITH MSC. ISRAEL BRAVO 

 

 

 

 

 

 

 

 

 

 

               
Source: “Provincia del Carchi” High school. 
Authors: Milton Morales and Rebeca Jarrín. 

                 

 

 

The authors attending to the project tutorials. 


