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ABSTRACT 

 
 
 
 

 

This researching work is focused on music and its influence in the development of 

speaking skills of students of 8th grade “C” of Veintiocho de Mayo High School, 2017-

2018 school year, whose objective is to determine the effect of applying activities 

based on music, the beginning of the procedure is inquiring to the students about the 

methods and techniques used in the learning process. The analysis of the 

investigation results realized throughout surveys, interviews and observations 

addressed to teachers and students of the Veintiocho de Mayo high school, it was 

evidenced the lack of innovation in the development of speaking skills which is 

adverse in the learning process of students. From this fact, teachers have the 

responsibility of look for new strategies to enhance pedagogical processes and 

enable students to communicate, as result we introduce a booklet with songs in order 

to make easier the practice through music and songs, suitable for children and 

adults. 

 

 

 

 

 

Key words: Lyrics of songs, songs booklet, speaking skills, practice with music. 
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RESUMEN 

 

 

 

 

Este trabajo de investigación se centra en la música y su influencia en el desarrollo 

de las habilidades de expresión oral de los estudiantes de 8 ° grado "C" de la 

Escuela Secundaria Veintiocho de Mayo, año escolar 2017-2018, cuyo objetivo es 

determinar el efecto de la aplicación de actividades basadas en la música. , el 

comienzo del procedimiento es preguntar a los estudiantes sobre los métodos y las 

técnicas utilizadas en el proceso de aprendizaje. El análisis de los resultados de la 

investigación realizado a través de encuestas, entrevistas y observaciones dirigidas 

a profesores y estudiantes de la escuela secundaria Veintiocho de Mayo, evidenció 

la falta de innovación en el desarrollo de las habilidades para hablar, lo cual es 

adverso en el proceso de aprendizaje de los estudiantes. A partir de este hecho, los 

maestros tienen la responsabilidad de buscar nuevas estrategias para mejorar los 

procesos pedagógicos y permitir que los alumnos se comuniquen, como resultado 

presentamos un folleto con canciones para facilitar la práctica a través de la música 

y las canciones, adecuadas para niños y adultos. 

 

 

 

 

Palabras clave: Letras de canciones, folleto con canciones, habilidad del habla, 

práctica con música. 
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INTRODUCTION 
 
 
 

     This research is addressed to contribute and promote the enhancement of the 

speaking skills through didactic material based on music and songs as 

complementary tools in learning process of students of 8th grade “C” of Veintiocho de 

Mayo high school, zone district parish Tarqui, school year 2017-2018. 

     Nowadays it is imperative mastering a second language as English which is 

spoken in most of the countries. From this fact, it is considered important innovate in 

teaching to enable students to communicate not only in the classroom even in their 

life and as a professional tool. 

      A worldwide known problematic about learning a second language is that 

learners are afraid of develop their speaking skills either lack of knowledge or self- 

confidence. Therefore, this project aims to show the importance of the development 

of speaking skills in order to become a useful tool in daily life of every student, for 

that reasons this research is stablished about the communicative processes in 

Veintiocho de Mayo high School, where we do an entire process of investigation 

consisting in surveys and interviews with students and teachers. 

     In a sample of 42 students and 1 teacher, the obtained results reflect that there is 

a lack of knowledge and creative strategies to motivate the development of speaking 

skills. Consequently, in order to have learners get an improvement in their 

communicative ability and make more dynamic and amusing the teaching process, 

we designed a booklet with chosen songs suitable to use in classes or at home, 

making much easier the learning process, the practice sessions and the development 

of the classes. 

     As a result, this project counts with four chapters that develop the analysis of the 
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problem, the theoretical basis and a response to this problematic situation through 

the design of a booklet, which has been a useful tool in the improvement of speaking 

skills of students of 8th grade “C” of Veintiocho de Mayo high school 

 

Chapter I:  this chapter is treated to know the deficiency in the speaking skill 

evidenced on students of 8th Basic General Education of Veintiocho de Mayo High 

School, District 8, Pdte. Carlos Julio Arosemena Tola, during scholar year 2018-

2019, with the aim to determine the influence of music in the speaking skill through a 

field research, statistical and bibliographical analysis for the designing of a booklet 

with songs to improve the speaking skill to the opportunity to chance their  way to 

acquire a foreign language 

 

Chapter II: In the investigation we find that speaking is the best way for transmitting 

your ideas to other people. Most develop these language skills automatically by 

listening to their family members and talking regularly, for that reason we find the 

importance to learn how to improve the speaking using techniques as a discussion, 

picture describing, information gap, role plays, storytelling, songs, tongue twisters 

and different methods as a suggestopaedia uses much more tools than just music to 

reach the desired effect on the subconscious. 

     According to Vygotsky Social interaction creates the proper scenery to the 

language construction takes place. It is said that the history of people was passed by 

generations to generations through oral tradition, speaking has been the most 

important tool to spread culture, traditions, information, ideas, emotions and ideals 

and society has overcome the pass of the times preserving its essence through 

language and for that reason in base to the legal framework art 37 right to education 
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of The Code of Childhood and Adolescence we have to give a count flexible and 

alternative educative proposals to serve the needs of children with priority which 

require bigger opportunities to learn with a ludic form to allow to pass different 

problems.  

  

Chapter III: We used a mixed method approach as it is of a quantitative and 

qualitative nature. That is to say, there is no dichotomy between the qualitative and 

quantitative aspects of investigation.  

     We apply an explanatory Research, it is conducted for a problem which was not 

well researched before, demands priorities, generates operational definitions and 

provides a better-researched model. 

 

Chapter IV: This proposal of a study work elaborated using different methods and 

techniques such as bibliographical and statistical. Many of those were applied on 

students in 8th grade room “C” of 28 de Mayo High School during the 2018-2019 

periods. For better results and analysis of information, empirical techniques like 

observation guide, interview and survey questionnaire were applied.   

     The song booklet as an innovative technique to encourage students to lose their 

fears and stop feeling ashamed when they practice their speaking skills is developed 

with exercises that allow the internalization of vocabulary and common expression 

naturally and effortlessly. These interactive activities based on song should be seen 

as a resource for formative assessment with the criteria of National Curriculum 

Guidelines without forgetting that also teachers have to modify their methodology and 

apply new and interactive strategies in order to involve students in the development 

of speaking skill. 
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1. CHAPTER I 

 

1.1. CONFLICT SITUATION 

     Veintiocho de Mayo high school is located at District 8 Province of Guayas, 

Guayaquil Canton North of the city in Av. Pdte. Carlos Julio Arosemena Tola. This 

Institution was founded by On May 28, 1944 was a popular uprising that in some 

sectors of the country is known as La Gloriosa, and that overthrew President Carlos 

Arroyo del Río to make way for the presidency of Velasco Ibarra. 

     At the moment when the class observations took place, it was noticeable that a 

low level of speaking skills among the students of 8th Basic General Education 

existed. Most of the students are unable to express, share and communicate ideas in 

a foreign language. Students cannot even introduce themselves by their own without 

making huge mistakes in even simple things such as say us their name, age, 

address, and phone number. Also students do not understand what teacher is saying 

so at the moment to talk about what the teacher had explained, students cannot 

answer. 

     In addition, after conducting a short survey to the students, it was evidenced that 

students do not have motivation to study English. They do not find the class 

interesting and do not find the teaching helpful; the teacher does not try to 

understand what they need and how they want to learn. During class participation, 

some students got distracted because they were not interested in the topic or content 

presented; it is not useful or attractive for them.  

    Another negative point noticed in teaching English at Veintiocho de Mayo High 

School is that most of the time the teacher focuses on having learners to formulate 

correct statements but does not practice the speaking skill as much as they need. 
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Students are encouraged to follow some patterns and write sentences using a 

determined grammar rule, but when it is time to talk about what they are working on, 

suddenly, they forget about it and do not know what to say. 

     Furthermore, according to the observation of the English classes, we could detect 

that the teacher cannot adequately supervise the speaking activities that the book 

suggests. Short conversations and exchanging information are executed without 

respecting vocabulary and grammar. Students make some mistakes in the speaking 

activity and the teacher cannot listen to all students or even correct their mistakes. 

 
1.2. SCIENTIFIC FACT 

 
     Deficiency in the speaking skill evidenced on students of 8th Basic General 

Education of Veintiocho de Mayo High School, District 8, Pdte. Carlos Julio 

Arosemena Tola, during scholar year 2018-2019. 

  

1.3. CAUSES 

 Material is not attractive to students. 

 Out of date methods to improve the speaking skill. 

 Activities are not adapted to students’ age and proficiency level. 

 

1.4. PROBLEM STATEMENT 

How does music influence the speaking skill in the students of the eighth year 

of Basic General Education in Veintiocho de Mayo High School, Zone 8, District 4, 

Parish Tarqui Guayaquil, school year 2018 - 2019? 

 

 



9  

1.5. OBJECTIVES 

1.5.1. GENERAL OBJECTIVE 

 

     To determine the influence of music in the speaking skill through a field research, 

statistical and bibliographical analysis for the designing of a booklet with songs to 

improve the speaking skill. 

 

1.5.2. SPECIFIC OBJECTIVES  

1. To characterize music as a didactic technique through a bibliographic, statistical and 

field research. 

2. To describe the ability to speak through a bibliographic and a field research. 

3. To design a booklet with dynamic activities based on lyrics of songs focused on the 

improvement of the ability to speak through the collected data. 

 

1.6. RESEARCH QUESTIONS 

1. What kinds of musical genres are suitable to improve the speaking skill? 

2. What is the concrete background of the students’ speaking skills at Veintiocho de 

Mayo High School? 

3. Which techniques do English teachers apply to increase the speaking skill at 

Veintiocho de Mayo High School? 

4. How does the teacher make students feel involved in speaking skills? 

5. Do songs improve the students’ speaking skill? 

6. Which are the references related to speaking skill and music influence? 

 



10  

 

1.7. JUSTIFICATION 

     The English language is a tool that has transcended worldwide in many aspects, 

both economically and socially, allows you to experience worlds that you thought you 

knew and allows you to develop very advanced linguistic skills that will allow you to 

open new doors to other languages, since learning a new language very different 

from the mother tongue allows the brain stimulation and the ease of acquiring new 

ones, on a national level the new curriculum has implemented changes that although 

it is true in the majority was affected since the elimination of the subject in public 

schools. 

     The Ministry of Education established that the students have to achieve a level 

A1.1 (Basic user of the language) at the end of the eighth year Basic General 

Education. The Common European Framework states that at A1.1 level, a learner 

must be able to “introduce themselves and introduce others and provide personal 

information about their home and belongings to people that know them as long as the 

interlocutor speaks slowly and clearly”, (CEFR, p. 6). In addition it refer inside the 

Student`s exit profile: Level A.1 “understand, identify, and produce very simple 

informational transactional, and expository texts (e.g. signs, personal letters, short 

biographies, etc.) that have some detail and show some variety in sentence structure 

and a range of vocabulary”. This is not happening currently. For that reason, a 

research of this type will seek ways to improve second language education in the 

Ecuadorian classroom. 

     In addition, the guidelines of the Organic Law of Intercultural Education (LOEI in 

Spanish) mentions, in its article 2 principles of education, that Free Public education 

is guaranteed by the State, so that people must access it, with the aim of inserting 
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people as active individuals in our society. Likewise, the State guarantees an 

education with quality and warmth in order to provide students with the necessary 

knowledge and tools to develop as a critical thinking human being under an 

atmosphere full of values such as respect, tolerance and affection. Undoubtedly, 

learning English can help to achieve all of these objectives that the law demands. For 

that reason, this study is significant since it aims to help institutions to reach these 

goals through the improvement of English language teaching. 

     These goals must have an impact on the educational programs developed by 

educational institutions for compulsory education levels, considering attention to 

diversity and the access of all students to education as fundamental principles of this 

task. Likewise, educational institutions will develop methods that take into account 

the different rhythms and learning styles of students, favoring their ability to learn for 

themselves and promoting work in equipment. A methodology centered on the 

activity and participation of the students will be fostered that favors the rational and 

critical thinking, the individual and cooperative work of the students in the classroom, 

which entails the reading and the investigation, as well as the different possibilities of 

expression. 

     The direct beneficiaries are learners from Veintiocho de Mayo High School; they 

can have the opportunity to enhance their speaking skill in a foreign language. 

Similarly, the indirect beneficiaries are principals, parents and teachers that acquire 

new techniques and strategies to help students to express in the English language 

with the aim to enhance students’ abilities and develop their potential and achieve 

what is required from the Curriculum. 
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2. CHAPTER II 

 

2.1 THEORETICAL FRAMEWORK 

 

2.1.1 BACKGROUND OF THE STUDY 

   “Speak a new language, so that the world will be a new world” Rumi 

     Speaking is the best way for transmitting your ideas to other people. Most develop 

these language skills automatically by listening to their family members and talking 

regularly. In other cases, when we use different learning tools that help to improve 

this skill. However, if we use this skill with other languages, it also helps us to 

express our thoughts to the people behind and beyond this and around the world. It 

helps to think of other dimensions and express our thoughts because some countries 

that design and carry out this globalization have English as their mother tongue or 

working language and use it in some ways. 

     Chila and Macias (2017) clarified that ludic techniques are relevant tools to 

improve the speaking skill since these techniques regard or drew attention of learners 

in a learning method and make learners not only information-receptors but also 

information-senders. It is a relevant point that was considered during the set forth of 

this new project. 

     Palacios (2016) mentions in her research that it is important that teachers apply 

ludic technique to improve the participative English classes and also it helps learners 

to be more aware of the development of the speaking skill. As a consequence, 

learners could be able to communicate effectively according to their corresponding 

English level that they have to reach along the learning process. 
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     Finally, according to Harmer (2000), communicative activities help learners to 

improve the speaking skill in order to interrelate and express themselves with the 

world. Also, these activities can help students to eliminate barriers are generated by 

thinking that what you are speaking about is wrong. 

     Similarly, several studies have used music in language education. A method 

developed by Bulgarian Psychotherapist G. Lozanov was in style in foreign language 

teaching. One of the primary activities was reading with music. The students listened 

and relaxed while they played music in the background and read from a foreign 

language text. This shows that interconnections between the musical and linguistic 

areas enable music to assist in learning vocabulary and phrases, which tasks are 

governed by the linguistic intelligence. 

     Our research has a wide vision as a contribution to improve the students’ 

speaking skills based on the basis that we investigated such as factors and reasons 

that do not allow learners to express themselves in a foreign language and the 

reasoning why they cannot achieve the English level required. This will be possible 

through the application of methods and techniques researched in this project with the 

purpose to allow learners to produce their own speech with a ludic method and an 

adequate input. In addition, the collaborative work between students and also 

teachers are emphasized with the aim of reaching the desired success in foreign 

language speaking. 
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2.2 THEORETICAL-CONCEPTUAL FRAMEWORK 

2.2.1 THE SPEAKING SKILL                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              

     According to Koneru (2008), speaking skill is the productive compression or oral 

skill which consists of systematic verbal specifically to convey meaning. However, 

sometimes the teaching of the speaking skill is considered a simple process in a 

general level because it is totally natural and simple when it entails basic information 

to transmit during the process of teaching-learning in a basic level. 

     Consequently, this skill must be applied in a productive and educational language, 

which essentially requires basic expressions that some learners lack, and that by 

acquiring them in a practical or playful way among classmates in a totally natural way 

helps. Therefore, this process is necessary to be based on short conversations or 

dialogues, which are an important process for the learning of each student. 

     Speaking is the art of communication and if there is no communication, things fall 

apart. It is the glue of the world and its societies, making the world to engage in 

coherence within itself (Hutchings, 2000). 

     All art must be expressed and acquired in such a way that it is born and produces 

interest without any pressure, communication must be directed to that, to a way in 

which students feel that security of being able to transmit what they like or dislike 

without reproach and a harmonious and interesting way to continue expressing 

without problem. 

2.2.2 IMPORTANCE OF SPEAKING SKILL 

     Speaking is one of the most difficult skills language learners have to face.  In spite 

of this, it has traditionally been forced into the background while we, teachers of 

English, have spent all our classroom time trying to teach our students how to write, 
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to read and sometimes even to listen in a L2 because grammar has a long written 

tradition (Bueno, Madrid and Mclaren, 2006). 

     According to Gillis (2013), the four language skills of listening, speaking, reading 

and writing are interconnected. The mastery of each is necessary to become a 

complete communicator, but the ability to speak skillfully provides the speaker with 

several distinct advantages. 

● Ability to inform, persuade and direct. Business managers, educators, 

military leaders, lawyers and politicians, among others, seek to develop their 

speaking skills at such a level that they become master communicators. Speaking 

clearly is not easy because sometimes it can attract the attention of a conglomerate 

as it can move it away but there will always be the opportunity to provide the golden 

opportunity for the speaker to make the message known. 

● Ability to stand out from the rest. When one thinks of speaking skills, 

one tends to think of it as a common skill. Think again. The ability to stand before 

others and speak effectively is not an ordinary ability. Many people are deathly afraid 

of public speaking; others have little ability to form thoughts into sentences and then 

deliver those words in a believable way. The bad news is that at any given moment 

the world has precious few with the speaking talents of, say, Winston Churchill or 

John F. Kennedy. 

 

2.2.3 TECHNIQUES 

     A technique is a particular method of doing an activity, usually a method that 

involves practical skills. Similarly, a technique is the way to acquire a process easily 

and often fun. Over the years, teaching activities have changed to change the 
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learning process. In recent times, innovative and different techniques have been 

established to carry out not only the learning ability but also their needs and realities. 

Nowadays, students are the center of the class; they learn a language by using it not 

by memorizing rules or following a perfect model if they do not learn to discover it in a 

playful, creative and, above all, meaningful way. 

     As Burns (1998) claims, “In the communicative model of language teaching, 

instructors’ help their students develop this body of knowledge by providing authentic 

practice that prepares students for real-life communication situations”  

     Motivation is an important technique to improve students to use the language, 

Research on teacher motivation has developed and expanded since the late 1990s, 

and the past decade has witnessed a marked increase in literature in the area of 

teacher motivation research across various social cultural contexts. A significant step 

forward was the release of the special issue on motivation for teaching by Learning 

and Instruction in 2008 with the focus on relating the current motivational theories to 

the domain of teaching which has been called a “Zeitgeist of interest” (Watt & 

Richardson, 2008).  

     Another technique is to use cooperative and musical activities for students to 

interact with other classmates and exchange information. Music can play a really 

important part in the language classroom. It can change the atmosphere in the room 

within seconds. Songs sung in English are listened to around the world and students 

can often feel real progress in their level of English (Budden, 2008). 

  There are other activities that promote speaking skills such as: 
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2.2.3.1 DISCUSSION 

     A discussion board (known also by various other names such as discussion 

group, discussion forum, message board, and online forum) is a general term for any 

online "bulletin board" where you can leave and expect to see responses to 

messages you have left, or you can just read the board. The first discussion boards 

were available on bulletin board systems. On the Internet, Usenet provides 

thousands of discussion boards; these can now sometimes be viewed from a Web 

browser (Rouse, 2011). 

 

2.2.3.2 PICTURE DESCRIBING 

This activity shows the students’ imagination in addition to practicing the second 

language by describing what a picture is about. 

Dos 

● Look at your picture carefully and take a few moments to think before you 

start talking. 

● Talk for all the time you are given. If you have one minute to do the task, 

use every second. 

● Practice the useful language below so you can explain which part of the 

picture you are talking about. 

 

2.2.3.3 DON’TS 

● Don’t panic if you don’t know the words for all the things in the picture. You 

don’t need to know all the words for everything in the picture if you know what 

to say when you don't know an exact word.   
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● Don’t get distracted and start talking about something else. Focus on the 

photo or picture. 

● Don’t panic if your mind goes blank. Take a deep breath, look at the picture 

and start again. (British Council, n.d.)   

 

2.2.3.4 INFORMATION GAP 

The students work in pairs and exchange or collect information about questions given 

by the teacher where learners are missing the information they need to complete a 

task and need to talk to each other to find it. This has a great advantage because 

everybody participates and encourages speaking skills. This is possible as they 

provide an opportunity for extended speaking practice, they represent real 

communication, motivation can be high, and they require sub-skills such as clarifying 

meaning and re-phrasing. Types of information gap activities you might find include; 

describe and draw spot the difference, jigsaw readings and listening and split 

dictations (Richards, 2006). 

 

2.2.3.5 LANGUAGE INPUT   

     Krashen (1985) describes that it is essential for learners to be surrounded of 

comprehensible input. In that way the effective acquisition can take place. It has 

been said that language input is related to everything that learners receive from their 

environment and also knowledge provided by teachers such as readings, listening 

and speaking activities that gives learners the general notion and some clues to start 

producing their own ideas in a L2 speech. 

     Besides, language input can be considered as a raw material, which should be 
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shaped by learners in order to create language, enhance the speaking skill and the 

rest of the skills that are linked to speaking (Bahrani, 2012). The communicative 

context that students are exposed every day in English classes is an important 

influence that allows them to develop more effectively the communicative 

competence. 

     Lee & VanPatten (2003) stated that structured output "is a concept that can be 

applied to the development of activities that encourage learners to use newly learned 

vocabulary in a productive manner" (p. 179). It means that the structured output is 

the application of what has been received from instructors and also by the context 

that learners are exposed in English classes. Structured output must work with the 

language input for the successful development of the activities; both of them must 

stay together in that way the effective communication can take place. These authors 

proposed two features of structured output activities: 

● Students share information already acquired among them. 

● Students should handle with a structure that helps them to communicate 

effectively. 

The guidelines established by Lee and Van Patten for developing structured 

output activities include: 

2.2.3.6 ROLE PLAYS 

      Role plays are defined as simulated activities where learners are involved in 

diverse situations or context (Yardley-Matwiejczuk, 1997). 

      For Nussbaum and Bernaus (2001), "role plays are dialogues without default text 

in which each student takes a certain role. Students build themselves librettos so 

dialogues from guides or teacher slogans receiving” (p. 290). In this activity, teachers 
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provide learners the context of the situation in order to create the appropriate 

dialogue that responds to the necessities of the location. 

The contexts applied in this strategy should be associated to real situations 

that people normally live everyday as an invitation to the cinema, to a restaurant or a 

conversation with friends and so on. The objective of these activities is to create a 

confidence atmosphere to facilitate language learning and production. 

According to Shade, W. (2006) there are some punctual differences between 

simulations, games and role-play exercises. Simulations “place students within a 

reasonable representation of a real environment within which political or social 

interaction occur” (p. 53). On the other hand, when students perform role-play 

exercises, they are usually given prescribed roles so, they must work to develop their 

character and think about how she/he would respond according to the context and 

circumstances. That is, interactions within role-playing exercises are more 

interpersonal than goal-oriented. 

2.2.3.7 STORYTELLING 

      Harmer (2009) states that to hear stories over and over are an amazing way to 

increase communicative competence. This activity embraces two abilities: speaking 

and listening skill, also learners can use imaginations during the development of the 

storytelling activity, it is an outstanding strategy to attach students to the setting of the 

class and they can improve the communicative language as well. 

      Jianing (2007) believes that this is a vital activity to improve English speaking; it is 

useful to encourage leaners to participate in class with a simple language without the 

fear of making mistakes. Moreover, students can be interested and engaged to the 

activity. In this strategy learners can use imagination and creativity to foment a 

setting where they have got freedom to make mistakes and express what they want. 
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2.2.3.8 SONGS 

     According to Saricoban and Metin (2000), songs gives learners the opportunity to 

transform de English classes into a dynamic atmosphere suitable for the learning 

process. Moreover, songs motivate learners to discover new vocabulary and 

supports language learning. This is a motivational tool that can be used in learners 

even of all ages is the music, through the songs we can find as much as grammatical 

points, vocabulary and expressions that can be acquired during a music section. 

Songs must be selected according to the learners’ English level in order to obtain a 

better result on them. 

     Nurhayati (2012) says that songs help learners to avoid stress of the traditional 

English classes because students can play using songs in order to enjoy the class 

and learn as well. In addition, repetition of lyrics can help learners to exercise their 

brain and memory to save information about vocabulary and grammar. 

 

2.2.3.9 TONGUE – TWISTERS 

Sergeeva (2013) states that tongue-twisters are pieces of statements which 

contain words that rhythms and that cannot be pronounced easily, it is a technique 

that help learners to improve pronunciation in order to articulate correctly parts of 

speech, the difficulty depends on the English level of learners. The implementation of 

tongue-twisters in English classes benefits the listening, reading and speaking skill as 

well. 

Bailey (1994) says that tongue twisters are tools for improving learners’ 

pronunciation by repeating some statements rapidly. Those statements have rhythm 

and they rhyme each other. At the beginning it could seem like a difficult task but with 
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the continuous practice of this technique students are able to increase their speaking 

and pronunciation. In addition, it has been said, that tongue twister could have 

different ending sounds such as /f/ and /v/; /s/ and /š/; /f/ and /θ/). Practicing those 

kinds of sounds in a tongue twister, learners can adapt to the pronunciation of some 

words and they could be able to differentiate them among others. 

In addition, teachers should pay attention of what kind of tongue twisters is 

suitable for learners’ English level because it could become in a difficulty activity. It is 

important to remember that tongue twisters must be an activity to enjoy, have fun, 

practice and learn, creating the adequate atmosphere to work with. Example: “She 

sells sea shells on the sea shore. The shells that she sells are sea shells I'm sure.” 

In addition, Zhu (2012) says that all kind of techniques such as simulations, 

role plays, debates are very helpful in the development of the students’ speaking skill. 

It is important to mention that this kind of activities increases the motivation of 

learners and also they are encouraged to participate more actively in class in order to 

improve the communicative ability. 

Functional -situational drills 

The teacher practices the language of a function such as giving an advice. 

Example: 

 TEACHER: I ́ve got a headache 

LEARNER: You should take an aspirin  

TEACHER: It ́s raining 

LEARNER: You should take an umbrella 
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2.3 FIVE COMPONENTS OF EFFECTIVE ORAL LANGUAGE INSTRUCTION 

     The early years are a period in which young children are using language to learn 

not only about their world but also how language can be used to serve many 

purposes. This knowledge is referred to as pragmatic knowledge (Otto, 2006). One 

component of pragmatic knowledge is conversational skills. Ninio and Snow (1999) 

as well as Weiss (2004) assert that how well children develop conversational skills 

can influence how well they interact with others (as cited in Otto, 2006). To a certain 

degree, children pick up this knowledge naturally, but an astute teacher or parent 

plays a vital role in assisting children in their ability to be good conversationalists. 

     Conversing with children is not the only way to increase vocabulary, however. 

Strategies teachers use while reading with and to children can also build their word 

banks. Asking open ended questions (questions in which there is no right or wrong 

answer and to which the adult does not “know” the answer) helps teachers assess 

children’s comprehension but also helps them learn more vocabulary words 
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(Whitehurst et al., 1988, as cited in Wasik, 2006).Kerry (1982) asserts that the vast 

majority (approximately 80%) of “teacher talk” in classrooms is focused on tasks: 

giving instructions, providing information, or correcting behavior or information. Of 

this talk, 80% of it consists of low-level questions that ask children to recall 

information rather than open-ended questions requiring children to think at higher 

levels (as cited in Jalongo, 2008).Roberts and Billings (2008) state that “Both 

speaking and listening are forms of thinking because they allow a nascent thought to 

be refined through conversation. The better a student’s verbal communication skills 

the more quickly his or her thoughts about a complex topic gain clarity and 

coherence” (p. 3) 

 

2.4 METHODS TO IMPROVE SPEAKING SKILLS  

     Method is a well-structured theoretical procedure to accomplish a determined 

goal. According to Edward Anthony, “Method is an overall plan for orderly 

presentation of language material, not part of which contradicts, and all of which is 

based upon, the selected approach. A method is procedural.” (Approaches and 

Methods in Language Teaching, 1986). 

     When teaching English as a second language, there are methods involved as 

Grammar Translations, Audio Lingual, The Structure Approach, Natural Focus, etc. 

However, this project needs to be emphasized and involved in a method focused on 

oral skills. It is for them that, the selection of these methods is based on the way of 

being taught, the content and order of the content presented. Some important 

theories are considered below: 
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2.4.1 TASK BASED LANGUAGE LEARNING 

     Task-Based Learning is a method created and popularized in 1980s by N. Prabhu 

while working in Bangalore, India. It is based in tasks given to students according to 

the level. “In a task-based lesson the teacher does not pre-determine what language 

will be studied, the lesson is based around the completion of a central task and the 

language studied is determined by what happens as the students complete it.” (A 

Task Based Approach, 2004) In this method, the students are totally the center of the 

class. 

2.4.2 COMMUNICATIVE APPROACH 

     This method is also known Communicative Language Teaching (CLT). It was 

developed in 1980s by David Nunan. The main idea of this method is to involve 

learners in real communication. So they can produce the target language by 

interacting with their classmates and the teacher. At the time that learners are 

engaged in real communication, they use their natural strategies to acquisition of 

language skills and this will allow them to learn to use language. 

     “One assumption made for assigning a higher number of hours to complete true 

levels is that more time of exposure to English will allow  learners to compensate for 

the lack of ready communicative situations outside the classroom. (Brown, 2007) 

     This method focuses on the content of what those involved say without giving 

attention to a particular and obligatorily structural form of language. This method has 

left an important contribution in the teaching and learning process, which results in 

the use of communicative activities in the classroom around the world. 
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2.5 INDEPENDENT VARIABLE 

2.5.1 MUSIC AND SONGS 

     It is widely known that music is like a universal language; it is found every moment 

and everywhere in our lives. People live with music in every stage of their life, in most 

of their daily activities, when driving home, doing the dishes, doing the laundry, and 

cooking dinner, working even studying. From this point, it is said that music is a 

natural part, hardly ever we can find someone who does not like music. 

     Our world has changed, globalization has put English as a worldwide spoken 

language, it is not rare that in a EFL classroom music could be used.  As Grünert 

(2009) says, 

     Taking a cultural close-up, one can easily reconstruct that we are constantly 

bombarded with the English language in a very broad variety of musical ways, 

shapes and forms. To the author, this combination of English and music in (especially 

contemporary) songs is particularly promising for the effective acquisition of that 

language since it assists to familiarize students with the target language via contacts 

to their own world. (p. 9). 

     Technology, as well, has changed our access to a bunch of resources; among 

those resources we find music and songs. This digital revolution has had a big impact 

on the spread of music all over the world. By the way, music is in our classrooms also 

and it is an important tool. According to Krashen (1982), “for effective learning the 

affective filter is must be weak. A weak affective filter means that a positive attitude to 

learning is present.” (p.45) and music is a path to achieve this objective in order to 

prepare students to learn effectively.  
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2.5.2  DEFINITION OF MUSIC 

The word music, in Greek mousike, is derived from the called Muses. In Greek 

mythology the Muses were goddesses considered to be a source of inspiration 

mostly for artists and poets. Here, the word inspiration plays a key role in defining 

music. And it is not only the issue of the past. Music still entails some kind of 

inspiration, and not only to artists or poets, but for every one of us.  

However, music itself originated much earlier than in Ancient Greece where 

the name was given to these sounds. According to Tagg (2002), people in the pre-

agrarian society mostly tried to imitate various sounds they heard in the natural 

environment all around them, most often these were the sounds of animals. He also 

mentions that “Acts of communication between humans or between humans and 

animals or the sounds of rhythmically patterned work, the sounds of animals, the 

sounds of nature itself etc. can all be taken out of their original context, imitated or 

transformed, and used by humans for musical purposes.“ (p.18). 

He continues by mentioning the first tools used as musical instruments “Of 

course, these humanly produced and organized sounds could also be made using 

tools, utensils or instruments rather than just the voice or human body on 

Its own” (Tagg, 2002, p.18). From this criteria it is said that music has been 

considered as a partner of humanity since the very begin of communication wheter 

using the voice or any instrument or tool in order to express ideas, feeling, emotions, 

desires. Music has been formed part of the natural expression of humans, and their 

attempt to discover the world around.  

From the anthropological point of view, there is also an opinion that language 

actually originated in song and that song preceded speech. (Livingstone, 1973) tries 
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to prove this theory by saying that “although it is often stated that man is the only 

primate that can talk, it is rarely noted that he is also the only one that can sing. Since 

singing is a simpler system than speech, with only pitch as a distinguishing feature, I 

suggest that he could sing long before he could talk and that singing was in fact a 

prerequisite to speech and hence language” (p. 25). 

Livingstone’s applies not only to the evolution of the whole of humankind but it 

also applies for the development of small children. Murphey (1992) states that music 

is a natural part of a human’s development from its complete beginning: “musical 

babbling produced by infants, and returned by parents, is extremely important in the 

development of language in young children” (p.7). Producing babbling is largely the 

result of imitating the sounds children hear all around, mostly from their parents. 

 

2.5.3 DEFINITION OF A SONG 

 “Song carries a meaningful series of words, often in verse.”(Middleton 

2003:642) 

     In comparison with music which is rather a general notion, the term song is more 

specific. “Whether the vocal productions of birds and some mammals can be 

classified as 'songs' is contentious. Nevertheless, the centrality of song to human 

culture is indisputable.”(Middleton, 2003, p. 642) 

     A song is a short piece of music with words that are sung” and according to 

Oxford Paperback Dictionary and Thesaurus, a song is a “set of words set to music. 

    “They (songs) might sometimes accidentally function like poems when taken out of 

a musical context, but abstracting lyrics from musical information is misleading and 

beside the point. It seems to me far more productive to ask how lyrics in songs relate 
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to musical information, and how poems relate to the silences (cultural and actual) that 

surround them” (Zapruder, 2012).  

     “A song is a lot more than just words on paper. It conveys a message.” (Grünert, 

2009, p.8). This statement gives an interpretation that a song can be meaningful in 

several ways, what means for someone differs from it means to another one. A song 

carries a subjective message more than an objective vision. He also explains that 

songs have metaphorical meaning where everyone can find their own meaning and 

therefore personalize the song, saying that “a metaphorical phrase coming to a 

recipient through a song at the right time is an emotional experience of the highest 

degree and will last a long time” (Grünert, 2009, p.9). 

 

2.5.4  INFLUENCE OF MUSIC 

     Music is the best way to change negative feeling and acquire new expectative 

above the life. It is a language, an expression that help you express feeling and 

emotions and also you can use this (music) in a metaphorical way to communicate 

situations that sense difficult to express easily. 

     Music makes them feel more positive and puts them in a better mood. This 

statement is also proved “Music seems to infuse strength into my limbs, and ideas 

into my brain. Life seems to go on without effort, when I am filled with music.” 

(George Eliot, 1999, p. 440) 

     It “brings us to a more receptive state of mind for the language lesson ahead” 

(Cranmer and Laroy 1992, p. 1). While music can be distracting for some people in 

particular situation, it is said by many people that music is a helpful tool, for example 

when studying, when need to take a decision, as it makes them feel more relaxed 
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and eased to do something in a correct way. Some people also say that music 

motivates them to work faster and more effectively and change your mentally about 

situation that think difficult to resolve. 

     The influence of music is simply indisputable. Murphey (1992) even talks about a 

special type of music called “mood music”. Where the principal aim is to influence 

people in some way, he mentioning that this kind of music is becoming very popular 

nowadays and it is used to relax people for example at the doctor ́s, or also to 

encourage people to make purchases in shopping centers, when people practice 

sports, ago to gym, are working hard, and also when students are taking an exams 

some teachers use music to relax them. “Heart surgeons now use music to relax 

operating teams during long and stressful operations. In one London hospital women 

can listen to music on Walkman during childbirth to relax them” (Murphey, 1992, p. 

37). As it is seen, the use of it is very important since it motivates and influence 

people and it is done indirectly, it is not even necessary to know it. This effect is 

widely used in suggestopedic lessons where music serves as background 

stimulation. As can be shown, music can influence people and they do not even 

necessarily need to know about it. 

     When people hear a song, they create images in their heads connected to the 

melody which even deepens our enjoyment of the music. Songs also often raise 

certain memories from our personal life and also some memories that we tend to 

relate the lyrics or even simply just the music of a song with our personal experience. 

One of the reasons why this happens is also the fact that most of the songs do not 

have a specific referent. 

     “A quiet song may make you reflective or prompt a daydream. An upbeat, poppy 

song with a beat will energize you and make you want to dance. An aggressive song 
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may inspire aggressive feelings. A melodic, lyrical song might make you happy and 

want to sing along.” (Dj Lanphier, 2014) The songs evoke in your life emotions and 

our mood can even be changed by song and it generally depends on the type or 

genre of music that everybody listens. 

Another example of how people react to listening to music is “A good song can 

trigger a cascade of secondary responses, often involuntarily. An obvious example of 

this is the propensity to move in time with music – not so much dancing, which is an 

active, independent process, but simple motions like tapping one's toe along with the 

song. This is caused by stimulation of neurons in the motor cortex.” (Wilkins, 2011) 

This can be used with young learners because they are spontaneous and 

likely to be entertained by it and dance than adults. In this case, music can be 

suitable combined with the kinesthetic which learners use to automatize actions, 

making learning much easier. 

 

2.5.5  USE OF MUSIC IN LANGUAGE LEARNING 

Music is considered to be highly motivating tool in the educational process for 

students off all ages, and also adults but the react not is the same. It has a great 

ability put students in a better mood so that they are more open and language come 

naturally without a lot of efforts. However, it is rather a shame that many teachers still 

do not make use this potential of song in classes, it could be for many reasons, for 

example thinking that the students waste the time applying this in their life or in some 

case some teacher never like to listen song in their life. 

From this point of view the problem not is if you like or not, the problem is that 

using this tool can help to acquire a new learning that help your students to improve 
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their skills.   “In our time, it is hard to escape music and song as it occupies ever 

more of the world around us (...) It would seem that the only place music and song is 

slow to catch is in schools!” (Murphey, 1992:7) 

     Dr. Aniruddh Patel, Professor of Psychology, neuroscientist, and musician, in one 

of his interviews, shows how language and music are close in nature and points out 

several similarities. He notes that that both music and language have rhythm 

(systematic patterns of timing, accent, and grouping), melody (structured patterns of 

pitch over time), syntax (discrete elements like notes or words + principles of 

combination into sequences) and affect (they both convey emotion). He explains that: 

“You can tell somebody ́s emotion from the sound of their voice or you can get a lot 

of emotional information about music if it is conveying happiness or sadness” 

(Aniruddh, 2013)  

     “Many songs have lyrics that are socially questionable. This is especially true of 

certain types of rock songs. If you come across this type of lyrics, you have options: 

you many explain them, ignore them, and decide not to use the song.” (Griffee, 1992, 

p. 8) 

     This research considers that the use of songs in general are important sources of 

an authentic language using in the real world, real characters, some celebrities that 

are popular with children, especially teenagers, in many cases the songs represent a 

character and way of thinking of the students, it could be said that some of them even 

their personality and some of them feel that they can identify with the letter that 

causes this activity a great amount of personification and allow students to choose 

their own music by a free choice, letting students choose their own music also 

enables teachers to get to know their students better as they learn what their musical 

tastes are, what they are interested in, and gives the teacher a great opportunity to 
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talk with the students about that and discuss different types of music. 

Giving students a chance to choose their own songs is also very advisable as 

the students can become more involved in the process of education, feel they can 

participate and determine the contents of lessons. By choosing their own songs that 

are closer and more up to date for them also gives students a great feeling of 

responsibility. “I strongly recommend to teachers not to do all the work of gathering 

song texts, or recording videos, etc. My belief is that they should share this 

responsibility with the students, and let them choose videos and songs, let them 

present them in class, and prepare exercises for their classmates. This will give them 

more active control over and responsibility for their own learning.”( Murphy,  1992, 

p.101-102) 

 

2.6 METHODS 

2.6.1 SUGGESTOPEDIA  

This method was created by the Bulgarian psychiatrist Dr Lozanov who 

studied the role of suggestion applied in learning for 25 years. Maple says about 

Lozanov: “He pays particular attention to the fact that 95 percent of our learning and 

processing is happening subconsciously.” (Lozanov, 1996, p. 15)  

Music can become a powerful facilitator of holistic full-brain learning. As 

Lozanov (1996) concluded that music of the Classical and Early Romantic periods 

was most effective for the first presentation of material to be learned. The music of 

Hayden, Mozart and Beethoven is dramatic, emotionally engaging, and ordered, 

harmoniously structured. It stimulates, invites alertness, and its harmony and order 

evoke ease and relaxation. For the second concert presentation of material Lozanov 

found that Baroque music was especially suited. The music of  Bach, Händel, Vivaldi, 
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Telemann, Corelli (among others) has a less personal, more rigorously structured 

quality, providing a background of order and regularity which supports very well the 

more straight-forward presentation of material during the second concert.  

Up to now, suggestopaedia has been the only method working with relaxation. 

Mainly based on the discovery of the mirror neurons Ludger Schiffler (2003) has 

developed “the interhemispheric foreign language learning, using gestures and the 

mental visualization of the gestures during the relaxation period. The intended 

purpose of suggestopedia was to enhance learning by lowering the affective filter of 

learners.” (n.d) the method works not only on the conscious level of human mind but 

also on the subconscious level, the mind’s reserves. Since it works on the reserves in 

human mind and brain, which are said to have unlimited capacities, one can teach 

more than other method can teach in the same amount of time. 

 In other words, Dr Lozanov says that music, with help of a specific 

suggestopedic classroom equipped deliberately with particular objects that work on 

our peripheral perception10, prepares the best conditions for receiving new 

information. Even though there are many factors, stimuli and conditions influencing 

suggestopedia learning, music plays one of the most relevant roles in its realization, 

which is a fact that should not be missed out, but on the contrary it should be 

stressed as “the systematic introduction of music into pedagogy has proven to be an 

innovation with numerous beneficial results”.  

This method was analyzed by UNESCO and we can find admirable results in 

its final report from 1978. Beside foreign language learning, the method was also 

applied to mathematics or reading. As for the foreign language learning, the report is 

based on the assumption of a foreign language course with 4 lessons a day that is 

held for 24 days. Then we can expect the following results: 
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- The students assimilate on average more than 90 per cent of the vocabulary, 

which comprises 2 000 lexical units per course. 

- More than 60 per cent of the new vocabulary is used actively and fluently in 

everyday conversation and the rest of the vocabulary is known at translation level. 

- The students speak within the framework of the whole essential grammar. 

(UNESCO, 1978) 

Suggestopedia uses much more tools than just music to reach the desired 

effect on the subconscious. Classrooms for suggestopedic teaching are specially 

equipped and designed in order for students to feel comfortable there “A moderately 

arranged classroom interior is often much more pleasing and acceptable for the 

student than an obviously intentionally decorated room full of unnecessary trinkets 

and gadgets. It is important to have visual aids such as posters and charts done 

artistically and in good taste.” (Lozanov, 2005, p. 70) 

 

2.7  SKILLS DEVELOPED BY USING SONGS 

Because songs are a natural part of our lives, as already mentioned above, we 

should keep such an approach to them also in the classroom. Lyrics can represent 

an extensive source of vocabulary and grammar, and can also work as an excellent 

theme for discussion. Teachers can use lyrics in their classes in various ways. 

Murphy (1992) lists several things we usually do with music in our everyday 

life. Among these are: 

- Listen 

- Sing, hum, whistle, tap and snap fingers while we listen 
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- Talk about the music, lyrics, singer / group, video clips 

- Use songs and music to set or change an atmosphere or mood, as 

“background furnishing” (Murphy, 1992, p. 9) 

He also emphasizes that anything we normally do with a song in everyday life, 

we can do in the classroom, too. And even more, such as: 

- Study grammar, vocabulary 

- Practice selective listening comprehension 

- Translate songs 

- Do role-plays 

- Practice pronunciation, intonation, and stress 

- Teach culture (Murphy, 1992, p. 9) 

Using songs in foreign language teaching does not only develop listening skills 

as many people mistakenly suppose. Students can practice all four skills. Besides 

listening, it can also be reading, speaking, and writing and it depends entirely on the 

teacher ́s approach which activities he or she emphasizes.  

 

2.7.1  LISTENING 

“The skill of understanding spoken language” adding, that this term is also 

often used to express “classroom activities that are designed to develop this skill”. 

(Thornbury, 2006, p. 123)  

In comparison to the other three basic language skills, listening is regarded as 

the most important for language input. In this meaning, listening together with reading 

can be thought of as passive skills, whereas speaking and writing, when students 
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produce their own language, are defined as active. “Anything but passive” saying, 

that “it is a goal-oriented activity involving not only processing of the incoming speech 

signals but also the use of prior knowledge, contextual clues, and expectations in 

order to create meaning.” (Thornbury, 2006, p.123) 

 

2.8 BENEFITS OF USING MUSIC AND SONGS IN THE CLASSROOM  

Some teachers might not be aware of possibilities of using songs in the 

classroom. They may feel that such activities are not appropriate for classes which 

often cause discipline problems. To add more, lecturers may think that using music 

may create chaos or students may be reluctant to sing.  

Stanislawczyk and Yavener (1976) are of the opinion that a song is an 

advantageous tool and a teacher should take advantage of it during linguistic 

practice. She also emphasizes the importance of the engagement learners get when 

listening to songs or creating own lyrics. “In the era when guitar players are 

ubiquitous, music must be an integral part of language study. It is a part of classroom 

activities from the start of the work in language, supplying additional language 

learning and cultural insights. At the advanced level, students become even more 

actively involved in music by creating songs” (p. 60). 

 

2.8.1 MOTIVATION  

Fundamentally, popular songs touch the lives of learners, and are connected 

with their various interests and everyday experiences. Almost all popular songs are 

related to the same topic of friendship, love, dream, sorrow, and the rest which are 

the common feelings of people. Since most young people nowadays are interested in 



38  

a wide range of cultural forms outside classes, songs may be a really motivating and 

unique teaching tool.  

Experiencing with films, television, computer games and popular music seems 

to be highly motivating. Accordingly, more time and concentration to popular music in 

English foreign language classroom would surely increase learners’ motivation as 

classroom tasks would reflect on their knowledge, their music and the vocabulary 

they already know from the songs (Baoan 2008).  

Although motivation is absolutely important in learning all school subjects, this 

is studying a foreign language that makes motivation play a huge role (Williams – 

Burden 1997 in: Siek-Piskozub – Wach 2008: 144). Dorneyi (2007: 727-728 ) points 

out that learning a language is a long-term process and learners are in charge of 

their learning at length. The students need to support their efforts for a long time, very 

often against numerous failures and difficulties. Even though music plays an 

important role while teaching teenagers in order to keep them motivated attracting 

their attention with popular songs that they would like to learn. 

 

2.8.2 POSITIVE ATMOSPHERE  

Another important factor making a song valuable for an English lesson is that it 

may create really favorable conditions for learning. Murphey (1992) is of the opinion 

that “the use of music and songs can stimulate very positive associations to the study 

of a language, which otherwise may only be seen as a laborious task, entailing 

exams, frustration, and corrections” (p. 6). People usually identify songs with fun, 

which is why learning through songs is associated with an enjoyable atmosphere, this 

atmosphere prepares students to experience a learning process without realize it. A 

well-chosen song would lower the students’ affective filter. Moreover, music may be 
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used to relax students since for many learning a new language is a new experience. 

Our mother tongue – our basis of communication, is in some classes forbidden to use 

and learners may feel lost or helpless that especially instrumental playing silently in 

the background makes students feel more secure when doing the task at the same 

time. Songs played in the background when learners read some conversations, are 

typical of Suggestopaedia. 

 

2.8.3 CULTURAL AND HISTORICAL KNOWLEDGE  

Listening to songs is an excellent way of learning about the culture of a 

specific country, as well as the language that is used inside the cultural community, 

as language is one of the branches of culture. Griffee (1992) remarks that music is 

not universal and, therefore, music is a reflection of the time and place that produced 

it. There are many songs which are a culture capsule including within themselves a 

meaningful piece of social information. The songs of the 1940s reflect not only the 

accessible sound technology of their time, but also the hopes and fears of their 

period. The same phenomenon is for the songs of every decade. For that reason 

playing a song into the classroom means bringing the culture of the song in with it. 

Another benefit is that songs may be used as a way of looking at a culture and 

contrasting it with other cultures. Moreover, pieces of music can be used to recapture 

historical times.  

For example, Christmas carols from Europe tell the history and the geography 

of that area, too. Furthermore, there are many songs which are about famous cities 

and they may be used to learn about important sights, feelings or sounds of a city 

(Griffee, 1992). 
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Baoan (2008) is also of the same opinion as Griffee. He notices that pop 

songs ten years ago may sound old-fashioned to modern learners’ ears. In this 

aspect, today’s popular songs will be perceived either rubbish or classics in the 

future. Bringing songs widely known around the world to the classroom opens a door 

wide open to getting to know the culture through the music, which is an expression of 

the history and th4e evolution of the society. Searching for the reasons why some 

particular kind of music is well-known at a certain time and abandoned at another 

time may supply a lot of background knowledge for both learners and teachers. 

 

2.9  CONTEXTUAL FRAMEWORK 

Veintiocho de mayo high school located in Av. Pdte. Carlos Julio Arosemena 

Tola, city, zone 8, district 6, province of Guayas, Guayaquil city. 

 It was focused on students of 8th grade “C” Where are 42 students in class 

divided in 20 male adolescents and 12 females adolescents where there is an 

evident excess of students that makes learning difficult, there is a blackboard that 

lacks aesthetics to be a learning tool, classrooms without modern technology as it is; 

Infocus or at least one radio player for practicing listening exercises. 

The institution’s name was born in 1944 as a school of typing and shorthand 

for young ladies, has been serving the Guayaquil community ever since founded by 

Elena Maridueña Piza. 

Nowadays, 28 de Mayo high school has two days of school work: one morning 

and evening section. It has a total of 4.200 students divided in 1200 boys and 3000 

girls. Currently it counts with 40 – 45 students per classroom.  

Currently this institution counts with a library, a laboratory, teacher’s room, 
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Technique System Department, Entrepreneur Practice Department, DECE (Student’s 

Counselor Department), Inspection Department, Technical Baccalaureate 

Department and International Baccalaureate Department. 

In this high school are teenagers from all social economical class It should be 

emphasize that being a public school its openness to education has never been 

forbidden whose education is totally free and where offer 6 specializations such as 

Baccalaureate in: Accounting, Sales, Secretariat, International, Sciences and 

Technical Productive.  

Despite social problems that the majority know today, the school has 

departments and teachers called tutors who are near to adolescents who can be 

immersed in these problems, always holding events in wrestle of these eventualities 

and collaborating with the parents who are a necessary and important factor in the 

process of both personal and educational development, Furthermore, it has a district 

very alongside  the high school that facilities a constant monitoring of the personal 

needs of students. 

2.10 LEGAL FRAMEWORK 

Considering that the constitution of Ecuador (2015), Chapter II, for the good 

way of Living system in the fifth section of Education mention in the following article 

the development of the general learning: 

Art. 26.- Education is a right of people throughout their lives and an 

inescapable duty inexcusable of the State. It constitutes a priority area of public 

policy and state investment, guarantee of equality and social inclusion and an 

indispensable condition for good living. People,families and society have the right 

and responsibility to participate in the process educational. 
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According with this article general education is a right of people and the State 

has to guarantee the observance of this right offering several options to accomplish 

the education. 

The Code of Childhood and Adolescence, articles 37, point 3 and article 38, 

point a, Chapter III , section fourth which states :  

Article 37.- Right to education. Children have right to a high quality education. 

This right demands an educative system which:   

 3. Takes in count flexible and alternative educative proposals to serve the 

needs of children with priority in handicapped or those who work or live situations 

which require bigger opportunities to learn. 

According to this article, children have the right to receive a high quality 

education with as possible state of the art teaching techniques could be applied to 

create a better class process. 

Furthermore, Article 38 speaks about educational objectives:  

Art. 38.- Objectives of educational programs. Basic and intermediate 

education will secure knowledge, values and behaviors to: 

a) Develop personality, behaviors, physical and mental capacities to their full 

potential in an affective and pleasant environment. 

The article itself engages educational system as a responsible of the 

development of student’s complete being, both in cognitive and physical aspects.  

The Organic Law on Intercultural Education Art.- 2 literal bb states: 

bb. Multilingualism.- The right of all persons, communes, communities, 

peoples and nationalities to be recognized in their own language and in the official 
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languages of intercultural relations is recognized; as well as in others related to the 

international community; 

Besides, Art.- 3 literal q states: 

q. The development, promotion and strengthening of bilingual intercultural 

education in Ecuador; 

The Official Program of the Ministry of Education of Ecuador (2013) states that 

the main objective to improve the speaking skills in public schools is to strengthen 

knowledge with innovative methodologies and techniques, which will ensure that 

students accomplish an adequate English level with the guide of the teacher. (p. 1) 

As seen, the presented law instruments propel the education orientated to 

include at least a foreign language in the national curriculum, as well this research 

has its basis on the identified need of Ecuadorian education, as a contribution to 

improve the present conditions of EFL education. 
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3. CHAPTER III 

3.1 METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF 

RESULTS 

3.1.1 METHODOLOGICAL DESIGN 

     This study used a mixed method approach as it is of a quantitative and qualitative 

nature. That is to say, there is no dichotomy between the qualitative and quantitative 

aspects of investigation. One is data transformation, in which qualitative data are 

transformed to quantitative data or qualitative data are transformed into narrative, 

and the resulting data are analyzed (Norman, 2008).  

     This research is qualitative because it uses small samples to be applied to small 

population groups through the observation process. It is also of quantitative nature 

because the collected data is going to be used in a hypotheses test, with numerical 

measurement and statistical analysis to prove theories or establish patterns of 

behavior.   

3.2 TYPES OF RESEARCH  

3.2.1 EXPLANATORY RESEARCH 

Explanatory Research is conducted for a problem which was not well 

researched before, demands priorities, generates operational definitions and 

provides a better-researched model. It is actually a type of research design which 

focuses on explaining the aspects of your study in a detailed manner. The researcher 

starts with a general idea and uses research as a tool which could lead to the 

subjects that would be dealt in the incoming future. It is meant to provide details 

where a small amount of information exists for a certain product in mind of that 

researcher. For starting your research, you need to create a research outline or 

https://scholarshipfellow.com/research-design-types-research-design/
https://scholarshipfellow.com/research-paper-outline-research-paper-outline-template/
https://scholarshipfellow.com/speech-outline-template-4-steps-to-create-speech-outline-perfect/
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speech outline to pitch your research idea to your professor or a boss or in a board 

meeting (Yousaf, 2017). 

 This research is explanatory because it seeks to establish the causes behind 

the facts through the establishment of cause-effect. In this case, it tries to find the 

main causes of the deficiency in the development of oral expression skill and the 

influence of using a booklet song.   

3.2.2 DESCRIPTIVE RESEARCH 

According to Gome (2006), they are intended to investigate the incidence and 

values in one or more variables manifest or provide a vision of a community, a 

phenomenon or a situation (describe, as its name implies, within the qualitative e 

approach). They are, therefore, purely descriptive studies and when they establish 

hypotheses. 

As a result the authors of the project could identify the types of methodologies 

used by the English teachers of 8th course at 28 de Mayo High School, describe the 

techniques to develop the speaking skill and also to detect the consequences of a 

low development of the speaking skill. 

     This research is descriptive, as the name says, to describe the reality of 

situations, through the observation it could be interpreted the behavior of people 

groups. With this research the problem of the students of 8th grade “C” will be 

reflected. 

  The purpose of this project is to evaluate the different aspects mentioned at 

the beginning regarding the subject of the investigation. It could be said that it is a 

descriptive investigation because a study number of this type is selected and each of 

https://scholarshipfellow.com/speech-outline-template-4-steps-to-create-speech-outline-perfect/
https://scholarshipfellow.com/explanatory-research-definition-types-comparison-advantages-disadvantages/
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them is evaluated so freely to describe and analyze how it is and how it manifests 

what is being investigated 

3.2.3 PURPOSEFUL RESEARCH 

     The present research project is propositional because through the data 

interpretation, it is necessary to find a better solution for the deficiency of speaking 

activities by designing a booklet with songs to improve the speaking skills.  

    This research is based on a need of students of 8th grade “C” of 28 de Mayo high 

school, in which a proposal will benefit the establishment and the students. Once the 

problem will be identified the authors of this project will look for the best proposal 

according to their needs; in this case, a proposal to make students improve oral 

expression using a creative method according to the reality in this case use of songs. 
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3.3 OPERATIONALIZATION OF THE VARIABLES 

ILLUSTRATION#:1 
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3.4 POPULATION AND SAMPLE 

     This research is focused on the students of the 8th grade, room “C” from 28 de 

mayo high school, located in Guayaquil, Guayas province.  Although, the universe 

population is determined by a total of 4.200 students and 172 teachers, the problem 

was identified in one of the groups in room “C”. This means that this group made up 

of 42 Students and 1 teacher became the sample for this study. 

     Besides, the sample for this research was selected after a revision of the current 

score analysis performed by the “DECE” of the school regarding the group which 

presented more problems in the English subject. According to the results, students of 

8th grade “C” performed the lowest level of English language, compared to the other 

sections in the same year. 

3.4.1 RESEARCH POPULATION 

Illustration#:2 

N 1 CLASS CLASSIFICATION (GROUP) NUMBERS OF STUDENTS 

1   8TH “C”  42 STUDENTS  

SOURCE : 28 DE MAYO HIGH SCHOOL 

AUTHORS: GUATO JHOSELINE - RIERA EVELYN 

 

The table above indicates the distribution of the treatment in the research study. 
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3.5  RESEARCH METHODS  

3.5.1 EMPIRICAL METHOD 

 The empirical method is one the basis for this research. Classroom 

observations and data collection were tools used during the research. The 

experienced class sessions allowed the researchers to observe and discriminate 

teacher’s performance, methods, strategies and techniques applied in the teaching-

learning process, class management, student behavior and discipline in the 

classroom. 

       The survey was applied directly to each involved people group who are part of 

the selected sample of population assigned by the institution. 

3.5.2 INDUCTIVE-DEDUCTIVE METHOD 

The Inductive-Deductive method allows to study a particular case to find a 

general conclusion. 

According to Sanchez (2012), Deductive method is used commonly in both 

everyday life and in scientific research. It is the logical place to look for the solution to 

the problems that we set path. It is to express hypotheses about possible solutions to 

problems and to check the data available if they are in accordance with those. When 

the problem is close to the observational level, the simplest case, can be classified as 

empirical hypotheses, while the more complex cases, theoretical systems, 

assumptions are abstract type. (p.82) 

In this method the individual invests less time to figure out the functions 

related to English language and meet rules or standards, although the risk of a less 

permanent instruction is imminent. It is also a form of education which represents a 
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learning style therefore can be effective.  

3.5.3 ANALYSIS–SYNTHESIS METHOD 

     The method of Analysis- Synthesis which is used to interpret the object of study of 

the present thesis objective and deeply. 

Analytical method makes it possible to refer to the overall experience of the 

student, his real experience, and approach in approach, comparison compared flows 

into the analysis of reality to meet the schemes, the concepts, the constituent 

elements by means of which individuals may be delivered to the synthetic 

reconstruction of the real (Mialaret, 2006). 

Analysis and synthesis, as scientific methods, always go hand in hand; they 

complement one another. Every synthesis is built upon the results of a preceding 

analysis, and every analysis requires a subsequent synthesis in order to verify and 

correct its results. In this context, to regard one method as being inherently better 

than the other is meaningless. (Originally published in Systems Research, 1991) 

     This project will use the analytical because it analyses all the factors through a 

bibliographical, field and statistical research, which after that made possible to state a 

conclusion. 

3.5.4 HISTORICAL-LOGICAL METHOD 

     The historical- logical method allows the inquest about the historical background 

of the research topic. This method is also used during the theoretical background of 

the investigation, providing a bunch of information about previous content or tasks of 

the topic. 
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     Logic refers to those expected results and the historical evolution of the 

phenomena. 

     The sequential behavior and information of the variables were exposed to 

application through this method in the study work and they were studied which are 

music, songs and speaking skills.  

3.6 TECHNIQUES AND INSTRUMENTS OF THE INVESTIGATION 

The following techniques were used for the development of this research problem. 

These techniques would be implemented because it allows the researcher to see the 

problem from all its different actors and manifestation. 

- Class observation, Survey, and Interview. 

3.6.1 OBSERVATION  

   The first step to face an investigation is the observation, which allows to detect 

problems in a certain context, and to suggest solutions to that problem. 

 This observation was made in order to detect a problem and solve it. 

3.6.2 SURVEY  

The survey was a set questionnaire based using the Likert scale, which 

students with five alternatives ranging from totally disagree to totally agree.    

  A survey is a “research method capable of responding to problems both in 

descriptive terms and in relation to variables, after the collection of systematic 

information, according to a previously established design that ensures the rigor of the 

information obtained" (Buendía et al., 1998, p. 120). 
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The survey to the students was done in the early hours of the day of the class, 

which consisted of questions that had alternatives to answer like 

 Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

These results were tabulated and the right questions. 

3.6.3 INTERVIEW    

Interviews can be defined as a qualitative research technique which involves 

“conducting intensive individual interviews with a small number of respondents to 

explore their perspectives on a particular idea, program or situation.” (Boyce & Neale, 

2006, n.d.) 

The objective of doing a deeper analysis on the competence of the students 

speaking in the classroom, their interest in applying a different methodology in 

English language learning, how accurate is their fluency, in what type of level are the 

students. 

3.7 ANALYSIS AND INTERPRETATION OF THE RESULTS 

Results obtained from applied instruments to students and teacher of the 8th grade, 

“C” at 28 de Mayo High school were:   

3.7.1 ANALYSIS AND INTERPRETATION OF THE OBSERVATION GUIDE    

Comment: 

The observation took place in the development of one of the English classes. The 

observation guide was applied to this class observation. The collected data was 

compiled and divided in two aspects: 

https://research-methodology.net/research-methods/qualitative-research/interviews/#_ftn1
https://research-methodology.net/research-methods/qualitative-research/interviews/#_ftn1
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About Teacher’s Attitude in the Classroom 

1. It was evidenced some flaws on the teacher’s pronunciation. 

2.  The methodology used by the teacher for teaching the language did not focus on 

students interests. 

3. The teacher fails in the attempts to motivate students to express themselves orally 

because of closed questions instead of open questions. 

4. The teacher did not provide material focused on the improvement of speaking 

skills. 

5. It was remarkable the lack of motivation of teacher in new methods to assess and 

reinforce students learning. 

About Students’ Attitude in the Classroom 

1. Lack of motivation and fear in the students when have oral activities, they do not 

know how to express their ideas. 

2. The students did not seem to care absence of additional material; they are not 

interested in the class. 

3. Students did not express their ideas properly, there is an absence of vocabulary 

and grammatical forms. 

4. It was noticed boredom and anger in the students when the English class started. 
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3.8  ANALYSIS AND INTERPRETATION OF THE INTERVIEW RESULTS 

This interview was made to the teacher of the institution, the purpose of this interview 

was to discover how the problems are manifesting and how the teacher is handling 

the situation. 

Comment: 

In the interview with the teacher it was possible to find out how the development of 

the class is and the struggles that could take place from the teachers view point when 

she is looking for proper techniques. The interviewed teacher stated that she finds 

the oral expression skills as a very important aspect of language learning because of 

the need to achieve fluency to demonstrate proficiency in a globalized world. She 

said that the best didactic materials and strategies to be applied to learn English are 

the use of authentic materials and innovative methods. She uses dialogs to improve 

the speaking skills in her students even though she found as a problem the amount 

of students (42 students) and the timing (40 minutes) at the moment of focus on 

individual development. She has heard about music as a didactic technique in the 

improvement of speaking skills but she does not have enough time to assist every 

student in the class because of the amount of them. She said that she would like to 

use a booklet with songs to help her students to learn more vocabulary and phrases 

to improve their speaking skills but she is conscious about the lack of resources. She 

considers that new methods and strategies, including music would help her students 

but it is established a national curriculum, scholar plans and contents that must be 

covered. 
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3.9  ANALYSIS AND INTERPRETATION OF THE RESULTS 

SURVEY TO THE STUDENTS ANALYSIS 

Item 1:  English can be used in the professional and work life. 

Table#:1 

English can be used in the professional and work life. 

Code Category  Students Percentage 

Item Nº 

1 

Strongly agree 25 60% 

Agree 14 33% 

Undecided 1 2% 

Disagree 1 2% 

Strongly disagree 1 2% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 

 Graphic #:1 

 

Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors : Jhoseline Guato & Evelyn Riera. 

Comment: As seen in the results, a 60% strongly agrees that English like a language 

can be used in professional and work life.  A second result of 33% also agrees with 

this point of the survey. This proves that students are conscious about the 

importance of the English as a tool in a globalized world.  

 

60% 

33% 

3% 
2% 2% 

1. English can be used in the professional and work 
life. 

Strongly agree

Agree

Undecided

Disagree

Strongly disagree
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Item 2:   
I need a learning dynamic in class which includes a booklet with songs to improve 

speaking skills twice a week. 
 

Table#:2 
 

I need a learning dynamic in class which includes a booklet with songs to 
improve speaking skills twice a week. 
 

 

Code Category  Students Percentage 

Item Nº 
2 

Strongly agree 34 81% 

Agree 5 12% 

Undecided 1 3% 

Disagree 1 2% 

Strongly disagree 1 2% 

Total 42 100% 

 
Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors : Jhoseline Guato & Evelyn Riera. 

 
 Graphic #:2 

 

 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: As seen in the results, an 81% strongly agrees with the necessity of a 
learning dynamic in class which includes a booklet with songs. A second result of 
12% also agrees with this point of the survey. This result shows the necessity of 
innovation in teaching methods in order to improve the speaking skills. 
 
 

81% 

12% 

3% 2% 2% 

2. I need a learning dynamic in class which includes 
a booklet with songs to improve speaking skills 

twice a week. 

Strongly agree

Agree

Undecided

Disagree

Strongly disagree
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Items 3 : It would be easier to practice oral activities using songs. 
 

Table#:3 
 

It would be easier to practice oral activities using songs. 

 

Code Category  Students Percentage 

Item Nº 
3 

Strongly agree 37 88% 

Agree 4 10% 

Undecided 1 2% 

Disagree 0 0% 

Strongly disagree 0 0% 

Total 42 100% 

 
Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors : Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:3 
 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The results reveal that the 88% strongly agrees with the statement in the 
survey. A second result of 10% agrees that it would be easier to practice oral 
activities using songs. A minimum percentage shows that are undecided if this 
statement is convenient. 
 
 
 

88% 

10% 

2% 0% 0% 
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songs. 

Strongly agree

Agree

Undecided

Disagree

Strongly disagree
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Item 4:    Studying English by using music is a waste of time. 
 

Table#:4 
 
Studying English by using music is a waste of time. 

Code Category  Students Percentage 

Item Nº 
4 

Strongly agree 1 2% 

Agree 1 2% 

Undecided 3 7% 

Disagree 7 17% 

Strongly disagree 30 72% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
 

 Graphic #:4 
 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors : Jhoseline Guato & Evelyn Riera. 
 
Comment: The majority of answers in the survey states that the 72% strongly 
disagree with the statement showing that the students consider important the use of 
music in the English learning process. 
  

2% 2% 

7% 

17% 

72% 

4. Studying English by using music is a waste of time. 

Strongly agree

Agree

Undecided

Disagree

Strongly disagree
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Item 5:    If your teacher applied a didactic strategy based on music in all your 
English classes, your attitude would be different. 
 

Table#:5 
 

If your teacher applied a didactic strategy based on music in all your English 
classes, your attitude would be different. 

Code Category  Students Percentage 

Item Nº 
5 

Strongly agree 30 72% 

Agree 5 12% 

Undecided 5 12% 

Disagree 1 2% 

Strongly disagree 1 2% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors : Jhoseline Guato & Evelyn Riera. 
 

 
 Graphic #:5 

 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The results show the strong agreement of the 72% of students with the 
statement, they need a strategy based on music as an innovative tool to improve the 
learning process, and the 12% agrees and exists a 12% of undecided students, as a 
result of lack of information about strategies. 
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Item 6:    It is important to develop oral expression competences in English language. 
 
 

Table#:6 
 
It is important to develop oral expression competences in English language. 
 

Code Category  Students Percentage 

Item Nº 
6 

Strongly agree 20 48% 

Agree 10 24% 

Undecided 6 14% 

Disagree 3 7% 

Strongly disagree 3 7% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:6 
 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The results show a strong agreement in the majority of students that 
consider important to develop oral expression competences in English language in 
contrast with the minority of 7% that consider it is not important. 
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Item 7:    Your teacher uses music in class. 
 

Table#:7 
 

Your teacher uses music in class. 

Code Category  Students Percentage 

Item Nº 
7 

Strongly agree 1 2% 

Agree 1 2% 

Undecided 3 7% 

Disagree 27 64% 

Strongly disagree 10 24% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:7 
 
 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The average answer of students in this statement shows that the 64% 
disagree with the statement, followed by the 24% of strongly disagree, this results 
show the lack of innovative tools using music in the classroom. 
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62  

Item 8:    I regularly practice oral expression skills in class without difficulty. 
 
 

Table#:8 
 
 I regularly practice oral expression skills in class without difficulty. 

 

Code Category  Students Percentage 

Item Nº 
8 

Strongly agree 0 0% 

Agree 1 2% 

Undecided 0 0% 

Disagree 21 50% 

Strongly disagree 20 48% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:8 
 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The 50% express that they have difficulty to practice their oral expression 
skills without help. The 48% show the same problem, this reflect the shortage of the 
learning process focused on the Communicative Approach.  

0% 2% 
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48% 

8.  I regularly practice oral expression skills in class 
without difficulty. 
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Agree

Undecided

Disagree

Strongly disagree
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Item 9:    I feel ashamed and bored when practicing my oral expression skills. 
 

Table#:9 
 

I feel ashamed and bored when practicing my oral expression skills. 

 

Code Category  Students Percentage 

Item Nº 
9 

Strongly agree 38 90% 

Agree 2 5% 

Undecided 0 0% 

Disagree 1 2% 

Strongly disagree 1 2% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:9 
 
 

 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The 50% express that they have difficulty to practice their oral expression 
skills without help. The 48% show the same problem; this is reflecting the shortage of 
the learning process focused on the Communicative Approach. 
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Item 10:    I participate regularly with my partners by my own choice in short oral 
expression of information in English during class. 

 
Table#:10 

 
 I regularly participate with my partners by my own choice in short oral 
expression of information in English during class. 

 

Code Category  Students Percentage 

Item Nº 
10 

Strongly agree 10 24% 

Agree 11 26% 

Undecided 9 21% 

Disagree 7 17% 

Strongly disagree 5 12% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:10 
 

 
 
Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: This item of the survey has mixed opinions about the oral expression 
skills practice in the classroom. The majority represented by the 26% agrees with the 
statement and shows initiative about the practice of oral expression. 
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Item 11:    I would like to have feedback of my achieved goals and failures while I 
speak English. 

 
Table#:11 

 

I would like to have feedback of my achieved goals and failures while I speak 
English. 

 

Code Category  Students Percentage 

Item Nº 
11 

Strongly agree 20 48% 

Agree 8 19% 

Undecided 3 7% 

Disagree 10 24% 

Strongly disagree 1 2% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:11 
 

Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: This item shows the necessity of feedback from the teacher to the 
student, the 48% agrees with the statement while just the 2% strongly disagree. 
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Item 12:    I would like to express my emotion and ideas without difficulty. 

 

 
Table#:12 

 

I would like to express my emotion and ideas without difficulty. 

Code Category  Students Percentage 

Item Nº 
12 

Strongly agree 30 71% 

Agree 8 19% 

Undecided 2 5% 

Disagree 1 2% 

Strongly disagree 1 2% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 

 Graphic #:12 
 

Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The 72% represents the average answer for this statement and shows 
the desire of the learners to speak out their minds in properly way. 
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Item 13.   I think a booklet with songs is a reliable pedagogical tool to improve my 
oral expression skills. 

 

Table#:13 
 

I think a booklet with songs is a reliable pedagogical tool to improve my oral 
expression skills. 

Code Category  Students Percentage 

Item Nº 
13 

Strongly agree 18 43% 

Agree 12 29% 

Undecided 8 19% 

Disagree 3 7% 

Strongly disagree 1 2% 

Total 42 100% 

Source: Survey to students 8th grade “C” from“28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 

 
 Graphic #:13 

 

Source: Survey to students 8th grade “C” from “28 de Mayo high School” 
Authors: Jhoseline Guato & Evelyn Riera. 
 
Comment: The 43% percent shows that the students believe that a booklet with 
songs is a reliable pedagogical tool which can help to improve the oral expression 
skills. 
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4. CHAPTER IV 

4.1 THE PROPOSAL 

TITLE 

The influence of music as a didactic technique in the improvement of speaking skills. 

4.1.1  Justification 

Considering education as a right and that right would be gotten with the best 

tools, methodologies and techniques, teaching English must be reinvented in order to 

have students with a good English level and to be able to communicate in a foreign 

language. Researchers have found that Music as a worldwide language helps to 

improve the speaking skills through the familiarization of the learners with daily 

vocabulary and expressions, it is an easy habit, songs are emotional and influence 

directly in the learning process, speaking about Chomsky theory about the Affective 

Filter, etc. 

     This proposal of a study work elaborated using different methods and 

techniques such as bibliographical and statistical. Many of those were applied on 

students in 8th grade room “C” of 28 de Mayo High School during the 2018-2019 

periods. For better results and analysis of information, empirical techniques like 

observation guide, interview and survey questionnaire were applied.   

     After application of statistical instruments, it could be found that students had 

needs to change the ways to develop their oral expression skills. In order to create a 

better approach to speaking and improvement of it, an interactive system of activities 

based on a booklet with song lyrics was established as a tool for this progress and 

using an interactive ways to create and convenient affective bond between teacher 

and student that allows empathetic learning. 

 



69  

     This proposal is a contribution to the educational development of students. 

Because of the new system of activities, they will have to practice, evaluate, and face 

their oral expression skills challenges within a new didactical approach.  

 

4.2  OBJECTIVES  

 

4.2.1 GENERAL OBJECTIVE 

To improve the speaking skills through interactive activities based on booklet song.  

 

4.2.2 SPECIFIC OBJECTIVES  

 To implement songs in the English class for learning to increase their motivation to 

speaking skill. 

 To motivate the students in the use of a new vocabulary that can be found in the 

booklet song for speaking skill. 

 To develop linguistic skill through songs which include vocabulary, pronunciation and 

fluency in the foreign language.  

 To improve the ability to produce own oral content related to the Common European 

Reference for Languages and the English book curriculum. 

 

4.3 DESCRIPTION 

Nowadays we are living in a different global world, where technology plays an 

important role in the human beings’ life, and the use of that technology must be 

linked to the field of teaching. 

 The teacher must change the ways to teach to this new generation of 

teenagers who want to learn with emotion and feeling, realizing their necessities are 
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important to anyone. 

Taking into consideration that the songs have power in the human faculties 

such as sensory, emotional, psychological and social that affect and change the 

learning process of many students, as well as sound and rhythm release adrenaline 

allowing confidence and interest in a motivating and interdisciplinary environment. 

Teachers must be creative to convey their knowledge to their learners in an effective 

and funny way, and music is one of the most appealing tools for its universality, 

features that have not been used widely for teachers in their classrooms. 

The present proposal tries to improve the strategies of teaching using songs 

as useful and funny didactic resources that strengthen the speaking skill with the 

creation of a songs booklet. Its musical material have been previously selected by 

teacher and student that give the opportunity to select their favorite song according to 

their necessity focused it in the cultivation of values, which contribute to the integral 

development of students. 

The application of the proposal will be developed with the support of activities 

that consist of separating each one of the lyrics’ verses, which will be delivered 

randomly to students. 

This proposal it is focused on the improvement of the speaking skills through 

the use of a booklet as a technique which involves the use of activities where the 

student can practice not just speaking even listening and writing. 

The song booklet as an innovative technique to encourage students to lose 

their fears and stop feeling ashamed when they practice their speaking skills is 

developed with exercises that allow the internalization of vocabulary and common 

expression naturally and effortlessly, using a mixed method in the exercises such as: 

choral practice, pronunciation exercises, guided practice, karaoke sessions with lyrics 
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included in the booklet, exercises based on filling in the blanks with the words 

according to the lyrics simultaneously listened, guessing the meaning of words or 

phrases based on the context of the lyrics, matching or circle the answers and putting 

in order the words to form sentences. 

The purpose of the exercises included in the songs booklet is that the students 

could find an extra tool to reinforce what they are learning in classes, it is important 

that they feel motivated to practice by their own choice. Considering that the booklet 

includes lyrics of songs of their interest previously selected by the collaboration of 

teacher and students, the learners will be interested in explore new songs and lyrics 

by themselves.  

The accuracy and effectivity of the method would be proved by the increase of 

the lexical level in students and improvement in fluency and communication skills, 

supported by the encouragement, guide and enthusiasm shown by the teacher which 

is fundamental for the success of the application of the new tool presented as a 

songs booklet. 

This project fits in the National Curriculum in some aspects, the Ministry of 

Education ask teachers to look for new techniques which allow the innovation of 

methods and the use of the ICT in the teaching-learning process in order to enable 

learners with skills according to the globalized world and society. It is worldwide 

known that music is a universal language and the different accents and idioms 

included in the songs will help to students to understand better the world around 

them. This songs booklet is looking forward the classroom and search for an 

internalization of the acquirement of knowledge catching the interest of learners 

through music.  
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4.4 CONCLUSIONS  

 

In order to find a possible solution to the problem presented by the students of 

Veintiocho de Mayo High School, the use of a booklet with songs for the 

development of speaking skill can be a part of the solution for the speaking skill 

development. 

 A booklet of songs will improve the pedagogical and methodological strategies 

reducing the difficulty of understand in the teaching-learning process. 

 A booklet with songs contains: greetings, personal information, classroom 

expressions, orders and instructions, including expressions to give orders in the 

classroom to be performed by students to strengthen their ability in speaking skill. 

 Students require making use of booklet with songs that allows them to develop 

their speaking skill. 

 

4.5 RECOMMENDATIONS 

 

First of all it is necessary that previously the application of the project we need 

to know the students’ needs in order to choose the appropriate songs to be applied 

that help to develop their language competences such as vocabulary, fluency, 

comprehension, grammar, and pronunciation in the best form. 

Furthermore, the teachers have to use more body language, gesture and be 

dynamic so the students find it easier to comprehend the vocabulary words that can 

find in the songs booklet and also their have to understand that students live a 

different time and that time is variable to the time of teachers life, if and student like 

different song that teacher must be awful, all teacher have to accept an be 
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welcoming. 

In this method, the students, especially teenagers, can interact among 

classmates by sharing their own ideas and opinions. The project results showed that 

the students felt more motivated while their participating in oral tasks in pairs or group 

work. 

In conclusion, these interactive activities based on song should be seen as a 

resource for formative assessment with the criteria of National Curriculum Guidelines 

without forgetting that also teachers have to modify their methodology and apply new 

and interactive strategies in order to involve students in the development of speaking 

skill. 
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SONG BOOKLET  
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SONG #1 
“SAY, SAY, SAY” 

 

Michael Jackson Paul MCartney 
Instructions 

 

1. Listen to the song, to get a general idea of what it is about. 

2. Listen to the song again, look at the sentences that have 

missing words. 

3. Watch the video again and see the answers to each sentence. 

4. When you are sure of the marked answers, listen again and this time sing it 

with your partner. 

 

Say, say, say ____________ you want but don't play games with my affection 

 

WHAT /       ATWH  /    TWAH 

 

Take, take, take ____________ you need but don't leave me with no direction 

  

WHAT   /  AWTH   /  HTWA 

 

All alone I sit home by the phone waiting for you baby (baby)  

 

Through the years how can you stand to hear my pleading for you dear?  

 

You know I'm crying, ooh, ooh, ooh, ooh, ooh 

Yeah 

 

Now go, go, go where you want but don't leave me here forever 

 

you, you, you ____________ away so long, girl, I see you never  

 

 STAY    /   SATY   /   STAY 

what can I do, girl, to get through to you 

 

'Cause I love you baby (baby) 

 

Standing here baptized in all my tears, baby through the years 

 

You know I'm crying, ooh, ooh, ooh, ooh, ooh, hee, hee, hee 

 

What you say, say, say, what you say, say, say 



77  

 

 

You never ever ____________ and you never shed a tear 

 

YRORW /   WORRY      /   WRRYO 

 

You're saying that my love ain't real 

 

Just look at my face, these tears ain't drying 

 

You, you, you can never say that I'm not the one who really loves you 

 

I ____________, ____________, ____________ every day that you'll see things, girl, 

like I do 

YPAR   /   PRAY    /   AYRP 
 
What can I do, girl, to get through to you 

'Cause I love you (love you) baby (baby) 

Standing here baptized in all my tears, baby through the years 

You know I'm crying, ooh, ooh, ooh, ooh, ooh 

Ooh, ooh, ooh, ooh, ooh 

Say, say, say 

Ooh, ooh, ooh, ooh, ooh 

Ooh, ooh, ooh, say, say, say (fire, fire) 

Ooh, ooh, ooh, say, say, say 

You never ever ____________ and you never shed a tear 

RRYOW    /   YRROW    /  WORRY 

I ____________, ____________, ____________ every day that you'll see 

things..................... 

PRAY  /    YPRA    /   PRYA 

External link 1 :  
https://www.youtube.com/watch?v=ibX2AGv10VY  

Karaoke version 1 :  
https://www.youtube.com/watch?v=CQGGx1_ME5U  

https://www.youtube.com/watch?v=ibX2AGv10VY
https://www.youtube.com/watch?v=CQGGx1_ME5U
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 SONG #2 
“Somebody That I Used to Know” 

 

Gotye 

 

Instructions 

1. Listen to the song, to get a general idea of what it is about. 

2. Listen to the song again, look at the sentences that have missing words. 

3. Listen again and see the answers to each sentence. 

4. When you are sure of the marked answers, listen again and this time sing 

them with your partner 

 

Somebody That I used to Know 

Now and ____ I think of when we were _______ 

Like when you said you felt so ______ you could die 

Told _______ that you were right for me 

But felt so _______ in your company 

But that was love and it's an ____ I still remember 

You can get _______ to a certain kind of sadness 

Like resignation to the end, _______ the end 

So, when we ______ that we could not make sense 

Well, you said that we _______ still be friends 

But I'll admit that I was _____ that it was over 

But you didn't have to ___ me ____ 

Make ____ like it never happened and that we were nothing 

And I don't even ____ your love 

But you treat me like a _____ and that feels so _____ 

No, you didn't have to stoop so ____ 

Have your friends collect your records and then ______ your 

number 

I _____ that I don't need, that though 

Now you're just somebody that I used to know 

Now you're just somebody that I used to know 

Now you're just somebody that I used to know 
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____ and then I think of all the times you screwed me _____ 

But had me __________ it was always something that I'd done 

But I don't wanna live that way, _______ into every word you say 

You said that you could ____ it go 

And I wouldn't catch you ______ up on somebody that you used to know 

But you ______ have to cut me off 

Make out like it never _________ and that we were nothing 

And I don't even need your love 

But you ______ me like a stranger and that feels so rough 

No, you didn't have to _______ so low 

Have your friends ________ your records and then change your number 

I guess that I don't need, that _______ 

Now you're just somebody that I used to know 

Somebody, I used to know 

Somebody, now you're just somebody that I used to know 

Somebody, I used to know 

Somebody, now you're just somebody that I used to know 

I used to know 

That I used to know 

I used to know 

Somebody 

 

External link 2 : 
https://www.youtube.com/watch?v=hhyi3rrVB6E&list=PL1SiRSRGgBtY8EzfslGuYok
1jPHqiu_ov&index=3 
Karaoke version: 
https://www.youtube.com/watch?v=toHUpXZRgTQ&list=PL1SiRSRGgBtY8EzfslGuY
ok1jPHqiu_ov&index=4 

  

https://www.youtube.com/watch?v=hhyi3rrVB6E&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=3
https://www.youtube.com/watch?v=hhyi3rrVB6E&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=3
https://www.youtube.com/watch?v=toHUpXZRgTQ&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=4
https://www.youtube.com/watch?v=toHUpXZRgTQ&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=4
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 SONG #3 

 Colors of the wind 

Pocahontas 

 

Instructions 

1. Listen to the song, to get a general idea of what it is about. 

2. Listen to the song again, look at the sentences that have missing words. 

3. Listen to the song again and see the answers to each sentence. 

4. When you are sure of the marked answers, listen again and this time sing 

them with your partner 

 

You think I'm an ignorant savage 

And you've been so many places 

I guess it ___________- so 

But still I cannot see 

If the savage one is me 

How can there be so much that you don't know? 

You don't ___________ 

You think you own whatever land you land on 

The Earth is just a dead thing you can claim 

But I know every____________ and tree and creature 

Has a life, has a spirit, has a name 

You think the only people who are people 

Are the people who look and think like you 

But if you walk the footsteps of a __________- 

You'll ___________-- things you never knew you never knew 

Have you ever heard the wolf cry to the blue corn moon 

Or asked the grinning bobcat why he grinned? 

Can you sing __________- the voices of the mountains? 

Can you paint with all the colors of the wind? 

Can you paint with all the colors of the wind? 

Come run the hidden pine trails of the forest 

Come taste the sunsweet berries of the _________- 
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Come roll in all the riches all around you 

And for once, never wonder what they're worth 

The rainstorm and the river are my ___________- 

The heron and the otter are my friends 

And we are all _____________ to each other 

In a circle, in a hoop that never ends 

How high will the sycamore grow? 

If you cut it down, then you'll never know 

And you'll never hear the wolf _________--- to the blue corn moon 

For whether we are white or copper skinned 

We need to sing with all the voices of the mountains 

We need to paint with all the colors of the wind 

You can own the Earth and still 

All you'll own is Earth until 

You can paint with all the colors of the wind 

External link : 

https://www.youtube.com/watch?v=4i0HDygKdLM&list=PL1SiRSRGgBtY8EzfslGuYo

k1jPHqiu_ov&index=5 

Karaoke version: 

https://www.youtube.com/watch?v=_uSk_xYP67Y&index=6&list=PL1SiRSRGgBtY8E

zfslGuYok1jPHqiu_ov  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

https://www.youtube.com/watch?v=4i0HDygKdLM&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=5
https://www.youtube.com/watch?v=4i0HDygKdLM&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=5
https://www.youtube.com/watch?v=_uSk_xYP67Y&index=6&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=_uSk_xYP67Y&index=6&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #4 

 
 THE REASON 
by Hoobastank 

 

Instructions to do the activities  

 

1. Listen to the song, to get a general idea of what it is about. 

2. Listen to the song again, look at the sentences that have missing words. 

3. Watch the video again and see the answers to each sentence. 

4. When you are sure of the marked answers, listen again and this time sing 

them with your partner 

 
I'm not a perfect person. 
There's many things I wish I didn't do. 
But I continue______________ 
I never meant to do those things to you. 
 
And so I have to say before I go 
That I just want you to know. 
I've found a reason for me 
To change who I used to be, 
A reason to ___________ 
over new, 
And the reason is you. 
 
I'm sorry that I __________ you. 
It's something I must live with everyday. 
And all the pain I put you through, 
I wish that I could___________ it all away, 
And be the one who catches all your tears. 
That's why I need you to ___________- 
I've found a reason for me 
To change who I used to be, 
A reason to ___________ over new, 
And the reason is you, 
And the reason is you, 
And the reason is you, 
And the reason is you. 
 
I'm not a _________________I never meant to do those things to you. 
And so I have to say before I go 
That I just want you to know. 
I've found a reason for me 
To change who I used to be, 
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A reason to___________ 
over new, 
And the reason is you. 
 
I've found a reason to show____________ of me you didn't know, 
A reason for all that I do, 
And the reason is you. 
 
 
 

5. Choose the answer to these questions about the song with one of the 

three options, compare your answer with your partner. 

 

 

5.1 How is a perfect person? 

a. Tall and athletic 

b. Kind and good looking 

c. Nice and sincere 

 

5.2 What was that he did to her? 

a. He found another person. 

b. He didn’t write her. 

c. He didn’t talk to her. 

 

5.3 Why does he want to change? 

a. He found a reason 

b. He found you 

C. He didn’t find the other person 

 
. 

External link: 
https://www.youtube.com/watch?v=ZADpco6Zn9I&index=7&list=PL1SiRSRGgBtY8E
zfslGuYok1jPHqiu_ov 
Karaoke version: 
https://www.youtube.com/watch?v=6s7dVZ2JXRA&list=PL1SiRSRGgBtY8EzfslGuYo
k1jPHqiu_ov&index=8 
 
 
  

https://www.youtube.com/watch?v=ZADpco6Zn9I&index=7&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=ZADpco6Zn9I&index=7&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=6s7dVZ2JXRA&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=8
https://www.youtube.com/watch?v=6s7dVZ2JXRA&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=8
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 SONG #5 

THINKING OUT LOUD 

by Ed Sheeran 

 

1. - Listen the song 

2.-Pay attention to the pronunciation  

3.-Listen again 

4.-Sing the song with your teacher 

 

When your legs don't work like they used to before 

And I can't sweep you off of your feet 

Will your mouth still remember the taste of my love? 

Will your eyes still smile from your cheeks? 

And darling I will be loving you 'til we're 70 

And baby my heart could still fall as hard at 23 

And I'm thinking 'bout how people fall in love in mysterious ways 

Maybe just the touch of a hand 

Oh me I fall in love with you every single day 

And I just wanna tell you I am 

So honey now 

Take me into your loving arms 

Kiss me under the light of a thousand stars 

Place your head on my beating heart 

I'm thinking out loud 

Maybe we found love right where we are 

When my hair's all but gone and my memory fades 

And the crowds don't remember my name 

When my hands don't play the strings the same way, mm 

I know you will still love me the same 

'Cause honey your soul can never grow old, it's evergreen 

Baby your smile's forever in my mind and memory 

I'm thinking 'bout how people fall in love in mysterious ways 

Maybe it's all part of a plan 

I'll just keep on making the same mistakes 

Hoping that you'll understand 

But baby now 

Take me into your loving arms 

Kiss me under the light of a thousand stars 

Place your head on my beating heart 

I'm thinking out loud 
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That maybe we found love right where we are, oh 

So baby now 

Take me into your loving arms 

Kiss me under the light of a thousand stars 

Oh darling, place your head on my beating heart 

I'm thinking out loud 

That maybe we found love right where we are 

Oh maybe we found love right where we are 

And we found love right where we are 

 

 

5. Underline words that have similar pronunciation and compare with your 

partner another word. 

 

 

 

External link: 

https://www.youtube.com/watch?v=dU-

JDYqkZgw&index=9&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov 

Karaoke version: 

https://www.youtube.com/watch?v=E5-

0Xz97pW4&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=10 

 
 
 
 
 
 

  

https://www.youtube.com/watch?v=dU-JDYqkZgw&index=9&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=dU-JDYqkZgw&index=9&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=E5-0Xz97pW4&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=10
https://www.youtube.com/watch?v=E5-0Xz97pW4&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=10


86  

 SONG #6 
What can I do? 
By The Corrs 

 
Instructions  
1. - Listen to the song. 
2. - Fill the blank space with the correct word. 
3. - Sing along! 
 

I haven’t slept at all in ______ 

It’s been so long since we’ve talked 

And I have been here many _____ 

I just don’t know what I’m _____ wrong 

What can I do to ______ you love me 

What can I do to make you care 

What can I ____ to make you feel this 

What can I do to get you _______ 

There’s only so much I can ___ 

And I just got to let go 

And who knows I might feel _____, yeah 

If I don’t try and I don’t hope 

What can I do to make you _____ me 

What _____  I do to make you care 

What can I say to make you ____ this 

What can I do to get you there 

No more _______, no more, aching 

No more fighting, no more, trying… 

Maybe there’s nothing more to ____ 

And in a ______ way I’m calm 

Because the ______ is not mine 

I’m just going to let it ______… 

What can I do to make you love me 

What can I do to make you care 
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What can I say to make you feel this 

What can I do to get you there 

What can I do to make you love me 

What can I do to make you care 

What can I say to make you feel this 

What can I do to get you there 

4. With your partner try to make negative each sentences and sing again but in 

this case with different lyric.  

 

 

External link: 

https://www.youtube.com/watch?v=oHxyR2KDGh0&index=11&list=PL1SiRSRGgBtY

8EzfslGuYok1jPHqiu_ov&pbjreload=10 

Karaoke version: 

https://www.youtube.com/watch?v=1o3VL2opeg4&index=12&list=PL1SiRSRGgBtY8

EzfslGuYok1jPHqiu_ov 

 

 

  

https://www.youtube.com/watch?v=oHxyR2KDGh0&index=11&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&pbjreload=10
https://www.youtube.com/watch?v=oHxyR2KDGh0&index=11&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&pbjreload=10
https://www.youtube.com/watch?v=1o3VL2opeg4&index=12&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=1o3VL2opeg4&index=12&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #7 
I will always love you 
By Whitney Houston 

 
 
 
Instructions  
 
1. - Listen to the song. 

2. - Fill in the blanks the missing words. 

3. - Practice with your teacher. 

 
 
 

 If I should stay 

I would only be in your way 

So i go, but i know i will think of you every step of the way 

so i’ll go, but I know  

I’ll think of you ev’ry step of the way. 

And i will ______ love you. 

i will always love you. 

you, my _________ you. 

Bittersweet memories 

that is all i’m taking with me. 

so, goodbye. Please, don’t ______ 

we both know i’m not what you, you need. 

And i will always _________ you. 

i will always love you. 

 

I hope life treats you ______ 

and i hope you have all you’ve dreamed of. 

and i wish to you, joy and happiness. 

but above all this, i wish you _______ 

And i will always love you. 

i will always love you. 

i will always love you. 

i will always love you. 
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i will always love you. 

i, i will always love you. 

 

You, darling, i love you. 

ooh, i’ll always, i’ll always love you. 

 
 
 

 
 
 
 

External link: 
https://www.youtube.com/watch?v=CnXXVgQw-
j4&index=13&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov 
Karaoke version: 
https://www.youtube.com/watch?v=LAd0kYItCHc&index=14&list=PL1SiRSRGgBtY8
EzfslGuYok1jPHqiu_ov 
 
 
 

 
 
 
 
 
  

https://www.youtube.com/watch?v=CnXXVgQw-j4&index=13&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=CnXXVgQw-j4&index=13&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=LAd0kYItCHc&index=14&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=LAd0kYItCHc&index=14&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #8 

 Imagine 
By John Lennon 

Instructions 

1. Listen to the song, to get a general idea of what it is about. 

2. Listen to the song again, look at the sentences and choose the correct word 

3. Listen to the song again and see the answers to each sentence. 

4. When you are sure of the marked answers, listen again and this time sing 

them with your partner 

 

 

Imagine there's no heaven 

It's easy if you try / dry 

No hell below us 

Above us only sky/ fly 

Imagine all the people living for today 

Imagine there's no countries 

It isn't hand/ hard to do 

Nothing to kill or die for  

And no religion too 

Imagine all the people living life in piece/ peace, you 

You may say I'm a dreamer 

But I'm not the only one 

I hope someday you'll join us 

And the world / word will be as one 

Imagine no possessions 

I wonder if you can 

No need for greed or hunger 
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A brotherhood of man 

Imagine all the people sharing all the world, you 

You may say I'm a dreamer / tremer 

But I'm not the only one 

I hope / hove someday you'll join us 

And the world will be as one 

 

 

External link: 

https://www.youtube.com/watch?v=7FX4D1jU2m8&list=PL1SiRSRGgBtY8EzfslGuYo

k1jPHqiu_ov&index=15 

 

Karaoke version: 

https://www.youtube.com/watch?v=e4Hr0aZuWGA&index=16&list=PL1SiRSRGgBtY

8EzfslGuYok1jPHqiu_ov 

 

 

 

  

https://www.youtube.com/watch?v=7FX4D1jU2m8&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=15
https://www.youtube.com/watch?v=7FX4D1jU2m8&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=15
https://www.youtube.com/watch?v=e4Hr0aZuWGA&index=16&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=e4Hr0aZuWGA&index=16&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #9 

With or Without you  

By U2 
Instructions 
1.- Listen to the song. 
2.- Fill in the blanks. 
3.- Sing along! 

See the stone set in your ______ 

See the thorn twist in your side 

I wait for _____ 

Sleight of hand and twist of fate 

On a bed of nails she makes me ______ 

And I _______, without you 

With or without you 

With or without you 

Through the ______ we reach the shore 

You give it all but I want more 

And I’m waiting for _____ 

With or without you 

With or without you 

I can’t ______ 

With or without you 

And you _______ yourself away 

And you give yourself away 

And you give, and you give 

And you give yourself away 

My _____ are tied 

My body bruised 

She’s got me with nothing to _____ 

And nothing left to lose 

And you give yourself away 

And you give yourself away 

And you give, and you give 

And you give yourself away 

With or without you 
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With or without you 

I can’t _____ with or without you 

With or without you 

With or without you 

I can’t live with or without you 

With or without you 

 

 

External link: 

https://www.youtube.com/watch?v=EzeDqRhM09w&index=17&list=PL1SiRSRG

gBtY8EzfslGuYok1jPHqiu_ov 

karaoke version: 

https://www.youtube.com/watch?v=Hd-

7ALoXKNQ&index=18&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov  

  

https://www.youtube.com/watch?v=EzeDqRhM09w&index=17&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=EzeDqRhM09w&index=17&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=Hd-7ALoXKNQ&index=18&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=Hd-7ALoXKNQ&index=18&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #10 
You & I 

One Direction 

Instructions 
1. Listen to the song, to get a general idea of what it is about. 
2. Listen to the song again, look at the sentences and choose the correct word 
3. Listen to the song again and see the answers to each sentence. 
4. When you are sure of the marked answers, listen again and this time sing 
them with your partner 
 

I figured it out 
I figured it out from black and white/ light 
Seconds and hours 
Maybe they had to take some time 
I know how it goes/go 
I know how it goes from wrong and right 
Silence and sound  
Did they ever hold each other tight 
Like us? Did they ever fight 
Like us? 
You and I 
We don't wanna / Ana be like them 
We can make it 'til the end 
Nothing can come between 
You and I 
Not even the Gods above / belong 
Can separate the two of us 
No, nothing can come between 
You and I 
Oh, you and I 
I figured/ figura it out 
Saw the mistakes of up and down 
Meet in the middle 
There's always room for common/coma ground 
I see what it's like 
I see what it's like for day and night 
Never together 
'Cause they see things in a different light/sky 
Like us, but they never tried 
Like us 
You and I 
We don't wanna be like them 
We can make it 'til the end 
Nothing can come between/ new 
You and I 
Not even the Gods above 
Can separate the to/ two of us (Two of us) 
'Cause you and I 
We don't wanna be like them 
We can make it 'til the end 

https://www.google.com/search?rlz=1C1CHBD_esEC812EC812&q=One+Direction&stick=H4sIAAAAAAAAAONgVuLSz9U3SCsszCsoBwBYZEm4DgAAAA&sa=X&ved=2ahUKEwjZyrfNzuHfAhXoY98KHQvDAfYQMTAAegQIBxAF
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Nothing can come between 
You and I 
Not even the Gods above 
Can separate the two of us 
No, nothing can come between 
You and I, you and I 
Oh, you and I 
Oh, you and I 
We can make it if we try 
You and I 
Oh, you and I 
 
 
 
 
External link: 
https://www.youtube.com/watch?v=ZLDypeZ2TyM&index=19&list=PL1SiRSRGgBtY
8EzfslGuYok1jPHqiu_ov 
 
Karaoke version: 
https://www.youtube.com/watch?v=13yP4A2WE-
M&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=20 
 
 
 
 

 
  

https://www.youtube.com/watch?v=ZLDypeZ2TyM&index=19&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=ZLDypeZ2TyM&index=19&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=13yP4A2WE-M&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=20
https://www.youtube.com/watch?v=13yP4A2WE-M&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=20
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 SONG #11 

Yellow 
By Coldplay 

 
Instructions 
1.- Listen to the song to get a general idea of the words. 
2.- Fill in the blanks the missing word according what you hear. 
3.- Sing the song with your classmates. 
 
 
Look at the stars 
Look how they shine for you 
And everything you do 
Yeah they were all _____________ 
I came along 
 
I wrote a ___________ for you  
And all the things you do 
And it was called "Yellow" 
 
So then I took my turn 
Oh what a thing to have done 
And it ________ all yellow 
Your skin 
Oh yeah, your skin and bones 
Turn into something beautiful 
You know, you know I love you so 
You ______________ I love you so 
 
I swam across 
I jumped across for you 
Oh what a thing to do 
'Cause you were all yellow 
 
I drew a line 
I drew a line for you 
Oh __________ a thing to do 
And it was ________ yellow 
Your skin 
Oh yeah your skin and bones 
Turn into ____________________ beautiful 
 
And you know 
For you I'd bleed myself dry 
For you I'd bleed myself dry 
It's true 
 
Look how they ____________ for you 
Look how they shine for you 
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Look how they shine for 
Look how they shine for you 
Look how they shine for you 
Look how they shine 
 
Look at the ___________ 
Look how they shine for you 
And all the things that you do 
 
 

 
 
 

External link: 
https://www.youtube.com/watch?v=7PDUO3l8xiM&list=PL1SiRSRGgBtY8EzfslGuYo
k1jPHqiu_ov&index=21 
 
karaoke version: 
https://www.youtube.com/watch?v=9zMElw8XHkM&index=22&list=PL1SiRSRGgBtY
8EzfslGuYok1jPHqiu_ov 
 
 
 
 

 
 

  

https://www.youtube.com/watch?v=7PDUO3l8xiM&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=21
https://www.youtube.com/watch?v=7PDUO3l8xiM&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=21
https://www.youtube.com/watch?v=9zMElw8XHkM&index=22&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=9zMElw8XHkM&index=22&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #12 

Just the way you are 
By Bruno Mars 

 
Instructions 
1.-  Listen carefully to the song. 
2.- Circle the correct word. 
3.- Pay attention to the homophones! 
 
 
Oh, her eyes, her eyes make the stars look like they're not shinin' 
Her hair, her hair falls perfectly without her trying 
She's so beautiful and I tell her everyday 
Yeah, I know, I know when I compliment her she won't believe me 
And it's so, it's so sad to think that she don't see/sea  what I see 
But every time she asks me "Do I look okay?" 
I say 
 
When I see your face 
There's not a thing/thin  that I would change 'cause you're amazing 
Just the way you are 
And when you smile 
The whole world stops and stares for a while 
'Cause girl you're amazing 
Just the way you are 
Yeah 
 
Her lips, her lips, I could kiss them/ then  all day if she'd let me 
Her laugh, her laugh she hates but I think it's so sexy 
She's so beautiful, and I tell her everyday 
Oh you know, you know, you know I'd never ask you to change 
If perfect's what you're searching for then just stay the same 
So don't even bother asking if you look okay, you know I'll say 
 
When I see your face 
There's not a thing that I would change 
'Cause you're amazing 
Just the way you are 
 
And when you smile 
The whole world/word stops and stares for a while 
'Cause, girl, you're amazing 
Just the way you are 
The way you are 
The way you are 
Girl, you're amazing 
Just the way you are 
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When I see your face 
There's not a thing that I would change 
'Cause you're amazing 
Just the way you are 
And when you smile 
The whole world stops and stares/stars for a while 
'Cause, girl, you're amazing 
Just the way you are 
Yeah 
 

 
 
 
 

External link: 
https://www.youtube.com/watch?v=GAd4ItXHBVE&index=23&list=PL1SiRSRGgBtY8
EzfslGuYok1jPHqiu_ov 
 
karaoke version: 
https://www.youtube.com/watch?v=KtyB1UTaoaE&index=24&list=PL1SiRSRGgBtY8
EzfslGuYok1jPHqiu_ov 
 
 
 
 

 
  

https://www.youtube.com/watch?v=GAd4ItXHBVE&index=23&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=GAd4ItXHBVE&index=23&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=KtyB1UTaoaE&index=24&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=KtyB1UTaoaE&index=24&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #13 

 Stand by me 
By Ben E. King 

 
 

Instructions 
1.- Listen to the song. 
2.- Follow the guided pronunciation practice. 
3.- Sing along! 
 
When the night has come 
And the land is dark 
And the moon is the only light we'll see 
No I won't be afraid, no I won't be afraid 
Just as long as you stand, stand by me 
So darlin', darlin', stand by me, oh stand by me 
Oh stand by me, stand by me 
If the sky that we look upon 
Should tumble and fall 
Or the mountains should crumble to the sea 
I won't cry, I won't cry, no I won't shed a tear 
Just as long as you stand, stand by me 
And darlin', darlin', stand by me, oh stand by me 
Oh stand now by me, stand by me, stand by me-e, yeah 
And darlin', darlin', stand by me, oh stand by me 
Oh, stand now by me, stand by me, stand by me-e, yeah 
Whenever you're in trouble won't you stand by me, oh now now stand by me 
Oh stand by me, stand by me 
Oh stand by me, stand by me 
 
External link: 
https://www.youtube.com/watch?v=BTCfQ6Bb8QE&list=PL1SiRSRGgBtY8EzfslGuY
ok1jPHqiu_ov&index=25 
 
karaoke version: 
 
https://www.youtube.com/watch?v=wbjdULxG17c&list=PL1SiRSRGgBtY8EzfslGuYo
k1jPHqiu_ov&index=26 
 

  

https://www.youtube.com/watch?v=BTCfQ6Bb8QE&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=25
https://www.youtube.com/watch?v=BTCfQ6Bb8QE&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=25
https://www.youtube.com/watch?v=wbjdULxG17c&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=26
https://www.youtube.com/watch?v=wbjdULxG17c&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=26
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 SONG #14 

I want to break free 

By Queen 

Instructions 
1.- Listen to the song. 
2.- Recognize and underline useful phrases. 
3.- Try to use them in a sentence. 
4.- Sing along! 
 
 
 
I want to break free 
I want to break free 
I want to break free from your lies 
You're so self satisfied I don't need you 
I've got to break free 
God knows, God knows I want to break free 
I've fallen in love 
I've fallen in love for the first time 
And this time I know it's for real 
I've fallen in love, yeah 
God knows, God knows I've fallen in love 
It's strange but it's true, yeah 
I can't get over the way you love me like you do 
But I have to be sure 
When I walk out that door 
Oh, how I want to be free, baby 
Oh, how I want to be free 
Oh, how I want to break free 
But life still goes on 
I can't get used to living without, living without 
Living without you by my side 
I don't want to live alone, hey 
God knows, got to make it on my own 
So baby can't you see 
I've got to break free 
I've got to break free 
I want to break free, yeah 
I want, I want, I want, I want to break free 
 
External link: 
https://www.youtube.com/watch?v=GBthBQ-
cKJA&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=27 
 
karaoke version: 
https://www.youtube.com/watch?v=Iu98TNSjP8w&list=PL1SiRSRGgBtY8EzfslGuYok
1jPHqiu_ov&index=28 
 

https://www.youtube.com/watch?v=GBthBQ-cKJA&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=27
https://www.youtube.com/watch?v=GBthBQ-cKJA&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=27
https://www.youtube.com/watch?v=Iu98TNSjP8w&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=28
https://www.youtube.com/watch?v=Iu98TNSjP8w&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=28


102  

 SONG #15 

Under the bridge 

By Red Hot Chili Peppers 

Instructions 
1.-  Listen carefully to the song.  
2.- Fill in the blanks with the correct word. 
3.- Sing along! 
 
Sometimes I feel 
Like I don't have a partner 
Sometimes I feel 
Like my only ___________ 
Is the city I live in 
The city of angels 
Lonely as I am 
Together we cry 
 
I ___________ on her streets 
'Cause she's my companion 
I walk through her hills 
'Cause she knows who I am 
She sees my good deeds 
And she kisses me windy 
I never _________ 
Now that is a lie 
 
I don't ever want to feel 
Like I did that day 
Take me to the place I love 
Take me all the way 
I don't ever want to feel 
Like I did that day 
Take me to the ___________ I love 
Take me all the way (yeah yeah) 
 
It's hard to believe 
That there's nobody out there 
It's hard to __________ 
That I'm all alone 
At least I have her love 
 
The ___________ she loves me 
Lonely as I am 
Together we cry 
 
I don't ever want to feel 
Like I did that day 
Take me to the place I __________ 



103  

Take me all the way 
I don't ever want to feel 
Like I did that day 
Take me to the place I love 
Take me all the way (yeah yeah) 
Ooh no (no no yeah yeah) 
 
Love me I say yeah yeah 
Under the bridge downtown 
Is were I drew ____________ blood 
Under the bridge downtown 
I could not get enough 
Under the bridge downtown 
Forgot about my love 
______________ the bridge downtown 
I gave my life away (yeah yeah) 
Ooh no (no no yeah yeah) 
Here I stay yeah yeah 
Here I stay 
 
 
 
External link: 
https://www.youtube.com/watch?v=vNqYRCYXcjw&list=PL1SiRSRGgBtY8EzfslGuY
ok1jPHqiu_ov&index=29 
 
karaoke version: 
https://www.youtube.com/watch?v=AEce22afpbU&list=PL1SiRSRGgBtY8EzfslGuYo
k1jPHqiu_ov&index=30 
 
 
 
 
  

https://www.youtube.com/watch?v=vNqYRCYXcjw&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=29
https://www.youtube.com/watch?v=vNqYRCYXcjw&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=29
https://www.youtube.com/watch?v=AEce22afpbU&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=30
https://www.youtube.com/watch?v=AEce22afpbU&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=30
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 SONG #16 

 Say 
By John Mayer 

 
Instructions 
1.- Listen carefully to thesong. 
2.- Choral practice. 
3.- Sing along, pay attention to the pronunciation learnt before. 
 
 
 
Take all of your wasted honor 
Every little past frustration 
Take all of your so-called problems, 
Better put 'em in quotations 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Walking like a one man army 
Fighting with the shadows in your head 
Living out the same old moment 
Knowing you'd be better off instead, 
If you could only 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Say what you need to say 
Have no fear for giving in 
Have no fear for giving over 
You'd better know that in the end 
Its better to say too much 
Then never say what you need to say again 
Even if your hands are shaking 
And your faith is broken 
Even as the eyes are closing 
Do it with a heart wide open 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
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Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
Say what you need to say, say what you need to say 
 
 
External link: 
https://www.youtube.com/watch?v=7JONA_6ZCrE&index=31&list=PL1SiRSRGgBtY
8EzfslGuYok1jPHqiu_ov 
 
karaoke version: 
https://www.youtube.com/watch?v=pVF8Ro-
CYTw&index=32&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov 
 

 

 
  

https://www.youtube.com/watch?v=7JONA_6ZCrE&index=31&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=7JONA_6ZCrE&index=31&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=pVF8Ro-CYTw&index=32&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=pVF8Ro-CYTw&index=32&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #17 

Let me love you 

By Justin Bieber 

Instructions 
1.- Listen to the song. 
2.-Find the mistakes and put in order the words. 
3.- Sing along! 

 

I used to believe 
We were burnin' on the edge of somethin' beautiful 
Somethin' beautiful 
Selling a dream 
Smoke and mirrors keep us waitin' on a miracle 
On a miracle 
Say, go through the darkest of days 
Heaven's a heartbreak away 
Never let you go, down never let me 
Oh, it's been a hell of a ride 
Driving the knife edge a  of  
Never let you go, never let me down 
Don't you give up, nah-nah-nah 
I won't give up, nah-nah-nah 
Let me love you 
Let me love you 
Don't you give up, nah-nah-nah 
I won't give up, nah-nah-nah 
Let me love you 
Let me love you 
Oh baby, baby 
Don't fall asleep 
At the wheel, we've got a million miles ahead of us 
Miles ahead of us 
All that we need 
Is a rude awakening to know we're good enough 
Know we're good enough 
Say go through the darkest of days 
Heaven's a heartbreak away 
Never let you go, never let me down 
Oh it's been a hell of a ride 
Driving the edge of a knife 
Never let you go, never let me down 
Don't you give up, nah-nah-nah 
I won't give up, nah-nah-nah 
Let me love you 
Let me love you 
Don't you give up, nah-nah-nah 
I won't give up, nah-nah-nah 
Let me love you 
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Love me let you 
Oh baby, baby 
Never let you go 
Never let you go 
Never let you go 
Never let you go 
Never let you go 
Never let you go 
Never let you go 
Never let you go 
Never let you go 
Never let you go (oh no no no no) 
Never let you go (yeah yeah) 
I'll never let you go 
Don't you give up, nah-nah-nah 
I won't give up, nah-nah-nah 
Let me love you 
Let me love you 
Don't you give up, nah-nah-nah 
I won't give up, nah-nah-nah 
Let me love you 
Let me love you 

 
 
 
 

External link: 
https://www.youtube.com/watch?v=SMs0GnYze34&index=33&list=PL1SiRSRGgBtY
8EzfslGuYok1jPHqiu_ov 
 
karaoke version: 
https://www.youtube.com/watch?v=VP5ODDPUpcE&list=PL1SiRSRGgBtY8EzfslGu
Yok1jPHqiu_ov&index=34 
 
 

 
  

https://www.youtube.com/watch?v=SMs0GnYze34&index=33&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=SMs0GnYze34&index=33&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=VP5ODDPUpcE&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=34
https://www.youtube.com/watch?v=VP5ODDPUpcE&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=34
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 SONG #18 

Firework 
By Katty Perry 

 
Instructions 
1.- Listen to the song. 
2.- The first verse of each paragraph is missing,  write the correct one in each 
line. 
3.- Sing along! 
 
___________________________________________ 
Drifting thought the wind 
Wanting to start again 
Do you ever feel, feel so paper thin 
Like a house of cards 
One blow from caving in 
___________________________________________ 
Six feet under scream 
But no one seems to hear a thing 
Do you know that there's still a chance for you 
'Cause there's a spark in you 
___________________________________________ 
And let it shine 
Just own the night 
Like the Fourth of July 
'Cause baby you're a firework 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
____________________________________________ 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gonna leave 'em fallin' down down down 
You don't have to feel like a waste of space 
______________________________________________ 
If you only knew what the future holds 
After a hurricane comes a rainbow 
Maybe a reason why all the doors are closed 
So you can open one that leads you to the perfect road 
Like a lightning bolt, your heart will glow 
And when it's time, you'll know 
You just gotta ignite the light 
And let it shine 
Just own the night 
Like the Fourth of July 
'Cause baby you're a firework 
Come on show 'em what your worth 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
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Baby you're a firework 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gonna leave 'em fallin' down down down 
Boom, boom, boom 
Even brighter than the moon, moon, moon 
It's always been inside of you, you, you 
And now it's time to let it through 
'Cause baby you're a firework 
______________________________________________________ 
Make 'em go "Oh, oh, oh!" 
As you shoot across the sky-y-y 
Baby you're a firework 
Come on let your colors burst 
Make 'em go "Oh, oh, oh!" 
You're gonna leave 'em fallin' down down down 
Boom, boom, boom 
Even brighter than the moon, moon, moon 
Boom, boom, boom 
Even brighter than the moon, moon, moon 
 

 

 

 Come on show 'em what your worth 

 You just gotta ignite the light 

 Do you ever feel like a plastic bag 

 Baby you're a firework 

 You're original, cannot be replaced 

 Do you ever feel already buried deep 

 

External link: 

https://www.youtube.com/watch?v=n1lfYh-

aUk0&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=35 

 

Karaoke version: 

https://www.youtube.com/watch?v=aE8G6d70vCM&index=36&list=PL1SiRSRGgBtY

8EzfslGuYok1jPHqiu_ov 

  

https://www.youtube.com/watch?v=n1lfYh-aUk0&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=35
https://www.youtube.com/watch?v=n1lfYh-aUk0&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=35
https://www.youtube.com/watch?v=aE8G6d70vCM&index=36&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=aE8G6d70vCM&index=36&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #19 

Wake me up 

By Aviici 

Instructions 
1.- Listen to the song. 
2.-  Pronunciation guided practice. Pay attention to the pronunciation. 
3.- Sing along! 
 
Feeling my way through the darkness 
Guided by a beating heart 
I can't tell where the journey will end 
But I know where to start 
They tell me I'm too young to understand 
They say I'm caught up in a dream 
Well life will pass me by if I don't open up my eyes 
Well that's fine by me 
 
So wake me up when it's all over 
When I'm wiser and I'm older 
All this time I was finding myself 
And I didn't know I was lost 
 
So wake me up when it's all over 
When I'm wiser and I'm older 
All this time I was finding myself 
And I didn't know I was lost 
I tried carrying the weight of the world 
But I only have two hands 
I hope I get the chance to travel the world 
But I don't have any plans 
I wish that I could stay forever this young 
Not afraid to close my eyes 
Life's a game made for everyone 
And love is the prize 
 
So wake me up when it's all over 
When I'm wiser and I'm older 
All this time I was finding myself 
And I didn't know I was lost 
 
So wake me up when it's all over 
When I'm wiser and I'm older 
All this time I was finding myself 
And I didn't know I was lost 
I didn't know I was lost 
I didn't know I was lost 
I didn't know I was lost 
I didn't know I was lost 
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So wake me up when it's all over 
When I'm wiser and I'm older 
All this time I was finding myself 
And I didn't know I was lost 
 
 
 
 
 
 
 
 
 
 
External link: 
https://www.youtube.com/watch?v=5y_KJAg8bHI&index=37&list=PL1SiRSRGgBtY8
EzfslGuYok1jPHqiu_ov 
 
karaoke version: 
 
https://www.youtube.com/watch?v=tzXoEeObHQk&index=38&list=PL1SiRSRGgBtY8
EzfslGuYok1jPHqiu_ov 
 

 
  

https://www.youtube.com/watch?v=5y_KJAg8bHI&index=37&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=5y_KJAg8bHI&index=37&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=tzXoEeObHQk&index=38&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=tzXoEeObHQk&index=38&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
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 SONG #20  

Mama 
By Jonas Blue ft. William Singe 

 
Instructions 
1.- Listen to the song. 
2.- Choral practice. 
3.- Peer practice. 
4.- Sing along. 
5.- Underline the common phrases. 

 

Where should we run to? 
We got the world in our hands and we're ready to play 
They say we're wasted 
But how can we waste it if we're loving every day? 
Okay 
I got the keys to the universe so stay 
With me, 'cause I got the keys, baby 
Don't wanna wake up one day wishing that we'd done more 
I wanna live fast and never look back, it's what we here for 
Don't wanna wake up one day wondering "where'd it all go?" 
'Cause we'll be home before we know, I wanna hear you sing it 
Hey, mama, don't stress your mind 
We coming home tonight 
Hey, mama, we gonna be alright 
Dry those eyes 
We'll be back in the morning when the sun starts to rise 
So mama, don't stress your mind 
Mama, don't stress your mind 
Mama, mama, mama, yeah 
We coming home tonight 
Mama, mama, mama, yeah 
We coming home tonight 
Where should we run to? 
We got a ticket that takes us wherever we like 
We got our problems 
But just for the minute, let's push all our troubles aside 
Alright, 'cause we got the keys to the universe 
Inside our minds, yeah, we got the keys, babe 
Don't wanna wake up one day wishing that we'd done more 
I wanna live fast and never look back, it's what we here for 
Don't wanna wake up one day wondering "where'd it all go?" 
'Cause we'll be home before we know, I wanna hear you sing it 
Hey, mama, don't stress your mind 
We coming home tonight 
Hey, mama, we gonna be alright 
Dry those eyes 
We'll be back in the morning when the sun starts to rise 
So mama, don't stress your mind 
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Mama, don't stress your mind (don't stress your mind) 
Mama, mama, mama, yeah (slow down baby) 
We coming home tonight (no we ain't, no we ain't baby)  
Mama, mama, mama, yeah 
We coming home tonight 
 
External link: 
 
https://www.youtube.com/watch?v=ERMRWk1bwqo&index=39&list=PL1SiRSRGgBt
Y8EzfslGuYok1jPHqiu_ov 
 
Karaoke version: 
 
https://www.youtube.com/watch?v=6SvC0PZ36Xg&list=PL1SiRSRGgBtY8EzfslGuYo
k1jPHqiu_ov&index=40 
 
 
 
 
 

 

 

 

  

https://www.youtube.com/watch?v=ERMRWk1bwqo&index=39&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=ERMRWk1bwqo&index=39&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov
https://www.youtube.com/watch?v=6SvC0PZ36Xg&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=40
https://www.youtube.com/watch?v=6SvC0PZ36Xg&list=PL1SiRSRGgBtY8EzfslGuYok1jPHqiu_ov&index=40


114  

BIBLIOGRAPHY 

 

• Bahrani, T., & Sim, T. S. (2012). Audiovisual news, cartoons, and films as 

sources of authentic language input and language proficiency enhancement. TOJET: 

The Turkish Online Journal of Educational Technology, 11(4). 

• Chila Vidal, D., & Macías Macías, L. (2017). LUDIC RESOURCES AND 

THEIR INFLUENCE ON THE DEVELOPMENT OF LISTENING AND SPEAKING 

SKILLS IN STUDENTS OF LANGUAGES AND LINGUISTICS MAJOR DURING THE 

SCHOOL TERM 2016 (LICENCIATURA). UNIVERSIDAD TÉCNICA DE MANABÍ 

Facultad de Filosofía, Letras y Ciencias de la Educación Escuela de Idiomas y 

Lingüística 

• Council of Europe, (2012). Common European Framework of reference for 

languages: learning, teaching, assessment. p. 26. Language Policy Unit, Strasbourg. 

France. 

• Gardner, H. (1993). Multiple intelligences (Vol. 5, No. 7). New York: Basic 

Books. 

• Krashen, S. D. (1985). The input hypothesis: Issues and implications. 

Addison-Wesley Longman Ltd. 

• Ministerio de Educación del Ecuador (MinEduc). (2014). National Curriculum 

Guidelines. Retrieved from Ministerio de Educación - Ecuador: 

https://educacion.gob.ec/wp- content/uploads/downloads/2014/09/01-National-

Curriculum- Guidelines-EFL-Agosto-2014.pdf 

• Nurhayati, L. (2012). Using Action Songs to Promote Fun English Learning at 

Elementary School. In Teylin conference UMK KUDUS. 

• Palacios Moreno, J. V. (2016). Ludic digital learning resources to develop 

english pronunciation skill for the students in 8th grade of basic education at Colegio 



115  

Amelia Gallegos Diaz in the city of Riobamba, Chimborazo province, during the 

academic year 2015- 2016 (Bachelor's thesis, Riobamba, UNACH 2016). 

• Presidencia de la República del Ecuador. (2011). Ley Orgánica de Educación 

Intercultural. Retrieved from Instituto Nacional de Evaluación Educativa | Ecuador: 

http://www.evaluacion.gob.ec/wp- content/uploads/downloads/2016/07/Ley-

Org%C3%A1nica-de- Educaci%C3%B3n-Intercultural.pdf 

• Saricoban, A. & Metin, E. (2000). Songs, verse and games for teaching 

grammar. The Internet TESL Journal, 9(10). Retrieved on April 16, 2013

 from http://iteslj.org/Techniques/Saricoban- Songs.html Schmitt 

• Secretaría Nacional de Planificación y Desarrollo del Ecuador. (2008). 

National Plan for Good Living. Retrieved from Secretaría Nacional de Planificación y 

Desarrollo | Ecuador: http://www.planificacion.gob.ec/wp- 

content/uploads/downloads/2016/03/Plan-Nacional-Buen-Vivir- 2009-2013-Ingles.pdf 

• Sergeeva, O. (2013). Formirovanie foneticheskih navykov i umenij na 

zanyatiyah po RKI na podgotovitel’nom otdelenii tehnicheskih vuzov. (Electronic

 version). URL: http://hmbul.bmstu.ru/articles/52/html/files/assets/basic- 

html/page1.html/Data check: 10/07/2015. [Development of phonetic skills at the 

lessons of Russian as a foreign language at the pre- university department of 

technical universities]. (Rus.) 

• Zhu, D. (2012). Using games to improve students’ communicative ability. 

Journal of Language Teaching and Research, 3(4), 801-805. 

http://dx.doi.org/10.4304/jltr.3.4.801-805 

• Zhu, D. (2012). Using games to improve students’ communicative ability. 

Journal of Language Teaching and Research, 3(4), 801-805. 

http://dx.doi.org/10.4304/jltr.3.4.801-805 



116  

• Budden, J. (2008). British Council. Using music and songs.Retrieved from: 

• https://www.teachingenglish.org.uk/article/using-music-songs. On September 

27,2017.   

• Faculty of Education, Monash University, Melbourne, Victoria 3800, Australia 

https://www.sciencedirect.com/science/article/pii/S0959475208000741?via%3Dihub#

! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 

 



117  

 
 
 

ANNEXES 

  



118  

 
 
 

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 
 
  

  

 

ANNEXE#:1 
 



119  

 

 
 

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 
  

 

ANNEXE#:2 
 
 



120  

 
 
 

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 
 

 
 

  

 

ANNEXE#:3 
 



121  

 
 
 

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 

 

 

  

 

ANNEXE#:4 
 



122  

 
 
 

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 
 

 
  

ANNEXE#:5 
 



123  

 
 
 
 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 

 
  

 

ANNEXE#:6 
 



124  

 

 
 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 
 

 
  

 

ANNEXE#:7 
 



125  

 

 
 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 

  

 

ANNEXE#:8 
 



126  

 
 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 
 
  

 

ANNEXES#:9 
 



127  

 

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 

 
  

ANNEXE#:10 
 



128  

 
 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 
 

  



129  

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 

 
  



130  

 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

  



131  

 
 
 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 
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OBSERVATION GUIDE  

   
Behavior Criteria 
 

 
Yes 

 
No 

 
Observations 

1.The teacher uses didactic 
material to teach English 

   

2.Teacher uses the teacher's 
book develop the class. 

   

3.Teacher uses strategic 
activities for the development 
of the oral skill. 
 

   

4.Teacher interacts with their 
student with topics different 
from class or planning.. 

    

5.Teacher motivates students 
through the application of new 
techniques. 

   

6.Students show interest in 
classes teaching by their 
teacher 
  

   

7.Students seem satisfied with 
activities of their textbook 

   

8.Students organize their ideas 
before expressing orally  

    

9. Students use audios or 
videos during class. 
 

   

10. Students express their 
ideas without difficulty when 
their teacher asks. 
 

   

ANNEXE#:11 
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 

Interview to the English teacher of the Veintiocho de Mayo high school 

University of Guayaquil interview to the English teacher of 8th Grade of 28 de 

Mayo high school 

1.-How important do you consider the oral expression skills of your students? Why? 

2.-What type of didactic material and strategies are the most applicable when 

learning English? 

3.-What techniques do you apply to improve the oral expression skills? Why? 

4.-Do you make any word reinforcement as a speaking skill technique? Yes or no 

and Why? 

5.-- Do you agree that songs are a strategy for oral production in students of eighth 

year of basic education. Explain why. 

6.-Do you think the use of songs as a methodology strategy motivates students for 

the learning? 

7.-Do you consider it is necessary to use a booklet with songs to improve speaking 

skills? 
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FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 

UNIVERSIDAD DE GUAYAQUIL 

Educative survey thesis project select the option that best suits your opinion 

Be 

ing 1 the minimum and 5 the maximum. 

       1                            2                 3                         4                              5  

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

1. English can be used in the professional and work life. 

         1                         2                      3                        4                          5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

2. I need a learning dynamic in class which includes a booklet with songs 

to improve speaking skills twice a week. 

          1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

3. It would be easier to practice oral activities using songs. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 
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4. Studying English by using music is a waste of time. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

5. If your teacher applied a didactic strategy based on music in all your 

English classes, your attitude would be different. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

6. It is important to develop oral expression competences in English 

language. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

7. Your teacher uses music in class. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

8. I regularly practice oral expression skills in class without difficulty.  

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

 

9. I feel ashamed and bored when practicing my oral expression skills. 

                    1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 
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10. I regularly participate with my partners by my own choice in short oral 

expression of information in English during class. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

11.   I would like to have feedback of my achieved goals and failures while I 

speak English. 

           1                       2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

12. I would like to express my emotion and ideas without difficulty. 

           1                        2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 

13.   I think a booklet with songs is a reliable pedagogical tool to improve my 

oral expression skills. 

           1                        2                     3                          4                             5 

Strongly Agree ----Agree ------Undecided ------Disagree-------Strongly Disagree 
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Source: Jhoseline Guato – Evelyn Riera 
 

Comment: Evelyn Riera applying the survey to the students of 8th grade “C” of 
“Veintiocho de Mayo” High School. 

Source: Jhoseline Guato – Evelyn Riera 
 

Comment: Evelyn Riera outside of “Veintiocho de Mayo” High School 
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Source: Jhoseline Guato – Evelyn Riera 

 

Comment: Jhoseline Guato with students f 8th grade “C” during the applied 
survey. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: Jhoseline Guato – Evelyn Riera 
 

Comment: Lcda. Amelia Recalde, interviewed teacher from “Veintiocho de 
Mayo” High School. 
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Source: Jhoseline Guato – Evelyn Riera 
 

Comment: MSc. José Miguel Campuzano during a tutoring class. 
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