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INTRODUCTION 

 

Humor is an attribute that humans have and although there are theories that 

try to explain the concept of humor from different perspectives.  The activities that we 

do daily and our qualities have a little bit of fun effect. 

In these days, humor is important to improve the classroom environment that 

allows to develop skills in students. Humor from this point of view can be seen as a 

pedagogic tool and it is an opportunity to improve the relationship between people, it 

can also improve the learning process in a classroom. 

For example, riddles and different word games create fun and this can be 

found in school books, however it is likely that students who study in school don’t 

find fun children's riddles so we can say that students find humorous is related to 

their development and their age. 

This research provides information related to the influence of humor 

techniques in the develpment of the oral expression, relevant investigation that will 

contribute to the development of the society, the present study is a case study that 

examines how a teacher uses humour in her teaching and how students initiate 

humour during a lesson.  

It is impossible to consider that the teaching and learning process without a 

little bit of humor. The lack of humor gives bad results and this is the reason to apply 

humor techniques for learning English using the humor as a pedagogic tool based in 

playful activities to develop the oral expressions. 

This research is also based on a mixed methodology done though 

bibliographical, field and statistical study for presenting the of a guide with humor 

activities to develop speaking skills in English, to oriented to the students of the First 

year of baccalaureate, section "A " of the "Jose Pino Icaza" High School. 

 

Chapter I.-  the Educational Institution to be investigated is briefly mentioned, 

the problem statement, the formulation of the problem, the objectives and the 

justification that explains the contributions and the solution that is going to be given 

to the problem. 
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Chapter II.- Here the theoretical part that is the explanation is specified, the 

base that sustains the subject that was investigated. Here we analyze various 

conceptions of humor as a pedagogical tool, skills for learning the English language, 

meaningful learning with its characteristics. 

 

Chapter III.- This chapter describes the methodology that includes the 

methods, techniques and instruments that allow to collect information and at the 

same time fulfill the objectives proposed in the investigation. 

 

Chapter IV.- Here the conclusions and general recommendations of the 

research work are pointed out. The proposal consists to design a didactic guide with 

humor activities to develop speaking skills in English. 
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CHAPTER I 

THE PROBLEM 

CONFLICT SITUATION 

Nowadays, there are some pedagogical problems regarding English 

Language Teaching in public schools in Ecuador. After reaching the final year, 

students do not achieve the expected proficiency level. José Joaquin Pino Icaza 

High School is not the exception. This school is located in the north of Guayaquil and 

has 800 students. 

 After conducting some observations in the first year of baccalaureate, it was 

evident that students have poor oral expression. Students cannot express their ideas 

using their own words. They talk in Spanish. They do not even say the basic 

classroom commands and they try to answer some questions using patterns from 

the book, which results in a mechanical speech. Also, they constantly make errors in 

pronunciation and as a result, that communications is not achieved.  

In addition, surveys showed that students are not motivated to speak. They do 

not feel comfortable because they do not like the topics that appear in the book. 

During the observations, students slept in the classroom while the teacher explained 

the class. The teacher does not apply strategies that motivate students to learn. 

Finally, the lessons are not communicative, leaving the speaking to the last 

place. They are based on grammar structures and the teacher just writes sentences 

on the whiteboard, so students can copy on the notebook. The poor collaborative 

work was evident during the class observation. 

SCIENTIFIC FACT 

 Deficiency of the oral expression in students from First year of Baccalaureate 

in José Joaquín Pino Icaza High School, in Guayaquil, School year 2018 – 2019. 
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CAUSES   

 Inappropriate strategies that promote the oral expression. 

 Topics are not appropriate according to the age. 

 Limited didactic materials to develop the communicative skill. 

 

FORMULATION OF THE PROBLEM 

How do the humor techniques influence in the development of the oral 

expression in the students of  First year of Baccalaureate section “A” of the “Jose 

Joaquin Pino Icaza” High School in Guayaquil in the school year 2018 – 2019? 

 

RESEARCH OBJECTIVES 

General Objective  

To analyze the influence of humor techniques on oral expression through  a 

bibliographic study, statistical analysis and field research to design a humor-strategic 

guide for teachers. 

 

Specific Objectives 

 To identify the level of humor techniques through a field, bibliographical and 

statistical research. 

 To characterize oral production through a bibliographic and field study. 

 To design of a humor-strategic guide for teachers through the data collected.  
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QUESTIONS OF INVESTIGATION 

 What is the development level that represents the speaking skill throughout 

humor in students of the First year of Baccalaureate of José Joaquin Pino 

Icaza School?  

 What are the theoretical referents that support the relationship between 

humor and oral expression?  

 Would the design of a humor techniques guide allow transforming the 

speaking skill quality? 

 What is the current situation of the students of the First year of baccalaureate 

section “A” of the “Jose Joaquin Pino Icaza” High School in the oral 

expression? 

 Which are the theoretical bases that support the relation between humor 

techniques as a pedagogical tool and oral expression?  

 Does the lack of humor techniques in students induce to decrease in oral 

expression?  

 What kind of humor activities improve the development of the oral 

expression?  

 

JUSTIFICATION 

The importance of English as a Foreign Language plays a leading role in our 

days. For this reason, it is important to master and be able to communicate in a 

foreign language. In Ecuador, there are problems due to the fact that learning this 

language from first to seventh year was optional according to Agreement 582 of 

March 2000. However, since much earlier, the focus on the country was not in 

teaching English in elementary school. Thus, the English Curriculum Reform Project 
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(Cradle), in force since 1992, focused on high school. This generated many 

deficiencies in the learning of the students when they entered the school because 

they did not have the mastery of English as a Foreign Language. 

Currently, this has changed as the National Curriculum includes English as a 

compulsory subject from 2nd Basic Education up to 3rd Baccalaureate in the entire 

public education sector. 

The Ministry of Education establishes that students in the First year of 

baccalaureate must master level A2. According to the standards established by the 

Common European Framework, individuals at this level  “can understand sentences 

and frequently used expressions related to areas of most immediate relevance (e.g. 

very basic personal and family information, shopping, local geography, employment). 

Can communicate in simple and routine tasks requiring a simple and direct 

exchange of information on familiar and routine matters. Can describe in simple 

terms aspects of his/her background, immediate environment and matters in areas of 

immediate Basic need” (CEFR, p. 26). However, these educational standards are not 

being met. For this reason, this research is important because it allows us to analyze 

the influence of the English language on secondary students. It will seek to provide a 

guide that allows teachers to improve the process of developing oral skills in the 

classroom. 

According to the educational principles of the Organic Law of Intercultural 

Education (LOEI) in article 2, students must receive an education that develops their 

skills individually and in groups using technology, culture and values with 

agreements of harmonious coexistence being a fundamental right that is guaranteed 

in the Constitution, which indicates that it must be free, providing this right with 

quality and warmth, in an environment of respect and diversity. Respect for other 
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cultures, inclusion and promotion of communication seeks to integrate participatory 

education, valuing the use of different cultures eradicating discrimination. Clearly, the 

teaching and learning of the English Language plays an important role in society, 

and this research aims to provide support to schools and colleges to meet these 

educational principles and analyzed through strategies that improve the process of 

teaching English as Foreign language. 

The National Development Plan 2017 A lifetime, tells us that "access to 

different levels (initial, basic, baccalaureate and higher) must be guaranteed in an 

inclusive, participatory and relevant manner, with availability for the population in 

their own territory. Alternative education modalities must be implemented for the 

construction of an educating society at the levels that require the most attention: the 

baccalaureate and higher education. The dialogue tables for plurinationality, culture, 

education, among others, highlight the importance of the professionalization of 

citizens (trades, craftsmen, artists, others), for which it is a priority to strengthen 

technical and technological education to consider it as of the third level. In addition, 

he argues that the academic offer should have productive relevance (according to 

their different environments and territories) and link with the world of work ".(p. 53). 

According to our Constitution, education is a right for which we need to apply 

appropriate strategies and techniques to develop the skills established in the 

National Curriculum for the benefit of students especially oral skills in the students of 

the Jose Joaquin Pino Icaza High School of Guayaquil, so that students can have a 

good performance in English and can communicate in a foreign language, which 

makes them the direct beneficiaries of this research. In the same way, the indirect 

beneficiaries are the parents, teachers and the district to which the institution 
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belongs, who will be able to use new techniques and strategies for the benefit of the 

students who will be able to develop the oral ability. 
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CHAPTER II 

THE THEORETICAL FRAMEWORK 

 

BACKGROUND OF THE INVESTIGATION 

It is important to recognize the deficiencies that the public sector has in 

education since students cannot express their ideas orally in a foreign language 

because they do not feel motivated and also that some teachers can not apply the 

correct strategies in the classroom. Through this study, the author has found 

research from several professionals regarding this topic. 

In her study, Strawhorn (2014) indicates that humor is a dynamic mode of 

communication that can be used to improve social relationships. He also indicates 

that humor is found in all cultures and how it can be used has great benefits to 

reduce tension in the classroom and that students feel safe when speaking a second 

language. 

Lovorn (2008) mentions in his research that humor can be a useful tool to manage 

the classroom in a productive way. He tells us that humor can be used to keep 

students' attention and motivate them to participate. In his study, he tells us that 

humor provides a new strategy that allows good experiences to be retained in 

students' minds, which helps them to communicate them reducing anxiety. 

Finally, according to Algafar (2017), humor has great advantages in sociology 

and that it can improve communication between people. His study indicates that 

humor can reduce stress and boredom because students do not feel pressured. 

Even humor has benefits that can release unpleasant feelings such as frustration 

and act from a therapeutic perspective. 
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It is important to mention that this project seeks to contribute in a meaningful 

way to know what factors prevent students from communicating orally in English and 

find the reasons why the development of this skill could not be achieved. This can be 

done with the correct application of techniques and strategies according to the level 

of the students, providing the appropriate support that allows them to communicate 

using their own words in a good study environment. In addition, the good attitude 

and predisposition between teachers and students are highlighted in order to be able 

to develop oral skills in a foreign language. 

 

THEORETICAL-CONCEPTUAL FRAMEWORK 

THE SPEAKING SKILL 

Newton (2009) explains that speaking has a context of production, of 

information output. It is considered as part of the learning that the human being has, 

which indicates that it is not the end of the learning process, but it is part of it. This 

allows people to put into practice everything they have learned. The author indicates 

that the attention lies on the production through their own ideas and messages that 

are transmitted through the language. It refers to the existence of a chain of 

production, which indicates that people learn in a meaningful way when they speak 

and write. That is, using the language productively. 

According to Yong (2013), speaking is a productive skill, which has a certain 

degree of difficulty and is not limited to the simple act of pronunciation of some words. 

This includes a set of sub-skills such as fluency, vocabulary, comprehension, grammar 

and pronunciation. The author even indicates that it refers to the ability with which 

people can communicate effectively when they have control of these sub-skills. 
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Finally, Zaremba (2006) emphasizes that speaking is the ability to communicate 

that overcomes others due to its importance when expressing the communicator's 

ideas. Consequently, speaking should be the priority objective within a classroom. It 

is important to provide different alternatives so that students can develop this skill 

correctly, since for students the only place where they can practice the language is 

precisely in the classroom. 

 

THE IMPORTANCE OF THE SPEAKING SKILL 

 Speaking is a skill that allows people to communicate and organize sentences 

to express themselves correctly. However, for a person to be able to get a message, 

he needs to know how to do it and that message is understood. Being able to 

communicate is a challenge that needs effort or development of a set of skills that 

allow it to be done. 

Manurung (2014) indicates that communicating orally in a foreign language is 

a skill that needs to process data during the conversation in order to give answers 

and points of view. This skill is productive. 

Bashir, Azeeme & Hussain (2011) indicate that developing the ability to speak 

requires practice. Besides, to learn a mother tongue it is necessary to listen and 

repeat words to someone. The authors indicate that the teacher can use that same 

role, offering structures and asking the students to perform that action. In addition, 

they indicate that the ability to speak is the most important that language students 

can acquire. 
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METHODOLOGICAL STRATEGIES TO DEVELOP THE PRODUCTIVE SKILLS 

There are methods that help teachers teach a foreign language. These 

methods work according to the skills that the teacher wants to develop, so we can 

say that the methods, according to Sanchez Perez (2009), are the set of processes 

that allow the teacher to direct actions in a practical way, being a guide that guides 

towards a specific objective. 

 

THE DIRECT METHOD 

Pardo (2016) describes that “the Direct Method proposes the teaching of 

phrases through the demonstration and the association of language with the object. 

The learner is not allowed to use his or her mother tongue” (p. 13). This means that 

the teacher using this method uses phrases that are not used in the student's native 

language but in the foreign language that is intended to be learned. It has no 

translation, it is not taught with grammar rules, in the same way that students learn a 

mother tongue. 

 

AUDIO-LINGUAL METHOD 

Lestari (2011) indicates that the method helps students significantly develop 

oral skills, through material provided by teachers, which consists of dialogues. These 

dialogues can have repetitions, replace dialogues and questions between pairs. The 

dialogue is developed through sequences. 

 

THE COMMUNICATIVE LANGUAGE TEACHING 

Communicative Language Teaching implies the correct use of language in a 

social environment and the ability to apply it in different situations. According to 
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Curinao and González (2008), this method focuses on the spoken form of a foreign 

language. The practice of intonation and pronunciation are important. However, it is 

based on real-life situations.  

 

TOTAL PHYSICAL RESPONSE 

Richards and Rodgers (2001) indicate that this method is related by a 

connection of speech and action, and lies its teaching in the application of physical 

activity. The teacher gives an order to the students in imperative form so that the 

students perform a specific action. This method uses basic commands which require 

a physical response. For example, for an initial class you can use commands to have 

basic answers like "Stand up," "Sit down," "Raise your hand," or "Jump." It is 

recognized that these commands serve to represent a specific action because this 

method lies on understanding the language and not so much on the production of it. 

 

STAGES OF TEACHING SPEAKING SKILL 

A teaching-speaking cycle 

According to Goh & Burns (2012), there are seven stages which have 

contemplated highlighting a sequence of important concepts so that teachers can 

use them to develop oral skills in their students. 

 

Focus learners’ attention on speaking 

This stage is related to the metacognitive part of speech and is divided into 

two parts, which include encouraging students to develop speech and giving 

instructions to encourage them and raise awareness of the importance of speaking 
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and how to prepare. It is also based on preparing students to become familiar with 

the strategies and results of the tasks. 

 

Provide input and/or guide planning 

Beginning to speak a second language generates in many cases nervousness 

which is why it is important that teachers provide the adequate support so that 

students can have enough time to plan what to say and how to say it. In addition, the 

purpose of this stage is to introduce a new way of teaching a language by activating 

existing linguistic knowledge. 

This support also allows students to perform a task that would not have been 

possible to develop on their own and that would facilitate the student to be in a state 

of competence that motivates them to complete the task on their own. 

 

Conduct speaking tasks 

 The main objective is to provide students with an environment in which oral 

practice can be carried out through tasks that facilitate it. This task should motivate 

them to develop the skills and strategies they have to communicate. This allows 

motivating students to improve oral fluency without having to worry about the 

precision of the form. This stage has the characteristic that it is less demanding 

because it is a result of the planning made by the teacher. 

 

Focus on language, skills and strategies 

 This stage highlights the opportunities that all students must have to improve 

oral skills and how they can apply the use of appropriate skills and strategies. In this 

stage the teacher emphasizes fluency but without neglecting what needs attention to 
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complete. Here the pronunciation, grammar, vocabulary and text structures are 

highlighted. 

Repeat speaking tasks 

 In this stage, the students have already had the opportunity to practice as was 

seen in stage 3 and 4. Therefore, the students are already able to apply these 

strategies among which it is added repeating parts of a task already provided by the 

teacher. The teacher can perform a task with similarities to the one originally 

presented, which could include changing the group or couple based on repetitions. 

 

Direct learners’ reflection on learning 

 At this stage, students are encouraged to regulate their own learning. 

Reflection allows students to be guided by different stages for their self-evaluation in 

which skills and performance in the development of linguistic skills are highlighted. 

Consequently, this self-assessment can be individual or group. 

Facilitate feedback on learning 

In this stage the teaching cycle is completed in which the teacher provides the 

students with feedback on their performance, which may include comments, 

qualifications, or reflections based on the results. It is important to emphasize that 

this cycle must not only be completed with one or two lessons, but that the correct 

support must be provided, always seeking the development of the student's learning. 

 

TECHNIQUES TO DEVELOP THE SPEAKING SKILL 

LANGUAGE INPUT 

 Krashen (1985, cited in Garcia, 2013) tells us the importance of the incentive 

that students must have to acquire the ability to speak a new language, which not 
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only must have a message of sufficient meaning, but must meet a level of demand 

that allows continued learning while maintaining control about it These principles are 

registered as basic guidelines for the teaching of a new language. It has the main 

characteristic that the student can learn a language according to the attention 

provided in order to interpret the message. 

Wong (2005) indicates that the input refers to the message that is transmitted, 

which leads whoever listens to the message to have an incentive to interpret it. For 

this reason, it is understood that a student who wants to learn a language has 

sufficient reasons to interpret that message. This is because he pays attention. 

However, there are problems when you do not understand what is being heard and 

there is a blockage in the message without having an answer. 

 

LANGUAGE OUTPUT 

According to Swain (1985, cited in Renvall, 2014), understandable information 

is not enough to create the acquisition of a second language. Therefore he indicates 

that the exit of the language helps the acquisition by pressing the students to 

produce the expected results. In summary, producing language provides the 

opportunity to identify one's own advance and reflect on it.  

It is also intended that the student makes the effort that allows him to have 

control over the acquired learning and in turn can overcome that level. 

“With output, the learner is in control. In speaking or writing, learners can 

‘stretch’ their interlanguage to meet communicative goals. To produce, 

learners need to do something. They need to create linguistic form and 

meaning, and in so doing, discover what they can and cannot do. Output may 

stimulate learners to move from the semantic, open-ended, strategic 
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processing prevalent in comprehension to the complete grammatical 

processing needed for accurate production. Student’ meaningful production of 

language - output - would thus seem to have a potentially significant role in 

language development. These characteristics of output provide a justification 

for its separate consideration, both theoretically and empirically, in an 

examination of the value of interaction for second language learning” (Swain, 

2000, p. 99). 

There is a controversy regarding these two hypotheses of acquisition of a 

second language because the hypothesis of production that sustains Swain is 

opposed to the position of Krashen, who argues that there is no evidence that 

production in language learning can have a beneficial effect for learning it, indicating 

that only when there is understandable information in the message that the student 

has to interpret is when can you learn a language. 

 

HUMOR 

Humor can be analyzed from different points of view because each person 

can interpret depending on their perspective and has made multiple analyzes and 

studies of it. However, the present analysis specifies the connection that humor has 

with the environment in a classroom. 

Humor is a controversial issue mainly when it is intended to be used as a tool 

to teach a foreign language. This tool allows students and teachers to create a better 

environment in order to learn new vocabulary or tell jokes, play on words using 

humor as a source to find information on a specific topic. 
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Hill (1988, cited in Deiter, 2000) indicates that "Humor is an important tool in 

the creation of a positive learning environment. Humor in the classroom promotes 

enjoyment and effectiveness of teaching and leaming" (p. 25). 

 

DEFINING HUMOR 

The term humor comes from Latin meaning umor, this words means 

"liquid," or "fluid"  (Tang, 2015). The word humor as it is used in these days has 

several definitions. According to the Cambridge Dictionary (2018), the word humor is 

defined as "the ability to be amused by something, heard, or thought about, 

sometimes causing you to smile or laugh, or the quality in something that causes 

such an amusement". 

Dvořáková (2012) indicates that even knowing what humor is, it is difficult to 

give an exact definition of it. Adams (2001) indicates that  “one of the most healthy, 

healing phenomena human beings have. It is a cognitive, emotional, and physical 

response to stress. It gives us balance and a perspective and provides a comic relief 

and survival from all the seriousness of living.” (p. 293) 

Humor is the result of a process that is not easier to describe, but is part of 

our daily life. For example, routine problems can bring us anger or stress but through 

humor we can for a few minutes take a break and recharge. 

 

THEORIES 

Different and numerous theories have emerged with respect to humor. 

However, according to Attardo (2001), among the theories of humor are three main 

ones that are: incongruity, superiority, and release/relief theory. 
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Incongruity theories 

 Cambridge Advanced Learner's Dictionary & Thesaurus (2018) defines 

incongruous as “unusual or different from what is around or from what is generally 

happening”.  This definition allows us to understand that when there are 

contradictions or things that are not usual, they are considered incongruent. 

Incongruity is a mixture of ideas or unlikely situations such as situations in 

which they can contradict, underestimate, exaggerate, and generate surprise, 

something totally unreal. This theory was developed by Immanuel Kant and Arthur 

Schopenhaur, who were two German philosophers who indicated that the 

incongruence occurs when one person expects the other to have a certain reaction, 

but another reaction is suddenly provided (Tang, 2015). 

Mulder and Nijholt  (2002, cited in Awadh, 2016) indicates that there is an 

important point in this theory and it is the exact moment to give the sense congruent 

to the incongruity in which it is sought to give a humoristic sense, instead of the 

incongruence itself. 

Theories of superiority 

Superiority is a theory that tells us that when we laugh at the expense of 

another person with the purpose of raising the ego who feel superior and reduce the 

ego of others. According to Carlson (2011) this happens many times in the 

classroom mainly when a student gives an incorrect answer for example if in a math 

class a student answers, "1 + 1 = 3".  

There are two philosophers like Plato and Aristotle, who argued about humor. 

They indicated that humor had a negative side and that it can be used against 

people, in some cases to demonstrate superiority over others and in turn 

demonstrate inferiority over others. (Aromaa 2011, p 12). 
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Theories of release 

Sigmund Freud was the first who introduced this theory, and is linked to the 

relationship between reception and the psychological effects of the rector on the part 

of the receiver. The theory of liberation or relief has as its main concept to alleviate 

the tension caused by social pressures or restrictions, especially with issues that are 

taboo within society. However, these rules or beliefs are broken when an 

inappropriate and abrupt topic is involved. 

There is also another theory known as relief and liberation which emphasizes 

the behavior of humor and social elements. According to Tang (2015), that tension is 

made through laughter, which allows freedom from restrictions such as sexual desire 

and aggressive desires, rigidity and the ego of a person. 

 

THE STUDY OF HUMOR IN CLASSROOMS 

For more than 40 years, humor and a classroom have had a relationship of 

analysis and study which has generated interest. Anttila (2008, cited in Paajoki, 

2014), states that the study of humor and the relationship with learning within a 

classroom began in the 1960s and focused on the connection between humor and 

the process of learning. Later in the decade of 1980, humor was analyzed as a factor 

of motivation and how it helped to improve the environment within a classroom. 

Neumann, Hood & Neumann (2009) consider that humor provides a positive 

effect and helps in the results that the teacher aims to achieve in the development of 

students' skills. On the other hand, Berwald (1992, cited in Vossler and Sheidlower, 

2011) believes that humor helps improve the classroom environment, establishing a 

better relationship between teacher and student which improves the acquisition and 

retention of knowledge. 
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Hellman (2007, Blackmore cited in 2013, p. 17) indicates that "humor should 

be used as a tool for learning, never as a distraction" and above all that the humor 

during the classes keeps interest within the students and allows to generate a good 

atmosphere if it is used correctly but also indicates that it is important to recognize 

the different personalities of the students and how they work in a group. 

 

EFFECTS OF HUMOR IN THE CLASSROOM 

McGhee (1979, cited in Martin, 2007). Most studies indicate that humor 

generates benefits and helps improve the classroom environment. This is interesting, 

since we know that humor is something positive and scientific research affirms that 

humor helps overcome negative moments in people's lives. 

According to Torok, McMorris, & Lin (2004), in the classroom, some studies 

have shown that the use of humor as a pedagogical tool allows to improve the 

teacher-student relationship because it lowers the tension in the learning process 

and improves the communication. Humor, being well used, can be an opportunity to 

build a positive interaction in the classroom and develop the skills expected in 

students. The humor from the pedagogical point of view, used correctly, becomes a 

tool within the classroom, and extreme care must be taken that it does not become a 

brief moment of distraction. 

 

TYPES OF HUMOR 

According to Norrick (1993, as cited by Norrick 2003,  p.1338) humor tends to 

"fade into each other in conversation", which makes it difficult to have a clear 

identification of the different types of humor. However, the present study provides 

information on the types of humor. 
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Irony  

The term irony comes from the Greek eironeia which means dissimulation, 

however this term with the passage of time has been developed. For example, 

Cambridge Advanced Learner's Dictionary & Thesaurus (2018) state that "a situation 

in which something was intended to have a particular result has the opposite or a 

very different result".  

This definition seems to focus on irony as a result opposite to what is initially 

said. However, we can indicate that irony is the contradiction between what 

someone wants to say and what they say, and what is planned and what is done. 

Parody 

According to Awadh (2016), the term parody comes from the Greek word 

parody, which means 'counter-song'. However, it should be noted that the prefix 

"para" has two meanings in Greek: "counter" and "against", which suggests that a 

parody is about opposition or a contrast. On the other hand, parody may lead to 

repetition or a work with certain differences. 

According to the Oxford Dictionary Online (2018) the word parody means " An 

imitation of the style of a particular writer, artist, or genre with deliberate 

exaggeration for comic effect ". On the other hand the Cambridge Advanced 

Learner's Dictionary & Thesaurus (2018) refers to the word irony as "to copy the 

style of someone or something in a humorous way". According to these references, it 

can be understood that parody is part of an exaggeration of reality. 

Jokes 

Sherzer (2002, p. 36) defines the term joke as "a discourse unit consisting of 

two parts, the set up and the punch line". However, this definition does not have a 

complete context because it does not take into account certain aspects.  
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It should be noted that the definition of Lipps (1898,  cited in Strachey 2001 

p,9) can be added as a closer definition since it indicates that it is something comical 

which is subjective and that is fully linked to the relationship that a person has with 

another and not with the object. Strachey cites that a joke can be considered as "any 

conscious and successful evocation of what is comic, whether the comic of 

observation or of situation". 

Wordplay  

The definition of wordplay is based largely on the double meaning that a word 

can have for a person, since the interpretation given to it from the metaphorical and 

literal point of view can mean a source of humor. (Chovanec & Isabel, 2012). 

Pollack (2011) indicates that "the lowest form of humor.” However, you need 

to have knowledge of the language of both the sound and the meaning of words 

twice. For this, you need a rough knowledge of words, it differs from humor visual 

because it's a verbal game. 

According to Lems (2011), there are four categories which are: homophones, 

polysemous words, and close-sounding words and the last category that goes hand 

in hand with text messages and instant messaging. 

Satire 

The word satire comes from the Latin satira that has the meaning "medley". 

The satire has a main description to ridicule people or groups of people in order to 

generate or stop situations. Satire according to its classification has two forms: Direct 

satire and indirect satire. The direct satire is the one that speaks directly in the first 

person to the public or the person, and the indirect satire involves the characters 

being ridiculed for different reasons, either because of their way of thinking or 

behaving. 
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According to Simpson (2003), the satire has different techniques that are 

applied as the reduction, irony, farce, exaggeration, sarcasm and ridicule. According 

to Hutcheon (2000), there is a minimal difference between satire and parody. 

According to Bonnstetter (2008), the satire does not need a fragment or the use of 

the original work and is based on commenting on the follies or vices of another 

person or groups. On the other hand, the parody tries to imitate a specific work or 

the style of the author, even the parody is intended to make comments, not 

necessarily in a humorous tone about the work or its author. 

 

Sarcasm 

The word sarcasm comes from the Greek term "sarkazein", which means to 

speak bitterly, to mock, to literally get rid of the flesh. Cambridge Advanced Learner's 

Dictionary & Thesaurus (2018) defines sarcasm  as "the use of remarks that clearly 

mean the opposite of what they say, made in order to hurt someone's feelings or to 

criticize something in a humorous way". 

According to Davidov (2010), sarcasm has a certain degree of humor but uses 

contempt and in some cases aggressiveness to make fun of another person. Use an 

ingenious language and has come to be included in the communication that people 

have in social networks. 

According to Anderson (2006), this particular fact pretends to make fun of the 

person without any intention to improve their way of being or behavior. However, the 

satire is focused on an individual or group of people in order to correct behaviors. As 

long as sarcasm persists it is the most aggressive version of irony. 

 



42 
 

Spoonerism 

The spoonerism is a type of humor commonly used in daily life and in some 

cases used in TV shows. This term is given because the professor of the University 

of Oxford, Archibald Spooner, in the nineteenth century. This occurs when two 

different words or sounds changed intentionally in order to generate mockery. 

The Cambridge Advanced Learner's Dictionary & Thesaurus (2018) defines 

spoonerism as “a mistake made when speaking in which the first sounds of two 

words are exchanged with each other to produce a not intended and usually funny 

meaning”. 

There are 3 categories in this type of humor: anticipation errors, in which the 

mockery appears too soon, for example "bake my bike" instead of "take my bike"; 

perseveration errors, which occurs later than what was imagined or planned, for 

example "beef noodle" instead of "beef needle"; and sound exchanges, this occurs 

when transposing a sound such as "teep a cape" instead of "keep a tape" (Awadh, 

2016). 

 

PEDAGOGICAL FOUNDATION 

Constructivism is a pedagogical current that provides pedagogical tools for 

students to be creators of their own knowledge, through previous experiences 

obtained from the environment that surrounds them (Quintana, 2010). 

There are philosophers, educators and psychologists who addressed the 

issue of constructivism applied to a classroom as was the psychologist Jean Piaget, 

whose theory is based on the psychological development of the child through 

discovery as the fundamental basis of learning. Piaget explains that to understand is 

to discover, and that to reconstruct is to rediscover, therefore, the purpose of 
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education is to train people that are capable of producing and creating, and that their 

learning is not based on repetition. 

According to Vanderstraeten (2002) ideas and knowledge arise only when 

people have to build the experiences that matter to them. This experience occurs 

when students in a social environment in which they can manipulate materials create 

a learning community to build their own knowledge. 

Marshall (2017) explains that Another important figure in the progress of 

constructivist theories is Vygotsky with the theory of social learning, which holds that 

learning is the result of the interaction of the individual with the environment.  

Learning is acquired through discovery, through what an individual can do on their 

own and what they can do with the help of another person to solve situations or 

problems. 

According to Bruning (2005) knowledge is constructed through experiences 

and sensations that have previously been learned. Constructivism promotes that 

students are able to participate in the process of learning, as a knowledge 

researcher capable of taking the teacher's teachings to build their own knowledge. 

The students acquire the new knowledge and immediately connect it with the 

previously learned and make it their own according to their own interpretation. From 

this point of view, the learning of a new language is a construction process where a 

person tries to balance the conflict that causes him to learn a new language, 

because it creates differences from what the student already knows with new 

learning. 

Constructivism is linked to previous knowledge or experiences. Students go to 

a classroom carrying their own experiences and their own cognitive structures. 

Under this concept Adams (2017), the cognitive structures in the students are 
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reformulated only if the new information is connected with previous knowledge that 

they already have in their memory. 

Adams (2006) emphasizes the importance of a person's interaction with the 

environment and the constructivist learning environment, where the student learns to 

build his own skills by solving problems. 

Finally Hanley (1994, cited in Adams, 2017) explains that this is contrary to 

traditional teaching where a student learns only by memorizing and forgetting over 

time what they have learned, because what they have learned is not connected with 

previous experiences. 

 

SOCIOLOGICAL FOUNDATION  

 According to KeenGwe (2009), the construction of learning and its 

functionality allows an approach between school, social life and real life. This 

learning is the result of the relationships between the student, the teacher and the 

environment in which they are developed. The environment plays an important role 

in this process of attitudes and motivations, in the prior knowledge from the cognitive 

and emotional point of view.  

 Stephenson (1951, cited in Raskin, 2008) made reference to humor from a 

sociological point of view, in which he analyzed the control and conflict functions of 

humor. In his study, he indicated that situations of conflict arise that become a 

control mechanism. This control mechanism is maintained with a value system and 

minimizes the notion of conflict that may exist. Similar studies were done by Raskin 

(2008) who indicated that humor can be used to minimize conflicts and make the 

message and the recipient compatible. 
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 When referring to these points of view, it can be said that the acquisition of 

learning is the result of the interaction in which man will be instructed to form a new 

social world. Therefore, it is of vital importance that teachers put emphasis on the 

acquisition of knowledge based on communication, reflection, creativity and 

efficiency in the activities that students do. 

 

PSYCHOLOGICAL FOUNDATION 

There are many studies, both teachers and psychologists who agree that 

humor is necessary in the learning process in people. In psychology, humor is used 

as a pedagogic and therapeutic tool for patients with problems such as family 

conflicts and disorders. People seek humor when they want to be distracted, even 

psychotherapy uses humor to reduce tension (Martin, 2017). 

According to Navas-Robledo (2010), there are treatments and therapies that 

are recognized worldwide that use humor as an instrument that helps people with 

behavioral and attitude problems. 

Castro-Cárdenas (2010), Navas Robledo (2010), Fernández Poncela (2012) 

agree on the positive effects that humor has to combat psychological and mental 

disorders. 

 It helps to face and solve problems because humor helps us to get away from 

negative thoughts. 

 It provides strength to face fears and failures. 

 It helps to get away from the problems 

 It helps fight shyness and phobias. 

 It helps to express emotions by strengthening affective ties 

 It releases negative electrical impulses decreasing sadness and depression. 
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 It increases self-esteem allowing creativity flow in people. 

 It allows you to see life positively. 

 It improves motivation and commitment. 

 It does not directly try to entertain, but seeks to lower tensions and create a 

good atmosphere. 

 It solves conflicts, transmits ideas and makes the teaching process less tense. 

 Humor can provide a better study environment to express ideas and feelings. 

 

CONTEXTUAL FRAMEWORK 

 José Joaquín Pino Icaza High School belongs to District 5, Zone 8 located in 

the La Atarazana neighborhood Mz L-3 V 1, on Plaza Dañin Avenue, in Guayaquil 

City.  José Joaquín Pino Ycaza  High School was founded on April 29, 1970. It was 

created with the ministerial resolution # 1406 in the presidency of Dr. José María 

Velasco Ibarra, The Minister of Education was Dr. Augusto Solórzano, who created 

the school to work on the night shift. 

 He created this institution giving it the name of the poet and journalist José 

Pino Ycaza but this creation was only written on paper, initially taught at night in the 

Republic of Venezuela School located on San Martin and Letamendi streets. Here 

the first days of April first-year students Are enrolled in three parallels A, B and C. 

 From the Night School of the Republic of Venezuela, the School was moved 

to the Republic School of Costa Rica and with resolution # 581 of March 31, 1971, it 

was transformed into José Pino Ycaza Nocturnal School in daytime with afternoon 

session.  Later, the school was moved to the private school Julian Coronel 

located in the neighborhood of La Fae. Finally, the José Joaquín Pino Icaza school 

was moved to the Mercedes Gómez Arosemena school, it is located in La 
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Atarazana. Currently, the José Joaquín Pino Icaza  High School has 30 teachers and 

approximately 1200 students. 

 

LEGAL FRAMEWORK 

 According to the Constitution of the Republic of Ecuador in article 26 it 

indicates that: 

 Art. 26.- Education is a right of persons throughout their lives and an 

unavoidable and mandatory duty of the State. It constitutes a priority area for public 

policymaking and state investment, the guarantee of equality and social inclusion 

and the indispensable condition for the good way of living. Persons, families and 

society have the right and responsibility to participate in education.” 

 This project is based on the Constitution of the Republic of Ecuador, because 

education is a right that all people have according to Article 26. This project seeks 

that people can develop the skill of speaking in a foreign language as is English, and 

that may have greater opportunities for in the future obtain a better professional 

development. In addition, the Republic of Ecuador guarantees free education without 

discrimination of age or race. 

 According to the Organic Law Of Intercultural Education in article 184 and 185 

indicate that:  

 Article 184.- Definition. Student evaluation is a continuous process of 

observation, assessment and recording of information that demonstrates the 

achievement of student learning objectives and includes feedback systems aimed at 

improving teaching methodology and learning outcomes.  

 Art. 185.- Purposes of the evaluation. The main purpose of the evaluation 

should be to instruct the student in a timely, pertinent, accurate and detailed manner 
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to help him / her achieve the learning objectives; As a subsidiary purpose, the 

evaluation should induce the teacher to a process of analysis and reflection of their 

management as a facilitator of learning processes, with the aim of improving the 

effectiveness of their management. 

 Article 184 and 185 make reference to the definition and purpose of the 

evaluation, which should be an evident record that allows to demonstrate the 

advance in the student's learning and in turn also serves as feedback in order to 

improve the learning process.  

 The National Development Plan (2017)  points out the importance of 

guaranteeing people a dignified life with equality to achieve an integral development 

in childhood, as well as guarantee the education of children and young people, 

providing them access to quality training to enhance their abilities and the 

development of human talent. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

METHODOLOGY DESIGN 

 The research design of this thesis is based on a qualitative and quantitative 

approach which has been established with the purpose of achieving the proposed 

objectives with the greatest efficiency and effectiveness. 

 According to Tafur (2014), the qualitative approach allows a holistic view of 

reality and appears as the most appropriate approach to analyze class observations 

that have been scheduled, whose data does not represent the possibility of making a 

reliable statistical management and that requires a qualitative interpretation.  Based 

on this concept, the qualitative approach in this research is given when the teacher 

in charge of the first year of high school students of the Jose Joaquin Pino Icaza 

school is interviewed to gather basic information about the learning process based 

on developing the speaking skill. The quantitative approach allows to perform 

particular analyses and objectives directly focused on the research objectives. This 

type of research allows the analysis of data in question by numbers, tables or graphs 

(Best and Khan, 1989). The quantitative data were obtained through the use of the 

survey made to the students to statistically measure the information provided. 

The survey was created and distributed to answer the following question: How 

does humor influence the performance of students in a classroom? This chapter will 

describe information that can be used to take concrete and useful actions to use 

humor as a pedagogical tool in a classroom. 
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TYPES OF RESEARCH 

Exploratory research 

 Burns and Grove (2003) define exploratory research as a process to gather 

new knowledge, discover and increase information of a phenomenon or topic that is 

proposed to analyze.  

 The exploratory method was chosen to obtain new information and knowledge 

about what the learning process is like in the classroom. The exploratory research 

was conducted with students of the José Joaquin Pino Icaza school, where the 

students answered questions about their perception of humor, teaching processes 

and the way they learn English as a Foreign Language. 

 There are variables that have not been verified which are the relationship that 

has the humor and the ability to speak English as a Foreign Language in a 

classroom. This activity had a previous analysis by observing how they learn in the 

classroom, this analysis included behavioral and academic aspects within one hour 

class at the school Jose Joaquin Pino Icaza. 

 

Descriptive research 

 According to Hernández, Fernández and Baptista (2003), descriptive research 

measures with greater precision the variables or concepts independently. 

"Descriptive research seeks to specify properties, characteristics and important 

features of any phenomenon that is analyzed" (Hernández, Fernández and Baptista, 

2003, p 119). 

This research describes the characteristics of the segment to be analyzed, so the 

authors indicate that it can be used quantitatively and qualitatively, because through 

this type of research, the researcher can examine the characteristics of the topic to 
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be investigated, define it and formulate hypotheses, selecting the technique for data 

collection. 

 

Explanatory research 

According to Hernández, Fernández and Baptista (2003), explanatory research is 

not only based on describing a specific or observed problem, but also seeks to 

explain the causes that gave rise to the situation analyzed. 

These authors indicate that this type of research is carried out to identify the 

cause and effect and the scope of the case analyzed. With this type of research, the 

information will be used to evaluate the effect generated by specific changes 

between variables such as humor and speech development.  

The explanatory research allows to analyze and explain the information obtained 

previously of the cause of the situation in conflict, which indicates that by means of 

this investigation an attempt is made to explain how humor is necessary so that the 

students can improve the speech ability in a foreign language. 

 

POPULATION  

Polit and Hungler (1999) make reference to the population as a group or a group 

of people, members or subjects that is part of a place and specific characteristics, in 

this case, the analyzed population are students of First year of baccalaureate of the 

Jose Joaquin Pino Icaza High School. 

In the following case, the population of the Jose Joaquin Pino Icaza High School 

is composed of 800 students, a principal and 30 teachers. 
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TABLE # 1 

POPULATION N°  Description  Population  

1 Principal  1  

2  English 
teacher  

30 

3  Students  800 

TOTAL     831 

                         Source: José Joaquin Pino Icaza High School  
                    Created by: Ericsson Gordillo 

 SAMPLE 

The sample is a part or segment that represents the total population. The sample 

is important for the statistical analysis that will be carried out. In this investigation the 

sample was determined by the authorities of the Institution which is composed of 1 

teacher and 35 students belonging First year of baccalaureate “A". 

 
TABLE # 2 

POPULATION N°  Description  Population  

1 English 
teacher  

1 

2  Students  35 

TOTAL     36 

                         Source: José Joaquin Pino Icaza High School  
                    Created by: Ericsson Gordillo 

TABLE # 3 

OPERATIONALIZATION OF VARIABLES 

VARIABLE DIMENSIONS INDICATORS 

DEPEDENT 
SPEAKING SKILL 

The Speaking 
Skill 

Definition 
The Importance Of The 

Speaking Skill 

Methodological 

Strategies To Develop 

The Productive Skills 

The Direct Method 

Audio-Lingual Method 
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 The Communicative 

Language Teaching 

Total Physical Response 

Stages Of Teaching 

Speaking Skill 

 

A Teaching-Speaking 

Cycle 

Focus Learners’ 

Attention On Speaking 

Provide Input And/Or 

Guide Planning 

Conduct Speaking 
Tasks 
 
Focus On Language, 

Skills And Strategies 

Repeat Speaking Tasks 

Direct Learners’ 

Reflection On Learning 

Facilitate Feedback On 

Learning 

  

Techniques To Develop 

The Speaking Skill 

Language Input 

Language Output 

INDEPENDENT 
HUMOR TECHNIQUES 

Definition 

The Word Humor 
Comes From The Latin 
Umor 
That Is Related To 
Fluid. 

Theories 
Incongruity theories 

Theories of superiority 
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Theories of release 

The study of humor in 

classrooms 

Definition 

Effects of Humor in the 

classroom 

Types of humor 

 

Irony 

Parody 

Jokes 

Wordplay  

Satire 

Sarcasm 

Spoonerism 

Source: Research of Influence  of Humor Techniques In The Development of the 
Oral Expression. 
Researcher: Ericsson Gordillo 

 

RESEARCH METHODS 

Inductive method 

According to Rodríguez (2005), the inductive method is a process that through 

the study of particular cases, conclusions or universal laws are obtained that explain 

or relate the phenomena studied. As it could be observed in the English classes at 

the Jose Joaquin Pino Icaza School, students are considered to have shortcomings 

so that they can communicate orally. This occurs because the students did not 

correctly answer the questions asked by the teacher. 

Deductive method 

This method, according to Cusco and Tupanguano (2013) "consists of a form 

of logical reasoning, starting from a general truth to arrive at the particular facts." Its 

validity lies on the application that has been made previously of the induction, insofar 
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as it is didactically considered, it is a means of search, deduction is a means of 

explaining and applying the truths obtained by that "(p.12) 

According to this research, the first perception is that the students of the first 

year of high school Jose Joaquin Pino Icaza have not developed oral skills, so we 

hope to detect the causes that have not allowed the development of it. By means of 

the deduction it can be said that the students do not find a good atmosphere in the 

classroom because the teachers do not apply new techniques and strategies that 

allow the student to develop the ability to speak. 

Analytical Method 

According to Ruiz  (2006) “The analytical method is that method of 

investigation that consists in the dismemberment of a whole, decomposing it in its 

parts or elements to observe the causes, the nature and the effects”. (p. 120). 

Through this method, we can analyze the causes that have arisen in the 

students when they have not developed the speech skill in the first year of 

baccalaureate students of the Jose Joaquin Pino Icaza high school. Through this 

method we can observe the shortcomings of speaking in English and the influence of 

humor in the development of oral skills, that is, analyze the performance of students 

with the application of strategies and techniques that involve humor in the classroom. 

of classes and in this way verify the effectiveness in the development and production 

of speech. 

 

TECHNIQUES AND INSTRUMENTS 

Observation Technique 

Gorman and Clayton (2005) define the observation technique as “involving the 

systematic recording of observable phenomena or behaviour in a natural setting” (p. 
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40).  “Observation seeks to ascertain what people think and do by watching them in 

action as they express themselves in various situations and activities”. (Pandey and 

Mishra, 2015) 

This technique is used in the research process to evaluate cognitive and non-

cognitive aspects of a group or a person. It is used to evaluate attitudes and 

behaviors towards problems and situations in conflict. This technique was used 

within the classroom to determine what factors influence the development of the 

ability to speak, this occurred because while the teacher explained the class the 

students were distracted doing other activities due to lack of use of strategies 

according to their interest. 

Interview  

According to Pandey and Mishra (2015), “In an interview a rapport is 

established between the interviewer and the interviewee. Not only is physical 

distance between them annihilated, the social and cultural barrier is also removed; 

and a free mutual flow of ideas to and fro takes place. Both create their respective 

impression upon each other.”(p. 60) 

The interview allows to gather qualitative information about the problem. The 

interview was made to the teacher who is in charge of the course that has been 

taken as a sample to carry out the survey. 

Survey 

 The survey is a set of questions that are sent to a group of people or sample 

of the population to obtain specific information. 

According to Pandey and Mishra (2015), the survey is one of the techniques 

used to gather the most used information due to its easy implementation and 

application. The survey is a form that seeks to guarantee the result of the proposed 
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questions that the respondent will solve on its own. The survey has the characteristic 

that it can also be used in situations in which the respondent cannot be personally 

seen. 

The survey was conducted to students of the first year of baccalaureate Jose 

Joaquin Pino Icaza High School in Guayaquil in order to know if the activities 

involving humor techniques allow you to communicate with each other, if students 

perceive that the classes are not boring and if there is proper accompaniment by 

teachers to improve speech skills. The possible solutions were obtained as a result 

to apply them in a manual of humor activities in the classroom. 
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ANALYSIS AND INTERPRETATION OF DATA 

SURVEY TO THE STUDENTS - SAMPLE: 35 students 
TABLE # 4 

1. English classes are interesting and interactive 

CODE ALTERNATIVES  FREQUENCY  PERCENTAGES 

Item #1 

Totally agree 7 20% 

Agree  5 14% 

Indifferent 10 29% 

Disagree 8 23% 

Totally disagree 5 14% 

TOTAL 35 100% 

 
Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 

    

    

 

 

 

 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

Analysis:  

It can show that a 20% of students totally agree and a 14% agree with the thinking 

that English classes are interesting and interactive. A high percentage such as 29% 

are indifferent, another 23% disagree and a 14% totally disagree respectively. 

Comments: 

There is a high percentage of students who consider that English classes are not 

interesting and do not promote interactive communication. Only 34% of students 

consider English classes are interesting. 

Totally 
agree

20%

Agree 

14%Indifferen
t

29%

Disagree

23%

Totally 
disagree

14%

GRAPHIC # 1 
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TABLE # 5 

2. I am satisfied with the teaching effectiveness of my teacher 

CODE ALTERNATIVES  FREQUENCY  PERCENTAGES 

Item #2 

Totally agree 5 14% 

Agree  4 11% 

Indifferent 11 31% 

Disagree 8 23% 

Totally disagree 7 20% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 

 

 

 

 

 

 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 
 
Analysis:  

It can show that a 14% of students totally agree and 11% agree are satisfied with the 

teaching effectiveness of their teacher. A high percentage such as 31% are 

indifferent, another 23% disagree and a 20% totally disagree respectively. 

Comments: 

A high percentage of students do not perceive that the teaching of English has 

favorable results, being indifferent to the evaluation of the strategies used by the 

teacher. 

 

Totally 
agree

14%
Agree 

12%Indifferen
t

31%

Disagree

23%

Totally 
disagree

20%

GRAPHIC # 2 
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TABLE # 6 

3. I am easily distracted in the classroom when a topic 
does not seem interesting to me 

CODE ALTERNATIVES FREQUENCY PERCENTAGES 

Item 
#3 

Totally agree 18 51% 

Agree 10 29% 

Indifferent 4 11% 

Disagree 3 9% 

Totally disagree 0 0% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

    

 

  

 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 
 

Analysis:  

It can show that a 51% of students totally agree and 29% agree with the idea that 

they are easily distracted in English class when a topic is not interesting. A low 

percentage such as 11% are indifferent and 9% disagree with this idea. 

Comments: 

There is a high percentage of students who consider it is important that the proposed 

topics should be interesting to avoid distractions or lack of interest. 

Totally 
agree

51%

Agree 

29%

Indifferent

11%

Disagree

9%

Totally 
disagree

0%

GRAPHIC # 3 
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TABLE # 7 

4. I feel nervous and anxious in an oral activity. 

CODE ALTERNATIVES  FREQUENCY 
 
PERCENTAGES 

Item 
#4 

Totally agree 9 26% 

Agree  13 37% 

Indifferent 6 17% 

Disagree 3 9% 

Totally disagree 4 11% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 
 

GRAPHIC # 4 

 

Analysis:  

It can show that a 26% of students totally agree and 37% agree with the idea that 

they feel nervous and anxious in an oral activity. A low percentage such as 11% are 

indifferent and 9% disagree with this idea. 

Comments: 

There is a high percentage that feels nervous when they perform oral activities, while 

a low number of students see it as normal. This is usually when speech skill is not 

developed within the classroom and students do not practice. 

 

 

 

Totally 
agree

26%

Agree 

37%

Indifferent
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Disagree
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Totally 
disagree

11%
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TABLE # 8 

5. Humor is important to learn a foreign language. 

CODE ALTERNATIVES FREQUENCY PERCENTAGES 

Item 
#5 

Totally agree 18 51% 

Agree 11 31% 

Indifferent 2 6% 

Disagree 4 11% 

Totally disagree 0 0% 

TOTAL 35 100% 

 
Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 
 

GRAPHIC # 5 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 
 
Analysis:  

It can show that a 51% of students totally agree and 31% agree with the idea that 

humor is important to learn a foreign language. A low percentage such as 6% are 

indifferent and 11% disagree with this idea. 

Comments: 

Most students consider that humor is important to learn a new language. There is a 

high percentage of approval of humor in a classroom. 

 

Totally 
agree

52%

Agree 

31%

Indifferen
t

6%

Disagree

11%

Totally 
disagree

0%
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TABLE # 9 

6. I consider that a good teacher should have a good sense 
of humor. 

CODE ALTERNATIVES  FREQUENCY 
 
PERCENTAGES 

Item 
#6 

Totally agree 15 43% 

Agree  13 37% 

Indifferent 4 11% 

Disagree 2 6% 

Totally disagree 1 3% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

GRAPHIC # 6 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José Joaquin Pino Icaza High 
School 
 

Analysis:  

It can show that a 43% of students totally agree and 37% agree are satisfied with the 

idea that a good teacher should have a good sense of humor. A low percentage 

such as 11% are indifferent, another 6% disagree and a 3% totally disagree 

respectively. 

Comments: 

Students describe the good sense of humor among the characteristics that a teacher 

should have to improve their teaching process. 
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TABLE # 10 

7. The English teacher applies humor during classes. 

CODE ALTERNATIVES  FREQUENCY 
 
PERCENTAGES 

Item 
#7 

Totally agree 5 14% 

Agree  4 11% 

Indifferent 11 31% 

Disagree 10 29% 

Totally disagree 5 14% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 

 

GRAPHIC # 7 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

Analysis:  

It can show that a 14% of students totally agree and 11% agree they are satisfied 

with the idea that the English teacher applies humor in the classroom. A high 

percentage such as 31% are indifferent, another 29% disagree and a 14% totally 

disagree respectively. 

Comments: 

Most students are indifferent towards the recognition of the humor strategies that the 

teacher can use in the classroom. This is because it is not commonly applied to 

promote the development of speaking in a foreign language. 

Totally 
agree

14%
Agree 

12%
Indifferent

31%

Disagree

29%

Totally 
disagree

14%
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TABLE # 11 

8. The humor in the classroom increases the interest in 
learning a new language. 

CODE ALTERNATIVES  FREQUENCY 
 
PERCENTAGES 

Item 
#8 

Totally agree 9 26% 

Agree  16 46% 

Indifferent 6 17% 

Disagree 4 11% 

Totally disagree 0 0% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 

 

GRAPHIC # 8 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

Analysis:  

It can show that a 26% of students totally agree and 46% agree with the idea that the 

humor in the classroom increases the interest in learning a new language. A low 

percentage such as 17% are indifferent and 11% are disagree with this idea. 

Comments: 

At this point there is a positive aspect as the high percentage of students who 

consider that humor is an important tool that generates interest in learning a new 

language, which becomes an advantage that can be used to improve the skill of 

speaking. 

Totally 
agree

26%

Agree 

46%
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t

17%

Disagree

11%
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TABLE # 12 

9. Humor makes me feel calm and less anxious when I 
learn in the classroom. 

CODE ALTERNATIVES  FREQUENCY PERCENTAGES 

Item 
#9 

Totally agree 16 46% 

Agree  14 40% 

Indifferent 2 6% 

Disagree 2 6% 

Totally disagree 1 3% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 

 

GRAPHIC # 9 

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

Analysis:  

It can show that a 46% of students totally agree and 40% agree they are satisfied 

with the idea that humor brings calmness and less anxiety in the classroom. A low 

percentage such as 15% do not agree with this command. 

Comments: 

At this point, the results refer to the use of humor as a tool that helps improve the 

environment within the classroom. If a high percentage of students perceive that 

humor reduces anxiety in the classroom, we will be able to apply strategies that 

promote the learning of a foreign language. 
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agree
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TABLE # 13 

10. Design of a guide with humor activities is important to 
develop the speaking skill. 

CODE ALTERNATIVES  FREQUENCY PERCENTAGES 

Item 
#10 

Totally agree 14 40% 

Agree  12 34% 

Indifferent 3 9% 

Disagree 4 11% 

Totally disagree 2 6% 

TOTAL 35 100% 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 

 

 GRAPHIC # 10  

 

Created by: Ericsson Gordillo 
Source: Information obtained from the survey at José J. Pino Icaza High School 
 

Analysis:  

It can show that a 40% of students totally agree and 34% agree they are satisfied 

with the idea that design of a guide with humor activities is important to develop the 

speaking skill. A low percentage such as 9% are indifferent, other 11% disagree and 

a 6% totally disagree respectively. 

Comments: 

Guides are an important tool to promote the learning of a foreign language, based on 

the acceptance of humor and its relationship with speech development. Students 

consider that this material could help and be accepted to promote English as a 

foreign language. 
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ANALYSIS OF THE OBSERVATION TECHNIQUE 

 According to the observation technique that was carried out in the school Jose 

Joaquin Pino Icaza to the students of the first year of baccalaureate "A", it was 

possible to notice that the students showed little interest for the English class. The 

majority of the students did not participate voluntarily, so the teacher asked basic 

questions according to the topic that was carried out but they did not respond. It was 

possible to demonstrate the use of Spanish when they had a question. A smaller 

group of students was distracted by not understanding the topic that was being 

explained. 

 At the beginning of the class the teacher applies warm-up activities but not all 

the students were enthusiastic to participate and were easily distracted. At times it 

was noticeable that there was a lot of tension within the class and there were 

students who wanted to participate but later they were inhibited and ended up 

returning to their seats. That is the reason why the teacher should make 

improvements in the methodology to apply humor as a pedagogic tool that allows to 

maintain interest in the English class and promote the development of speech in the 

students. 
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ANALYSIS OF THE INTERVIEW  

 The teacher who was interviewed considers that the ability to speak is the 

most important but there are difficulties that do not allow students to develop it in 

their entirety. 

 The teacher interviewed indicated that she promotes oral activities in the 

classroom but that there is no commitment or interest in students to learn a new 

language. However, she indicated that this project can help the educational 

community to promote the ability to speak in the classroom. 

 The teacher also told us that she had not heard of humor techniques in the 

classroom, but she was interested in the topic, indicating that humor can help to 

reduce stress. 

 In addition, the teacher indicated that she would use humor techniques due to 

the benefits that smiling promotes and that the project would be of great benefit to 

teachers and students. 
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CHAPTER IV 

PROPOSAL 

 

TITLE 

Design a guide with humor activities to develop speaking skills in English. 

JUSTIFICATION 

 This proposal is based on humor as a pedagogic tool that allows to improve 

the emotional, cognitive and communication development, that is, the integral 

development of the students. 

 This proposal arises from the deficiencies that students have in the ability to 

speak English in the classroom. Not being able to communicate in English orally 

affects many students in a negative way to the point that they consider the English 

class boring because they can not understand what the teacher or few students say 

about a topic. For this reason, this proposal seeks to improve the speaking skill 

through a guide with humor techniques that can be applied in the classroom. These 

activities try to seek the student's attention to stimulate their interest and learning of 

English and generate a better study environment. 

 It is important that the teacher can identify the differences that exist between 

humor and derision, for this the teacher must recognize the right moments to laugh 

so that humor can effectively be used as a pedagogic tool. 

 The proposal to create a guide, seeks to create a better study environment so 

that students can lose the fear of speaking English with humorous activities and 

change the idea that English classes are boring. The expectation of the teacher is 

that students can interact in classes. The proposal of this research is viable because 

students could feel interested and comfortable learning English in a fun way. 
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OBJECTIVE  

GENERAL OBJECTIVE 

 To promote the development of speaking skill through humor activities.to help 

students improve oral fluency. 

 

SPECIFIC OBJECTIVES 

 To get the interest of students to be more active and creative in the learning 

process in order to improve their ability to speak. 

 To improve the communication among students and English teachers through 

humor activities. 

 To introduce and guide teachers through ways to develop their own fun 

activities. 

 To help the teacher create a pleasant and interesting environment for 

students to feel comfortable in the classroom. 

 

DESCRIPTION OF THE PROPOSAL 

 The proposal of this research is to design a guide with humor activities to 

develop speaking skills in English that increase the interest of the students in the 

English class. As a result, a better study environment will be created where students 

can communicate their ideas, points of view or feelings based on collaborative work. 

 The techniques proposed in the guide are based on the irony, parody, jokes, 

wordplay, satire, sarcasm, and spoonerism. It is important to mention that the 

techniques that promote the development of speaking in English through a guide of 

humor activities are applicable through cooperative work, in this way students can 
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develop and improve the ability to speak, not only to perform a specific activity but to 

express feelings and opinions. In this way, you can achieve an interactive 

communication between teacher and students. 

 This guide is designed to promote the skill of speech in the students of the 

First Year of Bachillerato of the Pino Icaza High School, according to the English 

book of the Ministry of Education and the European Common Framework 

maintaining the topics, grammatical structures and functions of languages of the 

book. 

 This proposal is composed of 6 lessons created under a communicative 

approach and humor strategies as jokes that allow collaboration between them. This 

guide is designed to be applied in classrooms with an average of 40 students. At the 

beginning of each lesson is included the function and the objective, the suggestion of 

work for its execution, the resources, the methodology that specifies the type of work 

that is carried out, and the procedure where it is detailed step by step how to work 

the activity. 

 It is worth mentioning that the application of this proposal is designed to put it 

into practice according to the Unit of the English book level A2.2, and in turn does 

not require additional materials for its application except for pens, markers, paper, 

human resources, and in cases where printed material is required, alternatives will 

be provided that allow all students to complete the activity. This implies that the 

teacher must be a facilitator to build knowledge. As a result, the students can 

improve the development of speaking in a process of integral learning. 
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CONCLUSIONS 

 The proposal was designed to improve oral communication in English classes 

through activities that involve humor as a pedagogical tool that generates interest in 

students. 

In this guide, the student can develop oral skills through daily practice with 

topics that capture their attention. This project is feasible and viable as it will 

significantly help the educational community, especially students with deficiencies in 

the speaking skill. 

 In addition, humor has advantages from the sociological point of view because 

it allows to improve the relations between the teacher and the students, allowing the 

collaborative work between them. There are also advantages from the pedagogical 

point of view because it allows teachers to use these strategies to make the class 

interesting and in this way to capture the attention of students in the teaching 

process.  There are psychological benefits because it decreases the pressure 

and nervousness of the students allows the class to be interesting a better 

environment of study in the classroom. 

 In conclusion, this guide emphasizes the application of strategies that allow 

collaborative interaction among students, about a specific topic in order to make the 

learning process integral and the students will improve their oral communication in 

English classes, compliance with the regulations required by the Government. 

 

RECOMMENDATIONS 

 It is recommended that teachers use humor to improve the study 

environment, allowing students to learn more easily. 
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 Students' tastes should be considered and understood in order to generate 

interest activities, then the type of humor that is applicable in classes should 

be identified. 

 It is important that teachers analyze the reactions and behavior of students 

when a humor strategy is applied to adjust it and make it more effective. 

 Teachers must always be trained in techniques that allow interacting with 

students, and that are not the same monotonous activities. 

 The teacher must apply these techniques while maintaining order and being a 

guide for the students. 

 It is advisable to guide the teacher to understand the importance of humor to 

create a pleasant environment to study, using laughter as an important factor 

in the learning process of students. 

 The use of humor in the classroom should be according to the occasion and 

the subject worked in classes, should be planned and at an opportune time. 

 The teacher should show interest and apply the humor in the classroom 

convinced that its use will help students in their learning in order that the 

teacher can use humor for pedagogical purposes and that does not become a 

comedian. 

 It is important to recognize and differentiate positive and negative humor. The 

teacher must recognize the moments in which they can be used because not 

everything is laughter and there are other feelings that students have. It is 

necessary that teachers receive training in relation to this topic. 
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Activity No. 1 Jokes 

 

Objective: To provide the student the opportunity to practice the words of a new 

vocabulary. 

Materials: It is recommended that the teacher use between 20-30 prefabricated 

cards of cardboard size A-4 with the impression of a drawing of the word that will that 

will be taught to the students, it is recommended to print the drawings in color for a 

better identification of the details. 

Organization: Groups, whole class 

Suggested time: 15 – 30 minutes 

 

Process 

1. Show a cardboard for learners to discuss in small groups or as a whole class. 

Motivate students to identify the message that has the cardboard and the jokes to 

each student. 

2. A student will say aloud the joke that was provided. 

3. The student who laughs first will indicate the reason for the joke, that is, 

indicate the reason for the humor and the composition to find the joke. 

4. The student who left should choose the next participant among the students 

who did not understand the joke. 

4. Students who do not understand the joke should read it again aloud. 

5. Finally, the students will finish the activity, leaving a message that is related to 

the joke. 
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Activity No. 2 Wordplay 

 

Objective: Improve oral expression through homophonic word games to provide 

humor. 

Materials: No resources are needed, Only articles of minor importance 

Organization: Whole class 

Suggested time: 10 – 15 minutes. 

 

Process: 

1. Teach/review the vocabulary about movies, books, songs or occupations. 

2. Divide the class into pairs and hand out activities B 1 and B2 to the pairs.  

3. Teacher explain how and why the following joke works. 

- A bear walks into a juice bar and says, ‘I’ll have aaaaaa  .  .  .  pineapple juice, 

please.’ 

- ‘Sure,’ says the man behind the counter, ‘but why the big pause?’ 

- The bear replies, ‘These? Dunno. I guess I was born with them.’ 

 

4. - Draw a rough sketch to illustrate this joke. Puns can also include the use of 

figurative and literal meanings of words.  

5. Teacher give puns that also rely on made-up words that sound like another 

Word. For example: the movie Gnomeo and Juliet has made up the name Gnomeo 

as a play on the name. Romeo and the word gnome. 

6. - Each student describes the correct meaning of the word game. 

7. - Build sentence using a worksheet provided by the teacher. 
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Movie title Explanation of wordplay used 

Beauty and the Geek 

 

A play on the name of the classic 

fairytale, 

Beauty and the Beast 

 

Alvin and the Chipmunks 2: the 

Squeakquel 

 

Maid in Manhattan  

Garfield: A Tale of Two Kitties  

Gnomeo and Juliet  

An American Tale  

The Santa Clause  

The Search for Santa Paws  
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Activity No. 3 Parody 

 

Objective: To improve oral expression through the film posters. 

Materials: Print film posters on an A4 sheet. 

Organization: Whole class - Groups 

Suggested time: 40 minutes. 

Process:  

1. Teacher provides poster and ask: Which poster makes the bigger impression 

on you?  Which movie would you be more likely to be persuaded to go to 

see? Why? 

2. Once an audience can identify what is being parodied, the next step is to 

make them laugh at it. One easy way to make something funny is through 

exaggeration or hyperbole. 

3. Movie posters contain taglines or slogans to grab the attention of the 

audience and persuade them to go to see the movie. in the case of spoof 

movies, the poster must make it clear to the audience that the film is a parody. 

4. Looking over the poster, discuss with a partner what other characters have 

become so famous that everybody knows what type of characteristics they 

embody. 

5. Motivate ss to imagine you are creating a spoof of one or more popular 

movies. Write a oneparagraph synopsis of your spoof. What movie is it based 

on? What will be exaggerated. 

6. Design a movie poster to advertise your spoof. What elements will you use to 

ensure a viewer knows it will be a parody and will be persuaded to see it? 

7. Create a trailer for your spoof movie including voiceover, music, images or 

video. 
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Activity No. 4 Wordsmith 

 

Objective: To reinforce the oral expression creating spoofs with names. 

Materials: Paper – Pencil (Materials normally used during a school class) List 

singers, actors, songs, movies. 

Organization: Whole class – Groups. 

Suggested time: 40 minutes. 

 

Process:  

1. It has to be presented as a game in which speed is a determining factor. 

2. The teacher has to divide the class into groups of four students and ask them 

to within your group try to talk about famous people. 

3. Encourage ss to use a spoonerism; for example, Paty Kerry instead of Katy 

Perry. Motivate ss to add something to the name of the band and/or play on 

another word; for example, Abbalanche instead of Abba. 

4. Use a song the band made famous; for example, Smells Like teen Spirit 

instead of nirvana. 

5. Use a play on words of the performer’s name; for example, Olivia neutron-

Bomb instead of Olivia newton-John. 

6. Use a nickname associated with the band; for example, Fab Four instead of 

the  Beatles. 

7. Indicate ss to match the tribute band name below in column 1 with the original 

name in column 2. 

 

 

 

 

 

 

 

 

 

 



84 
 

 

Column 1 Column 2 

the Rolling Clones The Beatles 

Brian Maiden Nirvana 

Bjorn Again The Rolling Stone 

Forever Fab Black Sabbath 

Slack Babbath U2 

Teen Spirit Foo Fighters 

Me As Well Iron Maiden 

Woo Warriors Abba 
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Activity No. 5 Understanding Cartoons 

 

Objective: To strengthen oral expression through vocabulary and 

pronunciation about Cartoons. 

Materials: Cartoons. 

Organization: Whole class – Groups. 

Suggested time: 40 minutes. 

Process: 

1. List the three cartoons in order of their publication dates. How many years are 

there between publication of the first and second cartoons, and the second 

and third cartoons? 

2. What is the issue being presented in each cartoon? try to summarise it in one 

sentence or draw up a table.  

3. Which cartoon, if any, could you have understood without reading the need to 

know background information? 

4. Ask the next questions: Who do you think each cartoon is aimed at?  Which 

cartoon, if any, do you find humorous? Motivate students to rewrite the 

caption for any of the cartoons in their own words. 

5. Students have to choose one of the cartoonists presented by the teacher. In 

pairs, work out a list of ten questions you would like to ask the cartoonist in an 

interview. Include questions about the subject matter, purpose, audience, 

message and techniques used. then see if you can create appropriate 

answers.  

6. Roleplay the interview. Students could also record it as a podcast 
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Activity No. 6 Parody song 

 

Objective: To reinforce the oral expression through songs. 

Materials: Lyrics, paper, pencil. 

Organization: Whole class – Groups. 

Suggested time: 10-40 

Process:  

1. Play a song with a speaker, motivating the students to identify it. 

2.  The teacher provides the lyrics of the song to the students, encouraging them 

to sing it. 

3. Indicate that they work as a couple and motivate students to create a parody 

version of it to market as a ringtone. 

4. Remember, students will need to keep the style and format consistent to the 

original. For example, the syllables and rhyming pairs should be consistent, 

and the title and chorus in a parody will usually sound similar to the original, 

often including puns on the original lyrics. 

5. Design a marketing sleeve for the song. Remember, the song is a parody, so 

think carefully about what type of images you wish to use. 
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ADELE – HELLO. 

Hello, it's me 

I was wondering if after all these years you'd like to meet 

To go over everything, they say that time's supposed to heal ya 

But I ain't done much healing 

Hello, can you hear me? 

I'm in California dreaming about who we used to be 

When we were younger and free 

I've forgotten how it felt before the world fell at our feet 

There's such a difference between us 

And a million miles 

Hello from the other side 

I must've called a thousand times 

To tell you I'm sorry 

For everything that I've done 

But when I call you never 

Seem to be home 

Hello from the other side 

I must've called a thousand times 

To tell you I'm sorry 

For everything that I've done 

But when I call you never 

Seem to be home 
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HELLO (PARODY) 

Hello, help me 

I have no service I shouldn't have switched to AT&T 

I cannot, even tweet 

My entire world is crashing down 

I feel like I'm dying 

Hello, can you hear me? 

Adele, calm down, use the landline, you are such a drama queen 

No I canceled that, last week  

I'm having a panic attack 

Just try outside, stop crying 

This entire song is, one giant, first world problem rant 

Hello oh God no why! 

I still have zero bars outside 

I'm so screwed my life is,  

crumbling before my eyes 

Wait I know, I'll go back in,  

and connect with WiFi 
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Activity No. 7 Riddles 

 

Objective: Find and use new and interesting words and phrases. 

Materials: Copy the examples of the riddles, sheet of paper. 

Organization: Whole class – Groups. 

Suggested time: 5-10 

Process:  

1. Each students write the name of their favourite celebrity persono r animal in 

the middle of a sheet of paper and around this they note down adjectives 

which describe their chosen subject.  

2. Encourage students to help each other with the adjectives/descriptions. 

3. Bring the class together and show them a riddle examples. Explain to the 

class that they will each be saying their own riddle in the lesson.  

4. Next, write the name of your favourite person/celebrity on the board. As a 

class, discuss adjectives that describe your person. 

5. When students have 6 or 7, explain that using the ideas you’ve gathered the 

class now have to describe your person. For example, if your subject was Dua 

Lipa, suggested adjective may be beautiful, tall and a good singer. 

6. Ask for suggestions for other things that can be described as the same 

adjectives, such as a princess is beautiful or a skyscraper is tall.  

7. Write the first 2 lines of the riddle and then as a class work together on the 

remaining lines. 

8. Now the students are ready to say their own riddle using the ideas they wrote 

down earlier in the introduction. 
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Riddles #1 

She is as gorgeous as a puppy, 

She is as fashionable as a doll, 

She is as cute as a kitten, 

She is as wonderful as a rainbow, 

She is as sweet as sucky sweets, 

She is as popular as a flower, 

She is as bright as you, 

She is as beautiful as a peacock, 

She is Hannah Montana. 

 

 

Riddles #2 

He is as naughty as a gorilla, 

He is as sweet as a peach, 

He is as cheeky as a monkey, 

He is as cuddly as a teddy bear, 

He is as cute as a flower, 

He is Sam, my cat. 

 

 

Riddles #3 

He is even faster than a cheetah, 

He is as nice as a horse, 

He is better than Santa Claus, 

He is as cool as a cat, 

He is as famous as the sun, 

He is Steven Gerrard 
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Activity No. 8 Memes 

 

Objective: Find and use new and interesting words and phrases using social 

media. 

Materials: Pencil, printed memes without words 

Organization: Whole class – Groups. 

Suggested time: 10 -25 

Process:  

1. Distribute the sheets of paper with the memes without words and to another 

group of students give them a sheet with the printed phrase of a meme. It is 

recommended that the teacher perform the combination of sheets at random. 

2. Instruct students to stand up in an orderly manner and look for a partner with 

whom the image and sentence are related. 

3. Each pair of students with the corresponding question and answer, should call 

the teacher to ask if the match is correct, so it is recommended that the 

teacher separate the groups in such a way that they do not produce noise and 

disturb the other classes. 

4. When they think they have found the right partner, they will go to paste the 

meme and their phrase, then one of them should read the whole sentence to 

the whole class. 

5. The teacher is recommended that within the illustrations or the answers in the 

A-4 formats include images that best describe the situation, so that the 

student can better identify the phrase. 

 

 

 

 

 

 

 

 



93 
 

 

 

Memes without words 
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Phrases 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

"Excuse me Jose 
Delgado, I need to leave" 

 

You can’t be late  
If you don’t show up 

When I answer a 
Question in the English 

Class 
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Combination 

 

 

 

 

"Excuse me Jose 
Delgado, I need to leave" 
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Activity No. 9 Matching Game 

 

Objective: Find and use new and interesting words and phrases using social 

media. 

Materials: Pencil, pen, printed paper with jokes. 

Organization: Whole class – Groups. 

Suggested time: 10-20 

Process:  

1. Teacher provides question and answer type of jokes to practice object and 

subject questions and wh- words, both in the present and past simple tenses.  

2. Divide the class in two groups A and B. 

3. Choose as many jokes as you need (1 joke for every two students).  

4. Cut the jokes in half and give each student in A one first half, and each in B 

one second half.  

5. Teacher may gives them some time to learn their half joke or allow them to 

keep the paper. The aim is to find their partner telling or reading their half to 

the rest as they move around the class. 
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Activity No. 10 Riddles - a team game 

 

 
Objective: To get students thinking  

.Materials: Pencil, pen, printed paper with jokes. 

Organization: Groups. 

Suggested time: 15-25 

Process:  

1. Explain the game clearly. 

2. Divide the class into teams of up to 6 students in each. 

3. Write 6,5,4,3,2,1 on the board. 

4. As you read each clue to the riddles out, teams can guess what the answer is. 

If they are correct after one guess they score 6 points, after 2 guesses five 

points, etc... 

5. If a team gives the incorrect answer they cannot have another try. 
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I am not a bird, but I can fly. 

I eat insects and fruit. 

I’m dark. 

I sleep upside down. 

(a bat) 

I’m brown on the outside. 

I’m white on the inside. 

I’m hard and you can eat or 

drink me. 

I’m hairy. 

I grow in hot countries. 

(a coconut) 

I’m yellow and round. 

I’m the same size as an apple. 

You can’t eat me. 

You hit me with a racquet. 

(a tennis ball) 

I’m usually made of paper. 

But in Australia I’m plastic. 

I can lots of colours. 

I have pictures and numbers 

on me. 

You use me to buy things. 

(a bank-note) 

Every country has one. 

I have different colours. 

I need wind to fly. 

The British one is red, white 

and blue. 

(a flag) 

I’m a special day. 

People buy each other 

presents. 

I’m romantic. 

I’m on February 14th. 

(Valentine’s Day) 

I’m something you do every 

day. 

I’m also an Olympic sport. 

I’m something English 

people eat for breakfast. 

I’m hot. 
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You use your legs to do this. 

It’s slower than running. 

Some of you are very good 

at this! 

(walking) 

You can put butter and jam 

on me. 

I’m cooked bread. 

(toast) 

I’m a sport. 

I’m usually done by men. 

You need to be powerful and 

quick. 

Muhammad Ali is the most 

famous man who has played 

this sport. 

You wear shorts and gloves. 

(boxing) 

I’m a beautiful animal. 

I’m found in Africa. 

I have the first and last 

letters. of the alphabet in my 

name. 

I’m like a horse. 

I’m striped. 

(a zebra) 
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Activity No. 11 Tongue Twister 

 

Objective: To improve pronunciation, rhythm and stress. 

Materials: Pencil, pen, printed paper with tongue twister. 

Organization: Groups. 

Suggested time: 10-20 

Process:  

 

1. The teacher gives the students one Tongue Twister to practise on. They copy 

it.  

2. The teacher will pronounce it first very slowly to familiarise the sounds. 

3. Teacher  asks students  if they understand it and I will explain the meaning of 

words they might not know. Then  The teacher will say it out loud again and 

the students will repeat it all together. We do this for three or four times. 

4. Students pronounce the tongue twister together for two or three times. In this 

way they get used to saying it. If they have any difficulties, feel a little 

awkward or shy, if they mispronounce anything, no one will notice. It will also 

give them the chance to right their mistakes.  

5. After this phase, the teacher asks for a volunteer to pronounce it on his own 

with the others listening in. Students will have to say it three times and fast, 

making no mistakes. This always results in a lot of laughter and admiration for 

those students who are able to pull it off without making any mistakes 

6. They form groups of five and start playing. The pack of cards is shuffled and 

put face downwards on the table. The youngest one starts and from him/her 

on, we play clockwise. 

7.  The one who picks up the card lays it out open on the table for everyone to 

see. Then he/she has to say it out loud for three times, without any pauses 

and making no mistakes. If he/she succeeds he will get to keep the card. The 

player who collects the most cards wins. [I have a small prize for those who 

do] 
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Tie twine to three tree twigs. 

 

 

Wow, race winners really want red 

wine right away! 

 

 

Three short sword sheaths. 

 

 

 

 

I'll chew and chew until my jaws drop

 

 

 

Red Buick, blue Buick 

 

 

 

 

How many sheets could a sheet slitter 

slit if a sheet slitter could slit sheets? 

 

 

The great Greek grape growers grow 

great Greek grapes. 

 

 

 

 

Excited executioner exercising his 

excising powers excessively. 
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Betty Botter bought some butter, but 

she said "this butter's bitter! But a bit of 

better butter will but make my batter 

better" So she bought some better 

butter, better than the bitter butter, and it 

made her batter better so 'twas better 

Betty Botter bought a bit of better butter! 

 

Peter Piper picked a peck of pickled 

peppers. A peck of pickled peppers Peter 

Piper picked. If Peter Piper picked a peck 

of pickled peppers, how many pickled 

peppers did Peter Piper pick? 

 

 

 

 

If two witches were watching two 

watches, which witch would watch 

which watch? 

 

Six slippery snails, slid slowly 

seaward. 

 

 

 

 

I thought a thought. But the thought I 

thought wasn't the thought I thought I 

thought. If the thought I thought I 

thought had been the thought I 

thought, I wouldn't have thought so 

much. 

 

 

How can a clam cram in a clean cream 

can? 

 

 

 

Gobbling gargoyles gobbled 

gobbling goblins. 

 

Four furious friends fought for the phone. 
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Activity No. 12 The Sketch 

 

Objective: To understand how to say short, effective comedy captions. 

Materials: Pencil, pen, spider diagram. 

Organization: Groups. 

Suggested time: 40  

Process:  

1. Ask the question. What we would expect to see on a TV game show of any 

kind? Think about things that would be the same in every one. For example, 

presenter, rounds, contestants, prizes, music, etc. Ask a student to note 

responses on the classroom board. 

2. Place four pieces of flipchart paper around the room labelled “Current affairs”, 

“Talent show ”, “Science fiction” and “Sport ”. 

3. Divide the class into four groups, each with a different coloured pen, and ask 

them to rotate around the room, noting down on the spider diagram things they 

would expect to see when watching those types of programmes. Groups should 

have one minute at each station and change scribe each time. 

4. Quickly summarise the conventions the groups have noted down and stick 

these to the wall as a reference, using sticky tack. 

5. Choose one of the four genres that were explored on the flipchart paper in the 

last activity. Write a spoof script for the TV show given or a different show of 

your own choice. Try to use misdirection, put downs and inversion in your script 

to help generate plenty of comedy lines. 

6. Keep your script to a maximum of two characters for now, so that you will be 

able to perform it with the person sat next to you, finishing with a big punchline 

at the end of the scene. 

7. Rehearse your scene with the person sat next to you, thinking about the 

characters you are playing and how you might make them entertaining for your 

audience. Do you need to change your voice? Are there any gestures or 

movements that will make the sketch funnier? What facial expressions will you 

use? 

8. In pairs, share your sketches with the class. Audience members can try to spot 

where misdirection, inversion and put downs have been used.  
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9. After each performance, members of the audience can report back on parts 

they found funny and suggest ways that the sketch can be developed further. 

Are there any new jokes you could add in? What about extra characters? 
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Activity No. 13 Comics 

 

Objective: To improve oral expression through the comics. 

Materials: Pencil, comics. 

Organization: Group. 

Suggested time: 20-30 

Process:  

1. Distribute the sheets of paper with a comic. 

2. Encourage students to use their imagination and fill the speaking bubbles freely.  

3. There are no conditions except that they have to write at least 2 sentences, but 

the idea of the exercise is to give them the freedom to find their own words (or ask for 

them) and at the same time have fun inventing something crazy to fill the bubbles with.  

4. There is no right and wrong in terms of content.  

5. Students have to develop a comic that they might want to perform. 
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Complete the dialogues with at least 2 sentences. 
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UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, SCIENCES AND LETTERS OF EDUCATION 

OBSERVATION SHEET 

AUTHOR: ERICSSON GORDILLO 

This instrument allows to analyze the behavior of students in the classroom in the 

oral production process and the strategies used by the teacher in English classes. 

Date:  

Aspects to be 
observed: 

Behavior of students in the classroom. 

Strategies applied by the teacher. 

Participation of students in speech activities. 

Check the boxes according to the observation YES NO 

The teacher applies strategies that promote the oral practice of 

English in the classroom. 

  

The teacher performs individual and group activities that allow 

students to interact with each other. 

  

Students respond in English to the questions the teacher asks.   

Students are easily distracted in the English class.   

The teacher applies resources and humor techniques in the class.   

The students are curious to learn English.   
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FACULTY OF LETTER AND SCIENCES OF EDUCATION 
GENERAL CORDINATION OF RESEARCH AND ACADEMIC PROJECT 

SURVEY TO THE STUDENTS 
OBJECTIVE: To determine the influence of humor in the development of speaking 

skill in the students of first baccalaureate of the Jose Joaquín Pino Icaza High School. 
Liker Scale 

Totally disagree Disagree Indifferent Agree  Totally agree  

1 2 3 4 5 

INSTRUCTION: Mark an “X” in the box according to your opinion 

N°  STATEMENTS 1 2 3 4 5 

1 English classes are interesting and interactive.      

2 I am satisfied with the teaching effectiveness of 
my teacher. 

     

3 I am easily distracted in the classroom when a 
subject does not seem interesting to me.  

     

4 I feel nervous and anxious in an oral activity.      

5 Humor is important to learn a foreign language.      

6 I consider that a good teacher should have a 
good sense of humor. 

     

7 The English teacher applies humor during 
classes. 

     

8 The humor in the classroom increases the 
interest in learning a new language. 

     

9 Humor makes me feel calm and less anxious 
when I learn in the classroom. 

     

10 Designing a guide with humor activities is 
important to develop the speaking skill. 
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FACULTY OF LETTER AND SCIENCES OF EDUCATION 
GENERAL CORDINATION OF RESEARCH AND ACADEMIC PROJECT 

 

Interview with the teacher 

1. Do you consider that speaking is a skill that needs to be developed in the 

classroom? 

2. What skill is the least developed by students when they try to communicate in 

English class? 

3. Do you carry out activities that promote the development of speaking in the 

English class? 

4. What kind of strategies do you use to develop speaking in students? 

5. Would you apply new strategies that allow students to develop the ability to 

speak in English class? 

6. Do you consider that this project will help the educational community of the Jose 

Joaquin Pino Icaza school? 

7. Do you have knowledge of humor techniques applied in the teaching of a foreign 

language? 

8. Do you think that humor can be a pedagogic tool that allows students to develop 

their speech? 




