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   Abstract 
 

 

This research considers the incidence of motivational techniques to improve 

reading skills in eighty EFL students from Eighth Basic Education of “Francisco 

Huerta Rendón” high school, school year 2017 – 2018 who presented 

deficiencies in their reading skills, preventing them from reaching a higher level 

of understanding of what they are reading.  The theoretical framework collected 

information on both the motivational techniques and reading skills, based on the 

principles of the communicative approach, researching relevant theoretical data 

on various scientific fields such as Philosophy, Psychology, Pedagogy, etc. that 

supported how the motivational techniques influence reading skills. Empirical 

data was compiled through the triangulation method of instruments which 

involved the participation of the eighty students, English teacher and 

coordinator; in addition to further bibliographical research was necessary in 

order to broaden the knowledge of this research.  This is a Descriptive, 

Explanatory and Propositional investigation whose objective was to find out how 

the proper use of the motivational techniques influence reading skills.   Some 

techniques used were interviews towards the English coordinator and language 

teacher, surveys to the students complemented with an observation session 

directed to discover the level of reading skills the students had by means of the 

use of motivational techniques during a reading activity class. This study is 

important due to it being feasible in that there were no high-level expenses 

made, it is relevant because it sought a solution to the problem the students 

have; the use of motivational techniques is a necessary part of all levels of 

reading skills and it is original due to the low amount of research made about the 

topic, at this educational level. Lastly, the beneficiaries of the project are mainly 

the students. 

Key words: motivational techniques – reading skills – motivation – scaffolding 
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   Resumen 
 

 

Esta investigación considera la influencia de la técnica de inferencia para 

mejorar la comprensión lectora en ochenta estudiantes de Octavo Año de 

Educación Básica del Colegio “Dr. Francisco Huerta Rendón”, año lectivo     

2016 – 2017, los cuales presentaron deficiencias en la comprensión lectora, 

previniéndoles alcanzar un nivel más alto de entendimiento de lo que leen.  En 

el marco teórico se recogió información de las dos variables: las técnicas 

motivacionales y la comprensión lectora, basándose en los principios del 

enfoque comunicativo, así como información relevante en varias áreas  de  

estudio científico  como  lo  son: Filosofía, Psicología, Pedagogía, etc. Se  

recopiló información mediante el método de triangulación de instrumentos, por 

el  cual se  pidió la participación de los estudiantes, la profesora y la 

coordinadora de inglés del colegio mencionado anteriormente, a la vez que se 

realizó una investigación bibliográfica exhaustiva en la que se buscó esparcir 

el conocimiento a un nivel más profundo. Este estudio es Descriptivo y 

Explicativo. Se recogió datos durante el 2017 con una población y muestra de 

ochenta estudiantes del colegio “Francisco Huerta Rendón”. Las técnicas 

aplicadas fueron entrevistas al profesor de Inglés, encuestas a los estudiantes 

complementado con una observación cotejada con una lista para descubrir el 

nivel de motivación en la habilidad lectora que los estudiantes tenían durante 

una clase donde desarrollaron una actividad de lectura. Este estudio es de 

naturaleza relevante porque aunque con mínimos gastos, permite resaltar la 

solución a este problema, destacando las técnicas motivacionales, de vital 

importancia en todos los niveles de comprensión lectora.  Cabe destacar que 

también es original por la mínima cantidad de estudios científicos  que  se  han  

hecho.   Los beneficiarios de este proyecto son principalmente los estudiantes. 

Palabras claves: técnicas motivacionales– habilidad lectora – motivación –

andamiaje 
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INTRODUCTION 

 

The current project has been developed with the purpose of enhancing 

the reading skills in English language. Nowadays, the Ministry of Education in 

Ecuador has set up a curricula in order to help students to grow into critical and 

creative thinkers. Therefore, this thesis proposal has as objective to encourage 

a desire for reading by the use of motivational activities which will help students 

not only to improve their academic performance but to develop a critical 

thinking as stablished on the current Curricula for English as a Foreign 

Language applied in our country. 

 

The first chapter establishes the problem, as well as the objectives 

and the justification that made this thesis original, feasible and relevant. 

 

The second chapter where the theoretical background is described 

under several foundations based on the following fields of study: Philosophy, 

Epistemology, Psychology, Sociology and Pedagogy. 

 

The third chapter states the methodologies, techniques and 

instruments used to gather data. It also shows the analysis-synthesis of the 

results obtained. 

 

The fourth chapter describes the theoretical bases, the proposal as 

well as the general and specific objectives that will be accomplished with the 

implementation and completion of the handbook.
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CHAPTER I 

THE PROBLEM 

 

1.1 CONTEXT OF THE INVESTIGATION 

 

As for the history fact, this institution was founded on May, 1971 

being an extension of the University of Guayaquil and there were 

approximately one thousand nine hundred ninety students. The Principal 

was Ms. Francia Villacís de Molina and Under-dean Ms. Azucena Rivera de 

Espinel. 

 

After such a long time the institution faced economical and 

academic issues, it was easy to evidence that the institution was in need of 

new academic and administrative changes. On October, 2014; MSc. José 

Albán was appointed Principal at “Dr. Francisco Huerta Rendón” Public 

High School in order to promote excellence within the institution. 

 

Later, assuming as a Principal, during the new period 2016-2017, 

MSc. Jaqueline Calero de Mora took position at “Dr. Francisco Huerta 

Rendón” Public High School. She organized and led the institution with 

innovative ideas for the teaching – learning process to continue with the 

future of the students. Days and ages, this institution has three laboratories, 

one for computer, science but only one for the English area. 

 

1.2 CONFLICT SITUATION 

 

The research problem was detected through the observation of 

conventional activities during a reading task in which it is prominent that the 

techniques applied by the teacher were not sufficient in order to motivate 

pupils throughout a reading activity. As well as inadequate selection of 

reading activities to work during the class. On the other hand, it is noticeable 
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the low interest in students to read and as a result they are not motivated or 

interested at reading.  

 

Consequently, there are weaknesses in reading skills as a result of 

students’ failure to identify main or specific information throughout an 

activity and to carry out procedures to achieve the reading comprehension, 

due to the lack of motivation and inadequate use of strategies by the 

teacher.  

 

For this reason, it is imminent to find other motivation strategies 

towards reading to encourage a better reading comprehension. Therefore, 

the proposal for the present research problem; design of a handbook with 

didactic activities based on motivational techniques to develop reading skills 

will acknowledge to implement the use of strategies and techniques to 

upgrade students reading skills. 

 

1.3 SCIENTIFIC FACT 

 

Insufficiency in the reading skills in the students of Eighth year of 

basic education at “Francisco Huerta Rendón”, High School Zone 8, District 

6, Circuit 09D03C04_b, Province of Guayas, Guayaquil city, Parish Tarqui, 

School year 2016-2017.  

 

1.4 CAUSES OF THE CONFLICT SITUATION 

 

 Inappropriate use of reading methods. 

 Deficiency in the resources to develop reading comprehension 

activities. 

 Low interest in students towards reading through the 

development of an activity.  
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1.5 FORMULATION OF THE PROBLEM 

 

How do motivational techniques influence in the reading skills of the 

students of Eighth Year of Basic Education at “Francisco Huerta Rendón”, 

High School Zone 8, District 6, Circuit 09D03C04,Province of Guayas, 

Guayaquil city, Parish Tarqui, School year 2017-2018? 

 

1.6 GENERAL OBJECTIVE  

 

To determine the influence of the motivational techniques in reading 

skills through a bibliographical field analysis and statistical study to design 

a handbook with didactic activities. 

 

1.7 SPECIFIC OBJECTIVES 

 

 To identify the motivational techniques through a bibliographic 

field study and statistical analysis. 

 To value the reading skills through an interview and a survey to 

the students. 

 

 To design a handbook with didactic activities to develop the 

motivational techniques for reading skills through the information 

gathered from the bibliographical field analysis and statistical 

study. 

 

1.8 RESEARCH QUESTIONS 

1. How would the practice of reading techniques motivate students to 

enjoy reading time? 

2. Will aged-level reading techniques help this group of students increase 

their motivation? 

3. What is the actual situation of the students? 

4. What type of didactic activities will enhance the reading skills? 
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5. How does the design of a handbook with step by step activities 

motivate their reading? 

6. Which are the theoretical foundations that support the relation between 

motivational techniques and reading skills? 

 

1.9 JUSTIFICATION 

 

In a society in constant change and with outstanding technological 

advances, the interest of the majority of the population do not show an 

inclination towards reading which also occurs in adolescents. As schools 

have set a compulsory reading program in the educational institutions, 

pupils can reject books or reading activities in class. 

 

Thus, the current project is relevant due to the importance of 

reading; a necessary tool in educating a community. Therefore, it must be 

promoted in citizens from their childhood and through their entire lives. 

Similarly, to reach the level A1.1 for Eighth Basic Education students which 

states the CEFR and the Ecuadorian Ministry of Education. 

 

It is also important to know the thoughts and criteria of adolescents 

about the pleasure at reading, as well as to find out strategies, techniques 

and other fun activities that can be used when performing this process to 

enhance reading skills. For instance, motivational techniques that 

strengthen the pleasure for reading by using fun activities and a variety of 

motivational techniques. 

 

This theme is linked to Plan Nacional del Buen Vivir Objective Four, 

Policy four section I states “Asegurar en los programas educativos la 

inclusión de contenidos y actividades didácticas e informativas que motiven 

el interés por las ciencias, las tecnologías y la investigación, para la 

construcción de una sociedad socialista del conocimiento.”. This objective 

freely translated indicates that  it is important to ensure in the educative 
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programes didactic and informative activities and content that motivate the 

interest on sciences, technologies and research, to set up a society of 

knowledge. 

 

Undoubtedly, students should be aware of the importance of the 

reading process carried out in their cognitive development due to the 

advantages they will have in their daily lives; for instance solving problems, 

taking decisions or inferring at any subject. For these reasons, reading 

motivation techniques according the age – level will help pupils to become 

critical thinkers and  more creative. 
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CHAPTER II 

THEORICAL FRAMEWORK 

 

2.1 BACKGROUND THESIS 

 

After a wide bibliographical revision of dissertations at the library of 

School of Languages at the Universidad de Guayaquil the researcher 

enriched her view about several reading practices proposed earlier. The 

author verified that there are similar investigations, Rodriguez (2013) states 

in her thesis “How to improve the reading comprehension skills” with the 

design of a handbook with reading techniques, whose main objective was 

to improve the reading comprehension of this group of students in a Public 

Elementary School at the North of Guayaquil were assessed with a survey 

and it was demonstrated the low level of proficiency in the English language 

specifically in reading skills, but through the implementation of the 

handbook,  the students could improve their level. 

 

 The outcome of the thesis is to design a manual with appropriate 

techniques as proposal for developing the reading ability. The one proposed 

by the author of this project is based on the motivational techniques to 

develop reading skills and the one proposed by the thesis mentioned above 

was to improve the reading comprehension skills through reading 

techniques. That is one difference between both projects.  

 

In addition, the author of this project has found another similar 

research where theme is “Innovation of reading comprehension techniques 

to facilitate the learning of English, with the design and application of a 

booklet to develop reading comprehension” developed by Rodríguez and 

Moran (2013). The aim of the research mentioned is to design a booklet to 

develop reading activities in a successful way. This booklet sets out   

innovative reading techniques to arouse students' interest in developing
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reading skills. In conclusion, the difference is about the techniques that are 

going to be applied; while in the current research these are motivational 

techniques and in the one mentioned above is about comprehension 

techniques. All information obtained is a good starting point looking for new 

alternatives to encourage students to read during their cognitive 

development.    

 

2.2 PHILOSOPHICAL FOUNDATION 

 

 Nowadays didactic materials are an important element in the 

teaching practices, they play an essential role in building effective teaching 

and learning environments, and their main aim is to support student learning 

and to increase their success. According to Lopera (2015) some teachers 

realize that their reading practices, following a textbook is generally  

effective to achieve the proposed objective, but professionals sometimes 

allege that the textbook does not achieve both teachers’ and students’ aims. 

 

 For that argument, it is prominent to note that this project has as a 

proposal to elaborate a handbook with entertaining activities in order to help 

learners achieve greater relevance and engagement than textbook 

activities, taking into consideration in Oxford’s study as quoted in Lopera 

(2015) “when designers take into account interests, learning styles, and 

needs of students, it is likely to enhance their motivation and commitment 

to learning”. For this reason, the reading tasks of this educational proposal 

are based on motivational techniques to develop and activate the reading 

skills in each student. 

 

As Núñez and Téllez (2009) indicate the effectiveness of materials 

used for language teaching depends largely on how meaningful, relevant 

and motivating they are to the learners. These three conditions are met 

when there is a match between the materials and tasks proposed in them, 

with the learners’ needs, interests, attitudes and expectation. 
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2.3 EPISTEMOLOGICAL FOUNDATION 

 

 This project will be accomplished from the epistemological 

approach; due to the misuse of techniques applied at reading task in the 

classroom that have different causes, which bring with them outcomes that 

affect the students. The authors of this project propose motivational 

techniques and reading material, in order to promote the attention and 

interest of the pupils.  

 

 Education epistemology is a branch of philosophy and can be 

branded as the study of the criteria  that attempt to clarify, to elucidate 

human knowledge, to provide new meanings, to found facts, concepts and 

realities concerning to education sciences, Avram (2015) argues that 

“another important aspect studied in education epistemology is the 

explanation and understanding of some types and methods of cognition on 

the specific reality of education and also issues related to own knowledge 

sources”. Which means that it is also important the different methodologies 

involves during the teaching – learning process to outcome the multiple 

intelligences presented in a classroom. 

 

2.3.1 READING 

 

 Laurence (as cited in Ruiz and Arias, 2015) indicates that “The 

mayor quantity of information that a person receives is through reading, 

which is useful to improve the vocabulary and the rhetoric forms used in 

people’s profession" (p. 205). In addition, the reading enhances culture, 

shapes the personality, and serves as a source of recreation and 

development of intelligence. In the same spirit, Alderson (2000) states that 

reading is a series of interactive processes between the reader and a written 

text. 
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Cipielewski and Stanovich (1992) highlight that a person who reads 

actively and habitually enhances their comprehension of a text. For that 

reason, this project purpose is to motivate students through reading 

processes. Orlandi and Capellini (2016) state that a student who reads 

frequently is able to process, dialogue and interpret the text in a silent way. 

This process conducts to reflection. Consequently, pupils access to the 

knowledge of others by reading multiple texts. As a result, they increase and 

improve their previous knowledge.  

 

 Furthermore, considering the definition of Solé (2002) considering 

that reading creates an interaction among the readers and text proposed 

because allow them to focus on stating the main purpose for which they are 

reading and this will let them to understand the text (p. 57). Therefore, 

Bugleski (1974) states the reading skill as the best achievement that the 

human being has reached, due to the fact this complex process allows 

students to understand how the mind works, extract information from 

scientific, literary, social or pedagogical texts, but all this can achieve as 

long as the text is well-structured in order to be better comprehended (Adam 

and Starr, 2000). 

 

 Additionally, to develop reading skill does not only mean to 

understand a written message or the ideas of the author, but also to decode 

the content about what the author means in all that information. Grellet 

(1995) because it does not care if the students are able to read just by 

pronouncing correctly the words or giving the appropriate emphasis, it 

means to interpret by their own understanding the text having a clear idea 

about the topic dealt (p. 94). 

 

2.3.2 STAGES OF THE READING      

  

 In order to guide students to use useful strategies when they read 

in a foreign language, the teacher can lead them by designing tasks or 
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activities intended to facilitate learning. Additionally, one of the most 

recommended methods is to design tasks that requires the usual - pre-

reading, while-reading and post-reading –activities. 

 

2.3.2.1 PRE- READING  

 

 Lebauer (as in Ruiz and Arias, 2015) points out “Pre-reading 

activities can lighten students’ cognitive burden while reading because prior 

discussions will have been incorporated.”  Pre – reading activities strategy 

helps students have a broad idea of the method of pre-reading activities, 

teachers give students meaningful pieces of information that they can 

encounter in the reading.  

 

 But the pre-reading stage not only give students previous 

information about the text they are going to read, but also make them think 

about what they know about the topic and predict what it is also a 

brainstorming activity. Brassell and Rasinski (2008) indicate that this 

strategy helps teachers focusing on the organization of the text in order to 

teach the new vocabulary and any other definition of words, enhancing 

students with the purpose for reading (p.92).  In some cases, there are 

students who associate their previous experience with the text they are 

reading in order to conclude it with a clear idea about it. 

 

2.3.2.2 WHILE- READING  

 

 During – the while reading stage, students have the opportunity to 

acquire the specific content, to  confirm predictions, gather and organize 

information with activities such as arguing, summarizing, questioning  and 

begin making generalizations about new understandings gained from the 

text. 

 

 All these activities will help students to better understand the 

content of the text, as confirmed by Eskey (2005) who argues that people 
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learn to read and to read better, by reading (p. 124). The students learn to 

read by doing it constantly; otherwise they could not achieve an appropriate 

level of proficiency in this skill. But it is necessary to implement new 

techniques or strategies during reading that ease the students’ task while 

this process is working. Many times students tend to make a lot of mistakes 

and they feel uncomfortable, therefore, they avoid participating or doing it 

again. 

 

 According to Ruiz and Arias (2015) the use of the following 

strategies while reading that prove positive such as making selections of 

key words, integrating prior knowledge, re-reading, making use of context 

or guessing, breaking words into their component parts, reading in chunks, 

paraphrasing and monitoring to help learn which facilitate the developing of 

reading. 

 

2.3.2.3 POST-READING 

 

 Post-reading exercises are intended to verify and expand the 

knowledge acquired in the reading. Based on what Barnett has cited in  

Arias (2014) "Post-reading exercises first check students' comprehension 

and then lead students to a deeper analysis of the text." Basically, the author 

argues that post-reading tasks review the pupils' understanding in which 

students are capable to interact, reflect, argue and give their points of view 

about the reading . 

 

 Mukhroji (2011) indicates “Post-reading activities are instructional 

activities that the students and teacher do after reading. These activities 

functions check students’ comprehension about the text being read”. As was 

mentioned, these activities will assess the understanding of the students 

before the text, it will allow them to create a specific idea and explain in their 

own words by reasoning what has been read before. It is important to 
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encourage students be able to summary the texts and explain the main idea 

in order to check what new knowledge they have acquired. 

 

2.3.3 TYPES OF READING 

 

 Teachers must be very objective when choosing readers for 

students because the books can have higher level that will promote students 

into inference and critical thinking while developing the reading 

comprehension tasks according organization about time and prior 

knowledge relation, as Day and Bamford (2002) propose that reading 

demands time and a high motivation, both intrinsic and extrinsic by the 

students. The teacher becomes in the protagonist of the reading, choosing 

meaningful texts from different points of view, deciding about the 

organization space-time in which the reading process is framed.  

 

2.3.3.1 EXTENSIVE READING 

 

It helps students read longer texts, reading as much as possible. 

This is a fluency activity, mainly involving global understanding. Students 

are allowed to choose the books they read depending on their interest, and 

there is not always a follow-up discussion on work in class. In this way the 

students are encouraged reading for pleasure and should become better 

reader. In addition, Hafiz and Tudor (1989) state that "the pedagogical value 

attributed to extensive reading is based on the assumption that exposing 

learners to large quantities of meaningful and interesting L2 material will, in 

the long run, produce a beneficial effect on the learners’ command of the 

L2" (p.5). 

 

“Extensive  reading  is  considered  an  effective  way  to  enhance  

language  proficiency”. (Maley, 2005, p. 2) because it emphasizes the 

meaning of the text and this differentiates from any other kind of reading. 

The proposal of the extensive reading is mainly attitudinal and it focuses on 
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promoting the reading habit in students, therefore, in order to know what 

reader is (extensive or intensive) adequate, it is necessary to consider the 

reader’s objectives, attitudes and purpose of reading and the type of text. 

 

However, “it has been argued that through extensive reading, 

learners do not acquire sufficient proficiency” Paran (2003), because the 

students need more comprehension of the reading, but not a superficial 

understanding about the reading. The extensive reading make students to 

be exposed to different contexts which increase their vocabulary, moreover, 

these contexts help students to concentrate and feel self-confident due to 

the attention teacher gives them to read. 

 

Besides, the abilities acquired and learned through the extensive 

reading can be transferred to other skills such as the writing or even the 

speaking. Through the acquisition of a new vocabulary they associate the 

knowledge they have and create their own knowledge which they are able 

to apply in writing and speaking while they are giving their own opinions. 

 

2.3.3.2. INTENSIVE READING  

 

Grellet (1981) states that "Intensive reading shorter texts, to extract 

specific information. This works more on accuracy involving reading for 

detail" (p.4).  Teachers must empower students to use the necessary 

reading strategies to make reading a purposeful and enjoyable activity. 

During reading times, teachers must be very experienced in enriching the 

students’ reading time with a variety of strategies to make comprehension 

easy. 

 

2.3.4. READING STRATEGIES 

 

An effective reading instructor must know how to use reading 

strategies such as: skimming, scanning, making predictions in order to 
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engage students into the teaching –learning process in an effective manner. 

Likewise, Cantrell and Carter (2009) argue that reading strategies are 

relevant tools that help educators to guide effectively to help less proficient 

readers in their reading comprehension.   

 

Strategy research suggests that less competent learners are able 

to improve their skills through training in strategies evidenced by 

more successful learners. The same is true of reading strategies: 

Less competent readers are able to improve through training in 

strategies evidenced by more successful readers. (Carrell, Pharis 

and Liberto,1989, p.648) 

 

 Grellet (1981) argues that there are two main reasons why pupils 

read: First, the enjoyment of reading, as it has many benefits for a student’s 

academic success. For instance, students who adore reading for pleasure 

improve their literacy, social skills, have higher levels of motivation towards 

school, they have consistently higher scores in their subjects have positive 

communication and relationships with family and friends. Secondly, reading 

for information can be more complex because students read to find 

information which they question before, during and after to check they have 

found what they required. 

 

Next, the reading strategies used in this research have been 

selected because they provide students basic tools in order to develop 

reading tasks and also to improve their ability to comprehend and process 

a text. They are defined as follows: 

 

2.3.4.1 SKIMMING 

  

Researches indicate that promotes reading rapidly by moving the 

eyes over a text with the purpose of getting only the main ideas, the gist and 

an overall impression of the content of a reading rather than concentrating 
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on absorbing all the details. For instance, a reader applies the skimming 

technique when he reads a newspaper or a movie cover just to get a quick 

overview of the content. (Grellet, 1981) Teachers must practice this basic 

reading technique every day to help learners to synthethize information and 

get to know what they are going to read is about. 

 

They also indicate that once you have now skimmed the book 

systematically; you have given the first type of reading inspectional. (Adler 

and Doren, How to Read a Book The Classic Guide to Intelligent Reading, 

1972) It means to take the main idea about the text just by taking a look and 

creating a mental map about the text, focusing on specific details. 

 

2.3.4.2 SCANNING  

 

A reading technique to use when you want to find a particular piece 

of information ignoring unrelated information. “Scanning is a reading 

strategy in which the reader searches for a word, a number, a name, a 

place, a date, or a key idea. Usually, the reader knows in advance what he 

or she is looking for. Scanning is a rapid process in which the objective is to 

find what the reader needs” (Mikulecky and Jeffries as in Lopera, 2015 

p.136). This is another technique that is easy to practice in every class and 

even as a cross – curricular activity. 

 

Anne Aundel Community College Report (2015) indicates that 

scanning is very useful for finding a specific name, date, statistic, or fact 

without reading the entire article” (p. 2). This strategy will provide students 

with the capacity to find specific information from a text based in a set of 

questions asked by the teacher, so that, it is not going to be necessary to 

read the entire text. 
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2.3.4.3. MAKING PREDICTIONS 

 

This technique helps the students to make assumptions or predict 

regarding what the text is about based on the title, images, pictures, or 

charts and then to confirm expectations, in order to facilitate the 

understanding (Nuttall, 1982). This strategy will allow students have an 

overview about the text they are going to read just by deducing on specific 

parts of the text. 

 

2.4 PSYCHOLOGICAL FOUNDATION 

 

2.4.1 MOTIVATION 

 

Motivation is generally defined as that which explains the direction 

and magnitude of behavior, it explains what goals people choose to pursue 

and how actively or intensely they pursue them (Keller, 2010).  Also, through 

the years, motivation has been described as having three psychological 

functions; energizing or activating behavior, what get students engaged in 

our turn off toward learning; why one course of action is chosen over 

another; and regulating persistence of behavior, why students persists 

toward goals (Alderman, 2008). 

 

Broussard and Garrison (2004) roughly define motivation as “the 

quality that allows you to do or not to do something”. It is a desire or 

necessity that activates and drives the behavior, some stimulus applied 

could create enough energy to achieve an objective. Besides, nowadays in 

the education, it is considered that students need to feel motivated to 

acquire appropriate knowledge about different topics. As mentioned before, 

this provides people with the correct self-confidence to reach something 

they want, consequently, the motivation needs to be applied in both ways 

extrinsically and intrinsically. 
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 Maslow (1943) states the theory of human motivation as a 

“hierarchy of needs and factors that motivate people. This hierarchy 

identifies five categories of needs and consider a hierarchical order from the 

survival level importance to the motivation capacity.” This motivation leads 

to determined behaviors are based on needs. There are five categories 

according to the Maslow’s theory and they are represented below. 

 

 

 

 

 

 

 

 

 

 

 

 

                           Figure 1 Maslow’s Hierarchy of Needs Pyramid                         

                           Source: www.simplypsychology.org/maslow.html 

                            Author: McLeod, S. A. (2016). 

                

At the bottom of the pyramid the only inherent necessity of the 

human being, the physiological needs are also called basic. They are 

contained the personal fulfillment as breath, food, beverage and so on. The 

second level of the pyramid is set by the safety needs, once the basic needs 

are covered the human being worries about his money, health, protection, 

etc. The third level represents the belongingness which represents the 

friendship, the family, the acceptance, etc. The next level is about the 

esteem in the pursuit of improving the self-reliance, it means the recognition 

by the family members because of achieving success. And the last level the 

auto realization where the human being has the ability of solving different 

problems and the creativity to find out new paths to the same target. 
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2.4.2 INTRINSIC MOTIVATION 

 

Vansteenkiste and Deci (2003) define intrinsic motivation as the will 

to be effective itself as in the work  content, freedom  of  activities, 

improvement opportunities. The intrinsic motivation bases on a set of 

psychological necessities (self-determination, effectivity, curiosity) that are 

responsible for the initiation and persistence of the behavior before the 

absence of extrinsic motivation. The behaviors intrinsically motivated, such 

as the games motivate students to look for innovations and face challenges, 

which satisfy their psychological needs. 

 

Consequently, the intrinsic motivation promotes in students to 

overcome the challenges they have and to become able to adapt to the 

problems and the curiosities of the environment. There are two different 

ways of enjoying an activity; extrinsically and intrinsically. The people 

extrinsically motivated behave to get extrinsic motivators such as money or 

social recognition, meanwhile people intrinsically motivated carry out 

activities just by the pleasure of doing them.  

 

2.4.3 EXTRINSIC MOTIVATION 

 

Vansteenkiste and Deci (2003) state extrinsic motivation as the 

individual aspirations to get external pay or a will to avoid a punishment. 

The study of the extrinsic motivation based on three main concepts; reward, 

punishment or incentive. A reward is an attractive object that gives to the 

student at the end of his behavior during classes and that increases the 

probability that the behavior is repeated. A punishment is not attractive 

because it decreases the probability that the behavior is repeated and the 

incentive draws or rejects the students to not behave in a wrong way. 

 

The main difference between the rewards and punishments are: 

 The moment when they are given 
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 The function that the object has within the behavior. 

The rewards and punishments are given after the behavior and can 

increase the possibilities that the students get feel motivated and keep on 

being in the same way, meanwhile the punishments can help to change 

some behaviors depending the way how they are applied during the 

teaching – learning process. 

 

The extrinsic motivation plays an essential role in the current 

education due to the fact the students can get a meaningful learning when 

they feel motivated through the use of new techniques or tools that draw 

their attention to the topic that is dealt, although, some teachers tend to keep 

on the traditional teaching which is repetition, memorization, this is not a 

good external motivation for the student because they consider it boring 

during the teaching – learning process. 

 

2.5 PEDAGOGYCAL FOUNDATION 

 

Vigotsky (as in Daniels, 2016) considers the capacity to teach and 

to benefit from instruction as a fundamental attribute of human beings. 

Similarly, his primary contribution was in developing a general approach that 

brought education, as a fundamental human activity. The pedagogy is both 

the science and the art of education which contains the important elements 

involved in it; the students, the teacher, the classroom or other context and 

the view of learning. 

 

2.5.1 SECOND LANGUAGE ACQUISITION HYPOTHESES 

 

Krashen (1982) states that adults have two distinct and independent 

ways of developing competence in a second language. Language 

acquisition is a subconscious process; as learners acquirers language are 

not usually aware they are acquiring a language, but they are only aware of 

they are using the language for communication. On the basis of this 
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arguments, it is known that even if the language rules are not acquired; 

students feel they made a mistake. 

 

1. THE ACQUISITION-LEARNING DISTINCTION 

 

Considering the Krashen’s hypothesis, there are two independent 

systems in the process of the acquisition of a second language: 

a) Acquisition is an automatic process develops at a 

subconscious level because of the communication need, there 

is no a conscious effort by the individual nor an emphasis on 

the formal aspect of the language. For an effective acquisition 

leraners need to create an interaction between the individual 

and the language in learning. 

b) While Learning is a conscious process because of the formal 

knowledge of the acquired language. Through learning, the 

individual has the capacity of explaining the grammatical rules 

in the language in learning. The result of this message just 

focuses on the way the message is sent considering the 

grammar and the lack of fluidity is not an important matter for 

them. 

 

This process is carried out through the natural learning of students, 

the most important fact is the meaning not the manner they learn. It could 

be compare with the acquisition learning process of a maternal language 

referring to the subconscious manner it is acquired. Consequently, this 

process is more evident at the beginning of a reading task where students 

discovered pictures, titles, events, etc. 

 

2. THE NATURAL ORDER HYPOTHESIS 

 

Krashen continues indicating that acquirers of a given language 

tend to acquire certain grammatical structures early, and others later. The 
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agreement among individual acquirers is not always one hundred percent, 

but there are clear, statistically significant, similarities. This issue suggests 

that many students can gain the knowledge naturally; in other words they 

can obtain previous knowlwdge more easily than their peers.  

 

The natural order hypothesis is directly related to the acquisition 

but not with the learning. Krashen (as in Dulay and Burt, 1974) suppose that 

there is a pre-visible order in the acquisitions of grammatical structures of a 

second language, in the same way, it exists an order in the acquisition of 

rules of a native language, it means, some rules are internalized before 

others. Besides, this hypothesis deals with the axis of the Krashen’s theory 

where the acquisition just occurs if the individual is exposed to the language 

he is learning, it explains how the student acquires a second language, 

considering this hypothesis the student improves and progresses 

throughout the natural order. 

 

3. THE MONITOR HYPOTHESIS 

 

Krashen (1985) develops this theory to explain about the acquisition 

of a second language. It focuses on the diverse ways how people develop 

their competences of a second language. The first aspect by acquisition 

which is to assimilate what is learnt and the second aspect the learning 

which deals with the knowledge about the language people have and 

indicates that acquisition and monitoring are depending one on another to 

develop language learning. 

 

How they are used in second language performance. The Monitor 

hypothesis posits that acquisition and learning are used in very 

specific ways. Normally, acquisition "initiates" our utterances in a 

second language and is responsible for our fluency (Krashen, 1982, 

p.31). 
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Moreover, it stands for several gramatical structures which tend to 

be acquired in an early age than others, so that, the monitor hypothesis is 

responsible for the fluidity and the changes in the structures of the 

statements that students experiement, it says the monitor hypothesis acts 

when the students plan, edit and correct functions, e.g. the correction 

process in which the learners make mistakes when reading and 

mispronounce a word but they notice the mistake and pronounce it correctly 

immediately. 

 

4. THE INPUT HYPOTHESIS 

 

The input hypothesis oposes to our usual pedagogical approach in 

second and foreign language teaching. As Hatch (1978) has pointed out, 

our assumption has been that we first learn structures, then practice using 

them in communication, and this is how fluency develops. The input 

hypothesis says the opposite. It says we acquire by "going for meaning" 

first, and as a result, we acquire structure. 

 

 “Language acquisition does not require extensive use of 

conscious grammatical rules, and does not require tedious drill"  as Krashen 

in his input theory explains, the input refers to the language which is learnt 

in a communicative context by speaking, reading, listening, writing without 

applying grammatical structures, just by understanding the meaning of the 

message received. 

 

 The input theory is essential in the learning of English as second 

language due to the fact that in the acquisition process related to the input 

theory involves the creation of a linguistics system, abstract and 

unconscious. This linguistics system will help students to be exposed to the 

development of mental processes, the input needs to be understood. As 

Krashen (1985) emphasizes, it is not necessary that the learner 

comprehends each word or gives a meaning to each linguistic component, 



24 
 

however, the learner must be able to take the most important of the 

message which is the real meaning of the content. 

 

5. THE AFFECTIVE FILTER   

 

The affective Filter hypothesis establishes the relevance of how 

affective factors are related to the second language acquisition process. 

According to Gadner (2001) defines motivation is a central element in 

conjunction with language aptitude to determine success in acquiring 

second language in the classroom. 

 

 Similarly Krashen, (1982) in the current research it has been 

confirmed that a variety of affective variables are related to success in 

second language acquisition such as motivation and a self-confidence. 

 

Therefore, this hypothesis proposes the existence of an emotional 

mental block that does not allow learners to apply the input that the teacher 

promote, it confirms that a motivated student, with a low level of anxiety will 

have more possibilities of acquiring a second language because he or she 

is willing to do it, keep on a cooperative attitude with his or her goal. 

 

It is acknowledged that a motivated student learns better than any 

other one. Therefore, it proposes the scaffolding education technique, which 

is related but not similar to “the zone of proximal development is the distance 

between what children can do by themselves and the next learning that they 

can be helped to achieve with competent assistance” Raymond (2000). The 

students through the support of their teacher will be able to achieve the 

goals they have stated during the instructional process. It is important to 

realize that there are some students that need more support than others 

one. 
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It refers as “The scaffolds facilitate a student’s ability to build on 

prior knowledge and internalize new information.” Olson and Pratt (2000). 

This scaffolding instruction refers to the support process and how this 

influences in the educative field that they are not able to reach by 

themselves. During the teaching – learning process the teachers are able 

to use this kind of strategy to temporarily lead the students to build up their 

abilities. Finally, when the students have enough training, the scaffolding 

needs to disappear gradually until it is eliminated from the instruction. 

 

According to McKenzie, scaffolding 

 

1. Clarifies the expectations and incorporates assessment and 

feedback – Expectations are clear from the beginning of the activity since 

examples of exemplary work, rubrics, and standards of excellence are 

shown to the students. 

2. Directs students to relevant sources – Educators provide sources 

to reduce confusion, frustration, and time.  The students may then decide 

which of these sources to use. 

3. Reduces uncertainty, surprise, and disappointment because 

educators evaluate their lessons to determine possible problem areas and 

then refine the lesson to eliminate difficulties so that learning is maximized. 

  

During the application of this strategy the teachers need to be aware 

that at the moment the students are going to answer any question, they 

have to show a positive attitude despite the answer is wrong or right, 

because this will create in the students a self-confidence feeling. 

 

However, it is also important to consider the level the students are 

developing in order to create an appropriate reading progress during 

classes, considering the Common European Framework (CEF) for teachers 

to settle a common basis to develop the quizzes and manuals for the 
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learning of foreign languages. It also favors the international cooperation 

with the current languages and the recognition of different learning contexts. 

 

Besides, it is established that the students at Dr. “Francisco Huerta 

Rendón” have their reading skill in level A1.1 which means that they are 

able to understand known words and names, short simple phrases such as 

advertisements, posters and so on. Moreover, he or she will be able to find 

out specific information, predict about simple texts, etc. 

 

As it was mentioned, based on the Common European Framework, 

teachers need to figure out new methodologies to improve and strengthen 

the reading skill of their students at this level, due to the fact that they cannot 

use exercises, activities with a high level of complexity because they are 

going to make their students feel demotivated and bored because of the 

misunderstanding they will have. 

 

2.6 SOCIOLOGICAL FOUNDATION 

  

 Philosophers, psychologists and other specialists have proposed 

different theories about the nature of the development and its influence on 

how they develop and learn. The divergences of theories have resulted in a 

complex pursuit of the most appropriate educative program for getting a 

better understanding of the students during the teaching – learning process. 

 

 Some of them focus on the physical, intellectual and cognitive 

development, but others just the social and emotional development, 

although certain refers to the personal development, none of the offers a 

complete explanation about the different aspects of the students 

development, so that, it cannot drive parents or teachers about how to 

achieve a better academic development. 
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 Considering the proposed by Vygotsky (1896) “Every function in 

the child’s cultural development appears twice: first, on the social level, and 

later, on the individual level; first, between people (interpsychological) and 

then inside the child (intrapsychological)”. Each cognitive, personal or 

emotional development depends on how the students are motivated, it 

means, if the teacher applies the correct methodology their students are 

going to be able to acquire a better overview about what is dealt, which will 

result in the meaningful learning that they are going to employ during their 

daily life. Moreover, the social context has a great impact in the learning 

more than the attitudes or believes; it has a deep influence in how or which 

is thought. The context is a part of the development process and it shapes 

the cognitive process. 

  

 Currently, the uses and contributions of the Piaget’s theory 

frames within is known as perspective or constructivist conception. This 

pedagogical proposal based on Piaget (1936) proposes that the 

construction of knowledge is the construction that the individual carries out 

through his relation with the means where he is. However, the knowledge 

about the reality will be roughly understandable for the individual, it means 

the mental structures of his thoughts. It favors the development of these 

structures and helps the students create their own thoughts’ system. For 

this, it must enhance the inference among students and make them contrast 

the objects and the phenomenon of the reality of their own experience and 

keep on the pursuit of solving problems. 

 

However, during the instructional process the teacher has to face 

daily with the diversity of students’ personalities in his charge which are 

deeply influenced by physiological and social aspects. The knowledge of 

the differences about personal characteristics are important because they 

have a great impact in the way students learn during the instructional 

process. Teachers are not only lesson planners, but also they need to know 

their students’ choices or styles when it is time to acquire. 
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2.6.1 TYPE OF LEARNERS 

 

It is important to the teacher to know his or her students attitudes, 

those to assess their students’ chores. 

 

1. THE LINGUISTIC LEARNER 

 

 For Gardner (1983) the linguistic learner acquires knowledge 

through the development of lists, use of dictionaries, glossaries, definitions, 

related to the reading skills; as is considered a self-taught person because 

he learns by himself reading the information from different sources and 

creating their own concepts or definition about things. He is going to learn 

better through the use of reading strategies and creating a reading habit 

which make him focus on the meaning and purpose of the reading. 

 

2. THE NATURALIST LEARNER 

 

According to Hoekstra (2003) the naturalist learner focuses on the 

experience and the acquisition of knowledge from the world around them.  

An important strategy for them to relate it to the reading skills is the creativity 

they can provide, they can build up their own diary about different topics 

they prefer as long as they relate to the environment where they are 

developing. 

 

3. THE MUSICAL OR RHYTHMIC LEARNER  

 

Gardner (1983) explains that these kind of learners prefer oral 

presentations, speeches or discussions and all related to listening; however, 

an appropriate task focused on reading skills is to mix both listening and 

reading activities that allow students to feel comfortable about their learning. 

It means, the use of a song and its lyrics in order to encourage them to read 
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and listen at the same time. These activities help them to learn new words 

and increase their vocabulary. 

 

4. THE KINESTHETIC LEARNER 

 

Hattie (2011) states that these learners prefer all activities related to 

experience and practice, can be real or just a show. They tend to use their 

hands when they work with a manual project. In reading skills it focus on 

solving problems where the teachers provides students different tasks they 

have to accomplish through the reading of different messages with a secret 

meaning which they are going to decode by reasoning and looking for the 

answer to the real problem. 

 

5. THE VISUAL OR SPATIAL LEARNER 

 

 Wiltshire (2005) indicates that these kind of students develop their 

reading skills by looking at the top of the readings; for instance the titles, 

charts, graphs and pictures to obtain a general idea of the content before 

reading the chapters. They are able to use a color or marker to highlight the 

most important information. 

 

6. THE INTERPERSONAL LEARNER  

 

Chung (2005) establishes that these learners acquire the knowledge 

from other people around them, a collaborative learning where people 

involved exchange their own experiences and previous knowledge in order 

to create a new concept. The reading is a good option to make them share 

information from different sources and create a debate about common 

topics they know. 
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7. THE INTRAPERSONAL LEARNER 

 

Jimenez (2005) mentions that this learning style focuses on the 

reading habit that students have because they tend to be isolated without 

the interaction with other people. They learn better alone by focusing on 

their own knowledge on the pursuit of new knowledge. 

 

This information will help teacher to plan activities according to 

different learners’ styles in a class.  

 

 

2.7 LEGAL FOUNDATION 

 

This proposal is based on the objectives of the Plan Nacional del 

Buen Vivir in its objective 4.4 c. which indicates  “Armonizar los procesos 

educativos en cuanto a perfiles de salida, destrezas, habilidades, 

competencias y logros de aprendizaje, para la efectiva promoción de los 

estudiantes entre los distintos niveles educativos”, which freely translated 

indicates that it is imperative to harmonize the educative processes 

according to the output profile, skills, abilities, competences and 

performances; for an effective promotion of students in the different 

educative levels.  

 

For this reason, these handbook activities proposed are based on 

motivational techniques which will arouse the students’ interest and 

enhance their reading skills. That is why it should be taken into 

consideration what Solé (1998) proposes "no task should be started without 

the children being motivated” (p.78). A student who is appropriately 

motivated will follow a series of sequential stages that will lead him to 

successfully reach learning goals. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION 

OF RESULTS 

 

3.1 METHODOLOGICAL DESIGN 

 

The current investigation is framed in the qualitative – quantitative 

approach, as it develops several stages such as the diagnostic and the 

theoretical foundations of the proposal which are considered the necessary 

resources for the implementation: the analysis and conclusion about the 

viability and completion of the investigation which will show the correlation 

of the variables stated for this project. 

 

The methodology developed is investigative and participative 

diagnostic, this is a qualitative method, although certainly, it is necessary to 

consider the quantitative data in order to have a better comprehension of 

the problem, in this case the low development of the reading skill in the 

students of Eighth Basic Education at “Dr. Francisco Huerta Rendón” high 

school and how this has an impact in the academic development of the 

students during the English classes. 

 

Therefore, the current  investigation will contain with a set of 

techniques based on the process of interrelation in the phenomenon and 

not only in the facts, besides, it mentions that this method allows 

appreciating the closer participation of the agents involved in the project 

such as the students and teachers who are part of the teaching – learning 

process, this investigation is considered innovative, dynamic, reflexive, 

critical, and creative. 

 

Therefore, it is developed with a mixed method as Tashakkori and 

Creswell (2007) highlights “this research in which the investigator collects 



32 
 

and analyzes data, integrates the findings and draws inferences using both 

qualitative and quantitative approach” (p. 4). 

 

3.2 TYPES OF INVESTIGATION 

 

 This investigation as was mentioned, it is involved within the 

qualitative – quantitative paradigm, it points out below the types of 

investigations which will be used to develop the information gathered: the 

documental, field, descriptive and the exploratory investigation to prove the 

feasibility of the investigation. 

 

3.2.1 FIELD INVESTIGATION 

 

Sunderlin (2005) mentions that “Field research is a methodological 

approach to observe a behavior under natural conditions” (p. 1). 

Consequently, the investigation field  applied in the current project is 

developed as a systematic study of the problems, in the location where the 

events happen in this case at “Dr. Francisco Huerta Rendón” high school, 

with the purpose of finding out, explaining the causes and effects, 

understanding its nature and implications, establishing the factors that 

motivate students of Eighth Basic Education and allow forecasting its 

occurrence.  

 

3.2.2 DESCRIPTIVE INVESTIGATION 

 

 Knupfer and McLellan Hilary (2002) indicate that “Descriptive 

research does not fit neatly into the definition either quantitative or 

qualitative research methodologies, but instead it can utilize elements of 

both, often within the same study.” (p. 5). During the development of this 

investigation the descriptive research points out to the study, analysis and 

description of the present reality in relation with the facts, circumstances, 

people, etc., and understand the interpretation of all this information. 
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It looks to describe all the problem, which is  the low development 

of the reading skills in the students and how they struggle with this difficulty, 

besides of explaining which  have been the solution and strategies that the 

teachers have applied to face it this issue. Showing the results that they 

obtained during the implementation. 

 

3.2.3 EXPLANATORY METHOD 

 

Given (2008) explains that “This type of research has had a 

contested history in qualitative inquiry, and divergent views of the problem” 

(p. 20). The explanatory investigation just  shows the causes, showing any 

material clearly where it can be able to justify the actions based on the 

experience giving answers to any question. This kind of investigation 

belongs to the scientific explanation, describe what will be, it is to say a 

reality that does not exist, yet, but then the experimentation will does. 

 

Furthermore, this investigation allows recreating deliberately the 

phenomenon that is going to be observed, the principle on which the 

investigation develops is the determinism what deals with the appreciation 

of how in the same conditions, the same causes produce the same effects. 

This achieves because the variables are handled carefully and neatly. 

 

This kind of investigation aims at explaining the importance of the 

application of the variables in benefit of the quality in the education that this 

institution “Dr. Francisco Huerta Rendón” High School provides to the 

community. 

 

3.3 POPULATION AND SAMPLE 

 

Polit and Hungler (1999) refer to “the population as an aggregate or 

totality of all the objects, subjects or members that conform to a set of 

specifications” (p. 37). For the development of the current investigation, it 
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took as population the total of 80 students, of Eighth Basic Education at “Dr. 

Francisco Huerta Rendón” high school, 4 English teachers and 2 principals 

during the school year 2017 - 2018. With the results shown in the survey, it 

will be able to identify the posed problem. 

 

Table 1. Population 

No. Detail People 

1 Principals 2 

2 Teachers 4 

3 Students 80 

TOTAL          86 

 

Source: Students of Eight Basic Edcation of “Dr. Francisco Huerta Rendón” High School  

Author: Gabriela Sánchez 

 

SAMPLE 

  

Shuttleworth (2008) highlights that “A Sample is a segment of the 

population selected to represent the population as a whole” (p. 1). With the 

result of the previous chart, the amount of students is not a high numbers 

of the total of population, so that, it worked with the one hundred percent of 

students to apply the survey without selecting the sample by applying the 

known formula. 

 

Table 2. Sample 

No. Detail People 

3 Students 80 

TOTAL          80 

 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez 
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3.4 VARIABLE MATRIX CHART  

Table 3.  

VARIABLE MATRIX CHART 

VARIABLES DIMENSIONS INDICATORS 

Dependent 

Reading 

Skills 

Definition 

Reading is a series of interactive 

processes between the reader 

and a written text. Alderson 

(2000). 

Stages of the reading 

Pre-reading 

While-reading 

Post-reading 

Types of reading 
Intensive reading 

Extensive reading 

Reading Strategies 

 

Skimming 

Scanning 

Making predictions 

Independent 

Motivational 

techniques 

Definition 

Motivation is generally defined as 

that which explains the direction 

and magnitude of behavior. Keller 

(2010) 

The Keller's (ARCS) 

model of motivation 

 

Attention 

Relevance 

Confidence 

Satisfaction 

Maslow: Theory of human 

Motivation 

Intrinsic motivation 

Extrinsic motivation 

Krashen: Second 
Language Acquisiton 

Hypotheses 

Acquisition learning distinction 

Natural order hypotheses 

Monitor hypotheses 

Types of Learners 
Linguistic learner 

Naturalist learner 

Kinesthetic learner 

 

Author: Gabriela Sánchez 
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3.5 THEORETICAL METHODS 

 

The theoretical methods will provide with new information and 

knowledge about the current problem of the investigation and its essential 

relations and fundamental qualities that sometimes are not detectable, it 

supports in the process of analysis, synthesis, induction and deduction 

method. 

 

3.5.1 SCIENTIFIC 

 

 It is a set of rules that point out the procedure that is going to 

carry out during the investigation, all these rules are going to establish if the 

developed variables have relation each other, it means through the scientific 

method the investigation is going to be proved as feasible or not. 

 

3.5.2 INDUCTIVE 

 

 Creswell and Poth (2017) highlight that “This inductive process 

involves researchers working back and forth between the themes and the 

database until they establish a comprehensive set of terms” (p. 43). The 

inductive method will be applied to analyze each answer given by the 

students in the survey one by one without setting apart any of them and 

considering the criteria of all people involved, in order to establish 

conclusions and recommendations to provide solutions to the problem 

found. 

 

3.5.3 DEDUCTIVE 

 

 Jacobs, Irvine, & Walker (2013) consider that “The deductive 

method has its limitations. To arrive at true conclusions, you must begin with 

true premises” (p. 5).  This method will apply in the current investigation, 

because basing on the theoretical framework, it is possible to pose the 
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hypothesis, to define the variables and the operationalization of them, which 

will allow the building up of instruments to gather data that represents a 

deductive process applied from the theoretical analysis to the particular one. 

 

3.6 METHODS AND INSTRUMENTS OF THE INVESTIGATION 

 

 Denzin and Lincoln (2009) highlight that  “To help distinguish 

between instrument and instrumentation, consider that the instrument is the 

device and instrumentation is the course of action (the process of 

developing, testing, and using the device).” Among the instruments for the 

investigation will be used the interviews, surveys, the focus group and for 

the systematic process to register the data will employ techniques that allow 

studying and analyzing objectively the reality of the problem the low 

development of the reading skill, with the purpose of seeking any alternative 

that achieves to overcome and improve the conflict situation. 

 

 It will apply the primary techniques that will be useful to take 

information from the source, in the same location where the events occur at 

the “Dr. Francisco Huerta Rendón” high school, along with the participative 

observation during the English classes noticing the real problem in the 

teaching – learning process, the informal interviews and conversations with 

the authorities, teachers and some students and the application of surveys 

to the students to deepen in the problem. 

 

3.6.1 EMPIRICAL METHODS 

 

 The empirical methods will allow investigators to gather 

information based on the opinion of the studied population the students, 

teachers and authorities, considering their previous experience and 

knowledge about the problem they have. 
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3.6.2 OBSERVATION 

 

Gwalior (2005) states that “It is the gathering of primary data by 

investigator’s own direct observation of relevant people, actions and 

situations without asking from the respondent” (p. 5). 

 

The observation consists in knowing how to choose what is going to 

be analyzed. For this method the first is to define an objective of observation 

that will show the high or low level of reading skills of students and observe 

the behavior of the teacher during the instruction process. 

 

3.6.3 SURVEY 

 

Fowler (2013) indicates that “The procedure used to conduct a 

survey have a major effect on the likelihood that the resulting data will 

describe accurately what they are intended to describe” (p. 3). This method 

was considered as a scientific method of gathering data by the use of a set 

of questions developed to a certain group. Then, all this information is 

analyzed in order to get conclusions and look for solutions before the 

problem and explain how this affects the academic development of the 

students. 

 

 The questions of the surveys are developed based on the Likert 

scale: Totally agree, agree, indifferent, disagree and totally disagree. 

 

3.6.4 INTERVIEW 

 

Fowler (2013) states that “It is important that during the interview the 

investigators avoid influencing the answers respondents give, at the same 

time maximizing the accuracy with which questions are answered” (p. 5). 

Therefore in the current investigation, the interview was established as the 

interpersonal communication established between the investigators and the 
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people studied in order to obtain verbal answers to the posed questions on 

the problem found. It is considered this method more effective than the 

survey, because it allows obtaining a complete information about the 

problem dealt. 

 

Through it, the investigator can explain the purpose of the study and 

specify clearly the information he requires: if there is a misunderstanding 

about the question, it allows clearing it, assuring a better answer. 

 

3.7 INSTRUMENTS 

 

3.7.1 SURVEY 

 

UNIVERSITY OF GUAYAQUIL 

SURVEY 

 

OBJECTIVE: To identify the current problem that the students 

found about the low development of reading comprehension. 

 

1. The reading skills is important within the teaching – learning process. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

2. Reading is considered as relevant as the other skills of the English 

language. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

3. Your teacher uses an appropriate methodology to improve the reading.  

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 
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4. You consider you read correctly during English classes. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

5. You get unmotivated when you work on reading activities with your 

teacher during classes. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

6. Your teacher keeps you motivate with innovative techniques to improve 

your reading skills.  

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

7. The teacher asks you to read during classes without worrying about the 

possible mistakes you made. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

8.  You feel nervous when you have to read in front of your partners. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

9. Reading is not an interesting activity in class. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

10. Your teacher uses different types of formal and informal evaluations to 

help you read better. 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 
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3.7.1.1 ANALYSIS AND INTERPRETATION OF SURVEY 

 

1. The reading skills is important within the teaching – learning process. 

Table 4. 

Alternative Frequency % 

Totally agree 22 27 

Agree 15 19 

Indifferent 11 14 

Disagree 20 25 

Totally disagree 12 15 

TOTAL 80 100 

 

 

Figure 2. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

The forty seven percent of the surveyed students agreed about the 

importance that reading has during the teaching - learning process, however 

the fourteen percent of them are indifferent because they do not like reading 

at all and a fourty percent disagreed due to the fact that they think reading 

is not important without any purpose to do it. Therefore, students need to 

be motivated to understand reading is a plus in the literacy in order to 

develop a better critical thinking.  

 

This information shows that students understand the importance of 

reading skills in the teaching – learning process. 

27%

19%
14%

25%

15%

The reading skills is important within the teaching –
learning process.

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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2. Reading is considered as relevant as the other skills of the English 

language. 

Table 5 

Alternative Frequency % 

Totally agree 18 22 

Agree 16 20 

Indifferent 10 13 

Disagree 13 16 

Totally disagree 23 29 

TOTAL 80 100 

 

 

Figure 3. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

A fourty three percent of the students considered reading is a 

relevant skill in second language, meanwhile a thirteen percent said to be 

indifferent because they consider speaking more important and the last 

fourty five percent said reading is not an useful skill. 

 

This information indicates that students consider reading a relevant 

skill.  

 

22%

20%

13%
16%

29%

Reading is considered as relevant as the other skills 
of the   English language

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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3. Your teacher uses an appropriate methodology to improve the reading.  

Table 6. 

Alternative Frequency % 

Totally agree 16 20 

Agree 10 13 

Indifferent 2 3 

Disagree 38 48 

Totally disagree 14 18 

TOTAL 80 100 

 

 

Figure 4. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The thirty three percent of the surveyed students agreed that their 

teacher employs an appropriate methodology, however the three percent 

was not interested about it because they do not like English and the sixty 

six percent explained they do not like how their teacher teaches the class 

when they work with different readings due to the fact that they do not 

understand anything. 

 

This information shows most students perceive reading activities do 

not contain good strategies in order to motivate them.  

20%

12%

2%
48%

18%

Your teacher uses an appropriate methodology to 
improve the reading

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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4. You consider you read correctly during English classes. 

Table 7. 

Alternative Frequency % 

Totally agree 22 28 

Agree 19 24 

Indifferent 9 11 

Disagree 13 16 

Totally disagree 17 21 

TOTAL 80 100 

 

 

Figure 5. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The fifty two percent of the students agreed about the accuracy and 

fluency they have developed, the eleven percent was indifferent because 

they explained that their teacher did not correct the pronunciation of the 

words and the last thirty seven percent disagreed due to they do not know 

some words and they tend to pronounce as they believe and their teacher 

did not monitor them as they would like. 

 

This information indicates that students donsider they read properly 

when developing reading activities.  

28%

24%

11%

16%

21%

You consider you read correctly during English 
classes.

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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5. You get unmotivated when you work on reading activities with your 

teacher during classes. 

Table 8. 

Alternative Frequency % 

Totally agree 45 56 

Agree 4 5 

Indifferent 2 3 

Disagree 16 20 

Totally disagree 13 16 

TOTAL 80 100 

 

 

Figure 6. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The sixty one percent agreed to get bored when they have to read 

any text in English, the three percent was indifferent because they accepted 

to copy all tasks and exercises about the reading and the thirty six percent 

disagreed due to their teacher encourage just this group of students and he 

is not conscious about the rest because of the lack of interesting to the class. 

This information shows that students are not motivated during reading 

activities in class. 

56%

5%

3%

20%

16%

You get unmotivated when you work on reading 
activities with your teacher during classes.

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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6. Your teacher keeps you motivate with innovative techniques to improve 

your reading skills. 

Table 9. 

Alternative Frequency % 

Totally agree 25 31 

Agree 15 19 

Indifferent 5 6 

Disagree 10 13 

Totally disagree 25 31 

TOTAL 80 100 

 

 

Figure 7. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The fifty percent of the students explained that their teacher has 

used some new techniques as dynamics and known fairy tales to encourage 

to read, the six percent was indifferent because the English class is the 

worst matter for them, they do not like it, meanwhile the fourty four percent 

said that the class is repetitive and their teacher just make them read without 

using innovative tools. 

This information shows that students feel unmotivated during 

reading activities in class. 

31%

19%

6%

13%

31%

Your teacher keeps you motivate with innovative 
techniques to improve your reading skills. 

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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7. The teacher asks you to read during classes without worrying about the 

possible mistakes you made. 

Table 10. 

Alternative Frequency % 

Totally agree 21 26 

Agree 17 21 

Indifferent 8 10 

Disagree 15 19 

Totally disagree 19 24 

TOTAL 80 100 

 

 

Figure 8. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The fourty seven percent of surveyed students agreed about their 

teacher because they assured their teacher does not correct them when 

they make a mistake, however the ten percent was indifferent due to they 

considered to have a proficiency level and the last fourty three percent of 

them disagreed, they said that they do not make mistakes during reading. 

 

This information indicates that students participate during reading 

task and do not worry about mistakes they can make. 

26%

21%

10%

19%

24%

The teacher asks you to read during classes without 
worrying about the possible mistakes you made

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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8.  You feel nervous when you have to read in front of your partners. 

Table 11.   

Alternative Frequency % 

Totally agree 40 50 

Agree 29 36 

Indifferent 0 0 

Disagree 7 9 

Totally disagree 4 5 

TOTAL 80 100 

 

 

Figure 9. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The eighty six percent of the students totally agreed that they feel 

nervous and anxious when their teacher asks them to read in front of their 

partners, besides they emphasized that there are some partners that laugh 

at them when they make mistakes, meanwhile the fourteen percent of them 

disagreed, they feel self-confidence when they read and they do not care 

the opinion of their partners. 

 

This information shows that students feel nervous when they have 

to read in front of the class. 

50%
36%0%

9% 5%

You feel nervous when you have to read in 
front of your partners.

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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9. Reading is not an interesting activity in class. 

Table 12.   

Alternative Frequency % 

Totally agree 20 25 

Agree 20 25 

Indifferent 9 11 

Disagree 15 19 

Totally disagree 16 20 

TOTAL 80 100 

 

 

Figure 10. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The fifty percent agreed that reading is not a funny activity to do 

because they just read a text without any purpose because they do not 

understand all words they read, the eleven percent was indifferent because 

they do not like read in English nor Spanish and the thirty nine percent of 

them disagreed about this, due to the fact that they enjoy reading and they 

have this habit since they were children. 

 

This information shows that students are not interested  or 

enthusiatics when having a reading task. 

25%

25%
11%

19%

20%

Reading is not an interesting activity in class.

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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10. Your teacher uses different types of formal and informal evaluations to 

help you read better. 

Table 13.   

Alternative Frequency % 

Totally agree 10 13 

Agree 12 15 

Indifferent 29 36 

Disagree 13 16 

Totally disagree 16 20 

TOTAL 80 100 

 

 

Figure 11. 

Source: “Dr. Francisco Huerta Rendón” High School 

Author: Gabriela Sánchez Cedeño 

 

 Analysis 

 

The twenty eight percent of the questioned students agreed that 

their teacher employ different assessments to check the level of reading skill 

and monitor the improvements they have acquired, the thirty six percent was 

indifferent because they have not realized what kind of assessment their 

teacher have applied and the thirty six percent considered their teacher do 

not use any assessment and they keep on the same level of reading.  

This information shows that students perceive they are never 

assessed for that reason they have not increased their level in reading skills. 

 

13%

15%

36%

16%

20%

Your teacher uses different types of formal and 
informal evaluations to help you read better.

Totally agree

Agree

Indifferent

Disagree

Totally disagree
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3.7.2 OBSERVATION CHECKLIST 

 

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE OF THE 

EDUCATION 

 

OBSERVATION CHECKLIST 

 

DATE: ________________________ 

SUBJECT: ____________________ 

INVESTIGATOR: Gabriela Sánchez 

 

Legends:  - Yes      - No 

1. Organization Yes No 

a. Begins class on time in an orderly, organized fashion.   

b. Clearly states the goal or objective for the period.   

c. Appears well-prepared for class.   

2. Presentation 

a. Incorporates various instructional supports like slides, films, 

diagrams, etc. 

  

b. Writes on a large and legible board.   

c. Teacher – student relation motivates learning.   

3. Rapport 

a. Responds constructively to student opinions.   

b. Encourages mutual respect among students.   

c. Demonstrates content – competence.   

4. Content 

a. Includes illustrations during reading time.   

b. Scaffolds information for students to understand   

c. Reading individually is part of the daily activity   

d. Group activities are part of the daily routine   

5. Interaction 

a. Encourages students’ questions, involvement, and debate.   

b. Respects diverse points of view.   

c. Provides practice  time.   
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3.7.2.1 ANALYSIS OF THE OBSERVATION CHECKLIST 

 

 The current observation was developed at “Dr. Francisco Huerta 

Rendón” Public High School where was noticed that the students had a low 

level in their development of reading skills. During the observation, the 

researcher based on a checklist to gather important information to know if  

the students had difficulties in developing their reading skill, it was noticed 

that the teacher did not apply didactic tools to encourage students to read, 

so that, the students got unmotivated and disinterested by the class. 

 

 Moreover, the education was so traditional because the teacher 

asked them to copy from the board without using appropriate methodology; 

however, the instructor used positive humor such as jokes to motivate 

students to get involved in the topic they were working on. 

 

 Therefore, the investigator could conclude that students need 

more motivational strategies to drive them improving their reading; on the 

contrary some students get feel curious about the presence of the 

investigator and started to ask some questions. 

 

 Finally, the teacher allows investigator to interact with the 

students explaining them what she was doing there, so that, they asked 

what kind of proposal she was developed and that they felt excited because 

of the handbook with motivational activities that will be applied during 

classes. 
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3.7.3 INTERVIEW 

 

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE OF THE 

EDUCATION 

 

INTERVIEW TO THE TEACHER 

 

DATE:________________________ 

 

1.- Why is the reading skill important during the teaching of English as 

foreign language? 

 

2.- Do you consider to use didactic tools to encourage students to improve 

their reading skill? 

 

3.- What are the problems, adversities that you have found in the reading 

skill of your students? 

 

4.- Do you think that motivation is an essential factor that allows students to 

better improve their reading skill? 

 

5.- What strategies do you use to motivate students to read? 

 

6.- How does a handbook help instructor during the teaching – learning 

process? 

 

7.- Do your students feel anxious or nervous when they have to read? 

 

8.- What aspects do you consider effective to encourage students to read? 

 

9.- Is the handbook a good option to apply during classes? 
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3.7.3.1 ANALYSIS OF THE INTERVIEW 

 

 The interview was applied to the teacher at Dr. Francisco Huerta 

Rendón” Public High School, during the development of the interview the 

investigator was related to the teacher because they had to exchange 

information about the problem found in the students of eighth grade. 

 

 The teacher explained her about the lack of the authorities’ 

support, due to the fact that all English area has come up with new 

strategies and methodologies to motivate students to read. Some of them 

require from external resources which are not available to obtain, therefore, 

they need the cooperation which is difficult to get. 

 

 However, teachers emphasized that many times the students 

tend to be repetitive because they translate all what they read without 

making the effort to understand the vocabulary presented in the reading, so 

that, the teacher considers that the proposal (a handbook with motivational 

activities) is going to be a didactic tool that helps them to motivate the 

students. 

 

 Besides, teachers requested reading training to understand how 

to use the handbook in an appropriately way with the purpose of creating a 

motivational environment to develop the teaching – learning process. 

 

3.8 CHI-SQUARE 

 

 “Chi-square test is used to determine whether there is a significant 

difference between the expected frequencies and the observed frequencies 

in one or more categories” (Maben, 2005, p.1). To calculated chi-square 

what is needed is: 
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1. Quantitative data. 

2. One or more categories. 

3. Independent observations. 

4. Adequate sample size (at least 10). 

5. Data in frequency form. 

6. All observations must be used. 

 

 For this work, Independence chi-square test will be applied for 

determining relation between both variables.  

 

3.8.1 STEPS TO CALCULATE CHI-SQUARE TEST  

 

1. Write the observed frequencies from both variables 

2. Calculate the expected frequencies and write on the table 

3. Use the formula to calculate the chi-square value: 

4. Find the df. (N-1) 

5. Find tabular chi-square  

6. Hypothesis conclusion  

 

3.8.2 PROCEDURE 

 

STEP 1: Write the observed frequencies  

 

In this step they were chosen two statements; 3 and 9 as they are 

shown in the chapter three. 

 

N° 3. Your teacher uses an appropriate methodology to improve the reading. 

Alternative Frequency % 

Totally agree 16 20 

Agree 10 13 

Indifferent 2 3 

Disagree 38 48 

Totally disagree 14 18 

TOTAL 80 100 
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N° 9. Reading is not an interesting activity in class 

Alternative Frequency % 

Totally agree 20 25 

Agree 20 25 

Indifferent 9 11 

Disagree 15 19 

Totally disagree 16 20 

TOTAL 80 100 

 

After knowing different results in questions number 3 and 9, they are 

shown on a table indicating all observed values and their totals;  

IT WAS OBSERVED Total 

Question    16 10 2 38 14 80 

Question   20 20 9 15 16 80 

Total   36 30 11 54 30 160 

 

 

STEP 2: Calculate the expected frequencies and write on the table 

 

To find the expected results, It was used the next formula; the total 

frequency of the rows of the question N.1 multiplied by the total of the first 

column after that it is divided by the total frequency. (Total frequency is 

equal to 160) 

 

Total of row question 1 by total of column 1 divided by 160 = 18 

Total of row question 1 by total of column 2 divided by 160 = 15 

Total of row question 1 by total of column 3 divided by 160= 5.5 

Total of row question 1 by total of column 4 divided by 160= 27 

Total of row question 1 by total of column 5 divided by 160 =15 

 

 The quantities above are the expected results by the question 

number 3 whose values will be the same by question number 9. 
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Once observed and expected values are obtained, all of them are 

shown on a table to calculated chi-square values individually according the 

next Formula:  x2= (observed frequency – expected frequency) square and 

divided by the expected frequency.  

IT IS EXPECTED 

Statement 4 18 15 5.5 27 15 

Statement 10  18 15 5.5 27 15 

 

STEP 3: Calculate chi-square  

 

 Now it is necessary to use the formula for X2 and find out if there 

is a significant difference between the observed and expected frequencies 

for the reading skills and motivational techniques.  

 

 X2= (Ox – Ex) 2 / Ex.  

OBSERVED VALUES EXPECTED VALUES CHI-SQUARE 

16 18 0.2222 

10 15 1.6666 

2 5.5 2.2272 

38 27 4.4814 

14 15 0.0666 

16 18 0.2222 

10 15 1.6666 

2 5.5 2.2272 

38 27 4.4814 

14 15 0.0666 

CHI-Square calculated 17.1948 

Freedom grades 4 

Alfa(p) 0.5 

Tabular chi-square according to 4 freedom degrees 9.48 
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STEP 4: Find the freedom degrees (df) 

 

 After calculating the chi square value (17.19), freedom degrees 

are calculated. The freedom degrees are the categories: agree, disagree, 

etc. In this case there are 5 ones but the formula of the chi-square points 

out that to this frequency it is necessary to subtract 1, what it equals 4. 

 

STEP 5: Find tabular chi-square  

 

  Tabular chi- square is a table with standard values determined 

by his author Karl Pearson. This table is split up two sections; files and 

columns. Files get the freedom degrees values while columns get the level 

of significance. In social science it is used 0.05 % of significance or (95% of 

probability), therefore the tabular chi square is equal to 9.4 

Figure 12. 

Source: https://www.medcalc.org/manual/chi-square-table.php 

Author: MEDCALC easy-to-use statistical software 
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STEP 6: Hypothesis conclusion  

 

Independent test of chi square has two hypotheses: null or 

alternative. 

 

The hypothesis for this project will be:  

 

 Alternative hypothesis 

Motivational techniques do influence in the developing of the 

reading skills.   

 

 Null hypothesis 

Motivational techniques do not influence in the developing of the 

reading skills.   

 

 If chi-square value is equal to or greater than the table value, the 

null hypothesis will be rejected. Therefore it will be accepted the alternative 

hypothesis. 

 

 Calculated chi-square   17.19 

 Tabular chi-square     9.48 
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Figure 13. 

 

CHI-SQUARE

 Chi-square distribution

df = 4

  P(lower)   P(upper)   Chi-square

,9981 ,0019 17,00

If Chi-square value is equal to or greater than the Tabular chi-square value, the Null hypothesis will be rejected. Therefore it will be accepted the alternative hypothesis.

14131211109876543210

f(Chisq)

Chisq
17.00 >

CALCULATED CHI-SQUARE = 17.19

TABULAR CHI-SQUARE  =  9,48
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3.9 CONCLUSIONS  

 

 The students present a low development in their reading skill 

because their teacher does not apply the appropriate activities to 

make the students’ feel encourage.  

 

 The students do not have an appropriate knowledge of basic 

vocabulary in order to understand what they read. This problem 

makes difficult this task and make them feel demotivated. 

 

 The teacher does not invest enough time to develop the reading skill 

in his students, therefore, the students do not have any stimuli to 

enhance reading. 

 

 The English classes do not carry out sufficient didactic resources for 

creating a motivational learning environment where the students can 

have a meaningful learning. 

 

 The teacher does not have the students’ and parents’ support 

because they do not consider the English language specifically in 

reading skills as an important matter. 

 

3.10 RECOMMENDATIONS  

 

 It is necessary to guide, teach and build up the knowledge using 

methodological strategies to develop the reading skills in the 

students. 

 

 The teachers train about the use of new didactic tools in order to 

promote an appropriately and an integral education of the students. 
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 It is relevant to provide the teacher with necessary, aged – level 

reading activities to promote joy in students’ English language 

learning. 

 

 The students need to make conscious about the importance of 

developing reading skills because some of them showed disinterest 

about it. 

 

 The teacher has to motivate students during classes with didactic 

activities which lead them to acquire a meaningful learning which is 

going to be useful during their whole life. 

 

 It is important to strengthen the relation student – teacher in order to 

make them feel self-confidence during the reading process. 

 

 It is recommended to enrich the teachers reading tasks with 

innovative and purposeful activities, taking advantage that students 

feel motivated to understand readings. 
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CHAPTER IV 

THE PROPOSAL 

 

4.1 TITLE 

Handbook with didactic activities based on motivational techniques to 

develop reading skills. 

 

4.2 JUSTIFICATION 

 

It is important to mention the low level of interest in reading skills of 

students of Eighth General Basic Education at “Dr. Francisco Huerta 

Rendón” high school, are mainly caused by the inappropriate use of 

strategies and techniques applied during a reading activity. In addition, the 

inadequate reading implemented in this educational institution can have as 

a result the rejection for innovative reading activities in class. These issues 

were detected through the observation sessions.  

  

Evidently, it is necessary to find feasible activities such as: 

crosswords, cryptograms, search words and matching exercise that can 

help students acquire as much pleasure from joyful reading as possible. 

These strategies will promote in students a desire and pleasure while 

reading as well as a better development when performing a reading task to 

fulfill a reading comprehension for the level A1.1 according to the CEFR for 

Eighth Basic Education.  

 

Consequently, these motivational activities must be appropriate for 

the pupils’ level in the classroom based on strategies, techniques and a 

logical sequence (before, while, and after reading). Therefore, it is 

imperative to design and implement didactic activities with all these features 

to improve reading skills among the students of Eight Basic Education in 

“Dr. Francisco Huerta Rendón” high school.
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4.3 OBJECTIVES 

 

4.3.1 GENERAL OBJECTIVE 

 

To encourage a desire for reading by the use of a handbook with 

didactic activities based on motivational techniques to develop reading skill. 

 

4.3.2 SPECIFIC OBJECTIVES 

 

 To activate students motivation thought pre- reading activities than 

can appeal their interest for the current task. 

 To develop reading knowledge by a sequence for each one of the 

reading activities to achieve reading comprehension properly. 

 To implement individual and group tasks to motivate students during 

a reading performance. 

 

4.4 THEORETICAL ASPECTS 

 

4.4.1 PEDAGOGICAL ASPECT 

 

Scaffolding 

 According to Burns and De Silva (2005), teachers need to transfer 

temporary but indispensable supporting structures for students to start 

developing new abilities and concepts by themselves. After that, students 

understand how to unfold a reading task, so the teacher needs to withdraw 

the indispensable support and go further with the reinforcement for new or 

wide tasks. 

 

 Consequently, scaffolding promotes a deeper understanding of a 

text, therefore it is important to implement this strategy in the classroom; not 

only to enhance the ability but to appeal learners’ interest and to support 

reading tasks progress as the learners go through the reading activity 
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stages (before, during and after). To sum up, scaffolding underpins the 

learners’ skill acquisition through the strengthening of their critical thinking. 

All of this constitutes the basis of this proposal. 

 

4.4.2 DIDACTIC ASPECT 

 

4.4.2.1 STRATEGIES 

 

McNamara (2007) states that a reading strategy is an action which is 

implemented under contextual conditions. It aims to enhance the 

comprehension since a reading activity is not always effortless for learners 

who struggle at the beginning of this process. Therefore, reading strategies 

are mainly important when there is a disruption of the comprehension. 

 

 Basically, in this handbook, the use of effective strategies when 

developing reading comprehension is assertive and appropriate for 

learners, especially in beginning levels. This will guide them through a 

suitable reading activity process and also foster critical reading. With this, 

they become capable of performing reading by working on individual or 

group work. 

 

4.4.3 PSYCHOLOGICAL ASPECT 

 

4.4.3.1 MOTIVATION 

 

 Alschuler (1973) states that motivation is a process of planning 

and struggling for getting a high quality, progress, doing things better, faster, 

more efficiently, doing something extraordinary. Similarly, motivation may 

be in a variety of activities, not only in education but in many areas through 

one’s life. Actually, it is important to mention that in the education area 

motivation is not necessarily a reference of best grades but could foster 

them.  
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For this reason, this handbook features motivation as a key piece 

for the development of a reading task; as motivation fosters the process, the 

result will be better. For instance, a conventional activity with questions to 

be answered according to the text is not as motivating for pupils. That is, 

the more motivated a learner is, the better result they get at improving the 

skills.  

 

4.5 TECHNICAL FEASIBILITY 

 

The present proposal does not rely on any technological resources. 

However, the use of a computer and online videos is encouraged to better 

illustrate readings. 

 

4.6 FINANCIAL FEASIBILITY 

 

Financially, the researches of this project will be in charge of the 

cover of all the expenses demanded in the implementation of the proposal. 

The design of the curent handbook does not require an oversized 

economical cost and that is why this proposal is economically justified. 

 

4.7 HUMAN FEASIBILITY 

 

This proposal has human resources feasibility because it counts 

with an educator with an understanding about the design of activities based 

on motivational techniques, which made possible this handbook, the 

support of the educational institution’s principal, the encouragement of the 

teachers and the fervency of the students. 
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4.8 DESCRIPTION OF THE PROPOSAL 

 

 The implementation of the current proposal is going to have 

several challenges to be implemented. This is due to the lack of motivation; 

as well as teachers’ and student’s habit of working on conventional activities 

during reading tasks and the low interest the learners have for reading.   

 

 Basically, this handbook counts with activities based on reading 

skills. Since students get the opportunity to use their linguistic skills and 

knowledge in real, meaningful contexts, also the activities on the handbook 

are objectively design to promote student’s motivation as these activities are 

aged – level, with joyful activities during the three stages (pre, while and 

post reading).  

 

The handbook contains three units, each unit has three different 

stories; which are basic and appropriate for the students’ level because in 

general; they have already read them in maternal language, and also each 

story contains various activities to be developed as this example described 

below: 

 

 Unit 1 

o “The Boy Who Cried Wolf” 

Activity 1: Discovering and scaffolding new vocabulary 

(flashcards, matching exercise)  

Activity 2: Skimming and scanning the text (Name 

characters, places, characters description and appropriate 

behavior of the main character) 

Activity 3: Making predictions (Cut the characters and make 

puppets in order to infer what happen at the end of the story) 

Activity 4: Reading & Engaging into knowledge/values 

(Color, cut and paste pictures in order to retell the story with 

own words and/or say the moral of the story). 



68 
 

 Finally, as this proposal was designed based on the needs of 

Eighth Basic Education students that are going to have the level A1.1 at the 

end of the term; the resources that are needed are: the handbook and 

flashcards to support the vocabulary involved. 

 

4.9 CONCLUSION 

 

This handbook based on reading also involves other skills, for this 

reason the students can improve their English learning acquisition with the 

use of meaningful activities that let them to create interest for reading and 

take advantage of new opportunities in order to enrich vocabulary, 

pronunciation and word spelling. Similarly, the students will have more self 

– confidence, increase their level of thinking development and then foster 

further learning and engagement. As well as, this handbook leads teacher 

to create a better atmosphere to encourage students’ performances. 

 

Finally, the author of this project concludes that the specific 

objectives of this proposal will be accomplished due to the feasibilities it has. 

At the time teacher achieve the objectives and the skill performances of 

reading level statements according to the Ministry of Education of Ecuador; 

the students become critical thinkers not only for academic or specific 

purposes, but to expand their knowledge throughout their lives. 

 

For all the reasons stated above, this hereby concludes the 

realization of this thesis. 
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         UNIVERSITY OF GUAYAQUIL 

SURVEY 

 
OBJECTIVE: To identify the current problem that the students found 

about the low development of reading comprehension. 

 

1. The reading skills is important within the teaching – learning process. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

2. Reading is considered as relevant as the other skills of the English language. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

3. Your teacher uses an appropriate methodology to improve the reading.  

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

4. You consider you read correctly during English classes. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

5. You get unmotivated when you work on reading activities with your teacher 

during classes. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 



 

6. Your teacher keeps you motivate with innovative techniques to improve your 

reading skills.  

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

7. The teacher asks you to read during classes without worrying about the 

possible mistakes you made. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

8.  You feel nervous when you have to read in front of your partners. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

9. Reading is not an interesting activity in class. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

10. Your teacher uses different types of formal and informal evaluations to help 

you read better. 

 

Totally agree   Disagree  

Agree    Totally disagree 

Indifferent 

 

 

 

 

 



 

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE OF THE EDUCATION 

 

OBSERVATION CHECKLIST 

 

DATE: ________________________ 

SUBJECT: ____________________ 

INVESTIGATOR: Gabriela Sánchez 

 

Legends:  - Yes      - No 

 

1. Organization Yes No 

a. Begins class on time in an orderly, organized fashion.   

b. Clearly states the goal or objective for the period.   

c. Appears well-prepared for class.   

2. Presentation 

a. Incorporates various instructional supports like slides, films, diagrams, etc.   

b. Writes on a large and legible board.   

c. Teacher – student relation motivates learning.   

3. Rapport 

a. Responds constructively to student opinions.   

b. Encourages mutual respect among students.   

c. Demonstrates content – competence.   

4. Content 

a. Includes illustrations during reading time.   

b. Scaffolds information for students to understand   

c. Reading individually is part of the daily activity   

d. Group activities are part of the daily routine   

5. Interaction 

a. Encourages students’ questions, involvement, and debate.   

b. Respects diverse points of view.   

c. Provides practice  time.   

 

 

 

 

 

 

 



 

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE OF THE EDUCATION 

 

INTERVIEW TO THE TEACHERS 

 

DATE:________________________ 

 

1.- Why is the reading skill important during the teaching of English as foreign 

language? 

 

2.- Do you consider to use didactic tools to encourage students to improve their 

reading skill? 

 

3.- What are the problems, adversities that you have found in the reading skill of 

your students? 

 

4.- Do you think that motivation is an essential factor that allows students to better 

improve their reading skill? 

 

5.- What strategies do you use to motivate students to read? 

 

6.- How does a handbook help instructor during the teaching – learning process? 

 

7.- Do your students feel anxious or nervous when they have to read? 

 

8.- What aspects do you consider effective to encourage students to read? 

 

9.- Is the handbook a good option to apply during classes? 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At “Francisco Huerta Rendón” high school, Zone 8, District 6, 

Circuit 09D03C04, Province of Guayas, Guayaquil city, Parish 

Tarqui, School year 2016-2017.



 

Interview to Lcda. Rosita Gallardo - English Teacher 

Interview to Lcda. Rosita Gallardo in the staff room at “Dr. Francisco 

Huerta Rendón” high school 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

       Survey to Eighth Basic Year at “Francisco Huerta Rendón” high school 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

           Students of Eighth Basic Year taking the survey 



 

Tribunal members after the Disertation to obtain the Bachelor 

Degree in English Language 

Act signature at Faculty of Philosophy, Letters and Sciencesof 

Education at University of Guayaquil 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



 

 

 

 

 

  

  

 



 

INTRODUCTION 

 It is acknowledged that in last years, both children and teenagers 

did know enjoy reading because they did not handle the strategies to 

make reading a delightful task; therefore, reading a compulsory task that 

teachers and parents ask them to follow. These lack of reading desire not 

only in children, but in adults show low literacy levels in students’ 

knowledge and desire to become professionals, teachers blame because 

of this disinterest by reading to the teachers in the different institutions; 

however, these  behind these reasons are not the correct ones, there are 

other aspects to consider such as the lack of resources in the institutions 

in acquiring the  appropiate materials, a purposeful methodology and 

parents involving in their children daily activities  

 

Therefore, the proposal of this educative investigation is to design a 

handbook with didactic activities with motivational techniques for 

improving reading skills in the students of eight grade, putting into practice 

the reading and the motivation in order to make them work together 

getting in the students a meaningful learning, even a positive change in 

their  citizen habits and  behavior.  

 

The fact of practicing the cooperative activities which all students are 

being part, create self-confidence with their teacher and  partners, but the 

teacher needs to consider that not all students learn in the same, so that, 

he has to figure out activities based on the multiple intelligences that their 

students have. Consequently, to use this handbook as motivational 

resource to achieve in the students a learning that they are able to apply in 

their daily life can help the teachers too because it strenghtens the relation 

students – teacher and promotes the communication during the teaching – 

learning. 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

ACTIVITY #2 

                 TOPIC: 

The fox and the grapes. 

 

OBJECTIVE: 

To reflect on the behavior before the problems. 

 

STORY: 

There was a hungry fox walking through the forest, suddenly, she realized 

that there was a bunch of grapes in the tree’s branch, she tried to reach it 

but she couldn’t do it. Therefore, she went away, shouting. I don’t like it 

and even it is so green! 

Never blame others for what you are not able to do. 

http://read.gov/aesop/005.html 

 

ACTIVITIES. 

Experience: 

 To drive students to tell about their own experiences. 

 To make students associate their experiences with the story. 

 

Reflection. 

 To drive students’ attention to tell about their own experiences. 

http://read.gov/aesop/005.html


 

 To compare in teams the reflection of their partners. 

 To make students focus on the fact that the fox couldn’t reach the 

grapes and what represents the behavior of it. 

Generalization. 

 

 To point out the reason which the fox couldn’t take the grapes. 

 To deduct about Fox’s approach. 

 To establish the teaching or message from the fox and the grapes. 

 

Application. 

 

 To describe the intentions of the fox before the grapes. 

 To infer about the story. 

 To avoid blaming others for what you are not able to do. 

 To make up students stories and share with their other partners. 

 

https://www.universallearningacademy.com/wp-

content/uploads/2016/08/The_Fox_and_the_Grapes.jpg 

https://www.universallearningacademy.com/wp-content/uploads/2016/08/The_Fox_and_the_Grapes.jpg
https://www.universallearningacademy.com/wp-content/uploads/2016/08/The_Fox_and_the_Grapes.jpg


 

 

ACTIVITY #3 

                     TOPIC: 

The Tortoise and the Hare 

 

STORY: 

The Hare was once boasting of his speed before the other animals. "I have 

never yet been beaten," said he, "when I put forth my full speed. I challenge 

any one here to race with me." 

     The Tortoise said quietly, "I accept your challenge." 

"That is a good joke," said the Hare; "I could dance round you all the way." 

"Keep your boasting till you've won," answered the Tortoise. "Shall we 

race?" 

     So a course was fixed and a start was made. The Hare darted almost 

out of sight at once, but soon stopped and, to show his contempt for the 

Tortoise, lay down to have a nap. The Tortoise plodded on and plodded on, 

and when the Hare awoke from his nap, he saw the Tortoise just near the 

winning-post and could not run up in time to save the race. 

     Then the Tortoise said: "Slow but steady progress wins the race." 

http://www.storyit.com/Classics/Stories/tortoisehare.htm 

 

ACTIVITIES. 

Experience: 

 To have students infer about the fable just by reading the title. 

 To tell the story how they remind it. 

http://www.storyit.com/Classics/Stories/tortoisehare.htm


 

Reflection. 

 

 To ask students about the behavior of each character. 

 To make students give opinions about what would have happened if 

the hare did not sleep. 

 

Generalization. 

 To brainstorm about the reasons for the hare’s behavior. 

 To emphasize the tortoise efforts for finishing the race. 

 

Application. 

 To make students act the fable by using the mask of the two 

characters in groups in order to create in them self-confidence and 

don’t make them feel shy, cheering up their participation. 

 

 

https://encrypted-tbn0.gstatic.com/images?q=tbn:ANd9GcS21nwuq-

kK8bhg6PZCgqnvAc2q4zW-FofREqdBqGwwsseqUVVlwQ 

 

https://encrypted-tbn0.gstatic.com/images?q=tbn:ANd9GcS21nwuq-kK8bhg6PZCgqnvAc2q4zW-FofREqdBqGwwsseqUVVlwQ
https://encrypted-tbn0.gstatic.com/images?q=tbn:ANd9GcS21nwuq-kK8bhg6PZCgqnvAc2q4zW-FofREqdBqGwwsseqUVVlwQ


 

ACTIVITY #1 

                     TOPIC: 

The Boy Who Cried Wolf 

 

STORY: 

A shepherd-boy, who watched a flock of sheep near a village, brought out 

the villagers three or four times by crying out, "Wolf! Wolf!" and when his 

neighbors came to help him, laughed at them for their pains. 

     The Wolf, however, did truly come at last. The Shepherd-boy, now really 

alarmed, shouted in an agony of terror: "Pray, do come and help me; the 

Wolf is killing the sheep"; but no one paid any heed to his cries, nor rendered 

any assistance. The Wolf, having no cause of fear, at his leisure lacerated 

or destroyed the whole flock. 

There is no believing a liar, even when he speaks the truth. 

http://www.storyarts.org/library/aesops/stories/boy.html 

 

ACTIVITIES. 

Reflection. 

 

 To make students create a diagram using drawings to show the 

development of the story and ask them to tell the story according to 

the previous knowledge they have about it. 

http://www.storyarts.org/library/aesops/stories/boy.html


 

 To ask students what they think about the boy’s behavior before the 

wolf came. 

 

Application. 

 

 To make in a big chart a silouette of the boy and put it on the board, 

then ask students write in a piece of cardboard an adjective that 

describe the character and go to the board and put next to the picture. 

 

 

https://i.pinimg.com/736x/fa/d9/e1/fad9e18efa899ad7599895ecb451ceda--

boys-who-the-boy.jpg 

 

 

Bad 

Angry 

Scared 

https://i.pinimg.com/736x/fa/d9/e1/fad9e18efa899ad7599895ecb451ceda--boys-who-the-boy.jpg
https://i.pinimg.com/736x/fa/d9/e1/fad9e18efa899ad7599895ecb451ceda--boys-who-the-boy.jpg


 

WARM – UP 

Show students different pictures about the characters of the story the boy 

who cried wolf and ask them say some characteristics by each one. 

 

 

 

 

 

 

 

 

 

 

 

 

Boy 

Sheeps 

Wolf 

Tree 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

villagers 

Boy 



 

WORKSHEET 

1. Look at the pictures and match them. 

 

 

 

 

 

 

VILLAGERS 

 

 

SHEEP 

 

 

WOLF 

 

 

 

BOY 



 

2. Color the picture that shows better the appropriate behavior of 

the boy and answer the question according to your opinion. 

a.  

b.  

 

What do you think…  

Did the boy have to shout when the wolf wasn’t there or to shout when 

the wolf was there? Why? 

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

 

 



 

3. Color and cut by the dotted line each character and make the 

puppet in order to dramatize the story. 

 

 

 

 

 

 

 

 

 

 

 

 



 

4. Cut each picture and order the story about the boy who cried wolf. 

Don’t forget to color. 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

ACTIVITY #4 

                     TOPIC: 

The Ant and the Grasshopper 

 

STORY: 

In a field one summer's day a Grasshopper was hopping about, chirping 

and singing to its heart's content. An Ant passed by, bearing along with great 

toil an ear of corn he was taking to the nest. 

 

     "Why not come and chat with me," said the Grasshopper, "instead of 

toiling and moiling in that way?" 

 

     "I am helping to lay up food for the winter," said the Ant, "and recommend 

you to do the same." 

 

     "Why bother about winter?" said the Grasshopper; "We have got plenty 

of food at present." But the Ant went on its way and continued its toil. 

 

     When the winter came the Grasshopper had no food and found itself 

dying of hunger - while it saw the ants distributing every day corn and grain 

from the stores they had collected in the summer. Then the Grasshopper 

knew: It is best to prepare for days of need. 

http://www.eastoftheweb.com/short-stories/UBooks/AntGra.shtml 

 

 

 

http://www.eastoftheweb.com/short-stories/UBooks/AntGra.shtml


 

ACTIVITIES. 

Reflection and Generalization. 

 

 To ask students about the previous knowledge they have on this 

story. 

 To make four teams of 5 students and ask them to read the story 

quietly. 

 

Application. 

 

 To have students play “GUESS WHO” about the characteristics of 

the two characters, competing two by two, going in front of the class 

and saying a brief description each team has to guess the character 

and say the answer. The team who guesses many times is going to 

be the winner. 

 

https://us.123rf.com/450wm/jackf/jackf1704/jackf170402666/76039743-

happy-spanish-classmates-having-round-of-guess-who-game-during-

class.jpg?ver=6 

https://us.123rf.com/450wm/jackf/jackf1704/jackf170402666/76039743-happy-spanish-classmates-having-round-of-guess-who-game-during-class.jpg?ver=6
https://us.123rf.com/450wm/jackf/jackf1704/jackf170402666/76039743-happy-spanish-classmates-having-round-of-guess-who-game-during-class.jpg?ver=6
https://us.123rf.com/450wm/jackf/jackf1704/jackf170402666/76039743-happy-spanish-classmates-having-round-of-guess-who-game-during-class.jpg?ver=6


 

ACTIVITY #5 

                     TOPIC: 

The three little pigs 

 

STORY: 

Once upon a time there were three little pigs. One pig built a house of 

straw while the second pig built his house with sticks. They built their 

houses very quickly and then sang and danced all day because they were 

lazy. The third little pig worked hard all day and built his house with bricks. 

A big bad wolf saw the two little pigs while they danced and played and 

thought, “What juicy tender meals they will make!” He chased the two pigs 

and they ran and hid in their houses. The big bad wolf went to the first 

house and huffed and puffed and blew the house down in minutes. The 

frightened little pig ran to the second pig’s house that was made of sticks. 

The big bad wolf now came to this house and huffed and puffed and blew 

the house down in hardly any time. Now, the two little pigs were terrified 

and ran to the third pig’s house that was made of bricks. 

The big bad wolf tried to huff and puff and blow the house down, but he 

could not. He kept trying for hours but the house was very strong and the 

little pigs were safe inside. He tried to enter through the chimney but the 

third little pig boiled a big pot of water and kept it below the chimney. The 

wolf fell into it and died. 

The two little pigs now felt sorry for having been so lazy. They too built 

their houses with bricks and lived happily ever after. 

http://shortstoriesshort.com/story/the-three-little-pigs/ 

 

 

 

http://shortstoriesshort.com/story/the-three-little-pigs/


 

ACTIVITIES. 

Reflection and Generalization. 

 

 To ask students about characters they remember on the story. 

 To describe in one word each character. 

 To make students realize about the behavior of each character in 

order to say their own opinions. 

 

Application. 

 

 To ask students create their own puppets of each character of the 

story the three little pigs in order to make a theatrical performance 

about what they have read and allow them to improvise if they want 

to do it, this strengthen the confidence of them. 

 

 

  

 

 

 

 

 

 

 

 

https://felt.co.nz/user-images/itemuploads/u43450/i304018/o.jpg 

 

 

 

https://felt.co.nz/user-images/itemuploads/u43450/i304018/o.jpg


 

ACTIVITY #6 

                     TOPIC: 

The golden eggs 

 

STORY: 

Once upon a time, there lived a cloth merchant in a village with his wife 

and two children. They were indeed quite well-off. They had a beautiful 

hen which laid an egg every day. It was not an ordinary egg, rather, a 

golden egg. But the man was not satisfied with what he used to get daily. 

He was a get rich-trice kind of a person. 

 

The man wanted to get all the golden eggs from his hen at one single go. 

So, one day he thought hard and at last clicked upon a plan. He decided 

to kill the hen and get all the eggs together. 

 

So, the next day when the hen laid a golden egg, the man caught hold of 

it, took a sharp knife, chopped off its neck and cut its body open.  There 

was nothing but blood all around and no trace of any egg at all. He was 

highly grieved because now he would not get even one single egg. 

 

His life was going on smoothly with one egg a day but now, he himself 

made his life miserable. The outcome of his greed was that he started 

becoming poorer and poorer day by day and ultimately became a pauper. 

How jinxed and how much foolish he was. 

http://www.moralstories.org/the-golden-egg/ 

 

 

http://www.moralstories.org/the-golden-egg/


 

ACTIVITIES. 

Reflection and Generalization. 

 

 To ask students give opinions about the decision that the men took. 

 To have students think before talking about the story. 

 To make students describe the character the pros and cons of the 

man’s decisition. 

 

Application. 

 

 To put in a basket different golden eggs with a piece of cardboard 

written with a word in each one in order to make students create a 

different ending by using all these chosen words, then make students 

act the fable out using realia. 

 

 

https://i.ytimg.com/vi/ddD4ghEXXTQ/hqdefault.jpg 

 

 

https://i.ytimg.com/vi/ddD4ghEXXTQ/hqdefault.jpg


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

ACTIVITY #7 

                     TOPIC: 

The Lion and the Mouse 

 

STORY: 

Once when a lion, the king of the jungle, was asleep, a little mouse began 

running up and down on him. This soon awakened the lion, who placed his 

huge paw on the mouse, and opened his big jaws to swallow him. 

 

"Pardon, O King!" cried the little mouse. "Forgive me this time. I shall 

never repeat it and I shall never forget your kindness. And who knows, I 

may be able to do you a good turn one of these days!” 

 

The lion was so tickled by the idea of the mouse being able to help him 

that he lifted his paw and let him go. 

 

Sometime later, a few hunters captured the lion, and tied him to a tree. 

After that they went in search of a wagon, to take him to the zoo. 

Just then the little mouse happened to pass by. On seeing the lion’s plight, 

he ran up to him and gnawed away the ropes that bound him, the king of 

the jungle. 

 

"Was I not right?" said the little mouse, very happy to help the lion. 

http://www.kidsworldfun.com/shortstories_lionandmouse.php 

 

http://www.kidsworldfun.com/shortstories_lionandmouse.php


 

ACTIVITIES. 

Reflection and Generalization. 

 

 To ask students about their favorita animal if any of them tells a lion 

or mouse, encourage them to remember what story they know using 

those characters.. 

 To have students what happens with these two characters. 

 To make students infer about how the story ends. 

 

Application. 

 

 To put in a basket different pieces of a puzzle and ask students to 

put the puzzle together, the students that solve each jigsaw puzzle 

are going to be the first team and so on, then each group is going to 

play the treasure hunt, for this the teacher needs to hide a photo of 

each character in different places inside the classroom, the first team 

that find all characters is going to be the winner.  

 

http://1.bp.blogspot.com/-T-iuUa-

bfmU/TdfedXicBFI/AAAAAAAAAGU/acIva85sQk4/s1600/DSC04306.JPG 

 

http://1.bp.blogspot.com/-T-iuUa-bfmU/TdfedXicBFI/AAAAAAAAAGU/acIva85sQk4/s1600/DSC04306.JPG
http://1.bp.blogspot.com/-T-iuUa-bfmU/TdfedXicBFI/AAAAAAAAAGU/acIva85sQk4/s1600/DSC04306.JPG


 

ACTIVITY #8 

                     TOPIC: 

The Strange Bird with Two Heads 

 

STORY: 

Once upon a time, there lived a strange bird with two heads; one facing 

the left and the other facing the right. The two heads used to fight and 

argue with each other, even for very simple reasons. Though they shared 

the same body, the two heads behaved like rivals! 

 

The strange bird lived in a big banyan tree, along the bank of a river. 

 

One day, while flying over the river, the left head of the bird saw a 

beautiful tree that had a bright red fruit. The left head of the bird wanted to 

eat the fruit and the bird flew down to pick the fruit from the tree. 

 

The bird plucked the sweet smelling fruit, and sat by the banks of the river 

and started eating it. The fruit was eaten by the left head. While it was 

eating, the right head asked, “Can you give me a piece to taste?” 

 

The left head said, “See, we have only one stomach. So even if I eat in my 

mouth, it will go only into our stomach.” 

 

“But I want to taste the fruit, so you should give me.” 

 



 

The left head replied in anger,  

“I saw the fruit and hence, I have the right to eat it  

without sharing with anyone.” 

 

The right head felt sad and became silent. 

A few days later, while the bird was flying over the river again, the right 

head saw a beautiful pink fruit in a tree. The bird flew down near the tree 

and tried to pick the fruit and eat it. 

The other birds living in the tree said, “Don’t eat it. It is a poisonous fruit. It 

will kill you.” 

The left head shouted, “Don’t eat it. Don’t eat it.” 

 

However the right head did not listen to the left head. The right head said, 

“I will eat it, because I saw it. You have no right to stop me.” 

The left head shouted, “Please don’t eat it. We will all die.” 

 

The right head said, “Since I saw it, I have the right to eat it.” Clearly, the 

right head was trying to take revenge on the left head for not sharing the 

red fruit with it earlier. 

 

Finally, the pink fruit was eaten by the right head, and in a few minutes, 

the strange bird with the two heads dropped down dead! 

http://www.kidsworldfun.com/the-strange-bird-with-two-heads.php 

 

 

http://www.kidsworldfun.com/the-strange-bird-with-two-heads.php


 

ACTIVITIES. 

Reflection and Generalization. 

 

 To ask students give opinions about the decision that the men took. 

 To have students think before talking about the story. 

 To make students describe the character the pros and cons of the 

man’s decisition. 

 

Application. 

 

To ask students create a new animal by using the imagination, the students 

are going to draw this new animal and color it, then, the students are going 

to give characteristics to the animal in order to create their own story about 

the character they drew and tell in front of the class showing the character. 

 

 

http://illinoisearlylearning.org/_images/pip/lesson-planning/drawing/1.jpg 

 

 

 

http://illinoisearlylearning.org/_images/pip/lesson-planning/drawing/1.jpg


 

ACTIVITY #9 

                     TOPIC: 

The Gingerbread man 

 

STORY: 

The story begins in the house of an old couple who had no children. They 

were very lonely and pretty sad at times. To kill the boredom the old lady 

decides to make some ginger bread. While kneading the dough for the 

bread, she had an idea. She wanted to do something fun so she decided 

to cut the dough in the shape of a man to amuse her husband. She rolled 

out the dough and cut out the bread in the shape of a small man and put it 

in the over to bake. 

She waited on her chair knitting away to pass the time. Then, as she 

smelled a lovely baked smell she got up and went to check on the ginger 

bread. When she opened the over door the ginger bread got up from the 

baking tray and jumped out of the oven. Before she realized what was 

going on the ginger bread man had already run out the door. The old lady 

ran after the ginger bread man and asked him to back. 

 

He kept running and called out to the woman, 'No no no, I am not your 

dinner, for you can’t lay your hands on me. Run run as fast as you can, 

you can’t catch me, I am the ginger bread man!!' and so he kept running. 

The old lady called her husband to run after the ginger bread man and 

catch hold of him, he was their dinner!  

But the Ginger bread man kept running faster. Watch the rest of the story 

to know what happened to the Ginger Bread man as he kept running 

through the town mocking everybody who wanted to eat him. 

http://www.kidsworldfun.com/short-stories/the-gingerbread-man.php 

http://www.kidsworldfun.com/short-stories/the-gingerbread-man.php


 

ACTIVITIES. 

Reflection and Generalization. 

 

 To ask students if they like the gingerbread. 

 To make students mention if they know how to make gingerbread or 

any kind of bread. 

 To ask students infer about what the story is about and what is the 

main character on it. 

 

Application. 

 

To ask students use fomix or any other recycled material in the class to 

make the costumes of the story’s characters and change the dialog that they 

have to say in order to act out the different scenes. Next, ask them bring 

some bread or cookies made by themselves to share in class. 

 

https://2.bp.blogspot.com/-

nuduEElLIXw/WSiJMUCajUI/AAAAAAAAFTE/qzte9mh0n7E04BH9l3Bh_y

EiOpC9IzptwCLcB/s1600/disfrazandose%2B5to.JPG 

 

https://2.bp.blogspot.com/-nuduEElLIXw/WSiJMUCajUI/AAAAAAAAFTE/qzte9mh0n7E04BH9l3Bh_yEiOpC9IzptwCLcB/s1600/disfrazandose%2B5to.JPG
https://2.bp.blogspot.com/-nuduEElLIXw/WSiJMUCajUI/AAAAAAAAFTE/qzte9mh0n7E04BH9l3Bh_yEiOpC9IzptwCLcB/s1600/disfrazandose%2B5to.JPG
https://2.bp.blogspot.com/-nuduEElLIXw/WSiJMUCajUI/AAAAAAAAFTE/qzte9mh0n7E04BH9l3Bh_yEiOpC9IzptwCLcB/s1600/disfrazandose%2B5to.JPG
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	“Chi-square test is used to determine whether there is a significant difference between the expected frequencies and the observed frequencies in one or more categories” (Maben, 2005, p.1). To calculated chi-square what is needed is:

