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Abstract 

This research project is geared to contribute with a guide of activities that 
create a positive language environment in the community of English 
teachers and learners of Unidad Educativa Victor Hugo Mora Barrezueta, 
in the academic year 2020-2021. The theoretical framework of this research 
work contains information about the monitor hypothesis, especially the 
affective filter theory. It conceptualizes three factors that are relevant to this 
theory, which are motivation, self-confidence and anxiety. Also, varied 
concepts related to the oral competence were analyzed and supported 
bibliographically. There is a description of different pedagogical practices 
that can be applied in the classroom in order to maintain a low affective filter. 
This was a basic and non-experimental research work which intended to 
explore the problem and investigate different techniques that can help 
students acquire the language in a classroom that foster positive emotions. 
Data collection and analysis were based on surveys to the students and an 
interview with an English teacher. The survey was statistically settled and 
an individual analysis was offered. Similarly, the theories involved in this 
project were scientifically supported through bibliographical research. The 
proposal makes reference to activities that foster high levels of motivation, 
and low levels of anxiety.  

 

Key words: oral competence, affective filter, affective activities 
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Resumen  

El presente proyecto está orientado a contribuir con una guía de actividades 
que establezcan un ambiente positivo en las clases de inglés como Lengua 
Extranjera y asimismo en los miembros de la comunidad educativa, tanto 
profesores como estudiantes de la Unidad Educativa Víctor Hugo Mora 
Barrezueta, durante el año lectivo 2020-2021. El marco teórico del presente 
proyecto investigativo incluye información de la teoría del “Monitor”, en 
especial sobre la teoría del filtro afectivo. También se conceptualiza los tres 
factores que resultan relevantes a esta teoría, los cuales son  motivación, 
auto-confianza y ansiedad. De la misma forma, se analizaron y 
argumentaron científicamente varios conceptos relacionados con la 
competencia oral de los estudiantes. Se incluye una descripción de las 
diferentes prácticas pedagógicas que se pueden aplicar en el aula con el 
fin de mantener un filtro afectivo bajo. Esta investigación fue de corte básico 
y no experimental, la cual tuvo como intención explorar el problema e 
investigar técnicas variadas que le ayuden al estudiante a adquirir el idioma 
en un ambiente que promueva las emociones positivas. La recolección de 
datos y el análisis de los mismos estuvieron basados en encuestas 
aplicadas a los estudiantes y la encuesta con una profesora de inglés. La 
encuesta fue establecida de forma estadística y se ofreció un análisis 
individual. De la misma forma, las teorías involucradas en este proyecto 
fueron científicamente a través de investigación bibliográfica. La propuesta 
hace referencia a las actividades que fomentan altos niveles de motivación 
y bajos niveles de ansiedad. 

Palabras claves: Competencia oral, filtro afectivo, actividades afectivas 
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INTRODUCTION 

While at school, students face different types of daily activities at 

English classes: grammar drills, expositions, reading comprehension 

exercises, and the list expands accordingly. Most language learners 

stagnate in this “gray area” of language where all the input they get is mostly 

exercises with the same vocabulary and almost no chance to produce the 

language in speech form. They can solve a grammar list of exercise and 

score the highest they can. However, if they are given a topic of 

conversation, they will most likely feel restless and quiet.  

Lack of practice is just the tip of the iceberg when we are talking the 

oral competence of students. Many students get bored really easily. Today’s 

students belong to generation X, and their learning process is quite different 

than the way previous generations used to. Therefore, thought-provoking 

and dynamic activities should be encouraged to spark interest in learners.  

By taking a look at the curriculum program that most English teachers 

have to fulfill and the paperwork they ought to prepare and process, some 

blind sides may be encountered. We would find time-consuming and 

unnecessary activities that could otherwise be available to them in order to 

create spaces where students can practice spoken language. In the same 

way, the classroom agenda is often used to fulfill a program that is based 

on reading activities, leaving no time and space for listening and speaking.  
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The present research projects is based on the necessity of different 

members of the educational community of Ecuadorian students. 

Specifically, it has been applied to students and teacher from Unidad 

Educativa Victor Hugo Mora Barrezueta, at 10th grade, basic level. The aim 

of the researcher is to determine the level of affective filter of students when 

they speak English as a foreign language and to establish possible solutions 

for them to improve and feel more comfortable to develop this skill.  

Experts on this subject matter have provided different theories and 

conclusions throughout different studies. Many approaches confirm that 

understandable input is crucial to the speaking ability of L1 and L2 learners. 

There is indeed a need to develop and modify certain activities to increase 

the motivation in students. In this way, students and instructors will see a 

positive outcome from the time and effort they invest at the teaching-

learning process.  

There is an organized outline that will be the basis for this research 

project. 

Chapter I comprises the problem description, where the conflict 

situation is explained. Also, the scientific fact and its possible causes are 

stated at this stage. The problem is formulated, objectives of research are 

established, scientific questions are numbered and a justification is given 

throughout Chapter I. 
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Chapter II contains the research background, that is, the theories 

from different perspectives that back up each concept used to support the 

research scientifically. This investigations is based on different fields of 

research: Psychology, Philosophy, Epistemology, and Pedagogy. 

Chapter III includes a description of the methodological design for the 

investigation: type of investigation, operationalization of variables, 

population, sampling and sample. Also, it includes the scientific methods 

used, research techniques and its instruments. Research results are 

analyzed at this stage, as well as the interpretation of obtained data.  

Chapter IV develops the proposal of investigation. A justification is 

given and objectives are set. There are general and specific aims for the 

investigation. Also, a detailed description of the proposal is given. The 

proposal is included in this chapter. At the end of the present project, the 

investigator will provide conclusions and recommendations related to the 

information that was acquired from the different instruments applied. 
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CHAPTER I 

THE PROBLEM 

1.1 RESEARCH CONTEXT  

The following research was conducted at Unidad Educativa Victor 

Hugo Mora Barrezueta. The institution was Methd on October 20, 1988. The 

morning shift of the aforementioned institution has a total of 686 students, 

which encompasses pupils enrolled for eighth, ninth and tenth grades. 

These courses belong to Higher Basic Education –or, in Spanish, Basica 

Superior. The afternoon shift has a total of 546 students, which contains the 

population for the three years of general baccalaureate program –or in 

Spanish, Bachillerato. The school counts with 3 English instructors in the 

morning shift and 3 different teachers in the afternoon shift. The institution 

has hired 16 teachers for other subjects in the morning shift and 24 

individuals for the afternoon shift. The total account of teachers for all 

subjects including English in both shifts is 45.  

This investigation is unfolding during a global emergency due to the 

COVID-19 pandemic global emergency. Consequently, this has made the 

predicament become a little more complicated to handle. The new reality 

comprises digital and online classrooms. For the most part, public schools 

have limited the scope of their activities to being strictly written in all subjects 

because resources are limited in order to have a stable video conference 
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sessions. In Spanish or English, students and teachers alike have 

completely changed the way they learn and teach, respectively.  

Hence, there was absence of activities in a physical classroom due 

to COVID-19. The aforementioned school has relied on platforms such as 

WhatsApp, E-mail services and videoconferences. Unidad Educativa Victor 

Hugo Mora Barrezueta has specifically based their pedagogical action on 

WhatsApp, given the current situation of students. Most of them do not own 

appropriate technological resources (devices with good quality video or a 

stable internet connection). Therefore, students work on activities according 

to weekly plan that the teacher receives from the Ministry of Education.  

 

1.2. PROBLEM OF INVESTIGATION 

1.2.1. CONFLICT SITUATION  

During the past few years, 10th grade students at Unidad Educativa 

Victor Hugo Mora Barrezueta report to have had a fair amount of speaking 

activities and the teacher reports to have encouraged pupils to use spoken 

English to communicate. Unfortunately, it was mostly up to students to 

follow instructors’ advices or not. Most of them relied on rote memorization 

and there was absence of spontaneous speech practice. 

This lack of spontaneous practice create certain levels of anxiety and 

stress when students do face the challenge of speaking English as a foreign 

language. The absence of activities that lower the affective filter may be one 
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of the reasons. Daily activities must include warm-up games and 

environments created by instructors to make students feel at ease. 

However, there is no indication about that occurring. Daily activities mostly 

include reading comprehension and random vocabulary activities. These 

types of activities are beneficial, but not to the larger scope.  

One of the curricular objectives of the EFL curriculum reads: “Create 

a sense of awareness in terms of accuracy when learners interact in English 

using high-frequency and level-appropriate expressions in order to reach an 

effective command of spoken language” (Min Ed, 2016). Yet, most students 

at the “EGB – Superior” level are not able to show these skills. This is 

influenced directly because most guidelines look appealing on paper but are 

not being applied appropriately in the EFL classroom.  

Firstly, class size in public institutions is objectively large. These 

classrooms can contain from 40 up to 60 students per class. Acquiring a 

language requires a high rate of practice, social interaction and frequent 

feedback. These factors are seldom present in language classes at schools 

funded by the government. As a result, instructors limit activities and adapt 

them in crowded classrooms. 

There are countless new strategies that can be applied in the 

classroom to meet the objectives proposed by the Ministry of Education. 

Nevertheless, chances are teachers may not have the resources or the 

pedagogical preparation to carry these strategies out. Creating or adapting 
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a lesson plan with communicative methodologies can be challenging and 

require time, energy and sometimes resources from the teacher. Also, 

infrastructure and technologic devices can sometimes result insufficient to 

make this happen. The reality of public education is that most teachers face 

a state of burn-out. There are health problems among students such as 

addiction to drugs and violence among peers. Instructors have to face 

abundant paperwork on a daily basis, which may require time from their 

agendas that could otherwise be used to investigate new teaching 

techniques. Besides, the lack of technology and absence of background 

knowledge of ICTs play an important role. Therefore, most guidelines for 

the oral communication in EFL are not met in the most appropriate fashion, 

living out on a utopian pdf document.  

The application of traditional methods in the EFL classroom hardly 

ever produces motivation in students. Traditional cloze exercises and drills 

can be counterproductive when they are overused by English teachers. 

Students in the 10th grade frequently need extrinsic motivation. Of course, 

it would be way more manageable if teachers provide this input to them. 

English teachers try to build rapport and find ways to connect with students 

and attempt to inject some energy to their everyday activities. Nevertheless, 

most of these attempts become a piece of advice rather than a structured 

plan that students can follow step by step. One of the aims of this project is 

to assemble activities that are appropriate to students’ needs and interest.  
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In conclusion, there is a field where best practices to develop oral 

competence may be applied to help students express themselves with 

confidence and motivation. Therefore, the researcher of this project will 

analyze the conflict situation and propose different ways to improve the oral 

competence in students from the 10th grade from Unidad Educativa Victor 

Hugo Mora Barrezueta.  

 

1.3. SCIENTIFIC FACT 

Insufficient frequency and variety of speaking practice in students of 

10th grade EGB, Unidad Educativa Victor Hugo Mora Barrezueta, District 

09D06, Zone 8, of the academic year 2020-2021. 

1.4. CAUSES OF THE PROBLEM 

 Limited and repetitive activities proposed by the instructor. 

 Curricular guidelines for oral competence are not applied correctly in 

the EFL classroom. 

 Students are not motivated enough to practice voluntarily 

 1.5. FORMULATION OF THE PROBLEM 

How does the affective filter impact the oral competence of EFL in 

10th grade students from Unidad Educativa Victor Hugo Mora Barrezueta, 

District 09D06, Zone 8, of the academic year 2020-2021? 
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1.6. OBJECTIVES 

1.6.1. GENERAL OBJECTIVE 

 To inquire about the connection of the affective filter with the oral 

competence of EFL students through interviews, surveys, statistical 

analysis, and literature revision in order to create a booklet of 

activities that help students lower their affective filter thus improving 

their oral competence in EFL.  

1.6.2. SPECIFIC OBJECTIVES  

 To identify pedagogical practices that may raise the affective filter in 

EFL students through interviews and surveys to recommend 

techniques that lower the affective filter. 

 To explore students’ level of motivation towards speaking English 

using a survey geared to improve educational practices  

 To tailor a booklet with affective activities based on systematic 

research to develop the oral competence in EFL students. 

1.7. RESEARCH QUESTIONS 

 What are pedagogical practices that may raise and lower the 

affective filter in EFL students? 

 What type of educational practices can motivate students to speak in 

the EFL classroom? 

 What kind of influence does a booklet of affective activities have on 

the oral competence of EFL students? 
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1.8. JUSTIFICATION  

The purpose of this project is inspired by the necessity of students 

who may understand some spoken language and read basic passages. Yet, 

these same students may face negative emotions when facing a 

conversation or spontaneous communicative situation. The community of 

10th graders at Unidad Educativa Victor Hugo Barrezueta is not immune to 

this struggle.  

Many teachers who teach “speaking” as a language skill have 

received little or no training at teaching proficiency in this ability. Generally, 

teachers think of speaking practice as equivalent to “discussions”. However, 

there are varied aspects of spoken English, and it depends on which type 

“learners most need to master, whether it be small talk, casual conversation, 

telephone conversations, transactions, discussions, interviews, meetings, 

presentations or debates” (Sadeghi & Richards, 2015). In turn, most 

“speaking” classes are limited to drill exercises, role plays and expositions 

that students memorize to obtain a “good grade”. Investing class time in 

these type of activities is not entirely positive or negative.  

Students get nervous when holding a spontaneous conversation in 

English. They even feel challenged when they know the words to a 

presentation by heart. The present research project aims to expand the way 

students look at spoken language and to make it affordable in terms of 

energy, confidence and motivation. Fundamentally, it is meant for students 

to understand that speaking English is an achievable goal for anybody. 
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Along these lines, the curricular program provided by the Ministry of 

Education (2016) gives a solid foundation on the aspect of spoken 

interaction: “Popular activities to practice these strategies in the classroom 

are information gaps, jigsaw activities, questionnaires and surveys, 

interviews and discussion groups. Playing games in English is also a 

common way to improve learners’ language of social interaction”.   This 

project aims to provide activities that meet these guidelines; moreover, it 

looks forward to go beyond the typical speaking activities and provide level-

appropriate tasks that elevate students’ competence.  

The traditional ways of teaching and learning are deeply rooted in 

members of the educational community. This piece of work seeks to break 

those barriers and find new paradigms that help students. Among the many 

benefits that can be attained are: further confidence, greater levels of 

motivation, higher performance in communicative settings and better 

attitude toward classes. The rationale behind this is the theory proposed by 

Stephen Krashen, that students acquire language input if their affective filter 

is low, meaning, if they are motivated, self-confident and not anxious (As 

cited in Xu, 2016). 

The focal beneficiaries of the results of this project are students from 

10th grade at Unidad Educativa Victor Hugo Barrezueta. Teachers will be 

provided with guidelines for activities lower students’ affective filter. In this 

way, they would not feel blocked and have the necessary tools to maintain 

a conversation according to their level of skills. Likewise, they would 
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demonstrate a better attitude in class. This means participation in class 

would increase and improve in quality. Thus, they would also feel motivated 

to look forward to develop their overall skills on their own. Along these lines, 

they can begin to consider that acquiring a second language is essential 

rather than mandatory. 

If students consider that a second language is essential to their 

academic development, they will most likely seek for opportunities to 

develop professionally. In turn, they will contribute to the Ecuadorian 

society. Consequently, objective 9 stated in the third ax from the “Plan for a 

Lifetime” is enhanced: “To guarantee sovereignty and peace, and 

strategically place our country in the region and the world” (CNP, 2017). 

That is, as English proficiency goes up, so will our ranking in bilingualism, 

thus positioning our country in a higher position. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

2.1. RESEARCH BACKGROUND 

According to EF English Proficiency Index (2019), Ecuador is ranked 

in the 81st position among 100 country areas. This is equivalent to a “very 

low” proficiency level. Plain observation in public schools in Ecuador can 

dictate that there is still a lot of work to do in the field of teaching English as 

a foreign language.  

 In many cases, emphasis is given to the Grammar-Translation 

Method. This is one of the most dated and traditional methods to teach a 

language. It stresses reading and writing as the main skills to acquire, 

essential memorization, and teaching grammar in an overt way. This was 

the method used to teach languages such as Latin and Greek (Shehadeh, 

2020). Public schools take this method as a primary source to teach English 

as a Foreign Language. Oftentimes the overuse of this approach leaves little 

or no room for the development of listening and speaking skills. Now, 

chances are it may be necessary to use this approach in some percentage 

of the lessons. In fact, among its benefits, extensive reading can improve 

discourse competence, including a “repertoire of choices and vocabulary” 

(Falquez, 2016). However, there is too much reliance on this method for the 

majority of public institutions. Consequently, most English learners present 

difficulties when attempting to produce spoken language.  
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 The root of this condition goes deep into the type of teaching-learning 

environments. Most schools have EFL programs rather than ESL programs. 

ESL learners receive more comprehensible input, hence they produce 

understandable output. In contrast, EFL learners usually receive less 

contact hours and their language environment is restricted. Additionally, 

learners who follow EFL programs –as in the case of Ecuadorian public 

institutions, have little communicative interaction in L2. Their speaking 

practice is focused on repetition and drills rather than real-life situations that 

could potentially help them understand messages instead of reformulating 

messages (Astorga, 2015). 

 A case study by Caceres (2016) demonstrates that Language 1, or 

native language, is frequently used in the Ecuadorian public school 

classroom. Speaking in learners’ L1 could help to get the message through 

when students’ understanding of the L2 was largely basic. However, it is not 

a factor that leads to fulfill the very goal of teaching a language: to learn how 

to communicate. In this study of 2016, most teachers agreed that to use the 

Direct Method or Natural approach would be much more beneficial.  

 The Direct Method has as communication at the core of its objectives. 

It requires a language to be taught by using the target language –in this 

case, English-, and conversational activities have a significant place in this 

method (Nekoui & Shahrokhi, 2016). 
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There are varied techniques used: Modeling and practice are two 

fundamental strategies. Also, pronunciation and grammar are enhanced 

through the reinforcement of speech and listening instruction (Nekoui & 

Shahrokhi, 2016). 

2.2.1. DEFINITION 

2.2.1.1. THE MONITOR MODEL 

The Monitor Model came as the result of much criticism and 

dissatisfaction with the way language was taught and learned in the 1970s. 

This model was implemented by Stephen Krashen in the 80’s, it is still 

studied and applied today. It is defined in five hypotheses. 

The first hypotheses is the acquisition-learning hypotheses. This 

theory says that we acquire more language than we learn it. Basically, 

acquisition occurs when learners are exposed to pieces of language 

they can understand and most of the acquisition happens with no direct 

form of teaching or learning. It is rather an effect of language immersion. 

On the other hand, learning is explicit, which includes grammar and 

rules. In sum, this first hypotheses states that learning and acquisition 

are two different systems (Lai & Wei, 2019). 

The second theory of Krashen’s proposal is the Monitor 

hypothesis. It suggests that formal structural rules in a language play 

only a limited role in the acquisition process. The knowledge of formal 

rules and the acquired skills serve as a “monitor” or “editor” when the 

student uses the language in spoken or written discourse. The 
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conscious use of rules is processed in the individual when three factors 

are present: time, focus on form and knowledge of the rule.  According 

to the theory’s author, these three aspects hardly ever overlap with each 

other, with the exception of grammar tests, where the focus is on form, 

knowledge and of course, there is a time frame given to complete said 

activity. The over use of their “monitors” can leave students sounding 

hesitant, gibberish and insecure, since, according to this theory, this 

area of language learning is responsible for fluency (Cherifi, 2015). 

There is still additional evidence that sets Krashen’s theories as a 

referent for ESL Pedagogy around the world. In their enlightening work, 

“The Human Brain Processes Syntax in the Absence of Conscious 

Awareness”, the researchers conclude that “at least a portion of the mental 

computations necessary for language processing take place outside of 

awareness, leaving only a limited subset of processes for the conscious 

mind to manage” (Batterink and Neville, 2013). This can provide a 

neuroscientific support for these two theories. 

Thirdly, there is the natural order hypotheses. This theory 

suggests that some syntax is acquired earlier than other skills during 

the second language learning process. Studies conducted by Brown, in 

which Krashen based this hypothesis, show that first language 

acquisition of morphemes occurs in a predictable order. This also holds 

true for second language acquisition. Research work by Dulay & Burt is 

also mentioned, and it says that this expectable order of acquisition in 
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grammar structures also appears in second language students. For 

example, the present tense form appears earlier than the past tense 

(Lai & Wei, 2019). 

In fourth place, according to the comprehensible input hypothesis, 

Krashen described how acquisition takes place. He explained that it 

happens when we engage in language environments that we can 

comprehend and contains i+1, acquisition can evolve from one stage to the 

development of a new higher one. (Cherifi, 2015).  

Comprehensible input is “a term introduced by Stephen Krashen to 

refer to language that a learner can understand. It may be comprehensible 

in part because of gestures, contextual information, or prior 

knowledge/experience” (Lightbown & Spada, 2013). 

Now that the first four hypotheses have been described, the fifth and 

last theory of Krashen’s body of work is presented in the next stage. 

 

2.2.1.2. DEFINING THE AFFECTIVE FILTER THEORY 

  The affective filter is a concept that Stephen Krashen coined 

to describe a metaphor for the emotional barrier that learners can 

experience when they are in the process of acquiring a language. The 

concept had been previously proposed by Dulay and Burt, and reviewed 

later by Krashen. The affective filter encompasses a series of emotional 

factors that can influence the amount of acquired language in learners. 

Fundamentally, pupils with high levels of motivation and self-confidence are 
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able to acquire more language input because they have a low affective filter. 

On the other hand, students are said to acquire less input when they lack 

motivation, are not self-confident or have elevated levels of anxiety -or in 

other words, when they have a high affective filter (As cited in Xu, 2016).  

 The metaphor of affective filter might not be totally understood 

without defining the three variables it stands for: motivation, self-confidence 

and anxiety. 

 

Krashen (1982) Affective Filter Hypothesis Representation. Page 32.  

 

2.2.1.2.1. MOTIVATION 

 As defined by Encyclopedia Britannica, motivation is a group of 

“forces acting either on or within a person to initiate behavior” (Petri & Cofer, 

2019). Students can find multiple sources of intrinsic and extrinsic 

motivation. For many, it provides the satisfaction of self-actualization. For 

others, positive external effects such as earning a higher salary or gaining 

recognition among their peers could work as sources of motivation. 

 As studied by Gardner, student’s motivation encompasses three 

factors. Firstly, the motives for the learner, the time and energy they invest 

https://www.britannica.com/topic/human-behavior
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in studying and researching, in other words, the effort. Equally important is 

desire: a strong feeling that makes a student want to become skillful in the 

target language. Finally, motivated students have a positive attitude toward 

acquiring the language (Al-Munawwarah, 2018). 

2.2.1.2.1.1.   INTEGRATIVE MOTIVATION 

 Students who possess integrative motivation have the initiative to use 

the target language in the community where it is spoken. They want to 

become a part of that society in order to participate in the group. Learners 

who have integrative motivation demonstrate an optimistic attitude to their 

language learning journey. This type of learner also shows a higher rate of 

persistence when difficulties are encountered throughout the process. In 

sum, their motive is internalized and serves as a constant drive for learning 

resulting in intrinsically motivated students (Yee & Ganapathy, 2017). 

2.2.1.2.1.2. INSTRUMENTAL MOTIVATION 

 When we hear a language learner talk about how a second language 

can open many doors, we are dealing with an instrumentally motivated 

student. Instrumental motivation gives learners a drive to acquire a 

language for a reward rather than for a sense of belonging to a community 

or society. Essentially, these learners perform in a language for better job 

opportunities, career goals, further actualization, to meet school admission 

requirements, and more. Also, they would learn for status or power (Yee & 

Ganapathy, 2017). 
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 All in all, motivation can produce efficient second language 

performers since the energy that drives their learning can harvest a 

tolerance to frustrations, and, as a by-product: self-confidence (Mahdi, 

2015). 

2.2.1.2.3. SELF-CONFIDENCE 

The ability to speak in the target language is highly important in the 

overall performance capacity of a learner. First, the way we perceive 

ourselves in terms of physical appearance and personality, the way we 

think, and notice the outside world is communicated via spoken language. 

Also, social interaction such as talking to family members, friends, and 

acquaintances is performed by speaking and is a primary objective of L2 

learners (Nazarova & Umurova, 2016). Now, if learning a second language 

successfully means being able to do all of these cognitive processes with 

self-confidence, how can it be defined? 

A study demonstrated that failure to complete an assigned task 

resulted in significant drops in self-confidence. However, success in the 

given task did not necessarily increase self-confidence in students. Despite 

these results, low levels of self-confidence create a sense of vulnerability in 

students. When they do not know how to cope with this appropriately, it may 

result in low performance. It was shown that students who were praised 

after finishing the task-based their confidence on performance rather than 

effort. In contrast, learners who were praised during the process used this 

positive reinforcement as fuel to complete the task with a higher level of self-
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confidence. This study also concluded that students who believed they did 

not possess the ability to do the task at hand could end up making “little or 

no effort in their studies” (Leis, 2014). 

As observed in many classrooms and throughout history, studies 

have only confirmed what teachers have witnessed during their careers. 

Students who are praised constantly for their efforts can show a better 

attitude and develop a sense of capacity, which can surprise their mentors. 

This goes hand in hand with providing a student with techniques that can 

help them improve on their own and recognize their achievements in the 

short and long run. In this sense, language teachers become a coach on 

top of being an instructor.  

 

2.2.1.2.4. ANXIETY 

Anxiety is the third factor included in the affective filter theory. When 

we deal with the concept of anxiety, many ideas come to mind. Worry and 

stress are a common place to attempt to define this construct. However, 

these three types of biological and psychological experiences are defined 

by some clear differences. 

Worry is a cognitive process that happens in our mind. It can be said 

that is the psychological component of anxiety. According to an interview to 

Dr. Marques, the president of Anxiety and Depression Association of 

America, worry is essential to our lives, because it is a way for our brain to 

direct thoughts towards problem-solving or to take action. Along these lines, 



 
 

22 
 

it is a positive effect. However, when these thoughts become obsessive or 

overwhelming, the function of worry stops being cognitively productive 

(Pattee, 2020). 

Stress is a physiological response to “stressors”, e.g. External factors 

such as an upcoming deadline or unpaid debts. Stress could feel good in 

the body since it fires up the limbic system, causing adrenaline to help our 

brain and body cope with the threat, as Dr. Greenberg, author of “The 

Stress-Proof Brain” explained. In sum, stress is the biological element that 

plays a role in anxiety (Pattee, 2020). 

What is anxiety? When stress and worry converge at some point, 

anxiety is the peak. Anxiety has a cognitive factor –worry-, and a biological 

response –stress-. This tells us that anxiety can be experienced in both, 

mind and body (Pattee, 2020). Spielberger defined this psychological 

concept along the lines of emotional reactions that could be a mixture of 

worry and nervousness. These reactions could create tension when a 

situations looks mostly dangerous, whether there is actual threaten or there 

is not (Naser Oteir & Nijr Al-Otaibi, 2019).  

Many authors, such as Horwitz & Cope, along with MacIntyre and 

Gardner have proposed that there is a specific type of anxiety called “foreign 

language classroom anxiety”, which unfolds in particular circumstances in 

the foreign language teaching space (Naser Oteir & Nijr Al-Otaibi, 2019).  
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Foreign language anxiety or FLA is considered a compound 

singularity that comprises “self-perceptions, beliefs, feelings and behaviors 

related to foreign language learning” (Kráľová, 2016). 

Many of the causes that have been the result of publications 

throughout the years can be: low proficiency, low self-esteem, learner’s 

perception, and fear of making mistakes. Similarly, public speaking and 

error correction from the teacher’s side play a role in foreign language 

anxiety (Naser Oteir & Nijr Al-Otaibi, 2019). 

Since language and the self are intimately intertwined in our cognitive 

area, failing to produce accurate language while learning can turn out to be 

a psychologically distressful experience. Learning a second language can 

thus threaten concepts about the self and also about the world, which are 

hardly ever intimidated in their mother tongue. Horwitz & Cope stated that 

there are few fields that will cause such an incongruence between the “true 

self” and the “limited self” as foreign language learning (As cited in Kráľová, 

2016).  

Based on this research, foreign language anxiety seems to have an 

invisible string that ties this specific type of anxiety with self-confidence. 

2.2.1.3. IMPORTANCE OF RESEARCH 

After performing as a teacher for the past years, the author of the 

present study has found many inconsistencies between their own beliefs 

and what science could prove. Many teachers learn “on-the-go”, through 

day-to-day experience and, of course, via formal education. It is extremely 
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significant that fellow English teachers could find the knowledge gathered 

by this research pretty productive.  

English teachers in Ecuador –and around the world- have their own 

teaching philosophies based on their academic formation and on their daily 

exposure to the teaching-learning environment. There are educators who 

consider the affective filter an important element to consider when drafting 

their lesson plans while others may think otherwise. Nevertheless, this piece 

of work attempts to get to a melting pot, where varied points of views can 

be explained and academically supported. 

The main and final beneficiaries of well-rounded teachers are 

students, indeed. This is the goal of this project and of course, of the author.  

2.2.1.4. RATIONALE OF RESEARCH 

Projects geared in the direction of analyzing the affective filter 

account for a great part of international journals and books. Linguists and 

Language professionals have paid attention to it for the past 40 years in 

many countries around the world.  

Based on research on varied Ecuadorian university repositories 

during the past five years, only a few projects have set the affective filter as 

the goal of their study. Of course, there are plenty of research on one of the 

variables that it includes, which is motivation. However, there is scarce 

investigation about the affective filter as a whole in the country’s higher 

education institutions. 
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A research study by Alvarez & Guaranda (2018) observed that 

students at the EGB level lacked motivation because of scarce ludic 

activities in the classroom. According to their surveys, students were not 

motivated to learn English, intrinsically or extrinsically. Also, textbooks were 

not considered interesting or compelling to read. Students expressed their 

preferences for games in this study, as well. This study focused on the 

methodology and the instruments teachers use in their classroom to offer 

extrinsic motivation to their students. Self-confidence and anxiety were not 

measured by these investigators from Universidad de Guayaquil.  

A report by Aucancela (2018) is geared to establish a relationship 

between the affective filter and listening comprehension. Being afraid 

despite having a good relationship with the teacher was one of the 

observations made. The researcher also observed that many students can 

be intrinsically motivated. However the small percentage of unmotivated 

students did not seem to improve in spite of the appropriate methods used 

by the teacher. A recommendation made by this author from Universidad 

Central del Ecuador is that the teachers should create a positive 

environment where self-confidence can be developed.  

The present study aims to fill the gaps that these sampled studies 

and many others in the field may have created along the way. There is not 

enough evidence of analysis of the affective filter in relationship to the oral 

competence of EFL students in Ecuador. This gives a clear purpose to this 
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project, since daily pedagogical actions carry indeed an assortment of 

emotional factors on the students’ side and on the educators’ as well. 

2.2. DEPENDENT VARIABLE: ORAL COMPETENCE 

2.2.1. SPEAKING 

As identified by Brown and later by Chaney, speaking is an 

interactive process of constructing and communicating meaning by using 

verbal and non-verbal in a variety of circumstances and contexts. It involves 

producing and receiving information in order to process it (As cited by 

Kareema, 2016). 

2.2.2. COMPETENCE 

Having competence means having the ability to do something well 

and carry out a task in the most effective way (Sieck, 2020).  

A deeper proposal is defining competence as a “high-order ability” 

that includes the convergence of the theory about a discipline and the 

application of said discipline. In other words, it is what the learner can 

perform based on the knowledge they have acquired (Bach & Suliková, 

2019). 

Along those lines, communicative competence is the way an 

individual can perform different linguistic tasks in communicative settings. 

It is basically the ability to communicate ideas effectively (Taş & Khan, 

2020). 
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As seen in these varied definitions, competence is intertwined to 

the concepts of ability and capability. In turn, it leads us to think about the 

attributes of these abilities. Hence, when the terms speaking and 

competence are put together, there is a need to talk about what a speaker 

is able to do, and can do it well. 

2.2.3. LANGUAGE COMPETENCES AT LEVELS A1 – A2 

This study focuses on students who are basic users of the 

language, this means their level range is A1 – A2. The following graph 

describes the “can do” indicators for this level of competence. 

 

 

Can understand and use familiar 
everyday expressions

Can introduce him/herself and 
others

Can ask and answer questions 
(where s/he lives, people s/he 
knows, things s/he has)

Can interact in a simple way 
provided the other person talks 
slowly and clearly and is prepared 
to help.

A1 
Level

Can understand sentences and 
frequently used expressions (e.g. 
very basic personal and family 
information, shopping, local 
geography, employment).

Can communicate in simple and 
routine tasks requiring a direct 
exchange of information on 
familiar matters.

Can describe in simple terms 
aspects of his/her background, 
immediate environment and 
matters in areas of immediate 
need.

A2 
Level
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Source: Council of Europe, 2020. Global scale - Table 1 (CEFR 3.3): 

Common Reference levels 

2.2.4. VERBAL COMMUNICATION 

It is not strange that in social interaction we need to produce spoken 

language to share ideas about the present the future and the past. In order 

to carry out such social interaction, one of the needed factors is verbal 

communication. Verbal communication deals with the act of production of 

spoken language, transferring meaning through the use of linguistic building 

blocks –sentences, phrases, interjections, and words in general (Rocci & 

Saussure, 2016, p.57). 

2.2.5. INTRAPERSONAL COMMUNICATION 

Intrapersonal communication can be conceptualized as 

communication with one’s self. It is the type of communication that occurs 

in our minds before jumping in interpersonal communication. It is said to be 

the basis of all types of communication. Whether an individual attempts to 

solve a problem or solve an internal dilemma; or if they evaluate themselves 

or others, internal processing is taking place. It is the interpretation of 

everything that comes in the human body through the senses and the 

linguistic device in the brain makes decisions based on these perceptions 

(Alemoh, 2019). 

2.2.6. INTERPERSONAL COMMUNICATION 

Interpersonal interaction has different ways of occurring. First, there 

is Dyadic Interaction, which is also called peer work. Dyadic interaction can 
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also be considered a fundamental kind of social group of two people, the 

dyad.  When participants interact in this context, they communicate in forms 

such as eye contact, facial expression, and dictation. It is common that 

members of the dyad take part in “turn taking and co-constructive dialogs” 

(Moradan & Ahmadian, 2016).  

Then, if we count with a social group that engages three individuals, 

this type of interaction is Triadic Interaction. It may seem like an insignificant 

addition to the communication process; nonetheless, it has an impact on the 

group dynamics and interaction. When there are only two people interacting, 

it might turn out to be difficult if those two people refuse to keep 

communicating for any given reason. But, if it is a triad, the third person in 

the group can be the one who mediates and contribute to the togetherness 

of the group (Moradan & Ahmadian, 2016). 

One instance of this interaction are students working next to each 

other. Within this context, they can have the same object or focus of study 

with common object to work with, that could be a document or computer 

screen. In this study they also mention the strong educational benefit of 

creating triads of two students who are below level and one that is above 

level in a language classroom (Moradan & Ahmadian, 2016). 

If interpersonal communication is classified by the quantity of 

participants, the largest interactive group would be public speaking. An 

array of literature considers public speaking, at its most basic, as giving out 
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a message to a group of people. It could be in a deliberate manner or with 

a specific purpose. Whereas it could be a chance to shine for some people, 

others would be having the worst time of their lives. Surveys have found that 

speaking in public ranks at the top of people’s fears. Sometimes it can be 

worse than fearing death (Hannan, Kiger & Newman, 2015). 

Among its characteristics public speaking has a beginning, a mid-

point and an end. In order words, the speaker finds a way to introduce a 

topic, to develop it and conclude it with a summary or other techniques. In 

second place, public speaking involves an audience. When we are 

practicing in front of the mirror, we could look at ourselves as the best 

orators ever. However, an actual audience will not always consider our 

message as important, appropriate or worthy of appreciation. So, a person 

engaging in public speaking should consider the demographics of the group 

they are exposing their ideas to (Hannan, Kiger & Newman, 2015). 

Thirdly, Public speaking mixes verbal, vocal and physical delivery. 

Verbal refers to what we say, which is the main element we think about 

when referring to public speaking. The vocal aspect involves how we say 

those words out loud –volume, diction, speed. The way we use our whole 

body to accompany our verbal message constitutes the physical element of 

our speech. In fourth place, public speaking promotes the speaker’s points 

of views (Hannan, Kiger & Newman, 2015). 
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2.2.7. ASSESSMENT 

2.2.7.1. LANGUAGE COMPETENCE 

Language and Competence have been analyzed previously in a 

separate fashion. The variable “oral competence” can also refer to 

“speaking ability”, which is described as follows: Competence in a certain 

language includes accurate sound structures which includes phonology, to 

use syntax precisely. Also the competent use has cohesion and fluency, on 

top of background vocabulary for effective communication. There is a need 

of discourse structures that allow interpersonal communication to take turns, 

to open and close interactions, change subjects and so on. Similarly, 

language competence involves the expression of abstract thoughts and the 

ability to differentiate how each interaction has its own sociolinguistic 

background that allows for effective language exchange (Seong, 2017). 

2.2.7.1.1. PHONOLOGY 

Phonology is that part of linguistics dedicated to the study of how 

certain sounds are used and how they are mixed in order to construct 

language units that have meaning. It essentially studies the association of 

sounds in languages spoken by human beings (Kennedy, 2016, p.1). 

Phonology is based on the understanding that each and every 

language have their own “fixed set of sounds”, certain patterns of 

consonants and sounds and sometimes unique combinations of phonemes. 

A phoneme is a sound of language, they are symbolic representations that, 
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when combined into a larger sequence, they are associated to meaning and 

function (Kennedy, 2016). 

2.2.7.1.2. SYNTAX 

If a native English speaker, or level B1 and higher, hears the 

sentence: Carol had some pizza yesterday and Carol had pizza some 

yesterday, they will be able to spot that the first proposal is correct or 

“grammatical” and the second one is incorrect or “ungrammatical”. This is 

what syntax has to do: that part of grammar that differentiates grammatical 

sentences and ungrammatical ones. Syntax has to do with the rules that 

guide the process of building sentences. Simply put, all the words in a 

sentences can be perfectly spelled but if they are not correctly put, there is 

a syntax error. When put together, words that are part of a sentence have 

to communicate meaning (Koeneman & Zeijlstra, 2017). 

It is important to understand that syntax is only a part of grammar 

according to most linguists. Syntax could be considered the grammar of 

sentences or phrases. The complementary part of syntax is morphology, 

which is dedicated to the study of the grammar of words. 

2.2.7.1.2. MORPHOLOGY 

According to its Greek etymology, morphology is the study of form or 

forms: morph- mean “shape or form”. In linguistics, it makes reference to 

the mental organization that takes part of word formation or that area that 
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manages words, their structure and the way they are formed and related 

(Carstairs-McCarthy, 2018, p.16). 

The main way that linguists study words is through morphemes. A 

morpheme is the most basic units of words with a grammatical function. Two 

main characteristics of a morpheme are: they can be differentiated from one 

word to another; and, that morphemes add some kind of meaning to the 

word. Hence, a morpheme could be a word, e.g. clip, or a meaningful piece 

of a word as in the “ed” of walked (Carstairs-McCarthy, 2018, p.17). 

The study of morphology also takes us to think about prefixes and 

suffixes. Prefixes are morphemes that are placed before the stem. E.g. in 

reconstruct, the suffix is “re-”. Suffixes are those affixes like –ation that go 

after the stem. E.g. the stem word “retaliate” can become “retaliation” if a 

suffix is added (Carstairs-McCarthy, 2018, p.20). 

2.2.7.1.3. IMPORTANCE OF VOCABULARY 

Vocabulary development in language is one of the most relevant 

activities learners will undertake. It impulses the literacy rate in students and 

it improves reading comprehension in those pupils who already know how 

to read. Among the other benefits investigated by scholars is the elevation 

of phonological awareness. This latter is crucial to foreign language 

teaching and learning. The rate of vocabulary in a student is a good indicator 

of verbal ability, which in turn contributes to the development of interactional 

competence (Graves, 2016). 
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Through the use of words in the correct order (syntax) and formed 

appropriately (morphology), language is transmitted. However, even if all 

the words are grammatically perfect, but once put together they do not carry 

meaning, then communication becomes distorted. For effective language 

use, the third component besides sound and form, is meaning or Semantics. 

2.2.7.1.4. SEMANTICS 

The word Semantics englobes the word meaning. The study of 

semantics deals with the use of syntactic and lexical elements in order to 

convey meaning (Weinreich, 2018, p.3). 

The first approach of semantics makes reference to the formal study 

of semantics in logic, philosophy of language and linguistics. It is formal 

semantics. This field is concerned with composition, which in turn, deals 

with the syntax-semantics crossing point. It seeks to explain how meanings 

of smaller units make up the meaning of larger elements, with the basis of 

their syntactic construction (Partee, 2016). 

The second approach is lexical semantics. This fields studies directly 

the meaning of words as such. It involves “either the internal semantic 

structure of words, or the semantic relations that occur within the 

vocabulary” (Geeraerts, 2017). 

One of the qualitative perspectives embedded in the study of lexical 

semantics is Polysemy vs Vagueness. Polysemy stands for a situation in 

which a lexical element could have more than one significance (Geeraerts, 
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2017). For example, the term spring can mean to grow or to start blowing. 

All of them can be used in different contexts, they are written in the same 

way, and are related to each other in meaning or use; which is polysemy. 

However, if a word is written in the same way with two totally unrelated 

meanings, then we are dealing with homonyms (Geeraerts, 2017). 

2.2.7.1.5. COHESION 

Cohesion is a literal occurrence that is related to the lexical and 

grammatical procedures that makes relationship between terms so that the 

texts has unity. When utterances have grammatical cohesion, they are 

subject to “reference, substitution, ellipsis and conjunctions” (Gómez 

González, 2015). 

Likewise, lexical cohesion refers to the way the lexical elements 

relate to each other so that they produce continuity and the organization of 

the utterance make information useful (Gómez González, 2015). 

2.2.7.1.6. FLUENCY 

Essentially, a second language speaker needs to juggle with several 

variables to formulate a message. The speaker needs to conceptualize what 

to say, to think about ideas. Then, find the appropriate structure or put their 

message into words; to, lastly give space to articulating the utterances. 

While speaking, it is challenging to put all the variables into play in order to 

produce speech in a meaningful way. The factor that plays an important role 
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is time. According to Jong (2016), a fluent speaker of a language is capable 

of delivering a message within the frame of time expected. 

A fluent speaker will not show any of these factors that cause a 

learner to be disfluent (Jong, 2016): 

 Inability to keep up with his/her own articulation. 

 Temporary silence 

 Pause fillers (uh, uhm, like) 

 Slower articulation 

 Repetition (the, the, the) 

 Overuse of monitor (constant errors and their 

respective fix) 

2.8. LINGUISTIC FOUNDATION 

When making reference to speaking skills, there must be a reference 

to the way students acquire content and structure in order to produce in 

speaking form. The comprehensible input is the main support to understand 

this process.  

COMPRENHENSIBLE INPUT 

Comprehensible input as known today is largely based on Krashen’s 

theory. It is considered a vital element to the process of language 

acquisition. Input must be comprehensible as well as “meaning-bearing”. 

When students acquire language via comprehensible input, they are 

acquiring “new vocabulary, morphology, and syntax” (Lee, 2018). 
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COMPRENHENSION APPROACH VS ECLECTIC APPROACH 

In his study, Mason (2018) contrasts Comprehension approach –

which is based purely on comprehensible input; and an Eclectic Approach, 

which refers to a combination of language-teaching methodologies. The 

author starts with the question about whether a strong input based 

classroom is better in quality to an eclectic based one.  

The study compared English learners coming from different 

backgrounds: English majors, Economics students and students from the 

Humanities department. The English major students had six skill-based 

classes and one comprehension based. The Humanities students had two 

class, one skill-based and one comprehension based. The third type of 

students received one weekly purely comprehension based class (Mason, 

2018). 

Storytelling and listening input was largely provided to students in the 

comprehension-based class. Instructors used different scaffolding methods 

to make the input comprehensible: pictures, synonyms versus antonyms, 

suffixes and prefixes, body language, face expressions, simplification of 

context, and sporadic grammar focus. As part of autonomous work, 

students were assigned “Guided Self-Selected Reading”, in this way, 

students were the ones who selected what to read (Mason, 2018). 

Students who participated only in comprehension based classes 

showed a greater improvement in vocabulary that the ones who had skill-
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based classes. Based on the fact that non-English major’s competence in 

English was much lower than English majors, there is a compelling finding: 

Junior college students improved as much as the English majors, who spent 

a significant amount of money on textbooks for their skill based classes 

(Mason, 2018). 

ERROR CORRECTION 

As suggested by Lennon, error is a linguistic structure that would not 

be uttered or written by a native user of the language in a similar context or 

situation (As cited by Pawlak, 2014).  

How does error correction look like in the language classroom? 

Errors can be spoken or written, and most teachers carry the responsibility 

of extending precise corrective explanations when they occur (Estrada & 

Otto, 2019).  

In terms of timing, error correction and corrective feedback can occur 

at precisely the moment errors are made. Another approach to error 

correction is delayed and postponed correction. Many students still prefer 

immediate correction (Estrada & Otto, 2019). 

Error correction and corrective feedback can occur in the above 

manners depending on the context. Oftentimes, teachers need to focus on 

form and in different occasions, they will want to evaluate fluency. 

Depending on the nature of the lesson, error correction can be immediate 

or delayed (Estrada & Otto, 2019). 
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In terms of manners of correction, there can be several to be used in 

the classroom. Self-correction occurs once the learner identifies inaccurate 

utterance and corrects him or herself. This type is effective since there are 

higher chances for the student to recall it later (Amara, 2015).   

In contrast, if the student is not able to identify the error, the teacher 

can induce other learners to provide with corrective feedback. This should 

be done provided that the situation does not permit the student to feel 

shame for their mistakes. One of the many benefits of using this technique 

is student cooperation and improvement of pair work results (Amara, 2015).   

When students do not show signs of ability to correct either 

themselves or others, teacher correction can be productive. The teacher 

can decide to explain the topic to the whole class so a point is made. 

Likewise, it is significant that the instructor asks the student or students who 

made the mistake to produce corrected utterances in order to confirm that 

the correction has taken place (Amara, 2015).   

2.9. PEDAGOGICAL FOUNDATION 

SUGGESTOPEDIA 

This method looks for the optimization of the learning process. Music 

plays a main role in Suggestopedia-based classes. The aim of this task is 

to create an environment that is as relaxing as possible. The class 

arrangement and atmosphere is significant too (Astutik, 2019). 
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As studied by Mateva, a particular feature in Suggestopedia is 

roleplay. Students can select the role they want to play under an invented 

name and personality, so they can use these new identities during role play 

exercises. In this way, students experience relaxation and create new 

positive associations between their feelings and thoughts with the language 

they are acquiring (Colliander, 2019). 

In his book, Lozanov (2009) describes some Suggestopedia 

methods of teaching foreign languages. First, there is an introduction. 

During this state, the teacher takes the role of a foreign person, with a new 

name and nationality. Eventually students are encouraged to do the same. 

The author describes the teacher as person who treats students with 

delicacy and politeness. The second stage is the concert stage. Here there 

are active and passive sessions. The book provides with a list of classical 

music pieces recommended for each part of these sessions. The third stage 

is Elaboration. During this part, students are allowed to express themselves. 

The teacher needs to elaborate their speech on students’ linguistic level, 

and keep it a little beyond on a frequent basis. Music and jokes are an 

important part of this stage. In the fourth stage, or performance, students 

can identify most of the language points seen during the previous stages 

and are ready to perform monologues that eventually turn into dialogues 

(pp.145-162). 

As shown in a study by Astutik (2019), there is a correlational positive 

value between Suggestopedia and students’ speaking ability. In other 
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terms, this methodology is effective towards the development of students’ 

oral competence. 

SCAFFOLDING 

The concept of Scaffolding was proposed by Bruner and it  is 

reported as conceptual assistance or support that teachers give to students 

as a means to help them develop tasks that they are not able to do 

independently yet (Fernandez et al., 2015). 

 A WIDA Handbook gives us a set of activities that serve the purpose 

of scaffolding students’ learning experience. For scaffolding, teachers can 

use sensory graphic, sensory and interactive supports (Gottlieb, 2017).  

 

Source: Essential Actions: A Handbook for Implementing WIDA’s 

Framework for English Language Development Standards (Gottlieb, 2017). 
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ZONE OF PROXIMAL DEVELOPMENT 

The Zone of proximal development was explained by Vygotsky in the 

20th century and remains valid until the present day. The ZPD (Zone of 

proximal development) represents the distance between what the learner is 

able to do or already knows and the next working level, which is developed 

through solving problems as long as support from “more knowledgeable 

peers” is provided (Polly & Byker, 2020). 

OUT-OF-CLASS ACTIVITIES 

These type of activities are the ones learners do on their own in their 

leisure time, and they have been considered as relevant to language 

acquisition. Routine tasks such as listening to musical pieces, singing 

favorite songs, watching videos on the Internet, and playing games could 

be examples of this. By performing these on an everyday basis, students 

could enjoy the opportunity to acquire language skills sometimes not 

noticing it (Nath, Mohamad & Yamat, 2017). 

MOVIES AS A LEARNING METHOD 

In order to facilitate language acquisition, the aim of the teacher 

should always be providing activities that keep students’ anxiety levels 

down. According to a study of the effects on movies on affective filter, it was 

found that by watching movies, motivation in student could go up because 

the material presented was compelling. Similarly, students notice they had 

learned new vocabulary so they started feeling more confident to use the 
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new-acquired vocabulary. Students specifically reported acquiring this latter 

and also pronunciation skills. The final recommendation was that teachers 

would find watching movies as a learning tool productive. Besides, it is a 

great opportunity for students to learn out of class hours (Nath, Mohamad 

& Yamat, 2017). 

2.5. CONTEXT OF INVESTIGATION 

The context of investigation is the educational community of Unidad 

Educativa Victor Hugo Mora Barrezueta. The school’s infrastructure has 

various components which are hereby described. There are four different 

buildings, which are destined to hold classrooms and pedagogical activities. 

The institution counts with four laboratories: two Computer Science Labs, a 

Physics Lab and a Chemistry Lab. All students rely with one big snack bar 

that has different time availability that is appropriate for students enrolled at 

morning and afternoon shifts. 

2.6. LEGAL FOUNDATION 

Within the first chapter, of the general principles in the “Ley Orgánica 

de Educación Intercultural” (Intercultural Education Organic Law) or LOEI 

by their acronym in Spanish, article number 2, section q, motivation is 

described as one of the principles, which are philosophic and constitutional 

basis for education in Ecuador: “Individual effort  is promoted, as well as 

motivation to learn”. One of the factors of this project’s dependent variable 

is namely motivation (LOEI, 2015). 
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In the same chapter and article, section 2 refers to quality and 

comfort as part of the educational process. This portion of the law promote 

appropriate conditions to develop respect, tolerance and affect, which in 

turn generate a learning environment that enhances students’’ learning 

processes in a positive fashion (LOEI, 2015). 

In LOEI’s third chapter, article number 7, section c, the Ecuadorian 

educational law states that “all students should be treated with justice and 

dignity. They must not be discriminated in terms of their cultural, sexual or 

linguistic background, nor due to their ideologies….” (LOEI, 2015). This 

section of the law seeks to protect students’ mental health, which in turn 

relates to one of the variables of this project: the affective filter. By protecting 

students’ emotions, promoting a low anxiety environment in the classroom, 

and enhancing collaborative learning, teachers applying different 

methodologies that support the theories hereby presented will be aligning 

their work with LOEI. 

According to the “Plan for a Lifetime”, one of the goals of the current 

government is “to increase the rate of tourism-related job positions from 

137647 to 202762 by 2021” (CNP, 2017, p.106). One way this goal can be 

achieved is by fostering a solid base for English acquisition in public schools 

in the country. Consequently, professionals who pursue this type of career 

will have prepared themselves with adequate skills in the world’s lingua 

franca.  
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CHAPTER III 

ANALYSIS AND INTERPRETATION OF RESULTS 

 

 3.1. METHODOLOGICAL RESEARCH DESIGN 

In order to obtain maximize wholeness of this project, this 

investigation has been carried out by mixing two approaches to research 

methods: Quantitative and qualitative research.  

3.1.1. QUANTITATIVE RESEARCH 

Quantitative research deals with the gathering of figures and 

statistics that can be processed and classified in different manners and 

units of measurement. With the collected information, the researcher is 

able to build diagrams, charts and organized graphics to project their 

findings for specific purposes (McLeod, 2019). 

A quantitative approach is needed for the present project since 

there is a need to gather information about students’ perception and 

situation in terms of their speaking skills. In this way, information is 

analyzed in an objective fashion. As a result, insight is gained and 

conclusions can be drawn without the input of human subjectivity.  

3.1.2. QUALITATIVE RESEARCH  

On the other hand, qualitative research gives us an opportunity 

of perceiving behaviors and phenomena in their natural setting. This 

type of research uses a practical approach; that is, data do not come 
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from numbers, but instead from observation and experience (McLeod, 

2019). 

The qualitative approach was utilized to obtain information from the 

teacher. This allowed the research to have a richer amount of information 

in terms of experiences, feelings and perspectives about the subject of 

investigation. Such a method permits to grasp a broader sense of the 

studied phenomena, which is the oral proficiency of students.  

3.2. TYPES OF RESEARCH 

3.2.1. BASIC RESEARCH 

The current research is basic because it does not have a precise goal 

or objective. It is “conducted primarily for the sake of achieving a more 

detailed and accurate understanding of human behavior, without 

necessarily trying to address any particular practical problem” (Price et al., 

2017, p. 12). One of its fundamental purposes is that of gaining insight of 

the theory behind the two variables. Also, it is fulfilling the final requirement 

for completion of the undergraduate program of Languages and Linguistics 

at Universidad de Guayaquil.  

3.2.2. NON-EXPERIMENTAL 

The present investigation is exploratory, therefore non-experimental. 

Due to the nature of the investigation, the independent variable was not 

manipulated, but rather studied “as they naturally occur” (Price et al., 2017, 

p. 102). As referred in previous occasions, this work was carried out during 
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a global pandemic, which reduced the activities to being strictly online in 

nature, that is, the information was gathered via questionnaires and 

interviews. Also, it was preferred to be applied in a non-experimental way 

since it represents less time and fewer resources; whereas if an 

experimental approach had been chosen, it would have represented twice 

the time invested. 

3.2.3. DESCRIPTIVE 

Descriptive research relates to how a phenomenon occurs and the 

reasons behind it. Sometimes, it can involve a qualitative design with a 

quantitative analysis (Nassaji, 2015). The present study is concerned with 

establishing the reality of students’ speaking skills and customs (and 

instructors’ as well), in order to provide insight and propose activities to 

ameliorate the educational shortfalls they may have. By listening to the 

recordings of interviews with the teacher, information could be processed 

as to how classes unfolded during the previous year. For instance, the 

frequency of speaking activities during the last year compared to the current 

year. Particularly, there was a detection of the way pedagogical activities 

were conducted this year due to the COVID-19 emergency.  

3.2.4. BIBLIOGRAPHICAL 

Boon (2017) states that this type of investigation requires the 

gathering of information and data from different published material - physical 

and online-, such as: books, journals, articles, magazines, and websites.  
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Bibliographical research was an ideal type of research to implement 

to the present study. Finding authoritative information was essential in order 

to provide an educated and viable proposal to help the actors of the study 

enhance the teaching-learning process. The proposal is greatly based on 

the theoretical framework that relies on academic sources in its entirety.  

3.3. POPULATION, SAMPLING AND SAMPLE 

3.3.1. POPULATION 

The population in a study is a large group of people which is the goal 

of study depending on the objectives of the person conducting the research. 

It is meant to observe behaviors and patterns and eventually draw 

conclusions (Price et al., 2017, p. 36).  

For the present study, the universe population is the total amount of 

tenth grade students enrolled at Unidad Educativa Victor Hugo Mora 

Barrezueta. This population totals 180 students. 

3.3.2. SAMPLING 

Given the necessity of saving time as a valuable resource, an 

accessible sampling technique was used among the non-probability 

sampling types. Convenience sampling is the collecting of a sample group 

of people as opportunity arises. Available participants are chosen in this 

type of sampling and it is one of the easiest and cheapest sampling 

techniques (Taherdoost, 2016). 
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Therefore, convenience sampling was used in the present study as 

follows: From the four different classrooms or sections for the whole body 

of students in 10th grade (180 students), 35 students were taken as the 

sample to answer the questionnaire to get information on their skills, 

experiences and routines in relationship to spoken English. All students 

belong to the age range of 14-15. In reference to participants’ ages, there 

were 2 who claimed to be 13 years old, one reported being 16 years old, 

and one of them answered they were 17 years old. All 35 students are 

enrolled at the aforementioned school at the time of the research. 

3.3.3. SAMPLE 

In contrast to a population, a sample is only a “small subset” or a 

portion of the larger population. It is crucial for the researcher to use a 

“representative sample”, that is this subset must be parallel to the population 

in all relevant aspects of the investigation (Price et al., 2017, p. 36-37). 

Table 1: Sampling 

Category Population Sample 

Vice Principal 1 1 

Teachers 1 1 

Students 180 35 

Total 182 37 

Source: Unidad Educativa Fiscal Víctor Hugo Mora Barrezueta 

Author: Débora Rugel 
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3.4. OPERATIONALIZATION OF VARIABLES 

Table 2: Operationalization of variables 

 Dimensions Indicators 

Independent 
variable  

Definition 
 The Monitor Model (The Input Hypothesis) 

 Five Hypothesis 

 Affective Filter 

Affective 
Filter 
 
 
 

Factor: 
Motivation 

 

 Integrative motivation 

 Instrumental motivation 
 

Factor: Self-
confidence 

 Correcting one’s own mistakes. 

 Setting goals 

 Individual perception about their own capacity. 
 

Factor: Anxiety 

 General Definition 

 Difference between worry, stress and anxiety 

 Foreign language anxiety 

Importance 
 Teacher’s formation 

 Benefits for students 

Rationale  Similar studies in Ecuador 

Dependent 
variable 

Definition 

 Speaking 

 Competence 

 Level A1 Speaking 
 

Oral 
Competence 

Verbal 
communication 
(Levels) 

 Intrapersonal 

 Interpersonal 

 Small group 

 Public Speaking 
 

Language 
Competence  

 Phonology 

 Syntax 

 Vocabulary and Semantics 

 Cohesion and Fluency 
 

Time & Space 
 Synchronous 

 Asynchronous 
 

Author: Débora Rugel 
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3.5. RESEARCH INSTRUMENTS AND TECHNIQUES. 

During this research process, two instruments have been used an 

applied. The following sections of the chapter are committed to explain how 

each technique was carried out. These two processes were: interview and 

survey. Additionally, there is a foreword dedicated to explain why 

observation could not be a part of this research. 

3.5.1. OBSERVATION 

Due to the COVID-19 sanitary emergency, there were elements that 

limited the options to carry out a direct observation in a classroom setting.  

Since this investigation has been processed during said world pandemic, 

the accounts of a survey and interaction with the 10th grade teacher, along 

with survey results are the base of the investigation. They serve as the 

purpose of a description of the current situation, or indirect observation. 

3.5.2. SURVEY 

Survey can be conceptualized as the gathering of information from a 

sample of people. This data is put together using the participants’ answers 

to the questions in a questionnaire or interview. The survey can use 

quantitative or qualitative methods. Quantitative questionnaires usually 

contain numbered or rated answers, for example, the Likert Scale. An 

instance of qualitative questionnaire is a set of open questions (Ponto, 

2015). 



 
 

52 
 

The survey technique was applied to students in the 10th grade 

class. In total, 35 students participated in this survey. It was a questionnaire 

that included 12 questions. The outline was as follows: Six questions were 

geared to obtain information about the dependent variable, which is oral 

competence. Five questions made reference to the affective filter, or 

independent variable. One question was related to the proposal.  

For the multiple choice answers, the Likert Scale was used. The sub-

type of scale was a frequency scale that contained the following options:  

 

 

3.5.3. INTERVIEW 

When dealing with qualitative research, interviewing is the most used 

presentation of this type. Interviewing can include a structured, semi-

structured or unstructured set of questions. Unstructured interviews are 

used for research pertaining to fields that can take long periods of time. 

Questions arise during the interaction and are spontaneous (Young, et al., 

2017). 

On the other hand, semi-structured interviews are environments 

where participants respond to open-ended questionnaires. This type of 

questions allow the individual to respond giving details and profound 

answers according to the interaction with the interviewer. Interviews that are 

Never               Rarely             Sometimes           Frequently                    Almost always 
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recorded can be considered more accurate since the researcher can take a 

word-by-word account of the information (Young, et al., 2017). 

The interview to the teacher was performed through a phone call. To 

ensure the stability of the connection, the conclusion of the interview was 

done through a video call, and the introduction and questions were 

discussed via phone call. The call lasted thirty five minutes. The output of 

the questions and answers is provided in future sections on this chapter. 

A second interview was conducted with an authority from the school, 

MSc. Aracelly Chavez, vice-principal of the school. Based on her answers, 

information about the research context could be obtained. This information 

made reference to the number of buildings, students and teachers in the 

morning and afternoon shifts. Also, information about the school foundation 

was received.   
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DATA ANALYSIS 

OBSERVATION 

Due to the situation contouring the educational practices the current 

year, the conversation with the teacher and the survey to students were used 

as a sort of observation practice. 

Based on the interview to the teacher, pedagogical activities have 

been carried out through the online text messaging platform “WhatsApp”. 

Every week students receive a weekly plan from the teacher. This document 

contains activities to be developed throughout the week. The teacher gives 

support to students when needed through WhatsApp. There are three 

students with special needs. The teacher gives additional support to this 

group of students as a form of curricular adaptation. She sets up WhatsApp 

video calls to provide with feedback and assistance. 

At the beginning of the school year, English teachers did not count 

with an English program to base their pedagogical work on. Therefore, the 

10th grade teacher reports having gathered vocabulary and reading activities 

for students during the first weeks of the academic year. When the teacher 

received the academic program from the Ministry of Education, all academic 

assignments have been through text messaging. Based on the accounts 

from the teacher and students in the survey, most students don’t interact in 

speaking form. There is no evidence of videoconferences as a method to 

perform lecture classes because there are financial limitations of the student 
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body. In other words, most students do not have appropriate digital devices 

to engage in video learning. Given these limitations, there has been scarce 

if any spoken interaction in English between teacher and students. 
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DATA ANALYSIS 

SURVEY TO STUDENTS 

Sample: 35 students     Course: 10th grade  

Statement 1: I have problems expressing myself in English. 

 

Table 3: Problems at expressing in English. 

Alternatives Frequency Percentage 

Never 1 2.9% 

Rarely 3 8.6% 

Sometimes 22 62.9% 

Almost always 9 25.7% 

Total 35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 1: Problems at expressing in English. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

There is a high percentage of students who testimony to have 

problems expressing themselves in English sometimes. 26% report having 

this problem almost always. Also, 8% report to rarely have this problem and 

a low 3% says they never do. In conclusion, there is a minority who may 

have background knowledge of the language. Therefore they account for 

not having this issue. 

Never
3%

Rarely
8%

Sometimes
63%

Almost Always
26%

I HAVE PROBLEMS EXPRESSING MYSELF IN ENGLISH



 
 

57 
 

Statement 2: I listen to English videos or music on my cellphone/tablet/PC. 

 

Table 4: Listening practice on their own 

Alternatives Frequency Percentage 

Never 3 8.6% 

Rarely 5 14.3% 

Sometimes 13 37.1% 

Frequently 10 28.6% 

Almost always 4 11.4% 

Total 35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 2: Listening practice on their own. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

11.4% of the class reports listening to music on different devices. It’s the 

sum of students who previously said they do not have problems to express 

themselves in English. There is a 28.6% of pupils who listen to English frequently. 

37.1% of students report doing this sometimes. 14.3 % report rarely performing 

this practice. Unfortunately, 8.6% of students never listen to English media. Most 

of these teenagers seem to prefer to listen to audiovisuals in their native language, 

or perhaps, others. 

Never
9%

Rarely
14%

Sometimes
37%

Frequently
29%

Almost Always
11%

I LISTEN TO ENGLISH VIDEOS OR MUSIC ON MY 
CELLPHONE/TABLET/PC.
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Statement 3: Last year, my English teacher gave us speaking activities in 

the classroom. 

Table 5: Speaking activities at classrooms. 

Alternatives Frequency Percentage 

Never 1 2.9% 

Rarely 1 2.9% 

Sometimes 9 25.7% 

Frequently 8 22.9% 

Almost always 16 45.7% 

Total 35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 3: Speaking activities at classrooms. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

The “never” and “rarely” categories are quite low (accounting for 6%), 

compared to the percentage of students who answered sometimes (25%), 

and frequently (23%). It seems these could be new students or students 

who had a different instructor. Still, the highest rate of students answered 

that their teacher almost always gave them speaking assignments.   

 

 

Never
3%

Rarely
3%

Sometimes
25%

Frequently
23%

Almost Always
46%

LAST YEAR, MY ENGLISH TEACHER GAVE US SPEAKING ACTIVITIES IN 
THE CLASSROOM.
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Statement 4: This year, I send WhatsApp audios in English to my English 

teacher. 

Table 6: Communication with teacher. 

Alternatives Frequency Percentage 

Never 30 85.7% 

Rarely 1 2.9% 

Sometimes 3 8.6% 

Frequently 8 22.9% 

Almost always 1 2.9% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 4: Communication with teacher. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

The predominant percentage, 70%, says they never send audios to 

their English teacher. However, for some reason, there’s a 19% of students 

who report sending audios frequently. Additionally, there is a 2% who say 

they always do, and 7% in the category of “sometimes”. Chances are these 

students send English audios to the teacher for other reasons that are not 

academic assignments.  

Never
70%

Rarely
2%

Sometimes
7%

Frequently
19%

Almost Always
2%

THIS YEAR, I SEND WHATSAPP AUDIOS IN ENGLISH TO MY ENGLISH 
TEACHER.
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Statement 5: During the last three years, my English teacher has sent us 

speaking assignments. 

 

Table 7: Speaking assignments. 

Alternatives Frequency Percentage 

Never 0 0% 

Rarely 5 14.3% 

Sometimes 8 22.9% 

Frequently 8 22.9% 

Almost always 14 40% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 
Figure 5: Speaking assignments. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

Analysis: 

None of the students report “never” for this category. This is coherent 

with the percentage for “rarely” (14%). However, 23% of the students report 

their teacher gave them speaking assignments, and another 23% say their 

teacher did this frequently. Likewise, 40% of students remember their 

teacher almost always did this type of assignments. 

 

 

 

Never
0%

Rarely
14%

Sometimes
23%

Frequently
23%

Almost Always
40%

DURING THE LAST THREE YEARS, MY ENGLISH TEACHER HAS SENT US 
SPEAKING ASSIGNMENTS.
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Statement 6: I practice my speaking skills outside the classroom by 

myself. 

Table 8: Autonomous practice. 

Alternatives Frequency Percentage 

Never 9 25.7% 

Rarely 9 25.7% 

Sometimes 11 31.4% 

Frequently 3 8.6% 

Almost always 3 8.6% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 6: Autonomous practice. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

These results suggest that students have contact with English only 

when told by the teachers, in other words, during classroom hours.  The 

percentage of students who never practice outside class is 25.7%, it’s the 

same number for pupils who rarely do. 31.4% state that they practice 

sometimes, while 8.6 % of students report practicing frequently. A 8.6% of 

seemingly motivated students report practicing almost always. 

Never
26%

Rarely
26%

Sometimes
31%

Frequently
8%

Almost Always
9%

I PRACTICE MY SPEAKING SKILLS OUTSIDE THE CLASSROOM BY MYSELF.
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Statement 7: I’ve had embarrassing experiences when expressing myself 

in English. 

Table 9: Embarrasing experiences. 

Alternatives Frequency Percentage 

Never 6 17.1% 

Rarely 2 5.7% 

Sometimes 11 31.4% 

Frequently 9 25.7% 

Almost always 7 20% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 7: Embarrassing experiences. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

Answers are scattered on the chart in a paradoxical way:  17.1% of 

students report having had embarrassing experiences when trying to speak 

in English while 20 % admit to always have them. In the middle point, we 

have 25.7% of students who answered “frequently” and 31.4% who say they 

feel this way sometimes. It seems it depends on the context of the 

experience for each pupil (personalities, teachers, etc). 

 

 

Never
17%

Rarely
6%

Sometimes
31%

Frequently
26%

Almost Always
20%

I’VE HAD EMBARRASSING EXPERIENCES WHEN EXPRESSING MYSELF 
IN ENGLISH.
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Statement 8: I feel confident to talk to my classmates/friends in English. 

 

Table 10: Confidence at talking with classmates. 

Alternatives Frequency Percentage 

Never 8 22.9% 

Rarely 5 14.3% 

Sometimes 3 8.6% 

Frequently 10 28.6% 

Almost always 9 25.7% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 8: Confidence at talking with classmates. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

Answers are scattered once more and there is not a clear pattern of 

opinion. There’s 22.9% who never feel confident when talking to classmates 

or friends in English. Likewise, 14.3% say they rarely do. Only 8.6% declare 

that they feel confident sometimes. The categories labeled as “frequently” 

and “almost always” are slightly higher with 28.6% and 25.7%, accordingly. 

It can be said that students feel confident to talk to their peers in certain 

situations.  

 

Never
23%

Rarely
14%

Sometimes
8%

Frequently
29%

Almost Always
26%

I FEEL CONFIDENT TO TALK TO MY CLASSMATES/FRIENDS IN 
ENGLISH.
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Statement 9: I feel confident to talk to my teacher in English. 

 

Table 11: Confidence at talking with the teacher. 

Alternatives Frequency Percentage 

Never 3 8.6% 

Rarely 7 20% 

Sometimes 11 31.4% 

Frequently 5 14.3% 

Almost always 9 25.7% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 9: Confidence at talking with the teacher. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

Most students (31.4%) answered they feel confident to talk to their 

teacher sometimes. The closest group is students who answered they 

almost always feel confident, which is 9%. In contrast, 3% said never do 

and 7% stated they rarely do, and 5% said they feel confident frequently. 

These numbers may tell us it depends on the social skills of students and 

teacher and their daily interaction. It may also depend on personality types.  

 

 

Never
9%

Rarely
20%

Sometimes
31%

Frequently
14%

Almost Always
26%

I FEEL CONFIDENT TO TALK TO MY TEACHER IN ENGLISH.
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Statement 10: I feel stressed when I know my English exposition by heart. 

 

Table 12: Memorization in English. 

  Alternatives Frequency Percentage 

Never 6 17.1% 

Rarely 7 20% 

Sometimes 11 31.4% 

Frequently 3 8.6% 

Almost always 8 22.9% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 10: Memorization in English. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

Here, 22.9% of the sample answered they almost always feel 

stressed due to expositions, followed by a 8.6% who expressed they feel 

that way frequently. This makes up for 31.5 of the total. On the lower part, 

17.1% of students answered “never” while 20% said they rarely get stressed 

when they know their exposition by heart.  This sums up 37.1% of the total. 

Contrasted to the 31.4% who answered “sometimes”, there seems to be 

balanced answers which could depend on a variety of factors. 

 

Never
17%

Rarely
20%

Sometimes
31%

Frequently
9%

Almost Always
23%

I FEEL STRESSED WHEN I KNOW MY ENGLISH EXPOSITION BY 
HEART.
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Statement 11: I feel anxious when I have to speak English 

spontaneously/suddenly. 

Table 13: Spontaneous talking. 

  Alternatives Frequency Percentage 

Never 4 11.4% 

Rarely 5 14.3% 

Sometimes 11 31.4% 

Frequently 3 8.6% 

Almost always 12 34.3% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 11: Spontaneous talking. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Analysis: 

Surprisingly, 11.4% of the class answered they never feel anxious 

when speaking English spontaneously while 14.3% of them said they rarely 

do. Besides, 31.4% of the pupils decided they feel this way sometimes. On 

the upper part of the spectrum. 8.6% declared they frequently feel anxious 

when speaking English suddenly whereas 34.3% feels this way almost 

always. In conclusion, most student report feeling anxiety while speaking 

English in spontaneous interaction.  

Never
12%

Rarely
14%

Sometimes
31%

Frequently
9%

Almost Always
34%

I FEEL ANXIOUS WHEN I HAVE TO SPEAK ENGLISH 
SPONTANEOUSLY/SUDDENLY.
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Statement 12: If you received a guide with affective activities to improve 

my speaking skills confidently, how often would you use it? 

 

Table 14: Proposal question. 

  Alternatives Frequency Percentage 

Never 1 2.9% 

Rarely 1 2.9% 

Sometimes 5 14.3% 

Frequently 20 57.1% 

Almost always 8 22.9% 

Total  35 100% 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

 

Figure 12: Proposal question. 

 

Source: 10th grade students, section A, Unidad Educativa Victor Hugo Mora Barrezueta 

Author: Debora Rugel Jara 

Analysis: 

Surprisingly, 11.4% of the class answered they never feel anxious 

when speaking English spontaneously while 14.3% of them said they rarely 

do. Besides, 31.4% of the pupils decided they feel this way sometimes. On 

the upper part of the spectrum. 8.6% declared they frequently feel anxious 

when speaking English suddenly whereas 34.3% feels this way almost 

always. In conclusion, most student report feeling anxiety while speaking 

English in spontaneous interaction. 

 

Never
3%

Rarely
3% Sometimes

14%

Frequently
57%

Almost Always
23%

I WOULD LIKE TO KNOW ACTIVITIES TO IMPROVE MY 
SPEAKING SKILLS.
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DATA ANALYSIS 

INTERVIEW TO THE TEACHER 

Sample: 1     Course: 10th grade  

Teacher: Elizabeth Duado 

Statement 1: How often do you plan speaking and listening 

activities for your students? Please, give examples. 

The teacher reports that during the current academic year, teachers 

are not working by “skills”, but rather with pedagogical guides provided by 

the Ministry of Education. On these guides, the content is based on reading 

comprehension and vocabulary (reading and writing). There are not 

speaking or listening prompts for students. However, there are some 

pronunciation worksheets. 

There seems to be insufficient time for fulfilling meaningful activities 

to develop the oral competence in students. Also, teachers have to stick to 

a curriculum that is one-dimensional (based on the reading comprehension 

approach), which does not enhance students’ speaking ability.  

Statement 2: When grading speaking activities, what do you 

focus on at the time of sending feedback? 

There has not been speaking activities during the current year. The 

teacher reported having a group exposition about a field trip to the Historical 

Park of Guayaquil. This took place last academic year. 
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The grading rubric was based on team work, originality and use of 

prompts. Syntax, semantics, intonation, pronunciation and fluency were not 

considered for this oral presentation, given the basic level of English. 

The teaching-learning process was largely based on root 

memorization on a controlled environment that is, a presentation. The 

teacher aimed to focus on the emotional part, i.e. students becoming less 

afraid of public speaking.  

Statement 3: Do you propose additional activities/material for 

students to practice pronunciation? 

The main tool used by teachers and students have been the 

textbooks’ CDs. Once more, these listening prompts have not been used in 

2020-2021 due to the digital learning environment students and teachers 

are in. 

The teacher reports advising students to watch and read tales for 

children in English for A1 level. Also, the instructor recommends students to 

listen to songs they like so they practice pronunciation in that way. Most of 

these are not official assignments, but rather volunteer work that are at the 

student’s discretion.  

 Statement 4: Do you correct your students when they make 

mistakes while speaking? Please, explain how. 

The teacher tries not to inconvenient or interruptive. She aims to be 

courteous, respectful and polite to correct mistakes. 
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Students know greetings and the basic question to come in the 

classroom. She uses peer review to remind students about these basic 

questions.  

Statement 5: Do you motivate your students to speak English 

outside the class time? 

The instructor informs the researcher that there is always verbal 

motivation from the teacher’s side. She recommends students to practice 

with their classmates whenever they have spare time. She reports seeing a 

few students who follow this advice but the vast majority do not practice 

outside the class because they find it easier to speak in their native 

language. 

She has also recommended students to play verbal games 

(hangman, chanton, and etcetera). She comments that the new pedagogical 

programs provided by the Ministry of Education contain novel activities, like 

tic tac toe.  

Statement 6: Do you aim for your students to feel confident to 

speak English? Please, elaborate. 

The teacher states she is not bound to use the word “fear” with her 

students. She tries to lower their anxiety by putting herself as an example 

that we are all humans and everybody makes mistakes. Basically, she uses 

words of affirmation. 

The teacher reports not interrupting while students are speaking to 

avoid panic fright or anxiety situations. 
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When giving feedback, she explains the corrections in a generalized 

way (not pointing out who did each mistake). In this way, she prevents 

students from feeling overwhelmed and also they are taught how to fix their 

mistakes in a relaxed manner. 
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CHAPTER IV 

PROPOSAL 

Booklet with affective activities to develop oral competence 

4.1. JUSTIFICATION  

After the research project was carried out at Unidad Educativa Victor 

Hugo Mora Barrezueta, it was detected that speaking activities were 

assigned to students frequently. In contrast, this current academic year has 

been challenging for teachers and students due to the global pandemic that 

broke out in late March 2020. Moreover, there is a significant percentage of 

students who still feel anxious, unmotivated and lacking self-confidence 

when facing the task of speaking English as a foreign language.  

Therefore, it seemed crucial to strengthen the school’s pedagogical 

agenda to teach English as a Foreign Language. The way it will be done is 

through a booklet with affective activities that develops students’ oral 

competence.  

Following the natural process of language acquisition, it is imperative 

that students acquire input in a stress-free environment. It is our teachers’ 

jobs to provide with comprehensible input in a classroom that is full of realia, 

gestures, visual aids, and most importantly, affection.  
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While it is not simple task to control the different variables that come 

at play in a classroom setting, educators can take one step at a time with 

the objective of assisting to develop students’ oral competence. 

4.2. GENERAL OBJECTIVE 

To provide teachers and students with a booklet that contains 

activities that lowers their affective filter while developing oral competence 

4.3. SPECIFIC OBJECTIVES 

 To foster the importance of keeping high levels of motivation and self-

confidence during speaking activities. 

 To integrate activities that nurture anxiety-free learning 

environments. 

  To provide activities that develop the oral competence in students. 

4.4. PROPOSAL DESCRIPTION 

The creation of the present proposal has included a variety of 

activities that teachers can incorporate into their daily lesson plans. They 

can be used as warm-up activities or tasks that last one or two academic 

periods. It is essentially based on the theoretical framework of this project. 

Therefore there are varied categories, which will be explained below. 

As a foreword, there will be a Message to the Teachers.  This 

introduction is a message that resonates with the convergence points of all 

teachers’ around the world: educating children, adolescents and adults with 
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love and dedication in spite of the restrictions of time and different external 

factors that could make this task challenging. 

 

Section 1: Knowledge activators 

Some activities are short warm-up sections that are meant to create 

an anxiety-free classroom environment. These activities aim to enhance 

short utterances, reactions and give students a connection to previous 

knowledge. Similarly, relaxation techniques will be part of this section. 

 

Section 2: Topic-related speaking classes 

These are full lesson plans that give students the necessary 

language input in order for students to practice at the end of the class. Role 

plays will be included at the end of each lesson. 

 

Section 3: Movies 

This section provides with a list of movies to help students gain 

language input in a relaxed environment. These can be applied as a 

classroom activity or it can be carried out by the student as autonomous 

work. 
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Section 4: Song worksheets 

This area of the proposal is dedicated to give a sample of music 

worksheets that provide input in a musical setting. The power of music was 

described in previous chapters and it could not be stressed enough. 

Students who enjoy music will find this type of activities appealing and 

oftentimes the positive emotions that come out of it are contagious.  
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PROPOSAL 
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FOREWORD 

 

A Note to the Teachers 

 

 

Teaching students who come from different social, economic, and affective 

background can be a challenge. The task of educating such groups of young 

human beings is invaluable. Therefore, I will begin with a huge THANK 

YOU, fellow teacher who holds this booklet in their hands.  

The ups and downs of this profession are what make it beautiful. 

Definitely the best reward one can get after spending a considerable amount 

in this pedagogical journey is witnessing those “Aha!” moments that 

students experience. When that occurs, sleepless nights and cold cups of 

coffee turn out to be totally worth it. 

To me, it is important to let you know that you are not alone in this 

journey. This booklet is preoccupied with offering activities that create a 

positive environment for students; and it is just as important to create a low 

anxiety class for yourself as a teacher. If both classroom actors (teachers 

and students) enjoy themselves while teaching and learning, everything 

else will flow accordingly. 

It is with great joy and appreciation that I present this short but 

significant collection to you. 
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SECTION 1: KNOWLEDGE ACTIVATORS 

SPEAKING BINGO 

Skills: Speaking, listening, writing 

Time: 20 minutes 

Level: A1-A2 

Materials: B/W copies of a premade empty Bingo 4x4 grid 

Alternative: Students can draw their own grid on a piece of paper. 

Pre-Requisite: Teacher should have completed a lesson plan teaching and 

scaffolding vocabulary for the parts of the house and the objects we can find 

in each part. This activity also assumes Present Simple knowledge. 

 Instructions: 

1. Teacher should have a database of at least 40 vocabulary items to 

choose from in order to show it to students. These items should have 

been appropriately scaffolded in previous class/es.  

2. Students fill out every grid on their bingo cards with the vocabulary 

words or expressions from the list. 

3. Then, the teacher starts describing the vocabulary items (not 

explicitly mentioning them). Students cross each option they hear. 

4. When a student has a row, a column or a diagonal line completed, 

they shout “Bingo!” 

5. The teacher can provide with treats (e.g. candies, chocolate bars) for 

everybody independently if they won or not (Whickam, 2015) 

    

    

    

    

4x4 Bingo Grid 
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I LIKE PEOPLE 

Skills: Speaking, listening, social 

Time: 15 minutes 

Level: A1-A2 

Materials: Students should bring pictures of a person whose physical 

appearance is different.   

Alternative: If the school resources allow it, the pictures can be provided 

by the school. 

Pre-Requisite: Teacher should have completed a lesson plan teaching and 

scaffolding how to describe people’s physical appearance. 

 

 Instructions: 

1. Students should form a circle with their chairs, showing the pictures 

to the class. Make sure everybody is sitting down.  There should not 

be extra chairs, and the teacher should be standing up. 

2. The teacher is at the center and she shouts “I like people who…have 

long hair” 

3. All students who have a picture of a person with long hair have to 

stand up and find a new chair to sit. Of course, the teacher has to sit 

down on any available chair. 

4. The student who could not find a spot, takes the teacher role and 

says “I like people who… and fills out with a description. 

5. The cycle goes on and on until the teacher stops it (Whickam, 2015) 

 

 

 

Teacher

Student

Student

Stduent

Student
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IT IS NOT WHAY YOU SAY, BUT HOW YOU SAY IT 

Skills: Speaking, listening, social 

Time: 20 minutes 

Level: A1-A2 

Materials: a board game (from the internet or DIY), a spinner wheel, small 

objects that serve a pieces (pennies, sharpeners, erasers, etc), cards of 

different colors with simple and general phrases that could change meaning 

easily. 

Pre-Requisite: It is assumed that students know basic questions and 

phrases in the present simple. 

1) In small groups, the first player spins the wheel. It will land on a tone of 

voice and a color. The player moves their pieces to that color on the game 

board and then obtains the first color card. 

2) Next the first player reads the card phrase to the player next to them in 

that tone of voice they got on the spinning will (The teacher can create the 

game with tones such as angry, annoyed, happy, calm, whiny, sarcastic, 

tired, etc. Try to choose from four to five moods to create the spinning 

wheel).  

3) Allow spaces for laughter and student’s reactions on their classmates’ 

acting skills. Next player repeats the same action (spinning the wheel, taking 

the card and reading it to the next player). 

Afterwards, we discuss how our voice, face, and body language 

matter!  (Marcelli, 2016). 
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Sample phrases / questions. 
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RELAXATION TECHNIQUE A 

Skills: Listening, Body Language 

Time: 5-10 minutes 

Level: Multi-level 

Materials: None 

Pre-Requisite: None. This activity serves the purpose of getting students 
to relax before a test or a high-demand activity. This activity is meant to help 
learners cope with test taking anxiety. 

Instructions:  

1. Put your feet flat on the floor.  
2. With your hands, grab underneath the chair.  
3. Push down with your feet and pull up on your chair at the same time 

for about five seconds.  
4. Relax for five to ten seconds.  
5. Repeat the procedure two or three times (Dahbi, 2015) 

 

RELAXATION TECHNIQUE B 

Skills: Listening, Creativity, Mindfulness 

Time: 5 minutes 

Level: Multi-level 

Materials: None 

Pre-Requisite: None. This activity serves the purpose of getting students 
to relax before a test or a high-demand activity. This activity is meant to help 
learners cope with test taking anxiety. 

 

Instructions:  

1. Close and cover your eyes using the center of the palms of your 
hands.  

2. Prevent your hands from touching your eyes by resting the lower 
parts of your palms on your cheekbones and placing your fingers on 
your forehead.  

3. Think of some real or imaginary relaxing scene. Mentally visualize 
this scene. Picture the scene as if you were actually there looking 
through your own eyes.  

4. Visualize this relaxing scene for one to two minutes (Dahbi, 2015) 
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SECTION 2: TOPIC RELATED SPEAKING CLASSES 

ARTIFICIAL FOOD 

Skills: Speaking, listening, motor. 

Time: 40-80 minutes. It depends on availability and activity can be broken 

down in two periods. 

Level: A1-A2 

Materials: Students should bring a set of molding clay in assorted colors. 

Teacher should provide flashcards of different fruits and vegetables to 

scaffold vocabulary if necessary. Digital flashcard or PPT presentations are 

ideal too. In that case, a computer and in-focus would be necessary. 

Pre-Requisite: None 

 Instructions: 

1. Students are broken down in small groups with their own material. 

2. Teacher models the activity by taking pre-fabricated molding clay 

figures (e.g. an apple, a banana, a carrot and beets). Model 

utterances such as “I love apples but I hate bananas”. “I really like 

carrots but I can’t stand beets”. 

3. Students create their own fruits and vegetables while getting support 

from teachers’ digital or printed visual aids. 

4. In their own groups, students talk about their preferences (Rugel, 

2020) 
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LET’S GO SHOPPING 

Skills: Speaking, listening, motor. 

Time: 40-80 minutes. It depends on availability and activity can be broken 

down in two periods. 

Level: A1-A2 

Materials: Printouts 

Pre-Requisite: Do the class in a laboratory with a large screen and internet 

connection, or download the video and show it to students. If that is not 

possible, it’s necessary that the students watch the video remotely, the 

teacher reinforces useful phrases in class and then proceed to the activity. 

  

 

Video: Shopping at the Grocery Store - English Conversation 

https://www.youtube.com/watch?v=GlNbzAGZC2M 

Video: How to go Grocery Shopping: ESL Edition 

https://www.youtube.com/watch?v=u55rQUs_6XQ 

Video: Grocery Store - English Conversation 

https://www.youtube.com/watch?v=WDleCLQKEk0 

 

 Instructions: 

1. Depending on the size of the class, split the class in 5 or 6 groups. 

Have all students to sit around a desk or table.  

 

2. Each group should be given a shop name and a numbered shopping 

list. If feasible, students can create their own names, let students use 

their imagination. Shopping lists can be edited, too. The teacher can 

edit it according to the learned vocabulary. 

 

3. Each group should make their shops’ names on the center 

desk/table.  Every group should receive the “products” –the images 

representing the products they sell. 

 

https://www.youtube.com/watch?v=GlNbzAGZC2M
https://www.youtube.com/watch?v=u55rQUs_6XQ
https://www.youtube.com/watch?v=WDleCLQKEk0
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4. Explain that the objective of the game is to be the first team to 

purchase all the products on their shopping lists. 

 

5. To achieve this goal, each team sends out one member from their 

team to buy the first element on their list. This student who goes to 

the other group is the customer. 

 

6. Inform students that only one of them can go shopping at a time.  The 

pupils who are waiting at the “shop” need to take it in turns to be the 

shop clerk for their shop. 

 

7. The client has to go to what they consider is the correct shop. They 

can start the conversation, with useful phrases. E.g. how can I help 

you? / Have you got…? 

 

8. If the shop clerk has the item available, they sell it by handing it to 

the customer (the printout of the image). 

 

9. If the client goes to the wrong shop, the customer should find the 

appropriate shop to buy the product. 

 

10. When the customer is able to buy the product on the list, they return 

to their team and the second client starts walking to buy the next item 

on the list. 

 

11. The first group to buy all the items on their shopping list wins. When 

everyone has finished, have the groups swap their materials and play 

a second round and so on. 
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Shopping Lists 

 

Source: teach-this.com 
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Shop’s names 

 

Source: teach-this.com 
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Source: teach-this.com 
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SECTION 3: MOVIES 

 

GUIDELINES 

Skills: Listening and Speaking 

Time: Depends on the film, pre or post activities 

Materials: Internet connection, computer, in-focus, speakers. 

Pre-Requisite: None 

Note: These activities can be done in the classroom with additional activities/discussions 
with the teacher, or they can be done independently by the student. 

 

General guidelines for watching movies for learning EFL 

1. Choose movies you already know. A short list of movies will be 

provided here. However, if students and teachers are acquainted 

with a different movie, they can adapt the strategies here described 

with the movie of their preference.  

 

2. Use subtitles. For lower level students, use subtitles until you 

gradually feel comfortable not using them. For more advanced 

students, switch the subtitles to English. Remember, don’t try to 

grasp every single word. Rather understand the context, the feelings 

of the characters. Sit back and try to understand the message, not all 

the linguistic aspects. 

 

 

3. Break it down. Sometimes watching a long movie can result tiring 

and unproductive if you get bored easily. You can watch 30 minutes 

and then switch activities until you’ve absorbed that part. When you 

come back, grab something to eat or drink and try to enjoy the 

journey. Breaking a movie down into smaller parts will help you get a 

better understanding of the big picture.  

 

4. If you catch yourself amazed by a phrase or a compelling part of the 

movie it is a great idea to pause it. Listen to the phrase and repeat it, 
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just as you hear it. In this way, you are polishing your pronunciation 

skills and accent. 

 

 

5. Watch movies with friends. If you or your friends don’t understand 

certain parts of the movies, you can always help each other and give 

each other support. You can enjoy a beautiful time with friends, and 

acquire English. 

 

6. Keep a movie journal. All those phrases that you find useful can be 

recorded easily. On a separate notepad, write down all those phrases 

that you found interesting. That way, you will be creating your own 

vocabulary and real English background. 

 

 

 

 

Movie # 1: Finding Nemo 

 

"Finding Nemo the Musical - Disney's Animal Kingdom" by hyku is licensed with CC BY-SA 2.0. To 

view a copy of this license, visit https://creativecommons.org/licenses/by-sa/2.0/ 

 

 

 

 

 

https://creativecommons.org/licenses/by-sa/2.0/
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Movie # 2: Toy Story 

 

"It's like Christmas in October! Review copies of Toy Story 1, 2 & 3 + Cars 2 all in 3D just arrived. They come 

out 11/1." by insidethemagic is licensed with CC BY-NC-ND 2.0. To view a copy of this license, visit 

https://creativecommons.org/licenses/by-nc-nd/2.0/ 

 

 

Movie # 3: Shrek 

 

"Shrek figurine" by San Diego Shooter is licensed with CC BY-NC-ND 2.0. To view a copy of this 

license, visit https://creativecommons.org/licenses/by-nc-nd/2.0/ 

 

 

 

https://creativecommons.org/licenses/by-nc-nd/2.0/
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Movie # 4:  The Hunger Games 

 

"Katniss Everdeen (Jennifer Lawrence) figure at Madame Tussauds London" by Luke Rauscher is 

licensed with CC BY 2.0. To view a copy of this license, visit 

https://creativecommons.org/licenses/by/2.0/ 

 

Movie # 5:  Freaky Friday 

 

https://prod-ripcut-delivery.disney-

plus.net/v1/variant/disney/B23BA8E71A61B678F64735AF2F206C7DD22674E551EDC8E1D25193

86861183FA/scale?width=1200&aspectRatio=1.78&format=jpeg 

 

https://creativecommons.org/licenses/by/2.0/
https://prod-ripcut-delivery.disney-plus.net/v1/variant/disney/B23BA8E71A61B678F64735AF2F206C7DD22674E551EDC8E1D2519386861183FA/scale?width=1200&aspectRatio=1.78&format=jpeg
https://prod-ripcut-delivery.disney-plus.net/v1/variant/disney/B23BA8E71A61B678F64735AF2F206C7DD22674E551EDC8E1D2519386861183FA/scale?width=1200&aspectRatio=1.78&format=jpeg
https://prod-ripcut-delivery.disney-plus.net/v1/variant/disney/B23BA8E71A61B678F64735AF2F206C7DD22674E551EDC8E1D2519386861183FA/scale?width=1200&aspectRatio=1.78&format=jpeg
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Movie # 6:  Home alone 

 

"home alone" by s_herman is licensed with CC BY 2.0. To view a copy of this license, visit 

https://creativecommons.org/licenses/by/2.0/ 
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SECTION 4: SONG WORKSHEETS 

 

Skills: Listening and Speaking 

Time: 20-30 minutes 

Materials: Internet connection or downloaded mp3 file, computer, in-

focus, speakers. 

Pre-Requisite: None 

Lemon Tree  

Artist: Fool’s garden 

I'm (sit)______ here in a __________ 

room 

It's just another rainy ________ 

afternoon 

I'm (waste)________ my time 

I’ve got nothing to do 

I'm (hang)________around 

I'm (wait)________ for you 

But nothing ever happens and I wonder 

 

I'm (drive)______ around in my ______ 

I'm (drive)______ too _______ 

I'm (drive)_____too far 

I'd like to change my point of view 

I feel so ___________ 

I'm (wait)__________ for you 

But nothing ever happens and I wonder 

 

Chorus  

I wonder how 

I wonder why 

Yesterday you told me 'bout the blue, 

blue _________ 

And all that I can see is just a _______ 

lemon-tree 

I'm (turn)______my head up and down 

I'm (turn)___________(x 4) around 

And all that I can see is just another 

lemon-tree 

        

(da-

da-

da) 

 

I'm 

(sit)________ here 

I miss the power 

I'd like to go out taking a 

_________________ 

But there's a heavy cloud  inside my 

head 

I feel so _______ 

Put myself into bed 

Well, nothing ever happens and I 

wonder 

 

Isolation is not _______for me 

Isolation, I don't want to sit on a lemon-

tree 

 

I'm (step)________ around in the 

desert of joy 

Baby, anyhow I'll get another toy 

And everything will happen and you 

wonder 

Chorus( see above)  

Use the following words to fill in the 

blanks: 

 Fast 

 Sky 

 Boring 

 Lonely 

 Shower 

 Sunday 

 Tired 

 Car 

 Good 

 Yellow 
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Lucky 

Colbie Caillat and Jason Mraz 

1. Match the names with the pictures below.  

 

a. trees b. home c. kiss d. flower e. sky f. heart g. friend h. island 
 

(      ) 
 
 
 
 

(      ) 
 

(      ) 
 

(      ) 
 

(      ) 
 

(      ) 
 

(      ) 
 

(      ) 
 

Do you hear me talking to you 

across the water across the deep blue 

ocean 

Under the open _______ oh my, baby 

I'm trying 

 

Boy I hear you in my dreams 

I feel you whisper across the sea 

I keep you with me in my ___________ 

you make it easier when life gets hard 

 

I'm lucky I'm in love with my best 

_________ 

Lucky to have been where I have been 

Lucky to be coming __________ again 

 

They don’t know how long it takes 

Waiting for a love like this 

Every time we say goodbye 

I wish we had one more __________ 

I wait for you I promise you, I will 

I'm lucky I'm in love with my best 

____________ 

Lucky to have been where I have been 

Lucky to be coming ___________ 

again 

I'm lucky we're in love every way  

Lucky to have stayed where we have 

stayed 

Lucky to be coming 

____________someday 

And so I'm sailing through the sea 

to an ___________ where we'll meet 

You'll hear the music, fill the air 

I put a _____________ in your hair 

 

And though the breeze is through the 

________ 

Move so pretty you're all I see 

As the world keeps spinning round 

You hold me right here right now  
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Just the way you are 

Bruno Mars  

 

1. Listen to the song and choose the correct word: 

Oh her eyes, her eyes  

Make/Makes the stars look like they ’s/’re not shining 

Her hair, her hair  

Fall/Falls perfectly without her trying 

She’s so beautiful 

And I tell/tells her every day 

 

Ex. 2. Listen and put the words from the table in the right places. 

 

look / see / think / say / know / every 

 

Yeah  I ……………….., I know  

When I 1compliment her  

She won’t 2believe me 

 

And its so, its so 

 

Sad to ……………. she don’t see what I ……….  

But ……………… time she asks me do I ………… okay 

I …………………. 

 

Ex. 3. Number the lines in the correct order.  

(   ) And when you smile,  

(  ) Just the way you are 

(  ) Cause you’re 3amazing 

(  ) Just the way you are 

(  ) When I see your face 

(  ) The 4whole world stops and 5stares for awhile  

(  ) There’s not a thing that I would change 

(  ) Cause girl you’re amazing 

1.Say good things, 

like: ”You’re 

beautiful” 

2. Accept 

(something) as true 

3.Incredible; very 

good.  

4. Complete (not 

divided): 

”The complete 

world stops (...)” 

5. To look for a long 

time 
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Ex. 4. Choose the word you hear from the three given.  

 

Her lips, her lips 

I could kiss / miss / tease them all day if she’d 6let me 

Her laugh, her laugh 

She loves / hates / likes / but I think its so sexy 

She’s so wonderful/ beautiful / peaceful 

And I tell her every time / minute /day 

 

Ex. 5. Listen and fill in the blanks with the word you hear.  

            You are given the first letter. 

 

Oh you k……………., you know, you know 

I’d n………………….  ask you to c…………………….. 

If p………………….. is what you’re searching for 

Then just s……………. the same 

So don’t even bother asking  

If you l…………… okay 

You know I s………….. 

6. (Here*): to give 

the permission 
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CONCLUSIONS 

Given that language involves four main skills –listening, speaking, 

reading and writing-, there is one that is bound to create an affective filters 

in learners: speaking.  

Even though Ecuador’s current curriculum outlines the oral 

competence as one of the skills to be developed, teachers do not focus on 

this skill. Oftentimes daily compulsory activities, e.g. paperwork, can 

interrupt teachers’ creative process to design a class that fosters the oral 

competence of students. 

There is an array of evidence that places comprehensible input at the 

top of the many factors that play a significant role in language acquisition. 

Even though Ecuador’s English curriculum is EFL-oriented, providing input 

is key to the successful acquisition-learning process. 

Students need a learning environment that promotes significant 

levels of motivation and self-confidence. Along these lines, they also need 

to enjoy low levels of anxiety for learning to occur.  

There is a necessity for the educational system to count with well-

rounded English instructors. Teachers need to acquire a significant level of 

spoken English, so students can pick up language in the EFL classroom. 
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It is essential for students to understand that by learning and, -most 

importantly- acquiring English, they can expand their horizons, feed their 

personal point of view, and set new goals in their lives. 

RECOMMENDATIONS 

It is important that teachers take time in their classes to counsel 

students. Making students reflect on their ending possibilities and about the 

benefits of learning a foreign language could change their attitude, and 

eventually, their levels of motivation.  

Teachers can find relaxation techniques useful. Besides the methods 

outlined in the proposal, there are endless practices on the Internet that can 

be great for creating a relaxed learning environment.  

It is imperative that teachers use knowledge activators to start their 

classes. Warm-up activities that link previous classes with the lesson plan 

at hand should be compulsory in every class. 

Teachers should use different scaffolding techniques. Whether they 

are visual aids, interactive activities or body language; helping students 

understand language input is fundamental in language teaching. If input is 

not comprehensible, students are not learning.  

Building rapport with students is beneficial in the EFL classroom. 

Teachers can create a solid relationship with students through the use of 

humor, for example. Jokes in a controlled setting can make wonders if the 
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class is getting a little monotonous. Getting to know students in order to 

tailor future lesson plans can make a difference too. By personalizing lesson 

plans according to the demographics a teacher works, they can strengthen 

their strategies and can obtain better outcomes. 
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Survey application  

Audio with instructions for students. Distribution made by teacher. 
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Survey application  

Google Forms – Process  
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INTERVIEW 

 

Interview to the teacher, through WhatsApp call and normal cell phone call. 
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UNIVERSIDAD DE GUAYAQUIL 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA 
 

SURVEY TO STUDENTS 

TOPIC: THE IMPACT OF THE AFFECTIVE FILTER ON THE ORAL 
COMPETENCE OF EFL STUDENTS.  

 
PROPOSAL: BOOKLET WITH AFFECTIVE ACTIVITIES TO DEVELOP ORAL 

COMPETENCE. 

 

Specific instruction: Check the box (✔) with the option that you consider the most 

appropriate according to your reality.  

1. Never 
2. Rarely  
3. Sometimes 
4. Frequently 
5. Almost always 

 1 2 3 4 5 

1. I have problems expressing myself in 
English. 

     

2. I listen to English videos or music on my 
cellphone/tablet/PC. 

     

3. Last year, my English teacher gave us 
speaking activities in the classroom. 

     

4. This year, I send WhatsApp audios in 
English to my English teacher. 

     

5. During the last three years, my English 
teacher has sent us speaking assignments. 

     

6. I practice my speaking skills outside the 
classroom by myself.  

     

7. I’ve had embarrassing experiences when 
expressing myself in English. 

     

8. I feel confident to talk to my 
classmates/friends in English. 

     

9. I feel confident to talk to my teacher in 
English. 

     

10. I feel stressed when I know my English 
exposition by heart. 

     

11. I feel anxious when I have to speak English 
spontaneously/suddenly. 

     

12. If you received a guide with affective 
activities to improve my speaking skills 
confidently, how often would you use it? 
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APPLICATION OF RESEARCH INSTRUMENTS 

INTERVIEW TO THE TEACHER 

TOPIC: THE IMPACT OF THE AFFECTIVE FILTER ON THE ORAL 
COMPETENCE OF EFL STUDENTS.  

 
PROPOSAL: BOOKLET WITH AFFECTIVE ACTIVITIES TO DEVELOP ORAL 

COMPETENCE. 

 
 

 

1. How often do you plan speaking and listening activities for 
your students? Please, give examples. 

2. When grading speaking activities, what do you focus on at 
the time of sending feedback? 

3. Do you propose additional activities/material for students to 
practice pronunciation? 

4. Do you correct your students when they make mistakes 
while speaking? Please, explain how. 

5. Do you motivate your students to speak English outside the 
class time? 

6. Do you aim for your students to feel confident to speak 
English? Please, elaborate. 
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