
 
 

                        

                                               

 

 

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCE OF 

EDUCATION 

SCHOOL OF LANGUAGES Y LINGUISTICS 

EDUCATIONAL PROJECT 

IN PARTIAL FULFILLMENT OF THE REQUIREMENT FOR 

OBTAINING THE ENGLISH LANGUAGE AND LINGUISTICS 

DEGREE 

TOPIC: 

THE USE OF SONGS FOR THE DEVELOPMENT OF 

LISTENING COMPREHENSION. 

PROPOSAL: 

A SYSTEM OF   EXERCISES WITH   SONGS FOR THE DEVELOPMENT OF 

LISTENING COMPREHENSION -2- 

 

AUTHOR: 

INGRID JOHANNA CHICA MANZABA 

ADVISOR: 

MSc. SHIRLEY TRINIDAD ICAZA RONQUILLO 

GUAYAQUIL, 2020 

 



II 
 

 
 

 

 

 

 

 

 

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF EDUCATION 

SCHOOL OF LANGUAGES Y LINGUISTICS 

 

 

AUTHORITIES 

 

 

 

_____________________________                                        __________________________ 

DR. Santiago Galindo Mosquera, MSc.                             MSC. Pedro Rizzo Bajaña 

                       DEAN                                                                        SUB DEAN 

 

 

 

__________________________                                    ___________________________ 

Lcda. Sara Anaguano Pérez MSc.                                   Ab. Sebastián Cadena Alvarado 

                  DIRECTOR                                                                   SECRETARY 

 

 

 

 



III 
 

 
 

 

 

 

  

UNIVERSITY OF GUAYAQUIL 

FACULTY OF PHILOSOPHY, LETTERS AND SCIENCES OF EDUCATION 

SCHOOL OF LANGUAGES Y LINGUISTICS 

EDUCATIONAL PROJECT 

TOPIC: THE USE OF SONGS FOR THE DEVELOPMENT OF LISTENING 

COMPREHENSION. 

PROPOSAL: A SYSTEM OF EXERCISES FOR THE DEVELOPMENT OF LISTENING 

COMPREHENSION. -2- 

 

 

APROVAL 

 

 

________________ 

Tribunal No. 1 

 

 

________________                                                                   ________________ 

 Tribunal No. 2                                                                            Tribunal No. 3 

 

 

  

 

 _____________________________ 

INGRID JOHANNA CHICA MANZABA 

C.I 0927905984 

 



IV 
 

 
 

 

 

 

EL TRIBUNAL EXAMINADOR OTORGA 

AL PRESENTE TRABAJO 

 

 

 

LA CALIFICACION DE: _________________ 

 

 

 

 

EQUIVALENTE A: __________________ 

 

 

 

TRIBUNAL 

 

 

__________________ 

 

 

 

 

___________________                                                                                  ___________________ 

 

 

 

 

 



V 
 

 
 

 
 

 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA 

MODALIDAD PRESENCIAL 

 

Guayaquil, 8 de octubre del 2020 

 

 

CERTIFICACIÓN DEL TUTOR 

 

El (la) NOMBRE Y APELLIDO DEL DOCENTE TUTOR(A), tutor(a) del trabajo 

de titulación MSc. SHIRLEY TRINIDAD ICAZA RONQUILLO certifico que el 

presente trabajo de titulación, elaborado por, con C.C. No. 0927905984, con mi 

respectiva asesoría como requerimiento parcial para la obtención del título de 

LICENCIADOS EN CIENCIAS DE LA EDUCACIÓN MENCIÓN LENGUAS Y 

LINGÜÍSTICA; en la Carrera de Lenguas y Lingüística de la Facultad Filosofía, 

Letras y Ciencias de la Educación, ha sido REVISADO Y APROBADO en todas 

sus partes, encontrándose apto para su sustentación. 

 

 

 

_______________________________ 

MSc. SHIRLEY TRINIDAD ICAZA RONQUILLO, Ab. 

C.C. No.0911353084 

 

 
 
 
 
 
 



VI 
 

 
 

 
 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN  

CARRERA DE LENGUAS Y LINGÜÍSTICA  

 

LICENCIA GRATUITA INTRANSFERIBLE Y NO COMERCIAL DE LA 

OBRA CON FINES NO ACADÉMICOS 

 

 

Yo INGRID JOHANNA CHICA MANZABA, con C.I. No. 0927905984, certifico que 

los contenidos desarrollados en este trabajo de titulación, cuyo título es “The use of songs 

for the development of listening comprehension.  A System of exercises with songs 

for the development of listening comprehension”, son de mi absoluta propiedad y 

responsabilidad, en conformidad al Artículo 114 del CÓDIGO ORGÁNICO DE LA 

ECONOMÍA SOCIAL DE LOS CONOCIMIENTOS, CREATIVIDAD E 

INNOVACIÓN*, autorizo la utilización de una licencia gratuita intransferible, para el 

uso no comercial de la presente obra a favor de la Universidad de Guayaquil. 

 

 

 

___________________________________ 

CHICA MANZABA INGRID JOHANNA 

C.I. No: 0927905984 

 
 

*CÓDIGO ORGÁNICO DE LA ECONOMÍA SOCIAL DE LOS CONOCIMIENTOS, CREATIVIDAD E INNOVACIÓN 

(Registro Oficial n. 899 - Dic./2016) Artículo 114.- De los titulares de derechos de obras creadas en las 

instituciones de educación superior y centros educativos.- En el caso de las obras creadas en centros 

educativos, universidades, escuelas politécnicas, institutos superiores técnicos, tecnológicos, pedagógicos, 

de artes y los conservatorios superiores, e institutos públicos de investigación como resultado de su actividad 

académica o de investigación tales como trabajos de titulación, proyectos de investigación o innovación, 

artículos académicos, u otros análogos, sin perjuicio de que pueda existir relación de dependencia, la 

titularidad de los derechos patrimoniales corresponderá a los autores. Sin embargo, el establecimiento 

tendrá una licencia gratuita, intransferible y no exclusiva para el uso no comercial de la obra con fines 

académicos. 

 

 

 



VII 
 

 
 

 

 

 

DEDICATION 

 

 

 

This thesis is dedicated to our Heavenly Father in the first place who has guided my way 

to where I am now and who will continue giving the light to pursue my dreams; Also, to 

my family: my mother, my father and sisters and finally, to my close friends and teachers 

with whom I shared the best experiences and unforgettable moments of true friendship. 

 

 

 

 

 

 

INGRID JOHANNA CHICA MANZABA 

 

 

 

 

 

 

 

 

 

 

 

 



VIII 
 

 
 

 

 

ACKNOWLEDGEMENTS 

 

 

First of all, to loving God, because he is the best father I have ever had, because 

of his kindness and infinite mercy, he has never abandoned me and given me 

everything. 

 

To my parents for giving me life and their best to raise us with values and love.  

 

I would also like to thank my advisor MSc. Shirley Icaza, who was always very 

patient to us showing us to trust in ourselves. I would also like to thank to my 

teacher Lucila Sanchez for sharing this new experience with me, for making time 

even when she had other obligations of great importance and for contributing 

with me in this scientific research, which we really hope be very useful for the 

good to the educational field.  

 

Thank to both of you for being so supportive, kind and comprehensive in all this 

challenging time of my life. It is inspiring having teachers as you both. 

 

 

 

 

 

INGRID JOHANNA CHICA MANZABA 

 

 

 

 

 



IX 
 

 
 

GENERAL INDEX 

 

AUTHORITIES ...................................................................................................................... II 

APROVAL ........................................................................................................................... III 

CERTIFICACIÓN DEL TUTOR .................................................................................................. V 

LICENCIA ............................................................................................................................ VI 

DEDICATION ..................................................................................................................... VII 

ACKNOWLEDGEMENTS ..................................................................................................... VIII 

INDEX OF TABLE ................................................................................................................ XII 

INDEX OF GRAPHICS ......................................................................................................... XIII 

INDEX OF APPENDICES OR ANNEXES ................................................................................. XIII 

Resumen ......................................................................................................................... XIV 

Abstract ............................................................................................................................ XV 

INTRODUCTION ............................................................................................................... XVI 

CHAPTER I ..................................................................................................................... - 17 - 

THE PROBLEM ............................................................................................................... - 17 - 

1.1.- CONTEXT OF THE RESEARCH ..................................................................................... - 17 - 

1.2.-CONFLICT SITUATION ................................................................................................. - 17 - 

1.3.- SCIENTIFIC FACT ........................................................................................................ - 18 - 

1.4.- CAUSES ...................................................................................................................... - 18 - 

1.5.- RESEARCH PROBLEM ................................................................................................. - 18 - 

1.6.- RESEARCH OBJECTIVES .............................................................................................. - 19 - 

1.6.1.- GENERAL OBJECTIVE .......................................................................................... - 19 - 

1.6.2.- SPECIFIC OBJECTIVES .......................................................................................... - 19 - 

1.7.- SCIENTIFIC QUESTIONS ............................................................................................. - 19 - 

1.8.- JUSTIFICATION........................................................................................................... - 20 - 

CHAPTER II .................................................................................................................... - 22 - 

THEORETICAL FRAMEWORK ........................................................................................... - 22 - 

2.1.- BACKGROUND ........................................................................................................... - 22 - 

2.2.- GENERALITIES ............................................................................................................ - 24 - 

2.2.1.- Songs .................................................................................................................. - 24 - 

2.2.2.-Songs and learning .............................................................................................. - 24 - 

2.2.3.- Importance ......................................................................................................... - 26 - 

2.2.4.- Traditional and cultural aspects. ........................................................................ - 28 - 

2.3.- TEACHING METHODS. ............................................................................................... - 29 - 

2.3.1.- Suggestopedia. ................................................................................................... - 29 - 



X 
 

 
 

2.4.-The communicative method (CLT) ......................................................................... - 29 - 

2.5.- Constructivism....................................................................................................... - 30 - 

2.6.- SONG STRATEGIES ..................................................................................................... - 32 - 

2.6.1.-Find the word ...................................................................................................... - 32 - 

2.6.2.- Find mistakes...................................................................................................... - 33 - 

2.6.3.-Comic strip .......................................................................................................... - 33 - 

2.6.4.- Order the verses ................................................................................................. - 33 - 

2.6.5.- Discussion ........................................................................................................... - 33 - 

2.7.- TYPES OF SONGS ....................................................................................................... - 34 - 

2.7.1.- Action songs ....................................................................................................... - 34 - 

2.7.2.- Trendy songs ...................................................................................................... - 34 - 

2.8.- LISTENING COMPREHENSION.................................................................................... - 35 - 

2.8.1.- Definition ........................................................................................................... - 35 - 

2.8.2.- Importance ......................................................................................................... - 36 - 

2.9.- TYPES OF LISTENING COMPETENCES......................................................................... - 38 - 

2.9.1.- Emphatic listening .............................................................................................. - 38 - 

2.9.2.- Critical listening .................................................................................................. - 38 - 

2.9.3.- Active listening ................................................................................................... - 38 - 

2.10.- LISTENING STAGES .................................................................................................. - 39 - 

2.10.1.- Pre-listening ..................................................................................................... - 39 - 

2.10.2.- While-listening ................................................................................................. - 40 - 

2.10.3.- Post-listening .................................................................................................... - 41 - 

2.11.- LISTENING STRATEGIES ........................................................................................... - 41 - 

2.11.1.- Brainstorming ................................................................................................... - 42 - 

2.11.2.- Illustration ........................................................................................................ - 42 - 

2.11.3.- Gap fills............................................................................................................. - 42 - 

2.11.4.- Spot the mistake .............................................................................................. - 43 - 

2.11.5.- Jumbled lines .................................................................................................... - 43 - 

2.11.6.- Listening for details .......................................................................................... - 43 - 

2.12.- CONTEXTUAL FRAMEWORK .................................................................................... - 43 - 

2.13.- LEGAL FRAMEWORK ................................................................................................ - 45 - 

CHAPTER III ................................................................................................................... - 47 - 

METHODOLOGY............................................................................................................. - 47 - 

3.1.-METHODOLOGICAL DESIGN ....................................................................................... - 47 - 

3.2.- TYPES OF RESEARCH .................................................................................................. - 47 - 

3.3.- DESCRIPTIVE RESEARCH ............................................................................................ - 47 - 



XI 
 

 
 

3.4.- EXPLANATORY RESEARCH ......................................................................................... - 48 - 

3.5.- PURPOSEFUL RESEARCH............................................................................................ - 49 - 

3.6.- POPULATION AND SAMPLE ....................................................................................... - 49 - 

3.7.- Operationalization of the variable ............................................................................ - 51 - 

3.8.- RESEARCH METHODS. - ............................................................................................. - 52 - 

3.8.1 ANALYSIS – SYNTHESIS ......................................................................................... - 52 - 

3.8.2 INDUCTIVE – DEDUCTIVE ...................................................................................... - 52 - 

3.8.3 LOGICAL – HISTORICAL ......................................................................................... - 52 - 

3.8.4 SYSTEMIC-STRUCTURAL-FUNCTIONAL ................................................................. - 52 - 

3.9.- TECHNIQUES AND INSTRUMENTS ............................................................................. - 53 - 

3.9.1.- SURVEY ............................................................................................................... - 53 - 

3.9.2.- INTERVIEW ......................................................................................................... - 53 - 

3.9.3.- OBSERVATION GUIDE ......................................................................................... - 54 - 

3.10.- ANALYSIS AND INTERPRETATION OF THE RESULTS ................................................. - 55 - 

3.10.1.- SURVEY TO THE STUDENTS ANALYSIS .............................................................. - 55 - 

CHAPTER IV ................................................................................................................... - 71 - 

THE PROPOSAL .............................................................................................................. - 71 - 

4.1.- TITLE .......................................................................................................................... - 71 - 

4.2.- JUSTIFICATION........................................................................................................... - 71 - 

4.3.- OBJECTIVES ............................................................................................................... - 72 - 

4.3.1.- GENERAL ............................................................................................................ - 72 - 

4.3.2.- SPECIFICS ............................................................................................................ - 72 - 

4.4.- THEORETICAL ASPECTS .............................................................................................. - 73 - 

4.4.2.- PEDAGOGICAL AND DIDACTIC ASPECT ............................................................... - 73 - 

4.4.3.- PSYCHOLOGICAL ASPECT .................................................................................... - 74 - 

4.4.4.- LEGAL ASPECT .................................................................................................... - 74 - 

4.5.- FEASIBILITY ................................................................................................................ - 74 - 

4.5.1.- FINANCIAL .......................................................................................................... - 74 - 

4.5.2.- TECHNICAL ......................................................................................................... - 75 - 

4.5.3.- HUMAN .............................................................................................................. - 75 - 

4.6.- DESCRIPTION OF THE PROPOSAL .......................................................................... - 75 - 

4.5.- CONCLUSIONS ..................................................................................................... 15- 101 - 

4.6.- RECOMMENDATIONS .............................................................................................. - 102 - 

BIBLIOGRAPHY ............................................................................................................ - 103 - 

 



XII 
 

 
 

 

 

 

 

INDEX OF TABLE 

 

Table 1 Distribution of population and sample ______________________ - 50 - 

Table 2: Operationalization of the Variable _________________________ - 51 - 

Table 3: Survey to the students analysis No. 1 ______________________ - 55 - 

Table 4: Survey to the students analysis No. 2 ______________________ - 56 - 

Table 5: Survey to the students analysis No. 3 ______________________ - 57 - 

Table 6: Survey to the students analysis No. 4 ______________________ - 58 - 

Table 7: Survey to the students analysis No. 5 ______________________ - 59 - 

Table 8: Survey to the students analysis No. 6 ______________________ - 60 - 

Table 9: Survey to the students analysis No. 7 ______________________ - 61 - 

Table 10: Survey to the students analysis No. 8 _____________________ - 62 - 

Table 11: Survey to the students analysis No. 9 _____________________ - 63 - 

Table 13: Survey to the students analysis No. 11____________________ - 65 - 

Table 14: Survey to the students analysis No. 12____________________ - 66 - 

 

 

 

 

 

 

 

 

 

 

 

 



XIII 
 

 
 

 

INDEX OF GRAPHICS 

 

Figure 1 ____________________________________________________ - 55 - 

Figure 2 ____________________________________________________ - 56 - 

Figure 3 ____________________________________________________ - 57 - 

Figure 4 ____________________________________________________ - 58 - 

Figure 5 ____________________________________________________ - 59 - 

Figure 6 ____________________________________________________ - 60 - 

Figure 7 ____________________________________________________ - 61 - 

Figure 8 ____________________________________________________ - 62 - 

Figure 9 ____________________________________________________ - 63 - 

Figure 10 ___________________________________________________ - 64 - 

Figure 11 ___________________________________________________ - 65 - 

Figure 12 ___________________________________________________ - 66 - 

 

 

INDEX OF APPENDICES OR ANNEXES 

 

Annex of Documents……………………………………………………………..106 

Anne Photographic Evidence……………………………………………………117 

Annex Instruments of Investigation……………………………………………...121 

Repositories………………………………………………………………………. 125 

 

 

 

 

 

 

 

 



XIV 
 

 
 

 

 

 
 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN  
CARRERA DE LENGUAS Y LINGÜÍSTICA  

  

“El uso de canciones para el desarrollo de la comprensión auditiva. Un Sistema 

de ejercicios con canciones para el desarrollo de la comprensión auditiva” -2-  
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Resumen 

 

 

Este Proyecto investiga el uso de canciones como medio para desarrollar la comprensión 

auditiva en clases de inglés. Actualmente, el desarrollo de esta habilidad tiene poca 

relevancia en el aula de clases de lengua extranjera, convirtiéndose en un problema para 

los estudiantes cuando estudian este idioma. Hecho que se evidenció en estudiantes de 

Noveno grado de EGB del Colegio Fiscal Rashid Torbay quienes presentaron dificultades 

en la comprensión auditiva durante sus clases de inglés. Últimamente, las canciones se 

han convertido en una herramienta necesaria para desarrollar esta destreza porque, gracias 

a su apropiado tratamiento y adecuada aplicación como estrategias, ayudan a mejorar las 

habilidades auditivas al adquirir un idioma extranjero. Para abordar esta situación, se 

estudiaron diferentes bases teóricas para proporcionar un marco referencial acerca la 

relevancia que tiene la música en el aprendizaje de idiomas y el desarrollo de la 

comprensión auditiva.  

 

Palabras Claves: Comprensión auditiva, habilidades, escucha, ejercicios, canciones. 
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Author:     INGRID JOHANNA CHICA MANZABA 

Advisor:    MSc. SHIRLEY TRINIDAD ICAZA RONQUILLO, Ab. 

Abstract 

 

 

This Project investigates the use of songs as a means to develop listening comprehension 

in English classes. Currently, the development of this skill has little relevance in the 

foreign language classroom, becoming a problem for students when they study this 

language. Fact that was evidenced in ninth grade EGB students from the Rashid Torbay 

Fiscal College who presented difficulties in listening comprehension during their English 

classes. Lately, songs have become a necessary tool to develop this skill because, thanks 

to their appropriate treatment and proper application as strategies, they help to improve 

listening skills when acquiring a foreign language. To address this situation, different 

theoretical bases were studied to provide a referential framework about the relevance of 

music in language learning and the development of listening comprehension. 

 

Keywords: Listening comprehension, skills, listening, exercises, songs. 
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INTRODUCTION 

 

The present research is based on the importance songs have in the development 

of listening comprehension and the influence they have over students. There were 

analyzed different aspects related to the listening skill, in order to conclude with the 

relevance of songs for the improvement of this skill in the learning process in students 

for the acquisition of a foreign language. 

 

My research started due to the situation found in the students of nineth grade of 

BGE of the RASHID TORBAY Public High school, who had a very low level of English 

in which it was determined as one of its causes the little treatment to the listening skill. 

 

Chapter I contains the context of the research, the conflict situation, as well as the 

causes, general and specific objectives, concluding with the justification. 

 

Chapter II shows the background of the research and teaching methods Suggestopedia. 

The communicative method (CLT). Constructivism in which the research was supported 

and based on. 

 

Chapter III presents the methodological design, types of research, the techniques and 

instruments applied in the present work. Likewise, there are the analysis of the gathered 

data ending with the respective conclusions and recommendations. 

 

Chapter IV contains the design of the proposal which include the objectives, the 

theoretical aspects and the description. Having its conclusion at the end of the chapter. 



 
 

 
 

 CHAPTER I 

THE PROBLEM 

 

 

1.1.- CONTEXT OF THE RESEARCH 

 

This research thesis has been developed at the Rashid Torbay public high school 

in ninth grade, section A from Basic General Education (EGB) in the morning schedule 

in the 2019-2020 academic year, this educational unit is located in the Playas city Guayas 

province, on Avenida 15 de Agosto; Zone 5 

The public school was founded in 1970 as a municipal school, this public high school is 

providing educational services with seven teachers in divided hours of eight hours, and 

600 students; being its principal the MSc. Ramón Quimi Escalante. The curricular 

strategic plan dedicated to learning the English language is nine class time in five days, 

class time is 40 minutes. This research plan will be executed in a sample of 39 students 

in the section “A” of the ninth year from Basic General education, the teacher responsible 

about learning-teaching of this foreign language has an adequate professional profile. 

 

1.2.-CONFLICT SITUATION 

 

The participatory work of students is quite low and devoid of interest in the classes 

dedicated to learning English during the practices aimed at developing listening 

comprehension, this factor disadvantages the apprehension of the skills necessary to reach 

the appropriate level and class objectives; It also adds the little practice about listening 

exercises and the lack of an appropriate strategies study for the treatment about listening 

comprehension through the English language sounds. Another aspect that affects 
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students’ performance is the lack of techniques that promote student motivation and class 

planning that aims to improve this last aspect, which encourages student participation to 

solve the main deficiencies. It was also observed that during the English classes it is 

frequently work with vocabulary and grammar exercises, playing down the importance 

about listening comprehension. 

 

1.3.- SCIENTIFIC FACT 

 

Insufficiency in the listening comprehension of ninth grade students at “Unidad 

Educativa Rashid Torbay” Public High School in 2019-2020 academic year. 

 

1.4.- CAUSES 

The following causes were identified  

• Inappropriate use of audio material and teaching resources. 

• Inadequate use of listening activities for the development of listening 

comprehension. 

• Inappropriate use of songs in the classroom. 

 

1.5.- RESEARCH PROBLEM 

 

How does the use of songs affect the development of listening comprehension in 

the students of the 9th, section “D” from EGB at Rashid Torbay Public Education Unit 

of Canton Playas, province of Guayas, Academic Period 2019 - 2020? 
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1.6.- RESEARCH OBJECTIVES 

 

1.6.1.- GENERAL OBJECTIVE 

To recognize and identify the incidence of the use of songs for the improvement 

of listening comprehension through the application of bibliographic, field and statistical 

research. 

 

1.6.2.- SPECIFIC OBJECTIVES 

 

• Determine the use of songs in the practice and learning about English language 

through the application of bibliographic, field and statistical research methods. 

• Analyze listening comprehension through the application of bibliographic, field 

and statistical research methods. 

• Design a system of exercises with activities focused on songs practice to 

develop listening comprehension at level A1.2 through of bibliographic, field 

and statistical research methods. 

 

1.7.- SCIENTIFIC QUESTIONS 

 

1. What is the proficiency level in relation to listening comprehension skills in 9th 

grade students, "A" in the Rashid Torbay Public High School? 

2. What are the theoretical bases that support the use of songs for learning English? 

3. What teaching-learning strategies allow improving competencies in relation to 

listening comprehension? 
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4. What are the negative aspects that disadvantage the development of student 

listening skills? 

5. What is the importance about activities based on the songs practice to improve 

listening comprehension in A1.2 learners? 

6. How does a system of activities based on songs practice benefit the development 

of listening comprehension skills? 

 

 

1.8.- JUSTIFICATION 

 

Listening comprehension is considered as one of the most important factors for 

an active and receptive interaction, it implies a series of skills necessary for life. 

(Ytreberg 1991)stated that the first skill that develops at an early age is in relation to 

auditory factors 

Listening is an activity that students should focus on to get a meaning of the 

message they receive, the communicative interaction where the sender and receiver 

actively participate has real relevance when all messages issued are understood. The 

success of communication depends on the auditory skills of the student, the auditory 

information is the main basis for the development of language skills. 

According to the Common European Framework of Reference (CEFR 2012); the 

Ministry of Education notes that the level is A1.2 for the 9th grade from EGB. (Saveedra 

2014)determined in relation to listening comprehension that students must develop 

competencies to achieve understanding words and expressions used within a basic 

vocabulary, listening and receive information in simple form, understanding the main 

ideas in short and basic spoken text. 
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Finally, this research study directly benefits students in the 9th grade from EGB 

at Rashid Torbay Public School by applying a study that improves listening 

comprehension and student achievement in compliance with class objectives. Because 

this research study covers relevant aspects that favor the learning-teaching relationship, 

it adapts to the student needs and demands of teachers, that is, it also benefits teachers 

and educational institutions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

CHAPTER II 

THEORETICAL FRAMEWORK 

 

 

2.1.- BACKGROUND 

 

(Mantilla 2006) English has become a vitally important factor in communicating 

with the whole world, taking into account that it is one of the most used socially and 

commercially; one in five people can speak it or at least understand it. Consequently, 

English is taught throughout the world framed within the curricular in the educational 

process at all levels, educational institutions are required to update and offer interesting 

programs to improve English language skills. In Ecuador, English is practiced in all public 

or private educational institutions and is regulated according to agreements with 

ministerial requirements. These requirements are necessary to reach higher education 

standards and a better life quality. 

Therefore, learning the English language is established as the universal basis about 

the language that allows people to overcome linguistic boundaries within social contexts. 

So too; Learning English as a second language is necessary dedication to understand the 

several aspects of communication in a foreign language and avoid mistakes that could 

affect later learning. 

(Madrid 2006) conducted a study at Agora Lledo International High School 

(Castello Spain). This research focused on learning that develops basic skills bilaterally 

and proposes teamwork, decision making, problem solving and critical thinking. Those 

were some of the skills that were developed when working with pedagogical tools that 

include songs in the language studied. A population of 180 students were considered for 
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this study and forty students were the sample applied, the research lasted one academic 

year and class observation and survey applied to students were used to obtain the data. 

The result demonstrated that the practice of teaching through dynamic songs recreated 

the class motivated students and promoted student participation. 

In South America, research based on music as a pedagogical tool has also been 

developed, among the main ones that are related to the variables and proposal about this 

research work, reference is made to researches carried out in Guatemala, Peru and 

Ecuador. 

At El Valle high school from Guatemala Republic, (Vides 2014). The impact was 

investigated of the music as a facilitating strategy in the teaching-learning process. The 

research was conducted in the 2014-2015 school period and was based on a population 

of 150 students and a sample of 38 students between the ages of 12 and 13. Observation, 

interview and survey were the research instruments. It was concluded that working with 

musical styles that relate to the student's interest as a facilitating strategy in the learning 

process is essential, motivates and promotes learning. 

(Ramires 2011). Conducted an investigation from Peru Republic at Educational 

Institution No. 365 from Cercado de San Augustin de Cajas district. The research aim 

work was to determine the incidence of songs as a teaching tool in learning. It was 

developed using the experimental method with a pre-experimental, pre-test and post-test 

design applied to a sample of 25 students. The instruments applied were the survey, the 

interview and the observation, the results showed that using the current songs of the radio 

stations as a strategy, the learning improves significantly with a quite acceptable 

performance. This research work was developed over a period of 10 months. 
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2.2.- GENERALITIES 

 

2.2.1.- Songs 

 

Being part of the socio-cultural environment, people have been able to understand 

and interpret the various communication models. Music has always been represented by 

humans according to history through symbols and codes that facilitate interpretation and 

one universal understanding. Thus, throughout history music manifests itself in sadness, 

happiness, celebration and even war. 

Over time, the songs have been established as a communicative medium type, so 

the lyrics have represented the people feeling. When the songs are used for the English 

language treatment, communication has a clearer objective. 

 

2.2.2.-Songs and learning 

 

(Gardner 2011)  explained that there are eight different types of intelligences, as the main 

one is musical intelligence, it is independent and it is assumed with a different force, it is 

necessary for teachers to collect songs that facilitate the class purpose. 

(N. L. Vélez 2013) indicated that songs as a teaching tool is one of the most 

interesting option with which you can work in the English area. Through the songs we 

can treat all the skills required for a foreign language. 

The songs are a good start to present and keep students interested in practicing 

English. Through the songs the listening comprehension competence and other 

productive skills for learning the English language is developed. The treatment of the 

necessary skills for a foreign language through of didactic material based on songs 
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motivates the student either by rhythm or by the lyrics, opening a range of elements to 

the English language, vocabulary, grammar, phrases and meanings. 

(Vélez 2013) also stated that songs have been significant in the teaching-learning 

process throughout history in relation to foreign language teaching; for this reason, songs 

should be a major part of the pedagogical tools. 

(Laroy 1992) described the use of music for the practice of teaching as an affective 

resource. 

“Songs constitute an excellent didactic tool in the teaching of second languages” 

(Luna 2013) 

(Velez 2013) insisted that songs as a pedagogical element for the teaching of a 

new language, are of great relevance, considering that they are usually sung by 

students for the sheer joy. Taking advantage of this aspect, pronunciation and 

accent can be strengthened. 

 

          (Becerra, TEACHING ENGLISH THROUGH MUSIC. 2013) pointed out and 

other aspect about songs on teaching. They stated that sociocultural and psychological 

factors are directly linked to music that interacts with people's surroundings. Through 

music, students are sensitized and share real experiences. Many researchers claim that 

music is crucial in people's development. An example of this is that people at a very young 

age can recognize their mother's melodies and voice, something vital for the development 

of brain functions. 
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2.2.3.- Importance 

 

In the same way; (Fassbender 1996) considers that children are easily stimulated 

by exposing them to music, children show a degree of development related to musical 

skills. (Trehub 2006) agree with this idea by stating that children record musical factors 

very easily. 

“As cognitive and neuronal systems, music and language are closely related" 

(Muñoz 2008) 

According to (Becerra 2013) with music as a pedagogical tool, the class can be 

easily exploited so that learning is meaningful, with organized strategies and techniques, 

it is easy to stimulate student interest, that is; music stimulates and involves the 

unconscious learning grammar, vocabulary and elements of English. By using children's 

songs as teaching material, the class is meaningful and facilitates learning. 

(Gordon 1993) pointed out that the development of languages skills and music are 

connected by similarity, are practiced and transmitted orally, share phonetic, syntactic 

and semantic elements, develop spontaneously and interact in a social context. 

Music stimulates the communication process, especially when it comes to 

developing skills in a non-mother tongue. The practice of teaching songs as didactic 

material has bilateral benefits, facilitates active teaching to teachers and objective 

learning in students. 

“There are many tools that facilitate teaching-learning, all techniques help to boost 

a special ability in students, speaking, listening, grammar and vocabulary improve 

with fun through music and singing” (Kristianstad 2010, p.5) 

Working with music will help students to identify English sounds and other peculiarities. 

An advantageous feature is the listening skills work from different pedagogical 



 
 

- 27 - 
 

perspectives, depending on the songs, the kind of music, the artists, the country, these are 

factors that stimulate learning. 

On the other hand; this type of activities develops the memory and concentration 

of students at an early age through rhythms and melodies. According to (A. Borraz 2013) 

obtaining the concentration of students is not an easy task, especially with students with 

difficult behavior, the songs of their preferences usually improve behavior and 

motivation. In addition, students unconsciously practice pronunciation and develop 

listening skills. 

Borraz also stated that children develop physical and coordination abilities by 

performing the actions explained within the songs, the movements become a fun class. 

Similarly, by performing this activity, students can sing the words they hear and thus 

reinforce their learning. 

“Learning through songs can bring new words to a student's brain. A student can 

learn significant fragments or phrases instead of isolated words (Borraz 2013, 

p.20).  

 

In the teaching-learning practice, the songs achieve a significant change to the traditional 

classes. The student environment is more pleasant, Borraz, (2013) insists that songs 

always improve classes because they are always up to date, that is; classes are given in a 

modern context. 

 All these aspects are advantageous because they are interrelated with the final 

purpose; this demonstrates that learning is significant when it relates to the use of songs. 
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2.2.4.- Traditional and cultural aspects. 

 

(Lynch 2005)pointed out that working with songs serves multiple purposes, 

history and tradition are present in all musical styles, this gives dynamism to classes 

involving historical, cultural and traditional aspects promoting student motivation and 

participation during English language learning. 

 The learning activity through songs constitutes an excellent way of apprehension; 

culture and other social aspects are present in learning, as well as the language in which 

they communicate within the community, language is one of the branches of culture. 

(Griffe. 1992) commented that music and songs are not universal and, therefore, this 

teaching tool is a reflection of time and place.  

There are many songs considered as a cultural capsule that include within 

themselves a significant piece of social and cultural information. The songs in the past 

decade reflect a story, a technological advance and a different and effective method to 

transmit ideas and emotions. The same phenomenon has been repeated decade after 

decade. For that reason, learning with songs as a pedagogical tool in the classroom means 

incorporating the song culture. (Griffe 1992) explained that there are several types and 

musical genres that would be very useful in learning-teaching, from carols to song with 

more complex structures. 

Working with songs as an effective teaching method provides better opportunities 

to learn, and the students even learn about history, different cultures and the evolution of 

society. Music provides a lot of basic knowledge for both students and teachers. 
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2.3.- TEACHING METHODS. 

 

2.3.1.- Suggestopedia.  

 

Was developed in 1970 by the Bulgarian psychologist and educator Georgi 

Lozanov. 

 According to (Kharismawati 2014) he believes that this teaching method uses any 

type of suggestion in the teaching and learning process for making classes more 

enjoyable. 

Therefore, the application of this method has been applied in any field within the 

learning process but with greater emphasis in foreign language classes for being very 

profitable when learning a new language. 

 

In fact, Lozanov developed his theory based on the results obtained in a class of 

foreign languages in which he determined that suggestions can make students concentrate 

and relax by working on the unconscious mind but having them feel comfortable and 

relaxed feeding their minds with new knowledge. 

 

Songs then, work as external stimulus or suggestions to promote the sense of 

tranquility, calm, relaxation and comfort eliminating in students the feelings of fear, 

nerves or stress while the learning process takes place in an unconscious way. 

 

2.4.-The communicative method (CLT) 

 Communicative Language Teaching (CLT). – known only as communicative 

approach, started to be used in 80’s and 90’s decades for its effectiveness in the learning 
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process, although this approach’s beginning development dates to the 60’s decade. Based 

principally in the fact that learning occurs naturally through interaction and 

communication, where the four skills: listening, speaking, reading and writing are in 

action. “The communicative approach in language teaching starts from a theory of 

language as communication.  

The primary function of language is interaction and communication”. (A. J. Horn 

2007, P.67) Communicative approach principles were influenced by Noam Chomsky’s 

theories about communication necessity for learning. In CLT is highlighted as well the 

relevance of socialization among learners in the classroom and the contributions culture 

offers. (Berns 2013) said “Children learn to communicate through socialization in  

their surroundings”. Since communication is the primary factor of this method, the use of 

songs is an effective resource for fostering learners’ communicative skills. 

Music gives students input of the language, familiarizing them to informal speech 

and providing linguistic content. Benefiting in the first place, the listening skill 

development for consequently, improve the other skills with the purpose of correlating 

them, the one with the other. CLT or communicative approach is still in use. In fact, many 

educational curriculums around the world consider its application in the learning process, 

chiefly in the acquisition of a foreign language it promotes the communicative process 

and with this, the communicative skills development in a natural way.  

 

2.5.- Constructivism 

 

           Constructivism pedagogically plays a relevant role being currently very popular in 

classrooms. (Piaget 1896-1980) argued that one produces its own knowledge based on 

our experiences. This knowledge that is known as “new knowledge” is reinforced by a 
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previous one, which already exists (obtained through experiences), the one that is 

developed by the intervention of social contact and interaction stated by (Vygotsky 1978) 

“According to constructivist theories, learning is a social advancement that involves 

language, real world situations, and interaction and collaboration among learners.  

        The learners are considered to be central in the learning process (Ozer 2004, p. 10) 

In few words it can be said that constructivism aims the self-construction of learning 

through an individual and social development in which the teacher or even the learners 

can help in the acquisition of new knowledge only by sharing ideas, giving opinions, 

having a participative class.  

        The role of the teacher, then must be to becoming a guide, an instructor, and a 

facilitator who provides the focus, the perspective and necessary tools for students to be 

able to produce their own thinking for the production of learning. (Bhattacharjee 2015) 

indicates “Constructivist teaching fosters critical thinking, and creates motivated and 

independent learners”. (p.71). Constructivism is appreciated in foreign language classes, 

since in the same way teachers can have students produce and develop learning even in a 

non-native language. 

        The good development of the class emphasizing the acquisition of a foreign 

language, is achieved by the communicative skills reinforcement and the setting of an 

adequate and participative environment where the teacher applies proper resources, 

strategies and methods for the production of an active learning. Here is where songs get 

in as classroom allied tools due to the multiple benefits, they bring through a correct 

exploitation: they provide lexicon; take students to the experience of a new culture; 

reinforce grammatical structures; show students real world situations; tune the ear; 

besides the psychological benefits. 
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         Songs, then can have students accomplish a full and integral development. In regard 

to listening comprehension, students may be able to reach effective listening development 

when studying with songs. 

 

2.6.- SONG STRATEGIES  

 

          (Wolfe 2001) pointed out some reasons that favorably affect learning through 

music. To listen a song is an information process that involves understanding and the 

cognitive, visual, auditory and affective systems work. Music motivates various 

emotions, significantly affecting brain processes related to emotion and memory.  

Likewise; (Horn 2007) explained that singing as an activity for learning is an 

active and fun manner to learn a language other than mother tongue. Some activities could 

be to expose about central ideas, find synonyms and antonyms, vocabulary, create a story 

about the song theme, questions and answers.  All these contribute to the improvement of 

listening skills. 

 (Bokiev 2018) in his work "Music as a strategy to stimulate meaningful learning" 

compiled several strategies in relation to songs in the English language teaching: 

 

2.6.1.-Find the word 

 

This is a classic strategy of performing activities with songs where students should 

search for the correct word or sentences according to the audio within the exercise. 

This exercise as a strategy represents a certain degree of difficulty because 

students must infer and relate the entire context of the song, that is, students must work 

with grammar and vocabulary aspects to complete the exercise. 
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  2.6.2.- Find mistakes 

 

Replace the incorrect words with the correct words heard in the song, a maximum 

of ten errors should be considered, among the main features of this activity. The 

development of listening skills, vocabulary and grammar stand out if you want to work 

with synonyms, antonyms, adjectives or verbs. 

2.6.3.-Comic strip 

 

The songs related to comic strips have very good results, the listening skills 

gradually improves and promotes student imagination. To perform this activity care must 

be taken when choosing the songs, you must also be attentive to the understanding of the 

students in relation to the central ideas. The lower levels will need more help to obtain a 

balanced result. 

 

2.6.4.- Order the verses 

 

This strategy is quite simple but effective, the song is presented with paragraphs 

in a different order, the practice consists in listening to the song and give it a correct order. 

2.6.5.- Discussion 

 

This type of activity improves listening skills and fluency. The teacher must 

choose songs that are related to social aspects. A preparatory class would be ideal to create 

groups with similar criteria and defend their ideas. 
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   2.6.6.- Write the next verses 

 

Working with this activity could be difficult for students because it is necessary 

to use a good level of language knowledge in order to write an additional verse to the 

song, however significant learning can be achieved in relation to listening skills and 

promoting creativity. 

 

2.7.- TYPES OF SONGS 

 

2.7.1.- Action songs 

 

(Volker 2001), stated that impact us emotionally. Action songs are specially for 

children to improve their knowledge and to enjoy learning through body movements, 

gestures etc. 

Learning English language through songs is pretty motivating, efficient and 

meaningful. To apply this type of songs it is necessary to determine the kind of actions or 

activities that will be developed in classes.  Activities included in this type of songs are: 

the use of cards that show vocabulary, drawing what you hear, and put cards in order 

according to what students hear. 

 

2.7.2.- Trendy songs 

 

            The use of songs as a teaching tool offers a wide range of opportunities, the 

musical styles of each region involve several linguistic factors specific to each area, 
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giving rise to different kind of English such as American, British and Caribbean. Accents 

vary by region, this favor listening skills treatment. Moreover, the use of every day and 

colloquial language included in song’s lyrics simplifies the students understanding of 

expressions or phrasal verbs by infering meaning through context. 

Nowadays many factors related to language are interrelated with music, it is 

present in all daily activities, in vehicles, work, shopping centers, etc. This allows the 

students to have an autonomous, active and practical, improving listening comprehension. 

Respect to the English language and its relation to learning using romantic songs 

as pedagogical tools, they give favorable results in the class context and stimulates the 

aspects of learning in students because the sounds that harmonize with the words in the 

songs channel teenagers' emotions. 

On the other hand, (Arleo 2000) suggested pop songs because they are considered 

relevant t in the adolescence stage, students feel identify with the situations described.  

Pop is a commercial style that is geared towards teenagers by relating them to 

emotions. These songs genres can be adapted without any problem in the curriculum of 

students depending on the teacher ingenuity. 

 

2.8.- LISTENING COMPREHENSION 

 

2.8.1.- Definition 

 

(Barnawi 2016) English professor from the University in Dammam Kingdom of 

Saudi Arabia said that the listening competence is of vital importance to be part about 

communicative actions at the highest levels, listening is not enough to decode the 
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messages issued in a communication, it is necessary to know the different aspects that are 

within the context. 

Likewise; he explains that listening is the quality of receiving and understanding 

messages accurately in a communicative process. It is also the key to objective 

communication, poor competence in relation to the listening skill seriously affects the 

communication process. 

Listening objectively is the essential ability to understand the events; it is a set of 

competencies necessary for decoding the messages received. By integrating knowledge 

into the English leaning process, vocabulary, grammar, phonetics and other language 

factors are developed, all aspects about communication process take important roles 

involving skills that stimulate the interaction. 

Listening skill is definitely an essential and active process that allows capturing, 

processing, decoding and understanding the various aspects in a communicative context. 

 

2.8.2.- Importance 

 

Listening is one of main skills of the language because it deals with the 

understanding of messages. “Listening generally involves a five-step process: attending, 

understanding, interpreting, responding, and remembering”. Listening is very important 

in the process of communication since most of the foreign language that is acquired by 

the students is basically through the listening skill as stated by (Gambell 1987) 

 The majority of the human communication is by listening to others. According to 

(Darrell 1982) the percentage of our communication is 16% by reading, 9% by writing, 

30% by talking and 45% by listening. Then, teachers need to foster the listening skill 

because it determines the comprehension of the communication. 
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According to (Nunan 2001) six basic stages are needed to facilitate the development 

about listening skills. These stages have a rapid sequence and succession: 

• Listening is the capture of words through the ear. 

• Attending is the decoding of the received message. 

• Understanding is the inference about message. 

• Remember is to keep in mind the information stored in the brain regarding the 

language in which we communicate. 

• Evaluating is to understand the different levels of importance that messages have. 

• Responding within the context is to demonstrate that the message received was 

well understood. 

 The process of listening comprehension is complicated because there are many 

elements that interact in a communication that are involved in the correct coding and 

decoding about sounds captured. This process is relevant because communication is 

dynamic and it is needed to understand all the aspects involved in the communicative 

context. 

 Michigan State University suggested that active listening can help to students to 

talk with others more clearly and comprehensively. It is not always easy, but when they 

can learn to practice it often, it can help them to build a better relationship with the social 

context. 

There are three important aspects to improve listening skill: 

• Focus all your attention on the other person who speaks. 

• Ask good questions. 

• Communicate with your own words and easily. 
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The ability to listen actively requires time and practice, these two aspects are a priority 

to improve the listening skill. It helps improve general communication, builds a better 

understanding and improve all social fields. 

 

2.9.- TYPES OF LISTENING COMPETENCES 

 2.9.1.- Emphatic listening 

 

Achieving an effective listening is essential in interpersonal communication. 

Having an empathetic listening is the key according to (Covey 2013, p.6), knowing the 

perspective of the interlocutor is part of the communication itself. 

 Listening focuses on the needs of the speaker, the empathic receiver promotes body 

language and facilitates the proper development of the communicative context. The 

purpose of empathic listening is to allow another person to release emotions. 

 

2.9.2.- Critical listening 

 

According to (Kilpatrick 2015), listening critically implies good judgment, the recipient 

must consider all aspects about participants within the communicative field. Listen in a 

critical sense to analyze, evaluate and determine the qualities of all the factors involved 

in the messages issued. This type of listening competence encourages free expression and 

the participation of opinions. 

2.9.3.- Active listening 

 

(David 2015) Stated that empathic and critical characteristics are present during 

active listening skills, while retaining judgments. The active recipient usually uses 
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nonverbal language to interact in the development of communication, actively listening 

implies participating with questions and answers, including the messages issued. 

 

2.10.- LISTENING STAGES 

 

            Stated that for the listening competence treatment it is advisable to divide the class 

into three stages to facilitate the objectives. These stages are: Pre-listening, while-

listening and post-listening. The purpose of the stages is to prepare students with an 

effective listening by performing different tasks or activities.  

 

2.10.1.- Pre-listening 

 

“Listening is an act aimed at a specific objective (to receive information, an 

answer, to understand something) and that requires a process of understanding that 

takes advantage of the previous knowledge that is possessed about reality and that 

requires active predictive work what they will hear” (Brown 2006) 

According to Brown; listening is an interactive process where environmental 

conditions are known as prerequisites that allow the receiver to anticipate 

pedagogical activities and give immediate answers. The pre-listening stage is used 

for activating previous knowledge and prepares students for the listening process, 

helping students    think (predict or infer) about the activity and motivating them 

to listen. Some activities that can be included are: brainstorming, discussing, and 

questioning. Listening in advance facilitates the class context and the activities to 

be developed. At this stage, the question is essential to form expectations about 

the lesson, this action promotes interest and participation. 
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2.10.2.- While-listening  

 

For while-listening stage, Field as it is cited in (Weger 2014) distinguishes between 

extensive and intensive listening. Extensive listening can be defined as listening to a text 

without focusing on details and listening for pleasure, with the aim of understanding 

something worth hearing. In intensive listening, on the other hand, the listener aims to 

pick up detailed pieces of information‖. 

         "To analyze the reasons for using listening activities while listening: it is necessary 

to know what our students have understood, and the activities themselves can help them 

better understand the passage" (Tomlinson 2013) 

          According to Tomlinson, students have to listen repeatedly to understand and solve 

the exercises. During this stage the following task can be applied: 

• Listening to the main idea, for example describing the most important facts in the 

paragraph. 

• Listening for specific events, for instance: categorizing lines, matching or 

organizing pictures. 

• Finally, listening to details such as closing activities, completing a graph. 

 In relation to songs, this activity must be according to the song and the exercises 

developed, (Sahr 2011) Moreover, during the while listening activities Bilsborough 

(2008), proposed other suggestions such as preparing the lyrics of the song with extra 

words and asking students to listen and delete the intrusive ones that do not appear on the 

song. Then, the teacher needs to prepare open, closed, or multiple-choice activities in 

order to ask students to listen and fill the gaps which is the most common action to work 

on listening comprehension. In addition, the author remarks the importance of making 
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students draw pictures regarding the song and for improving the language, they need to 

explain to the class what they draw in the pictures.   

 

2.10.3.- Post-listening 

 

At this stage, students verify their answers, analyze the opinions and the difficulties in 

carrying out the exercises, the activities are based on prior knowledge and participation, 

the comments for the lesson are necessary for a better understanding. According to (.Sahr 

2011), post-listening activities provide opportunities for teachers to assess and check 

student’s comprehension, and clarify their understandings; to extend comprehension 

beyond the literal level to the interpretive and critical levels‖. (p. 3) 

“To analyze the importance of using the post-listening stage to reflect on the 

successes and difficulties encountered in listening. They also discuss problem solving and 

the vision of listening in class as a diagnostic activity (Solak 2016) 

 In this phase, it is useful to do activities where students react to what they have 

listened to. It gives a chance to check learner´s understanding and consolidate what they 

have been taught. The teacher can use post-listening activities to check comprehension, 

evaluate development of listening abilities, and recycle and activate vocabulary and 

structures.  

 

2.11.- LISTENING STRATEGIES 

 

(M. Dagarin 2005) stated that the use of teaching action sets facilitates the active process, 

participatory and experiential learning. Experiences improve the various factors that 

influence student learning. 
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 It is important to emphasize that learning-teaching strategies as a mediation technique 

must be practiced with a specific intention and must comply with the development of 

competencies as set out in the curricular plans. 

 

2.11.1.- Brainstorming 

 

It is a tool applied to teamwork, whose objective is to facilitate the original ideas 

production based on a specific topic, through the free exposure of each of the members. 

• Expand the ideas range in less time. 

• Stimulates the creativity about members of the work team. 

• Energizes possible resolutions on the same problem. 

 

2.11.2.- Illustration 

 

It is a visual representation about concepts, ideas, objects and circumstances of a 

given theory or theme. These may be songs, dramatizations, photographs, drawings, 

spellings, schemes, etc. 

             The illustrations types to work with songs of greater preference are: 

• Descriptive: exposes songs through drawings, photographs or figures. 

• Expressive: descriptive technique, but highlights the attitudinal aspects. 

 

2.11.3.- Gap fills 

 

 One of the most common song listening activities where the students must complete 

spaces with words from the songs. Used mainly for increasing vocabulary. 
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2.11.4.- Spot the mistake 

 

The purpose of the activity is the student to be able to identify mistakes whether in 

vocabulary or grammatical content. 

 

2.11.5.- Jumbled lines 

 

This activity makes use of grammatical elements where the student must be able to order 

sentences following structures. 

 

2.11.6.- Listening for details 

 

 The listener concentrates their attention on getting specific evidence or pieces of 

information such as a number, an object, age, a name, etc., (Dagarin 2005) 

 

  2.12.- CONTEXTUAL FRAMEWORK 

 

                With its motto "Only education will save Ecuador" Rashid Torbay high school, 

was founded in 1970 as a municipal school, then it was nationalized on May 5, 1975. It 

is named after philanthropist Doctor Rashid Torbay, who lived in the town and donated 

the land where the first building was made. Its first principal was Luis Tinoco Gallardo. 

A total of 50 teachers work in the educational institution in the morning and evening 

shifts; among them there are eight English teachers. Currently, there is a total of 1000 

students registered. 
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In 1969, Playas became a city separated from Guayaquil by the situation of 

abandonment in which it was. Faced with this situation, the mayor Assad Bucaram arrived 

to Playas and to placate the spirits of the inhabitant he promised several works, including 

the high school. 

The high school initiated the Institutional Education Project (PEI) with the 

Institutional self-assessment in order to guarantee the quality of student learning 

regardless of the provisions set forth by the Education Ministry in the Regulations from 

Organic Law of Intercultural Education (LOEI). 

Currently, the Rashid Torbay school offers technical facilities and humanistic 

careers. The lack of air conditioning in the classrooms was evident in the high school, the 

principal’s office and the staff room has air conditioning. There was also a lack of electric 

power in several classrooms; the institution has a student counseling department and 

meets the objective about drug control. 

 

The educational unit has 18 classroom 8 bathrooms of which few are enabled 

causing discomfort in the student community, there were also three soccer fields and two 

tennis tables, and it also has active student participation for the different events. The 

sports disciplines are within the student practices to participate in inter-school 

competitions. 

Its educational model is constructivist, since it seeks to represent the ideal of the 

human being that is intended to be formed, endowed with competences as a holistic set 

of knowledge (knowing how to think, knowing how to do, knowing how to live in 

community, knowing how to undertake), which allows solving problems and propose 

creative solutions in a specific context motivated by values and oriented to personal and 

educational growth. 
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The goal is to make the high school a technical pedagogical institute, with students 

aware of themselves and responsible with their obligations, prepared for decision making 

and capable of leading with critical sense and quality work. 

The present research work is focused on 38 students belonging to 9th grade “D”. 

It was evidenced that there have been no works aimed at improving the English language 

learning through songs as pedagogical material. Therefore, it is a priority that research 

work is developed to improve the foreign language learning and implement innovative 

and dynamic resources for teaching 

 

 

2.13.- LEGAL FRAMEWORK 

 

  This research is focused on solving an educational problem focused on improving 

listening comprehension through the use of songs as teaching tools. 

In the first place, it is important to recognize, as a general idea, that education 

must be for the welfare of the people and society as the article of the Constitution of 

Ecuador (2008) states in the art. 27 

Education will be focused on the human being and shall guarantee holistic human 

development, in the framework of respect for human rights, a sustainable environment, 

and democracy; education shall be participatory, compulsory, democratic, inclusive and 

diverse, of high quality and humane; it shall promote gender equity, justice, solidarity and 

peace; it shall encourage critical faculties, art and sports, individual and community 

initiatives, and the development of competencies and capabilities to create and work.. 

Education is indispensable for knowledge, exercise of rights and building a 

sovereign country and it is a key strategy for national development (p. 16). 
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The participation of students is vital to make them learn and deepen their 

understanding. It is through a good education that people can improve their lives in many 

different aspects, therefore people must have access to all its benefits.  

The National Plan “Toda Una Vida” (2017) states that: We seek an Ecuador of 

equity and social justice, with equal opportunities. That the future of a boy or a girl will 

not be defined by the where they were born or the conditions on which they were raised; 

but that they can, with real freedom, use all their potential to achieve the life they want in 

individual and social harmony with nature (p. 12). 

Following the active role of students, the CEFR (2018) has determined the goals 

that readers with an A1.2 level must achieve. It explains that they “can understand very 

short, simple texts, one sentences at a time, picking up familiar names, words and basic 

phrases and listening as necessary” (p. 60). This goal can be achieved with the correct use 

of materials, methodologies, and activities provided by the teacher. According to the 

National Curriculum Guidelines (2014), students of A1.2 level in listening 

comprehension are able to:  Understand and identify simple information, transactional 

and expository texts sound words signs, personal letters. Picking up familiar names, 

words, and basic phrases and listening as required. 

Extract the gist and key information items from simple informational, 

transactional and expository texts. (p. 13) These goals look for students to understand 

simple texts through sounds by using meaningful activities that can help them not only in 

the education field but in other fields as part of their progress. 

 

 

 

 



 
 

 
 

CHAPTER III 

METHODOLOGY 

 

3.1.-METHODOLOGICAL DESIGN 

 

This research was stablished under the bimodal approach, which refers to the 

quali-quantitative research, it also corresponds to a feasible project or intervention posed 

to a solution of a problem with documental and bibliographical research, developing a 

proposal of transformation or change. 

This investigation uses qualitative research methodology, since it is dedicated to 

collect information based on the instruments and techniques such as: survey, interview 

and observation guide to collect data for the current study. Likewise, this project works 

with quantitative methodology to work with processing and tabulation of the results 

obtained from the implementation of the instruments. 

  

3.2.- TYPES OF RESEARCH 

 

This research plan is based on descriptive and explanatory types of research to 

treat established problems. 

 

3.3.- DESCRIPTIVE RESEARCH 

 

According to (N. Hossein 2015) explained that this method also known as 

observational research addresses design, questions, analysis and results, the objective is 

to describe the characteristics about the population involved and describe the problem 

without focusing on the causes. 
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“This method describes a phenomenon and its characteristics. This research is 

more concerned with what rather than how or why something has happened” (Hossein 

2015, p.129). 

 This research thesis describes a problem evidenced in the lack of competences in 

relation to listening comprehension and explains the solution to this problem from a 

practical perspective through the use of pedagogical tools based on songs. The correlation 

between student interest, emotions and musical genre is also described. 

 

3.4.- EXPLANATORY RESEARCH 

 

  Explanatory research addresses the reasons why a phenomenon occurs. According 

to (Akhtar 2016), this research type focuses on the existing causes that negatively affect 

the development about a specific field. This research work also has an explanatory feature 

because it details the causes about listening skills being a poorly developed factor; it also 

explains the relationship between listening skills and songs as pedagogical material. Also, 

it is considered as a field research, because it is developed inside of Rashid Torbay 

classrooms with students of 9th grade of basic general education, explanatory study 

facilitates the development of questions about all the factors related to the variables in the 

educational project in order to improve student achievement.  

This type of study explores the origins of the diagnosis, whether physical or social, 

argues and explains the actions through research, as well as the relationship between the 

variables and conditions of the phenomenon. 
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3.5.- PURPOSEFUL RESEARCH 

 

“The research purpose is a statement of "why" the study is being conducted, or 

the goal of the study” ( (Gilakjani 2006)). This seeks to encourage research through the 

use of techniques to diagnose the problem and provide a solution. This educational project 

has a purpose, since an investigation has been carried out to diagnose the problem in the 

nineth Grade, Room “A” from Rashid Torbay High School, in order to design a proposal 

with which this problem can be solved. 

 

3.6.- POPULATION AND SAMPLE 

 

The population consists of a certain set of elements that have similar 

characteristics, that is, they share the common characteristics of their members. 

 "A population is the set of all cases that match a series of  specifications" 

(Sampieri 2010). 

The population of this research thesis is comprised of 38 9th grade students, 

section “D” from basic general education (EGB) and one EFL teacher at Rashid Torbay 

high school. 

Related to the sample, due to the population of the current study was not more 

than one hundred participants, no statistic formula was required and the sample remains 

the same as the population. 
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Table 1 Distribution of population and sample 

 

Stratum Population Sample 

Students 38 38 

EFL Teacher 1 1 

Total 39 39 

       Source: Information obtained from the survey at Rashid Torbay High School 
        Researcher: Chica (2019). 
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3.7.- Operationalization of the variable 

 

Table 2: Operationalization of the Variable 

 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Interpretation and analysis of the variables 
Researcher: Chica (2019). 

 

 

 

 

d
e
p

e
n

d
e
n

t 
v
a
r
ia

b
le

 

T
h

e
 u

se
 o

f 
so

n
g
s 

Generalities Song 

Song and learning 

Importance 

Traditional and cultural aspect 

Teaching methods Suggestopedia 

CLT 

Constructivism 

Types of songs Action songs 

Traditional songs 

Trendy songs 

in
d

e
p

e
n

d
e
n

t 
v
a
r
ia

b
le

 

L
is

te
n

in
g
 c

o
m

p
r
e
h

e
n

si
o
n

 

Listening skills 

 

Definition 

Importance 

Types Emphatic listening 

Critical Listening 

Active listening 

Listening Stage Pre-listening 

While-listening 

Post-listening 

 Listening 

Strategies 

Brainstorm 

Illustration 

Gap fills 

Spot the mistake 

Jumble line 

Listening for details 
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3.8.- RESEARCH METHODS. -  

For the realization of this study the following research methods have been taken 

into account.  

 

3.8.1 ANALYSIS – SYNTHESIS  

Through the analysis and synthesis methods, the researcher was able to 

decompose the data into parts, in order to get to know the most relevant elements that 

structured investigation problem and determine how related they are with the research 

variables. 

 

 3.8.2 INDUCTIVE – DEDUCTIVE  

This research method is based on the theories established by the researcher in the 

first instance, since these were the basis of the conclusions. Therefore, in order to obtain 

a result through the inductive method, it was necessary to have factors that speed up the 

analysis such as different types of theories.  

 

3.8.3 LOGICAL – HISTORICAL  

This method allowed to keep a chronological record of the events related to the 

study variables and the problem treated throughout this investigation, in order to 

determine how the development of the problem has been carried out over the years.  

 

3.8.4 SYSTEMIC-STRUCTURAL-FUNCTIONAL  

The systemic-structural-functional method allowed to show the arguments 

presented in this research in a logical and sequential manner, since each part must be 

related, otherwise, the arguments presented would not be valid. It is worth mentioning 
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that, it is of utmost importance that each aspect of this study is correctly established, since, 

this aspect will provide the basis for the design of the proposal. 

 

3.9.- TECHNIQUES AND INSTRUMENTS 

 

3.9.1.- SURVEY 

 

According to (Fox 2009) the survey as a research technique is a question bank 

oriented to the sample involved with the objective of compiling results to evaluate the 

variables in a balanced way and to solve the insufficiencies found. The survey applied to 

the current study consisted of structured base questions focused on two variables:  

listening comprehension and the use of songs. 

Each answer was classified according to the Likert scale from 1 as strongly 

disagree and 5 as strongly agree  

           The researcher obtained important results to analyze, evaluate and solve the 

problem raised through a group of structured questions to find information on the sample 

of this educational study. 

 

3.9.2.- INTERVIEW 

 

The interview consisted of a group of open questions that were answered objectively by 

the teacher involved in the research sample, the questions were divided into three 

subgroups that were oriented to the two variables and the proposed proposal, these 

results allowed a good diagnosis of the situation. For the development of this research 

work, the teacher interview was made verbally and a written report was made.  
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The interview are open-ended questions where the subject provides his point of 

view about the problem found. 

 

3.9.3.- OBSERVATION GUIDE 

 

The objective was to identify the methodologies and techniques used for the 

development of listening comprehension through the songs practices in the 9 th grade 

students from EGB at Rashid Torbay. 

 

The objective was to identify the methodologies and techniques used for the 

development of listening comprehension through the songs practices in the 9 th grade 

students from EGB at Rashid Torbay. 
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3.10.- ANALYSIS AND INTERPRETATION OF THE RESULTS 

 

3.10.1.- SURVEY TO THE STUDENTS ANALYSIS  

 

Statement number one: Listening songs in English is a strategy that help to improve 

the listening comprehension. 

Table 3: Survey to the students analysis No. 1 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement     

Neither agree nor disagree 10 26,32 

Agree 18 47,37 

Strongly agree 10 26,32 

Total 38 100,00 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Figure 1 

 
                 Source: Information obtained from the survey at Rashid Torbay High School 
                 Researcher: Chica (2019). 

 

Analysis: About listening to English songs as a learning strategy, no negative results were 

obtained. This result is an indicator that songs as pedagogical material greatly favor 

listening comprehension. 
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Statement number two: I enjoy to work listening activities during classes. 

Table 4: Survey to the students analysis No. 2 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement     

Neither agree nor disagree 7 18,42 

Agree 18 47,37 

Strongly agree 13 34,21 

total 38 100,00 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Figure 2 

 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

Analysis: 81% prefer to learn with listening activities and only 18% feel indifferent. No 

negative results were obtained, these results show that the proposal addressed is viable. 
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Statement number three: I find easy meaning understanding of words through the use 

of songs. 

.  

Table 5: Survey to the students analysis No. 3 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement     

Neither agree nor disagree 9 23,68 

Agree 18 47,37 

Strongly agree 11 28,95 

Total 38 100,00 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

 

Figure 3 

 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

Analysis: 75% easily understand vocabulary through the use of songs in the classroom, 

this is a positive result that favors the English language learning through a system of 

exercises focused on songs. 
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Statement number four: I consider listening comprehension important in my student 

development. 

 

Table 6: Survey to the students analysis No. 4 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement 2 5,26 

Neither agree nor disagree 6 15,79 

Agree 17 44,74 

Strongly agree 13 34,21 

total 38 100,00 
 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

 

 

Figure 4 

 

Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Analysis: 78% consider that the exercises with songs are important for listening skills; 

this result represents a positive aspect in relation to the objectives established in this 

research project. 
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Statement number five: I find easy to retain long phrases and expressions through songs. 

 

Table 7: Survey to the students analysis No. 5 

Categories Frequency Percentage 

Strongly Disagree 2 5,26 

In disagreement 3 7,89 

Neither agree nor disagree 12 31,58 

Agree 11 28,95 

Strongly agree 10 26,32 

Total 38 100,00 
 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

 
 

 

 

Figure 5 

 
 

Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Analysis: retaining long sentences is a negative aspect because half of the students find 

it easy, while the other half do not do it, it is recommended to work with oral sentences. 
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Statement number six: I like to develop exercises using songs. 

 

Table 8: Survey to the students analysis No. 6 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement 1 2,63 

Neither agree nor disagree 12 31,58 

Agree 15 39,47 

Strongly agree 10 26,32 

total 38 100,00 
 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

 

 

 

Figure 6 

 
 

Source: Information obtained from the survey at Rashid Torbay High School 

 Author: Chica (2019). 

 

Analysis: 65% like to learn with songs, this represents a positive aspect, however 31% 

who feel indifferent in relation to this aspect should be taken into account. 
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Statement number seven: I actively participate in class during listening activities. 

 

Table 9: Survey to the students analysis No. 7 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement 1 2,63 

Neither agree nor disagree 9 23,68 

Agree 14 36,84 

Strongly agree 14 36,84 

total 38 100,00 
     Source: Information obtained from the survey at Rashid Torbay High School 
     Researcher: Chica (2019). 

 

 

 

 

Figure 7 

 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Analysis: 72% are committed to learning through active participation, this percentage 

represents a positive aspect for the English class objectives. 
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Statement numbers eight: I consider important the use of the dictionary in listening 

activities. 

 

Table 10: Survey to the students analysis No. 8 

Categories Categories Percentage 

Strongly Disagree     

In disagreement     

Neither agree nor disagree 10 26,32 

Agree 18 47,37 

Strongly agree 10 26,32 

total 38 100,00 
         Source: Information obtained from the survey at Rashid Torbay High School 
         Researcher: Chica (2019). 

 

 

 

Figure 8 

 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Analysis: 73% indicated that they considered important the use of the dictionary. This 

result is a positive aspect due to the for the use of dictionaries for English language 

learning allow students to obtain better sound recognition of words. 
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Statement number nine: I am able to understand and identify brief and simple 

informational audios. 

 

Table 11: Survey to the students analysis No. 9 

Categories Frequency Percentage 

Strongly Disagree 2 5,26 

In disagreement 1 2,63 

Neither agree nor disagree 11 28,95 

Agree 20 52,63 

Strongly agree 4 10,53 

total 38 100,00 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

 

Figure 9 

 
            Source: Information obtained from the survey at Rashid Torbay High School 
            Researcher: Chica (2019). 

 

 

Analysis: 63% quickly understand and identify the words in the audios, this result 

energizes learning, for this reason it is necessary to develop the criteria competencies 

based on the contents. 
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Statement number ten: I consider that the listening comprehension practice is in 

accordance with my English Level. 

Survey to the students analysis No. 10 

Categories Frequency Percentage 

Strongly Disagree 1 2,63 

In disagreement 2 5,26 

Neither agree nor disagree 6 15,79 

Agree 15 39,47 

Strongly agree 14 36,84 

total 38 100,00 
          Source: Information obtained from the survey at Rashid Torbay High School 
          Researcher: Chica (2019). 

 

 
 

 

 

Figure 10 

 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

 

Analysis: 75% considered that English language practices in the classroom are in 

accordance with the level of knowledge, this positive aspect indicates that students are 

responding favorably. 
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Statement number eleven: I find the audios contained in my English book interesting. 

 

Table 12: Survey to the students analysis No. 11 

Categories Frequency Percentage 

Strongly Disagree     

In disagreement     

Neither agree nor disagree 7 18,42 

Agree 18 47,37 

Strongly agree 13 34,21 

Total 38 100,00 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

 

 

 

 

Figure 11 

 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Analysis: More than 80% of students consider interesting and important the audios 

content of the songs in the book; this result is a positive aspect for the objectives 

established in this educational thesis in relation to the improvement of listening skills, 

because help in the practice and improve the pronunciation. 
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Statement number twelve: I identify main ideas in audios that I listen to 

 

Table 13: Survey to the students analysis No. 12 

Categories Frequency Percentage 

Strongly Disagree 1 2,63 

In disagreement 2 5,26 

Neither agree nor disagree 5 13,16 

Agree 16 42,11 

Strongly agree 14 36,84 

total 38 100,00 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

 

 

Figure 12 

 
Source: Information obtained from the survey at Rashid Torbay High School 

 Researcher: Chica (2019). 

 

 

Analysis: 78% identify the main ideas in the audios; this result is a positive aspect that 

optimize learning through songs. 
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3.10.2.- ANALYSIS OBSERVATION GUIDE 

 

Observation guide was applied only to the sample of this research, it was carried 

out during a work week, it was evident that the students receive the English subject five 

hours a week, that is one daily hour, the English book is the most used by the teacher and 

students giving importance to English grammar and vocabulary, listening activities 

develop very infrequently. The active participation by students is low, this is probably 

due to the fact that the topics addressed in the English text are not of interest to the 

students; however, a quality participation of two students was evident, this factor would 

be advantageous to encourage student participation. 

 

It is recommended that exercises be promoted where students are able to express 

their ideas through drawings or summaries in relation to listening activities. 

The teacher seems to have a positive attitude towards the students and attempts to have 

them perform the activities proposed but very few participate. It was evident that many 

of the students were not motivated or interested in the activities. 

           According to what was observed, the teacher ignores most of students listening 

understanding and the accomplishment of the activities, caused mainly to the fact that 

he/she barely walks through the classroom, he/she only stands in the front of the whole 

class, being his/her attention only for the first row of the classroom. 

 

        There were not didactic resources employment in the class development. Concerning 

to the listening skill, the only resource used for the students to be in touch with the English 

language and the foster of itself, it was teacher’s speaking resulting in a very big 
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problematic because students do not have any other listening support and either they are 

being prepared with appropriate listening strategies. This leads to the establishment of a 

poor learning process climate, slowing down the development of skills necessary for the 

acquisition of a foreign language. 

 

3.10.3.- ANALYSIS OF THE INTERVIEW 

 

           The English teacher has been working for fifteen years in the institution and 

explained that the student level in relation to the English language according to the 

European theoretical framework is level A1.2 The educator considers that students 

struggle to understand listening activities.  

        The EFL teacher also claimed that the teaching methods applied in each class are 

diverse, these methods focused on the inductive and deductive learning and total physical 

response. However, it is necessary to study new methods to adapt them and improve 

results. 

         In relation to listening skills the biggest problem is the lack of self-assurance for the 

assimilation and application of what is understood. Students are usually predisposed to 

not understand listening exercises, this generates a non-participating class environment 

due to a negative attitude towards learning. 

The educator considers that a good attitude is essential for quality learning, and 

to encourage student participation. 

 The teacher explained that it is necessary to involve technology as part of learning 

because the institution does not have technological rooms dedicated to the development 

of listening skills in the English language. The educator also felt motivated with a novel 
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and pioneering proposal such as a system of exercises with songs for the development 

of listening comprehension to solve the deficiencies explained. 

. 

3.11.- CONCLUSIONS 

 

• The student environment is friendlier to the student, notably when using songs 

within English language learning practices. 

• Student motivation improved by using songs that relate to student reality. 

• Increased interest in students was evidenced by learning with exercises apart 

from the traditional text. 

• The student attitude improves by interacting with their classmates when working 

with the audios about songs. 

• Songs as teaching material is novel and facilitates the development of listening 

skills. 

 

3.12.- RECOMMENDATIONS 

 

       Teacher training is important to socialize the techniques and methods that will be 

used in the classes. 

       Viable alternatives should be sought that favor the development of listening skills to 

improve understanding. 

        Promoting recreational activities to raise the motivational level will facilitate 

learning. 

        Teaching and technological material that favors student performance in classes 

should be used. 
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         Class schedules should be oriented to the solution of student inadequacies to achieve 

greater performance, and for this particular case; better development of listening skills. 

 

 

                                    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

  CHAPTER IV 

THE PROPOSAL 

4.1.- TITLE 

A system of exercises with songs for the development of listening comprehension. 

 

4.2.- JUSTIFICATION 

 

With a previous analysis by means of the investigation instruments such as the 

observation, the survey and the interview, it was evident that the students present 

deficiencies in the listening comprehension due to a learning with limited didactic 

resources and centered only to the book used for the English classes that doesn’t allow 

learners to improve listening skills. So too; It was found that the didactic tool most used 

for the learning-teaching practice in relation to listening skills are the audios that are 

included in the English texts. The practice of listening comprehension through songs as 

didactic tools is widely recommended but this type of exercise is scarcely applied during 

EFL during classes. 

Under these circumstances it is a priority to find solutions that improve the poor 

listening skills development in English language students through a design of a system of 

exercises with songs for the development of listening comprehension. 

This proposal is important essentially to reinforce students’ skills in the English 

language according to the level A1.2 established by the CEFR through the development 

of listening comprehension since the implementation of a C.D. is a practical resource that 

can be used easily in any educational institution and with the help of a system of exercises 

with songs for the students can be able to fulfill the proposed activities as an external 

support of the topics learned in classes. 
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This pedagogical resource is designed with the purpose of facilitating the teaching 

practice and providing adequate guidance in the class process, improving the student 

environment and promoting motivation in the classroom for listening comprehension 

development. 

 

4.3.- OBJECTIVES 

 

4.3.1.- GENERAL 

 

To improve the level of listening comprehension of 9th grade students from EGB 

at Rashid Torbay high school in the 2019-2020 academic period through a design of a 

system of exercises with songs for the development of listening comprehension 

 

4.3.2.- SPECIFICS 

 

• To improve teaching practice in relation to listening skills by using songs as a 

teaching tool. 

• To promote student´s motivation for the learning process in listening 

comprehension. 

• To establish a practical guide of appropriate content and resources to develop 

listening comprehension skills. 
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4.4.- THEORETICAL ASPECTS 

 

4.4.1.-PHILOSOPHICAL ASPECT 

In the philosophical field, Read (1975) said that the human being is able to express 

himself according to his natural context due to the ability to adapt even without rational 

thinking, on the other hand; (Andrew 2013) considered that the songs as didactic material 

are considered essential tools because it sensitizes the student by granting an integral 

human development, favors creativity and imagination, these philosophical aspects are 

manifested in the process of student practice according to the activities manual designed 

through the critical selection of songs, as evidenced in this research work in the proposal. 

 

4.4.2.- PEDAGOGICAL AND DIDACTIC ASPECT 

 

Among the pedagogical aspects this research is considered as constructivist due 

to the development of knowledge through the use of songs as pedagogical material that 

relates the real experiences. 

Regarding the didactic aspects, this research work proposes as main tools the use 

of songs for the treatment about the listening skills through the design of a manual where 

different activities for the class process are determined, each class is different because 

The activities are varied, these types of strategies significantly favor the development of 

comprehension in the student sample, guaranteeing dynamic learning and taking 

advantage of educational resources. 
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4.4.3.- PSYCHOLOGICAL ASPECT 

 

The psychological aspect is relevant in this research because it favors and 

energizes the class. According to (lapp 2011), music induces a mental state apt to learn; 

that is, it allows meaningful learning in the student's conscious and unconscious. 

"Music causes emotions and improves mood and perspective towards life, all 

these aspects can be developed through songs as a teaching tool" (Kevin Wheldall 1978, 

P.12) 

 

4.4.4.- LEGAL ASPECT 

 

The Organic Law of Intercultural Education (art. 374) explains that educational 

institutions must create pedagogical projects according to the deficiencies presented and 

promote education; The design of this activity manual does not replace the text used by 

the campus, it adapts to the different teaching ways of each teacher, and is framed 

according to the legal standards indicated in the education law in concordance to the 

curriculum plan in relation with the listening skills. 

 

4.5.- FEASIBILITY 

 

4.5.1.- FINANCIAL 

 

The financial aspect is irrelevant, the design of the teaching manual has 

intellectual but economic characteristics, for which the author of this educational thesis 

finances the expenses in its entirety. 

 

 

 



 
 

- 75 - 
 

 

4.5.2.- TECHNICAL 

 

The application of the activities manual does not require advanced technology, 

the songs can be heard with any musical device. The internet is not essential; however it 

facilitates the use of this manual. 

 

4.5.3.- HUMAN 

 

The author of this research work has a professional support from the language 

school of the Guayaquil University, also teachers and the principal in the educational 

center where this proposal is developed. 

 

4.6.- DESCRIPTION OF THE PROPOSAL 

 

The main objective of this research work is to design a system of exercises with 

songs for the development of listening comprehension as a teaching tool. The proposal 

will be segmented into 6 units. Which topics are related to the content studied in the 

English textbook used in class. Each activity is divided into three stages; pre-listening-

listening, while-listen and post-listening.  

The proposal consists in the design of a C.D. that contains 12 songs represented 

as tracks, the teacher will be able to play in class only by using a recorder or any other 

similar device. The songs used for the elaboration of the proposal contain themes that are 

based on the units of the Ministry of education's book established by the CEFR for the 

level A1.2 that corresponds to the Nineth grade of BGE. Therefore, the activities proposed 

are based on the curriculum guidelines. 
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 There is also a Design system of exercises related to the songs that are on the 

C.D, this material contains 6 units each one with 2 songs whose activities are divided in 

three stages: pre- listening, while listening and post listening. Each stage has 2 or 3 

exercises focused on developing the listening comprehension in a holistic way. 

 In addition, at the end of the booklet are attached the lyrics of the songs presented 

in the C.D. The proposal is considered as innovative because it will serve mainly as a 

support material to teachers to reinforce the lessons worked in the classes as it will be 

used as an extracurricular didactic material. 
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Introduction 

This booklet is based in a system of multiple exercises aimed to develop listening 

comprehension in students of nineth grade of BGE achieving an A1.2 English listening 

level. The guidelines for the development of the content are based on the units of the 

Ministry of education's English book established by the CFR for the level A1.2 that 

corresponds to the Nineth grade of BGE. 

 

There are six units in total, each of them with exercises built on different learning 

objectives. Every unit contains a total of two songs whose activities are divided in three 

stages: pre-listening, while-listening and after-listening. This, with the purpose of 

giving a proper treatment to the listening comprehension in students. It's worth to say 

that at the end of the material, the full lyrics of the used songs can be found attached. 

The one that can work as transcripts or for checking answers, as well as didactic 

resources for different activities such as: sing along or karaoke, as the teacher 

considers convenient. 

 

In addition, to accompany the booklet's exercises.  With the twelve songs presented in 

the units to be played during classes in any kind of technological devices. 
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UNIT  1 

CONTENT SONGS 

 

THE LOGICAL SONG - Supertramp 

 

CALL ME MAYBE - Carly Rae Jepsen  

 

Objectives: 

• To learn about adjectives 

• To learn how to narrate past experiences 
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THE LOGICAL SONG 
(Supertramp) 

 

                                                                    

Pre-Listening Activities 

1. Label the pictures with the phrases extracted from the song. 

a) Life was so wonderful, a miracle, oh it was beautiful, magical 

b) I could be so dependable, Oh clinical, oh intellectual, cynical 

c) We'd like to feel you're Acceptable, Respectable, oh presentable, a vegetable! 

d) Please tell me who I am, who I am, who I am, who I am

 

While-listening activities 

2. Match the halves. 

There are times     please tell me what we've learned 

The questions     tell me who I am 

For such a     it sounds absurd 

Won't you please,    when all the world's asleep 

I know      simple man 

Please      run too deep 

Post-listening activities 

3. What was the line that most called your attention? why?       

                                                                                                                                                               

-----------------------------------------------------------------------------------------------------------------------

-----------------------------------------------------------------------------------------------------------------------  

4. Listening comprehension: What do you think is this song about? Why? 

A tribute?                        A critic?                            A love song?  
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Post-listening activities 

 

         CALL ME MAYBE - Carly Rae Jepsen 

 

Pre-listening activities 

1. Link the following words with their meaning (use the dictionary) 

Pennies                          to have or keep in the hand 

Trade                             to ask for something as a gift or as a favor 

Holding                         to drive or send out by force 

Crazy                            a possibility or uncertainty 

Chase                            a bronze coin, the 100th part of the dollars of various nations 

Beg                               the act or process of buying, selling, or exchanging goods 

Maybe                           mentally unbalanced 

 

While-listening activities 

2. Which of these paragraphs are the first and the second one? 

I trade my soul for a wish 

Pennie sand dimes for a kiss 

I wasn't looking for this 

But now you're in my way 

I threw a wish in the well 

Don't ask me I'll never tell 

I looked at you as it fell 

And now you' rein my way

3. What sentences that were on repeat during the song? 

I missed you so bad               And this is crazy                     Wind was blowing 

Listening comprehension:  

4. To whom this song is directed? Why? 

_______________________________________________________________ 

5. Answer with a T (true) or F (false). According to the song the protagonist… 

 

a) Didn’t threw a wish in the well                                (  )               

b) Trade her soul for a wish                                          (  )     

c)  I just met him                                                           (  )                  

d) It isn’t hard to look right at you baby                       (  )                  

Is in danger because other boys try to kill her          (  )
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UNIT   2 

 

 

 

CONTENT SONGS 

 

 

TORN – Natalie Imbruglia 

 

ONE WAY TICKET - Eruption 

 

 

OBJECTIVES: 

• To understand other people experiences 

• To give information about the past 
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While-listening activities 

 

 

 

 

TORN   - Natalie Imbruglia 

Pre-listening activities 

1. Put number 1 or 2 (1 if present) and (2 if past) 

a)------I saw a man    c)------ he came around   e)--------He was warm 

b)------I am shamed  d)------- I'm already torn  f)--------The perfect sky is torn 

2. Match the columns “A” and “B” (present and past) 

     A                             B 

change                       broke 

use                             saw 

touch                          crawled 

see                              was 

break                          changed 

crawl                           used 

guess                          guessed 

is                                 touched 

 

 

3. Complete the missing sentences on the 2 Pre-chorus 

a)There's nothing where___________________ 

b)___________________has run dry 

c)That’s what’s___________________on 

d)Nothing's fine___________________ 

 

Post-listening activities 

Listening comprehension: 

4. With your words, write what do you consider is the real meaning of this song? 
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Pre-listening activities 
 

 

 

 

 

    ONE WAY TICKET – Eruption     

   

What is your hobby? Describe it in the lines. 

______________________________________________________________________ 

______________________________________________________________________ 

 

While-listening activities 

1. Listen to the music and put in order the lines. 

a) ------------- My babe is leavin' me  

b) ------------ Are all that I can see 

c)------------ Bye bye love 

d)------------ Now lonely tear drops  

 

2. According to the song, answer T (true) or F (false) to the following statemnts: 

a) Is she going to take a trip with her friends?     (   ) 

b) Does she has a round way ticket?    (   ) 

c) Will she stay at heartbreak hotel?     (   ) 

 

Post listening activities 

Listening comprehension: 

3. Do you think the author was sad to write this song? 

      Yes                                         No 

--------------------                         --------------------- 

 

Why? 

 

 

Where do you think is she going? 

______________________________________________________________________ 
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UNIT  3 

 

 

 

CONTENT SONGS 

 

 

 

SOMEBODY THAT I USED TO KNOW - Gotye  

 

GREEN EYES – Coldplay 

 

 

OBJECTIVES: 

• To give accounts of past events 

• To express their likes and preferences 

• To identify the different modal verbs 
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SOMEBODY THAT I USE D TO KNOW - Gotye 

  

Pre-listening activities 

1. Write the past simple form to the following regular and irregular verbs 

Use                     ----------------------                 

Happen               ----------------------- 

Be                      ----------------------- 

Can                     ----------------------- 

Say                      ---------------------- 

Have                    -------------------- 

Screw                  ---------------------- 

Feel                     ---------------------- 

Tell                     ---------------------- 

Find                    ----------------------

2. Find synonyms to the words 

Happy               --------------------  

Believe            --------------------    

Somebody      ----------------------    

Tell                ---------------------    

Treat              ---------------------    

Stranger        -----------------------   

Rough           -----------------------  

Low              -----------------------   

Lonely              -------------------   

While-listening activities 

3. Circle the correct word. 

Now and then I think of when we 

was/were together              

Like when you said you feel / felt so 

happy you could die                               

Told myself that you was/were right for 

me        

But felt so lonely in your company      

But that was love and it's an ache / wake 

I still remember              

You can get admitted / addicted to a 

certain kind of sadness             

Like resignation to the end, always the 

end                          

So when we find / found that we could 

not make sense               

Well / will you said that we would still 

be friends     

But I'll admit that I was glad / bad it was 

over 

But you didn't have to cut / put me off   

Take/Make out like it never happened 

and that we were nothing                                       

And I don't even /ever need your love 

But you treat me like a stranger and that 

feels/felt so rough 

No, you didn't/don't have to stoop so low  

Have your friends collect your records 

and then change / changed your number. 

I guess that I don't need that though. 

Now you're just somebody that I 

used/use to know
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Post-listening activities 

Listening comprehension: 

1. Observe the picture and Imagine what could have happened. Then, write your 

idea to describe the situation 

 

--------------------------------------------------

--------------------------------------------------

--------------------------------------------------

--------------------------------------------------

-------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------------- 

 

 

GREEN EYES - Coldplay 

 

Pre-listening activities 

1. Identify the modal verbs in the following sentences, circle them and put them in 

the triangle. 

      A.-And how could anybody deny you 

B.-I think you should know 

C.-I wanted to find 

D.-Must be out of their mind 

E.-Chris shall be happy to see you 
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 While Listening 

2. Link the sentences to complete the paragraph

Honey                                     you understand 

Upon                                       I come here to talk 

And                                         you are a rock 

I hope                                      which I stand 

That                                        shines upon you 

Yeah, the spotlight,                could anybody deny you 

And how                                 green eyes 

I came                                      I could never go on without you 

And                                          honey you should know 

Now                                        eyes 

And                                         here with aload 

That                                         it feels so much lighter 

Green                                      I met you 

 

Post-listening activities 

Listening comprehension 

3. What are the keywords of this song? 

 

 

    Honey              feeling             rock 

                                          Love            passion eyes              sea 
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UNIT  4 
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 JEALOUS GUY - John Lennon 

 

Pre-listening activities 

1. Put inorder the following words, then link them with the pictures and draw 

the missing ones.   

Lseouj __________ 

Hatcc __________ 

Trhu     __________ 

Edih     __________ 

Ensiercu __________ 

While-listening activities 

2. Put in order the following paragraphs. 
4-------I began to lose control 

1-------I was dreaming of the past 

3-------I began to lose control 

5------I didn´t mean to hurt you 

8------I’m just a jealous guy  

11------I was shivering inside                       

2------and my heart was beating fast           

7-----oh my I didn´t want to hurt you 

6------I’m sorry that i made you cry 

10------you might not love me 

anymore 

9------I was feeling insecure 

12------I was shivering inside 

 

3. Complete the lines adding some vowels according to what you listen. 

I w_s try_ng to c_tch y_ur _yes 

Tho_gh th_t y_u w_s try_ng to h_de 

I w_s sw_llowing my p_ _n 

I w_s swall_w_ng my p_in 

Post-listening activities 

Listening comprehension: 

4. Choose the best option 

What did the boy do?                                                

 He bought some new shoes     He hurt the girl's heart              He fought with his friend                                



 
 

16 
 

 

 

Post-Listening activity 

 

 

    GOTTA GO HOME - BONEY 

                   

 

 

Pre- Listening Activity 

1.-What is shaking the body for you? select the picture.?  

 

While – Listening 

2.-Complete the paragraph with the successes that say in the song? 

Headin' for the …………………………. 
We're ready man and packed ……… 
When we hit those islands 
There's gonna be a ………… hello 
Diggin' all the …………………………. 
It's ……….. not to say goodbye 
Bye, bye, bye 
Headin' for the islands 
Heyeah, We're ……….flyin' high 
 
 
 
3.-Choose the correct face of the next Band, which one is group Boney? 
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UNIT 5 

 

 

 

CONTENT SONGS 

 

 

 

HEY JUDE – The Beatles 

 

SOMEWHERE ONLY WE KNOW - Keane 

 

 

 

OBJECTIVES: 

• To describe places 

• Talk about hobbies and leisure activities 
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While- listening activity 

HEY, JUDE - The Beatles 

Pre-listening activities 

1. Read the title and write what do you think this song is about? And why? 

---------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------

--------   

 

2. Choose the right option. 

 
Hey Jude, don't make it---------- 
Bab             sad                   put 
Take a sad ------------and make it better 
Sang           sad            song 
Remember to---------- her into your heart 
Met           let           then 
Then you------------- start to make it better 
Can                can’t         band 
Hey Jude, don't------------- afraid 
See             being          be 
You were------------- to go out and get her 
 
Make        made         mind 

The minute you let her………. your skin 
On                         up                        under 
Then you------------ to make it better 
Begin                    began                    begun 
And any time you ----------the pain, hey 
Jude, refrain 
Felt                         feel                          felt 
-----------carry the world upon your 
shoulders 
Doesn’t                 does                     don’t 
For well you that it's a fool who plays it 
cool 
Know                     knew                      key 

 

Post-listening activities 

Listening comprehension: 

3. What was the principal meaning of the song? 

      Hobbies                                            Dreams                                      Planets 

          

4. What the song is about? 

• Patient 

• Music 

• Make up 

5. According to the song what was the meaning of these verses 
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Hey, Jude, don't make it bad-------------------------------------------------------- 

-----------------------------------------You have found her, now go and get he 

 

SOMEWHERE ONLY WE KNOW - Keane 

 

Pre-listening activities 

1. Search the following words in the alphabet soup. 

 

While-listening activities 

2. Listen the music and complete the sentences with word used in the 

alphabet soup. 

 

 walked across an empty---------------- 

I knew the-------------- like the back of 

my hand 

I felt the earth beneath my feet 

Sat by the --------------, and it made me 

complete 

I came across a fallen tree 

I felt the----------- of it looking at me 

Is this the------------- we used to love? 

Is this the------------ that I've been 

dreaming of? 

 

3. Choose the correct word to complete the music 

4. And if you have/ has a minute/second, why don't we go/so 

5. Talk/tall about it somewhere/ someone only we know? 

6. This could be the end of everything/everyone 

7. So why don't we go. 

8. Somewhere only we know? 
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9. Oh, simple/ common thing, where have you gone? 

10. I'm getting old/young, and I need something tore lyon 

11. So tell/ call me when you're gonna let me/ see in 

12. I'm getting tired, and I/ you need somewhere to begin 

 

 

Post-listening activities 

Listening comprehension: Complete the keywords from the song, then find them 
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UNIT    6 

 

 

CONTENT SONGS 

 

 

 

THE WINNER TAKE IT ALL - Abba 

 

LEMON TREE – Fool’s Garden 

 

 

 

OBJECTIVES: 

• To study Present Continuous 

• To study Present &Past Simple 
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THE WINNER TAKES IT ALL - 

Abba 

 

 

 

 

 

 

-listening activity 

1. Take a look to the following images. Then describe it and write about what 

does it mean for you. 

                 ---

-----------------    ---

-------------------              

-------------------- -----

-------------- 

While-listening activities 

2. Identify past simple and Present simple tense in the following sentences: 

The winner takes it all ______________________ 

The loser standing small ____________________ 

Beside the victory   ________________________ 

That's her destiny    ________________________ 

I was in your arms ________________________ 

Thinking I belonged there  ____________________ 

I figured it made sense ________________________ 

Post-listening activities 

3. Listening comprehension:  

Which of these images does the song have a relation with? Why? What does love means for 
you? 
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LEMON TREE – Fool’s 

Garden 

 

 

 

 

Pre-listening activity 

1. Answer the following Questions 

What is your favourite fruit? ________________________________________ 

What is your Favourite color? ________________________________________ 

Do you like Nature? What are your actions to protect her? 

______________________________________________________________________ 

While-listening activities 

2. Fill the gaps while listening the song: 

I wonder __________ 

I wonder __________ 

Yesterday you _______  about the blue blue sky 

And all that I can see is __________ lemon tree 

I'm turnin' ________ up and down 

I'm turnin', turnin', ________, turnin', turnin' around 

And all that I can see is just a __________tree 

And I ________ ,wonder 

 

Post-listening activities 

Listening comprehension:  

3. Which grammatical tense the author expresses the song with? 

❖ Past continuous 

❖ Present simple 

❖ Past perfect 

❖ Present continuous 

❖ Past simple 

❖ Future 

 

4. Do you like this song? Would you consider this song is funny?
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4.5.- CONCLUSIONS 

 

          The action of listening is one of the most essential competences in a context due to 

the need to understand to issue an idea, opinion or concept. 

        The system of exercises based on songs must be applied in sequences and alternating 

with other activities to energize the class and not becoming at tedious. 

        As a final conclusion, the use of systematic activities based on song could drive 

meaningful learning in the students community and develop listening comprehension. 

        The application of song as pedagogical strategy favors the students environment by 

encouraging active student participation. 

           Listening comprehension could be increased by learning with exercises apart from 

the traditional text.  

        Songs create an appropriate atmosphere for the development of listening 

comprehension the music can ease the communicative process development by achieving 

in students’ social skills and aptitudes.  

        Music engages learner with the learning target fostering listening skill development 

and also giving space to the other communicative skills development, listening 

comprehension is fundamental in the learning process for the construction of meaning for 

the good development of the listening comprehension by using songs as supporting 

resources in English classes, it is necessary the joint application of adequate methods and 

strategies in addition to the use of technological tools. 
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4.6.- RECOMMENDATIONS 

 

Due to the benefits songs contain, the implementation of songs in the foreign language 

classes is highly recommended by the authors. 

- It is recommended the proper use of songs in English classes since it promotes students 

to the development of the communicative process. 

- Due to the great reception that young people have on music it is indispensable its use in 

the learning process for the development of communicative skills. 

 - It is fundamental the application of strategies and methods as well as the insertion of 

ICT’s in English classes for profiting the use of songs in listening comprehension 

development. 

-To include in their planning some activities based on songs, they can do it once 

A week teacher needs to be conscious about the use of songs which are a very useful tool 

in the classroom, especially when learning a foreign language. Songs, especially the ones 

that students like are essential 

- To follow the listening activities procedure very carefully. It means to follow the process 

of the pre, while and post listening activities in order to foster the 

learning of the language. Language uses in the same one in for helping them to acquire 

the language. 

- To monitor students and their procedure for listening to the songs. Since 

repetition helps to learn and even more when songs are used, then, teachers must suggest 

students to download the songs on their cellphones and an additional application in order 

to foster the learning. Also, the teachers can do this as a good model for students. 
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Investigación  

  

Planteamiento del Problema   

Justificación e importancia    

Objetivos de la Investigación   

Metodología a emplearse   

Cronograma de actividades    

Presupuesto y financiamiento   

 

 APROBADO 

 APROBADO CON OBSERVACIONES 

 NO APROBADO 
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ANEXO II.- ACUERDO DEL PLAN DE TUTORÍA DE TRABAJO DE TITULACIÓN 
 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN  
CARRERA DE LENGUAS Y LINGÜÍSTICA/LENGUA Y LITERATURA INGLESA 

 

Guayaquil, 25/07/2020 

MASTER 
SARA ANAGUANO PÉREZ 
DIRECTORA DE LAS CARRERAS DE LENGUAS Y LINGÜÍSTICA Y PIN 
 
Nosotros, Shirley Trinidad Icaza Ronquillo, docente tutor del trabajo de titulación y el o los 
estudiantes (s) Chica Manzaba Ingrid Johanna de la Carrera de Lenguas y Lingüística, 
comunicamos que acordamos realizar las tutorías semanales en el siguiente horario. Jueves 
16h00 – 17h00 y viernes 16h00 – 17h00, durante el periodo ordinario, a través del correo 
institucional.  Ingrid.chicam@ug.edu.ec 

De igual manera entendemos que los compromisos asumidos en el proceso de tutoría son:  

• Asistir a las tutorías individuales 2 horas a la semana, con un mínimo de porcentaje de 

asistencia de 70 %. (mediante correo electrónico institucional) 

• Asistir a las tutorías grupales (3 horas a la semana), con un mínimo de porcentaje de 

asistencia de 70%. 

• Cumplir con las actividades del proceso, conforme al Calendario Académico. 

Tengo conocimiento que es requisito para la presentación a la sustentación del trabajo de 

titulación, haber culminado el plan de estudio, los requisitos previos de graduación, y haber 

aprobado el módulo de actualización de conocimientos (en el caso que se encuentre fuera del 

plazo reglamentario para la titulación).  

Agradeciendo la atención, quedamos de Ud.  

 Atentamente,  

 

  _________________________                                             

         Firma        
Ingrid Johanna Chica Manzaba           

CI:  0927905984                                                            ___________________ 
                                                                    Firma 

                                                                    Shirley Trinidad Icaza Ronquillo 

                                                         CI: 0911353084 
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ANEXO V.- RÚBRICA DE EVALUACIÓN TRABAJO DE TITULACIÓN 

 

         _______________________________________________              

         FIRMA DEL DOCENTE TUTOR DE TRABAJO DE TITULACIÓN     
         No. C.I. 0911353084                                                                   FECHA: 8-10-2020 

Título del Trabajo:   The use of songs for the development of listening comprehension.  A System of 

exercises with songs for the development of listening comprehension. 

Autor(es):   INGRID JOHANNA CHICA MANZABA 

ASPECTOS EVALUADOS PUNTAJE 

MÁXIMO 

CALF. 

ESTRUCTURA ACADÉMICA Y PEDAGÓGICA 4.5  

Propuesta integrada a Dominios, Misión y Visión de la Universidad de Guayaquil.  0.3 0.3 

Relación de pertinencia con las líneas y sublíneas de investigación Universidad / Facultad/ 

Carrera 

0.4 0.4 

Base conceptual que cumple con las fases de comprensión, interpretación, explicación y 

sistematización en la resolución de un problema. 

1      1 

Coherencia en relación a los modelos de actuación profesional, problemática, tensiones y 

tendencias de la profesión, problemas a encarar, prevenir o solucionar de acuerdo al PND-BV 

1      1 

Evidencia el logro de capacidades cognitivas relacionadas al modelo educativo como resultados 

de aprendizaje que fortalecen el perfil de la profesión 

1      1 

Responde como propuesta innovadora de investigación al desarrollo social o tecnológico. 0.4 0.4 

Responde a un proceso de investigación – acción, como parte de la propia experiencia educativa 

y de los aprendizajes adquiridos durante la carrera. 

0.4 0.4 

RIGOR CIENTÍFICO 4.5  

El título identifica de forma correcta los objetivos de la investigación 1 1 

El trabajo expresa los antecedentes del tema, su importancia dentro del contexto general, del 

conocimiento y de la sociedad, así como del campo al que pertenece, aportando 

significativamente a la investigación. 

1 1 

El objetivo general, los objetivos específicos y el marco metodológico están en correspondencia. 1 1 

El análisis de la información se relaciona con datos obtenidos y permite expresar las 

conclusiones en correspondencia a los objetivos específicos. 

0.8 0.8 

Actualización y correspondencia con el tema, de las citas y referencia bibliográfica 0.7 0.7 

PERTINENCIA E IMPACTO SOCIAL 1  

Pertinencia de la investigación  0.5 0.5 

Innovación de la propuesta proponiendo una solución a un problema relacionado con el perfil 

de egreso profesional 

0.5 0.5 

CALIFICACIÓN TOTAL *                                                                                                                      10 10 

* El resultado será promediado con la calificación del Tutor Revisor y con la calificación de obtenida en la Sustentación 

oral.  
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ANEXO VI. - CERTIFICADO DEL DOCENTE-TUTOR DEL TRABAJO DE TITULACIÓN 

 
FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN  

CARRERA DE LENGUAS Y LINGÜÍSTICA  

Guayaquil, 8 de octubre del 2020  

MASTER 
SARA ANAGUANO PÉREZ 
DIRECTORA DE LAS CARRERAS DE LENGUAS Y LINGÜÍSTICA Y PIN 
FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN 
Ciudad. - 
 
 
De mis consideraciones: 

 

Envío a Ud. el Informe correspondiente a la tutoría realizada al Trabajo de Titulación THE USE 

OF SONGS FOR THE DEVELOPMENT OF LISTENING COMPREHENSION.  A 

SYSTEM OF EXERCISES WITH SONGS FOR THE DEVELOPMENT OF 

LISTENING COMPREHENSION del (los) estudiante (s) INGRID JOHANNA CHICA 

MANZABA, indicando que ha (n) cumplido con todos los parámetros establecidos en la 

normativa vigente: 

 

• El trabajo es el resultado de una investigación. 

• El estudiante demuestra conocimiento profesional integral. 

• El trabajo presenta una propuesta en el área de conocimiento. 

• El nivel de argumentación es coherente con el campo de conocimiento. 
 

Adicionalmente, se adjunta el certificado de porcentaje de similitud y la valoración del 

trabajo de titulación con la respectiva calificación. 

 

Dando por concluida esta tutoría de trabajo de titulación, CERTIFICO, para los fines pertinentes, 

que el (los) estudiante (s) está (n) apto (s) para continuar con el proceso de revisión final.  

 

Atentamente, 

  

____________________________________   

TUTOR DE TRABAJO DE TITULACIÓN 
No CI. 0911353084 
Fecha: 8 de octubre del 2020 
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ANNEX II 

PHOTOGRAPHIC 

EVIDENCE 
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APPLYING THE SURVEY TO THE STUDENTS 

 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 

 

 

 

Source: Information obtained from the survey at Rashid Torbay High School 
 Researcher: Chica (2019). 
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TUTORING SESSION 

In the different tutorials with the degree tutor Checking the progress of the thesis 

project 

 

Source: Information obtained from the sessions recorded during the degree 
Researcher: Chica (2019). 

    

 
Source: Information obtained from the sessions recorded during the degree 
Researcher: Chica (2019). 
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INSTITUTION 

 

 
     Source: Information obtained from the survey at Rashid Torbay High School 
     Researcher: Chica (2019). 

 

 

 
   Source: Information obtained from the survey at Rashid Torbay High School 
   Researcher: Chica (2019). 
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ANNEX III 

RESEARCH 

INSTRUMENTS 
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UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜÍSTICA. 

OBSERVATION GUIDE 

Objective: To identify the methodologies and techniques used for the development of listening 

comprehension through the songs practice in the 9th level students from EGB at Rashid Torbay 

High school. 

 

 

 

 

Items Criteria YES NO 

1  The teacher performs audio exercises.   

2  The audios agree with the interest of the students.   

3  Students actively participate in listening practices.   

4 
 The teacher encourages students to improve listening 

comprehension. 

  

5 
The teacher performs question and answer exercises about 

songs. 

  

6  Students produce summaries about audios.   

7 Students make drawings about audios.   

8  Students explain in their own words the content of the songs.   

9  The spoken texts are updated.    

10 
 The content of the audios are in accordance with the level of 

students’ vocabulary. 

  

11  The teaching materials are suitable for meaningful learning.   

12 The teacher uses an activity guide.   
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UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

 ESCUELA DE LENGUAS Y LINGÜÍSTICA.  

INTERVIEW 

Objective: To analyze the treatment of the listening skills in the class for the development 

of listening comprehension. 

Instruction: Answer each question objectively according to your criteria. 

1 How long have you taught English as a teacher? 

2 What do you consider is the English language level in 9th grade students from EGB? 

Explain. 

3 What kind of teaching methods and techniques related to listening comprehension do 

you apply with your students? 

4 How do you stimulate your students to develop listening comprehension at home? 

5 What difficulties have you had with your students during listening practices? 

6 Based on your experience, what are the main aspects that should be considered for the 

development of listening skills? 

7 What kind of songs activities do you use with your students? Which is the most effective 

and why? 
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UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜÍSTICA. 

SURVEY 

Objective: to determine the needs of students for the development of listening comprehension 

skills. 

Instructions: Read each sentence and mark (X) the corresponding box according to your criteria, 

understanding that 1 is the lowest level and 5 is the highest level. 

 

 

 

 

1 Strongly disagree 

2 In disagreement 

3 Indifferent 

4 Agree 

5 Strongly agree 

CRITERIA 1 2 3 4 5 

1) Listening songs in English is a strategy that help to 

improve the listening comprehension. 

     

2) I enjoy to work listening activities during classes.      

3) I find easy meaning understanding of words through 

the use of songs. 

     

4) I consider listening comprehension important in my 

student development. 

     

5) I find easy to retain long phrases and expressions 

through songs. 

     

6) I like to develop exercises using songs      

7) I actively participate in class during listening activities      

8) I consider important the use of the dictionary in 

listening activities. 

     

9) I am able to understand and identify brief and simple 

informational audios. 

     

10) I consider that the listening comprehension practice is 

in accordance with my English Level. 

     

11) I find the audios contained in my English book 

interesting. 

     

12) I identify main ideas in audios that I listen to.      
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ANNEX IV 

REPOSITORIES 
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