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INTRODUCTION 

This research project covers the influence of the use of audio stories for the 

development of listening comprehension when learning a foreign language, such as 

English in this case. For this, several factors related to both listening comprehension 

and audio stories have been analyzed, in order to the show the improvement of using 

audio stories as an extra material in class. 

The institution Unidad Educativa Fiscal “Manta” was the place chosen to develop this 

research project in which the students of eighth grade of Basic General Education were 

the chosen population, due to the fact that they have shown listening comprehension' 

failures in English classes. That is why this project is dedicated to improving those 

deficiencies in the students in a dynamic and didactic way through the use of a booklet 

that contains activities of pre – listening, while – listening and after – listening using 

audio stories. 

Chapter I details the context of the research, as well as the conflict situation with the 

respective causes that affect eighth grade students of Basic General Education. In 

addition, both general and specific objectives are presented as well as the justification 

for this research. 

Chapter II contains the foundations that will give theoretical support to our research, 

which are: Philosophical, Linguistic, Sociological, Psychological, Pedagogical and 

Legal. 

Chapter III shows the methods used in this research as well as the research tools 

implemented and the respective analysis of the information collected. 
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Chapter IV presents the design of the proposal, form of application and description 

thereof. The objectives, conclusions and recommendations of the proposal are also 

presented. 
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CHAPTER I 

THE PROBLEM 

1.1 CONTEXT OF THE RESEARCH  

Nowadays, many countries have implemented English as a necessary second 

language in the academic part of students due to the many advantages it offers, from 

getting a good job to being able to communicate with anyone around the world. Ecuador 

is no exception, the teaching of the English language has been implemented in almost 

all schools and high schools in the country, both private and public. 

However, it can be seen that students from public institutions fail to reach the profile 

that has been set in the National Curriculum of the Ministry of Education. 

This research was carried out at Unidad Educativa Fiscal “Manta” with the students 

of eighth year of Basic General Education (EGB) in the 2020 – 2021 school year; which 

are basic users that belong to the level of English A1.1 according to the Common 

European Framework of Reference (CEFR). 

In accordance to National Curriculum Guidelines (2014) upon the completion of this 

level, students of eighth year of Basic General Education should be able to recognize 

very basic, commonly used words and expressions related to themselves, their families, 

and their immediate surroundings when speaking slowly and clearly. Nevertheless, it 

has been noticed that the students do not meet these standards and show the following 

manifestations: 

 Difficulty in understanding and remembering words or sounds. 

 Difficulty in following oral instructions, especially those with multiple steps. 
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 Difficulty in remembering the details of what they heard. 

 Lack of elements in the classroom to reinforce the listening comprehension. 

Based on these manifestations, we have established the listening comprehension as 

the conflict situation of this research project and the independent variable is the audio 

stories. 

1.2 SCIENTIFIC FACT 

The scientific fact for this research is the following: 

Deficiency in listening comprehension in the students of eighth grade of Basic 

General Education (EGB) from Unidad Educativa Fiscal “Manta” in the 2020 - 2021 

school year. 

1.3 CAUSES 

     The causes found in this project were the following: 

• Limited use of resources with audio story activities to enhance the listening 

comprehension. 

• Need for audio story as a didactic activity that stimulates the development of 

listening comprehension. 

1.4 PROBLEM FORMULATION 

How does the use of audio stories influence the development of listening 

comprehension in the students of eighth grade of Basic General Education (EGB) from 

Unidad Educativa Fiscal “Manta” in the 2020 - 2021 school year? 
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1.5 OBJECTIVES 

1.5.1 GENERAL OBJECTIVE 

     The general objective of this project research is: 

 Determine the influence of audio stories on the development of listening 

comprehension through a field, bibliographic and statistical research to design a 

booklet with pre, during and after activities with audio stories. 

1.5.2 SPECIFIC OBJECTIVES 

     There are three specific objectives which are detailed as follows: 

• Characterize the development of listening comprehension in the students of eighth 

grade of Basic General Education (EBG) of Unidad Educativa Fiscal “Manta” 

through a field, bibliographic and statistical research. 

• Assess the audio stories on the development of listening comprehension through a 

field, bibliographic and statistical research. 

• Design an activity booklet for the use of audio stories by interpreting the theoretical 

and empirical data obtained. 

1.6 SCIENTIFIC QUESTIONS 

 What is the current situation of the students of eighth grade of Basic General 

Education (EGB) from Unidad Educativa Fiscal “Manta” in the 2020 - 2021 school 

year regarding the development of listening comprehension? 

 Which is the cause that affects the development of listening comprehension? 

 Will an activity booklet with audio stories allow the students to develop their listening 

comprehension? 
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1.7 JUSTIFICATION 

This research project is an approach to the impact that audio stories have on the 

development of listening comprehension.  

According to Cruz (2017) listening comprehension is a typical skill to develop it is 

necessary to work on it due to the importance that this skill has in the communication 

process. Thus, listening comprehension plays a very important role in learning a foreign 

language, and for the case of this study, it is English. Students must develop their 

listening comprehension appropriately, because if there are deficiencies in it, students 

will not understand the topics provided by the teacher and will feel insecure whenever 

they have to speak in public. Also, they will carry on with the uncertainty feeling that 

they do not have enough knowledge and will fail in future tests. 

At the same time, Cruz (2017) affirms that if we want to have a good level of fluency 

when speaking, we have to be aware of the important role that listening comprehension 

has in this process. This means that listening comprehension is an important factor in 

oral production due to the fact that from the auditory reception of a specific language to 

which we have been exposed since our childhood, our oral production develops as we 

will know how to modulate and accentuate each word or phrase based on what we have 

heard in our environment. 

Based on this knowledge, the use of educational materials and didactic activities 

become an important need that will allow students to effectively develop listening 

comprehension, which will provide them with greater skills in the language. As stated by 

Isbell (2002) listening to stories can help the student’s ability to understand how a 

language works due to the variation of sounds that are produced by the speaker in the 
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audio. The audio stories will be a great contribution for students as it will help them to 

strengthen their phonemic hearing and they will have the ability to understand the words 

that are present in the text that accompanies the audio story. Therefore, this will allow 

the improvement of different aspects of their communication, such as listening 

comprehension in this case. 

This research project is aimed to be a source of reference for future research or 

practical applications in the classroom, especially for teachers and students of eighth 

grade of Basic General Education (EGB) from Unidad Educativa Fiscal “Manta” who will 

be the beneficiaries of this project. As a result, students will be able to optimize their 

skills, with listening comprehension being the most important point to work on in class, 

and this will allow students to finally reach the standards established for their level of 

English by creating a booklet of activities with audio stories. On the other hand, 

teachers will be able to find a viable solution to the problem present in the classroom; 

achieving not only that the students understand the content taught but also that the 

classes will be more dynamic so in that way the students can enjoy while they learn. 

The design of the booklet of pre, during and after activities with audio stories that are 

proposed are a feasible alternative to run in the classroom and improve the existing 

deficiencies in listening comprehension as well as the management of didactic activities 

that make the learning of the English language effective. 

 



8 
 

CHAPTER II 

THEORETICAL FRAMEWORK 

2.1 BACKGROUND OF THE STUDY 

Today we live in a world where English is a globalized language. It does not matter 

which country we visit or in which city we are eradicated; we will always find at least one 

person who speaks the English language. Due to this, many barriers are broken when 

interacting with people of different nationalities and different cultures because even in 

the least thought-out countries English has a very high degree of importance, as it is the 

case of the country located on the African continent, Nigeria. English, which was a 

consequence of British colonization, has become one of the official languages in that 

country. 

Therefore, we can understand the need to learn and master the English language 

since we can find it anywhere. Around the world many schools, colleges and 

universities have adopted English as one of the fixed subjects in the academic 

curriculum and Ecuador is not far behind. Although in past decades English was an 

elective subject, since 2016 the Ministry of Education established English as a 

compulsory subject for Basic General Education and Baccalaureate.  

Currently, institutions must follow standards established in the National Curriculum of 

the Ministry of Education in order to achieve the skills in each school year; this in turn 

will allow students to have a good command of English and get better job offers as well 

as a better quality of life. 
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However, despite having a few years in the country's National Curriculum, English 

has not been an easy language to learn nor is it the students' favorite subject since 

there are many failures when absorbing the knowledge imparted by teachers and one of 

the most latent failures in students is the poor development of the listening 

comprehension. 

According to Kirana (2016) listening is a fundamental skill that allow us to understand 

everything that surround us, understand something beyond words. This means that 

listening comprehension is of the utmost importance when understanding a language 

since we not only learn to pronounce words correctly but it also gives us the opportunity 

to know how to relate to our environment. Students must go beyond just hearing what is 

taught to them, they must listen to the information given so that they can decode it, 

understand it and give it a meaning that in one way or another will be related to their 

own experiences, which will make their understanding of the theme much easier. 

As Ciğerci & Gultekin (2017) state that even though listening is an important factor at 

the moment we are learning a new language it does not have a significant role in the 

educational field or it is normally forgotten. Listening is the most necessary skill not only 

in our daily lives but also in the educative aspect. However, it is one of the least 

developed skills in class and one of the factors that contributes to this deficiency is the 

little use or total lack of elements that help to work on this skill. That is why audio stories 

can help significantly to improve listening comprehension when teaching the English 

language. 

Costerano (2008 as cited by Ghanimi, Arjmandi & Rahimy, 2014) says that 

storytelling has been think of as a psycholinguistic material due to the fact that it helps 
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to work on the different levels when learning a new language or in this case English. 

This fact is relevant due to the similar effects that audio stories can offer. When listening 

to audio stories we hear a native speaker's voice and the way he or she pronounces the 

words which makes it easier at the moment to sharpen our language skills and also 

train the students to understand other people accents, besides the teacher's accent, 

when speaking English. 

Finally, according to Ghanimi, Arjmandi & Rahimy (2014) audio stories can help to a 

better understanding of the story in the different aspects of the listening comprehension 

if these ones contain certain kind of images or visual elements. Audio stories also tend 

to be stimulating tools because of the diversity of themes that they can have, being 

used either for the entertainment of the children or to taught them how to solve 

problems and face different life situations. 

In other words, audio stories will be a more dynamic activity that will entertain 

students and for instance, be more hooked on the subject, especially if these stories are 

about things, they are already familiar with, either because they are important in their 

culture or it reminds them of certain personal experiences. 

Inayah (2014) shows in her study related to The Implementation of Audio Storytelling 

Technique in teaching Listening Comprehension, that when the audio stories activities 

are used as an extra material in classes, there can be a notable improvement in the 

students' listening comprehension skill. Thus, audio stories are an extra aid to the 

already established academic curriculum which will facilitate the teacher's task to 

achieve the goals not only in listening comprehension but in all skills. 
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Barrios & Orjuela (2012) explain in their study from Universidad Libre in Colombia 

that the students take some time to fully develop their listening comprehension and 

when they are able to adapt into the rhythm and voices of the stories is when we are 

going to see positive and real results to the point that they are able to recognize the 

words and narrate the story in their own words. 

As a result, students not only improve gradually their listening comprehension to the 

point that they can explain with their own words what they understand but also, they 

were able to recognize old and new vocabulary just by listening to the audio stories and 

related them to the transcript of these. 

To conclude, audio stories will be of great help when training and develop the 

students' listening skill, resulting not only in improving their pronunciation and 

understanding of what they hear but also, in conjunction with didactic activities, allow 

them to enjoy more the English classes as there are dynamics that will make them to be 

more enhance and participants while in class. 

2.2 CONCEPTUAL FRAMEWORK 

2.2.1 LISTENING 

Nordquist (2020) stated that listening is a process in which the people are able to 

participate actively in order to respond, interact and understand to both spoken 

information or the information that is merely visual.  

At the same time, Rost (2002 as cited by Pourhosein Gilakjani & Sabouri, 2016) 

defines listening as a method that consists of the connotation given to the things we 

hear and we end up relating them to the things that we are already familiar with. As it is 
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an active process, both students and teachers must participate in them, granting 

feedback from their point of view on each topic explained in classes for a better 

understanding.   

According to Pourhosein Gilakjani & Ahmadi (2011 as cited in Ahmadi, 2016) 

listening involves more than just hear words, it takes into consideration different aspects 

of the speaker that are more deep such as feelings and for that it is necessary to put all 

our attention in the message in order to capture every single piece of information.  

Jafari & Hashim (2015 as cited by Pourhosein Gilakjani & Sabouri, 2016) remark that 

listening is a means of entry for comprehension since most of our time is dedicated to 

the listening skill when we are learning a new language. This makes audio stories a 

feasible means for students to further develop their level of English in class, learning 

their correct pronunciation. 

2.2.2 LISTENING COMPREHENSION 

 There are a lot of definitions in what listening comprehension really is. Hamouda 

(2013 as cited in Ahmadi, 2016) stated that listening comprehension is the capability an 

individual has to repeat everything that was heard even though there might be no 

proper comprehension and this denotes the assimilation of the message. 

 On the other hand, Steinberg (2007 as cited in Pourhossein Gilakjani & Sabouri, 

2016) said the listening comprehension is to understand everything by putting our 

hearing in action so we can have the right connotation of a message. 

Nadig (2013 as cited in Pourhosein Gilakjani & Sabouri, 2016) expressed listening 

comprehension is an understanding of the unwritten language which implies that we 
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have to be aware of sounds, the actual message of each word and also the full 

sentences. 

2.2.3 FACTORS INFLUENCING THE LISTENING COMPREHENSION 

According to Ahmadi (2016) the development of the listening comprehension is a way 

that helps students to master a foreign language and have a good comprehensible 

detail of any topic. Moreover, mastering listening comprehension is not easy, especially 

if we are learning a foreign language. That is why we can find factors that influence the 

listening comprehension in many students. 

Brown (2000 as cited in Mukhdar & Yeni, 2019) said that exist eight factors that can 

affect the students' listening comprehension which are: 

Clustering 

It occurs when there is little retention of what was heard, in this case the words are 

grouped together, giving them a separate meaning instead of understanding the 

complete sentence. 

Redundancy 

Paraphrasing or repetitions are used to give the hearer the opportunity to get the 

main idea of the information. Students should be aware that each repetition does not 

always bring new information with it. 

Reduced Forms  
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These are the phonological contractions that when there is a change in their 

pronunciation can create confusion in the student.  An example of this might be the 

contraction I'll (I will). 

Performance Variable  

The way the information is explained, if it contains unnecessary pauses or if there is 

hesitation on the part of the person speaking, this can create distractions for students. 

Colloquial Language 

Reduced form, slangs or idioms that can appear in dialogues or monologues, which 

are generally unknown to people who are just learning a language, can cause confusion 

and there will be no understanding of the subject. 

The Rate of the Delivery 

How fast the person speaks, if they take the necessary pauses or if they respect 

punctuation marks, especially when listening to a native speaker. 

Stress, Rhythm and Intonation  

Incorrect pronunciation or intonation of a word can completely change the meaning of 

the word or phrase.  The interpretation will be wrong or not complete to be understood. 

Interaction  

 Being able to answer questions, give feedback or actively participate after hearing 

certain information, denotes a good listener. 
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2.2.4 LISTENING ACTIVITIES 

Listening is considered an important aspect in the communication skill. No one can 

answer, understand or feel connected to other words if we do not pay attention 

carefully. For instance, listening should be important in the academic field when learning 

a second language. As Spataro & Blonch (2017) explain that active listening goes 

beyond than just hearing, the main point of it is to create a real connotation of the given 

message which is determined by the level of attention that the listener have when 

listening to the speaker. 

connection between the speaker and the listener with the last one providing full 

attention to know the real connotation of the message. 

According to Rodero (2012 as cited by Ek, 2016) audio plays have the potential of 

increasing the ability of imagine and concentration in the students when these include 

sounds that goes along with the individuals' actions in the story. So, when we are 

listening to audio stories, we try to imagine the exact same situation we are listening 

and for instance, we are giving a full attention to the audio stories (Ek, 2016)  . 

Therefore, to achieve this level of attention so we can certainly know what the 

speaker is trying to say we must follow the stages of listening activities. Listening 

activities can provide a good support to the students' understanding and interpretation 

of listening text. Karakas (2002 as cited in Thiri Soe Win & Win Yu Yu Maung, 2019) 

expressed that in order to have a good understanding of a listening text, we should use 

the three stages of listening activities which are pre- listening, while- listening and post- 

listening. 
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Pre Listening 

The pre- listening stage is where the teacher is going to prepare the students about 

the topic, given the little hints of clues but without telling the main idea of the audio. The 

teacher can show a picture related to the audio and ask the students to come up with 

ideas. This will facilitate the comprehension of the audio due to the fact that the 

students already have an idea of what it is about. 

During Listening 

The while- listening stage is mostly done (as the word says) while the student is 

listening to the audio. In this part some activities are included in order to know if the 

student is understanding what he or she is listening. They can identify specific 

information, words that attracted their attention or even the tone that the speaker has. 

After Listening 

The post- listening stage tends to be a compilation of what was heard. Students can 

summarize or give a feedback so the teacher can check if the audio was fully 

understood. Also, in this stage students can share new information found that can be 

related to the grammar, vocabulary and pronunciation of some words. 

2.2.5 LINGUISTIC FOUNDATION 

Currently, language is known for being a tool which allows us to interact with others, 

question what surrounds us and respond to various concerns. However, it is also the 

union of knowledge where we can find the grammar, syntax and morphology of words.  

Scarcella & Oxford (1992) point out that to comprehend the given message it is  
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necessary to employ different aspects of the language such as the morphology, syntax 

and the appropriate of intonation to keep up with the words, in addition to the linguistic 

hints that can help us to understand the information. 

The audio stories on the other hand already make use of the aforementioned rules. In 

them we can also find new ways to expand our vocabulary and find more than a single 

meaning in them in conjunction with a reading material. According to Lundsteen (1971 

as cited by Beuchat, 1989) reading and listening share some common features that help 

to develop each skill such as the vocabulary and sounds that we can find if we are 

reading or listening. 

2.2.6 PEDAGOGICAL FOUNDATION 

2.2.6.1 TYPES OF LISTENING 

Types of listening are sometimes defined by the goal or intention behind them. We 

can listen just for entertainment or we can actually listen to acquire certain type of 

knowledge. Based on the work of Wolvin and Coakley (1996 as cited by Skills You 

Need, 2011 - 2020) we can find different types of listening. 

First, we have the two general types of listening which are Discriminative and 

Comprehensive Listening. 

Discriminative Listening  

This type of listening is more related to listen only to differentiate and understand the 

sounds rather than listening to find an actual meaning. For example, to identify sounds 

related when someone is happy, sad or angry. This type of listening develops at an 

early stage of our life than can be in the womb.  
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Comprehensive Listening 

This one is related when you listen to understand, to find a meaning behind the 

communication. For this type of listening is necessary to have a basic knowledge of 

vocabulary that helps to the complete comprehension. 

Then, we have three types of main listening that are most used in intrapersonal 

communication such as Informational, Critical and Empathetic Listening. 

Informational Listening 

Informational listening is the acquisition of new information that does not involve an 

analyzing process. We just listen to learn and it is normally done in daily life activities 

such as listening to the news, to instructions that are usually accompanied by a note 

taking activity. 

Critical Listening 

 Our main objective in this type of listening is to analyze the information we listen. 

Just as critical reading we absorb the information to sometimes relate it to what we 

already know and provide an idea or opinion about it.  

Empathetic Listening 

Empathetic listening is a deeper type of listening. In this we are trying to understand 

the speaker’s feelings and emotions. In other words, to understand a different point of 

view, it is normally use with families, friends or people in our inner circle. 

And last, there are the other types of listening that are most commonly used in 

interpersonal communication. These are Appreciative, Rapport and Selective Listening. 
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Appreciative Listening 

In this we only listen for our amusement either because we find it relaxing or we 

enjoy doing it and an example of this is listening to music. 

Rapport Listening 

This type of listening is letting know the speaker that you are listening, paying 

attention to what he or she is saying in order to establish trust and empathy and it is 

normally used by salesmen. 

Selective Listening 

It is only listening to what you want to listen, that is, not listening to ideas or opinions 

that are not consistent with your thoughts and emotions. This type of listening denotes a 

failure in communication since we will not understand the main idea that is 

communicated to us, if we filter part of the information. 

2.2.6.2 STAGES OF LISTENING 

When using these stages in class, the teacher can know if the students have a 

positive process of listening comprehension or in other scenarios to determine which 

stage needs to be worked on.  

As stated by DeVito (2016 as cited by University of Minnesota Libraries Publishing, 

2016) we can find five stages in the listening process, which are Receiving, 

Understanding, Remembering, Evaluating and Responding/Feedback. 
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Receiving 

     This stage is when we listen the message without any other process involved such 

as analyzing; in here we are just focusing on the message sounds avoiding any external 

sound than can be confusing. 

Understanding 

     In this stage we are trying to give an actual meaning to the given message which of 

course can be possible only if the speaker communicates it with clarity. Also, it is 

important to notice the different backgrounds the message can have depending on the 

listener's perspective. 

Remembering 

     This stage consists of remembering what you listen but only focusing on the main 

idea of the message. This part tends to be a little difficult to do because first, if the 

message has a high level of complexity it will be hard to remember or even understand 

it and second, if we get distracted for a split of a second, we can miss important 

information. A good way to detain the information is to associate it with our own 

experiences. 

Evaluating 

     In this stage, the listener starts to judge the value of the message. If the speaker 

communicated the message clearly with logical ideas, I will create a positive response. 

However, there may be conflicts at the moment of judging the message which can be 

related to the speaker’s personal opinion. 
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Responding/Feedback 

     Feedback is when the opinion of the message can be given only if the previous 

stages were nicely done. In class we can see the feedback, when the students are 

completing their notes or after class, they approach the teacher for more information. 

2.2.6.3 LISTENING MATERIALS 

     There are a variety of listening materials that can benefit EFL students in two 

important aspects in listening comprehension: the lexical - grammatical aspect and the 

native’s accent aspect. 

     Kadagidze (2006) in his research Different Types of Listening Materials, divides the 

aforementioned in two categories: Non-authentic Materials or Materials Designed for 

Special Teaching Purpose and Authentic Materials or Real Life Materials. 

Non-authentic Materials or Materials Designed for Special Teaching Purpose 

     These are more focused on teaching the lexical and grammatical units.  

 Presentation 

 Report 

 Lecture 

 Audio Recordings 

Authentic Materials or Real Life Materials 

     These are focused on training the students to understand the native speaker accent 

and to facilitate the real life listening comprehension. 

 



22 
 

 Live Listening 

 Radio 

 TV Programs 

 Movies 

 Songs 

 Rhymes 

 Weather Forecast 

 Sport Comments 

 Talk Shows 

 Short Tematic Stories 

 General Education Programs 

     As for which of the two types of materials is better, Kadagidze suggests using both, 

since authentic and non-authentic materials have advantages and disadvantages that 

can be complemented if the teacher knows how to distribute them correctly in class.  

     Considering the above, the audio stories fall into both categories since, although 

they are recorded audios, they are also short and thematic stories with which students 

can relate to their daily life or personal experiences, which will facilitate the 

understanding of these and at the same time, they will be a material that will provide 

entertainment to the classes in order to avoid monotony that is a factor for students to 

disconnect from classes. 
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2.2.6.4 THE INFLUENCE OF AUDIO STORIES IN EFL 

     Bouache (2010 as cited by Abdolmanafi-Rokni, 2013) says that the implementation 

of audio stories is a good teaching method because it helps the students to have a 

different mood in class which has a positive result on their learning. On the same 

research project, The Effect of Audio Stories on Pronunciation of EFL Learners, 

Abdolmanafi-Rokni (2013) cites Burns (1992) by saying that the listening activities also 

help to develop the students’ pronunciation without the need of being always inside the 

institution. 

     Audio stories are a good resource when teaching English due to the fact that they 

are not only necessary to be apply in class but also when we are at home, it can 

become a fun activity while learning new English vocabulary and pronunciation too.  

     Rubin (2015 as cited by Benachi, 2016) states that audio stories are an appealing 

tool and way of communication because they tend to mix sounds, dialogues and 

melodies which result in captivating tales. In other words, audio stories can be very 

entertaining for students due to the amount of sound variations that it has which gives a 

realistic sensation when listening to them, students will not get bored because it is not a 

plain narration. 

     According to Rock (n.d as cited by Benachi, 2016) there are a lot of activities that the 

teachers can use while using audio stories at the same time such as: 
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Fill in The Blanks 

     In this activity, the teacher gives the students the transcription of the audio story but 

with a few words removed. This way, the student can be told to fill in the spaces when 

they are listening to the audio story. 

Mastery Memory  

     Teachers can use this activity to work on students' memory after listening to an audio 

story. After the students have listened to the audio story, they can be asked to write the 

most important situations, but not before making sure that the students have not written 

anything beforehand. 

Order the Events 

     Activity in which students are assigned a sequence of events but in a disorderly way. 

Students must put these events in the correct order while listening to the audio story. 

Buzz Words 

     This is an activity that can be entertaining for students. The teacher should give a 

bank of words and ask the students to find the meaning of them. Then, while they listen 

to the audio story and when they hear the words already given, they should raise or clap 

their hands. 

Multiple Choice  

     Multiple choice is an activity in which the students must choose the correct answer 

after having listened to the audio story. Once finished, the audio story is repeated once 

more to verify the answers. 
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Character Quiz 

     Activity used after the audio story. Students must relate main features that they have 

heard from the characters in the audio story. 

Plot Quiz 

     Activity to work in groups. After listening to the audio stories, the teacher will make 

groups and play a trivia game related to what was heard in the audio story. Whoever 

answers the most questions correctly wins. 

Beginning, Middle, End 

     This is a post listening activity of the audio story, the teacher will divide the students 

into groups of only 4 students, who will have to write the beginning, middle and end of 

the story and then discuss them in class. 

2.2.6.5 CRITERIA WHEN SELECTING AUDIO STORIES 

Nowadays, the internet has become a very usable tool in the educational field and in 

which we can find a wide variety of audio stories dedicated to all ages and levels of 

comprehension according to the school year. Because of that, it is necessary to know 

which audio stories will be used in classes, which one is the most suitable for our 

students according to their level of English and if these audio stories can also provide 

some grammatical structures so the teacher can also work with the topics established in 

the academic curriculum. 

 As stated by Seifert (n.d. as cited by Benachi, 2016) is necessary to find high quality 

audio stories, that are appropriate in the educational aspect, for students that are 
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starting the process of learning a new language. Nonetheless, is also difficult to find 

good audio stories that meet our requirements and the students' liking so they can feel 

attracted to them or their educational need in class to improve their skills. However, he 

provides us some characteristics that we should look into when searching good audio 

stories such as: 

Skill Level 

The level of English of the students must be considered since if the audio stories 

have a very advanced vocabulary the students will not understand the audio story and 

therefore, they will feel unmotivated and will stop paying attention to them. 

Student Interest  

There are many topics that are covered in the audio stories but we must also take 

into account the interests that the students may have since if they find it interesting they 

will focus or pay more attention to the audio story and therefore they will be able to 

understand it better. 

Audio Length  

     The length of an audio is also a very important characteristics to take into account 

since if the audio story is very long for the students, at a certain moment the students 

will stop listening to it due to boredom. So, it is advisable to use audio stories that are 

short or if they are long, divide them into sections and create dialogues in these pauses 

to confirm that the audio is being understood. 
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2.2.7 SOCIOLOGICAL FOUNDATION 

Rost (2002 as cited by Arizcuren, 2019) defines listening: 

A process of receiving what the transmitter actually expresses (receptive orientation); 

construct and represent meaning (constructive orientation); negotiate meaning with 

the transmitter and respond (the collaborative orientation); and creating meaning 

through participation, imagination, and empathy (the transformative orientation).  

Listening is an active and complex interpreting process in which the listener 

establishes a relationship between what he or she hears and what is already known 

to him or her.  (p. 13). 

For listening to be effective, the presence of a person who is in charge of issuing the 

message is necessary. In order to capture the real meaning of the other’s message, it is 

necessary to create a relationship with the transmitter in order to be able to understand 

the emotions or ideas that are being said and to be able to provide an agreed response 

to the message. In other words, we have to put ourselves in the other person's shoes to 

achieve a full understanding. 

In the same way, audio stories also provide us with the need of creating a 

relationship with our environment. As Morley (2001) states that the more the materials 

that will be used in class have an emphasis on situations that are connected to the real 

events, the more they will attract the attention of the students. So, choosing audio 

stories with topics or genres that students will feel related to, can increase the attention 

on the audio allowing them to have a better comprehension of it and to know what it is 

about. 
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2.2.8 PSYCHOLOGICAL FOUNDATION 

According to Gauquelin (1989 as cited by Rodriguez, 2002) as students grow older, 

they no longer feel the need to have an appropriate learning about how to listen 

correctly. It is important that the classrooms are not only a place in which the student 

dedicates themselves to just learn, classrooms should also be a place in which students 

are comfortable, where they can express themselves without fear of reprimands or 

ridicule.  

Motivation is the main tool for students to connect with that class. Without sufficient 

motivation, the student will not activate the learning process and even those who are 

interested in learning will not be able to carry on that motivation if they encounter any 

difficulties (Dörnyei, 2001; Gardner, 2007; Palmer, 2009 as cited by Vibulphol, 2016).  

The classroom should be a place that provides safety, a good environment and that the 

teacher gives the motivation for the student to put aside shyness and interact. 

2.2.9 CONTEXTUAL FRAMEWORK 

The project will take place in Unidad Educativa Fiscal “Manta" located on Calle 8 

Avenues 27 and 28, in the city of Manta in the province of Manabí. In its beginnings, 

Unidad Educativa Fiscal "Manta" arose at the initiative of Mr. Ramón Chávez García in 

1966 and was called Colegio Nacional de Señoritas "Manta" at that time.  

For the creation of the aforementioned high school, the Ministry of Education 

demanded that the land for the high school had to be suitable for an educational 

institution, so the Mayor of the city of Manta, Mr. Eduardo Córdova Illescas, donated a 

large plot of land for the creation of the high school “Manta”, which was formerly the 

facilities of the "Drivers Union" and with the pass of the time when the school grew 
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larger, they decided to change the location and move to the "Union of the Naval 

Dockers" where they had to improvise classrooms to develop educational work.  

Through Ministerial Resolution No. 3005 signed by the then Minister of Education, Dr. 

Luis Monsalve Pozo and Undersecretary Hugo Ordóñez Espinoza, the high school 

“Manta” could be created on October 31, 1966. At the beginning of the educational 

work, Unidad Educativa Fiscal "Manta" had 73 first-year students which were divided 

into two parallels A and B, they also had 12 teachers and a janitor. 

Currently, the Unidad Educativa Fiscal “Manta” is a high school that has had a huge 

educational growth with the past of the years and has become one of the most 

important educational institutions in the city of Manta. It has 2,057 students ranging from 

the eighth grade of Basic General Education to the third grade of Unified General 

Baccalaureate, in addition it also has two technical specialties which are Computer and 

Accounting. 

2.2.10 LEGAL FRAMEWORK 

This research project is supported by the articles of the Constitution of Ecuador that 

speaks about the right to Education, the rights of children and adolescents and the 

rights to a proper and bilingual education. The articles are cited below: 

Chapter Two 

Rights of Good Living 

Fifth Section 

Education 
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     Art. 27.-Education will focus on the human being and will guarantee their holistic 

development, within the framework of respect for human rights, a sustainable 

environment and democracy;  It will be participatory, mandatory, intercultural, 

democratic, inclusive and diverse, of quality and warmth;  will promote gender equality, 

justice, solidarity and peace;  It will stimulate the critical sense, art and physical culture, 

individual and community initiative, and the development of skills and capacities to 

create and work. 

     Education is essential for the knowledge, the exercise of rights and the construction 

of a sovereign country, and constitutes a strategic axis for national development. 

Chapter Three 

Older Adults 

Fifth Section 

Girls, Boys and Adolescents 

     Art. 44.- The State, society and the family will promote, as a priority, the integral 

development of girls, boys and adolescents, and will ensure the full exercise of their 

rights; The principle of your best interests will be attended to and your rights will prevail 

over those of other people. 

     Girls, boys and adolescents will have the right to their integral development, 

understood as a process of growth, maturation and deployment of their intellect and 

their capacities, potentialities and aspirations, in a family, school, social and community  
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environment of affectivity and security.  This environment will allow the satisfaction of 

their social, affective-emotional and cultural needs, with the support of national and local 

intersectoral policies. 

Regime of Good Living 

Section One 

Education 

     Art. 343.- The purpose of the national education system will be the development of 

individual and collective capacities and potentialities of the population, which enable 

learning, and the generation and use of knowledge, techniques, know-how, arts and 

culture. The system will focus on the learner, and will work in a flexible and dynamic, 

inclusive, effective and efficient manner. 

     The national education system will integrate an intercultural vision in accordance 

with the geographical, cultural and linguistic diversity of the country, and respect for the 

rights of communities, peoples and nationalities. 

     Art. 347.- It will be the responsibility of the State: 

1. Strengthen public education and coeducation; to ensure the permanent improvement 

of quality, the expansion of coverage, physical infrastructure and the necessary 

equipment of public educational institutions. 

2. Guarantee that educational centers are democratic spaces for the exercise of rights 

and peaceful coexistence. Educational centers will be spaces for early detection of 

special requirements. 
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3. Guarantee formal and non-formal forms of education. 

4. Ensure that all educational entities provide education on citizenship, sexuality and the 

environment, from a rights perspective. 

5. Guarantee respect for the psycho-evolutionary development of boys, girls and 

adolescents, throughout the educational process. 

6. Eradicate all forms of violence in the educational system and ensure the physical, 

psychological and sexual integrity of male and female students. 

7. Eradicate pure, functional and digital illiteracy, and support post-literacy and 

permanent education processes for adults, and overcoming educational lag. 

8. Incorporate information and communication technologies in the educational process 

and promote the link between teaching and productive or social activities. 

9. Guarantee the intercultural bilingual education system, in which the main language of 

education will be used as the language of the respective nationality and Spanish as the 

language of intercultural relations, under the guidance of the public policies of the State 

and with full respect for rights of communities, peoples and nationalities. 

10. Make sure that the teaching of at least one ancestral language is progressively 

included in the study curricula. 

11. Guarantee the active participation of students, families and teachers in educational 

processes. 

12. Guarantee, under the principles of social, territorial and regional equity that all 

people have access to public education. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF RESULTS 

3.1 METHODOLOGICAL DESIGN 

The present investigation has been carried out using a mixed methodological design. 

As Gutmann & Hanson (2002 as cited by Boru, 2018) say a mixed method study implies 

the compilation of quantitative and qualitative information of a specific study and 

subsequently, this information will be used throughout the research project. 

This means that the data that were collected, both qualitative and quantitative, are 

the result of the study of the variables that allow us to know in depth the conflict 

situation as well as analyze the effectiveness of the audio stories as a tool for the 

development of listening comprehension in the students of eighth grade of Basic 

General Education of Unidad Educativa Fiscal “Manta " in the 2020 - 2021 school year. 

3.2 TYPES OF INVESTIGATION 

3.2.1 DESCRIPTIVE RESEARCH 

According to Blumberg, Cooper and Schindler (2005, as cited by Boru 2018) said that 

the descriptive study pretends to show how the two variables are related to each other. 

This means that the goal of a descriptive research is to explain how the main conflict is 

related to the chosen population and what factors are the ones influencing the problem, 

but it can not explain why is that situation happening. 

3.2.2 EXPLANATORY RESEARCH 

Grey (2014 as cited by Boru, 2018) states that the explanatory research is different 

from the descriptive because the explanatory explains how and why the main conflict is 
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happening based on the variables. In this research we are going to explain why the 

problem happened, how the lack of materials to work the listening comprehension 

affected the students in order to know the problem in depth. 

3.2.3 PURPORSEFUL RESEARCH 

     According to Abbas (2006) a purposeful research is applied when we want to explain 

why is a research done or what is the main objective. The aim of this research is to the 

find a solution to the existing problem. In the case of this research project, is to find a 

solution that help the students of eighth year of Basic General Education of Unidad 

Educativa Fiscal “Manta” by the implementation of activities that can enhance their 

listening comprehension. 

3.3 POPULATION AND SAMPLE 

3.3.1 POPULATION 

     This investigation was carried out at Unidad Educativa Fiscal “Manta” with the 

students of eighth grade of Basic General Education. The total students of eighth grade 

is 276, that is why is necessary to apply a mathematical formula to determine the 

sample. 
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TABLE # 1 Population of Unidad Educativa Fiscal “Manta” 

Source: Unidad Educativa Fiscal “Manta” 

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

3.3.2 SAMPLE 

     Sample is known as the subset of the population, in which a specific group of people 

is chosen to whom the study will be applied. By using a formula to determine the 

sample, we have the total of 104 students as the sample. 

GRAPHIC # 1 Sample Calculator 

 

 

 

 

 

Retrieved from: https://www.corporacionaem.com/tools/calc_muestras.php (2020) 

 

 

https://www.corporacionaem.com/tools/calc_muestras.php
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TABLE # 2 Sample of Unidad Educativa Fiscal “Manta” 

 

Source: Unidad Educativa Fiscal “Manta” 

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

3.4 OPERATIONALIZATION OF VARIABLES CHART 

TABLE # 3 Operationalization of Variables Chart 

VARIABLES DIMENSIONS INDICATORS 

 

 

 

 

 

 

 

 

 

Dependent Variable: 

LISTENING 

COMPREHENSION 

 

 

Definition 

 Listening 

 Listening Comprehension 

 

 

Factors 

influencing 

listening 

comprehension 

 Clustering 

 Redundancy 

 Reduced forms  

 Performance Variable 

 Colloquial language 

 The rate of delivery 

 Stress, Rhythm and Intonation 

 Interaction 

 

Stages of 

listening activity 

 Pre-listening 

 While-listening 

 Post-listening 
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Types of listening 

 Discriminative 

 Comprenhensive 

 Informational 

 Critical 

 Empathetic 

 Appreciative 

 Repport 

 Selective 

 

 

Stages of 

listening process 

 Receiving 

 Understanding 

 Remembering 

 Evaluating 

 Responding / Feedback 

 

 

Listening material 

 Non-authentic materials or 

materials design for special 

teaching purpose 

 Authentic materials or real life 

materials 

 

 

 

 

 

Independent 

Variable: 

AUDIO STORIES 

 

Definition 

 Audio stories 

 Importance 

 

 

 

Activities with 

audio stories 

 Fill in the blanks 

 Mastery memory 

 Order the events 

 Buzz words 

 Multiple Choice 

 Character quiz 

 Plot quiz 

 Beginning, middle, end 

 

Criteria for audio 

stories 

 Skill level  

 Student interest 

 Audio length 

 

Source: Unidad Educativa Fiscal “Manta” 

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 
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3.5 RESEARCH METHODS 

3.5.1 ANALYSIS – SYNTHESIS 

In this research project, the analysis – synthesis method is applied to explain all the 

parts or factors that are included in the two variables: listening comprehension and 

audio stories. We do this by analyzing them in order to get the important information of 

each one and know how to elaborate the proposal. 

3.5.2 INDUCTIVE – DEDUCTIVE 

The inductive – deductive method is applied after having a good amount of 

information that is related to our two variables. When relating this information to the real 

life situation, which is the improvement of listening comprehension in the eighth grade 

students, we recognize the factors involved and therefore, we try to find a solution for 

the problem  

3.5.3 LOGICAL – HISTORICAL 

The logical – historical method is applied since it presents the evolution of the study 

in the theoretical framework. Past research investigations are shown in this research as 

a based of what were the effects of the different methods applied regarding the 

improvement of listening comprehension. The logical part is reached after the 

information is known and by observing the students dealing with the problem. 

3.5.4 SYSTEMATIC – STRUCTURAL – FUNCTIONAL 

The systematic – structural – functional method was applied when designing the 

proposal with a variation of activities that can help with the conflict situation. Due to the  
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parts in which the activities are divided (pre, during and after listening) is considered to 

be systematical and structural and for instance is functional because these stages of the 

activities will work different processes involved in the listening comprehension. 

3.6 TECHNIQUES AND INSTRUMENTS OF INVESTIGATION 

In order to obtain a good amount of information about our conflict situation, it is 

important to use a variety of instruments that will help us throughout our research 

project. The instruments used in this project are only two: survey for the students of 

eighth grade of Basic General Education and the interview for the English teacher of the 

aforementioned students. 

3.6.1 TECHNIQUES OF INVESTIGATION 

3.6.1.1 SURVEY 

As stated by Check & Schutt (2012 as cited by Ponto, 2015) a survey is a compilation 

of information taken from the answered questions of a specific group of people. The 

survey applied in this research is aimed to the students of eighth grade of Basic General 

Education of Unidad Educativa Fiscal “Manta” to obtain their opinions, likes and dislikes 

regarding the listening activities applied in the classroom. 

3.6.1.2 INTERVIEW 

According to Pandey & Pandey (2015) they say that an interview is a way in which 

we can obtain a variety of ideas and information. In this way we are going to use the 

interview as a technique in this research in order to collect all the needed data regarding  
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the strategies, material and methods the teacher uses in classes and whether these 

have a positive impact on the students and their listening comprehension. 

3 6.2 INSTRUMENTS OF INVESTIGATION 

3.6.2.1 SURVEY 

The survey carried out for this research project will be applied to students of eighth 

grade of Basic General Education, it contains fifteen statements which will seek to know 

in depth the development and listening comprehension of students in English classes. It 

is worth emphasizing that is a qualitative research instruments due to the Likert scale 

that is being used to determine the degree of each statement, where 1 corresponds to 

Totally agree and 5 corresponds to Totally disagree. 

3.6.2.2 INTERVIEW 

For this research project, an interview will be a applied to the English teacher of the 

students of eighth grade of Basic General Education. The interview consists of seven 

open questions which objectives are to learn more about the development of the 

teacher when teaching his or her classes as well as the students according to the 

teacher's point of view. 

3.7 ANALYSIS AND INTERPRETATION OF RESULTS 

3.7.1 ANALYSIS AND INTERPRETATION OF THE RESULTS OF THE SURVEY 

Survey to the students of eighth grade of Basic General Education 

Unidad Educativa Fiscal “Manta” 
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1. I have problems understanding audios in English. 

TABLE # 4 I have problems understanding audios 

 

 

 

 

 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 2 

 

 

 

 

 

 

 

 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: Based on the answers obtained from the students we can see that half of the 

students seem to understand an audio in English, even though the are still doubts in the 

level of comprehension they have and the other half struggle to understand it so there is 

no proper listening comprehension in this half of the students. 
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2. I enjoy the classes in which listening comprehension exercises are applied. 

TABLE # 5 I enjoy listening comprehension exercises 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 3 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: There is a great number of students that find English's classes more entertain 

when the teacher does an activity where audios are apply. This fact is a great indicator 

that the students are open to work on this listening comprehension and willing to listen 

more audios. 
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3. I consider necessary the application of audios in the English class (for example 

songs, audio stories, etc.) 

TABLE # 6 I consider necessary the use of audios 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 4 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: The 60% of students consider necessary the use of more audios as materials 

for the listening comprehension. These results will allow application of a variation of 

audio, especially audio stories, as an extra help for the students. Audio stories will help 

them to develop their phonetic hearing and also to have more knowledge of new words. 
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4. I listen to several audio models (song, audio stories, audio books, etc.) 

TABLE # 7 I listen various audio models 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 5 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: Students confirm that listening to audios is an activity that they do frequently 

which let us know that there is a problem to solve regarding the correct development of 

the listening comprehension, maybe a factor is the lack of proper activities used in class 

that work on all the stages of the listening activity. 
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5. I enjoy listening to stories in English. 

TABLE # 8 I enjoy listening to stories 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 6 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: Even though the students don’t understand completely an audio, more than a 

half of  the students agree that they enjoy listening to stories and this could be to the 

fact that the sounds and music effects present in the audio are attracting their attention, 

resulting in an extra effort made by them to understand the audio. 
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6. I understand the audio stories without the need of a text. 

TABLE # 9 I understand audio stories without a text 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 7 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: This item shows the levels of listening comprehension that the students have. 

While the 25% agree that they are able to understand an audio without a text, the 22% 

disagree with this statement. The most important point in here are the 18% of students 

that find it indifferent because this denotes a lack of interest in the class. 
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7. I receive instructions from my teacher before a listening activity. 

TABLE # 10 I receive instructions before a listening activity 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 8 

 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: Students answers show that they do have prior instructions whenever the 

teacher applies a listening activity however the students do not seem to have an 

improvement in their comprehension of the topic which could be due to an inadequate 

use of words or teacher does not provide clear instructions. 
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8. I receive a summary from my teacher after an audio. 

TABLE # 11 I receive a summary after an audio 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 9 

 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: We can see that the 90% of the students do consider they receive a 

summary after an audio while there is a minority that states the opposite which can 

reflect the little understanding they have of the topic or the little attention they have in 

English classes. 
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9. I receive vocabulary of new words in the listening activities. 

TABLE # 12 I receive vocabulary of new words 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 10 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

 Analysis: Just as the previous statement, the majority of students agree that they 

receive new information regarding vocabulary words which is a good indicator that they 

have the knowledge to understand simple sentences if we introduce them a text of an 

audio story that fits their level of comprehension. 
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10.  The realistic sounds of the audio stories allow me to understand the exercises 

during and after listening to them. 

TABLE # 13 The realistic sound of audio stories helps to understand them 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 11 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: Students' answer show that the sounds and music include in the audio 

stories facilitate them a better comprehension of the message. Even though they cannot 

totally comprehend the words, the sounds of an audio serve as a guidance to infer what 

the audio is about. 
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11.  I use technological devices to listen to audio in English. 

TABLE # 14 I use technological devices to listen audios 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 12 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: In the world we live in today, technological devices can be of great help to 

work with outside in order to obtain more knowledge. Almost the 80% of the students try 

to improve their listening comprehension in English by using a technological tool as a 

help to solve their need of a better understanding. 
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12.  I use the internet to obtain audio exercises for example music or stories to 

increase my vocabulary. 

TABLE # 15 I use Internet to obtain audio exercises 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 13 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: According to the results, most of the students decide to help themselves in 

improving their vocabulary outside classroom. Audio stories can be a material that is not 

only used in class but also in any place we are. They are easy to access and students 

can find a variety of topics of their liking that they can listen to at anytime. 
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13.  I do not receive strengthening activities before, during and after an audio. 

TABLE # 16 I do not receive a pre, during and after audio activities 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 14 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: The results show that a vast majority of students think that they do not 

receive activities that go in accordance to what they are listening at the moment. This 

can affect the way the students receive the message of that audio story because there 

is no proper application of the listening activities process. 
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14.   An activity booklet before, during and after each audio story will help to improve 

my listening comprehension. 

TABLE # 17 A booklet with pre, during and after activities using audio 

stories will help my listening comprehension 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

GRAPHIC # 15 

 

Source: Unidad Educativa Fiscal “Manta”  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 

 

Analysis: According to the survey, students believe that the application of a booklet 

with different activities that will focus on working each stage involved in the listening 

activity, will have a great influence in their listening comprehension. These results 

remark the benefits this research project will have in the students. 
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3.7.2 INTERVIEW TO THE TEACHER 

1. What do you consider to be the level of listening comprehension of your 

students as established in the national curriculum? 

A: The level of understanding of the students is a bit deficient because they start with a 

basic level of the language and also there is no interest in improving the language by 

themselves. 

2. What listening comprehension techniques do you use with the students in your 

English classes? 

A: A technique that I always use in class is to speak in English, I consider that this helps 

students a lot to improve in the language and they also have a good daily listening 

practice. 

3. Do you think that audio stories can influence the development of listening 

comprehension? If so, in which way? 

A: It depends on the story to be used since it has a lot to do with whether the story is 

funny or if it is easy to understand and also we have to consider the interest that 

students have in learning the language since that defines the attention they will pay to 

the story. 

4. What type of audio stories would you consider to be of great help in your 

English classes? 

A: I consider short and funny stories to be appropriate and also stories that the students 

can understand them easily, that is why the pronunciation has to be clear and to have a 
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maximum duration of 5 minutes because if the audio stories are very long, the students 

could get bored. 

5. How do you think the stages of listening activities help the development of 

listening comprehension? 

A: It depends on how the teacher prepares his or her class, the planning that the 

teacher has of the class and the strategies that are applied inside and outside the 

classroom. In the same way, these strategies have to be didactic and entertaining for 

the students. 

6. Do you consider that audio stories allow students to fulfill all stages of 

listening comprehension? If so, how? 

A: It all depends on the story since there are stories that have very complex words that 

are very advanced for the students’ level and if the vocabulary is not easy to understand 

therefore the message of the audio story cannot be clear to the students and at the end 

of the day the activity would not be successful. 

7. In your opinion, how would an activity booklet with audio stories help students 

improve their listening comprehension in class? 

A: It depends on the role that the teacher puts into practice, the material that is used 

and the level of the students. The teacher has to be aware that the language is not easy 

to learn, that it is learned through vocabulary and also autonomously, otherwise these 

activities would not have any type of success. 
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Comment:  

According to this interview, it was possible to reach the conclusion that the teacher is 

aware of the little preparation that students have in the English language and therefore 

their listening comprehension is not so good in class. She considers that a good 

technique to improve listening comprehension, and one that she always uses in 

classes, is speaking in English with her students since this allows them to develop 

listening comprehension on a daily basis.  

On the other hand, the teacher considers that the audio stories and the pre, during 

and after listening activities can be very effective in class if one knows how to choose 

the type of audio stories for the students. These audio stories have to be short, do not 

have a complex vocabulary and be entertaining so that the students can pay full 

attention and not get bored, although the teacher also emphasizes the role that the 

teachers must have when developing the activities. 
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CHAPTER IV 

THE PROPOSAL 

4.1 TITLE 

     Design of a booklet with pre, during and after listening activities using audio stories. 

4.2 JUSTIFICATION 

The idea to create this proposal was based on the deficiencies in listening 

comprehension shown in a survey made to the students of eighth grade of Basic 

General Education and an interview to the teacher of the aforementioned grade. These 

deficiencies are the result of the lack of listening materials as well as listening activities 

that can enhance the listening comprehension in students. 

On the other hand, it was also noticed in the interview made to the teacher that the 

students do not seem to be connected to the classes when applying a listening activity. 

This could be a consequence of using audios that are plain and repetitive and these 

types of audios in a long term can cause boredom in students and have different mood 

every time they know a listening activity is going to be applied. 

After noticing this fact, the research done suggests that it is necessary to provide a 

solution to the problem through the implementation of a booklet that contains dynamic 

and didactic activities using audio stories with pre, during and after listening activities in 

order to improve the listening comprehension. In addition, this booklet will also 

contribute in the teacher's curricular planning due to the fact that these audio stories 

include grammatical structures that go according to the level A1.1 present in the English 

textbook. 
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Finally, this research project will have a significant effect in the enhancement of the 

teaching-learning process for both teachers and students because they will be the direct 

beneficiaries of this project dealing with the development of listening comprehension 

skill. By using a variety of audio stories already known by the students, the 

aforementioned will acquire knowledge in a fun and modern way, that will be supported 

with the application of activities divided by stages that will have a great influence in the 

students' listening comprehension. 

4.3 OBJECTIVES 

4.3.1 GENERAL OBJECTIVE 

 To improve the listening comprehension through the design of a booklet with pre, 

during and after activities using audio stories in the students of eighth grade of Basic 

General Education. 

4.3.2 SPECIFIC OBJECTIVES 

 To improve the pronunciation and vocabulary of the students with a series of 

activities that focus on each stage of the listening activity. 

 To reinforce listening comprehension with the help of audio stories that are 

entertaining for students. 

 To employ activities that develop the listening comprehension in the students. 

4.4 DESCRIPTION OF THE PROPOSAL 

This proposal has been designed as a viable option to improve the development of 

the listening comprehension of the students of eighth grade of Basic General Education 

of Unidad Educativa Fiscal “Manta”. This booklet with pre, during and after listening 
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activities using audio stories contains ten different audio stories that go in accordance to 

level A1.1 that was already established by the Common European Framework of 

Reference and is the level that belongs to the aforementioned students.  

The topics of the audio stories are very well known tales that will be entertaining for 

the students with grammatical content related to the grammar topics that can be found 

in the official English textbook for the level A1.1 so the teacher can used this booklet as 

an extra aid in class and also, these audio stories have morals lessons that students 

can apply in real life situations such as Puss in Boots, The Ants and The Grasshopper 

and The Boy Who Flew Too High. Each audio has a transcription of the story and three 

didactic activities that will work on the listening activity stages (pre - listening, while - 

listening and after - listening) and therefore, it will reinforce their listening 

comprehension in a more complete way. 

That is why the main goal of the design of this proposal is to be an extra didactic 

material that the teacher can use in classes in order to reinforce the knowledge already 

taught and at the same time, work a little bit more on the listening comprehension of the 

students. In the same way, this proposal will also help students to enjoy the English 

classes more with didactic activities that will allow them to further increase their interest 

in learning the language. 
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4.5 PROPOSAL 

 

 

 

BOOKLET WITH PRE, 

DURING AND AFTER 

ACTIVITIES USING 

AUDIO STORIES 
 

 

  



62 
 

 

  



63 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



64 
 

 

 

  



65 
 

 

  



66 
 

 

  



67 
 

  

  



68 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



69 
 

 

 

  



70 
 

 

  



71 
 

 

  



72 
 

 

  



73 
 

 

  



74 
 

 

 

  



75 
 

 

  



76 
 

 

  



77 
 

 

  



78 
 

 

  



79 
 

 

  



80 
 

 

  



81 
 

 

  



82 
 

 

  



83 
 

 

  



84 
 

 

  



85 
 

 

  



86 
 

 

  



87 
 

 

  



88 
 

 

  



89 
 

 

  



90 
 

 

  



91 
 

 

  



92 
 

 

  



93 
 

 

  



94 
 

 

  



95 
 

 

  



96 
 

 

  



97 
 

 

  



98 
 

 

  



99 
 

 

  



100 
 

 

  



101 
 

 

  



102 
 

 

  



103 
 

 

  



104 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



105 
 

4.6 CONCLUSIONS 

 This proposal is designed in order to provide a feasible solution to the main conflict 

situation that was found in this research project. 

 The audio stories used in this booklet are based on the level of the students of eighth 

grade of Basic General Education must reach. 

 Students from any institution or even outsiders can benefit from this activity booklet 

using audio stories. 

 The stages of the listening activities (pre, during and after listening) are an effective 

method when developing the listening comprehension regardless of the auditory 

materials used as a complement. 

4.7 RECOMMENDATIONS 

• Teachers should apply more activities that work on the listening stages instead of 

going straight forward to common activities that just work the after listening part such 

as answer the questions. 

• It is necessary to work on the student’s vocabulary so they can feel safe when 

listening to any type of audio. 

• It is recommended to pause the audio stories when the teacher considers it necessary 

in order to check the students’ comprehension of the topic. 

• This activity booklet can be used as a reinforcement in the listening comprehension of 

the students that have a more advanced knowledge of the language. 
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Fecha:  Octubre 05 del 2020 

https://secure.urkund.com/view/77011919-915606-669027#/
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TUTORING SESSION  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                             

 

Source: Microsoft Teams App  

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 
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UNIDAD EDUCATIVA FISCAL MANTA 

(Manta-Manabí) 

   

   

 

Source: Google images “Unidad educativa fiscal Manta” 

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 
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INTERVIEW TO THE ENGLISH TEACHER  

 

 

 

Source: ZOOM Cloud Meetings App 

Authors: Mite Hidalgo Carolina, Ortega Alay Sara (2020) 
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