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RESUMEN 
 
El presente trabajo de investigación científica titulado cómo: “La capacidad de escritura en el desarrollo 
en estudiantes secundarios de Ecuador al largo de historias de vida” el planteamiento que enfoca con 
dicho tema es, la destreza de la escritura (writing) ya que es uno de los aprendizajes más importante 
para el enfoque lingüístico para los hispanos hablantes del Ecuador y sobre todo para estudiantes de los 
diferentes niveles educativos públicos y privados, ya que esta habilidad permite activar la habilidad 
cognitiva llamada también medio de la percepción, es decir a través de la observación y forma de 
escritura, realizando en ella composiciones gramaticales, teniendo en cuenta que como se lee, se escribe 
y como se escribe se pronuncia. Jean Piaget teoría del desarrollo cognitivo.  
 
Mi propuesta como tal es diseñar un grupo de ejercicios que motiven a la escritura de los estudiantes de 
secundaria para colegios públicos, para de esta manera desarrollar la destreza escrita en el idioma inglés 
con la finalidad de mejorar el nivel de inglés en los estudiantes de las escuelas públicas del Ecuador. 

 
En este enfoque científico no solamente se mostrará el producto terminado, pues la metodología es 
importante en el proceso del aprendizaje requerido, mismo que incluye ejercicios de preescritura, el 
borrador y la revisión.  
 
 
Palabra clave: Escritura comprensiva, Habilidades de escritura, metodología, estrategias de escritura. 
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ABSTRACT 
  
The present work of scientific investigation titled how: "The capacity of writing in the 

development in secondary students of Ecuador throughout life stories" the approach that 
focuses with this topic is, the skill of writing (writing) since it is one of the most important 
learning for the linguistic approach for the Hispanic speakers of Ecuador and especially for 
students of the different public and private educational levels, since this ability allows activating 
the cognitive ability also called the means of perception, that is, through the observation and 
form of writing, making grammatical compositions in it, taking into account that how it is read, 
written and how it is written is pronounced. Jean Piaget theory of cognitive development. 

 
My proposal as such is to design a group of exercises that motivate the writing of secondary 

school students for public schools, in order to develop written skills in the English language in 
order to improve the level of English in students of the public schools of Ecuador. 

 
In this scientific approach, not only will the finished product be shown, since the 

methodology is important in the required learning process, which includes pre-writing exercises, 
the draft and the revision. 
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INTRODUCTION 

 

 One of the biggest impacts of English students as a second language could be defined as 

academic performance, there are many reasons why English students are having problems in their 

writing process which includes grammar structures, vocabulary, punctuation, and many times it 

depends either on internal or external factors in the learning process.  

 Writing is considered one of the most difficult language skills to be acquired but also to 

be taught. However, it is one of the most used forms of communication thanks to the 

development of information and communication technologies. 

         Ecuador´s official language is Spanish and Quichua, nevertheless English is the most 

spoken foreign language and secondary students at public schools still have many problems in the 

learning process due to this subject learning is not compulsory for students by the ministry de 

education of this country. 

  Learning English has been increasing and the academic situation of all students is very 

important therefore University students at Universidad de Guayaquil- School of languages to 

develop and design certain teaching strategies to help scholars and with their professional 

practices to avoid future problems which may affect their academic performance or acquisition of 

inappropriate behaviors. 

 A series of factors interferes in educational centers including teacher's methodology, 

internal students´ factors, family support, socio cultural class, among others. It is necessary to 

clarify that the action of the components of the educational process only has a positive effect 

when the teacher manages to channel them towards the fulfillment of the foreseen objectives, 
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 This scientific research project: called "The development of the writing ability in 

secondary students throughout short stories" pretends to apply a set of writing exercises to 

improve the ability of writing in high school students guided by the school of language at 

Universidad de Guayaquil, therefore   The project is focused on the development of the writing 

skill of the students at Duran High School of Duran, which is located in the Guayaquil, and will 

be applied in the year 2020 with the use of the technical support environment due to Covid 19 

pandemic.  

 Nowadays, most of the students at public schools are not ambitious to improve their 

educational frontiers, and reading and writing in a foreign language is not part of their main 

objectives.   Therefore, a good command of the writing skill would let them to learn significantly 

by competences, at the same time achieve a better educational level, and go on the learning 

process throughout their short stories.  

 Raising awareness among high school students through writing is a methodology 

described by (Hefner, 2014)   has let to ease the mastering in all the English language skills, 

since it is one of the biggest problems that can be analyzed at the moment of expressing 

themselves. 

Therefore, the proposal of this research project is to design a set topic and relate written 

exercises throughout the use of life stories to increase the writing production in secondary EFL 

students design to public educational institutions, so that students of basic, and intermediate level 

would be able to write easier in a second language, realizing that this opens doors to bilingual 

professionals. 
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 To analyze this situation there are some factors that may be taken into consideration, such 

as: students´ social class, level of reading comprehension, level of parents ‗scholarship, quantity 

of family members, numbers of books read by year, among others.   

 A high performance in reading ability is a crucial factor to help students to choose useful 

information for their lives. Educators-researchers confirm their belief that writing is the 

foundation for the new sageness that improves the educational process in the professional field.  

 English has increasingly seen as a core competency in a globalized economy, but different 

countries approach English teaching differently, each with its own problems, constraints, and 

solutions. In some cases, a featured event, such as the Olympics or the World Cup, becomes a 

platform for adult education initiatives. In other cases, economic pressures encourage countries to 

use English as a catalyst for internationalization and growth. Meanwhile, in each country, 

authorities are discussing whether English is a threat to their national language, evaluating how to 

train enough teachers to launch new initiatives in classrooms, and struggling to create the 

appropriate assessment tools. (Hefner, 2014) 

 The learning results are below the media in most Latin American countries face foreign 

languages due to linguistic competences, therefore reading and writing in L2, reflexes a low 

standard in Latin America, and Ecuador. 
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GRAPHIC N° 1 BANDS OF THE ENGLISH DOMAIN

 

Source: Bands of the english domain  

Produced for: María Lourdes Piguabe Ríos 

 

 

TABLE N°1 EVOLUTION OF WRITING IN ENGLISH BY COUNTRIES OF SOUTH 

AMERIC 
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A different assessment, the Business English Index, IV assesses English proficiency in 

the workplace. The 14 Latin American countries included are located in a of the two lowest 

categories - beginner level and basic level - and most of them it is in the lowest. Beginners 

are unable to communicate and understand information in a business context, although they 

can read and communicate with simple phrases. Level users basic are able to understand 

and express problems and solutions but fail take on an important role in complex tasks and 

discussions. In general, these results suggest that while workers in these countries may be 

able to communicate in English through simple phrases, they cannot participate actively in 

the workplace using English (Pearson, 2013). On the other hand, national authorities 

should offer secondary students of public high schools, minimal opportunities to develop 

acceptable levels of comprehensive reading and writing skills throughout additional courses 

or EFL curses designed for this group of further bachelors therefore they may participate 

effectively in the various fields of the profession. 

 The Higher Education in Ecuador, changes in educational paradigms which have 

turned the academic process around. Regarding the linguistic area, it has been detected that 

the situation is critical, and this is a reality known to all members of the Educational 

ministry of Ecuador because the students who apply to study to universities show low 

performance in the aptitude tests that measure communication skills, nevertheless this is 

politically manage. 

 The government authorities in Ecuador consider that university training, regardless 

of the type of profession and the disciplines this compromise always implies a training 

process in an academic culture, since 2011 politicians have proposed a process of changing 

in the educational field which began in January 2012 with the admission and leveling 
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system for the entrance of students to universities and public higher institutes in the 

country. This is based on three parameters: language, mathematical language, and abstract 

thinking. 

 A student with good academic performance is one who achieves positive scores on 

the exams that must be taken throughout the course. In other words, academic performance 

is a measure of the student's abilities, which expresses what he has learned throughout the 

training process. It also assumes the student's ability to respond to educational stimuli. In 

this sense, academic performance is linked to aptitude. In our country it must be considered 

that education is essential since it ends poverty because an educated education knows how 

to produce and with the necessary knowledge achieves further development in all branches 

of society. 

CHAPTER I 

THE PROBLEM 

CONTEXT OF THE INVESTIGATION 

 

The English language is one of the most relevant and influential languages in the world, 

since it is considered the official language to be able to deal with issues of great importance 

such as: social, cultural, political, economic and labor. This has facilitated the opening of 

doors with various opportunities, whether national or international, which is why many 

people acquire this language to have a good professional and social future. Therefore, many 

countries worldwide have chosen to introduce the English language into the educational 

system. 

Education has evolved and grown in different methods and strategies, which the 

professor must implement to facilitate the learning of the English language. However, 
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students still have problems learning a second league as mentioned by Willis, J. (2009), in 

his book A Framework for Task Based Learning. “Many secondary students who have 

studied a foreign language leave school unable to communicate in it” (p.04). This gives a 

clear idea of the problem, since it is understood that many students, who have studied a 

foreign language, leave school because they are unable to communicate in that language. 

Therefore, learning is somewhat complex for certain students, this shows, and it shows how 

they maintain a deficit in the written production of the English language. 

 In Ecuador, Bilingual Education is considered one of the most important subjects, 

since learning the English language carries cultural values towards the development of 

young minds. The work of bilingual teachers must be oriented towards the communicative 

competence of the students. However, worldwide there are problems during inter-learning 

and in Ecuador it is not the exception since there are also problems in the written 

production of the English language. The article in the newspaper EL Comercio from the 

city of Quito quotes Ortega, R. (2014), who mentions that "precisely, lack of training is 

the underlying problem that has not been overcome." This means that the problem arises 

from the teacher's poor implementation or disinterest in applying new or efficient teaching 

strategies in education. 

 Something similar happens at  ―Duran‖ Fiscal Education Unit located in the city of 

Guayaquil, in which second-year high school students have a deficit in the written 

production of the English language, this may be due to several factors that affect written 

skills such as: The limited time for written production in inter-learning, as well as the time 

that students do not review writing, this leads to the inability to write specific paragraphs, 
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insecurity, disinterest on the part of teachers and students, lack of vocabulary to produce the 

language, reduced opportunities to practice in class or insufficient self-employment. 

 English language teachers must better understand the needs of students, such as 

developing written skills, this could be by applying strategies which are useful for student 

achievement. We must not forget that the main objective in the education of a language is 

that they can organize their ideas well, in order to express them better in a foreign language. 

CONFLICT SITUATION 

 According to the National Institute of Statistics and Census (INEC, 2015).  

determined that at the population level 42.49% of Ecuadorians do not take time to read, 

much less practice comprehensive analytical reading, of which 30.25% do not for lack of 

personal interest, while 30.25% due to lack of time. 

For example, other factors are related to the Ecuadorian social context. What students 

learn within the school system is not replicable in social contact both with family and with 

other friends or relatives because the language in which they communicate daily is not 

English. In other words, the student cannot find someone to speak English outside of school 

or at least cannot practice what has been learned, which does happen with the vast majority 

of knowledge that is strengthened precisely in its contact with society to become learning. 

most significant. Some educational institutions have solved this problem by using computer 

platforms that allow student-teacher contact during hours outside of class. 

 This problem that I was able to identify at  ―Duran‖ Fiscal Education high school , 

where the author of this research project  carried out the pre-professional practices in the 

second year of high school, determined a lack of interest in reading, writing and 
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pronunciation of the English language, due to the various difficulties of required learning, 

therefore teachers as such must apply coupling strategies to students who will complete 

their secondary studies, and work from the first levels to future entrants of the secondary 

level, in order to eradicate at least a percentage of the native language. 

STUDY OF THE CONFLIC SITUATION  

 Lack of writing comprehension may result from various factors including lack of 

knowledge at the time of decoding (focus all the attention on recognize letters and words), 

lack of vocabulary (insufficient, ignoring long rare words). 

 Recent researches reveal that appropriate vocabulary knowledge becomes an 

important role in the development of writing, and the lack of it causes the student does not 

know the meaning of many words and therefore does not produce arguments of a written 

message. 

 Lack of knowledge on the content of writing, memory problems and little interest in 

the issue (lack of stimulate) may be the result of a poor writing and / or lack of mastery of 

writing strategies. 

 By a different analysis and research, it has decided different causes and  

consequences for writing comprehension problems.  

THE POSSIBLE CAUSES 

 Lack of methodological approach to the text. 

 Bad education and cultural context. 

 Little prior knowledge and vocabulary. 

 Little or poor use of teaching strategies on writing comprehension 
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 Didactic writing strategies and techniques which are not applied properly. 

 Insufficient material suitable for writing in class. 

 The material does not guide the teacher to explore different writing activities. 

FORMULATION OF THE PROBLEM 

How does the life story technique will increase the writing ability in English language to 

the 1
nd

 year high school students of Unidad Educativa ―Duran‖ in Guayas Province- Duran 

city, school period 2019-2020? 

RESEARCH OBJECTIVES 

GENERAL OBJECTIVE 

Analyze the incidence of life stories in the development of writing skill for secondary 

students, through a bibliographic and field study to determine the development of the 

students´ writing with guided written exercises. 

SPECIFIC OBJECTIVES 

 Describe the incidence of life stories in 1nd year High school students of 

―Duran‖ High School 

 Analyze the written ability of the 1nd year High school students of ―Duran‖ High 

School 

 Design a set of written exercises based on the use of life or short histories.  

RESEARCH QUESTIONS 

 How to recognize the ability of writing in secondary students of 1nd year High 

school students? (qualitative and quantitative) 
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 What are the types of writing techniques that would motivate 1nd year High 

school students to write? 

 How does the life or short histories would increase the ability of writing of the 

1nd year High school? 

 What are the relevant aspects of research that contribute to the development of an 

educational platform for teaching the learning of written comprehension in 

English? 

 Which would be the right exercises design in the written guide to develop this 

ability?  

JUSTIFICATION 

  This research study is considered beneficial since writing comprehension could be 

determined as reading a large amount of text, where trust in writing and influence in writing 

are prioritized as it is part of the development of understanding. 

          Methodological processes represent stages in the pre, during and post writing: 

mechanical, decoding, understanding, analysis, that offer information on where the students 

are enrolled. 

Writing comprehension, in Ecuador has not had the proper assessment, so that this 

project contributes mainly to education and teaching guidelines with the aim of increase its 

quality. According to Constitution of Ecuador (2008) that says, "All Ecuadorians should 

to get an education of quality‖ The implementation of didactic materials in this tends to 

improve the teaching - learning in writing comprehension process. 
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        According to the Law on Higher Education (LOES), Article 166, which deals 

with the acceptance of projects of higher technological careers or their equivalents in the 

Institutions of Higher Education of Ecuador, the correct utilization of the strategies of this 

teaching booklet will support for the Ecuadorian community to use techniques in the 

comprehensive reading (Farrington D, Palfreyman, 2012). 

Writing is an interactive process in which the writer communicates his ideas to using 

direct speech (Harmer, 2012). Likewise, this author points out that for the student to 

develop this skill the teacher must encourage practice It continues, considering the factors 

that constitute it. In attention to this, Brown (2001) establishes that writing is a formal 

process where the writer expresses his ideas considering the possible interpretations of his 

readers, taking into mind that they can be physically and temporarily distant.  

Also writing, it is conceived as a permanent process, since ideas are embodied in 

material printed. In the same way, writing implies the use of extensive vocabulary and 

discursive and grammatical elements appropriately, which can be obtained through the 

constant practice of reading. 

This research aims to promote in students the ability to communicative through written 

expression in the English language and at the same time; teach them to use the cognitive 

processes of writing so that they can express themselves in written form.  The school 

students involved in such research would be benefited by this thesis project, since 

university students of Language and Linguistics would strengthen their written 

communicative skill in English, and with our experience students from Universidad de 

Guayaquil would improve their academic performance and enhance their level of English 

acquisition. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

The use of life stories in social science research, takes as a starting point that story-

telling and self-presentation is something which occurs as part of everyday social practices 

in any case, and these may be both private or public (perhaps more often semi-public) in 

nature. This has led life story researchers to consider the way that experience is ‗narratively 

and dialogically organized‘ (Cosslett et.al, 2000 :3). Thus, all research approaches which 

orient themselves to such stories and self-revelation share at least an epistemological 

orientation to individual lives and experiences and the subjectivity elicited through these 

methods of enquiry. That said, there are of course some differences in definition or practice 

and this section will explore some of these differences as well as similarities.  

The life history and oral history method were pioneers in developing the idea that in-

depth interviews with single individuals were to be standard practice. Stanley (1994: 89) 

has suggested it is this reliance on a single method, that is one of the distinguishing features 

of oral history compared to autobiography, while the latter is also less ‗programmatically 

based‘ and multi-disciplinary. 

Writing can be considered as a process of construction of knowledge, as a social 

practice, in which context reflection and systematization on the language is developed, 

learning that continues its course throughout all schooling. When you are facing the 

teaching of another language, at any stage of human life, you are facing a real challenge, 

because not all people have the same ease, there are those who say they are denied for it. 

According to (Sánchez) and (Borzone, 2010), cited by (Pinzón, 2017) 
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The idea is not that another language is taught, but that comprehensive knowledge 

training is obtained, which has important effects on the internal dynamics of society; It is 

not just knowing how to speak English, it is contributing to the society in which you live. 

(Tadezco, 2009, págs. 26-27), in other words, when talking about language, it is not only 

about knowing the grammatical structure, but also participating in real situations such as: 

interviews, reports and documentaries in the language to be learned, so that little by little 

you can get into both the language and its culture  (Guerra, 2017). 

Learning isolated words does not always help the student to express himself, but must 

capture them together, through phrases that help him put together complete ideas. In 

addition, teachers must always be ready to resort to the use of different pedagogical 

strategies that address the different learning styles that students may have (Rodríguez, 

2017). This attitude of the teacher will allow him to promote the application of the principle 

of justice in the classroom, giving each student the required orientation according to their 

characteristics  (González), (Patarroyo) (Durán), and (Bodensiek, 2017). 

BACKGROUND OF THE INVESTIGATION 

This research study states the importance of the use of life stories or short stories to 

know exactly about participants life, but at the same time the research have a knowledge of 

students´ live , teachers may aid them not just about their personality,  but also in the study 

of a foreign language, especially in the communicative area which is reading and writing.    

(Bertaux 1976:206). precise for this reason that lives are interesting: By their very forms, 

life trajectories reveal the constraining effects of the socio structural relationships that 

constitute the very object of sociological inquiry for structuralism.  A life story approach 

has been derived from this structuralism standpoint. Topical life stories, it is argued, should 
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be collected in a single milieu with a focus on ―practices,‖ not on perceptions or feelings, 

and this is an excellent material for teachers who want to develop their communicative area 

reading and writing skills. 

After having carried out extensive research on project-based learning and writing skill, it 

has been noted that the use of the variable is a matter of concern, not only in the institution 

observed, but also this study present work as the author states with the research topic: “The 

development writing ability in Ecuador secondary students throughout life stories‖ . 

 The contributions of authors such as Josette Jolibert, among others, were a basis 

for the sustenance of the project, since some of their ideas for the design and 

implementation of the classroom project were resumed, where reading and 

writing based on real events were emphasized of each of their stories as high 

school students. 

 Considering the educational practices that boys, girls and adolescents have 

allowed to know the context with which they have been working and thus 

implement something new and significant and then be exposed in the educational 

establishment. 

 Guiding activities through questions was a valuable tool for children and 

adolescents to come up with aspects that were evident, but that they did not 

notice, without the need to use the marks in their writings that indicated the error. 

 Group work helped the children exchange opinions and feedback so that they 

could realize that the teacher is not the only possessor of knowledge and 

exchange new ideas according to their narratives. 
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The study carried out by this author shows everyone how the application of projects in 

class not only helps the development of written skills in students but is also very useful for 

writting. Project-based learning must be considered as it meets the needs of the students, 

allowing them to work in a new, meaningful, and efficient way. (Torres, 2009, pág. 45). 

 Students can remember everything learned with the use of the model. It was 

found that the number of teachers who carry out the model is minimal, but those 

who do it do not follow the guidelines established by the model. They have taken 

it, but at their discretion. Even so, the model has been productive and very 

beneficial for its classes. 

 Students have a positive perspective of the model since they consider writing 

short stories makes them feel happy. All those projects that have been involved, 

be they artistic, investigative, or organizational, allow students to develop 

language skills that are being learned in a positive way. 

 Projects are recommended and teachers who have not tried the model are 

encouraged to dare to experience it, the patterns to follow of the model and the 

experiences obtained with the use of the model are shown. 

On the other hand, here in Ecuador, no research has been found about similar topics in 

the English language, but on the dependent variable which is to develop the writing skill in 

students there are some.: 

Written communicative competence is important since students feel confident in 

expressing their ideas. The author proposed techniques to develop this skill to achieve a 

good level in the language. An important part of his work is that it helps to strengthen 

English language writing in students. However, the techniques used by the author are for a 
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pre intermediate level in the language and this is due to the level of complexity of his 

techniques. Compared to high school students, applying the same techniques would be very 

damaging since the students would not learn and there would be frustration in them. 

Therefore, education must be according to each level. (Menendez, 2015, pág. 52) 

In Ecuador, there is not too much research on written skills, such as that carried out by 

Lic. (Manosalvas, 2010, pág. 23) with the thesis topic "Active Techniques used to develop 

English writing skills", which contributes to language teaching, the conclusions of which 

were: 

Hand in hand with the growing interest in the investigation of implicit theories, the need 

to explore the ways in which people conceive the writing process has begun to emerge, a 

factor that would lead to involvement in different ways in its execution. As we have said 

previously, this fact would be founded due to the powerful influence of these theories on 

the behavior of individuals, in such a way that the conception of the process would affect, 

in some way, the scriptural results and the levels of motivation and self-efficacy in the task  

(Hidi) and (Boscolo, 2006); (Lonka) and (Ketonen, 2012); (Pajares) and (Valiante, 

2006); (Schraw) and (Bruning, 2005); (Schunk) and (Zimmerman, 2007), (Colvin) and 

(Bruning, 1995), Indeed, in this regard, (Villalón) and (Luna, 2008) suggest that the 

interpretation of the task of writing, by the writer, could be determined by the beliefs that 

the writer has about writing. Consistent with this, the authors (Hernández, 2012) and 

(Pozo, 2006) propose that these conceptions influence the strategies generated by writers 

when facing the task of writing. In this sense, White and (Bruning, 2005) postulate that the 

implicit theories, apparently, would determine the way in which the writer directs the 

processes involved in the writing of a text. The study of implicit theories about writing and 
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their categorization is a developing area of study, therefore there is no single way to 

classify them. However, the different models proposed by different teams of researchers 

consider similar aspects and criteria for their classification. In accordance with the above, 

(White) and (Bruning, 1995) propose two models of implicit theories about writing: the 

first model corresponds to the implicit transmission theories present in writers who 

conceive writing as a process of reproduction of data and information. This type of theories 

involves a low level of both affective and cognitive commitment on the part of individuals 

during the writing process (White) and (Bruning, 2005, pág. 96). The second model is 

transactional, typical of those who view writing as a way of personally and critically 

constructing a text by integrating their own vision and experience into it. Those who 

possess this type of theories commit themselves at a cognitive and affective level during the 

writing process (White) and (Bruning, 1995), which would trigger the elaboration of better 

organized texts with a higher level of integration of information and reflection. In turn, 

(Hernández, 2012) classifies the implicit theories about writing into three categories. In the 

first place, it proposes the receptive-reproductive theory, in which the writer expresses his 

knowledge without taking into account rhetorical aspects or the recipient, in addition to not 

involving his own perspective within the composition  (Álvarez) and (Ramírez, 2006), 

Secondly, it identifies the pre-constructive theory, in which the intention, on the part of the 

writer, to carry out a transforming writing is evidenced, however, it does not manage to 

transform knowledge. Finally, it recognizes a third type of implicit theory of writing: the 

constructive one, characterized by a more complex conception regarding this process, since 

those who possess it consider the different variables that are involved in the composition of 

a text, such as: aspects of rhetorical nature, the consideration of the addressee, the use of 

vocabulary according to the addressee, the consistent integration of the information, in 
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addition to making corrections, both in form and substance. For all this, it is possible to 

recognize in this group the elaboration of a more exhaustive work. 

Writing performance, it is true that reading and writing are among the most powerful 

technologies available to us for learning and thinking (Miras, 2013), since they involve a 

cognitive process that requires greater effort and commitment. In this regard, Álvarez and 

(Ramírez, 2006)are correct in proposing that the writing process is a linguistic mechanism 

that implies a high level of elaboration, as a consequence of the rigor and precision in the 

use of the terms it requires, as well as the need to explain to the maximum the mental 

context of the writer. For this reason, their teaching is relevant throughout the entire 

education process of an individual; It does not end with schooling, but is a skill that is 

constantly being developed and updated. In this sense, (Carlino, 2013) is emphatic in 

clarifying that it consists of a gradual process that is perfected with constant practice. 

(Bereiter) and (Scardamalia, 1992, pág. 53)offer two models to explain the writer's 

processes involved in the production of a written text associated with the performance 

achieved. In the first model (say knowledge) it is stipulated that there is no reflective 

process on the part of the writer, but rather a process in which he declares what he knows 

about a particular topic. These textual productions lack topical coherence; The writing is 

not adapted to the intended recipient and writers take time to start writing, since they do not 

do a planning process prior to writing, nor do they establish objectives or carry out a text 

revision process. The second model (transforming knowledge) involves establishing a 

dialogue between the read text and the reader's experience, which will allow them to 

generate new ideas from this process (Bereiter) and (Scardamalia, 1992). These writers 

manage to establish coherent associations between the different topics and are capable of 
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establishing a solid argumentative line, in addition to adapting the discourse to the needs of 

the reader. It takes them time to start writing, because they establish objectives for writing 

and develop it from a planning process, in addition to constantly reviewing their work, 

which accounts for a process of construction and reflection (Bereiter) and (Scardamalia, 

1992).The influence of the application of active techniques in the development of the 

writing skills of the English language is essential in that active techniques, being 

participatory, prone to analysis and reflection, relate familiar aspects to reality and the 

environment. where the student develops his activities, they are considered as instruments 

that guide the active participation of teachers and students, since they present 

communicative activities that facilitate the acquisition of new knowledge, for this reason 

they lead to constant reasoning in the process of teaching and learning the language 

English, where the student needs to apply this reasoning to interrelate new words, 

grammatical structures and writing with the main objective of any language, which is to 

communicate and express clear ideas, thus English becomes a vehicle that the student uses 

to communicate their experiences, their cultural reality and values , at the same time that it 

achieves new learning and develops writing skills. 

Teachers almost always use the same techniques for writing development and therefore 

class work becomes monotonous and repetitive, making the student not motivated or 

interested in learning English. Although techniques such as brainstorming, description, 

summarizing and written guided practice are usually very frequent in the teaching and 

learning process, they are only applied following the instructions of the guide texts 

designed by the Ministry of Education and only allow writing activities to be carried out. 

Very simple and mechanical in nature, far from capturing the student's attention, they 
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become tedious and boring work, it should be emphasized that writing is not only filling in 

blank spaces with new words or writing small sentences that are ideal in their initial phase, 

but more Well it is to tend to the constant practice of the skill and you see it promote the 

development of creativity, critical thinking and reflection, thus achieving a truly 

meaningful learning of the English language. 

By this, the author means that in Ecuador much or little is done for the teaching-learning 

of a foreign language such as English, since teachers have traditional methods which make 

classes monotonous and that students cannot develop English language skills. Active 

techniques are a solution to avoid this type of problem because language learning becomes 

significant, creating a critical, reflective, motivating, and innovative environment in 

Ecuadorian education. 

At this time, it is committed to a change in the methodological proposals of education 

incorporating the research tool in the production of knowledge by the student. In this 

framework, it is interesting to experiment with other methods that allow integrating 

pedagogical practice with research and where the student feels a participant in their own 

learning process, thus promoting a change in the teaching methodology that focuses the 

objective on the learning process of the knowledge and skills that the student acquires. In 

the traditional teaching method, we find the presentation directed by the teacher, that is, the 

transmission of some contents of the subject that, later, have to be memorized obtaining a 

result, but not generating knowledge. You learn more than one topic that requires direct and 

active involvement; This is shown by (Dale, 1946, pág. 52)in his research on learning 

methods through the cone of experience model. This model is represented in the form of a 

pyramid divided into levels according to the learning method, being at the top the verbal, 
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symbolic or abstract ones, and at the bottom what correspond to the methods in which 

learning is active, experimental and participatory. Learning by doing, that is, abstract or 

theoretical information is retained more, if it is reinforced with a concrete experience. This 

reinforcement comes from the use of the life history technique, this being the starting point 

in the analysis of the data for the understanding and deepening of the objectives of this 

exploratory study. ―The challenge is not to substitute emotion for reason, but to integrate it, 

to reconcile them, to interact with them. The challenge is to learn to convert emotion into 

reflection to encourage and develop a passion for thinking‖ (Ferrés) and (Prats, 2008, pág. 

63). The objective of activating reflection and knowledge regarding the theoretical contents 

of the subject comes from exploring the creative capacities and personal emotions of 

students when carrying out field work on the life history of a relative, a practical matter that 

it is close to them. 

The life story is an example of a personal journey taking into account that individuals 

are inserted in a specific socio-cultural, economic and political context. Through it, they are 

given a voice, they are given prominence and visibility, showing a different view of official 

history. "The technique of life history as well as that of life stories is framed within the 

methodology called biographical method." (Sanz, 2005, pág. 102), In the present case, it 

starts with a proposal for the teaching of the subject Theoretical Bases of Social Work, 

focusing attention on the history of the profession and on the contents of the subject, what 

which allows us to reflect on the assimilation of knowledge by the student in the classroom. 

This practice is also intended to achieve greater motivation towards the subject on the part 

of the students, with the consequent improvement in the learning process. For this reason, 

the practice of using a more dynamic and active teaching methodology is proposed using 
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the teaching method oriented to the benefits of student participation to help implement a 

didactic resource. The practice of life history causes the student to acquire knowledge, 

capacities and skills assuming an active and autonomous attitude in relation to the planned 

activity to be carried out, the teacher provides the knowledge and an initial guide necessary 

for the development From practical learning, the profile of the person interviewed must be 

a relative, preferably a grandparent, which means that the student analyzes and works based 

on their emotions, to give rise to a greater predisposition to analysis, learning and 

acquisition of knowledge. At the present time, training students to be autonomous and 

strategic in their learning and to acquire skills is one of the main purposes of university 

education, being an essential competence in the society of change in which we are inserted. 

PHILOSOPHICAL FOUNDATION 

The approach and approach to the problem is critical-purposeful. The research allowed 

an analysis of how project-based learning influences the written skill or ability of the 

English language in the student‘s subject to the research, thus being a critical and objective 

activity to obtain a clear and concise vision of the problem, in order to be able to obtain 

proactive solutions in the educational field. 

Agree ―Critical, because it questions the mold schemes of doing research that are 

committed to the instrumental logic of power, because it challenges explanations reduced 

to linear causality. Purposeful, insofar as research does not stop at passive contemplation 

of phenomena, but also proposes solution alternatives built in a climate of synergy and pro-

activity” (Hernández, 2012, pág. 40) 

It was also framed in this paradigm, since it is necessary for society to prosper in values 

and abilities such as the written skill or abilities of the English language, through learning 
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based on experimental projects. This is because students and teachers of the first year of 

Bachillerato of the Unidad Educativa Fiscal “Duran” in the city of Guayaquil, lack 

techniques to improve the quality of inter-learning. Due to these deficiencies, various 

academic problems occur such as: Restricted use of complex learning situations, deficit in 

the development of strategies and skills for solving problems in the classroom, 

minimization of the performance of the student's active role in the skill of writing, 

conditioning in the production of written skill. Teachers also lack strategies to assist 

students in the development of writing skills. 

PEDAGOGICAL FOUNDATION 

The pedagogical aspect refers to the importance that the construction of learning must 

have during the inter-learning process. It is essential that the organization and integrity of 

learning is based on the evolution of the human sciences. To reinforce (Floréz, 2013), a 

Spanish pedagogue who mentions that: "... pedagogy is the discipline that organizes the 

educational process of every person, in the psychological, physical and intellectual aspects, 

taking into account the cultural aspects of society in general" (Floréz, 2013, págs. 2-3-4). 

This is how pedagogy is an essential part of education, since it emphasizes the evolution 

of knowledge, so that it is durable and maintains a proper work environment. Taking into 

account the aforementioned, the learning and application of new techniques and active 

strategies within learning, influence and help to exercise creativity, imagination and the 

written skill of the English language. (Floréz, 2013) 

EPISTEMOLOGICAL FOUNDATION 

Education has critical problems due to the lack of knowledge in the production of the 

language in the students of the first years of Bachillerato of the Unidad Educativa Fiscal 
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"Duran" of the city of Guayaquil. This is because education is complex, making it 

impossible to acquire new experiences in the student's cognitive knowledge. 

 "Science can be conceptualization in a broader sense as a systematic set of knowledge 

with which, by establishing universal principles and laws, man explains, describes and 

transforms the world around him." (Bodensiek, 2017) 

This is the reason why it is based epistemologically, proposing concrete knowledge in 

the area, to generate action strategies during the inter-learning process. Epistemology 

focuses on studying theories and experiences that human behavior has. A project-based 

learning model is proposed for the development of students' written English language skills. 

This epistemological proposal would enable a creative and innovative reformulation in the 

practice of knowledge in current world situations. According to (Munch) and (Boscolo, 

2006) 

AXIOLOGICAL FOUNDATION 

Each person's personality is projected from the values, decisions, or ideals they may 

have. Each student has a different way of thinking, because of this it is focused on 

axiological analysis as it is constructive in pedagogy, helping in the educational field. 

Values are fundamental in pedagogy and axiology because they are included in the process 

of student education. 

"Students possess general language acquisition skills as long as there is an appropriate 

environment" (Bodensiek, 2017, págs. 19-30). During the inter-learning process, the 

teacher must focus on real situations of the students, this is necessary to generate a critical 

analysis at the professional, social, community and institutional levels, highlighting 
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communication skills, strengthening young minds to guide them towards professional and 

social excellence. According to (Bley) and (Vroman, 1988) 

LEGAL BASIS 

Today the Bilingual Intercultural Education System seeks to benefit students to ensure 

cultural and linguistic education. Thus, in the regulations of the Organic Law of Education, 

the LOEI establishes that the Bilingual Intercultural Education System is part of the 

National Education System and is subject to the stewardship of the National Educational 

Authority, at all management levels. 

Of the Management Levels of the National Educational Authority Chapter Four. 

Art.29 Intercultural and Bilingual District Level: 

The bilingual intercultural district level, through the intercultural and bilingual district 

directorates of education defined by the National Educational Authority, attends to cultural 

and linguistic particularities in accordance with the national education plan, ensures the 

necessary coverage in its intercultural and bilingual district in relation with cultural and 

linguistic diversity to achieve the universalization of initial, basic and high school 

education, and to guarantee project management, procedures and attention to citizens. In 

addition, it intervenes on the control of the good use of the operation and maintenance 

resources and the coordination, monitoring and educational advice of the establishments of 

the territory and guarantees that each intercultural and bilingual educational circuit 

covers the educational demand. (intercultural, 2015, pág. 26)  
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Chapter Two Objectives and Aims Bilingual Intercultural Education. Art 81 

Objectives: 

a) Develop, strengthen, and enhance intercultural and bilingual education with quality 

criteria, from the initial level to high school and higher education, the latter regulated by 

relevant legislation, in accordance with cultural diversity. 

b) Guarantee that intercultural and bilingual education applies an education model 

pertinent to the diversity of peoples and nationalities, values and uses as the main language 

of education the language of the respective nationality and Spanish as the language of 

intercultural relationship. 

It should be noted that the aforementioned articles belong to the law in force according 

to 8 OFFICIAL REGISTRY, Year II - Quito, Thursday, March 31, 2011 - No. 417, TITLE 

IV, OF BILINGUAL INTERCULTURAL EDUCATION; FIRST CHAPTER, THE 

BILINGUAL INTERCULTURAL EDUCATION SYSTEM that includes the English 

language since there is no specific article for teaching English. Currently, schools are 

working with the guidelines of the Common European Framework of Reference, 

implemented by the ENGLISH STRENGTHENING department of the MINISTRY OF 

EDUCATION. (intercultural, 2015) 

LAW OF EDUCATION. 

Art.- 68 The National Educational System of Education will include teaching programs 

in accordance with the country's diversity, incorporating new strategies in its management 

that help this process for the well-being of all the members involved. 
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Art.- 343 The National System of Education will have as its purpose the development of 

individual and collective capacities and potentials of the population that enable the 

learning, generation and use of knowledge through the techniques, strategies, processes and 

dynamics that are adequate and flexible to said process. 

This research is supported by intellectual property law. According to the general 

regulations of the Organic Law of Education. (intercultural, 2015) 

Art 185 Curricular instrumentation 

In order to fulfill the objectives indicated in article 20 of this regulation, the 

corresponding curricular instrumentation will be carried out using practical methodologies 

taking into account the socio-economic and cultural characteristics of the beneficiaries. 

(intercultural, 2015) 
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FUNDAMENTAL CATEGORIES 

GRAPHIC N ° 2 FUNDAMENTAL CATEGORIES 

 

 
 
Source: Direct research 

Produced for: María Lourdes Piguabe Ríos ―made in 2020
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    FUNDAMENTAL CATEGORIES OF THE DEPENDENT VARIABLE 
GRAPHIC N° 3 DEPENDENT VARIABLE  WRITING ABILITY 

 

Source: Direct research 

Produced for: María Lourdes Piguabe Ríos
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FUNDAMENTAL CATEGORIES OF THE INDEPENDENT VARIABLE 

GRAPHIC N° 4 OF THE INDEPENDENT VARIABLE LIFE STORIES   

 

Source: Investigación directa  

Produced for: María Lourdes Piguabe Ríos.
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ENGLISH LANGUAGE PEDAGOGY 

 

The pedagogical model according to the pedagogue Manuele Siguán, consists of making 

the new learning of the English language, as a fundamental element that contributes to the 

modern education of each one of the beings who want to learn a second language, English, 

is in our day the communication engine at the national level and how not to say at the 

international level; and as such it has a natural instrument, it also has a representative 

function to the new communication reality, therefore it provides educational values that 

must be promoted. Furthermore, English must be collaborated, within a curriculum to 

overcome a cultural ethnocentrism exclusively aimed at the immediate effectiveness of the 

primary levels, as it happens now in the XXI century, because it will help students as such 

to discover new research strategies and a way of speaking more quickly in the environment 

they are in, leaving aside the dark side of the extrinsic of the English language as a goal of 

order and not as a pleasure to know the language. (Siguán, 1990, pág. 52) 

ENGLISH LANGUAGE TEACHING 

As (Dunn, 2013) says, just as babies have a silent learning period when they see and 

hear, they learn through facial expressions and gestures: children between the kindergarten 

and first cycle levels learn the same. That is, communication and understanding can occur 

before they articulate any word in English. 

During this stage, the child should not be forced with monotonous and long repetitions 

of vocabulary or dialogues in English. On the contrary, the dialogues should be 

unidirectional, and the teacher must provide opportunities for the student to choose when 

and how to use the language, that is, naturally. 
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BUILDING THE ENGLISH LANGUAGE  

Gradually they begin to build sentences with memorized words by adding one of their 

own vocabulary, for example, dog, Brown dog, black dog. It depends on the time they are 

exposed to the second language so they will gradually create their own sentences. Of 

course, at this level they do not understand everything the all-time, but they can grasp the 

meaning of the sentence.  

It is at this stage that children should not be corrected immediately since any correction 

of this kind can discourage them. Just as there should be no comparisons between male and 

female students since they are all different and, according to the psychology of learning, 

girls learn faster than boys. Knowing this, you should never compare the learning speed of 

one sex with another. 

According to (Davies) and (Pearse, 2006), listening and reading skills are receiving 

skills and speaking and writing are reproductive skills. Today, according to the authors, 

listening and reading also require as much mental attention as speaking and writing. It is a 

mistake to think that productive skills are more communicative than receptive ones. 

Therefore, neither is the base of the other, they only complement each other. This 

misunderstanding is because everyone is looking for tangible and quick results. Instead of 

giving importance or differentiating between them, it is convenient to exploit the natural 

relationship that exists between them. In a natural environment or outside the classroom, 

skills are continuously integrated or the use is changed from one to another. In other words, 

the use of a language implies the use of multiple intelligences and different forms of 

learning. 

 



30 

 

GRAPHIC N ° 5 EVOLUTION OF THE ENGLISH LANGUAGE 

 
Source: English level research 
Produced for: María Lourdes Piguabe Ríos  

 

 

To make it clearer what each of these levels means, we will give you a brief description 

of the profile of the student or user who has been placed on a level, after taking our CEFR 

test. Remember that the levels are pre-A1, A1, A2, B1 and B2. 

Before addressing the term of conception, it is necessary to mention and clarify two 

similar concepts, which many authors associate with that of conception, integrating them 

within their postulates. Reference is made to the term of belief and to that of theoretical 

knowledge, then a referential sweep is made of the authors who have approached this topic, 

closing with the concept to be used in this research on conception. Regarding beliefs in 

their work Thought and Action in Professor (Pérez)and (Gimeno, 2010), they define them 
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as "the peculiar way of interpreting experiences, from which judgments, decisions and 

proposals are derived." Giving it a subjective character, which is based more on personal 

judgments and evaluations than on theoretically endorsed concepts or principles; this fact 

associates it with a type of empirical knowledge that is based on the acceptance of 

something as existing or true based on impressions and ideologies. 

This subjective condition is the basis that some authors assume to integrate belief within 

the conception, understanding this as a unifying construct, which integrates affective-

emotional, cognitive and sociocultural elements, which “allows us to understand and 

explain the phenomenon of seeing, thinking and feel the world that surrounds us 

simultaneously” (Carmona), and (López, 1991), according to this position, conceptions 

are made up of affective and emotional elements (beliefs) associated with cognitive and 

sociocultural elements (theoretical knowledge). In reference to the second concept, 

theoretical knowledge, these allude to a type of knowledge derived from epistemologically 

grounded principles validated by the subject's mental processes such as selection, synthesis 

and reflection. Fact that excludes it from any type of subjectivism and relativity, giving it a 

unique approach. In this way, this type of knowledge is understood as "formal knowledge, 

the product of scientific theories generated from systematic reflection processes" (Nisbett) 

and (Ross, 1980, pág. 69) 

Based on this, and in order to focus on the teacher's conception term, it is concluded that 

the concept of belief cannot be assumed as a synonym of conception, since the cognitive, 

rational and theoretical component that underlies the conceptions would be excluded, 

reducing them to simple impressions and preferences, and neither could it be homologated 

to that of theoretical knowledge, since the socio-affective and experiential field that also 
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compose it would be ignored, hence we are going to find these two terms contained in that 

of conception. Regarding the teachers' conceptions, these are framed in the line of 

pedagogical thought, studied from the sociology of education and psychopedagogy, by 

authors such as: (Ibernon, 2007); (Porlán, 2001); (Pozo, 2006) (M, 2015) (Rodríguez) 

and (Marrero, 1993); (Wittrock, 1997) (Zabala, 2008), among others, and can be divided 

into two streams: conceptions understood as personal constructs of teachers, and 

conceptions about teaching and learning. 

Regarding the first, authors such as (Ramírez, 2006) and (Marrero, 1993, pág. 63) call 

them “implicit theories”, a kind of personal constructs that teachers elaborate through 

their experience in the classroom and in significant cultural contexts, which are far from 

the rationalistic scientific theories, and are usually associated with autobiographical or 

empirical episodes that have a definitive impact on the actions and explanations of 

teachers. However, the subjective and even unconscious nature of "implicit theories" makes 

them classify as "common sense, naive, spontaneous, causal and intuitive theories" 

(Borzone, 2010) and that their verbalization and understanding. 

On the other hand authors such as (Perrenoud, 2007); (Pozo, 2006, pág. 96). They 

argue that these conceptions are not strictly the product of intuition but come from three 

sources that nurture the teacher's pedagogical knowledge: First, a source of theoretical 

knowledge based on the teacher's professional training and his reflections on the knowledge 

of his discipline, secondly, an empirical and autobiographical source based on the teacher's 

personal beliefs in their experience as a student, and a third source that comprises the 

knowledge acquired by teachers in their professional practice that integrates knowledge, 

belief and do. Regarding the second current, it is based on teaching, knowledge and 
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learning, which in some cases conflicts with the personal and subjective conceptions of 

teachers by proposing a kind of objectification of the educational act. According to the 

well, these conceptions can be classified into two streams “one more superficial, 

quantitative and reproductive and the other deeper, qualitative and transformative” (Pozo, 

2006) 

Definition. 

There are several definitions about what the teaching is or what it is about. Therefore, it 

can be concluded by saying that didactics is a set of methods, techniques or procedures that 

are necessary to be able to guide, orient or direct during the inter-learning process, 

obviously carrying it out responsibly and taking into account the effectiveness of the means 

available to the teacher. 

According to the author (Arruda, 1990, pág. 25), he mentions that "Instruction, 

together with teaching, an extrinsic means for intellectual training with its methods and 

techniques, constitutes the proper object of Didactics". Which is understood as an 

indispensable means of teaching, since it is proper for student instruction. In this way, 

didactics is considered an art in education, due to its innovation and effectiveness, which is 

why it seeks to eliminate traditionalist teaching that today affects the learning of students of 

a foreign language. 

TEACHING TECHNIQUES OF THE ENGLISH LANGUAGE 

According to (Johnson, 2001), the competence or communicative ability will be 

reflected when it is executed, that is, when the language is used in real situations. For this 

result, the author is based on two main pillars, knowledge of grammatical rules and usage 
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according to the society in which one lives (colloquial phrases, idioms, etc.). However, 

there is a third factor called ability to use, which refers to all those non-cognitive elements 

that somehow influence the student, such as motivation, personal skills, etc. 

The teachers' responses helped to generate the analysis categories, which are mentioned 

below: 
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TABLE N ° 2 ANALYSIS OF CATEGORIES IN THE ENGLISH LANGUAGE 

1.I encourage you to speak using the grade 

chart. 

Qualification 

2.They do not know the correct words to 

communicate 

Ignorance. 

3.I have them repeat after me Correction example 

4. I comment in the classroom that they are 

not afraid, that there will be no teasing, we 

are all to learn 

 

Lack of trust 

5. I have them make exhibitions on some 

topic 

 

Teaching strategy (exhibition) 

6. I have them listen to the story and then 

repeat the new words 

 

Ability to listen 

7. I have them repeat the words after me.  

Repetition, learning strategy 

8. First I pronounce so they know the 

correct pronunciation 

Ability to listen 

9. It is important to motivate reading so 

that they acquire vocabulary 

Motivation, reading. 

10. I have them play, whether it's Rol Play 

or language games like spellingcity, so 

they learn how to pronounce it in a fun 

way. 

Teaching strategy (games) 

Source: categories english  
Produced for: María Lourdes Piguabe Ríos 
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Qualification. A learner is able to acquire a second language more effectively if he 

learns the spoken language first has always been considered the most difficult of the four 

communication skills. To reinforce this thinking, (Brown, 2000) mentions a series of 

characteristics that interact to make the ability to speak one of the most complex. For 

starters, fluent speech contains reduced forms, such as: contractions, vowel reduction, and 

elision. Thus, natural, and spontaneous conversation is considered the first domain for the 

socialization and development of language, even when it is a non-specialized type of 

communication (Riggenbach, 1999) In which the student's ability to express themselves in 

English is evaluated and its constant use on a daily basis. This subject is evaluated 

according to the oral performance of the student daily in the classroom, as well as in formal 

exhibitions such as science fairs or the so-called "show and tell" which refers to talking 

about a particular object in front of the group. 

Ignorance refers to not knowing. In this case, there are situations when students do not 

know the English terms of the words with which they want to express themselves, and this 

can be a major obstacle to minimizing oral production. Three of the twelve teachers 

questioned comments that ignorance plays an important role when students take the 

courage to express themselves in English. Even one of them went further and in the open 

question commented that it is important that students acquire vocabulary throughout their 

school life, and this can be done by promoting the habit of reading. The following is the 

comment made by one of the teachers: It is important that students have the habit of reading 

to acquire vocabulary and even more if English is not their first language. 

Correction. This category is related to the teacher's role in correcting student errors, this 

with the intention of forming good habits in learning English (Murcia, 2001, pág. 96). At 
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the chosen school, teachers must correct as soon as the apprentice has made the mistake, so 

that both the student and his classmates know that it was a mistake and how it is said or 

written correctly. However, a disadvantage of this method is that the learners are not 

motivated to initiate the interaction because they could make beginner mistakes (Richards) 

and (Rodgers, 2001). 

Lack of trust. Lack of confidence is another category that was highlighted in the 

teachers' questionnaires, they commented that the students feel sorry before the group for 

making a mistake and that they are teased. To avoid falling into this situation, (Ellis, 2005) 

suggests doing activities in small groups, since many students can speak more openly when 

their audience is a few peers than when it comes to the whole class. A study with pairs of 

Japanese students showed that those couples who recorded themselves conversing reported 

an increase in the ease and self-confidence when speaking English, as well as motivation to 

improve their oral speech, relaxation, taste and progress when speaking in English 

(Delgado, 2004, pág. 52) 

Repetition (learning strategy) For LA, learning a second language is like a mechanical 

process of habit formation (Chen, 2005). This can be complemented with the answer of one 

of the teacher when she commented that she was repeating the new words so that the 

student knew the correct pronunciation, that is, 81 without a doubt, mechanically forming 

habits (repetition). One of the teacher‘s comments on the following I always make my 

students read along / aftermind. (I always have my students read after me, so they learn the 

correct pronunciation.) 

Motivation. Motivation as a category plays an especially active role in this study. 

Motivation is understood as that internal state that encourages us to act and who often 
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determines if something is learned and how it is learned (Ellis, 2005). Seven of the twelve 

teachers surveyed answered that they always motivate their students to 82 speak English 

and five of them answered that almost always. To reinforce the idea, (Scharle) and 

(Zsabó, 2000) affirm that motivation is a prerequisite for learning, so teachers must pay 

special attention to the interest of students in the form of intrinsic motivation for the 

development of responsibility and confidence. 

IMAGE N°1 COEFFICIENT LEVEL IN ENGLISH. 

 

Source: University of Madrid 

Produced for: María Lourdes Piguabe Ríos 

 

FUNDAMENTAL CATEGORIES OF THE DEPENDENT VARIABLE 

Language is something deeply related to humans due to the daily need to be able to 

communicate as well as to form thoughts and acquire knowledge. 

According to (Chomsky, 1996) "Language is a finite or infinite set of sentences, each of 

finite length and built from a finite set of elements." This implies that language is made up 
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of a great variety and aspects with which the sender and receiver must have to 

communicate” 

Language is understood as a set of organisms that enable the human being to 

communicate by developing communicative skills, which allow us to expand receiver-

related thinking and knowledge. On the other hand, language also has characteristics, 

whether cultural or social since they are embedded in the central structure of language and 

this can produce significant results during the communication process. Language is 

fundamental, since it consists of a set of aspects which allow expressing constructivist 

ideas, feelings, knowledge, or thoughts that give meanings to grammatical structures. 

Language is important to integrate diverse cultures, hence teaching in education, as 

educated students have been informed. It is also important because it improves people's 

intellectual capacity through language skills which also help to raise the imagination or 

critical thinking in each expression. This is how students also strengthen their level of 

analysis and improve their academic performance. ( (Andrea, 2015, págs. 95-102) 

ENGLISH LANGUAGE READING 

The postulates of socio-historical theory tend to consider reading language as a variable 

related to the social context since it is the context that forms and shapes the writing system.  

(Menendez, 2015), (Moreno, 2001), and (Rabazo, 2008, pág. 20), Literacy can be defined 

through two types of theoretical models mentioned by (JIMENEZ, 2009), and 

(CEFERINO, 2010), Articles in Factors predictive of learning success of literacy 

(Bereiter, pág. 25), the same ones that are: a) Maturation list model. - considers learning to 

read and write as a natural process, the same one that requires the development of 
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maturational capacities, that is, cognitive skills such as motor skills, laterality, visor motor 

coordination among others.  

b) Psycholinguistic - cognitive model. Conceptualizes the learning of written language 

as a process of sociocultural construction, the same that is carried out from linguistic, 

metalinguistic1, communicative experiences and general knowledge of the world.  

TABLE N ° 6 WRITING SKILLS 
 Compression  Production  

Oral Listing  Speaking 

Writing Reading writing  

Source: University of Madrid 

Produced for: María Lourdes Piguabe Ríos 

 

STAGES OF DEVELOPMENT OF ENGLISH LANGUAGE WRITING 

METHODOLOGY FOR THE WRITING LEARNING PROCESS TEACHING 

PROCESS ENGLISH LANGUAGE LEARNING 

The teaching of English in the last decades has undergone a number of changes in its 

methodology mainly, in the way of approaching the teaching / learning of English grammar 

in Anglo-Saxon classrooms without orienting ourselves effectively to know how to apply a 

didactic of English grammar as a linguistic system, forming a very important part of a 

foreign language, observing the case of English grammar. It is important to point out how 

grammatical teaching is also approached as second language, in an emergent way helping 

the student to strengthen the production of oral, reading, writing, and listening compression 
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skills. But it is true that when teaches English as a foreign language in some occasions, you 

can do activities of mini writing sessions and as mentioned by Professor (Calkins, 1995, 

pág. 63), in her book ―The art of writing‖ allowing our students to produce, develop and 

exploit their reading and writing skills. 

Written skills 

―Teaching to write is having faith. We demonstrate that faith when we listen. carefully 

to our students, and when we address them as writers. When we expect them to write and 

put their entire dedication into what they are doing‖ (Calkins, 1995, pág. 17) 

In the classroom, students can be helped by mentoring or mediating. of reading and 

writing strategies. Modeling the work, a writer does or does. Teachers constantly ask 

themselves; how can we help our students to write in a foreign language? Personalized 

tutoring may be one of the first recommendations that can support, so that students can 

creatively write what they feel, observe, listen, perceive and what they want to share with 

their classmates in writing and then orally. 

The changes observed in the students will help strategically, to maintain the Motivation 

in reading and writing projects in a livelier way. Teaching high school writing is not like 

improvising in a jazz band, where a trumpet plays on a scale, and the other instruments 

follow the melody, in rather, knowing the value of each note, and in reading and writing the 

value of each of the elements that make up a language (Calkins, 1995, pág. 162) 

Understanding the psychological changes of students provides tools that strengthen the 

development of written language. Language that will help you express yourself clear and 

precise in your daily and future life as a user of a foreign language. When the student reads 
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alphabetically or not alphabetically, (alphabetical: read syntactic and semantically. Non-

alphabetical: Interpretation of information without syntactic rules or semantics) and write 

the summary of what has been read, then you will be sure to express your point of view to 

peers, teachers, or family members, and do not  it will limit to express his feeling, his way 

of thinking or simply what he would propose or change if this were the case. This is where 

you can see how important reading and writing is. This Forma are invited to maintain 

firmness and consistency in writing projects. Why to develop the habit of writing, is to 

speak of solid development of a communicative bridge between our students and the 

society that develops daily with patience, dedication, and dedication.  (Atwell, 2006, pág. 

75). 

"It is a commitment to channel them into good thinking and good action, so that this 

commitment to channeling it is reflected in their writings, and not only as part of a 

curricular system. As middle school teachers, we also have to participate with our own 

stories in developing and teaching learning experiences with colleagues and adding them to 

a record of successful cases of literary development at the secondary level.‖ (Calkins, 

1995, pág. 162) 

Students are fascinated to be considered, that their ideas are heard and shared with 

others. Having these well-defined points, the mission in the development of reading-writing 

will achieve your goals. Then we can rejoice in comprehensive training of new citizens in 

our society, who know how to read and write, who know how to think and listen, who 

know how to feel and express, who know how to say and share with others who they are 

also part of a society. (Atwell, 2006, pág. 86) 
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ENGLISH LANGUAGE SKILLS 

(Arruda, 1990) and (Brunner, 1996, pág. 54)are two of the most prominent cognitive 

theorists in educational psychology. Cognitive psychologists consider that the educational 

function is very closely related to psychological or cognitive processes. The objective of 

this theory is knowledge, how people achieve an understanding of themselves and their 

means, using their knowledge and acting in relation to their environment. Knowledge is 

acquired through personal action and observation of what happens. The cognitive structure 

is the way in which a person perceives the psychological aspects of the personal, physical, 

and social world; This figure, in the development of language, emotions, actions and social 

interrelationships (Bandura, 1960, pág. 54) 

On the other hand, (Vygotsky) (Wertsch, 1991, pág. 27) considers that development 

and learning can be simplified in three theoretical positions. The first of these focuses on 

the assumption that the processes of child development are independent of learning; 

development or maturation considers it as a precondition for learning, but never because of 

learning. The second most important theoretical position is that learning is development, 

that is, development is considered as the domain of conditioned reflexes. 

According to the author (Hall, 2002), defines learning journals or “learning logs” as 

follows: “A very simple way of prompting reflection is to get into the habit of making 

regular entries in your personal learning log. This is a journal that can take various forms” 

(Hall, 2002, pág. 202). 

In which it is understood that it is a simple way to incite reflection through habit, making 

regular entries in personal learning. This is referred to as a learning or reflection journal, 
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which can take various forms. Therefore, the teacher can make use of this work tool 

adapting it according to the needs of the students. 

Through this strategy, students should take note of the academic activities that have been 

developed during inter-learning. This encourages students to develop written English 

language skills, as through practice they are encouraged to reflect on what they have 

learned along with a written report. 

Reflective learning multiplies its benefits if it is done with other people since they share 

ideas, knowledge or opinions which promote the study of students. 

According to the author (Moon, 1999)“A journal is acumen an accumulation of material 

that is mainly based on the writer’s processes of reflection”. This implies that through daily 

writing it is possible to save thoughts, ideas through experiences or observations. For this 

reason, it also involves a process of reflection which encourages student learning. 

The difference between learning or reflection journals and daily essays lies in the fact 

that in the first the teacher is involved giving formats, questions or pointing out important 

points, while in the second the students are free to write what they have learned. On the 

other hand, they are similar in the reflection that each student carries out to fulfill the 

entrusted task. 

WRITTEN SKILL OF THE ENGLISH LANGUAGE 

Writing is a skill that helps people express their ideas in different ways through a pencil 

and paper. (Thus), (Grossmann, 2009), is mentioned, who mentions that “Writing can 

take many forms, including anything from a shopping list, acting as an aide-memoire, 

through letters, both formal and informal, to academic texts like this essay.” (Grossmann, 
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2009, pág. 33). Which means that writing can take various forms, this includes anything 

from a shopping list, necessary since it helps memory, this is through letters which exist 

formal and informal, to academic texts such as essays. The author emphasizes that this skill 

has the same importance as oral skills, for this reason it is essential that students learn to 

develop letters, make reports, essays, among other texts. Currently, the written skills of 

secondary students do not meet the required needs, these are grammar, punctuation, 

fluency, cohesion and coherence. In this way, students must produce correctly written texts 

and this is where the role of the teacher counts a lot to obtain good results. 

On the other hand, the motivation that the students receive is the teacher's net 

responsibility since this way they feel involved and learn to organize their ideas clearly and 

concisely. For which, the teacher should know the interest of the students and motivate 

them through topics relevant to them such as: sports, technology, games, fashion, among 

others. 

Also, during inter-learning, the students could exchange their writings, all to learn from 

their mistakes and give each other advice. In addition, it is very beneficial to work in 

groups, since each member of the group can contribute ideas that help their production. 

However, it should not be forgotten that when evaluating, the teacher must be meticulous 

when pointing out the errors that appear, since if he does so in each error, the students 

would lose their motivation to write.  

In addition, the necessary time must be taken for the development of these activities, in 

which the teacher helps with comments and so the students learn without losing interest in 

writing. It is also essential the students' prior preparation for writing, in which the teacher 

must provide clear models, which are analyzed during inter-learning. This activity is 
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feasible since the students are involved with the type of text to be produced, without 

forgetting that the teacher can implement brainstorming to find the topics to be developed. 

It can be said that writing is an essential part of language. According to (Cassany, 

2000), “Writing is also a powerful tool for reflection. In the act of writing, editors 

learn about themselves and their world and communicate their perceptions to others. 

" What it implies is that written production is essential to communicate written texts, and 

above all, it allows human beings to store knowledge and frees their minds from the 

obligation to memorize. Because of this fact, you can concentrate on analysis and 

reasoning. However, writing has considerable difficulty because it has evolved over time 

and technology has made its development too easy today. 

Therefore, students do not produce written assignments responsibly. This is because 

writing is not taken into account and they see it as the least necessary to communicate. On 

the contrary, this skill is very important not only to communicate, but it is essential to 

acquire new knowledge such as learning a second language. If students maintain a deficit in 

written production, they will miss international opportunities which will lead to 

professional failures. 
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CHAPTER III 

INVESTIGATION METHODOLOGY 

In this scientific chapter, the methodology through which a descriptive investigation has 

been carried out based on the theories of several authors regarding the aforementioned topic 

about the development of writing for high school students will be explained, which belongs 

to a Public Educational Institution of Ecuador, in such a way, each one of the instruments 

that will be used is described based on truthful information, explaining each of the analyzes 

that will be taken into account and then giving a brief explanation of this descriptive 

research that it will help other researchers to come up with a more concrete explanation. 

Next, a descriptive justification of the cases that will be demonstrated below is presented, 

from the point of view of paradigms, and roles of the researcher and each one of the process 

to follow, the procedure for its application, data analysis strategies and each of the ethical 

aspects that were taken into account to obtain the permit in said public educational 

institution. 

According to (Taylor, 2018) and(Bordon, 2018, pág. 56), qualitative research is based 

on descriptive data, taking into account the spoken or written words of the people who are 

an important part of the research and the observable behavior of these participants. These 

authors mention that in qualitative research, researchers develop concepts and 

understandings based on the data obtained and that the research begins with vaguely 

formulated questions. In qualitative research, people and settings are considered as a whole. 

In other words, researchers interact with informants in a natural and non-intrusive way and 

understand people because they experience reality as the participants experience it. That is, 

qualitative researchers identify with the people under study in order to understand how they 
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see things. In this research, the researcher does not seek the truth, but rather to understand 

the reality that the participants go through, observing people in their daily activities, 

listening to them speak and seeing the documents they produce (Creswell & J, 2020, pág. 

53). 

On the other hand, (Merriam & P, 2016, pág. 50) points out that all qualitative research 

is interpretive, phenomenological and is focused on constructing realities in interaction with 

the social world. The central purpose of descriptive research is then to understand a reality 

of each of the researchers interested in investigating how people build their worlds 

understanding the phenomenon of interest from the perspectives of the participants and not 

from the researcher. 

For this, this author also mentions that the researcher is the main instrument for the 

collection and analysis of the data obtained. For this, you must be responsive and adaptable. 

In qualitative research, the researcher collects data to build concepts or theories, which are 

built from the observations and understandings achieved thanks to their permanence in the 

field. For this reason, it is said that it is richly descriptive and its main data collection 

instrument is observation. Other instruments used are formal and informal interviews, 

document analysis and the field diary.(Merriam & P, 2016) 

(Venezuela & Flores., 2018, pág. 25) state that the issue of qualitative research arises 

from the reality that the researcher lives and its great educational impact in which he is 

going to investigate. That is, from your own experience and the interests you have in a 

specific field. As the main instrument, the researcher makes decisions ranging from the 

design to the methodology that will generate the data to answer the questions posed at the 

beginning of the research. 
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Now, having these theoretical references, it is considered that this is the ideal method to 

carry out the research, because what is wanted is to strengthen the written expression in 

English in general education students of a public school and describe how they use the 

cognitive processes involved in writing to achieve better compositions and how effective 

these processes are at the time of writing. The topic of the research started from the reality 

that the researcher lives when being evidenced in the written productions of the participants 

that they do not like to write and that they take very little into account the cognitive 

processes of writing. All the research revolves around the participants taking into account 

their behaviors, their written documents and their behavior in the exercise of written 

production in English.(Venezuela & Flores., 2018) 

Through this research, it allows to search for a new linguistic approach through the use 

or development of the writing of high school students, through this method it is sought to 

answer and answer unknowns from the beginning of a brief descriptive investigation, using 

as such instruments of Data collection through observation, explaining the analysis of the 

compositions made by each one of the participants and the permanent interaction, achieving 

between them that it is highly descriptive and whose problem arises from the experience of 

the researcher.(Merriam & P, 2016) 

 

 

 

 

 



50 

 

IMAGE N ° 2 WRITING EXPRESSION IN ENGLISH 
                                                                                              Planning                                                       

                                   Process in understanding                   Transcription 

                                                                                               Review                                   

                                  

 

 

          Process 

                                                                                               knowledge of the process 

                                   Cognitive and meta- cognitive            knowledge of textual structure 

                                   Skills of the student                            knowledge of your capabilities 

                                                                                               attitude towards writing  

                                                                                               writing perception 

 

 

 

 

                                                                                              Structural elements  

                         Discursive structure of the text 

                                                                                              Cohesion Mechanism                                      

 

Product 

          Syntactic complexity 

                                   Textual form                                      Lexical selection 

                                                                                              Spelling and spelling 

 

 

 

Source: writing expression in english 

Produced for: María Lourdes Piguabe Ríos. 
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INVESTIGATION APPROACH 

In this project we worked under the descriptive approach without forgetting the 

qualitative and quantitative approach, since all research work is based on the two scientific 

approaches. The quantitative approach allowed to know each of the qualities of the people 

in this case of the students immersed in project-based learning during the English language 

as a prerequisite, being the reason for the concrete investigation. 

The authors (Blasco, 2018, pág. 69) point out that "Qualitative research studies reality in 

its natural context and how it happens, taking and interpreting phenomena according to the 

people involved" 

For this reason he focused on this method, since the researcher began by making an 

analysis of the classroom environment in which the problem that affects project-based 

learning and written English language skills develops in each of the students' lives, In this 

way, the pedagogical didactic update that can improve educational practice in the Unidad 

Educativa Fiscal ―Duran‖ of the province of Guayas, Duran Canton is feasible. On the other 

hand, we worked with the quantitative approach which according to the authors (Restrepo 

& Tabares, 2020) in their article Research methods in education pointed out that: 

―Quantitative methods, the central methodological problem is related to the measurement of 

the concepts that theoretically guide the knowledge process ‖. This is how the quantitative 

approach helped to obtain valid results during the numerical quantification. The data 

collection instruments were reliable inasmuch as it maintained a true consistency, 

coherence in the information collected. Regarding the validity, the efficacy and 

effectiveness in the measurement of the aspects that we tried to deepen was evidenced, 

being fundamental to reach an efficacy in the data obtained. 
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BASIC MODALITY OF THE INVESTIGATION 

In the basic mode of scientific research, descriptive research was used: According to the 

author (Fidias, 2019, pág. 45) defines: ―Descriptive research is one that consists of the 

collection of all directly from the investigated subjects, or from reality where the facts 

occur (primary and secondary data of an investigation), without manipulating or controlling 

any variables, that is, the researcher obtains the information, but does not alter the existing 

conditions. Hence, its non-experimental research features.‖ Therefore, the research was 

carried out at the Unidad Educativa ―Duran‖ where he contacted directly with those 

involved, teachers, authorities and students who provided the information for the 

development of this project which was project-based learning and written development of 

the English language based on each of the lives of students, mainly in second year of high 

school. 

When people assigned in varying ways to the cultural position of ―other‖ speak as 

autobiographical subjects, they consciously and/or unconsciously negotiate the laws of 

genre that work to construct them as culturally recognizable subjects. These laws establish 

rules of inclusion and exclusion and set the terms for participation in privileged or 

canonical forms. In her essay in the (Bell) and (Yalom) anthology, (Gagnier, pág. 320) 

addresses this relationship of subject formation to narrative form when she looks at the 

ways in which working-class subjects entered and negotiated the terrain of bourgeois 

autobiography in Victorian England. Laws of genre also generate resistance as well as 

conformity to normative discourses of identity. Talking back to the dominant culture, 

formerly excluded subjects bring their experientially based history into biographical, 

autobiographical, and life writing locales and there undermine the intent of provided forms 
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by staging different performances of subjectivity. Moreover, the discourses of identity 

within any culture are multiple and heterogeneous, and their impacts on any specific subject 

variable. And so, as (Smith, págs. 320-322) 

He acknowledges that he writes from a particular location and that that location 

influences his interpretation of Healey‘s narrative. Positioning himself as ―historian‖ and 

Healey as ―historical subject;‘ he calls the product of their life writing collaboration ―first-

person biography;‘ a hybrid amalgam of autobiography, oral history, biography, and 

documentary. 
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OPERALIZATION OF VARIABLES 

INDEPENDENT VARIABLE: The development of habitual writing in Ecuador. 

TABLE N ° 3 INDEPENDENT VARIABLE 

Conceptualization Categories Indicators Basic ítems Technique 

Project-based learning. 

It is a method of inter-

learning that includes 

activities focused on 

students, which are 

carried out to solve real 

or fictitious problems. 

 

Method 

 

Student-centered 

activities 

 

Problem solving. 

 

Projects Collective work 

Individual work 

Daily essays Learning 

journals Charts of what is 

known, wants to know and 

has been learned about a 

topic. Real Fictitious. 

Do you do projects in English 

class for the development of 

written skills? 

Do you do individual or group 

work during inter-learning of the 

English language? Do you do daily 

writing to learning journals as an 

activity in English classes to 

practice writing skills? 

Do you use charts of what you 

know, want to know, and have 

learned about a topic? 

During the inter-learning process, 

do you present real or fictitious 

problems? 

Polls 

 

 

 

Teachers 

 

 

 

Students 

Source:The development of habitual writing in Ecuador. 
Produced for: María Lourdes Piguabe Ríos  
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DEPENDENT VARIABLE: The written skill. 

TABLE N ° 4 DEPENDENT VARIABLE 

Conceptualization Categories Indicators Basic ítems Technique 

The written skill. It is a 

productive skill that 

allows expressing ideas, 

emotions or opinions, 

which is acquired 

through writing 

strategies and based on 

a systematic 

communication 

process. 

 

Expression 

 

Strategies 

 

Process 

 

Ideas 

Emotions 

Opinion 

Blanks Questions and answers 

Fantastic hypotheses Planning 

Eraser 

Review 

Do the writing activities presented in 

English class allow students to express 

ideas, emotions, or opinions?  

Are blank spaces within a text used as 

activities to promote writing in English 

class?  

Do you ask open-ended questions and 

answers in written form during inter-

learning of the English language?  

Do you use assumptions on a topic with 

which you write different points of 

view?  

Are formats that contain the process, 

steps or guidelines for the construction 

of written texts presented? 

Polls 

 

 

 

Teachers 

 

 

 

Students 

Source:The development of habitual writing in Ecuador. 
Produced for: María Lourdes Piguabe Ríos. 
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ANALYSIS OF RESULTS OF THE WRITTEN PRODUCTION OF THE 

ENGLISH LANGUAGE 

TABLE N ° 5 CORRECT USE OF THE ENGLISH LANGUAGE WITH A 

VARIETY OF VOCABULARY 

 
GRAPHIC N ° 7 CORRECT USE OF THE ENGLISH LANGUAGE WITH A 

VARIETY OF VOCABULARY  

 
Source: Diagnostic tests taken at the Unidad Educativa Fiscal ―Duran‖ 

Produced for: María Lourdes Piguabe Ríos  

 

ANALYSIS 

 

As can be seen in the statistical bar graph, taken in the "Duran" Educational Unit of the 

first year of unified high school, they have allowed the following results to be obtained, 

indicating that 43% of the 70 evaluated indicate that there is no concrete response in the 

English language, while 21% of the 70 evaluated 15 of them use a good use of the English 

language with intermediate English and use of vocabulary. 

Options N° of students  F.R percentage

Correct answer 15 21%

There was no correct answer 30 43%

Blank answer 25 36%
TOTAL 70 100%
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TABLE N ° 6 STUDENTS WHO READ WELL AND HAVE LINGUISTIC 

CONNECTORS 

 

GRAPHIC N ° 8 STUDENTS WHO READ WELL AND HAVE LINGUISTIC 

CONNECTORS 

 

Source: Diagnostic tests taken at the Unidad Educativa Fiscal ―Duran‖ 

Produced for: María Lourdes Piguabe Ríos  

 

ANALYSIS 

Through this statistical graph, taken at the ―Duran‖ Educational Unit, through the 

diagnostic instrument, it is contrasted that first year students of unified high school, 

indicates that 43% do not read correctly in the English language because they do not use 

Linguistic connectors according to the level standardized by the teacher, while 18 of the 70 

evaluated read normally using linguistic connectors according to the standards established 

by the teacher. 

Options N°  of students F.R PERCENTAGE

Correct answer 18 26%

There was no correct answer 30 43%

Black answer 22 31%

TOTAL 70 100%
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TABLE N ° 7 WRITING IN ENGLISH USING EACH OF THE BASIC 

CONNECTORS 

 

GRAPHIC N ° 9 WRITING IN ENGLISH USING EACH OF THE BASIC 

CONNECTORS 

 

Source: Diagnostic tests taken at the Unidad Educativa Fiscal ―Duran‖ 

Produced for: María Lourdes Piguabe Ríos  

 

ANALYSIS 

  

As indicated by the statistical bar, taken in the "Duran" Educational Unit to students in 

the first year of unified high school, it indicates that of the 70 evaluated, 27% write well in 

English and use basic connectors, while 30% do not. They write in English due to the 

shortcomings carried over in previous years. 

 

 

Options N°  of students F.R PERCENTAGE

Correct answer 19 27%

There was no correct answer 21 30%

Black answer 30 43%

TOTAL 70 100%
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TABLE N ° 8 EVALUATION OF LISTENING 

 
 

GRAPHIC N ° 10 EVALUATION OF LISTENING 

 

Source: Diagnostic tests taken at the Unidad Educativa Fiscal ―Duran‖ 

Produced for: María Lourdes Piguabe Ríos  

 

ANALYSIS 

As can be seen in the statistical bar, prepared by means of the diagnostic instruments, of 

the "Duran" Educational Unit of the second year high school students, they indicated that of 

the 70 evaluated, 17 of the students cover 24% that they have the ability to listen very 

actively, while 31% do not answer the items for reasons of hearing problems, finally 44% 

do not respond due to learning problems that have been dragging on from previous years. 

 

Options N°  of students F.R PERCENTAGE

Correct answer 17 24%

There was no correct answer 22 31%

Black answer 31 44%

TOTAL 70 100%
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SURVEY MODEL TO BE EXECUTED IN THE EDUCATIONAL UNIT 

 

 

This survey aims to collect information about the topic:  

THE DEVELOPMENT WRITING ABILITY IN ECUADOR SECONDARY 

STUDENTS THROUGHOUT LIFE STORIES  

Instruction: Mark with an X the option that you deem appropriate to respond to each of the 

                    following messages. 

 

GENDER _______     AGE _____ 

1. You consider that it is important to  practice a new writing techniques in the English class 

? 

Totally disagree  Disagree Indifferent  Agree   Totally Agree   

 

2. The teacher explains the correct use of writing in English in class? 

Totally disagree  Disagree Indifferent   Agree   Totally Agree   

 

3. The English teacher applies writing strategies to improve your English? 

 Totally disagree  Disagree  Indifferent  Agree   Totally Agree   

 

4. You practice writing at home to learn new linguistic approaches?  

Totally disagree  Disagree  Indifferent  Agree   Totally Agree   

 

5. You consider important the use of  life stories or short stories in the English classroom ? 

Totally disagree  Disagree  Indifferent  Agree  Totally Agree   

 

6. You think that the English teacher should narrate life stories or short stories in English to 

improve your writing skills in that language?  

Totally disagree  Disagree Indifferent  Agree   Totally Agree   

 

7.  You think that life stories have to be use to improve your writing skill ? 

 Totally disagree  Disagree Indifferent  Agree   Totally Agree 

 

8.  You like to write life stories in the classroom or as a homework ? 

 Totally disagree  Disagree  Indifferent  Agree   Totally Agree   

 

9. You would like to write unpublished stories based on your personal experiences  in English 

 Totally disagree  Disagree Indifferent   Agree  Totally Agree   

 

10. You would like to have a set of written guided exercises to improve your writing ?  

Totally disagree  Disagree Indifferent  Agree   Totally Agree   
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TABLE N ° 9 YOU CONSIDER THAT IT IS IMPORTANT TO PRACTICE A NEW 

WRITING TECHNIQUES IN THE ENGLISH CLASS? 

 

ALTERNATIVE
S 

FREQUE
NCY 

F.R 
PERCENTAGE 

Totallydisagre

e 
9 13% 

Disagree 12 17% 

Indifferent 10 14% 

Agree 15 21% 

TotallyAgree 24 34% 

TOTAL  70 100% 
 

GRAPHIC N°11 YOU CONSIDER THAT IT IS IMPORTANT TO PRACTICE A 

NEW WRITING TECHNIQUES IN THE ENGLISH CLASS? 

 

Source:Survey Unidad Educativa Fiscal ―Duran‖ 

Produced for: María Lourdes Piguabe Ríos. 

 

ANALYSIS 

Through the surveys carried out in the Fiscal Educational Unit "Duran" to the students of 

1 year of unified high school, they indicated that 24% totally agree that practicing or using 

new writing techniques within the classroom is of utmost importance, while 14% explained 

that such writing techniques in English are not very important. 
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TABLE N ° 10 THE TEACHER EXPLAINS THE CORRECT USE OF WRITING 

IN ENGLISH IN CLASS? 

ALTERNATI
VES 

FREQUE
NCY 

F.R 
PERCENTAGE 

Totallydisag

ree 
17 24% 

Disagree 13 19% 

Indifferent 10 14% 

Agree 15 21% 
TotallyAgre

e 
15 21% 

TOTAL  70 100% 
GRAPHIC N°12 THE TEACHER EXPLAINS THE CORRECT USE OF WRITING 

IN ENGLISH IN CLASS? 

 

Source: Survey Unidad Educativa Fiscal ―Duran‖ 

Produced for: María Lourdes Piguabe Ríos. 

 

ANALYSIS 

As can be seen in the statistical graphs, taken from the 70 students of the Fiscal 

Education Unit "Duran", they indicated that 21% of the teachers explain the correct use of 

writing in the English language, while 10% is very little used and is indifferent to such use. 
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TABLE N ° 11 THE ENGLISH TEACHER APPLIES WRITING STRATEGIES TO 

IMPROVE YOUR ENGLISH? 

ALTERNATIVES 
FREQUEN

CY 
F.R 

PERCENTAGE 

Totallydisagree 18 26% 

Disagree 14 20% 

Indifferent 9 13% 

Agree 16 23% 

TotallyAgree 13 19% 

TOTAL  70 100% 
GRAPHIC N°13 THE ENGLISH TEACHER APPLIES WRITING STRATEGIES 

TO IMPROVE YOUR ENGLISH? 

 

Source: Survey Unidad Educativa Fiscal “Duran” 
Produced for: María Lourdes Piguabe Ríos. 
 

ANALYSIS 

Through the use of the survey instrument used in the Fiscal Education Unit "Duran" to 

the students of 1 year of unified high school, they indicated that 19% of the teachers of the 

English language do not apply strategies to improve their writing in English, while 9% are 

indifferent if the teacher applies writing strategies in English or not. 
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TABLE N ° 12 YOU PRACTICE WRITING AT HOME TO LEARN NEW 

LINGUISTIC APPROACHES?  

ALTERNATIV
ES 

FREQUE
NCY 

F.R 
PERCENTAGE 

Totallydisag

ree 
12 17% 

Disagree 12 17% 

Indifferent 7 10% 

Agree 16 23% 
TotallyAgre

e 
23 33% 

TOTAL  70 100% 
GRAPHIC N°14 YOU PRACTICE WRITING AT HOME TO LEARN NEW 

LINGUISTIC APPROACHES? 

 

Source:Survey Unidad Educativa Fiscal “Duran” 
Producedfor: María Lourdes Piguabe Ríos. 
 

ANALYSIS 

Based on items number 4 through the survey carried out with the students of the Fiscal 

Education Unit "Duran", the respondents indicated that 23% carry out or develop writing 

practices in English in each of their homes, with the aim of learning said language, while 

10% of the same respondents are indifferent to executing writing practices in the English 

language. 
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TABLE N ° 13 YOU CONSIDER IMPORTANT THE USE OF LIFE STORIES OR 

SHORT STORIES IN THE ENGLISH CLASSROOM? 

ALTERNATI
VES 

FREQUEN
CY 

F.R 
PERCENTAGE 

Totallydisag

ree 
12 17% 

Disagree 13 19% 

Indifferent 9 13% 

Agree 12 17% 
TotallyAgre

e 
24 34% 

TOTAL  70 100% 
GRAPHIC N°15 YOU CONSIDER IMPORTANT THE USE OF LIFE STORIES OR 

SHORT STORIES IN THE ENGLISH CLASSROOM? 

 

Source:Survey Unidad Educativa Fiscal “Duran” 
Producedfor: María Lourdes Piguabe Ríos. 

 

ANALYSIS 

As can be seen in the statistical tables, the 70 students from the ―Duran‖ Fiscal 

Education Unit indicated that 34% totally agree with the use of life stories or stories in the 

English language, while 13 % of respondents are indifferent because teachers do not use 

dynamic methodologies to improve writing in English. 
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TABLE N°14 YOU THINK THAT THE ENGLISH TEACHER SHOULD 

NARRATE LIFE STORIES OR SHORT STORIES IN ENGLISH TO IMPROVE 

YOUR WRITING SKILLS IN THAT LANGUAGE? 

ALTERNATIVES FREQUENCY F.R PERCENTAGE 

Totallydisagree 15 21% 

Disagree 12 17% 

Indifferent 7 10% 

Agree 15 21% 

TotallyAgree 21 30% 

TOTAL  70 100% 
 

GRAPHIC N°16 YOU THINK THAT THE ENGLISH TEACHER SHOULD 

NARRATE LIFE STORIES OR SHORT STORIES IN ENGLISH TO IMPROVE 

YOUR WRITING SKILLS IN THAT LANGUAGE?  

 

Source:Survey Unidad Educativa Fiscal “Duran” 
Producedfor: María Lourdes Piguabe Ríos. 
 

 

ANALYSIS 

As can be seen in the statistical bars, compiled in the Fiscal Education Unit "Duran" to 

the students of the 1st year of Unified high school, they indicated that 21% totally agree 

that English language teachers should narrate short life stories especially in English to 

improve each of their writing skills, while 10% of the respondents indicated that they are 

indifferent if the teacher should narrate life stories or short stories in English to improve 

your writing skills in that language. 
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TABLE N ° 15 YOU THINK THAT LIFE STORIES HAVE TO BE USE TO 

IMPROVE YOUR WRITING SKILL? 

ALTERNATIV
ES 

FREQUENCY 
F.R 

PERCENTAGE 
Totallydisagr

ee 
6 9% 

Disagree 8 11% 

Indifferent 4 6% 

Agree 23 33% 

TotallyAgree 29 41% 

TOTAL  70 100% 
GRAPHIC N°17 YOU THINK THAT LIFE STORIES HAVE TO BE USE TO 

IMPROVE YOUR WRITING SKILL? 

 

Source:Survey Unidad Educativa Fiscal “Duran” 
Producedfor: María Lourdes Piguabe Ríos. 
 

ANALYSIS 
 

Through the use of the survey instrument, compiled in the Fiscal Education Unit 

"Duran" to students of 1 year of Unified high school, they indicated that 41% totally agree 

that life stories help to better improvise their level of English through the use of writing, in 

order to develop the skill of that language, while 6% indicated that they are indifferent to 

this strategy. 
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TABLE N° 16 YOU LIKE TO WRITE LIFE STORIES IN THE CLASSROOM OR 

AS A HOMEWORK ? 

ALTERNATI
VES 

FREQUENC
Y 

F.R 
PERCENTAGE 

Totallydisag

ree 
6 9% 

Disagree 8 11% 

Indifferent 6 9% 

Agree 21 30% 
TotallyAgre

e 
29 41% 

TOTAL  70 100% 
GRAPHIC N°18 YOU LIKE TO WRITE LIFE STORIES IN THE CLASSROOM 

OR AS A HOMEWORK ? 

 

Source:Survey Unidad Educativa Fiscal “Duran” 
Producedfor: María Lourdes Piguabe Ríos. 
 

ANALYSIS 

As can be seen in the statistical tables, compiled in the Fiscal Education Unit "Duran", 

each of the students indicated that 41% totally agree, that they enjoy writing in English 

through the use of short life stories , because they allow the development of English 

language skills, while 11% indicated that they do not agree, since they have difficulties in 

writing short stories in English. 
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TABLE N ° 17 YOU WOULD LIKE TO WRITE UNPUBLISHED STORIES BASED 

ON YOUR PERSONAL EXPERIENCES IN ENGLISH ? 

ALTERNATIV
ES 

FREQUENCY 
F.R 

PERCENTAGE 
Totallydisagr

ee 
7 10% 

Disagree 9 13% 

Indifferent 7 10% 

Agree 23 33% 

TotallyAgree 24 34% 

TOTAL  70 100% 
GRAPHIC N°19 YOU WOULD LIKE TO WRITE UNPUBLISHED STORIES 

BASED ON YOUR PERSONAL EXPERIENCES IN ENGLISH ? 

 

Source:Survey Unidad Educativa Fiscal “Duran” 
Produced for: María Lourdes Piguabe Ríos. 
 

ANALYSIS 

Through the compilation taken in the Fiscal Educational Unit "Duran" to the 70 students 

of the 1 year of Unified high school, they indicated that 34% totally agree to write life 

stories in a personal way, because it allows to know new approaches in the English 

language, while 7% are indifferent to writing life stories in a personal way, because it 

allows them to learn new approaches in the English language since each of them has 

difficulties when writing in English. 
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TABLE N ° 18 YOU WOULD LIKE TO HAVE A SET OF WRITTEN GUIDED 

EXERCISES TO IMPROVE YOUR WRITING ?  

ALTERNATIV
ES 

FREQUENCY 
F.R 

PERCENTAGE 
Totallydisag

ree 
2 3% 

Disagree 8 11% 

Indifferent 4 6% 

Agree 23 33% 
TotallyAgre

e 
33 47% 

TOTAL  70 100% 
GRAPHIC N°20 YOU WOULD LIKE TO HAVE A SET OF WRITTEN GUIDED 

EXERCISES TO IMPROVE YOUR WRITING ? 

 

Source: Survey Unidad Educativa Fiscal “Duran” 
Produced for: María Lourdes Piguabe Ríos. 
 

ANALYSIS 

As can be seen in the statistical graph, collected in the Fiscal Education Unit "Duran" 

from students of 1 year of unified high school, they indicated that 47% totally agree to 

apply writing exercises in English with the aim of improving the level writing especially in 

English, while 3% of the students do not fully agree that these exercises are carried out due 

to writing problems they have. 
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INTERNAL MEASUREMENT FACRORS 

Through the measurement of each of the 1st year of unified high school students, taken 

in the Fiscal Educational Unit "Duran", it was possible to appreciate that the work of life 

stories of each of them will be done in the following way, Taking into account internal 

factors and executing the studies such as linguistic use, narration, autonomous writing, 

cohesion among other factors that are necessary to know the standardized level of each of 

the students, therefore, four life stories works will be executed above all in writing skills, to 

know the true use of writing. 

These measurement factors must be as follows, which each of the students must make 

correct decisions when knowing how to write, in order to know how to write and to be able 

to develop written production, the following will be taken into account: 

1. Arouse the interest of the student. 

2. Write out of passion but not out of obligation. 

3. Demostrar Constancia y necesidad de escritura. 

4. Detail each of the Genre or writing approach. 

On the other hand, there will be four types of work that could be identified before and 

after each of the students who have been working during this process of scientific research. 
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FIRST STEP OF WRITING LIFE STORIES 

 

 

 

 

 

 

 

As can be identified in the first work of life stories of the students of the 1st year of the 

Unified High School of the Fiscal Education Unit "Duran", it was observed that in the first 

step of writing their life stories in English, there is little interest in wanting to tell their 

stories due to the level of English and the little methodology used by the teacher as such, 

since they have no passion when writing about the most relevant events in their lives, the 

document or file as such there is no support to defend your interest in knowing or knowing 

the language. 

 

 

 

 

 

Write a short story of your life that happened to you on vacation last year with 

your family or friends. 

…………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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SECOND STEP OF WRITING LIFE STORIES. 

 

 

 

 

 

 

 

 

 

 

Through the technique of observation, each of the students of the 1st Unified High 

School of the Fiscal Education Unit "Duran" could appreciate the interest they placed in the 

moment of writing or writing a short story, with flaws yes, but the most relevant thing is 

that they could write to their liking, using sentences and grammatical sets, taking into 

account a true constancy to continue improving their writing, on the other hand they even 

placed genres, such as; to their parents, friends and even themselves, finally we must 

continue working to improve each of the standards and skills, especially in writing. 

 

 

Look at the following images, and write a short story based on your reality. 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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THIRD STEP OF WRITING LIFE STORIES. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Join each of the images and run a sequence of life story as a child and how you want 

to see in five years later.  

                                                            

 

                                                                             

…………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………………………………………………………………… 
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By means of this third educational technique, applied in the students of the 1st year of 

unified high school of the Fiscal Education Unit "Duran" it has been possible to achieve 

that 75% of the students have aroused the interest and especially the passion of narrating or 

writing in English, using approaches based on each of their lives, taking into account the 

correct use of connectors and trying to find new words to use based on writing, on the other 

hand they have created their own literary genres, placing main ideas, secondary and final. 

STEP 4 OF WRITING LIFE STORIES 

 

 

 

 

 

 

 

In this last work of writing in English based on the life stories of each of the students, it 

has been possible for each of them to awaken the interest of knowing how to write in 

English, through the image technique, it has allowed their minds awaken the interest and 

passion of knowing how to use new linguistic approaches and especially cohesion in 

English, but we must continue working and applying this methodology, which is extremely 

important so that students are not monotonous, but rather active in the new learning about 

Write a brief history of your projections as a professional person. 

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………

……………………………………………………………………………………………
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all in the skill of writing that is the fundamental base to develop the other skills of the 

English language. 

Planning the interview is essential for the information collected to be useful for the 

investigation. Controlling and correcting the technique used (determining objectives, asking 

questions, coding appropriately) is an essential step. In the same way, the development of 

the interview will be crucial to get the necessary information, mastering a good tactic 

(creating a suitable climate, checking the records, directing with determination) will be 

mandatory to get what is needed from the interviewee.(Corbetta, 2008) and (Bartolomé's, 

2015) 

This section presents the results organized in three parts: one related to writing in the 

mother tongue, the second, to writing in English as a foreign language and the third, 

pedagogical recommendations for the development of writing in a foreign language are 

offered. Writing in the mother tongue the mother tongue is understood to be that which is 

acquired naturally, that is, through interaction with the immediate environment, without 

pedagogical intervention and with minimal or no conscious linguistic reflection. Skill in the 

mother tongue is essential for all further learning as it is essential for the development of 

thinking. Poor ability in the mother tongue generally makes second language learning 

difficult. Therefore, the mother tongue has a primary role in the formation process of an 

individual. In Ecuadorian education there is a crisis with regard to efficient learning of the 

mother tongue, a crisis that begins in primary school, continues in secondary school and is 

reflected in university. Commonly, Spanish and literature classes are characterized by being 

monotonous, not very creative and passive, which triggers a negative attitude towards the 

subject. An incompetent bachelor is graduating from the linguistic-communicative 
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approach, evident in the studies by (Castillo, 2015) and (Morales, 2016), who affirm that 

the bachelor's performance in the domain of language is inefficient. (Bartolomé's, 2015, 

pág. 60) research confirms this crisis. In her study, she analyzed the programmatic 

approaches of the Ecuadorian Ministry of Education for the area of the mother tongue in 

Ecuadorian Basic Education and investigated the didactic work of a group of 50 practicing 

teachers, all graduates in Education with a linguistic mention in English. The study yielded 

the following results: 

1. The objectives established for the third stage of Basic Education remain in the 

generality of the statement since it is not specified in specific objectives or in contents that 

promote concrete operation and make it possible to achieve them. 

2. In the programs, no specifications are made in objectives or in contents that lead to 

the understanding of what textual coherence is and how it can be achieved in the work of 

the written text through the use of stories and connectives, and all the knowledge that 

around them they can and should be developed for study. 

3. It was evidenced, on the part of practicing teachers, the absence of a permanent plan 

for training and professional improvement. 

4. Teachers express little clarity regarding how to teach writing and how to do exercises 

that lead to the acquisition and reinforcement of abilities and skills in the efficient use of 

the written language. 

5. Teachers are unaware of the structure and functioning of the language. 

These results contradict what is established in the teaching of the mother tongue since at 

school the student must be provided with opportunities to use their mother tongue 
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appropriately in each communicative situation. At school, the child should be allowed to 

incorporate his family language into the school environment, so that it supports him in 

developing the structures of the standard language of his linguistic community, both in 

informal situations and in formal learning situations (Herrera, 2010, pág. 96), which 

requires teachers committed to their training and updating. In the university environment it 

is, perhaps, the environment in which this reality becomes more tangible, since there 

students are asked to produce various types of texts such as: essays, minutes, monographs, 

reports, which require mastery ( they do not possess) of linguistic skills, of expressive 

forms of language (narration, exposition, description, argumentation and dialogue) and of 

the content that is being addressed. Thus, the young man faces a task for which he was not 

trained in either elementary school or high school. 

In addition, teachers accentuate the problem through teaching focused on the 

transmission of knowledge, concentrating the teaching of writing on the product and not on 

the process. Thus, textual production is almost non-existent since individual activities are 

assigned that consist of the total or partial copying of documents from virtual or printed 

media. Only the formal aspects of punctuation, penmanship, syntax, spelling are evaluated 

in the works that the students deliver; Detailed corrections are not offered that allow the 

student to have an idea of their performance and the aspects of both form and content that 

they must reinforce (Castillo, 2015) and (Mota, 2016). In summary, the teaching-learning 

of writing or textual production in the mother tongue is based on a sterile practice, which 

confuses writing with copying or transcribing. Student creativity is curtailed by being 

denied the opportunity to experience writing as a tool for free expression, which develops 

critical thinking, and allows for the construction and sharing of knowledge. 
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The problems previously described in the mother tongue have an important impact on 

learning a foreign language, as far as writing is concerned. In this regard, (Goldstein, 2012) 

and (Scott, 2016, pág. 96) argue that the knowledge and skills of textual production in the 

mother tongue, whether deficient or not, are transferred to writing in a foreign language. 

This statement corresponds to the hypothesis of linguistic interdependence outlined by 

Jiménez and (O’Shanahan, 2010), which predicts that children who have problems in 

learning their mother tongue will also have them in a second language. 

Writing in a foreign language (Merriam & P, 2016) establishes differences between the 

terms second language / foreign language, in the first case, ―it is a language spoken in the 

community where you live, even if it is not the mother tongue of the learner, while that, in 

the second case, the language does not have a presence in the community in which the 

learner lives ‖ (Merriam & P, 2016, pág. 112). For example, English is a second language 

for a Mexican immigrant in the United States, while it is a foreign language for a student in 

Ecuador. If it is assumed that writing skills are transferred from one language to another, it 

is possible to affirm that the inefficient performance of the equatorial bachelor in terms of 

the written use of his mother tongue will be reflected at the time of writing in English. This 

would partly support the fact that the teaching and learning of foreign languages in our 

country has not yielded the expected results, since the young high school graduate fails to 

develop basic skills in terms of listening and speaking, comprehension and expression. 

written. 

Describe the family; write words, phrases and short ideas to dictation, complete 

sentences, write dialogues in which various communicative functions are used (inform, 

persuade, ask, among others), underline pronouns and lexical substitutes, replace repeated 
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elements with pronouns, work on lexical substitution with synonymy and antonymy 

exercises. 

In addition to the activities indicated to develop linguistic competence and writing skills, 

it is essential that students become familiar with and become aware of writing from a 

processual approach. In this regard, (Bartolomé's, 2015) proposes a model to involve 

students of foreign languages in the writing process. This model consists of five moments 

namely: 

1. Pre-writing: talk, ideas are generated, vocabulary is selected. 

2. Preparation of the first draft: the student writes without stopping to look up words in 

the dictionary, only using the vocabulary he knows. 

3. Re-feeding: the teacher and classmates offer comments to improve only the content of 

the text. 

4. Preparation of the second draft: the student reviews and rewrites his text incorporating 

the comments of the teacher and his classmates. 

5. Correction of the text: the student-writer and a classmate read the text to correct errors 

in form. 

(Hewins, 2015, pág. 113) model presents writing as a dynamic process, whose stages, 

sub-processes, or strategies make up the writer's tools to organize his ideas. He can make 

use of them at any time when producing his writings. This model also incorporates 

collaboration in writing by the teacher and classmates, with the purpose of offering 

suggestions to each student to improve the content and form of their written texts. 

Similarly, it is emphasized that the production of a written work is not a task that is done in 



81 

 

one or two hours of class, it is necessary to establish a prudent period that allows students 

to prepare and review at least two drafts written before obtaining the final version of the 

text. Collaboration in writing implies interaction with other people, such as: classmates, the 

teacher, a reader outside the class. 

Written expression is of utmost importance for each of those who want to know a new 

language in this case English as a second language, since it allows humanistic development 

to discover each of the different linguistic qualities, effectively writing is knowing how to 

do and knowing how to do is knowing how to speak, which supposes that the domain of 

writing is the approach that allows activating unknown linguistic operations, such as: 

knowing how to analyze, synthesize, write, among others. The English language is an 

approach or instrument of communication, since it has basic characteristics for daily 

communication. (Salvador, 2016, pág. 96) 

For (Salvador, 2016), written expression is a complex activity, which requires 

knowledge of a system of signs, adequate psychomotor development and, on a cognitive 

level, the knowledge that is required to produce a text. In other words, the procedures to 

follow and the mastery of strategies to construct each type of text. The processes, skills and 

strategies in writing that can be analyzed and improved are included in the image N°2. 

If the collaborator from the dominant culture is unselfconscious about the possibility of 

such cultural appropriation, she may reinscribe the collaborative subject in the image of the 

western subject and thereby neutralize cultural differences in service to cross-cultural 

similarities. 
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In Life Stories of the Nicaraguan Revolution, Denis Lynn Daly Heyck seeks out, 

records, edits, and compiles twenty-six short personal narratives of people of diverse 

political and religious commitments, economic circumstances, and social standing, in order 

to ―convey the powerful impact of such a dramatically altered reality‖ as the Nicaraguan 

revolution (x). This ―multi-layered collage‖ constructed of multiple speaking subjects 

creates a fragmented sense of the political events in Nicaragua and thereby counters any 

simplistically unified vision of the meaning of the revolution in the lives of its peoples. 

Moreover, the project puts pressure on the reader to listen to the polyphony of voices, to 

sort through various truth claims and interpretations, and to come to an understanding of 

what Heyck terms in her introduction ―the human dimension‖ of the Nicaraguan revolution. 

And in Winged Words Laura. 
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TABLE N ° 19 CORRECT STRUCTURE OF A SURVEY 

DIFFERENCE IN 

QUANTITATIVE 

APPROACH 

QUALITATIVE 

APPROACH 

Startingpoint There is a reality to 

know. 

There is a reality to 

discover. 

Premise The reality of the social 

phenomenon can be known 

with the mind. 

The reality of the social 

phenomenon is the mind. 

Individuals construct reality 

by giving it meanings. 

Data The reality of the social 

phenomenon can be known 

with the mind. 

The reality of the social 

phenomenon is the mind. 

Individuals construct reality 

by giving it meanings. 

Purpose It seeks to report what 

happens, analyze facts that 

give specific information 

about a reality that can be 

explained and predicted.. 

It seeks to understand the 

context and / or the point of 

view of the social actor. 

Scientificparadigm Positivism: 

measurement. 

Humanist-hermeneutic: 

interpretation. 

Source: Survey Unidad Educativa Fiscal “Duran” 
Produced for: María Lourdes Piguabe Ríos. 
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INSTRUMENTS USED IN THE INVESTIGATION 

As we pointed out, a necessary component to evaluate is to have information regarding 

the object to be evaluated. This information is offered by the evaluative media and 

instruments. If we agree that by instruments, we understand the structured set of stimuli that 

serve to obtain evidence or answers about the object to be evaluated, it must be recognized 

that the instruments are the mechanism that provides information and therefore plays an 

important role in the evaluation. However, the information provided by these instruments 

must guarantee the reliability and validity of the assessment and, consequently, adequate 

decision-making.  

On the other hand, one must also be careful not to reduce evaluation to Interview It is a 

technique used very frequently by the information media, for this reason it has been 

identified with journalism, the use of this technique has helped a lot in obtaining data, 

because people prefer to speak before writing, others confidential information could be 

obtained. Due to the direct contact that occurs between the interviewer and the interviewee, 

the sincerity of the answers can be appreciated, clarifying any doubts, stimulating, correctly 

interpreting the answer; it is a great help when it comes to illiterate children or people with 

some difficulty. For the interview we have: Questionnaire: Instrument of question guides 

Semi-structured interview guide the tests or tests This evaluation technique is very useful 

and important for the teacher since it allows him to collect information on cognitive skills, 

which reform curricular raises in the four basic areas. The teachers have experience in the 

handling and application of this type of instrument, however they do not have technical 

knowledge about their preparation and elaboration of this type of tests.(Ketele, 2018, pág. 

63) 
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The models of interviews and surveys will be attached in chapter IV as a referential 

annex. 

CONCLUSIONS  

After the start-up of this project, it can be indicated that through it the objectives set 

have been achieved, and that therefore, not only life stories have been collected and actions 

based on them and on Each of the processes of each of the 1st year high school students of 

the Fiscal Education Unit "Duran", but also a way of working has been systematized and 

internalized, which will surely facilitate a more personalized attention. 

I. From the point of view of the development of the project, it has been observed 

the need to incorporate the principles of the descriptive social research 

methodology in the practice of social intervention that each of the students has 

and to try to eradicate the shortcomings in the writing process in the English 

language. 

II. In this sense, it highlights the importance of systematically collecting 

information about the person's life and analyzing the degree of depth to obtain 

important keys when designing an excellent personalized writing in English, this 

change entails a transformation of the culture and autonomous thoughts of each 

one of them, for which it is necessary to advance in the implementation of Life 

Stories and involve all English teaching staff as well as each of the students who 

are learning the language, which the technique of telling life stories, helps to 

improve written production and discover new approaches in the English 

language and use them in everyday life. 
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III. Along with the need for systematization in the application of the Life History 

tool, there must be a margin for adaptation to the individual in the process of 

conducting the interview itself. A diversity has been observed in the sample in 

terms of the degree of cooperation offered by students when participating and 

interacting with teachers and school authorities, demonstrating their ability to 

communicate and use language, ability to express their own feelings or ideas, etc. 

IV. Said diversity in the ways of communicating requires flexibility on the part of the 

interviewer to interpret the information expressed and support through questions 

the emergence of those aspects that the individual does not specifically mention. 

It should be taken into account in this regard that there are issues that the person 

does not mention because they do not consider that they are the most relevant in 

their life, but that can provide important clues about the preferences, tastes and 

interests of the students. 

V. Finally, it is considered necessary to point out that in the future the profile of the 

students may vary (educational level, tastes, leisure patterns, etc.) so that the 

proposed interventions should also be adapted to these profiles taking into 

account the presence of new technologies, ways of life, etc. 
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RECOMMENDATIONS 

The teacher as such must make him aware of the use of dictionaries since it is one of the 

fundamental tools to be able to write and know how to write since it allows new words to 

be known at the time of the writing process in this case in life stories based on each one of 

students in the 1st year of unified high school. 

I. One of the main internal factors is that teachers provide guidelines for; write, 

write and write, since managing to write a correctly written text in English 

implies not only knowledge but dedication and practice especially in the new 

knowledge of the English language based on each of the life stories; In this way, 

if you have a few minutes a day to write what comes to mind at that moment, 

you will have started the path to achieve a good writing in English. 

II. Something very important is that words should not be chosen for beauty, but for 

their meaning; that is to say, knowing how to write life stories according to the 

situation in which you are. 

III. To finalize each of the life stories works based on the production written in 

English, it is of utmost importance to reread what was written as if it were 

another author.  

IV. The first writing of a text is the editor himself. In fact, once you have a first draft, 

the corrections will depend on your critical capacity. This task, however, is made 

difficult by the proximity to the text; it is essential to strengthen the faculty of 

self-criticism by creating distance, reading ourselves coldly, unfolding ourselves 

to read what is written as if it were someone else's. It helps, in this task, to read 
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aloud, as punctuation, rhyme and monotony defects will be discovered that 

escape visual reading. 

CHARTER IV  

SUBJECT OF THE PROPOSAL 

Design a set of motivating writing exercises to secondary students of publics schools. 

INFORMATIVE DATA 

TABLE N ° 20 INFORMATIVE DATA 

TITLE OF THE PROJECT 

The development of writing skills in Ecuador high school students through life stories. 

RESPONSIBLE FOR THE PROJECT 

GRADUATE: María De Lourdes Piguabe 

Ríos 

COURSE LEVEL: First of Unified 

Baccalaureate. 

NAME OF THE INSTITUTION: "Duran" Educational Unit 

TYPE: Hispanic DAY: Morning 

PLACE OF REALIZATION OF THE PROJECT 

PROVINCE Guayas  CANTON Duran 

PAROCHIAL  Tarqui  

BENEFICIARIES First-year unified high school students 

ADVISER Ing. Carlos Valle Msc  

PROJECT DURATION: 

INITIAL DATE  

TERMINAL DATE  

SCHOOL YEAR 2019-2020 

Source: Informative data. 

Produced for: María Lourdes Piguabe Ríos 
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BACKGROUND OF THE PROPOSAL 

The background of this research project is based exclusively on aspects of each of the 

different English language skills, especially writing skills, which are based on the 

recommendations and conclusions of this scientific research work, such as, for example. 

Each of the different teachers in English has limited use of each of the different linguistic 

teaching strategies for the production of written skills in the English language, another 

factor that affects the teaching of said language is the content taught by each of the teachers 

due to the standards established by the Ministry of Education, finally to a misuse of the 

daily plans executed, a coherent writing, and academic coordination review, which shows a 

deficit in the English language , especially in the written production of said language. 

Therefore, each of the students is dragging a deficit in each of the writing skills in the 

English language, because each of the different teachers of the English language does not 

reinforce the skill of the English language. 

Education in the XXI century has evolved for the benefit of students, through new 

applications and strategic approaches that help the student learn or learn the English 

language, it all depends on the educational environment, is to create a dynamic and very 

active environment for the enrichment of the English language through inter-learning, as it 

allows increasing the different interactions between teachers and students or vice versa, 

without overlooking one of the problems that can be observed in English language teachers 

, is that the teachers use very conventional methodologies, which can be analyzed a great 

deficit in the students of the second year of high school of the Educational Unit "Duran" On 

the other hand, another antecedent stands out, which is the non-application of activities 

focused on students that do not develop written skills such as: daily writing, learning 
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journals since teachers focus on the development of grammar but not on the English 

language skills, thus being unfavorable to student learning. 

The most important thing to take into account is that the English language is one of the 

most influential languages in the world, since it is a necessary tool to understand a culture 

and to function in any situation. Due to this, it can be understood that the Educational Unit 

where the research was carried out did not take into account the true importance of teaching 

and learning said language. Therefore, a change in the inter-learning process is necessary, 

complementing the acquisition of content with the development of written skills in the 

English language. 

JUSTIFICATION 

Bilingual education among themselves is a challenge for each of the teachers of the 

English language, due to the fact that there are students who do not pay the least 

importance of a language to be able to learn, this is due to the fact that the teacher does not 

continuously motivate the students to be better every day, therefore it is one of the 

consequences for which you need to apply new didactic strategies in learning the English 

language, taking into account each of these aspects it is required to continuously work on 

projects of daily living, already that traditionally the teacher exposes this information 

automatically, which allows students not to receive all the content of the new learning. 

One of the best ways to teach in a correct approach to linguistic application, which first 

presents the problem that has been previously analyzed with the English teacher, it is 

essential that each of the requirements are essential to be able to solve each of the writing 

processes in the English language in high school students, as a prerequisite of learning, 

indicating that it is necessary to be able to communicate with others or future studies to be 
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carried out. Therefore, the teacher must correctly implement quarterly project-based 

learning to know the level of the English language through lived writings of each one of 

them, allowing each of the students to not be forced worse than to be memorized since that 

allows blocking of such works, writing and dialogue must be natural at the time of 

exposure. 

On the other hand, the students of the first year of the General Unified Baccalaureate of 

the ―Duran‖ educational unit will be able to see the correct process of the English language, 

not as something mandatory but rather as something playful and fun at the same time, 

identifying a world of competences through to be able to justify and accept the reality of 

new proposals mentioned above, since learning and even more in the development of the 

writing skills of the English language, allow to know new approaches or techniques for the 

development of said language, in this way the student will know and acquire new 

knowledge and vocabularies according to the system they are being educated, in a 

motivated way obtaining good results during inter-learning in the Educational Unit "Duran" 

Through writing in English, different academic activities can be produced and 

socialized, to reinforce the weak levels of writing and linguistic connectors, which meet 

each of the conditions and work tools assigned by the teacher, whose results are obtained. 

When applied to students, this proposal raises a very useful transcendence in practices and 

especially in theories to be developed in each of the processes designed in the Public 

Educational Unit. 

Something very important without missing something, writing in the English language 

allows to highlight a great advance in the brain of the individual, developing each of the 

skills of the English language, through an andragogic education, this means that it is active 
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and at the same time proactive in order to have positive results in the development of 

writing skills, therefore, it is of utmost importance for efficient performance for the 

academic process, and an excellent stimulus for students, which motivates them to write 

more in said language, trying to rescue each one of the standardized parameters and granted 

by the Ministry of Education of Ecuador, allowing them to be active beings in the English 

language society. 

Likewise, this proposal has a methodological relevance, since with the strategies that 

will be applied to students from the first cycle of study, it is intended to improve and 

develop competences, abilities and skills in the area of reading comprehension and writing. 

The learner must be guided during the learning process, which consists of the application of 

a series of techniques that range from consulting the dictionary of the meaning of unknown 

terms and their respective contextualization, the use of synonyms and antonyms, the 

underlining of data important, paraphrasing, etc., which brings the student to abstract the 

information. In this way, they will have carried out the analysis and synthesis of the 

contents based on the global and specific understanding of the text. It is also necessary that, 

based on their experiences, they investigate, discover and propose solutions to the situations 

presented in their academic performance as well as internships. 
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OBJECTIVES 

GENERAL 

Design a didactic writing model to promote English language writing skills through 

learning based on daily living skills. 

SPECIFIC 

 Analyze student-centered activities implemented in skills-based learning for 

daily living during the inter-learning process of the English language. 

 Design and adapt playful activities in the learning of the English language based 

on life stories for the development of written skills in the English language. 

 Socialize the writing model with English teachers and its importance for the 

development of written English language skills. 

FEASIBILITY ANALYSIS OF THE PREPARED PROJECT 

The aforementioned proposal in this research project carried out in a Public Educational 

Unit is feasible due to each of the ideas that are innovative, and new for each of the 

students who wish to develop the skill of writing in the English language. 

This will help each of the teachers, students and especially to implement new 

approaches to writing to improve their written production in the English language in order 

to overcome the deficit presented by graduates of the Educational Unit. 

On the other hand, develop educational guides also known as brochures, play magazines, 

daily life agendas to be able to apply the skill of writing in the English language, since it 

can be applied in an easy and very practical way in the whole sense of the new linguistic 

approach. , is of utmost importance because it allows the development and written 
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production in each of the high school students to eradicate the deficits that each one of them 

have, on the other hand they discover new vocabularies and apply them in speech with 

other classmates, to through communication at the educational and social level. It provides 

each of the students to know and discover how important the English language is, 

especially in discovering new job opportunities, formal dialogues with their peers inside 

and outside of class, and most importantly, it helps each of the teachers who teach. said 

language to change strategies and methodologies for new applicants. 

Finally, one of the most relevant aspects of this proposal is feasible because the students 

are the active participants of the place who are making each of the different skills known as 

the English language standards, since they will develop new techniques of the written 

production such as inter-learning that consists of discovering beyond those who want to 

reach, without overlooking these techniques are relevant for the learning that each student 

handles, because without writing you cannot speak and without talk can not be understood. 
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PROJECT FEASIBILITY SCHEDULE 

TABLE N°21 PROJECT FEASIBILITY SCHEDULE 

MONTHS JUNE JULY AUGUST SEPTEMBER OCTOBER 
WEEKS 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

Selection of research 
instruments for diagnosis.                                         

Development of research 
instruments.                                         

Preparation of background, 
justification and feasibility of 

the project.                                         
Drafting of general and 
specific objectives.                                         

Research and elaboration of 
the philosophical, 

psychological, pedagogical, 
sociological and legal 

foundations.                                         
Research and elaboration of 

the theoretical framework of 
the project.                                         
Elaboration of 

methodological strategies.                                         

Interpretation of data.                                         
Preparation of evaluation 

criteria and bibliography.                                         

Annexes.                                         
Delivery and support of the 

project.                                         
Source: project feasibility schedule 

Produced for: María Lourdes Piguabe Ríos 
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FOUNDATION 

The aforementioned proposal is of utmost importance because it allows each of the 

second-year students of the unified high school of the ―Duran‖ Educational Unit to benefit 

intellectually through the use of this educational project. In the same way, it allows to 

promote new creatives of themselves, such as real or fictitious situations, since it seeks to 

form beings that are competitors with the environment, and to be able to defend themselves 

in their daily lives. Each of these didactic works, the teacher or guide will allow to give the 

tools to each one of his students so that they develop in each one of the autonomous or 

collective aspects in the execution of the work. 

It is a motivating and suitable instrument to guide, facilitate learning, help to understand 

and, where appropriate, apply the different knowledge, through the means and resources 

that are presented to the student. There the right path is marked for the achievement of 

success. Structure of the didactic guide When you have chosen to work with the students' 

study books, it is essential to develop a didactic guide, since it improves the benefits and 

compensates for the gaps in the basic text, for which we have opted for one that includes 

the following sections: 

This educational instrument is broken down as follows: 

 Index. 

 Introduction. 

 Main and secondary ideas. 

 Contents according to age. 

 Autonomous bibliography. 
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In this proposal all the elements mentioned above are important and necessary; But there 

are two in which, in a special way, the creativity and ability of the teacher to lead and 

generate learning must be put into play. To achieve this objective, he focused on the 

variables of the present research work. Learning based on the life stories of each of the 

students is an applicable strategy during inter-learning, with which students must better 

organize themselves and apply study strategies. It is a very interesting learning tool because 

they are the ones who build their own knowledge, this can be through real or fictitious 

situations, thus being very beneficial for their secondary education. It is an active method; 

whose exposed activities focus on experiences. This type of teaching is constructivist due to 

active participation, thus this tool increases motivation in students. Therefore, the main goal 

of project-based learning is to improve the quality of teaching during inter-learning and to 

eliminate conventional methods from the current bilingual education curriculum. Project-

based learning is a method of collective work, which focuses the group work of students to 

contribute knowledge, without forgetting the responsibility that each student must carry to 

achieve a proposed objective. This gives way for teachers and students to find solutions to 

pre-established situations in the classroom, with which they will develop analytical skills or 

abilities through group cooperation. 

Finally, it is important that teachers develop activities according to the needs of the 

students and that are meaningful to them and themselves. On the other hand, written 

expression is a communicative form of language, which seeks to convey ideas through 

coherent words through texts. At present, students do not produce written assignments 

because writing is not taken into account and they see it as the least necessary to be able to 

communicate. Therefore, if students maintain a deficit in written production, they will lose 
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knowledge of grammar, vocabulary or certain communication skills, which impair 

knowledge. The exercises controlled by the teacher should also be taken into consideration, 

doing everything necessary to guide the student towards writing. This is how the students 

finally connect these points to facilitate the development of their own writings. Through 

planning, students look for the topic and genre of what is going to be written, this is looking 

for information, through brainstorming and specify who the recipients are. In addition, the 

reasons for writing should be considered, such as: homework, work, giving opinions, 

advice, personal, informative, fun, among others. 

The next step to follow in the model is the writing, which is nothing more than the draft 

of a writing. In this step, the mechanical part of the text is not taken into consideration but 

the ideas taken for its development. This is important since if at the moment it does not 

flow, you can continue to add ideas which give coherence and cohesion to the text. The last 

stage of this model is the revision, in which the draft must be analyzed or looked at again to 

find errors such as: spelling, grammar, repetitions, omissions or irrelevant or unclear 

information. In this way, the correction of these errors is important, since it allows to 

improve the writing, making it more interesting and in this case, it is essential that the 

subject is clear and understandable to the audience. The written skill is of equal importance 

as the other skills of a language, since it is a means by which people can transmit ideas, 

thoughts, everything they need to express or express. Thus, it is considered as an art due to 

the great literary and scientific productions produced by humanity. Therefore, it has been 

used as a necessary tool to build people's knowledge. 
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METHODOLOGY 

One of the main objectives that the teacher must do within the classroom is to raise 

fundamental ideas to each of the students, through formal dialogues and according to daily 

life events, to try to eradicate so much grammar, since this allows do not achieve what the 

teacher really wants, but through a formal dialogue it will allow each of the students to look 

for something new and innovative that can illuminate their work as a teacher, for which 

class and concise ideas can be presented, this work It consists of each of the students 

developing their own lives in didactic agendas, or events that have happened to them 

during, after a trip, for example. 

-As is known, active learning is present in project-based learning and students must bear 

in mind that through practice they will move away from conventional methodologies which 

are purely theoretical. 

-Students have an absolute imagination and creativity, which must be guided towards the 

development of the project, this for the benefit of them to obtain original works. 

-Project-based learning is based on the research of the students who carry it out, 

therefore it must be taken with responsibility. 

-Through cooperative work carried out in project-based learning, dedication and group 

responsibility is essential, creating a good work environment despite the problems that may 

arise. 

During the process of developing the project, students must seek information, organize it 

and direct it to work. A group discussion is also required to obtain a common proposal. 

Finally, develop the written part of the project. Project-based learning must have material 
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and human resources, otherwise the method will not work. To apply the methodology 

focused on project-based learning, the task-based learning method commonly known with 

its acronym in English TBL and the PPP method (Practical Production Presentation) must 

be taken into account, basic aspects for a better understanding or prior knowledge of the 

students. This is feasible since it can be applied in individual or group work during the 

inter-learning process, taking into account teacher-student communication, sources of 

information, environment, among others. 

Task based learning. Project-based learning is task-centered as it has its origins in 

language teaching. Teachers adopted task-based learning for various reasons such as: to 

make the language in the classroom truly communicative, through classroom activities with 

direct connection to real life situations. According to the author (Robinson, 2018, pág. 85), 

―Task provide opportunities for uptake of (implicit or explicit) corrective feedback on a 

participant‘s production, by a partner, or by a teacher.‖ This means that the tasks provide 

opportunities to capture the information either implicitly or explicitly, as well as providing 

feedback to the students on the production of their work, this is done by a classmate or 

teacher. A task's main function is reasoning, opinion about the information raised. Teachers 

must take into account that grammar or vocabulary increases the probability that students 

will be able to detect and correct errors. Task-based learning offers an alternative for 

language teachers, since the lesson is based on the completion of a core task, which follows 

certain stages. 

Pre-homework. In the pre-task, the teacher presents what is expected of the students 

during the development of the task. For which the students must have the key vocabulary or 

grammar constructions previously presented. Like the traditional methodology 
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Presentation, Practice and Production (PPP). Instructors can also present a model of the 

assignment either by presenting pictures or examples. Homework. During the development 

of the task, the students carry it out, usually in small groups, although this depends on the 

type of activity. Thus, the teacher plays a special role in the task as it is normally limited to 

one of an observer or advisor. Therefore, this methodology is more student-centered. 

Review. If students have created, for example, text, students can comment on the work 

of others and offer constructive feedback. If a task is set to spread over long periods of 

time, for example weeks or cycles, task-based learning can be seen as analogous to project-

based learning. PPP method. The PPP method (Presentation, Practice and Production) is 

used for teaching a second language, being one of the most modern methods used by 

teachers around the world. The PPP method, in its first phase (Presentation) is the 

beginning or introduction of the topic that will help the process of learning a second 

language. The Presentation involves students in the use of a second language in a natural 

and logical way, in such a way that it allows them optimal learning. For the presentation of 

the topic there are different ways, which look for materials that are real and creative in such 

a way that they are interested in the class. (Robinson, 2018) 

The Practice, in this stage it is discovered if the student has understood the subject 

through some exercises based on the previously developed subject; In addition, at this 

stage, a review is made of what was given in the presentation with the aim of clarifying 

doubts without them being so notorious; practice can be individual and team. The practice 

exercises need to be clear and understandable for the student, the teacher has to monitor 

their performance at this stage of the class and verify their ability to discover if they are 

correct or not in their results. Production consists of the creation that the student makes of 
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the topic learned, generally at this stage creativity of ingenuity is involved for the 

development of the English language. One of the important things within this stage is that 

the teacher should not say what to do or say to the students, since the students received 

feedback on the subject during practice, which allowed them to have meaningful and fun 

learning. Project-based learning focused on written English language skills. (Robinson, 

2018) 

It is interesting to propose a project in the area of English due to the need that students 

have when producing written texts. Through this project, collaborative, individual and 

motivational work is encouraged for the students, since the goal is to obtain a final product 

from the contents of the study book of the students of the third year of Baccalaureate at the 

Unidad Educativa ―Duran‖. The aim is to promote communicative competence such as 

written English language skills. For which it is appropriate to organize students individually 

or in small groups of up to six people, since the final product will show a job well done and 

full of knowledge on the part of the students. During the process, individual and group 

activities will be developed, each one responsible for completing the sections of the school 

yearbook as they are (my autobiography, my favorite teacher, anecdotes, letter to my 

friend, An article about my high school, my future plans). Through the different activities, 

each section will be shaped from the production of written texts and visual material that 

students can apply. Project-based learning helps self-learning, since it allows interaction in 

real situations, this is how the development of this project will facilitate the development of 

artistic, social, cultural skills, among others. (Robinson, 2018) 
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EXERCISES APPLIED IN THE PROPOSAL WILL BE ATTACHED IN  
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INTRODUCTION  

―The man or woman who can make hard things easy is the educator‖.  

                                                                                         Ralph Waldo Emerson 

It is really relevant to consider developing projects in the English class because 

nowadays students need to improve their writing skill. Through this project, students will 

have collaborative and individual learning to encourage them during this process. 

Therefore, the main goal of this guide is to get a final product based on the contents of the 

students‘ book. Furthermore, in this project guide, writing process is the key component to 

develop it. The main problem in communicative competence in the English language is to 

develop writing skill. So, it is appropriate to organize students individually or in small 

groups of six people in order to get a good final product. During each activity, students will 

be responsible to complete each yearbook‘s sections, which are: my autobiography, my 

favorite teacher, anecdotes, a letter to my friend, an article about my high school and my 

future plans. Through some writing activities they will go shaping each section. Therefore, 

Project Based Learning helps to self-learning because it allows to interact in real situations 

and it also helps developing artistic, social and cultural competences. 

 

  

  

  

                                                  Authora: María De Lourdes Piguabe Rios 
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OBJETIVES.  

General objective. 

 This short guide for teachers encourages writing skills through life story-based 

learning, a useful teaching method for students during an academic program. 

Teacher’s objectives.  

 Teachers will know some activities that they must follow to have a good 

experience using new playful strategies in the classroom. 

 Know the role of teachers and students during development in different 

situations. 

 Assess students' writing production using an appropriate rubric. 

 Provide some tools to develop written texts to teachers and students. 

 

 

 

 

 

 

 

 

                                                                  Author: María De Lourdes Piguabe Rios 



107 

 

COMPETENCES.  

Communication.  

It is very important because it is an 

essential element to develop PBL. 

Students need to transmit their ideas to the 

teacher and classmates in order to get a 

good result at the end of this process. If 

they work in groups, interaction plays a 

relevant role in any situation because they 

have to be collaborative between them in order to achieve their common goal. This is why 

students must take decisions to solve 

problems as a group. Also is important 

that students will be able to assess any 

point of view that their classmates could 

have. Finally, students‘ attitude is 

necessary because they have to respect 

their privacy in the group in order to 

avoid plagiarism in the class. Also, students must be able to accept their mistakes and learn 

from others in a responsible way.  
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Work in groups  

Education is going to change from 

passive to active. It means that students 

are going to take responsibility of their 

own learning.  The reason why this guide 

talks about ―work in groups‖ is because it 

is part of PBL and students build their 

own learning during their job. Therefore, 

students‘ behavior is an important role in 

PBL because they should share 

knowledge and it is essential to get good communication in the group as well as encourage 

them to involve all the group membres.  

(Atkinson, 2012)in his book called 

developing team through Project-based 

Learning mentioned that ―In a team, 

everyone knows where the goal is and 

how to get to it; each member knows his 

place in the scheme of things‖ Asking 

questions will help to clarify some points 

to achieve each teams objectives. So, students‘ engagement must be the best to join 

effective groups with critical thinking to solve any problem. 

 



109 

 

Innovation. 

Everybody knows that students have an unlimited imagination and creativity when 

something is interesting to them. This is also one of the clues to develop the writing skill in 

the students during their learning program. This competence ―innovation‖ is really 

important in PBL. Furthermore, students have to have knowledge of different aspects of the 

daily life. It is necessary to implement new concept to develop any activity dynamically 

with a constant change to benefit them. (Mentor, 2020) say that ―Innovation, occurs when 

the culturally-approved goals are accepted but the institutionalized means are absent‖. 

Those changes or renovations are connected with the new ideas because they are part of 

students‘ process and which are the main tools of human creativity. 
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PROJECT BASED LEARNING  

The first thing that teachers should do, is presenting the project that students are going to 

develop during the school year. So, the teacher must explain about what Project Based 

Learning is. 

WHAT IS PROJECT BASED LEARNING? 

PBL is a dynamic process. A project could be developed individually or in groups, no 

more than 6 students in each 

team. 

(Cameron, 2014) mentioned 

that ―Project-Based Learning 

task are authentic learning 

activities. The task is content 

based and designed to reflect 

the type of work people do in 

the everyday world outside the classroom‖. To understand the main idea about PBL, it is 

necessary to explain this methodology in order to get good results.  

 As we known active learning is part of PBL and students should be aware that 

practice is essential to learn. It is different to the conventional methods which are 

only theoretical.  

 Students have a wide imagination and creativity. However, they should be 

guided toward the development of the project, the benefit of this is to get an 

original job.  



111 

 

 PBL is based on the students‘ research, therefore they must be responsible in 

each activity.  

 Through the cooperative work during PBL, it is essential that students will have 

dedication and responsibility in order to create a good environment to work.  

 The use of TICs is useful for students; however, teacher should guide students to 

use it. 

To develop a project, students 

have to look for information to 

organize and analyze it to get 

success in the task. Also, it needs 

groups of discussion to get a 

proposal in common, in this case 

developing their writing skill. 

Project Based Learning must have 

human and material resources, otherwise this method doesn‘t work. On the other hand, the 

teacher should take into account the tasks and involved students in each microproject. To 

apply this methodology teacher has to consider prior knowledge, individual or group work 

activities during the process. 

Also, to take into account communication between teacher and students. 
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TEACHER’S ROLE 

The role must change according to the situation, always taking into 

account how it is important to facilitate students‘ learning. Therefore, 

teachers should let students to build their learning. Also, teacher should be 

aware of students‘ achievements. (Coffey, 2010) in his article say that 

―Project-based learning is only possible in classrooms where teachers support 

students by giving sufficient guidance and feedback. The teacher must 

thoroughly explain all tasks that are to be completed, provide detailed 

directions for how to develop the project‖. Furthermore, he or she should give students 

different learning opportunities because they will help them to think critically, making 

significant issues for their own reflection. Therefore, teachers are basically taken as a 

mentor, guide, or a facilitator of learning. 

PBL DEVELOPMENT 

The teacher has to be involved in some moments during Project Based Learning. First of 

all, he has to help students to join in groups of 5 or six students, depending on the number 

of students in the class. Thus, they could discuss specific situations to find a solution.  

(Thomas, 2000) say that ―Project-Based Learning requires ―complex tasks, based on 

challenging questions or problems, that involve students in design, problem-solving, 

decision making, or investigative activities; give students the opportunity to work relatively 

autonomously over extended periods of time; and culminate in realistic products or 

presentations.‖ Teachers should apply tools and methodologies for a realistic assessment to 

confirm the progress of the students when they build their own learning. Therefore, it is 
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important that teachers must guide them, giving attention and observing the information 

collected, everything to achieve the project. 

Teacher‘s role is important in PBL for 

that reason he or she must have certain 

skills such as:  

 Support students.  

 Judge in a professional way.  

 Stimulating reflection.  

 Giving feedback. 

To improve this method, the information could be synthesized because it helps to 

students to get a critical thinking. Moreover, the teacher should implement some skills to 

promote autonomous and group learning. In addition, through motivation or encouragement 

during this process, students and teachers will get an efficient and productive task. To 

develop PBL, teacher must identify any problem that students will have, it is necessary to 

help them if they have any inconvenient with the information or resources. If they need 

clarification of something, teacher has to clarify everything. Also, it is possible to explain 

with examples because nowadays students are more visual and it is easy to them to get the 

main idea of each activity.  
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STUDENTS ROL.E  

During PBL students must have the 

following attitudes: Students are responsible 

of their own learning, asking questions and 

sharing information with others in order to 

develop their skills. Therefore, it is 

important the communication in the group to involve all group members. Students‘ 

behavior plays an important role in each activity, for example when they have to create 

writings about themselves or when they have to investigate about their high school. So, 

they must work in groups and behave as a leader team.  (Coffey, 2010)mentioned that 

―Students generally work in small, collaborative groups in the project-based learning 

model. They find sources, conduct research, and hold each other responsible for learning 

and the completion of tasks‖. 

PBL OBJECTIVES. 

The main aim of PBL is to improve education system because nowadays teachers have 

to change the way of teaching. This could be by integrating real situations to solve 

problems which are useful during the students‘ learning. So, PBL, has to produce 

significant changes in the students. 
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Through those problems in the project, it will propose a cognitive conflict. This is 

interesting to them because they have to find solutions in an active way. On the other hand, 

if the problem is too complex, teacher has to control it, to prevent that students will divide 

their task. The main idea of PBL is that students learn during this process, it could be 

through communication, work in teams and innovation. Clearly, learning by projects is not 

easy because it needs responsibility, perseverance and effort. Therefore, it is important to 

take into account in the following clues: 

 Maintain good relationship between students, integrating new concepts of 

different areas of knowledge. 

 Improve students‘ capacity to investigate and give to them appropriate tools to 

learn new things. 

 Work with project means to have a continuous modification in order to help 

students to solve any problem in the process. 

Finally, PBL is a useful method to help students‘ learning because through challenges, 

experience, previous knowledge they are going to develop their writing skills. 

FEATURES 

This method is useful 

because a project involves 

relevant topics which are 

interesting to the students. 

The Project should be clear to 

the students in order to 
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establish their objectives. Also, it must be designed to generate curiosity in students to 

acquire new knowledge. Students have the chance to make decisions about their own 

learning and how to show it. Also, they have the opportunity to develop skills such as 

communication, collaboration and critical thinking, using technology. Students can 

demonstrate their learning in different ways because in this case they have the opportunity 

to use Self-assessment. It helps them to reflect on their progress, however the most 

important part in this method is to assess the final product. 

BENEFITS. 

This method encourages students to learn because it allows them to select interesting 

topics that are important in their lives. Project Based Learning gives some opportunity to 

learn. The main benefits of Project Based Learning are: 

 Help students to their future lives because they are exposed to many skills and 

competences. 

 Motivate students to participate in class.  

 There is a connection between school 

learning and reality.  

 Help students to get knowledge and skills 

when they are developing a project.  

 Memorization is not part of this method.  

 Provide opportunities to build knowledge. 

 It allows students to share ideas or opinions among themselves to solve 

problems.  

 To Increase self-esteem.  
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 PBL also allows students to use their individual learning. 

Finally, with this method students are going to change their learning habits because they 

are going to practice and practice in order to forget conventional methods which are only 

theoretical learning. 

DEVELOPING OUR PROJECT BASED LEARNING. 

Methodological approach focused on writing skill from Project Based Learning. 

 

It is interesting to consider to 

apply a project in an English class 

because students need to produce 

written texts and this method is the 

best to achieve this objective. Through collaborative and individual project, students are 

going to be encourage to achieve their goal which is to get a final product based on the 

contents of the students‘ book. What this guide wants is developing the communicative 

competence in writing English language skill. For this reason, PBL is the best method to 

achieve this goal. Therefore, PBL is appropriate to organize students individually or in 

small groups of six people maximum. Thus, the final product will show an excellent task, 

well done by students.  
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During individual or group activities, students are responsible to each sections of the 

yearbook which is our final goal to achieve. It was divided in six sections such as: My 

Autobiography, my favorite teacher, anecdotes, an article about my high school, letter to 

my friends and my future plans. Through some activities, students are going to shape each 

section of the yearbook. Don‘t forget that students are free of use different resources in 

order to get a nice presentation. Therefore, the use of TICS is essential in this method, 

however be careful about the correct use of 

them. Teachers have to take into account 

that PBL helps to develop selflearning 

because it allows interaction in real 

situations and it will help to develop 

artistic, social and cultural competences.  

Finally, to evaluate Project Based 

Learning, teacher must take into account some aspects such as: evaluate the main 

objectives, consider students‘ interaction during the process of the project. On the other 

hand, don‘t forget that students should learn the process to develop a text, obviously to 

produce their own writing. 
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PREVIOUS ACTIVITY. 

 

 

 

First of all, students have to know about what PBL is. So, teacher has to explain this 

method and its application. It is useful that teachers and students know the rules during this 

process. In this part he has to talk about what they are going to achieve at the end of the 

program.  

 

The most important part here is that they are going to socialize this method and if it is 

possible students can give their own ideas about some activities and if they want to change 

any other activity. So, the teacher has to draw a chart on the board and ask students to write 

their ideas in order to choose the best options at the end of this activity. It is helpful because 

they are organizing their final product according to their likes. 
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MICRO-PROJECT 1 

As students know about PBL and they 

already choose a topic for each section of 

the yearbook. The main idea is to create a 

yearbook with 6 kind of writing activities. 

These micro-projects could be adapted to 

the teacher‘s and students‘ reality. So, for 

the first activity students have to write an autobiography.  

UNIT 1 

You were awesome, Thomas! 

Objectives: To 

encourage students‘ 

creativity, individual 

responsibility and 

efficiency to express their 

own ideas. 

Materials:  

Markers  

Board  

worksheets  

Pictures  

Pen  

Pencil 

Vocabulary:  

Positive and negative 

adjectives. 

Situation: Write their 

autobiography. 

Grammar: The simple 

past of be. The simple past 

of regular and irregular 
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verbs. 

 

TASK 1  

Teacher can use the KWL Chart (what you know, want to know and have learned), in 

which students must complete to activate their prior knowledge about vocabulary or 

grammar. It is useful because in this process teacher can support students‘ knowledge. 

KNOW KNOW WANT TO 

KNOW 

LEARNT 

The simple past of be. 

The simple past of regular 

and irregular verbs. 

How to write an 

autobiography. 

Positive and negative 

adjectives. Awesome, 

fantastic, terrific, amazing, 

awful 

 

TASK 2 

Teacher has to explain what a journal 

writing is, it could be making a brainstorm 

about all the activities or interesting thing 

that they did in a day. It is useful because 

according to that they can join information in 

order to write a paragraph. Therefore, this 



122 

 

activity could be developed on the board as an example or individually according to 

student‘s knowledge. 

TASK 3  

Teacher explains about how to write a journal writing, giving the structure that it has and 

explaining what they have to write in each section. After that, students can write about what 

they have learnt in the class. 

Journal writing-Outline  

1. Introduction  

a. ________________________________________  

2. Body a.  

First supporting idea/ topic statement:_________  

1. ________________  

2. ________________  

3. ________________  

b. Second supporting idea/ topic statement:_______________  

1. ________________  

2. ________________  

3. ________________  

c. Third supporting idea/ topic statement:_______________  
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1. ________________  

2. ________________  

3. ________________  

Conclusion a. Closing statement:____________________________ 

TASK 4  

Teacher gives students a worksheet about how to write an autobiography in which they 

have to complete a cloze activity, it is used as a guide to start writing. This activity is useful 

to them because first they have to read and then write giving coherence to the text. 

CLOZE ACTIVITY WORKSHEET  

First Name__________________________________________  

Middle Name________________________________________  

Last Name___________________________________________ I was born on 

_____(date) in the town/city of 

___________________________________________________  

(Location, including hospital if known).  

I was born at ______________ am / pm on a ____________________ (day of the week 

*below).  

My Birth Weight: My Birth Length: _________________________  

My father is (name) ____________________________________  

My mother is (name) ___________________________________  
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My nationality is __________________ and my ethnicity background is 

________________________________________  

I was born number ________of________- children.  

I have_________ brother(s) ________ & sister(s) _________ step-brother(s) 

______________ step-sister(s) ______________  

My natural hair color is____________. My eyes are_______ in color. 

TASK 5  

Teacher gives students another worksheet about an autobiography but in this time, it has 

open questions. They are useful to express opinions, ideas, feelings, practicing writing skill. 

Also, this activity could activated students‘ prior knowledge and solve any doubt. 

AUTOBIOGRAPHY WORKSHEET  

Answer the questions using the simple past of be and the simple past of regular and 

irregular verbs. My name is _____________________. 

I was born on ____________________ in _____________. I am___________.  

Talk about your family. 

____________________________________________________ 

_________________________________________________________________________ 

What did you like about your childhood? 

_________________________________________________________________________ 

_________________________________________________________________________ 
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Talk about your favorite toys and games. 

_________________________________________________________________________ 

_________________________________________________________________________  

Which are your hobbies? 

_________________________________________________________________________

_________________________________________________________________________ 

THE FINAL PRODUCT.  

Students are going to write his or her autobiography. If they need pictures, they could 

bring them. There are different topics to write about: Birth Information, Family, Friends, 

My Neighborhood and My Hobbies. On the other hand, if students don‘t know about what 

they could write, teacher has to make them choose four topics but first of all, teacher must 

write on the board as many topics as he can in order to help students write their 

autobiography. 

The last step to follow is to correct mistakes. To do this teacher has to ask students to 

work in pair and the have to change their writing productions in order to check their 

mistakes. After that, teacher can grade students‘ production. 
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FINAL PRODUCT SAMPLE 

MY AUTOBIOGRAPHY 

My family. I was born in Riobamba. I live 

with my mom, Sonia; my sister Joselyn; and 

my father Pablo. When I was born and my 

sister was fifteen-monthsold. 

 

 

My neighborhood. When I was seven, I 

lived in Riobamba.it used to rain a lot. It 

was so cold but it was a nice city. There 

was an explosion in a military base near to 

my house.my friend and I used to hang out 

and play soccer in the park. 

My favorite toys and games. I had a big 

collection of Pokémon cards when I was 

young. I used to trade them with my friends. 

That was fun. We also used to play with 

spider-man and power rangers action 

figures. 

 

 

My favorite foods My mom makes really 

healthy meals with lots of vegetables. But 

when I was seven, I didn‘t use to like 

vegetables much. But I used to love pasta, 

pizza and hot dogs. 
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RUBRIC 

Student‘s name:                                                                                        Final Score:_____  

Date: _________________________ 

Autobiography rubric 

Criteria/scale 4 3 2 1 

Structure 

Organization Flow 

of thought 

Transitions Format. 

Paper is logically 

Organized. It is 

Effective and 

Creative. 

Paper has a clear 

organizational. 

Easily followed. 

Basic transitions. 

Structured format. 

There is 

digressions, 

ambiguities, 

irrelevances. 

Ineffective 

transitions Rambling 

format 

There is no 

apparent 

organization. Poor 

transitions No 

format. 

Grammar 

Sentence structure 

and tense. 

Use complex 

sentences 

Uses complex 

sentences Few 

punctuation errors 

Uses compound 

sentences Too many 

punctuation errors 

Uses simple 

sentences. 

Language 

Vocabulary; use of 

vocabulary Tone 

Vocabulary is 

sophisticated. 

Writer‘s tone is 

clear, consistent and 

appropriate to the 

audience 

Vocabulary is 

varied and 

appropriate. Writer‘s 

tone is appropriate to 

the audience. 

Vocabulary is 

used properly. 

Writer‘s tone is not 

appropriate. 

Vocabulary is 

unsophisticated Uses 

vocabulary too 

sparingly 

Information 

Critical and original 

thought Use of 

examples 

Abundance of 

evidence of critical, 

careful thought 

Examples are 

exposed. 

Central idea and 

clarity purpose. 

There are good, 

relevant examples 

and evidence. 

The central idea 

is vague or too 

broad. Some 

evidence 

Central idea and 

clarity purpose are 

absent. There are too 

few, no examples 

and evidence. 
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MICRO-PROJECT 2 

UNIT 2 

I used to dream of 

Objectives: To develop 

social skills related to 

teamwork having a 

connection between 

learning and reality. 

 

Materials:  

Board  

Markers  

Camera Video 

 camera  

Paper  

Pen  

Pencil 

 Worksheets 

 Handout 

Vocabulary:  

Basic emotions  

Happy  

Sad  

Exited 

 Surprised  

Tired  

Nervous  

worried  

Angry  

Upset  

Scared  

bored embarrassed 

Situation: Students have 

to make a snapshot using 

their favorite teachers‘ 

information. 

 

Grammar: Conjunctions: 

and, but, so Used to for past 

habits. 
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TASK 1  

In this part students are going to enjoy developing this activity because they have to act 

as a journalist. First, join in groups of six students, depending on the number of students in 

the English class. 

TASK 2  

Teacher has to explain what a journalist job is, giving some 

examples of the activities that they have to do. Journalist 

activities.  

 Choose the person to interview.  

  Prepare a bank of questions.  

 Interviewing people.  

 Take pictures.  

 Organize the information.  

 Write a text using all information. Teacher guides students to choose their favorite 

teacher to interview. 

TASK 3  

Teacher has to give students a bank of questions that they have 

to ask to the other English teachers. However as this activity is in 

groups teacher has to explain that each member of the group is 
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responsible of 4 questions. Therefore, in this part he has to encourage them to answers in a 

complete way. When they are in the interview is an obligation to take pictures in order to 

use them in the final product. Also, they could record that interview to avoid problems with 

the information. 

ANSWER OPEN QUESTION 

WORKSHEET BANK OF QUESTIONS TO THE INTERVIEW. 

 

1. Tell me about yourself. 

_________________________________________________________________________

_________________________________________________________________________ 

 

2. What are your strengths? 

 _________________________________________________________________________ 

_________________________________________________________________________ 

 

3. What are your weaknesses?  

_________________________________________________________________________

_________________________________________________________________________ 

 

4. What would be your ideal working environment? 

_________________________________________________________________________

_________________________________________________________________________  

 

5. What do you like to do? 

 _________________________________________________________________________ 

_________________________________________________________________________ 

  

6. List five words that describe your character. 

_________________________________________________________________________

_________________________________________________________________________ 

  

7. What is your greatest fear?  

_________________________________________________________________________

_________________________________________________________________________  

 

8. What's the last book you read? 

_________________________________________________________________________

_________________________________________________________________________  

 

9. What's the best movie you've seen in the last year? 

_________________________________________________________________________

_________________________________________________________________________  
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10. Who are your heroes?  

_________________________________________________________________________

_________________________________________________________________________  

 

11. What do you like to do for fun? 

_________________________________________________________________________ 

 _________________________________________________________________________ 

 

12. What is your favorite memory from childhood? 

_________________________________________________________________________

_________________________________________________________________________ 

 

13. Are you willing to travel? 

 

_________________________________________________________________________

_________________________________________________________________________  

 

14. What is your dream job?  

_________________________________________________________________________

_________________________________________________________________________  

 

15. Discuss your educational background. 

_________________________________________________________________________

_____________________ 

16. Describe yourself. 

 ________________________________________________ ________________________ 

 

17. What was your biggest failure? 

_________________________________________________________________________

_________________________________________________________________________  

 

18. What motivates you?  

_________________________________________________________________________

_________________________________________________________________________ 

 

19. What are your hobbies?  

_________________________________________________________________________

_________________________________________________________________________  

 

20. What is your favorite website? 

_________________________________________________________________________

_________________________________________________________________________  

21. What makes you uncomfortable? 

_________________________________________________________________________

_________________________________________________________________________ 
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TASK 4  

Teacher gives students this learning log format in order to take out the main ideas of the 

interview. This activity is in groups in order to join all the information. 

Students’ learning 

UNIDAD EDUCATIVA “DURAN” 

Name:____________________________Date: ______________________level:____________ 

Learning 

Date of event Personal information 

  

Professional experience New vocabulary Observations 

   

Features of the interviewee Conclusions 
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TASK 5  

After those activities when students get the idea about what they have to do, teacher has 

to guide them to write their interview write-up. Therefore, he must explain the structure, 

emphasizing what they have to write in each part. 

INTERVIEW WRITE 

3. Introduction  

b. ________________________________________  

4. Body  

d. First supporting idea/ topic statement:_________  

4. ________________  

5. ________________  

6. ________________  

e. Second supporting idea/ topic statement:_______________  

4. ________________  

5. ________________  

6. ________________  

f. Third supporting idea/ topic statement:_______________  

4. ________________  

5. ________________  
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6. ________________  

Conclusion  

b. Closing statement:___________________________ 

TASK 6  

Finally, when students finish their writing, they have to check mistakes changing their 

jobs among groups as the last product, after that they can present it to the teacher. 

THE FINAL PRODUCT SAMPLE 

INTERVIEW WRITE 

 

My favorite teacher 

My favorite teacher was Mrs. Ruby who had taught me 

English for 2 years. She had sparkle eyes and blond hair. 

She‗s just a bit taller than I was. She always smiled to us as 

we saw each other in the hallway at. We had a lot of fun during 

her classes as we had been told the jokes in English. I had had her 

classes and she gave us tons of assignments which were for 

improving our English. She‘s very patient and enthusiastic to 

teach us whenever we had questions in her classes. Moreover, 

she would stay at school after school finished for hours to 

solve the problems that we had in her class. Her favorite band 

was West life as I was. She always listened to pop music and 

sang karaoke. She‘s always friendly and easygoing. She‘s a very helpful person. 



135 

 

Sometimes, she would get furious though when the students didn‘t hand in the assignments 

on time. She had skills at teaching, sense of humor, friendly, patient and easygoing. 

INTERVIEW WRITE 

Student‘s name:                                                                                          Final Score: 

_____  

Date: _________________________ 

INTERVIEW WRITE 

Criteria/sc

ale 

4 3 2 1 Point  

Introductio

n/ Topic 

Well-written, 

strong organization. 

Satisfactorywritten, 

some organization. 

Not wellwritten, 

little organization. 

Poorly-

written, no 

organization. 

 

Body/Detai

ls 

Well-developed 

paragraphs, stays on 

topic, vivid 

examples. 

Averageparagraphs, 

stays on topic, basic 

examples. 

Semideveloped 

paragraphs, gets off 

topic, some examples. 

No 

development, 

topic unrelated, 

no examples. 

 

Interview 

Usage 

Outstanding 

usage of article & 

interview 

information. 

Sufficient usage of 

article & interview 

information. 

Small usage of 

article & interview 

information. 

No usage of 

article & 

interview 

information. 

 

Format - 

typed (12pt.) - 

length 

Correct font, 

correct length. 

Correct font, three-

thirds of length, 

Incorrect font, 

half the length. 

Incorrect 

font, less than 

half the length. 

 

Grammar 

& Writing 

No Errors There are few errors 

that do not inhibit the 

flow. 

There are few 

errors that inhibit the 

flow. 

There are 

many errors that 

inhibit the flow. 
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MICRO-PROJECT 3 

UNIT 3 

We were walking home. 

Objectives: To provide 

opportunities of 

collaboration to build 

knowledge. 

Materials:  

Markers  

Board  

Handouts  

Paper  

Pencil 

Vocabulary:  

Adjectives for describing 

the weather. 

Situation: Students‘ 

anecdotes. 

Grammar: The past 

continuous. The past 

continuous with when and 

while. 

 

TASK 1  

Teacher has to explain how to 

play scrabble. Also, students have to 

join in groups. After that, every 

member in the group must write as 

many verbs as they know but starting 
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with the last letter of the previous one. This activity has to be developed on the board to 

control it. After that teacher has to correct them if there are mistakes and then he asks 

students to conjugate those verbs in past continuous.  

TASK 2  

To practice and give a clear idea about what they have to do in the final product, teacher 

must develop a writing activity in the class. As the students build their own learning, 

teacher ask them to improvise a short story using the previous verbs that they wrote on the 

board. Therefore, each student has to choose a word and write a sentence but without losing 

the sense (following the sequence) of the story. 

FANTASTIC NOTES 

WHAT HAPPEN IF YOU WERE NOT STUDYING ENGLISH? 

 

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

_______________________________________________________ 
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In this way, they are 

going to practice writing 

and also, they are going to 

clarify the idea about how 

to develop the next project. 

Finally, do not forget that 

this is a group activity, so 

students have to think about the way to create their story (using pictures, photographs, 

colors, designs, etc.) to present this job. 

TASK 3  

Teacher gives students a worksheet in order 

to facilitate their job. In this activity they just 

have to write main ideas about what they are 

going to write. It is perfect to plan a story and it 

is better if students join in groups to facilitate 

their job. The following worksheet is useful to take notes about some ideas.  
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Students’ learning 

UNIDAD EDUCATIVA FISCAL “DURÁN” 

Name:____________________________Date: ______________________level:____________ 

Learning 

Beginning the story Telling the story 

_______________________________ 

_______________________________ 

_______________________________ 

_______________________________ 

Experience Funny things 

_______________________________ 

_______________________________ 

_______________________________ 

_______________________________ 

Any problem Conclusions 

_______________________________ 

_______________________________ 

_______________________________ 

_______________________________ 
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TASK 4  

Teacher explains to the students the structure of a story because it is necessary to 

develop the final product. Therefore, teacher has to analyze it with students to clarify any 

doubt. 

TITLE  

 

CHARACTERS: 

BEGINNING: 

 

CLIMAX  

 

 

END  
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THE FINAL PRODUCT SAMPLE. 

Anecdotes of my life When I was fourteen years ago, I was riding my bike. It was a 

beautiful morning; the sun was shining and I was going to the school. I rode through my 

city I hear a noise; it was my dog. So, I have to stop and go back home. It was raining in the 

school and thundering all day. I was playing soccer with my friends. However, my sister 

wasn't playing because it was raining. She and her best friends were feeling tired of being 

trapped inside the classroom. On the other hand, George was reading his book until my 

sister friends started to bother him.it was funny. After break, I was sleeping during class 

because I was tired and it was raining. So, my teacher ask me to leave the class and my 

friends were laughing. Then my mother was calling to say she was coming at school. She 

was driving a car. Finally, this day was the worst because the rain didn‘t stop! And I had 

those problem during that day. 
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ANECDOTES RUBRIC 

Student‘s name:                                                                                          Final Score:  

Date: _________________________ 

ANECDOTES RUBRIC 

Criteria/scale 4 3 2 1 Poi

nt  

Introduction/ 

Topic 

Well-

written, strong 

organization. 

Satisfactorywritten, 

some organization. 

Not 

wellwritten, little 

organization. 

Poorly-

written, no 

organization. 

 

Body/Details Well-

developed 

paragraphs, 

stays on topic, 

vivid 

examples. 

Averageparagraphs, 

stays on topic, basic 

examples. 

Semidevelope

d paragraphs, gets 

off topic, some 

examples. 

No 

development, 

topic unrelated, 

no examples. 

 

Interview Usage Outstandi

ng usage of 

article & 

interview 

information. 

Sufficient usage of 

article & interview 

information. 

Small usage of 

article & interview 

information. 

No usage of 

article & 

interview 

information. 

 

Format - typed 

(12pt.) - length 

Correct 

font, correct 

length. 

Correct font, three-

thirds of length, 

Incorrect font, 

half the length. 

Incorrect 

font, less than 

half the length. 

 

Grammar & 

Writing 

No Errors There are few errors 

that do not inhibit the 

flow. 

There are few 

errors that inhibit 

the flow. 

There are 

many errors that 

inhibit the flow. 
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MICRO-PROJECT 4 

UNIT 4 

You’re the best in the group. 

Objectives: To get 

experience in complex 

situations. 

Materials:  

Internet  

Digital camera  

Pictures  

Handouts  

Worksheets  

Pen  

Pencil 

Vocabulary:  

Adjectives of quality 

(positive and negative) 

Situation: Article about 

the high school. 

Grammar: The 

comparative and superlative 

forms of adjectives. Making 

comparison with as…as/not 

as…as 

 

TASK 1 

At the end of this unit students have to work as a journalist but in this time, they have to 

look for information about their school Students must join in groups, it could be the same 

group of the last time. After that, teacher has to remember the journalist job, asking some 

questions, writing on the board, etc. Therefore, teacher has to motivate them during those 

activities that they have to do. 
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TASK 2  

Teacher guides students to choose their topic to write an article. It could be making a 

brainstorm on the board. After that, when they have the idea, students have to research and 

collet all the necessary information. 

TASK 3  

In this task teacher has to explain students about how to write an article and present 

them the structure that it has. 

 
Introduction Introduce article and briefly outline what the article 

is about. State purpose. Outline your main points 

(claims and assumptions). 

Body paragraph (claims 1, 

2,3) 

Topic sentence outline claim. Evidence for claim. 

Body paragraph 

(assumptions 1,2,3) 

Topic sentence outline assumptions. Evidence for 

assumptions. Analysis of assumptions. 

Conclusion Sum up and restate author‘s purpose Relate to 

broader content. 

 

TASK 4  

In this task he has to encourage students to work individually for this time. To do this he 

gives students a learning log about an article in order to reinforce their knowledge. 
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Students’ learning 

Questions: Notes: 

What is the structure of an article?  

 

What I don‘t know about articles 

structure? 

 

 

What have I learned about them?  

 

 

TASK 5  

Teacher gives students an article in order to organize and select the most relevant 

information. It is easy to clarify any doubt, don‘t forget that they have to use key words in 

order to get a general idea about what the article is. 

Introduction. 

_________________________________________________________________________

_________________________________________________________________________ 

 

1. Mayor points. 

1. ________________________________________ 

2. ________________________________________ 

3. ________________________________________ 

Conclusion_________________________________ 

 

2. Mayor points. 

1. ________________________________________ 

2. ________________________________________ 
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3. ________________________________________ 

Conclusion_________________________________ 

 

3. Mayor points 

1. ________________________________________ 

2. ________________________________________ 

3. ________________________________________ 

Conclusion_________________________________ 

__________________________________________ 

4. Conclusions. 

__________________________________________ 

__________________________________________ 

__________________________________________. 

 

TASK 6  

After those activities, when students have the idea about what there are going to write, 

students have to develop this writing. When they have the article, they must check mistakes 

by changing their writing between groups. 

Article about my school 

Introduction: 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

Body paragraph 1: Laboratories and Library: 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

Body paragraph 2: Teachers 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 
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Body paragraph 3: Games, Debates and communicative. 

____________________________________________________ 

____________________________________________________ 

____________________________________________________ 

Conclusions: 

____________________________________________________ 

THE FINAL PRODUCT SAMPLE. 

Article about my school Our school is 

built in it open. It is far away from the dust, 

noise and smoke of the city. Its building is 

very grand. It has verandahs on both the sides 

of class-room. There are shady trees near the 

verandahs. The burning heat of summer, 

bitter cold of winter and the heavy rains of 

the rainy season cannot trouble us. Near the gate there are two small gardens in which there 

are grassy lawns, flower beds, fruits trees and a beautiful fountain. How nice it is to sit on 

the grassy lawns in summer evening! We enjoy the sweet smell of flowers and the dance of 

beautiful butterflies. Laboratories and Library: Our school has two science labs, a big 

library and a reading room. The library is full of books on all subjects. Every student can 

borrow books from the library. Besides these, there are about forty class-rooms, principals‘ 

office and a clerk‘s office. Teachers: There are fifty teachers in the school. They are all 

highly qualified. They all work hard in teaching us. They help the students in every way 

possible. They are their true friends and guides. Our results are the best not only in the city 
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but in the district also. All the teachers are sympathetic and kind. They look after our 

studies. They also take care of our healthy and character. 

The Principal:  

The Principal of our school is an old hand. He is very particular about discipline. He 

keeps the school compound clean and tidy. He is a man of character. He has won the hearts 

of his students. He himself is punctual. So he expects punctuality from hits teachers and 

students. He is an ideal for the members of his staff. He does not allow students to attend 

school in dirty clothes. His morning talks, after the school prayer, are very impressive He 

believes in action. He Hates Idle Talks: We are taught honesty, industry and truthfulness by 

him. Hence our school students are obedient, well behaved and mannerly. 

Games, Debates and communicative  

The best thing in the school is the arrangement of games, debates and scouting. Every 

student has to take part on debates every Saturday. He has to attend the playground three 

times a week. I am glad to say that our school team is famous in the district for hockey and 

cricket. Our scouts get training in band and first-aid. There are two communicative units 

attached to the school. Every year sixty students get Military training. Conclusion: It is the 

best of all schools. The school is pound of its good students and the students are proud of 

their good school. I love it dearly. 

 

 

 



149 

 

ARTICLE RUBRIC 

Student‘s name:                                                                                Final Score: _____  

Date: _________________________ 

ARTICLE RUBRIC 

Criteria/scale 4 3 2 1 Poi

nt  

Introductory 

paragraph 

Writing 

an 

introduction 

for the article 

was attempted 

but not 

complete. 

The introduction 

does not appropriate to 

invite the reader and the 

topic is vague. 

The 

introduction is 

inviting to the 

reader but 

something is 

missing to follow 

the reading. 

The 

introduction is 

inviting and 

really hooks the 

reader with what 

is to come (The 

topic is 

introduced). 

 

Body(sequence 

of events) 

Many 

events are not 

in logical 

order. There 

is little sense 

that the 

writing is 

organized. 

(One 

paragraph) 

Most events are 

placed in a logical 

order, but it is evident 

that events were not 

clear. (Two paragraphs) 

Most events 

are in a logical 

order but some are 

either missing or 

in the wrong order 

(3 or more 

paragraphs) 

Events are 

placed in a 

logical order and 

keeps the 

interest of the 

reader. (3 or 

more 

paragraphs) 

 

Grammar, 

spelling and 

Writer 

makes more 

than 8 

Writer makes 5-7 

mistakes in grammar, 

Writer makes 

1-4 mistakes in 

grammar, spelling, 

Writer 

makes no 

mistakes in 
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punctuation mistakes in 

grammar, 

spelling, and 

punctuation. 

spelling, or punctuation. or punctuation. grammar, 

spelling, or 

punctuation. 

Concluding 

paragraph 

Writing a 

conclusion for 

the article was 

attempted. 

The conclusion does 

not adequately wrap up 

and end the article. 

The 

conclusion is not 

particularly 

organized but 

wraps up the end 

of the article. 

The 

conclusion is 

inviting in the 

wrapping up of 

all events. 

 

Format, 

attention getter and 

use of pictures. 

Missing 

three or more 

requirements. 

Missing two 

requirements. 

Missing a 

requirement. 

Includes all 

requirements. 
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OPERATING MODEL OF THE PROJECT 

TABLE N° 22 OPERATING MODEL OF THE PROJECT 
 Objectives Activities Resources Responsible 

Introduction Motivate the teachers of the 

―Duran‖ Educational Unit in 

order to publicize the 

importance of learning based on 

life stories to improve written 

skills in the English language. 

Socialization with teachers 

the importance of learning based 

on life stories to improve written 

English language skills 

Didactic guide English teacher and author 

of the proposal 

Characteristics Explain how the didactic 

guide is structured and the 

approach it takes during 

interlearning of the English 

language. 

Socialization with teachers 

the structure of the didactic 

guide. 

Didactic guide English teacher and author 

of the proposal 

Fundamentals Make teachers aware of the 

connection that exists between 

the study book and the activities 

proposed in the teaching guide. 

Exchange of criteria or 

opinions 

Didactic guide English teacher and author 

of the proposal 

Source: Operating model of the project 
Produced for: María Lourdes Piguabe Ríos 
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CONCLUSIONS 

 According to each of the different results through the interview technique and 

statistical calculation, it can be explained that the project carried out in the 

Educational Unit was viable for each of the different students, demonstrating to 

develop the writing skills of the language English. 

 On the other hand, the application of the active method of life stories in English 

classes is very limited, since each of the jobs are individual and collective, which 

are not adaptable due to the need of high school students In this case, in the 

production skills written in English, therefore there is a limitation in each of the 

texts written in English. 

 Another factor is the central activities, that is, each one of the ideas executed by 

the students, such as, for example; daily essays or learning charts which are not 

common in classes that are taught in the classroom, which allows the difficulty 

of written production in the English language. 

 There is a limit of educational strategies to be able to execute the written 

production in the English language. 

 Finally, the written production of life stories of each of the students lacks 

linguistic processes, due to a good lesson plan by the teacher, which should 

facilitate the development of written skills during and after the English language. 
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RECOMMENDATIONS 

 To improve written production in the English language, each of the different 

teachers who teach that language must apply motivational techniques according 

to the learning stage that each of the students has, on the other hand, they must 

use innovative methodologies, to that the learning of life stories improves, which 

the student will develop relevant writings, in a real or fictional plane. 

 In order to develop written production in the English language, three extremely 

important steps must be taken, main ideas, secondary ideas and conclusions, on 

the other hand, the teacher must make the student in one way or another 

participate individually or in a group, In order to lose the fear of such linguistic 

participation, therefore, it must guide and guide them to carry out collective 

work, thus promoting the exchange of new ideas and information. 

 The written production must be more meaningful for the student, based on 

various strategies to be able to develop that skill that students are failing, through 

procedures such as; questions, answers, brainstorming etc. Since this makes the 

activities within the classroom more active, for both, that is, between the teacher 

and the student, for this, teachers must also present a correct process in writing in 

English to be able to guide themselves, since through observation the student will 

be able to know how to write, plan and formulate new ideas. 

 The teacher who teaches English classes must innovate every day to each of his 

students, applying different methodologies and active educational strategies, this 

will help to learn and develop each of the skills of the English language. 

 Finally, it is important that the teacher design motivating and innovative guides, 

which must be applied in the classrooms so that the student can participate and 



156 

 

be active in the classroom, so that each of the knowledge can be applied and 

developed the skill of production written in English, especially based on real or 

fictional life stories. 
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Diagnostic test 

Name:                                                                                        Teacher:  

Date:                                                                                          Classroom: 

The diagnostic test consists of three parts: 

1st part: It is a multiple-choice exercise similar to those carried out during the course. Please 

mark the correct answer in bold. Only one option is correct. Questions in which you have marked 

more than one option will not be scored. 

2nd part: Reading comprehension exercise. 

3rd part: Exercise of written expression. Do one of the two options. 

PART FIRST  

Use of English and Vocabulary 

Please mark in bold the option that seems correct to you. Only one is correct. You should not 

check more than one.  

1. Is he James? ________  

a) No, he is. b) Yes, he does. c) Yes, he is. d) Yes, he‘s.  

2. I‘m Miss Martin. How do you do? _______  

a) How do you do? b) Excuse me. c) Good bye. d) Good morning.  

3. How are you? _________  
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a) I‘m English. b) I‘m a doctor. c) Fine. d) Yes, I am.  

4. What do you do? _________  

a) I‘m a waiter. b) How do you do? c) Very well. Thank you d) I‘m Italian.  

5. Do you speak French? ________ 

a) Yes, you do. b) Yes, I speak. c) Yes, I am. d) Yes, I do. 

 

SECOND PART. 

READING 

 

 

 

 

 

 

 

 

 

 

A long journey to work 

Tony Edmonds, a 36-year-old doctor, lives with his wife and three children in 

Newbury, a small town in the south of England. But he works at St Thomas' 

Hospital, in the centre of London more than 60 miles away. Every day Tony leaves 

home at half past five, drives eight miles to his local railway station and catches a 

train to London. The intercity Express to Victoria Station. From there he walks to 

the hospital in Lambeth Palace Road. It takes him fifteen minutes to walk from the 

station to the hospital. He arrives at half past seven. He works all day and then he 
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Are the following sentences true or false? _T_ Newbury is not a very big town.  

1. _____ Newbury is a quiet place.  

2. _____ Dr. Edmonds doesn‘t like living in Newbury.  

3. _____ Tony Edmonds gets up at 5.30.  

4. _____ Newbury railway station is near Dr. Edmonds‘s house.  

5. _____ He goes to work by car, train and a short walk. 

6. _____ You can walk from Victoria Station to St Thomas' Hospital.  

7. _____ He is more than ten hours away from home every week-day.  

8. _____ He hates travelling by train.  

9. _____ He wants to change his job.  

10._____ He gets bored during the journey. 
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THIRD PART 

WRITING AND LISTING  

Complete the following dialog. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

You have just arrived in England to follow an English course at Pilgrims Summer 

School. There you have met someone. Complete the following conversation. 

Philipo: Hello! I‘m Philipo. What‘s your name?  

You: __________________ ____________________?  

Philipo: I‘m Greek, from Athens. And you?  

You: ______________________________________?  

Philipo: What are you studying? Elementary or Intermediate English? 

You:____________________ __________________?  

Philipo: I‘m studying Elementary English.  

You: ______________________________________?  

Philipo: It is from 9‘00 to 13‘00 from Monday to Friday How long does your course 

last? You: __________________________________?  
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Write a description of these people in about 50-60 words. Their appearance 

physicality and the clothes they are wearing. 

____________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________ 

____________________________________________________________________________

______________________________________________________________________ 

_________________________________________________________________________ 
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