
 

 

 

 

 

UNIVERSIDAD DE GUAYAQUIL   

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜÍSTICA 

 

EDUCATIONAL PROJECT PRIOR TO OBTAINING THE BACHELOR DEGREE IN 

SCIENCES OF EDUCATION SPECIALIZATION: ENGLISH LANGUAGE AND 

LINGUISTICS 

 

TOPIC: 

INFLUENCE OF THE ORDER OF ADJECTIVES IN THE WRITTEN PROFICIENCY 

 

PROPOSAL: 

DESIGN OF A SET OF WORKSHEETS WITH EXERCISES TO REINFORCE THE 

ORDER OF ADJECTIVES 

 

AUTHORS: 

CALI NACIFF MARÍA JOSÉ 

RODAS SÁNCHEZ GABRIEL EDUARDO 

 

ADVISOR:  

HEIDI MARRIOTT TOLEDO, MSc. 

 

GUAYAQUIL - ECUADOR 

2019 – 2020 

 



ii 
 

 
 

 

 

 

 

 

UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜÍSTICA 

UNIDAD DE TITULACIÓN  

 

 

 

AUTHORITIES 

 

 

 

 

_________________________                                         ______________________ 

Dr. Santiago Galindo Mosquera, MSc                                 MSc, Pedro Rizzo Bajaña 

              DEAN                                                                               SUB-DEAN 

 

 

 

 

 

_______________________                                 ___________________________ 

Lcda, Sara Anaguano, MSc                                    Ab. Sebastián Cadena Alvarado 

            DIRECTOR                                                              SECRETARY 

 

 

 

 

 



iii 
 

 
 

 

 

 

 

 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA DE LENGUAS Y LINGÜÍSTICA 

MODALIDAD PRESENCIAL 

 

Guayaquil, 02 de marzo de 2020 

 

TUTOR CERTIFICATION 

CERTIFICACIÓN DEL TUTOR 

 

Yo, HEIDI MARRIOT TOLEDO, tutora del trabajo de titulación “INFLUENCE 

OF THE ORDER OF ADJECTIVES. DESIG  OF A SET OF WORKSHEETS 

TO REINFORCE THE ORDER OF ADJECTIVES” certifico que el presente 

trabajo de titulación, elaborado por MARÍA JOSÉ CALI NACIFF, con C.C. No. 

095055488-1 y GABRIEL EDUARDO RODAS SÁNCHEZ, con C.C. No. 

095038725-8, con mi respectiva asesoría como requerimiento parcial para la 

obtención del título de LICENCIADOS EN CIENCIAS DE LA EDUCACIÓN 

MENCIÓN LENGUAS Y LINGÜÍSTICA; en la Carrera de Lenguas y Lingüística 

de la Facultad Filosofía, Letras y Ciencias de la Educación, ha sido REVISADO 

Y APROBADO en todas sus partes, encontrándose apto para su sustentación. 

 

 

 

_______________________________ 

HEIDI MARRIOTT TOLEDO, MSC. 

C.C. No. 091321935-8 

 

 

 

 

 

 



iv 
 

 
 

 

 

 

 

 

UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜÍSTICA 

UNIDAD DE TITULACIÓN  

FREE AND NON-TRANSFERABLE LICENSES  
LICENCIA GRATUITA INTRANSFERIBLE Y NO EXCLUSIVA PARA EL USO NO 

COMERCIAL DE LA OBRA CON FINES NO ACADÉMICOS  

 

Yo, CALI NACIFF MARÍA JOSÉ con C.I. No. 095055488-1 y RODAS SÁNCHEZ 

GABRIEL EDUARDO con C.I. No. 095038725-8, certifico que los contenidos desarrollados 

en este trabajo de titulación, cuyo título es “INFLUENCE OF THE ORDER OF 

ADJECTIVES IN THE WRITTEN PROFICIENCY. DESIGN OF A SET OF WORKSHEETS 

WITH EXERCISES TO REINFORCE THE ORDER OF ADJECTIVES” son de mi absoluta 

propiedad y responsabilidad Y SEGÚN EL Art. 114 del CÓDIGO ORGÁNICO DE LA 

ECONOMÍA SOCIAL DE LOS CONOCIMIENTOS, CREATIVIDAD E INNOVACIÓN*, 

autorizo el uso de una licencia gratuita intransferible y no exclusiva para el uso no 

comercial de la presente obra con fines no académicos, en favor de la Universidad de 

Guayaquil, para que haga uso del mismo, como fuera pertinente 

 

_________________________________ 

CALI NACIFF MARÍA JOSÉ 

C.I. No. 095055488-1 

 

 

_________________________________ 

RODAS SÁNCHEZ GABRIEL EDUARDO 
C.I. No. 095038725-8

 

 

 

 

*CÓDIGO ORGÁNICO DE LA ECONOMÍA SOCIAL DE LOS CONOCIMIENTOS, CREATIVIDAD E INNOVACIÓN 

(Registro Oficial n. 899 - Dic./2016) Artículo 114.- De los titulares de derechos de obras creadas en las instituciones de 

educación superior y centros educativos.- En el caso de las obras creadas en centros educativos, universidades, 

escuelas politécnicas, institutos superiores técnicos, tecnológicos, pedagógicos, de artes y los conservatorios 

superiores, e institutos públicos de investigación como resultado de su actividad académica o de investigación tales 

como trabajos de titulación, proyectos de investigación o innovación, artículos académicos, u otros análogos, sin 

perjuicio de que pueda existir relación de dependencia, la titularidad de los derechos patrimoniales corresponderá a los 

autores. Sin embargo, el establecimiento tendrá una licencia gratuita, intransferible y no exclusiva para el uso no 

comercial de la obra con fines académicos.  



v 
 

 
 

DEDICATION 

 In eternal gratitude I dedicate this work to my parents, José Rafael and Sonnia 

María for putting me on this Earth. You two have always inspired me to pursue my 

dreams and never throw in the towel when things get a little rocky. To my brothers, 

José Luis and Rafael for the memories we have created together for the past two 

decades. You two are the coolest. To my best friends, Gabriel and Mitzy for staying 

with me through thick and thin, always reminding me how amazing I am.  And last, 

but definitely not least, a special thank you to my internet friends, Julie, Mirea, David, 

Rafael, Max, Kevin, Cassandra and Federica, with whom I expect to hang out in real 

life and give the biggest and warmest of hugs really soon. 

                                                                                                                                                     

María José Cali Naciff. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vi 
 

 
 

DEDICATION 

I dedicate this research project to my parents, Monserrate and Carlos, who 

have always motivated me to keep studying and achieve my higher education 

dreams I have in life. Perhaps, one day I will be able to give back all they have done 

for me. To my older siblings because they were my examples of perseverance and 

dedication to carry on even when not having the same opportunities to finish their 

careers. Also my younger sister who is now finishing her middle education and for 

whom I hope to be there when she needs me. To my best friends from university, 

Majo, Mitzy and Shirley, for sharing and having incredible experiences, laughs and 

knowledge throughout these years. Last but not least, to my best friends from 

adolescence, Alexander, Boris and Kaysee, keep studying guys. 

 

                                                                    Gabriel Eduardo Rodas Sánchez. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



vii 
 

 
 

ACKOWLEDGMENT 

I dedicate this thesis work to all the people who have been by my side since day 

one, for letting me know at the end hard work does really pay off. 

I would like to thank my dad for always being my role model, for taking care of me 

and my siblings when I was a toddler, for making me realize education is key to 

success. A special thank you to my mom for giving me life, I love you, mom. 

I would also like to thank my friends for never getting tired of my tantrums when I 

was having a bad day, for loving me unconditionally, for laughing at my jokes when 

they were not funny at all, for loving me regardless of the size of my jeans, for 

valuing me for who I really am and most importantly for the endless amount of 

memories we have created this lustrum together. Mitzy and Gabbo! I love you, guys. 

Where would I be without my penpals (whom I have not had the pleasure to meet in 

real life just yet)? Thank you guys for always encouraging me to not throw in the 

towel when things did not seem to look up, especially to Julie, Mirea and David. 

I would like to thank my teachers for believing in me when no one else did, thank you 

from the bottom of my broken heart in the words of the princess of pop herself, 

Britney Spears. Thank you Miss Marriott for guiding Gabriel and I throught this 

process, you were a total blessing for the both of us and we could have not asked for 

a better thesis advisor. We could not thank you enough! You are larger than life! 

By all means, I would like to thank the Backstreet Boys for sparkling in me the 

interest in the English language. It is because of their songs I began to learn English 

when I was younger – It is because of those five gentlemen that I always want it that 

way. 

Last but definitely not least, I dedicate this thesis work to all my future fellow English 

teachers around the world - If I managed to do this dissertation without ending up in 

a mental hospital, shooting myself with a G&G in the head or running away to 

Timbuktu it will definitely be a piece of cake for you! Very best of luck! 

                                                                                              María José Cali Naciff 

 

 



viii 
 

 
 

ACKOWLEDGMENT 

First of all, I would like to thank my family. My parents and siblings for advising me to 

pursue my dream career, for all the support during this time. I hope I will not 

disappoint you. 

To my deceased aunt, Ketty. You were the first person who helped me with the 

English language when I was a six-year-old boy because I was terrified of the 

language in kindergarten. I didn’t have any idea how this language would become 

important for me in the future. I will always be grateful for your support when I was 

younger. 

To all the English teachers I have had from Fourth Grade until University. I should 

begin with Miss Carmen (I don’t remember her last name anymore), Misses Cabrera 

(Ana and Diana), they were who taught me the basis of the English language, some 

vocabulary and a few English songs that somehow I remember until this day. In High 

school, Miss Pita, Mister Michael, Mister Noriega, Miss Sarmiento and Miss 

Verdezoto. They gave all of them, who had different strategies on teaching and 

making the English language attracting to me. At university, Miss Morales, Miss 

Aranda and Miss Cruz, who were great teachers even I didn’t agree with them most 

of the time they will always have a special place in my heart. Thank you for teaching 

me that being a teacher is not an easy profession and that we humans keep on 

learning every day.  

Last but not least, I would like to thank my thesis advisor and teacher, Miss Marriot 

a.k.a. Miss Sunshine. Sometimes you were tough on me, but now I understand that it 

was your job to encourage your students to go beyond their limits. I hope I will 

become a great teacher like you and apply on my courses some of the activities that 

I have been learning from you all these years. You are witty. You are simply the best. 

Thank you for all the advice you have given me, especially during the development 

of this work research.  

Gabriel Eduardo Rodas Sánchez 

  



ix 
 

 
 

TABLE OF CONTENTS 

 

AUTHORITIES .......................................................................................................... ii 

TUTOR CERTIFICATION ......................................................................................... iii 

FREE AND NON-TRANSFERABLE LICENSES ...................................................... iv 

DEDICATION ............................................................................................................v 

ACKOWLEDGMENT ............................................................................................... vii 

TABLE OF CONTENTS ........................................................................................... ix 

INDEX OF TABLES .................................................................................................. xi 

INDEX OF GRAPHICS ............................................................................................. xi 

INDEX OF FIGURES ............................................................................................... xii 

INDEX OF ANNEXES .............................................................................................. xii 

RESUMEN .............................................................................................................. xiv 

ABSTRACT ............................................................................................................. xv 

INTRODUCTION: ................................................................................................... xvi 

 

CHAPTER I .............................................................................................................. 1 

1.1 Context of the research ................................................................................. 1 

1.2 Problem statement ........................................................................................ 2 

1.2.1 Conflict situation ..................................................................................... 2 

1.2.2 Scientific fact ........................................................................................... 3 

1.2.3 Causes ..................................................................................................... 3 

1.3 Formulation of the problem .......................................................................... 3 

1.4 Objectives ...................................................................................................... 4 

1.4.1 General objective ..................................................................................... 4 

1.4.2 Specific objectives .................................................................................. 4 

1.5 Research questions ....................................................................................... 4 

1.6 Justification ................................................................................................... 5 

 

CHAPTER II ............................................................................................................. 7 

2.1 Background of the research ......................................................................... 7 

2.2 Theoretical-Conceptual Framework ........................................................... 10 

2.2.1 Philosophical Foundation ..................................................................... 11 

2.2.2 Psychological foundation ..................................................................... 12 

2.2.3 Pedagogical-Didactic foundation ......................................................... 14 

2.2.4 Linguistic foundation ............................................................................ 16 

2.3 Contextual framework ................................................................................. 21 



x 
 

 
 

2.4 Legal framework .......................................................................................... 23 

 

CHAPTER III .......................................................................................................... 26 

3.1 Methodological design ................................................................................ 26 

3.2 Types of research ........................................................................................ 26 

3.2.1 Applied research ................................................................................... 26 

3.2.2 Descriptive research ............................................................................. 26 

3.2.3 Explanatory research ............................................................................ 27 

3.2.4 Purposeful research .............................................................................. 27 

3.3 Population and sample ................................................................................ 27 

3.3.1 Population .............................................................................................. 27 

3.3.2 Sample ................................................................................................... 27 

3.4 Operationalization of variables ................................................................... 28 

3.5 Research methods ....................................................................................... 29 

3.5.1 Theoretical methods.............................................................................. 29 

3.6 Techniques and Instruments of the Investigation ..................................... 30 

3.6.1 Techniques of the Investigation ........................................................... 30 

3.6.2 Instruments of the Investigation........................................................... 30 

3.7 Analysis and Interpretation of the Instruments of Investigation .............. 31 

3.7.1 Analysis and Interpretation of the Diagnostic Test ............................. 31 

3.7.2 Analysis and interpretation of the Survey to the Students................. 34 

3.7.3 Analysis and interpretation of the Interview to the Teacher............... 49 

 

CHAPTER IV .......................................................................................................... 52 

4.1 Title ............................................................................................................... 52 

4.2 Justification ................................................................................................. 52 

4.3 Objectives .................................................................................................... 53 

4.3.1 General objective ................................................................................... 53 

4.3.2 Specific objectives ................................................................................ 53 

4.4 Theoretical Aspects ..................................................................................... 53 

4.4.1 Pedagogical-didactic aspect ................................................................. 53 

4.4.2 Linguistic aspect ................................................................................... 54 

4.4.3 Philosophical aspect ............................................................................. 54 

4.4.4 Psychological aspect ............................................................................ 54 

4.4.5 Legal aspect ........................................................................................... 54 

4.5 Feasibility of the application ....................................................................... 55 

4.5.1 Human feasibility ................................................................................... 55 



xi 
 

 
 

4.5.2 Financial feasibility ............................................................................... 55 

4.5.3 Technical feasibility............................................................................... 55 

4.5.4 Policies ................................................................................................... 55 

4.6 Description of the proposal ........................................................................ 55 

PROPOSAL............................................................................................................ 57 

CONCLUSIONS ................................................................................................... 119 

RECOMMENDATIONS ........................................................................................ 119 

REFERENCES ..................................................................................................... 120 

ANNEXES ............................................................................................................ 123 

 

 

INDEX OF TABLES  

TABLE Nº 1 Adjectives have a different order .................................................... 34 

TABLE Nº 2 Usage of more than two adjectives in written sentence ................ 35 

TABLE Nº 3 Purpose of adjectives in a sentence ............................................... 36 

TABLE Nº 4 Usage of a variety of adjectives ...................................................... 37 

TABLE Nº 5 Knowledge the different type of adjectives .................................... 38 

TABLE Nº 6 Ability to write texts ......................................................................... 39 

TABLE Nº 7 Proper usage of the order of adjectives ......................................... 40 

TABLE Nº 8 Expressing ideas in written form .................................................... 41 

TABLE Nº 9 Writing is a key point while learning English ................................. 42 

TABLE Nº 10 Knowledge of how to structure a paragraph ................................ 43 

TABLE Nº 11 Frequency of writing practice in class .......................................... 44 

TABLE Nº 12 Reinforcing knowledge to improve writing skill ........................... 45 

TABLE Nº 13 I understand the way the teacher explains ................................... 46 

TABLE Nº 14 Practicing exercises to reinforce class topics ............................. 47 

TABLE Nº 15 Using a set of worksheets would help to improve in writing ...... 48 

 

 

INDEX OF GRAPHICS 

GRAPHIC Nº 1 Adjectives have a different order ................................................ 34 

GRAPHIC Nº 2 Usage of more than two adjectives in written sentence ........... 35 

GRAPHIC Nº 3 Purpose of adjectives in a sentence........................................... 36 



xii 
 

 
 

GRAPHIC Nº 4 Usage of a variety of adjectives .................................................. 37 

GRAPHIC Nº 5 Knowledge the different type of adjectives................................ 38 

GRAPHIC Nº 6 Ability to write texts ..................................................................... 39 

GRAPHIC Nº 7 Proper usage of the order of adjectives ..................................... 40 

GRAPHIC Nº 8 Expressing ideas in written form ................................................ 41 

GRAPHIC Nº 9 Writing is a key point while learning English ............................. 42 

GRAPHIC Nº 10 Knowledge of how to structure a paragraph ........................... 43 

GRAPHIC Nº 11 Frequency of writing practice in class ..................................... 44 

GRAPHIC Nº 12 Reinforcing knowledge to improve writing skill ...................... 45 

GRAPHIC Nº 13 I understand the way the teacher explains .............................. 46 

GRAPHIC Nº 14 Practicing exercises to reinforce class topics ......................... 47 

GRAPHIC Nº 15 Using a set of worksheets would help to improve in writing .. 48 

 

INDEX OF FIGURES  

Figure 1: Examples of types of writing.................................................................... 10 

Figure 2: Order of adjectives. ................................................................................. 20 

 Figure 3: Level of proficiency: learning approach. ................................................. 25 

 

INDEX OF ANNEXES   

ANNEX I DOCUMENTS……………………………………………………………… 124 

Approval format of the proposal for the research project……………………. 125 

Tutoring Plan Agreement…………………………………………………………… 126 

Tutoring progress reports………………………………………………………….. 127 

Tutor’s evaluation rubric of the research project……………………………… 129 

Tutoring completion report………………………………………………………… 130 

Certificate of similarity percentage……………………………………………….. 131 

URKUND Screenshot………………………………………………………………... 132 

Tutor designation letter……………………………………………………………... 133 

Letter from the School of Languages addressed to Unidad Educativa 

Fiscal Veintiocho de Mayo……………………………………………………….. 

 

134 

Authorization letter from Unidad Educativa Fiscal Veintiocho de Mayo for  



xiii 
 

 
 

the research project…………………………………………………………………. 135 

ANNEX II PHOTOGRAPHIC EVIDENCE……………………...…………………… 136 

Thesis tutoring sessions...…………………………………….…………………… 137 

Unidad Educativa Fiscal Veintioho de Mayo pictures……...…………………. 138 

Application of the Instruments of investigation………………………………. 139 

ANNEX III INSTRUMENTS OF INVESTIGATION………………………………… 141 

Diagnostic test………………………………………………………………………... 142 

Survey to the Students……………………………………………………………… 144 

Interview questionnaire……………………………………………………………... 145 

ANNEX IV REPOSITORY……………………………………………………………. 146 

Repositorio Nacional en Ciencia y Tecnología…………………………............ 147 

National Repository in Science and Technology………………………………. 148 

 

 

  



xiv 
 

 
 

 

 

 

UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

ESCUELA DE LENGUAS Y LINGÜÍSTICA 

UNIDAD DE TITULACIÓN  

 

“LA INFLUENCIA DEL ORDEN DE LOS ADJETIVOS EN LA DESTREZA 

ESCRITA. HOJAS DE EJERCICIOS PARA REFORZAR LA DESTREZA 

ESCRITA.” 

 

Autores: Cali Naciff María José – Rodas Sánchez Gabriel Eduardo 

Tutor: Heidi Marriott Toledo, Msc. 

 

RESUMEN 

El propósito de esta investigación es resolver el problema en el desarrollo de la 

competencia escrita presentada por los estudiantes de Décimo Grado de Educación 

General Básica en la Unidad Educativa Fiscal Veintiocho de Mayo en el Año Lectivo 

2019-2020, que están experimentando dificultades para desarrollar dominio en su 

escritura siguiendo las Guías Curriculares, como usar el orden correcto de los 

adjetivos en inglés. Con el fin de encontrar cuáles eran los problemas con respecto 

a las habilidades escritas de los estudiantes de inglés como lengua extranjera, se 

realizó un estudio en el que el dicho problema se profundizó y expandió 

teóricamente mediante el uso de antecedentes históricos, fundamentos teóricos y 

legales, y también el contexto en el que la investigación fue análisis que permitió 

obtener una mejor comprensión de cómo se manifestaba el problema. Asimismo, se 

incluyen diferentes métodos y técnicas e instrumentos para la recopilación de datos, 

que fueron: prueba de diagnóstico del alumno, encuesta al alumno y entrevista al 

profesor que permitieron corroborar la existencia del déficit en las habilidades 

escritas. Utilizando la información adquirida a través de la literatura revisada sobre 

el desarrollo de la habilidad de escritura y las formas de resolver la situación 

problemática encontrada y los instrumentos de investigación, fue posible determinar 

un camino que podría ayudar a las deficiencias en la producción escrita. Teniendo 

en cuenta, se consideró que un diseño de hojas de trabajo establecidas refuerza el 

orden de los adjetivos para ayudar a la comunidad educativa a mejorar sus 

habilidades escritas al usar más de un adjetivo en las oraciones. 

 

Palabras claves: destreza escrita, escritura, material escrito, material didáctico, 

orden de adjetivos, hojas de ejercicios. 
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ABSTRACT 

The purpose of this research is to solve the problem in the development of the 

written proficiency presented by the Tenth grade students of Basic General 

Education at Unidad Educativa Fiscal Veintiocho de Mayo in the School Year 2019-

2020, who are experiencing difficulties in developing their written proficiency in the 

levels of complexity required by the guidelines like using the correct order of English 

adjectives. In order to find what were the problems regarding the written skills of the 

English as a foreign language learners, a study was carried out where the problem 

found was deepened and expanded theoretically through the use of historical 

background, theoretical and legal foundations, and also the context in which the 

research was analyzes which allowed gaining a better understanding of how the 

problem manifested. Likewise, different methods and techniques and instruments for 

data collection are included, which were: student diagnostic test, student survey and 

teacher interview that allowed corroborating the existence of the deficit in written 

skills. Using the information acquired through the literature reviewed regarding the 

development of the writing skill and the ways to solve the problematic situation found 

and instruments of investigation, it was possible to determine a pathway that could 

help the deficiencies in written production. Having in mind, a design of set 

worksheets was considered to reinforce the order of adjectives in order to help the 

educational community improve their written skills when using more than one 

adjective in sentences. 

 

Key words: written proficiency, writing, writing material, didactic material, order of 

adjectives, set of worksheets
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INTRODUCTION: 

 The English language is without a doubt a universal language. It allows 

people from all over the world to interact with each other on account of its diffusion 

worldwide, that is why people need to domain it to take a part of the globalized world 

we face in the twenty-first century. 

Writing is a fundamental skill every English learner must acquire to interact 

without any problem with their peers and with native speakers of this target language 

as well, therefore it is necessary to polish this skill while the language acquisition 

process is taking place.  

Studies have shown that Spanish speakers struggle with the development of 

their written proficiency while learning English as a foreign language due to the lack 

of practice and resources to work with in the classroom. Therefore, the usage of 

activities aimed to improve written products are pivotal for both students and 

teachers. For that reason, students will be able to enhance their knowledge on more 

complex language features as the use of proper adjective order, which will 

undoubtedly enhance their written production, giving them the opportunity to work on 

this confusing part of their English writing with the teacher in a very interacting way, 

promoting both parties to work together getting all the information they need to do in 

the future. 

Chapter I presents the problem students have, the causes of the problem, the 

context of the research, the objectives and the justification of the dissertation. 

Chapter II focuses on the theoretical bases of the research, which contains 

the background of this study and its theoretical and legal foundations and the 

contextual framework in which the present study was carried out. 

Chapter III details the methodology, that consists of the methodological 

design, the types of the research, the operationalization of variable matrix, 

population sample, research methods, techniques, instruments and the analysis and 

its interpretations of the diagnostic test, the survey to the students and the interview 

questionnaire that were used at Unidad Educativa Fiscal Veintiocho de Mayo, 

specifically with the collaboration of the Tenth Grade GBE English Teachers and 

students. 
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Chapter IV offers the proposal: It states the title, justification, the general and 

specific objectives, theoretical aspects, feasibility, a detailed description of the 

proposal, the proposal itself with all its components, as well as the researchers finals 

thoughts on the research work and their conclusions and recommendations.
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CHAPTER I 

THE PROBLEM 

1.1 Context of the research 

The process of learning English as a foreign language in our country has always 

been categorized as “problematic”, due to the latent issues the educational 

community has always had to face in the field.  Without a doubt, when it comes to 

better any aspect of the learner’s target language, it is always a struggle for them to 

manifest what is on their minds throughout the language production process. One of 

the major problems is when students try to use more complicated language, 

particularly the use of adjectives in their writing. That is the reason why the major 

aim of this thesis work is to create awareness in both students and teachers on the 

correct usage and the influence of the order of adjectives in the written proficiency. 

This research is focused on helping Tenth graders of General Basic Education at 

Unidad Educativa Fiscal Veintiocho de Mayo realize the relevance adjectives have in 

their written proficiency whilst highlighting how to use them properly whenever they 

may need to. By strengthening their prior knowledge of adjectives, the students will 

significantly improve their written production, which will allow them to reach the level 

they are bound to have according to the grade they are in. 

 The Common European Framework of Reference (CEFR), which has provided 

a framework used by the Ministry of Education for the creation of its own curricular 

guidelines for English language instruction in our country stablishes the levels of 

domain in a foreign language. These guidelines offer three blocks for the 

development of abilities, competences and skills that the users of any target 

language must get throughout the language acquisition process. 

 These users are grouped into Basic User, which contains levels A1 and A2; 

Independent User, which contains levels B1 and B2; and Proficient Users which 

contains levels C1 and C2.  

Although the framework provided by the CEFR states that there are six levels 

that can be accomplished by any learner of any foreign language, the Ministry of 
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Education has set three initial levels for middle education in the country to satisfy the 

necessities of the national educative community (A1-A2-B1), which are also divided 

in sublevels that are meant to be fulfilled every two years. These are: A1.1 for Eight 

Grade and A1.2 for Ninth Year Grade; A2.1 for Tenth Year Grade and A2.2 for First 

Year of Baccalaureate; B1.1 for Second Year of Baccalaureate and B1.2 for Third 

Year of Baccalaureate.  

For the purpose of this research the investigators will explicitly focus on the 

Tenth grade students, who will have to develop the entry level A2.1 during the school 

year. 

1.2 Problem statement  

1.2.1 Conflict situation 

During the teaching practice process, the researchers were able to observe 

numerous factors that were affecting the way the tenth grade students developed 

their written proficiency, and the one they struggled the most was the inaccurate 

adjectival form they were using when writing simple sentences. Even though the 

accurate usage of English adjectives is a part of the speech, they are supposed to 

be familiar with at the level they are, they continue to experience difficulties in how 

and when to use an adjective. The difficulty the students face is noticeably 

exacerbated when they are asked to use more than two adjectives in a sentence.  

According to the guidelines provided by the Ecuadorian Ministry of Education 

(Ministerio de Educación, 2013), tenth grade students should be at an A2.1 English 

level, which will allow them to communicate, describe and structure in a basic level, 

their ideas in written proficiency, fulfilling the exit profile of the National Curriculum 

Guidelines for the development and improvement of English language shaped by the 

CEFR, that will prepare them to achieve the next level of English proficiency in their 

academic world (A2.2).   

Nevertheless, Tenth Grade students at Unidad Educativa Fiscal Veintiocho de 

Mayo do not achieve completely the standards that have been stipulated for the 

teaching of English as a foreign language during the school year, being the written 

skill one of the most affected areas in the English learning process. 
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In a diagnostic made to them reflected the manifestations below:  

 Poor written production in the English language.  

 Difficulty in structuring ideas and sentences in written form.  

 Inability to properly use English adjectivation. 

Thus, the conflict situation is the deficiency in the knowledge of order of adjectives in 

the written proficiency 

1.2.2 Scientific fact 

For the aforementioned reasons the scientific fact of this research problem is: 

 Deficiency of the order of adjectives in the written proficiency in the Tenth Grade 

of General Basic Education (GBE) at Unidad Educativa Fiscal Veintiocho de 

Mayo in the school year 2019 – 2020, therefore the dependent variable is the 

order of adjectives in the written proficiency.  

1.2.3 Causes 

As the main causes for this deficiency in the proper development of written 

proficiency, the authors indicate the following:  

 Lack of knowledge on the proper use of adjectives in the English language.  

 Minimal practice of written activities focused on reinforcing adjective order.  

 Poor recognition of the order of adjectives use in level-appropriate writing.  

For that reason, the independent variable is the order of adjectives in the 

development of sentences in the English language.  

1.3 Formulation of the problem 

How does order of adjectives use influence the improvement of written 

proficiency in students of Tenth Grade of General Basic Education at Unidad 

Educativa Fiscal Veintiocho de Mayo, District 6, Tarqui Sector, from the city of 

Guayaquil in the school year 2019–2020?  
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1.4 Objectives 

1.4.1 General objective 

 To determine the influence of the order of adjectives in written proficiency 

through a bibliographic review, field research and statistical analysis to design a 

set of worksheets with exercises to reinforce the order of adjectives.  

1.4.2 Specific objectives 

 To characterize written proficiency through a bibliographic review, field research 

and statistical analysis.  

 To value the relevance of order of adjectives use through a bibliographic review, 

field research and statistical analysis. 

 To value the relevant information obtained through the understanding of the 

theoretical and empirical data gathered to design a set of worksheets to reinforce 

the order of adjectives. 

1.5 Research questions 

 What are the external manifestations that reflect the current writing level of Tenth 

Grade GBE students at Unidad Educativa Fiscal Veintiocho de Mayo of the 

school year 2019 – 2020 regarding their written proficiency?  

 How does the order of adjectives affect the development of the written 

proficiency?  

 Why is it pivotal to assess the written proficiency of the students while learning 

English as a foreign language (EFL)? 

 What are the theoretical bases that support the use adjectives for writing 

improvement?   

 What are the characteristics a proper writing process must have? 

 How would a set of worksheets with exercises allow the reinforcement of the 

order of adjectives in the written proficiency?  
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1.6 Justification 

The purpose of this research project is to unveil how to improve writing 

production creating awareness of the relevance of proper adjective use in the 

development of sentences in the written proficiency of the English language of Tenth 

Grade students at Unidad Educativa Fiscal Veintiocho de Mayo of the school year 

2019 – 2020; whose conflict situation is noticeable in the classroom due to the  

difficulties they show in the syntactic development of ideas while writing. 

Writing is a productive skill that requires rules and patterns to use, that is why 

this research is beneficial for both teacher and students. To be aware of how 

essential using the correct order of adjectives will allow the students to express 

themselves in an assertive way, which will make students improve their level of 

English in the future. 

Although adjectives have not been widely studied in traditional lexical semantics 

compared to the large amount of work devoted to verbs and to nouns. They 

nevertheless present an interesting polymorphic behavior, syntactically; they can 

appear in different positions in the sentence, as a modifier of the noun or 

complement of a copular verb. Semantically, adjectives, more than other categories, 

are able to take different meanings depending on their context. (Marx and Lahav, as 

cited in (Bouillon & Viegas, 1999)).   

According to Brown (2001) writing is a formal process in which the writer 

expresses his ideas, considering the interpretations of the readers in advance. 

Evenly, writing itself is conceived as a permanent process, since ideas are embodied 

in printed material. Students need to be constantly exposed to the target language in 

order to get familiarized with the foreign language they attempt to embrace and 

process as their own. In that way, writing implies the wide use of discursive and 

grammar features in an appropriate manner, which can be obtained through the 

constant practice of reading.  

Taking in consideration the level of English the Tenth Grade students are 

supposed to have, adding the struggles they face to get there successfully it is vital 

to say this research is bringing exercises to reinforce this grammatical area in 

particular, the order of adjectives in the written proficiency. The more the individual is 
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involved with the target language, the easier it will be for them to avoid ignoring the 

correct usage of this part of the English grammar. 

The students, the teachers and the Unidad Educativa Fiscal Veintiocho de Mayo will 

benefit from this research work, as it will provide a solution for the writing problem 

that students are facing. The usage of a set of worksheets with exercises to reinforce 

the order of adjectives in order to strengthen their written proficiency in the foreign 

language, which will also be an innovative source in the classroom, improving the 

level of writing production in the foreign language. It will be important in the teaching-

learning process of the English language from now. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

2.1 Background of the research 

As mentioned before, English has always been one of the most preponderant 

mechanisms people use to communicate globally, for that reason it is essential to 

create awareness on how to use it properly in all skills, particularly writing. It is vital 

for students to develop optimal writing proficiency in order to acquire a good level of 

English. This can be done by developing the active skills needed during the 

language-learning process. Our country, on the other hand, has always struggled 

with teaching English as a foreign language (L2) ranking as 55 out of 80 countries 

that participated in 2017 on the English proficiency index rank worldwide. Another 

reason to improve the level of English in Ecuador is by diving into the accurate 

usage of grammar in context, one way they can benefit from this is by learning 

proper order of adjectives while writing. Taking steps into improving English 

language learning can help elevate the grades students obtained on this test, which 

was 46.57, ranking nineteenth out of 19 Latin American countries tested. (EF EPI, 

2019)  

Following these results, writing is a great form of learning and improving 

students’ awareness of grammar features like the order of adjectives. This fact 

remarks that there is still an issue in English in general, being the written skill one of 

the most affected areas by the lack of awareness there is. Moreover, in order to work 

on the written skill, educators have to come to the realization that at times what is 

damaging the nature of the written skill of students is the lack of knowledge on the 

matter. In this case, proper development of written texts and the necessary language 

features to elevate the quality of the writing of the students; like the order of 

adjectives and how to properly use them, become necessary. 

The written proficiency is a difficult skill to acquire (Nunan, 1991), therefore this 

thesis work has the aim of promoting the direct contact of students with their written 

proficiency development in order to improve English in Ecuador gradually through 

the right usage of the English modifiers (adjectives). 
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 The learning of writing is a training process that must be instilled since the lower 

levels of education, as if students are not able to write properly, their language 

learning process would not be fulfilled, affecting the writing proficiency development 

directly. 

To expand how serious English adjectivation is, Koç in his thesis work 

“Developing collocational awareness”, explains that the collocation of words is 

important, which is fundamental to all language use. At times students tend to make 

mistakes while placing adjectives because they literally translate what they long to 

say from their mother tongue into their target language, which leads to errors that are 

grammatically unacceptable. (2006, pág. 19) 

In a profound study on the matter by Baljit Behla at the Flinders University 

School of Education it is discussed that: “Carroll (1964) argues that the 

circumstances of learning a second language are like those of a mother tongue. 

Sometimes there are interferences and occasionally responses from one language 

system will intrude into speech in the other language. It appears that learning is most 

successful when the situations in which the two languages (L1 and L2) are learned, 

are kept as distinct as possible (Faerch and Kasper, 1983). To successfully learn L2 

requires the L2 learner to often preclude the L1 structures from the L2 learning 

process, if the structures of the two languages are distinctly different.” (Behla, 1999, 

p. 23) 

When using a set of different adjectives in English it is necessary to grasp that 

several adjectives used in a sequence have an order that must be respected, 

awareness on features in writing must be constantly promoted. The order of 

adjectives itself is challenging for most English learners around the globe due to the 

order they must follow in a sentence. Therefore, the topic of proper adjectivation in 

the development of the written skill of students is a situation that must be managed 

in due time to avoid further future problems in the written proficiency. 

The Ecuadorian Ministry of Education, in its guidelines for “English as a foreign 

language” (Ministerio de Educación, 2016, pág. 25) addresses that: “Writing is a way 

to learn, people express what they know and thus discover what they do not know. 

While writing various cognitive skills are put to use: Analyze, compare, classify, 
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deduce, relate and interpret. Thus we see that in process of writing, learners are 

encouraged, if not obliged, to work within the higher domains of Bloom’s taxonomy: 

analyze, evaluate and create (as revised in 2001)”. 

Generally, while learning a L2, people tend to struggle with one of the most 

common language-learning process adversities, L1 interference. According to 

Krashen’s Natural Order Hypothesis quoted in “Mastering ESL and Bilingual 

Methods” (Herrera & Murry, 2005, p. 70) indicates that “language is acquired in a 

more or less natural order – a predictable sequence of progression. 

 Although individual variations will exist among students, certain grammatical 

features of the language tend to be acquired early, whereas others are acquired later 

in development”. In addition, when English learners improve their writing skills, they 

cease to compare their L1 knowledge on grammatical features to the L2 grammatical 

knowledge they are acquiring. For instance, it is observable that students are likely 

to focus on their input learning rather than develop both input and output learning, 

that means that language learning is focused more focused on receptive learning 

(listening and reading) rather than productive part (writing, speaking), however, both 

elements of L2 learning are needed to make associations in terms of engaging good 

language proficiency. 

The British linguist Hyland stated that: “to miss the opportunity to learn how to 

write is to be excluded from a wide range of social roles, including those that most 

people in industrialized societies associate with power and prestige” (Hyland K. , 

2002). In addition, the correct usage of the writing in the foreign language (English) 

could be mainly important as it will let students be prepared to deal with a globalized 

world that demands the mastery of a foreign language, as students learn to write but 

also to develop their oral and reading skills.  

Finally, even though there have been several thesis works that had been 

performed aiming solve this troublesome area of the learning English at the Unidad 

Educativa Fiscal Veintiocho de Mayo, the concern on this topic remains latent until 

this day, as students still face difficulties to use accurately English adjectivation. To 

fix this problem, it is necessary for teachers to have adequate resources in their 

hands to better this part of the output of the students in the classroom, in that way 
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g Narrative
My journal: My favorite pet 
was my little dog, Bobby. My 
cousin gave it to me when I 
was 5 (...)

Expositive
Bobby was a chichuahua. 
Dogs like Bobby are tiny and 
are originally from Mexico (...)

Descriptive
Bobby had brown eyes, a 
ponty nose and his paws were 
really small. He was chunky 
(...)

Transactional
Hi Tim!  How are you? Bobby 
and I are doing great! I was 
writting you this letter to let 
you know Bobby (...)

Persuasive
Since dogs are known for 
being man's best friend 
everyone should get one! 
They are caring (...)

they will promote the development of their written proficiency by learning how to 

place different and more complex adjectives in one sentence, attempting to expand 

the minds of the students to benefit their written production. 

2.2 Theoretical-Conceptual Framework 

This research work focuses on the difficulties the Tenth grade GBE students at 

Unidad Educativa Fiscal Veintiocho de Mayo face while using English adjectivation 

in their written production. For that reason, the theoretical bases that support the 

development of this project are explained in the following pages. 

Writing, according to Valery in her work “Reflections on writing from Vygotsky” 

states that: “Writing is an essential element that guarantees conscious control in the 

language and its roll to clarify and elaborate thinking process”. (Valery, 2000, p. 4). 

This element is a linear process that allows communication of ideas in a readable 

form. Similarly, the writing process has several stages that need to be developed in 

order to help students gain more proficiency, which is shown in figure number 1 to 

have a better understanding of the approach the researchers are concerned about. 

Figure 1: Examples of types of writing 

 

Figure 1: It shows examples of the types of writing. 

Authors: Cali Naciff María – Rodas Sánchez Gabriel 
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 Expositive writing: Explains facts without letting the opinions and feelings 

and/or opinions of the writer interfere with the message. 

 Persuasive writing: Explains ideas and beliefs in order to attract the attention of 

the reader. 

 Narrative writing: Used to tell a story that could be real or not. 

 Descriptive writing: It is a type of expositive writing in which an object or a 

situation is merely described.  

 Transactional Writing: Communication of ideas in which it is used letters, e-

mails, post-cards, invitation to engage the attention of the reader. (GFCGlobal, 

n.d.) 

2.2.1 Philosophical Foundation 

This research project undertakes the parameters provided by the National 

Curriculum of the Ecuadorian Ministry of Education (Ministerio de Educación, 2016) 

which promotes an education rich in human values, one of them, intercultural 

learning. This means that the human being should respect foreign cultures in order 

to learn them and be able to develop in a globalized world that demands open-

minded people willing to understand their peers over time. English language in turn 

provides students with the tools to communicate in a free way with outside people in 

their country. 

According to Pinkley (2012), since character education includes values, it has a 

place in EFL classrooms because besides language learning, learners would have 

the opportunity to develop the learners’ critical thinking skills. Since the Axiology is 

the study of values, it is important that teachers help students to develop a sense of 

good values and norms in a society through the ethics.  

Moreover, with regard to the writing proficiency, Pokhrel (2016) states that is to 

have full knowledge, skills about writing, less chances of making mistakes and 

errors. Thus, there would be no room for misunderstanding and the message has to 

be clearly structured and organized. It means that people can master the writing skill 

only if they practice it a lot. It is important in this research to value the importance 

that this ability has into students and why it needs to be developed throughout the 

process of acquiring the foreign language. 
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Using axiology as a traversal axis in the development of the written proficiency of 

the Tenth grade students GBE at Unidad Educativa Fiscal Veintiocho de Mayo, it is 

essential to highlight the types of writing students will be able to use in order to 

cultivate good manners while interacting in our society. Therefore, axiology can be 

worked from the different written products that students must be able to develop 

during the school year, such as: Expositive writing, persuasive writing, narrative 

writing and descriptive writing. 

Writing can be used as a tool to understand better the opinions and ideas of 

students while they are being formed in values to be active and productive members 

of the Ecuadorian society, for that reason, theory that the different types of writing 

should be taught, practiced, reinforced and perfected in class with the help of the 

guide teacher to improve the language written proficiency. 

2.2.2 Psychological foundation  

Writing is perceived as hard work at all ages in any language, especially while 

learning a foreign one. For that reason, it is pivotal to understand that students also 

crave for independence while doing tasks to improve this aspect of their English 

level. Therefore, the present study has an important psychological implication, 

because it will allow teachers be aware of the several factors that intervene in class 

for students to learn more on the matter, one of them is motivation. 

As Zhu Quan states in his work “Motivation for a Second or Foreign Language” 

motivation itself is a “stimulus that comes from the learner’s perspective of their 

social milieu gets the learner to study hard and smart to develop the proficiency of 

the target language in a quick and constructive way”. (Quan, 2014, p. 4) 

The motivations students tend to show when taking their English lessons can be 

separated in two groups: The intrinsic motivation and the extrinsic motivation. The 

intrinsic motivation when learning a foreign language is the willingness to engage in 

what is learnt in class for personal interest, meanwhile the student will possess an 

extrinsic motivation while learning English because they is forced to learn to get 

something out of it, for instance: Not failing the English class, not going to summer 

school, not repeating the school year, etc. To satisfy the needs of the students and 

teachers completely it is mandatory to grasp the influence teachers’ guidance has in 
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the classroom. It is the teacher’s duty to accompany students along the way, yet it is 

also students’ responsibility to make progress in the future by revising what it is 

learned in class constantly.  

 Therefore, it is necessary to be aware that all actions performed in class must 

lead towards achieving a good proficiency level in the writing skills of the students, 

which includes motivation as a tool to develop this area of the L2 more efficiently 

according to the level they must have when finishing the school year.  

Traditionally, learning a foreign language gives the opportunity to express 

oneself with endless resources that exist for the L2 user to apply and it is known that 

one of the skills that allows students do so is writing. Currently, accurate writing 

allows learners to initiate being in touch with proper English and grammar features, 

which will let students be users of the foreign language correctly. 

“Writing is a mixture of emotional and cognitive process. 

Accordingly, affective variables commonly influence individual’s writing. 

Studies have found that attitudes and beliefs largely influence writing 

behaviour. Consequently, it is recognized that writers who view writing 

positively are likely to engage in writing and exert more effort that those 

with negatives attitudes towards writing”. (Alluhaybia, 2014) 

All L2 elemental learners should not be put in the similar learning-teaching spot 

concerning the writing proficiency evolution because students who are motivated to 

seek English domain are more likely to achieve a better English level than their 

peers who are not as motivated as they are. However, they all can be able to reach 

good usage of writing at their own pace. The more one is capable of achieving this 

goal; the goal of writing correctly, the more students will get a grip on English as a 

whole. 

The proficiency level students aim to attain in regards to their written skills must 

have patterns to qualify as optimal. As a matter of fact, these qualities are necessary 

to achieve because they will let readers see the proficiency of the L2 students are 

acquiring. There are several traits to good writing; however, it is suggested that 

students work on the focus, unity, coherence, correctness and creativity of their 

written productions during initial levels adapted to them in accordance with the 

Curricular Guidelines provided by the Ecuadorian Ministry of Education in 2014. 
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In order for students to engage in writing as a mechanism for communicating 

their ideas and feelings, teachers should provide students ways, time and resources 

to perfect this area of their L2, being able to satisfy the needs of the students in 

class. While having students use their previous knowledge on English in a written 

way, they train their brains for more complex English pattern exposure in the future. 

The importance of using previous knowledge in the making of new knowledge is 

vital in the language acquisition process. However, since not all students possess 

the same prior knowledge, it can be challenging for both teachers and learners to be 

on the same track of the English learning scenario. Usually, it is the duty of 

educators to find ways of drawing students’ attention to the learning of new things.  

According to Vygotsky’s Zone of proximal development “the teacher must adopt 

the role of facilitator, not content provider” (Vygotsky, 1934). When students are 

ready to generate their output by using what the teacher has taught them in class, it 

is not necessary for them to see their educators as the ones who will give them all 

the knowledge necessary in class for them to work, but more like a facilitator that will 

guide them throughout the language-acquisition process. 

Therefore, knowledge-creation demands both parties, teachers and students 

working together. Students should be open to new teaching methods and teachers 

should give more time to students to use writing as tool to express themselves, 

letting them know that the more they use the language, the more they will stop 

making mistakes in the near future on that specific grammatical area. 

2.2.3 Pedagogical-Didactic foundation  

In the educational field pedagogy and didactics are fundamental to develop in 

the classroom because both scientific branches help to enhance an optimal learning-

teaching process. Currently, in L2 classrooms globally and in Ecuador as stated by 

The Curriculum Guidelines from 2014, the communicative approach is the approach 

used in which teachers interact with students in with the aim of building knowledge in 

an effective way. The communicative approach is the proper instructional model to 

teach foreign languages, its main goal is to acquire language knowledge in the four 

language skills: Listening, speaking, reading and writing. Thus students will achieve 
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communicative competences in the target languages. (Palanques, 2012 as 

mentioned in (Valencia & Véliz, 2016)) .  

Likewise Zainuddin, Jones & Ariza (2011) state that, “The communicative 

approach embraces the principle of learning by doing, encouraging the use of 

English from the beginning of instruction”. Thus, language acquisition takes place as 

a result of using the second language in meaningful communication from the onset in 

the process (p.72).  

In order for students to perfect their written skill, they must be exposed to: a) 

adequate lexicon for their level, b) Innovative tasks to do in regard to their writing, 

which will provoke constant practice of that skill in the classroom. Writing itself is a 

process that requires correctness with stages that should be followed by the target 

language users. 

The stages of the writing process are divided into three steps to follow in order to 

produce a piece of writing. Therefore, it is necessary to create awareness on how 

these phases are divided and how they affect the learner’s writing as a whole. 

According to LifeRich Publishing (2019) the stages of writing students need to follow 

in order to stimulate an adequate usage of the English language in a written context 

are: 

Pre-writing 

This is the planning phase of the writing process, when students brainstorm, 

research, gather and outline ideas, often using diagrams for mapping out their 

thoughts. To be more detailed students should:  

 Find their own idea: Ideas are all around you. You might draw inspiration from a 

routine, an everyday situation or a childhood memory. Alternatively, keep a 

notebook specifically devoted to catching your ideas as they come to you. Your 

own imagination is the only limit to finding your source of inspiration. 

 Build on their own: Two of the most popular methods of fleshing out your idea 

are free writing and brainstorming. Free writing means writing every idea that 

comes into your head. Do not stop to edit your mistakes, just let the ideas flow. 
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Or, try brainstorming. If you're on a computer, try a manual process first to help 

you visualize your narrative: write your idea in the center of the page. 

 Plan and Structure: Piecing the puzzle together comes next. It's time to sort 

through your ideas and choose which ones you will use to form your story. Make 

sure you keep your notes even after your book is published – there may be the 

seeds for your next story as well.  

During-writing  

It occurs when people put their ideas into sentences and paragraphs. Here they 

focus on explaining and supporting their ideas fully. They also begin to link their 

ideas. Nevertheless, how much thinking and planning they do, the process of putting 

their ideas in words changes them, sometimes the words you select conjure up 

additional ideas. This tends to be writer-centered, somehow is like telling themselves 

what they know and think about the topic they decide to write previously.  

Post-writing  

Most of the time, for some people the first draft would be more like a rough draft 

that may contain grammar mistakes, logic flaws or misuse of punctuation. Thus, this 

step it is important in order to make it more logical, well-organized. It helps to identify 

and correct the mistakes, unusual use of language and then would be able to 

improve over time. This is also the step in the writing process where the written text 

is shared with others. (Chiang, 2004)  

For the after mentioned reasons, in order to improve the written output of the 

students at Unidad Educativa Fiscal Veintiocho de Mayo, it is suggested to promote 

attention to all stages of the writing process.   

2.2.4 Linguistic foundation 

Language is a medium of communication that offers a variety of uses in relation 

to the communicative situation the individual is in. For instance, the learners of 

English as a foreign language need to understand that the English-learning process 

possesses its own grammatical rules and stages, which need to be followed every 

time while learning actively to perfect their English proficiency in any skill. 
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From a perspective that regards texts as autonomous objects, 

then, learners’ compositions are seen as langue, that is, a 

demonstration of the writer’s knowledge of forms and his or her 

awareness of the system of rules to create texts. The goal of writing 

instruction then becomes training in accuracy, and for many years 

writing was essentially an extension of grammar teaching. Informed by 

a behavioral, habit formation theory of learning, guided composition 

and substitution exercises became the main teaching methods, 

avoiding errors. The teacher was a respected professional passing on 

knowledge to the students in class.  (Hyland, 2002, p. 22) 

As a matter of fact, when students are on an elementary level of producing a 

language, it is necessary for them to make mistakes and to make them aware of the 

errors they make, instead of aiming for perfection right away. The domain of the 

language is a process that will only occur by constant practice. 

Moreover, professionals and linguistics who are concerned about this profound 

part of the language-learning process have always highlighted how relevant it is the 

nature of language, the way we communicate and the way it changes in time. For 

that reason, this thesis work it is based on an applied linguistic foundation with the 

text modelling approach, this will allow teachers to perform the utilization of the 

knowledge about the nature of the language achieved by linguistic research for the 

improvement in the efficiency of some practical task in which language is a central 

component. (Karavas, 2014, p. 15)            

Regarding the English semantics and the accurate usage of adjectivation, it is 

key to understand the adequate use of this grammar feature to know there are two 

types of adjectives: The objective adjectives and the subjective adjectives. The 

objective adjectives are mainly used in phrases that hold a degree of truth to express 

facts; meanwhile the subjective adjectives are commonly used to produce opinions 

based on feelings and ideas of the interlocutor.        

For example, these degrees are explained in figure 2 in sentences that use more 

than two adjectives:  
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Chart 1:Objective and subjective adjectivation 

 

Authors: Cali Naciff María – Rodas Sánchez Gabriel            

  

 Focusing on the usage of the language in people’s lives is the main goal of 

applied linguistics. The way one gets to use the language to describe different 

things, to express one-self in the target language can be useful for engaging in the 

needed production of L2. The order of adjectives in the English language can be 

used in diverse scenarios in the real world, some of these scenarios could demand 

the use of subjectivity and objectivity, which is going to depend on the message than 

the interlocutor aims to give to the listener/reader, making achievable the domain of 

the L2 long-term possible. 

     Usually, from the syntactic aspect the adjectives are positioned before the nouns 

in English except in cases in which a characteristic is described in which they can be 

placed after the verb. In this regard, the position of the adjectives requires a 

particular order that follows a set arrangement of words used in the. However, in this 

semantic meaning in which real facts are expressed based on exact characteristics 

and adjectives can also express opinions about an object, there is also a syntactic 

component that refers to the way in which said adjectives are ordered depending on 

its type. 

 Notwithstanding, the awareness on this grammatical feature has been taken for 

granted. English students also tend to place the noun after the adjective, which is not 

acceptable. This fact, however, can be explained as the interference of L1 language 

knowledge where the structure noun + adjective is common if not widely used in the 

English language. The language acquisition process faces a variety of phenomena, 

one of them being the interference of first language in the second language 

acquisition.   

NOUN: TABLE 

OBJECTIVE ADJECTIVATION: SUBJECTIVE ADJECTIVATION: 

My grandmother bought a fancy, antique, 

Czech table in Praga. (This criteria is 

based on facts and accuracy) 

That is an ugly, old, wooden table! - I 

don’t like it! (This criteria is based on 

opinions and feelings). 
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 To master how adjectives work, it is necessary to understand how to correctly 

place all the elements of a sentence when writing and much more the order they 

follow. Unlike Spanish, in English the qualifier is put before the noun. An exception is 

created in cases where only characteristics that are proper of the noun are being 

listed; here, it is common to see adjectives after the noun but used with a verb. 

For example:  

 Mary always wears pretty dresses→ adjective before the noun. 

 The dresses Mary wears are pretty → adjective after the noun. 

 The linguistic approach of this research work allows the researchers deepen the 

study of the English language and its accurate usage. Adjectives have an important 

role in the linguistic field, not only they qualify a noun in the speech but also permit 

the interlocutor to compare several nouns in a sentence. The misusage of the 

degrees of comparison in English is an aspect L2 students present when expressing 

ideas in a written way in different cases and scenarios. 

Chart 2: Degrees of comparison, examples. 

Authors: Cali Naciff María – Rodas Sánchez Gabriel 

 

The degrees of comparision are described as follows: 

 Absolute form:  

  This is the simple, uninflected or unmodified form or degree of   an adjective. It 

means that it would be neither comparative nor superlative. 

 

o Peter is a tall guy. 

 

“TALL” is the ABSOLUTE 

adjectival form. 

o Peter is taller than Bryan.  

 

“Taller than” is the  

COMPARATIVE form. 

o Peter is the tallest 

student in the class. 

“The tallest” is the 

SUPERLATIVE form. 

o Sue is a pretty lady. 

“PRETTY” is the 

ABSOLUTE adjectival 

form. 

o Sue is prettier than 

Megan. 

“Prettier than” is the 

COMPARATIVE form. 

o Sue is the prettiest girl 

at prom. 

“The prettiest” is the 

SUPERLATIVE form. 
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 Comparative form:  

It is designated as the second degree of comparison of adjectives which consists 

on compare two persons or thing which each other. It expresses a greater degree of 

a quality and when it comes to short adjectives it is usually indicated by the suffix “-

er” unlike large adjectives because it is necessary the use of “more” with the positive 

form of the adjective. Furthermore, it can be used the word “less” as a negative 

form. 

 Superlative form:  

Unlike the previous one, the superlative form is the extreme degree of 

comparison which denotes the greatest or highest degree of a quality, in other 

words, the very best example of something or someone. When it comes to short 

adjectives it is usually indicated by the suffix “–est” instead large adjectives, by the 

use of “most”. Furthermore, it is necessary to clarify that it can be used the word 

“least”.  

 In accordance with the exit profile for the Tenth Grade GBE, the Curricular 

Guidelines have stated that students need to be able to use English grammar to 

create written texts and simple accurate sentences. For that reason, appropriate 

English adjectivation usage falls into the category of more complex structures as it 

allows students to create more detailed sentences with more demanding modifiers of 

the language. 

Figure 2: Order of adjectives. 

 

Figure 2: It shows the way in which adjectives should be arrange in a sentence. 

Authors: Cali Naciff María – Rodas Sánchez Gabriel 
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      The difficulty more evident is when students have to place more than one 

adjective in a sentence. In the English language there are eight patters to follow 

regarding the accurate English adjectivation. As needed, in terms of developing the 

written skill of English learners, the order of adjectives has a rule to memorize while 

placing more than an adjective in a sentence. An acronym is provided to recall this 

(OSASHCOMP), (Forsity, 2013) , which stands for Opinion-Size-Age-SHape-Colour-

Origin-Material-Purpose, acronym that is commonly used worldwide by English  as a 

second language learners in order to avoid making mistakes in their written output 

and facilitates the correct grammar usage  when using more than one adjective in 

their sentences  

Due to the syntactic aspect of the proper adjectivation and the order of 

adjectives that need to be followed while writing, along with the  interference that 

Spanish L1 speakers often show, it cannot be ignored that is a necessity for A2.1 

English learners for creating awareness on this matter and comprehending English is 

a language full of variations, exceptions and rules will help them better their written 

English significantly when they need the adjective to have its own place in relation to 

the noun. 

 It is noticeable than students struggle when putting more than one adjective or 

even more in a sentence from Spanish into English, placing the noun first instead of 

the adjectives. As this research work deals with the development of written 

proficiency and the difficulties found in students using adjective order will allow 

students produce longer, more complex and more detailed expository texts as the 

ones required by the Guidelines provided for their level contributing to enhance this 

skill development.  

2.3 Contextual framework  

This research project which aims to analyze the influence of the order of 

adjectives in the written proficiency was identified in the students of Tenth Grade 

GBE at Unidad Educativa Fiscal Veintiocho de Mayo. This educational institution has 

two working shifts divided in morning and afternoon sessions. It is located in the 

Carlos Julio Arosemena Avenue, next to the District of education Nº 09D06, in the 

northwestern part of Guayaquil city.  
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Initially, the Unidad Educativa Fiscal Veintiocho de Mayo, which is 67 years old, 

was created on July 17th, 1944 by the name of Escuela Fiscal de Mecanografía y 

Taquigrafía Veintiocho de Mayo because of a citizen revolt. First, it was initially 

located between Rumichaca and Aguirre streets. Then, it relocated to its current 

building because of a donation from Guayas Prefecture. Later, in April 1948, it 

changed its name to Colegio Fiscal Técnico Experimental Veintiocho de mayo until 

2013.  

This institution serves students from different economical and social strata. 

Furthermore, it offers students more than 3 types of specializations in its 

Baccalaureate program, such as Accounting, Secretarial studies, Science among 

others. The institution has a library, computer labs, teachers’ room but regarding the 

English teaching area, there are not adequate courses to teach or practice it. 

Furthermore, the institution has computer labs those are not available for practicing 

English  

The EFL teachers in the Unidad Educativa Fiscal Veintiocho de Mayo are aware 

of the troubles that prevent students from achieving proper development in the 

written skill. One of the most evident problems, both teachers and students face in 

class is the amount of students per classroom. The classrooms are overcrowded, 

which makes it impossible for teachers to work with students and give them the 

attention they all may need while taking the class. 

The English classes might become often stressful for students due to the 

textbooks provided by the Minister of Education. These books provide too much 

information, hard to understand at times and difficult to grasp regarding the level 

students are supposed to achieve during the school year. In addition, little 

technological resources are available for teachers to use in their classrooms. In 

addition, classes do not have any type of technological equipment installed; 

therefore, using technology is not a possibility other than when teacher provides it. It 

is also necessary to fathom that students do not get to develop all the stages in 

writing in class as often as they should because this process takes time, which is 

limited due to scheduling conflicts, as the usual one hour daily shows results that are 

insufficient to complete the process properly while also integrating the needed skills. 
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Therefore, it is suggested to encourage the proper development of writing by 

assigning homework to see future improvements on the matter.   

Thus, the development of this work will benefit the students of the Tenth Grade 

GBE and the educational community to reach the objectives set by the National 

Curriculum Guidelines for this level respectively (A2.1). 

2.4 Legal framework   

This thesis work holds onto numerous legal documents that endorse the 

educational public system in our country, one of those is the Constitution of the 

Republic of Ecuador that has been valid since 2008, which states in its article 

number twenty-six:  

“Education is a right of people throughout their lives and an 

inescapable and unpardonable duty of the State. It organizes a priority 

area of public policy and state asset, guarantee of social equality and 

inclusion and an indispensable condition for good living. Individuals, 

families and society have the right and obligation to participate in the 

educational development”. (Constitution of The Republic of Ecuador, 

2008, p. 16) 

This article states that every person has the right to be a participative and active 

member of education in the country, receiving help from professionals that are 

qualified to fulfill the needs of the students in any subject, including English. Thus, 

this part of the Ecuadorian Constitution helps the study to be relevant. 

The Constitution of the Republic of Ecuador that rules our nation 

also says, in its article twenty-seven indicates that: “Education will 

focus on the human being and will assurance its holistic development, 

within the framework of respect for human rights, the sustainable 

environment and democracy; it will be participatory, obligatory, 

intercultural, democratic, inclusive and diverse, of quality and warmth; 

will promote gender equity, and the development of skills and abilities 

to create and work.” (Constitution of The Republic of Ecuador, 2008, p. 

16) 
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In order words, the community and the society Ecuadorians live in is responsible 

for the quality of the education that is currently offered to the Ecuadorian students at 

any age whatsoever.  

  This research work is also supported by another legal document that rules 

education in Ecuador, the LOEI (Ley Orgánica de Educación Intercutural) , which is 

a legal document that on its article 4 ensures the coverage and quality of the 

educational services of schools and districts in all  levels and modalities, developing 

educational projects and programs, planning the educational offer of the District, 

coordinating the actions of the intercultural or bilingual education circuits of its 

territory and offer services to citizens in order to strengthen the management of 

education in an equitable and inclusive manner, with cultural and linguistic 

relevance. 

Furthermore, The National Curricular Guidelines for teaching English in Ecuador 

state that “English is unquestionably the world’s lingua franca at present. Not only is 

much for our technological, scientific, academic, and social information written in 

English, but also learning and speaking more than one foreign language is essential 

in order to interact and communicate in today’s globalized world. Therefore, current 

English teaching has the challenge of contributing toward the expansion of student’s 

skills (a) to live together in their local communities, and (b) to take a more proactive 

role as world citizens”. (Ministerio de Eduación, 2014, p. 5) 

As a result of the demands our society has for the Ecuadorian citizens with 

regards to foreign language learning, the government has determined the levels of 

English domain aligned with the CEFR, dividing the English learning process in 

public institutions into six blocks to be achieved during the years of secondary 

instruction. 

 Therefore, this thesis work is also supported by the National Curricular 

Guidelines, which indicate how relevant it is for English learners in schools to 

develop their skills properly. For that reason, as stated by the guidelines, tenth grade 

students will have to reach the level A2.1 by the end of the school year in order to 

complete to the A2.2 level in the following year. 

 Regarding the written production, by the end of the 10th year EGB: “students will 

be able to produce longer, more detailed, complex transactional and expository texts 
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(e.g. emails, imaginary biographies, etc.) than those presented in the 9th year EGB 

with more variety in sentence structure and lexical range”. (Ministerio de Eduación, 

2014, p. 18) Thus, it is relevant for students to grasp how to create more detailed 

writing products during this level. This requirement can be achieved by developing 

more awareness on the proper positioning of adjectives and how to use them in their 

writing in order to enhance the final product.  

 The researchers, in an attempt to assist the learning process of A2.1 users of the 

English Language at Unidad Educativa Fiscal Veintiocho de Mayo, will aim to 

provide a solution that is affecting students to improve their English written 

proficiency under the previously mentioned specifications, to prepare them for the 

future A2.2 level of the English acquisition process. 

 Figure 3: Level of proficiency: learning approach. 

Figure 3: Level of proficiency: learning approach. Illustrates the users of the English language in the 

educational Ecuadorian system for public schools. 

Source: National Curricular Guidelines, EFL, p7 
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CHAPTER III  

METHODOLOGICAL DESIGN AND ANALYSIS AND INTERPRETATION OF 

RESULTS 

3.1 Methodological design  

This research project uses a mixed method approach. Mixed methods research 

is the type of research in which a researcher or team of researchers combines 

elements of qualitative and quantitative research approaches (e.g., use of qualitative 

and quantitative viewpoints, data collection, analysis, inference techniques) for the 

broad purposes of breadth and depth of understanding and corroboration (Johnson, 

Onwuegbuzie, & Turner, 2007). 

This research is quantitative because of the collection data performed through 

the use of instruments, such as surveys to the students which will allow the 

researchers to verify the current situate of the problem situation. It is also qualitative 

because of the data analysis and the processed field work done in the teacher and 

the diagnostic test helped figure out the causes of the deficiency of the order of 

adjectives in the written proficiency in the students of Tenth Grade GBE at the 

Unidad Educativa Fiscal Veintiocho de Mayo. This information required extensive 

analysis in order to provide researchers with the necessary leads to stablish a 

possible solution to the problem. 

3.2 Types of research  

3.2.1 Applied research  

This research work responds to an applied research due to the fact it is 

developed at the Unidad Educativa Fiscal Veintiocho de Mayo, where it deepens on 

the current situation that the students have regarding the development of written skill 

while using adjectives in proper order.  

3.2.2 Descriptive research 

It is a descriptive research because it allows the researchers to describe and 

present the conflict situation, the educative phenomenon that is being studied and 

will be solved.  
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3.2.3 Explanatory research 

It is an explanatory research because it is intended to provide the causes of the 

problem in the project, the deficiency in the development of written skill in the 

students of Tenth Grade GBE.  

3.2.4 Purposeful research 

It is a purposeful research since it offers a tool that might help students to 

overcome the issue that affects them, which is the order of adjectives in writing, as a 

solution that will benefit the educative community.  

3.3 Population and sample  

3.3.1 Population 

According to Blackstone (2012), a population is the cluster of people, events, 

things, or other phenomena that you are most interested in; it is often the “who” or 

“what” that you want to be able to say something about at the end of the study. In 

this research project the population is made up of all the students in Tenth grade. 

There are seven tenth courses in the institution, that means the total number of 

students is 300. Furthermore, there are two teachers for the Tenth year and as a 

result the number of population is 302.  

3.3.2 Sample  

A sample is the cluster of people or events, for example, from or about which 

you will actually gather data (Blackstone, 2012). Since the population is more than 

100 students, it is necessary to apply a probability sample. That means, the sample 

is 160 students, and their English teacher. Thus, the sample number is 161.  

Chart 3: Population and Sample distribution 

DESCRIPTION POPULATION SAMPLE 

STUDENTS 300 160 

TEACHER 2 1 

TOTAL 302 161 

Source: Unidad Educativa Fiscal Veintiocho de mayo 

Authors: Cali Naciff María – Rodas Sánchez Gabriel 
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3.4 Operationalization of variables  

 

Chart 4: Operationalization of Variables Chart 

VARIABLES DIMENSIONS INDICATORS 

 

Independent Variable:  

ORDER OF 

ADJECTIVES 

 

Definition  Definition 

Types of adjectives ▪ Subjective 

▪ Objective  

Order of adjectives ▪ Opinion   

▪ Size 

▪ Age  

▪ Shape  

▪ Color  

▪ Origin  

▪ Material    

▪ Purpose  

Degrees of comparison ▪ Absolute  

▪ Comparative  

▪ Superlative 

 

Dependent Variable: 

WRITTEN PROFICIENCY 

 

Definition ▪ Definition 

Stage of writing process ▪ Pre-writing  

▪ During-writing  

▪ Post-writing  

Qualities of good writing  ▪ Focus  

▪ Unity  

▪ Coherence  

▪ Correctness  

▪ Creativity 

Types of writing  Expositive 

▪ Persuasive 

▪ Narrative 

▪ Transactional 

▪ Descriptive 

Authors: Cali Naciff María – Rodas Sánchez Gabriel  
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3.5 Research methods  

3.5.1 Theoretical methods  

3.5.1.1 Analysis-synthesis method 

 Analysis and synthesis, as scientific methods, always go hand in hand; they 

complement one another. Every synthesis is built upon the results of a preceding 

analysis, and every analysis requires a subsequent synthesis in order to verify and 

correct its results (Ritchey, 1996). 

This method is used because throughout this research, information has been 

collected and processed information which contributed to the built up of new 

information and synthetization of the one already known that supports the study.  

3.5.1.2 Inductive-deductive method 

This research work inductive-deductive due to the fact that it helped to explore 

deeper the problem that has been showed in the students of Tenth Grade GBE. It 

goes from the particular aspects to general ones in order to create benefits beyond 

the educational community. In this regard, a researcher might begin a study with the 

plan to only conduct either inductive or deductive research, but then he or she 

discovers along the way that the other approach is needed to help illuminate 

findings. (Blackstone, Inductive or Deductive? Two Different Approaches, 2012) 

3.5.1.3 Historical-logical method 

According to Špiláčková (2012), the purpose of historical research is to verify 

and explain history of any area of human activities, subjects or events by means of 

scientific processes. It means that along the research it has been looking for 

previous information of two both variables in order to gather and understand the 

development that other researchers have had.  

3.5.1.4 Systemic-structural-functional method 

This method is used because of the novelty that the proposal is demonstrated 

regarding the problem situation in the educational institution. This method is 

important due to the fact that it aids the researchers with the design or composition 

of the proposal. The proposal will help students overcome the struggles they have 
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regarding the order of adjective in the written proficiency through exercises which 

they could reinforce their knowledge with.  

3.6 Techniques and Instruments of the Investigation 

3.6.1 Techniques of the Investigation 

3.6.1.1 Diagnostic  

According to Tookoian (2018), Diagnostic assessments are pretests. Diagnostic 

tests help to tell the teacher (and the student) how much they know and do not know 

about an upcoming topic. 

3.6.1.2 Survey 

According to Blackstone (2012), in a survey research the researcher poses 

some set of predetermined questions to an entire group, or sample, of individual. It is 

an especially useful approach when a researcher aims to describe or explain 

features of a very large group or groups.  

3.6.1.3 Interview  

Qualitative interviews are sometimes called intensive or in-depth interviews. 

These interviews are semi-structured; the researcher has a particular topic about 

which he or she would like to hear from the respondent, but questions are open-

ended and may not be asked in exactly the same way or in exactly the same order to 

each and every respondent (Blackstone, 2012). 

3.6.2 Instruments of the Investigation 

3.6.2.1 Diagnostic test  

The first instrument applied during this research work is the diagnostic test. The 

researchers apply it to the students of Tenth grade GBE in order to recognize the 

problems students have while developing their English in the written proficiency. The 

diagnostic test is divided into three items, in which students have to choose the 

answers and produce English sentences. The answers provided by the students will 

help the researchers get an idea on how good their written English is and what 

measures should be taken in order to get students work on their weaknesses.   
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3.6.2.2 Survey to the students 

The instrument to develop the survey is the survey to the students of Tenth 

grade BGE at the Unidad Educativa Fiscal Veintiocho de Mayo. The survey has 15 

items based on the Likert scale ranging from 1 to 5, where 1 means strongly 

disagree and 5 strongly agree. It gives information about the treatment given to the 

order of adjectives in the written proficiency in the classroom according to the 

students’ perspective. It allows researchers to understand whether there is a 

problem in getting proficiency of the English language skill, purpose of this study.  

3.6.2.3 Interview questionnaire 

The last instrument used in this research project is the interview questionnaire 

which contains questions regarding both of the variables that have been worked 

along this research. It is applied to one English teacher of the Tenth grade. The 

information obtained will allow the researchers to better understand the teacher’s 

treatment to this skill in the classroom. 

3.7 Analysis and Interpretation of the Instruments of Investigation  

3.7.1 Analysis and Interpretation of the Diagnostic Test  

This study carried out a diagnostic examination of ten items for the diagnostic 

test. It was solved by the Tenth grade students at Unidad Educativa Fiscal 

Veintiocho de Mayo in order to test their L2 knowledge regarding the proper use of 

English adjectives in their written production. The results were the following: 

The diagnostic test elaborated by the researchers was divided into three parts:  

 Part 1 consists of choosing the correct adjectives to describe a noun, in part 2 

students will have to choose between the adjectives provided in the box to create 

three sentences using two or more adjectives using accurate English adjectivation 

and part 3 also refers to the order of adjectives. Here, the students will be asked to 

identify the sentences that are using the English order of adjectives properly. 

 The results obtained after the application of the diagnostic test instrument were 

the following: 
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Chart 5: Q1 Choose the correct word to describe every noun. 

ITEM CORRECT INCORRECT TOTAL 

A 30 130 160 

B 25 135 160 

C 17 143 160 

D 38 122 160 

 

Chart 6: Q2 Choose two adjectives from the box to describe the following 
pictures and write a sentence with them. 

ITEM CORRECT INCORRECT TOTAL 

A 11 149 160 

B 15 145 160 

C 13 147 160 

  

Chart 7: Q3 Circle the sentences that ARE properly written. 

ITEM CORRECT INCORRECT TOTAL 

A 25 135 160 

B 20 140 160 

C 19 141 160 

 

Comment: 

The English diagnostic test taken by the Tenth grade students, as an instrument 

that helped researchers acknowledge the problems the classroom has when using 

writing as a tool to communicate in the L2 language taught at Unidad Educativa 

Fiscal Veintiocho de Mayo. 

However, the results shown on the diagnostic test reflect that students are 

unable to use more than two adjectives in a sentence. On another note, a big group 

of students were not even able to differentiate an adjective from a noun, which 

makes researchers concerned about the exit profile students have to reach when the 

school year ends. Another noticeable fact was how the vocabulary regarding 

adjectives is poor, as they did not know what some basic adjectives meant.  
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It is advised that vocabulary regarding adjectives be reinforced in addition to 

include measures to improve students’ writing in class in order for students to be 

able to express ideas and describe things easily, in that way students will be able to 

better their written English in the future. Writing is a skill that can only be perfected 

by constant practice. 

Creating awareness on how to use English adjectivation accurately will allow the 

L2 learners to elaborate more detailed texts and longer descriptions in educational 

contexts, therefore students will be able to reach the exit profile the Ministry of 

Education has established for the Tenth Grade GBE respectively, which is A2.1. 
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3.7.2 Analysis and interpretation of the Survey to the Students  

ITEM 1:  I understand that adjectives in English have a different order than my 

native language, Spanish.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 1 Adjectives have a different order 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  0 0% 

DISAGREE 16 10% 

NEUTRAL  40 25% 

AGREE  44 28% 

STRONGLY AGREE 60 38% 

TOTAL  160 100% 

 

GRAPHIC Nº 1 Adjectives have a different order 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: Cali María and Rodas Gabriel 

 

Comment: As seen in the results, more than half of students ensure that they know 

the differences between English and Spanish language have with regard to the order 

of adjectives. Furthermore, a quarter of the surveyed students express themselves 

as neutral. That means, there could be a chance whether they know or not.  
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ITEM 2:  I can normally use more than two adjectives in a written sentence.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 2 Usage of more than two adjectives in written sentence 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  12 8% 

DISAGREE 12 8% 

NEUTRAL  84 53% 

AGREE  48 30% 

STRONGLY AGREE 4 3% 

TOTAL  160 100% 

 

GRAPHIC Nº 2 Usage of more than two adjectives in written sentence 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 
Authors: Cali María and Rodas Gabriel 

 

Comment: This is an important item of the survey to discuss and it can be 

interpreted differently. Most of the students has declared as neutral, which can be 

favorable for our research project if we add those who declared disagree or strongly 

disagree. Besides that, more than a quarter of them said that they agree with the 

item.  
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ITEM 3:  I know the purpose of adjectives in a sentence.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 3 Purpose of adjectives in a sentence 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  0 0,00% 

DISAGREE 12 78% 

NEUTRAL  36 23% 

AGREE  44 28% 

STRONGLY AGREE 68 43% 

TOTAL  160 100% 

 

GRAPHIC Nº 3 Purpose of adjectives in a sentence 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: Cali María and Rodas Gabriel 

 

Comment: It is important to say that in order to acquire a foreign language it is a key 

to know the use of something, in this case the adjectives. After this, most of the 

students have expressed they know why to use the adjectives in a sentence. 

However, almost a quarter of them are not aware of that.  
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ITEM 4:  I can use a variety of vocabulary of adjectives in English language.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 4 Usage of a variety of adjectives 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  4 3% 

DISAGREE 12 8% 

NEUTRAL  76 48% 

AGREE  32 20% 

STRONGLY AGREE 36 23% 

TOTAL  160 100% 

 

GRAPHIC Nº 4 Usage of a variety of adjectives 

 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 
Authors: Cali María and Rodas Gabriel 

 

Comment: With a 47% the surveyed students manifested a huge neutrality 

regarding the variety of vocabulary of adjectives they might use or even know. The 

usage of adjectives related to the written skill could be a cue of the level proficiency 

they have. Moreover, more than a quarter of them stated that they agree with the 

item.  
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ITEM 5:  I know the different type of adjectives that can be used in the drafting of 

texts.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 5 Knowledge the different type of adjectives 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  8 5% 

DISAGREE 24 15% 

NEUTRAL  76 48% 

AGREE  36 23% 

STRONGLY AGREE 16 10% 

TOTAL  160 100% 

 

GRAPHIC Nº 5 Knowledge the different type of adjectives 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: Cali María and Rodas Gabriel 

 

Comment: A huge neutrality in the usage of different type of adjectives while they 

draft text is a big manifestation and a proof of why this research project is important. 

Thus, it is clear that students have doubts about the adjectives in English. In 

addition, a 30% of the students have expressed they might know. 
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ITEM 6:  I am able to write texts in English language.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 6 Ability to write texts 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  12 8% 

DISAGREE 36 23% 

NEUTRAL  64 40% 

AGREE  44 28% 

STRONGLY AGREE 4 3% 

TOTAL  160 100% 

 

GRAPHIC Nº 6 Ability to write texts 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: Cali María and Rodas Gabriel 

 

Comment: The survey reveals that a 40% of the students are not aware of their 

written skill in English, in other words almost half of the class. From this, it is 

important to state that the writing in class must be reinforced more often, otherwise 

they will not be able to express properly in the written form.  
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ITEM 7:  In the writing skill, I use properly the order of adjectives.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 7 Proper usage of the order of adjectives 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  12 8% 

DISAGREE 36 23% 

NEUTRAL  64 40% 

AGREE  36 23% 

STRONGLY AGREE 12 8% 

TOTAL  160 100% 

 

GRAPHIC Nº 7 Proper usage of the order of adjectives 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: Cali María and Rodas Gabriel 

 

Comment: As can be seen in the results of this item, with a 40% it could be said that 

students are not sure of knowing how to use properly the order of adjectives in a 

writing. Furthermore, there are mixed opinions with the agrees’ and disagrees’ 

opinion. 
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ITEM 8:  I like to express my ideas in written form.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 8 Expressing ideas in written form 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  20 13% 

DISAGREE 44 28% 

NEUTRAL  36 23% 

AGREE  28 18% 

STRONGLY AGREE 32 20% 

TOTAL  160 100% 

 

GRAPHIC Nº 8 Expressing ideas in written form 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: This item of the survey has mixed opinions. More than a quarter of the 

students have disagreed on this. In addition, the 22% of surveyed students show as 

neutral. This reflects that the teacher should work on the students’ motivation in 

order to make students being comfortable expressing themselves to produce texts. 
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ITEM 9:  I consider that writing is a key point while learning English.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 9 Writing is a key point while learning English 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  4 3% 

DISAGREE 16 10% 

NEUTRAL  32 20% 

AGREE  24 15% 

STRONGLY AGREE 84 53% 

TOTAL  160 100% 

 

GRAPHIC Nº 9 Writing is a key point while learning English 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: This item is a clue of the pertinence of this research project. The 50% 

express that they consider that writing is a key point while learning English. That 

means, they are aware of the importance of the development of an important skill 

such as writing and all the grammatical structures they have to acquire in order to 

improve in English language.  
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ITEM 10:  I know how to structure a paragraph.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE 

 

TABLE Nº 10 Knowledge of how to structure a paragraph 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  12 8% 

DISAGREE 16 10% 

NEUTRAL  72 45% 

AGREE  44 28% 

STRONGLY AGREE 16 10% 

TOTAL  160 100% 

 

GRAPHIC Nº 10 Knowledge of how to structure a paragraph 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: As the results show, the learners have difficulties to answer this item 

because with a 45% they neither agree nor disagree with. This means, almost a half 

of the students in the class might have problem with the structure of a paragraph. 

Otherwise, it might be a signal that the written skill is not often practice during the 

development of the course.  
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ITEM 11:  We often practice writing in class.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE 

 

TABLE Nº 11 Frequency of writing practice in class 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  4 3% 

DISAGREE 4 3% 

NEUTRAL  44 28% 

AGREE  52 33% 

STRONGLY AGREE 56 35% 

TOTAL  160 100% 

 

GRAPHIC Nº 11 Frequency of writing practice in class 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: This item shows a mixed of opinions, most of the students said that they 

often practice writing in class but other ones express as neutral. This can be 

interpreted as they are not sure enough whether they practice it or not.  
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ITEM 12:  I would like to reinforce my knowledge about the order of adjectives 

use to improve my writing skill.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE 

 

TABLE Nº 12 Reinforcing knowledge to improve writing skill 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  8 5% 

DISAGREE 4 3% 

NEUTRAL  20 13% 

AGREE  24 15% 

STRONGLY AGREE 104 65% 

TOTAL  160 100% 

 

GRAPHIC Nº 12 Reinforcing knowledge to improve writing skill 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: The majority of the surveyed students express the willing to reinforce 

their knowledge about the order of adjectives while writing in order to improve such 

skill. To be clear, this item would help to the importance of the proposal in this 

research project.   
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ITEM 13:  I understand the way my teacher explains adjectives.  

SAMPLE:  160 students     COURSE: Tenth Grade GBE  

 

TABLE Nº 13 I understand the way the teacher explains 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  8 5% 

DISAGREE 12 8% 

NEUTRAL  32 20% 

AGREE  68 43% 

STRONGLY AGREE 40 25% 

TOTAL  160 100% 

 

GRAPHIC Nº 13 I understand the way the teacher explains 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: As can be seen in the results, students agree that they understand the 

way their teacher explains adjectives. Furthermore, there are a 20% of the students 

that remain neutral. This could mean that the teacher might use didactic resources 

while explaining to them but those might not be enough in order to get learn an 

important and tricky subject such as adjectives.  
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ITEM 14:  I enjoy when practice exercises are used to reinforce class topics.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE  

 

TABLE Nº 14 Practicing exercises to reinforce class topics 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  8 5% 

DISAGREE 4 3% 

NEUTRAL  28 18% 

AGREE  40 25% 

STRONGLY AGREE 80 50% 

TOTAL  160 100% 

 

GRAPHIC Nº 14 Practicing exercises to reinforce class topics 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: The majority of the surveyed students agrees or strongly agrees with this 

item. This means, the practice exercises would be a tool to reinforce class topics but 

also would be beneficial for them to improve in English language A way to better 

learn English is to practice constantly.   
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ITEM 15:  I believe that a set of worksheets with exercises to reinforce the order 

of adjectives would help me to improve in English writing.  

SAMPLE:  160 students    COURSE: Tenth Grade GBE 

 

TABLE Nº 15 Using a set of worksheets would help to improve in writing 

ALTERNATIVES FREQUENCY PERCENTAGE 

STRONGLY DISAGREE  8 5% 

DISAGREE 0 0% 

NEUTRAL  32 20% 

AGREE  40 25% 

STRONGLY AGREE 80 50% 

TOTAL  160 100% 

 

GRAPHIC Nº 15 Using a set of worksheets would help to improve in writing 

Source: Unidad Educativa Fiscal Veintiocho de Mayo 

Authors: María Cali and Gabriel Rodas 

 

Comment: The results demonstrate that students consider useful a material that 

provides different exercises to reinforce the order of adjectives in order to improve 

their English writing. This extra material will be a support for the students that might 

be useful out of the class.  
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3.7.3 Analysis and interpretation of the Interview to the Teacher 

The researchers with the purpose of gathering information regarding the written 

proficiency of the tenth grade students at Unidad Educativa Fiscal Veintiocho de 

Mayo requested an interview with the English teacher of the current school year in 

order to have a clearer view on the matter. 

The interview for research purposes was performed on December 13rd, 2019 

with the teacher Dolores Del Rocío Briones Rugel, who has twenty-one years of 

experience in the English Teaching field. Ms Briones is in charge of two grades at 

the moment: the Ninth grade and Tenth grade respectively. The following were the 

answers provided. 

                          

1. How do you reinforce adjective order with your students? 

Answer: Generally, I help myself with poster signs I made before teaching them 

the new class, especially when it comes to any grammar topic. As we know, the 

English order of adjectives it is not like the one we are familiar with in Spanish, for 

that reason, I tend to even bring some grammatical exercises of my own, to get them 

work actively with me. I also try to work with the book that the Ministry of Education 

has provided us teachers to develop our class. 

 

2. How does the order of adjectives influence in the written production?  

Answer: Truth be told, their written production is at an elementary level. The 

tenth graders, when a school year starts… I make them describe themselves and 

then I tell them to describe a classmate of theirs, in order for them to work with a 

“third person” to challenge them a little bit and that is when they get to use 

adjectives, the most common ones (pretty, tall, small, short).  

 

3. What do you think is the role of writing skill while learning a foreign 

language? 

Answer: I believe the role of writing allows people to express themselves. 

Grammar is always difficult to engage, especially in our native language, I also try to 

make emphasis on the way my students speak. Chances are they will not be able to 
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write the way they should, yet what I want for them is to talk, to speak… To generate 

some kind of response, to interact… With the main idea they have in their heads, 

that is my main focus. 

 

4. Are your students fulfilling with the exit profile set by the Ministry of 

Education (based on the CEFR)? What is their level of development in 

written proficiency in your opinion? 

Answer: No, they do not. As a matter of fact, not all of them are fond of English. 

Most of my students dislike just the thought of it. But there are cases and cases. 

Some of them do study and they know what they want to say it and how to say it 

correctly, that is because they self-educate themselves by watching Youtube videos 

or by reading English vlogs online. I also encourage them to study at home because 

the time we have here to manage a class is not enough. 

What I am about to share with you totally takes the biscuit, but now I recall this 

student I had last year, he told me he longed to become the next president of 

Ecuador to abolish once and for all English as a subject in our country… I mean, 

they are not interested in learning English and grammar correctly, they just want to 

express themselves in an easy way. That is all.  

When it comes to their level, I must be honest and say the level of English is 

elementary because not all of them know English. They are simply basic learners of 

the language, most of them do not possess any type of previous knowledge on the 

matter. When I get them to read, for instance, it is all Greek for them. So… The exit 

profile thing is not totally fulfilled. That is the reality of the Educational System we 

work in. 

 

5. What other resources besides the textbook provided by the government do 

you use in English class? 

Answer: Ok, just like I mentioned before I use the poster signs I made at home. 

Since I like drawing and I am good at it I do some drawings in the whiteboard… I like 

using flashcards, too.  

 

6. Do you consider that a set of worksheets with exercises would help to 

improve the use of the order of adjectives in the written expression?  



 
 

51 
 

Answer: Yes, it could be... To show them the ropes they would need to improve 

their knowledge in English as well. They would need a little help to remember the 

order as well, because we know in English we divide the adjectives into several 

groups or families: The color, the sizes of the thing we are going to describe and the 

shape, the age… For their level we would need to have them learn at least the 

easiest and the most used English adjectives. 

 

Comment: 

 After the interview held by the researchers, according to the answers provided 

by the Tenth grade teacher, it is notorious there is a conflict situation regarding the 

writing proficiency of the students she works with in class, which can make the 

achieving of the A2.1 English level challenging for the students. One of the reasons 

she states it is difficult for students to get a wider perspective on the development of 

the English written skill is the fact she has to deal with more than 40 students per 

classroom, making unmanageable the classroom at times.   

The interviewee is also concerned about how the English textbooks provided by 

the Ecuadorian Ministry of Education possess too much information for students to 

grasp, which she thinks can be overwhelming from time to time. It would be better for 

students and teachers to get textbooks that are adapted to the actual reality and 

needs of students, for that reason she tries to apply diverse resources in order for 

students to comprehend what is being taught in their English classes, such as 

flashcards and drawings she makes in class regarding more complex grammatical 

structures in an attempt to attract the attention of the whole classroom. 

The teacher agrees that a set of worksheets would help students to improve their 

English written skills, nevertheless she also highlights that it is their duty to study 

every day if they really want to improve themselves in this area. Furthermore, the 

proposal given by this thesis work could be beneficial for both parties. 
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CHAPTER IV 

THE PROPOSAL 

4.1 Title 

Design of a set of worksheets with exercises to reinforce the order of adjectives. 

4.2 Justification 

Due to the results obtained through the application of the instruments of 

investigation in the population affected by the problem of writing development at 

Unidad Educativa Fiscal Veintiocho de Mayo, it is noticeable there is a lack of 

awareness on how to place adjectives in a sentence preventing them from achieving 

appropriate written proficiency for their level. The information related to this problem 

was also corroborated through the information obtained from the diagnostic test, the 

survey to the students and the interview performed to the teacher. For instance, 

when students have to place more than one adjective in order for them to give more 

complex and precise details about certain things and topics in a written way, they 

experience severe difficulty. 

Since the majority of students seemed not to be aware of the existence of the 

English adjectivation patterns, the design of a set of worksheets with exercises to 

reinforce the order of adjectives will aim to create more awareness on this aspect of 

their English grammar knowledge, this will give them the opportunity to enhance their 

knowledge on this language feature while working on their written proficiency.  

For that reason, it is vital for students to reinforce how to adequately place 

adjectives in their written production using resources that will not be perceived as 

wearisome for students to do. The usage of more specific didactic resources, in this 

case worksheets with exercises, can benefit students and teachers helping them 

engage in more demanding language practice while getting familiar with the L2 they 

are learning in the classroom.  

As previously mentioned in this thesis work, writing is a skill that allows students 

to communicate in an effective way with people around the globe, therefore this part 

of their L2 should be constantly practiced to achieve and create interaction using 
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language properly. For that reason, this proposal focuses on students practicing their 

written output with the guidance of the teacher, while also empowering students to 

take command of their own English writing development in an engaging way. 

4.3 Objectives  

4.3.1 General objective   

 To promote the proper usage of the order of adjectives to enhance written 

proficiency. 

4.3.2 Specific objectives 

 To encourage students’ use of more than two modifiers in proper order to create 

more complex and detailed sentences in writing. 

 To enhance students’ writing development through the use of accurate adjective 

order. 

 To elicit attention to the stages of writing to produce more effective and complex 

written products. 

4.4 Theoretical Aspects 

The theoretical aspects that support the creation of the proposal, which were 

described in detail in Chapter II, are the following: 

4.4.1 Pedagogical-didactic aspect 

From the pedagogical – didactic aspect, the proposal offered by the 

researchers is based on the communicative approach, because it will promote the 

interaction between L2 students and L2 teachers as a guide and also it will allow 

students to communicate their own ideas and thoughts better in written form as 

requested in the Curricular Guidelines for English Teaching in Ecuador. For that 

reason, students will be able to acknowledge the different stages of writing and to 

use English adjectivation properly. 
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4.4.2 Linguistic aspect 

From the linguistic aspect, this proposal encourages the accurate usage of 

order of English adjectives when making complex and detailed sentences based on 

the semantics and syntactic aspects of the language. This will improve the nature of 

their writing by using the accurate order of adjectives, the different degrees of 

adjectivation and appropriate level-oriented activities focused on adjectives to 

develop their written skills. 

4.4.3 Philosophical aspect 

From the philosophical aspect, the proposal itself is linked to axiology and how 

it can affect one’s writing as it has attempts to keep on cultivating good manners and 

encompass the values that all Ecuadorian citizens must have in order to participate 

actively in our society. Students’ writing will focuse on topics that reflect these 

values. 

4.4.4 Psychological aspect 

From the psychological aspect, the proposal is constructivist as it allows 

students to create their own knowledge through topics related to their personal life 

that allows them to generate appropriate texts for their level, increasing the level of 

complexity of their written products, starting from their previous knowledge to a new 

knowledge because the teacher will turn into a guide that will allow students 

recognize the different stages of writing while provided with interesting topics that will 

challenge them to express their ideas in a written form in the English language. 

4.4.5 Legal aspect 

From the legal aspect, the proposal aligns with the current legal body in place in 

Ecuador and aims to help students achieve the level A2.1 in the English language by 

the end of the school year through exercises that will make students use more than 

one adjective in their written productions. 
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4.5 Feasibility of the application 

4.5.1 Human feasibility 

The human aspect of the proposal is carried out by the authors, who have 

worked on the creation of the set of worksheets to reinforce the order of adjectives 

using the information obtained during the process. The authorities of the institution 

have also provided all necessary accommodations to make the elaboration of the 

proposal possible.  

4.5.2 Financial feasibility 

For the application of the proposal, neither L2 teachers nor school authorities will 

incur in any financial contributions. All the costs related to the elaboration of the 

proposal have been covered by the researchers. 

4.5.3 Technical feasibility 

In order for this proposal to be efficiently applied, it does not require the use of 

any technological devices. Nevertheless, students will need regular items they are 

already familiar with to work in class, however this requirement will not represent any 

hindrance to the process. 

4.5.4 Policies 

The legal aspect of the proposal aligns to the guidelines provided by the 

Curriculum Guidelines for English Teaching in our country, which has an exit profile 

of A2.1 for the Tenth grade students GBE, which have to be able to produce 

complex texts and written products whilst using more complex English features, such 

as accurate English adjectivation. 

4.6 Description of the proposal 

The proposal of this study was developed for the betterment of the written 

proficiency that Tenth Grade GBE students at Unidad Educativa Veintiocho de Mayo 

currently have using English adjectivation. 
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 The proposal begins with a brief explanation on what are adjectives and how the 

impact they have in the different written production students work on throughout the 

development of the proposal. Secondly, the purpose of the proposal is explained for 

students to get an idea about what they will do, why they will do it and what are the 

expectations are for their written proficiency improvement in the future. 

For a better comprehension of the order of adjectives as a whole, the proposal is 

divided into eight activities and each activity brings about three and four worksheets 

for students to do. Each activity will work on aspects focused on the order of 

adjectives (types of adjectives, the order they follow in a sentence, its degrees of 

comparison) and the written proficiency (stages of writing process, qualities of good 

writing and the types of writing). In order to spark the interest of the students, the 

worksheets included are focused on attracting writing prompts, bright images and 

interesting and innovative writing tasks. 

Furthermore, it will allow an opportunity for students to enrich their lexicon, as at 

the end of each unit students will find a word bank of 10 adjectives commonly used 

English adjectives, making a total of 60 new words for them to learn and to hopefully 

use when using writing as a way of communication.   
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PROPOSAL 
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If you became a superhero for a day, who would you be? What 

superpowers would you want to have? What would you do to help 

others? Write an essay to talk about your life as a superhero with 

your classmates. 
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CONCLUSIONS 

 Tenth Grade Students GBE at Unidad Educativa Fiscal Veintiocho de Mayo 

have not yet acquired the A2.1 English level that is stated in the National 

Curriculum Guidelines, as they are not able to structure complex and detailed 

sentences properly, particularly when using English modifiers such as adjectives. 

 The usual practice time given for English classes is commonly one period per 

day, which does not allow teachers and students sufficient time to produce and 

practice writing properly. Sufficient attention to the stages of writing is not used 

properly while students are working on the creation of their written products. 

 The lack of motivation the majority of students have to learn English is evident, 

which plays an important role in the development and betterment of their written 

proficiency. 

 The amount of students per classroom does not allow teachers to give 

personalized attention to the needs of the students while creating written 

products in class. 

 

RECOMMENDATIONS 

 It is advised to promote the development of more interesting and demanding 

writing activities to develop the written proficiency. 

 It is necessary that the teacher includes the activities given in this proposal in the 

classroom to enhance students’ writing development and improve their 

awareness on adjective order in order to improve the level of complexity in their 

written products. 

 It is suggested to allow students to work more independently by providing 

interesting writing prompts to work alone more often to help them focus on the 

development of their active English skills, specifically writing.  

 It is necessary to focus on using the stages of writing while working with students 

on the creation of complex written products as well as monitoring students’ 

progress by providing feedback throughout the development of writing activities. 
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ENGLISH DIAGNOSTIC TEST 

The following test is to assess the Tenth grade students’ knowledge on 

English adjectives.  Please, answer the question based on what you truly 

know. Do not cheat; otherwise the researchers will not be able to know your 

current situation on the matter. Very best of luck! 😊😊 

 

1. Choose the correct word to describe every noun. 

a) My TV is very short / small / smart.                                      

b) She’s pretty / purple / church. 

c) I want a cute / dumb / tall bag. 

d) Mr. Smith is  woody / yellow / Ecuadorian. 

 

2. Choose two adjectives from the box to describe the following pictures and 

write a sentence with them. 

 

 

  

 

 

   

 

 

 

          A                                                      B C 

a) _____________________________________________________________. 

 

b)______________________________________________________________. 

 

c)______________________________________________________________. 

 

 UNIVERSIDAD DE GUAYAQUIL  

FACULTAD DE FILOSOFIA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

 CARRERA DE LENGUAS Y LINGÜÍSTICAS  

BEAUTIFUL – PINK – UGLY – AMERICAN – OLD – YOUNG – LOVELY – COOL  – ENOURMOUS – 

FANCY – COLD – RED – SMART – STUNNING – HOT – LITTLE – PRETTY  – LONG  – CHINESE. 
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3. Circle the sentences that are properly written. 

A) 

 Their grandmother bought them a cute, small, black French Poodle for 

Christmas.  

 Their grandmother bought them a small, cute, black French Poodle for 

Christmas.  

 Their grandmother bought them a black, small, cute French Poodle for 

Christmas.  

 

 

B) 

 Jimmy owns an Italian, old, beautiful car.  

 Jimmy owns a beautiful, old, Italian car. 

 Jimmy owns an old, Italian, beautiful car. 

 

 

 

C) 

 They bought in China three stunning, gold plates. 

 They bought in China gold, stunning three plates. 

 They bought in China three gold, stunning plates. 
 

  



 
 

144 
 

 UNIVERSIDAD DE GUAYAQUIL  

FACULTAD DE FILOSOFIA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

 ESCUELA DE LENGUAS Y LINGÜÍSTICAS  

 

SURVEY TO THE STUDENTS 

Objective: To value the influence of the order of adjectives in the written proficiency.  

Please, tick () the option that best fits your answer for each item. Thank you for 

your participation.  

1: strongly disagree  2: disagree  3: neutral  4: agree  5: strongly agree  

 

Nº ITEM 1 2 3 4 5 

1 I understand that adjectives in English have a different order 
than my native language, Spanish. 

     

2 I can normally use more than two adjectives in a written  
sentence. 

     

3 I know the purpose of adjectives in a sentence.      

4 I can use a variety of vocabulary of adjectives in English 
language. 

     

5 I know the different type of adjectives that can be used in the 
drafting of texts. 

     

6 I am able to write texts in English language.      

7 In the writing skill, I use properly the order of adjectives.      

8 I like to express my ideas in written form.      

9 I consider that writing is a key point while learning English.      

10 I know how to structure a paragraph.       

11 We often practice writing in class.      

12 I would like to reinforce my knowledge about the order of 
adjectives use to improve my writing skill.  

     

13 I understand the way my teacher explains adjectives.      

14 I enjoy when practice exercises are used to reinforce class 
topics.   

     

15 I believe that a set of worksheets with exercises to reinforce 
the order of adjectives would help me to improve in English 
writing.  
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 UNIVERSIDAD DE GUAYAQUIL  

FACULTAD DE FILOSOFIA, LETRAS Y CIENCIAS DE LA EDUCACION 

 ESCUELA DE LENGUAS Y LINGUISTICA  

 

INTERVIEW TO THE ENGLISH TEACHER 

 

Objective: To gather information regarding the treatment given to the order of 

adjectives in the written proficiency.  

 

Teacher information 

Name:  

Course:  

Subject:  

Professional experience:  

Bachelor degree: 

Master’s degree:  

 

7. How do you reinforce adjective order with your students? 

 

8. How does the order of adjectives influence in the written production?  

 

9. What do you think is the role of writing skill while learning a foreign language? 

 

10. Are your students fulfilling with the exit profile set by the Ministry of Education 

(based on the CEFR)? What is their level of development in written proficiency in 

your opinion? 

 

11. What other resources besides the textbook provided by the government do you 

use in English class? 

 

12. Do you consider that a set of worksheets with exercises would help to improve 

the use of the order of adjectives in the written expression?  
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