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Palabras Claves: Comprensión lectora, lectura rápida, guía didáctica con 
lecturas cortas. 
 
 
 

 

Este proyecto de tesis se centra en la influencia de la técnica 

“Skimming” en el desarrollo de la comprensión lectora y su impacto en 

estudiantes de 1er año BGU del Colegio Fiscal “Provincia del Carchi” 

año lectivo 2020-2021.Debido a la emergencia sanitaria mundial, la 

educación cambio a modalidad virtual; por lo cual se usaron dos únicos 

instrumentos de recolección de datos; una encuesta en “Google Forms” 

y una entrevista a la docente vía zoom. El análisis de datos evidenció 

que la mayoría de los participantes muestran una actitud positiva hacia 

el uso de textos cortos y ejercicios. Sin embargo, ellos también 

consideran que las lecturas en su libro de inglés no los ayudan a 

desarrollar habilidades de lectura. El diseño de una Guía Didáctica con 

lecturas cortas nivel A2.2 enfocadas en la técnica Skimming fue el 

resultado de este trabajo y se espera que los estudiantes desarrollen 

habilidades de lectura de forma apropiada y eficiente. 
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This thesis project focuses on the influence of the Skimming 

technique in the development of reading comprehension and its 

impact on students of 1st year BGU at "Provincia del Carchi" Public 

High School academic period 2020-2021. Due to the global health 

emergency, education changed to virtual mode; therefore, only two 

data collection instruments were used; a survey in "Google Forms" 

and a teacher interview via zoom. The data analysis showed that most 

of the participants show a positive attitude towards the use of short 

texts and exercises. However, they also felt that the readings in their 

English book did not help them develop reading skills. The design of a 

Didactic Guide with short readings at the level A2.2 focused on the 

Skimming technique was the result of this work and students are 

expected to develop reading skills in an appropriate and efficient way. 
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Every English skill works differently. However, they are closely 

linked to each other, since they are part of the same system. Thus, when 

one of these skills does not work properly, others will be affected as well. 

There is a need for these skills to develop appropriately by taking into 

consideration different approaches.   

The students of 1st year BGU at “Provincia del Carchi” Public High 

School seemed to struggle when developing reading comprehension 

skills. Unfortunately, they do not seem to be improving their reading with 

the current system they are working with. However, this group of 

students are willing to work hard on developing this skill.   

An important aspect to consider is that these students must obtain 

an A2.2 reading proficiency level at the end of the school year. Also, if 

the reading struggle persists, they will not be able to fulfill the academic 

goal established by the English National Curriculum Guidelines. For that 

reason, several perspectives will be considered to understand the 

problem and find the best ways to deal with it. 
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CHAPTER I 

THE PROBLEM 

1.1 RESEARCH CONTEXT 

This research work takes place in the "Provincia del Carchi" Public 

High School with the students of the first course of BGU (Unified General 

Baccalaureate) during the 2020 – 2021 academic period. The educational 

institution is located in Guayaquil, Guayas province, in Tarqui district, on 

streets Gabriel Roldos Segundo Pasaje 3A and 7TH Pasaje. CDLA. 

Sauces 6 MZ. I Area communal. 

 

1.2 CONFLICT SITUATION 

Students of the first course of BGU work under the National 

Curriculum for Foreign Languages standards in English, and according to 

the CEFR and they are expected to have a level of A2.2 in a foreign 

language (English) by the end of the first year of baccalaureate.  This 

knowledge level is demonstrated when the student can understand very 

basic personal, family, and business language enough to meet needs with 

slow and clear speech and understand short and straightforward texts on 

familiar matters. (CEFR, 2018) 

The evidence of this problem is presented through the following 

external manifestations: 

● Limited vocabulary to understand a short text. 

● Difficulty in the association of words to understand the context of 

the text read 
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● Struggle in the decoding of the texts read. 

This shows a conflict situation in reading comprehension skills, 

which is the dependent variable of the research. 

 

1.3 SCIENTIFIC FACT 

Deficiency in the development of reading comprehension in 

students of the first course of BGU (Unified General Baccalaureate) from 

the "Provincia del Carchi" Public High School during the 2020 – 2021 

academic period. 

 

1.4 CAUSES 

The following causes were identified: 

● Limited use of the Skimming technique in the development of 

reading comprehension skills 

● Very little practice with short readings that cover the use of the 

skimming technique. 

● Inadequate use of the Skimming technique in students to identify 

essential ideas in a reading 

 

1.5 FORMULATION OF THE PROBLEM 

How does the Skimming technique contribute to reading 

comprehension skills in students of the First Course of BGU from the 

"Provincia del Carchi" Public High School located in Guayaquil city, 

Guayas province, 2020 – 2021 academic period? 
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1.6 RESEARCH OBJECTIVES 

1.6.1 GENERAL OBJECTIVE 

To determine how the use of the Skimming Technique influences 

reading comprehension skills through a field, bibliographic, and statistical 

research to design a Didactic Guide with Short Readings at the A2.2 

Level.  

 

1.6.2 SPECIFIC OBJECTIVES 

● To evaluate the Skimming technique through a field, bibliographic 

and statistical research. 

● To characterize reading comprehension through a field, 

bibliographic and statistical research. 

● To design a Didactic Guide with Short Readings at the A2.2 Level 

focused on using the Skimming technique to interpret theoretical 

facts and data obtained. 

 

1.7 RESEARCH QUESTIONS 

● What is the current situation presented by the students of "Provincia 

del Carchi" Public high school concerning their reading 

comprehension skills? 

● What are the causes that affect the development of reading 

comprehension skills? 

● What are the theoretical bases that promote the Skimming 

technique for the process of reading comprehension? 
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● How will the design of a didactic guide with short readings benefit 

students in developing their reading comprehension skills? 

● Will this proposal enable the teacher to develop the reading 

comprehension skills of his or her students?  

 

1.8 JUSTIFICATION 

This degree project is relevant because it provides a solution to the 

problems faced by students in the 1st course of BGU (Unified General 

Baccalaureate) from the "Provincia del Carchi" Public High School during 

2020 – 2021 academic period in the development of reading 

comprehension.  

One of the main problems detected in the Educational Institution is 

the low level of students corresponding to reading comprehension due to 

the Skimming technique's inefficient use, which is involved in improving 

this linguistic skill. Therefore, this project aims to contribute to the 

optimization of such deficiencies. 

Reading comprehension is an active and complicated process that 

promotes the stimulation of a uniquely human ability to extract and rebuild 

meaning from texts, either written, spoken, and/or visual (Anand & 

Chauhan, 2018). Decoding written messages is how reading 

comprehension must be developed in the students to understand what 

they read.  
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Madison (2019) states that skimming enables the reader to absorb 

the basics and fundamental ideas of various topics without having 

problems or getting stuck in the complexities or little details of the texts.  

It is worth mentioning that reading comprehension is not just an 

ability that needs to be developed to complete a course; reading is one of 

the most basic foundations for humans to understand the world around 

them; without reading, people would not be able to develop critical thinking 

in order to question about certain aspects of life. Thus, this ability needs to 

be considered as an elemental practice for students; in this way, they will 

be prepared to face the world that waits for them once they finish their 

training in highs School, university, and further.  

The direct beneficiaries of this thesis project will be the students 

and teachers of the 1st course of BGU (Unified General Baccalaureate) 

from the "Provincia del Carchi" Public High School during 2020 – 2021 

academic period and, in turn, the students as future teachers. The indirect 

beneficiaries are the families of the students and the Ecuadorian 

community. 

This research is innovative in that it aims to develop reading 

comprehension by designing a Didactic Guide with Short Readings at the 

A2.2 Level focused on using the Skimming Technique. This, in turn, 

generates an interest in the novice reader that leads to immersion in a 

broader field of reading. 
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CHAPTER II 

THEORETICAL FRAMEWORK 

 

2.1 BACKGROUND OF THE STUDY 

 Among the four primary English skills, reading has great 

importance since this skill does not only involve the interpretation of 

symbols commonly found in any language, but it also has a strong 

relationship with the participation of high mental processes that can be 

boosted if the development of the reading skills is carried out properly 

during an early stage of learning. In order for this study to have a good 

impact on the solution of an educational problem, it is necessary to keep 

track of how long the reading comprehension process has been affected 

by specific problems and how other researchers have been able to face 

and overcome these difficulties based on their experience and findings.   

  Several studies concerning the reading comprehension process 

have been made throughout the years; one of the most important 

worldwide and worth to be mentioned in this thesis project is the one 

carried out by the UNESCO Institute for Statistics in (2017), which 

describes the situation regarding the development of reading 

comprehension in every continent of the world.  

According to UNESCO (2017), Latin American countries have about 

36% of people with reading problems, which does not seem to be an 

alarming percentage compared to African countries, which reach 88%.  
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However, this is not something to be happy about since one of the 

reasons for that to happen in Latin America is the lack of interest in 

reading. That is to say, despite having the opportunity to enrich their 

knowledge by reading something that people might like, they do not seem 

to be encouraged to do it. That could be changed if proper techniques 

such as skimming were implemented at an early stage of the development 

of reading skills.   

Being more specific, Ecuador does not seem to be a society that 

tends to read for pleasure either; in fact, the  National Institute of Statistics 

and  Census (INEC, 2012) reaffirmed this issue by stating that 56.8% of 

Ecuadorians are not interested in reading even when they have the time to 

do it. Regarding the impact of lacking proper reading comprehension skills 

in the society, Montoya (2017), who is director of the UNESCO Institute for 

Statistics stated that the lack of reading comprehension skills is 

considered a type of disability or inability to have the capacity to be an 

active agent or member of society. This shortcoming (reading 

comprehension skills) also affects the individuals' ability to vote, analyze, 

and discern proposals made by candidates. Moreover, it, unfortunately, 

prevents citizens from understanding their rights and duties and makes 

them somewhat incompetent in different areas and dimensions of their 

lives.  

Based on these two studies, it can be said that a critical part of 

obtaining a proper reading proficiency level is to encourage students to 

read by using reading techniques and topics that they find attractive or 
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related to their interests. This will help teachers face their students' issues, 

challenges, or difficulties in reaching the proper reading proficiency level.  

In the last five years, researchers have been providing more data 

regarding the impact of the skimming technique in the reading 

comprehension process. Therefore, some of the most relevant findings 

related to this study will be presented to support the arguments explained 

in this research. 

Ayerve (2018) found a particular case in which the students 

seemed to be willingly motivated to develop reading skills; the students did 

have a proper level of reading. However, they were stuck at a literal 

comprehension of the text they read. That is to say; there was no critical 

thinking in the way they were taught.  

After an observation phase and gathering data from the classes she 

witnessed, this author came out with a proposal whose results were 

positive. This alternative consisted of implementing a system of exercises 

mainly focused on short readings, in which the activities were based on 

the skimming technique. Finally, the author concluded that the skimming 

technique with short readings and innovative topics positively influenced 

them.  

Jácome (2019), in her research, which also deepened on the 

development of reading comprehension through skimming and scanning 

techniques, showed a typical portrait in the public education of Ecuador, 

one in which students do not seem to like to read at all, in addition to that, 

the teacher's methods did not seem to be working correctly. According to 
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this study, the lack of authentic resources to develop reading skills were 

also noticeable so that the pertinent measurements needed to be taken. 

Taking those aspects into account, her main focus was to help both 

the teacher and students through a didactic guide so that the teachers 

could implement proper techniques and resources in their classes in order 

to help the students to improve their reading skills and, most importantly, 

to motivate them to read willingly. 

Silva & Rosales (2019), in their thesis project concerning the 

encouragement of reading comprehension through the skimming 

technique, explained that most of the students that participated in their 

research agreed that skimming and scanning were techniques that drew 

their attention. It was worth to apply them to improve their reading 

comprehension skills.  

The alternative, to overcome the deficiencies in reading 

comprehension in this group of students, consisting of a handbook with 

activities based on the skimming technique. After the application of this 

resource, these authors concluded that not only their reading improved 

during the time they used it but also other skills such as writing were 

enhanced; which was considered very convenient since the application of 

these activities also contributed to reaching the English proficiency level 

established by the Curriculum Guidelines. 

Guaman (2018) described that reading techniques, such as 

skimming, tend to be underestimated when developing reading 

comprehension since the teacher starts typically by asking the students to 
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read complete texts excerpts as if they were skilled readers; consequently, 

they end up confused and not being able to complete the post-reading 

activities included in the textbook.  

For that reason, this author suggests having the students get 

familiarised with the skimming technique in order for them to figure out 

what the text is about, and to think about what aspects of it are more 

relevant to complete certain activities.  

Ponce (2015) agrees with Guaman since, among her findings, she 

figured out that these strategies are not given much importance in the 

English curriculum. It is known that reading is a task that requires time and 

the proper techniques to be developed effectively. If this process is 

minimal, the students will not benefit from them. 

Ponce (2015) concluded that skimming and scanning are 

techniques that help students to become fast and better readers since 

both techniques focus on looking for the main elements of the text in order 

for the reader to have a clear idea of it without reading word by word.  

Another study related to reading comprehension skills through 

skimming techniques is the one carried by Ponguillo & Montalvo (2018). 

These authors found a lack of proper strategies and techniques when 

developing reading comprehension skills during classes.  

After the creation and application of a booklet with reading activities 

focused on the skimming technique, they concluded that skimming is not 

only an excellent alternative to obtain information from a  text, but also a 
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technique that is easy to implement in the classroom and motivate the 

students to read more. 

Taking into consideration the researches aforementioned, it is safe 

to say that the skimming technique could be the right alternative that will 

help the students of the 1st course BGU from "Provincia del Carchi" Public 

High School to overcome their difficulties when reading and to reach the 

A2.2 English proficiency level as it is expected at the end of the academic 

year. 

2.2 READING COMPREHENSION – DEPENDENT VARIABLE 

As it was previously stated, the act of reading does not only consist 

of decoding symbols to understand a massage; there is more involved in 

this process that readers need to understand to perform this activity 

properly. According to Oakhill, Cain, & Elbro (2014), "reading 

comprehension is a complex task, which requires the orchestration of 

many different cognitive skills and abilities" (p.36). However, to get to the 

point of comprehending what is to be read, the reader must first integrate 

or assign meaning to the new words he will deal with. To do so, the reader 

must be part of a process of mental construction.  

 A mental process construction, in the reading process, consists of 

allowing the reader to use their imagination or real experience to provide 

an image to the situation described in the text (Oakhill, Cain, & Elbro, 

2014). By using imagination, reading becomes more enjoyable for any 

person, especially when teaching young learners. For that reason, finding 
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a way to adjust the content to the students' interest is required to achieve 

excellent reading comprehension skills. 

From a different perspective, reading comprehension is mainly 

considered a social and fundamental activity to know, understand, 

consolidate, analyze, synthesize, apply, build, and rebuild the new 

knowledge of humanity (Calderón & Quijano, 2010). Taking that point of 

view into consideration, reading is also an essential way of constructing 

knowledge for any person, which complements his vision of the world in 

which he develops and helps them to appropriate all the information that is 

provided. 

The reading process is integrated by three main elements or 

characteristics whose role determines the correct performance of this 

activity which are: concentration, analysis, and coherence (Mokhtari, 

2017).  

According to Mokhtari (2017), concentration is the ability to focus 

the attention on what the reader wants to understand from the text; 

moreover, it is also one of the most critical elements in the teaching-

learning process.  Concentration is greatly stimulated by speed reading 

techniques; some of them may be the well-known skimming and scanning, 

which are characterized by their effectiveness when decoding key ideas to 

decipher the nature of the text. 

The analysis of the main aspects of the text allows the generation 

of hypotheses and meaning about the purpose and the intention of the 

author, contributing to the construction of new knowledge (Mokhtari, 
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2017). During the reading process, there is an interrelation between 

thought and written language, ranging from text to reader and from reader 

to text, which requires a close analysis to be understood. 

The coherence in the reading process is a characteristic of a text 

which determines the connection between the elements that integrate 

what is being read. In other words, all the contents of a text must be 

logically related and ordered. Mokhtari (2017) reaffirms this by stating, "To 

communicate a message effectively, it is necessary that the text meets 

requirements such as thematic progression, recurrence, and connection" 

(p. 79). 

2.2.1 TYPES OF READING 

There are many types of reading up to this date, which vary 

depending on the investigator or author of a particular book; however, the 

application of them tends to be quite similar; thus, there is no conflict when 

putting them into practice.  

Means (2009) suggested three types of reading closely related to 

the purpose of this research, such as Skimming, Scanning, and reading 

In-Depth. Perry and Miller (2018) indicate that people are most used to the 

idea that Skimming and Scanning are only reading techniques when they 

are more than that, especially when acquiring proper reading 

comprehension skills; for that reason, both approaches will be considered 

for describing the use and function of each type of reading. It is worth 

mentioning that despite the years' gap between both works, these types of 
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reading are still relevant and the most popular to be applied in the 

classroom.  

Skimming: it is commonly known as the ability to obtain specific 

data from a text or texts without spending much time checking them 

(Means, 2009). For instance, a student could be asked to skim a five-page 

text to find a specific piece of information to justify an argument or idea. 

Once the information is found, the reader can read carefully only that part 

of the text to obtain a clear idea. 

As can be seen, skimming offers a thorough overview of the text to 

be read, facilitating the acquisition of ideas. Consequently, contributing to 

the development of fast reading skills. "students need to learn that they 

need to adapt their reading and techniques to the purpose of the reading" 

(Perry & Miller, 2018, p. 265). Considering this perspective, it can be 

concluded that this type of reading is significant in learning since it stands 

out as a strategy in speed that can be used in any aspect of their lives. 

Scanning: Regarding scanning, Means (2009) defines it as "the 

attempt to get a basic understanding of the objectives and the important 

points of the material, you are going to read" (p.23). It can be said that this 

type of reading differs from the skimming since the reader is not supposed 

to deal with the content of the text altogether. In other words, scanning 

means making jumps throughout the content in order to search words, 

images, or titles that help the reader to get a general idea of what the text 

is about.  
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Scanning is considered a limited task since the reader only 

retrieves information for a relevant purpose (Perry & Miller, 2018). Even 

though it is not mandatory to use skimming and scanning together, these 

both types of reading tend to work better since they complement each 

other, making the reading comprehension process more effective and 

accurate. Regarding that, Perry & Miller (2018) claimed," By practicing 

skimming and scanning together the individual learns to read and select 

specific information without focusing on information that is not important 

for meaning" (p. 265).  

In-depth Reading: Also known as detailed reading, is a type of 

reading that tends to be more meaningful for the reader. As its name 

indicates, it usually demands excellent concentration on the reader's part 

to comprehend what he is reading. Although detailed reading is 

recommended to be implemented with experienced readers, beginners 

can use it under the guidance of a tutor or teacher. Mean (2009) claimed, 

"careful reading is used when trying to understand and remember the 

material that is read" (p.23). Thus, memorization plays an essential role in 

in-depth reading since the reader needs to identify and recognize words to 

understand the context.  

The types of reading presented above provide more understanding 

of how the acquisition of reading skills works either at an early or 

advanced stage and how useful they are during the teaching and learning 

process, which is considered an advantage for the teacher since the more 
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he knows about the process and its characteristics the better the results 

with students will be. 

 

2.2.2 LEVELS OF COMPREHENSION 

 A level of Comprehension is understood as the degree of 

development reached by the reader when he processes, evaluates, and 

applies the information he has gotten from a reading, which is 

characterized according to the independence, originality, and creativity 

with which the reader or learner treats the information (Cervantes, Pérez, 

& Alanís, 2017).  Considering that the reading comprehension is mostly a 

process of interaction between the reader and the text Andersen-Perak 

(2019), Bhojwani et al. (2018) suggested three primary levels of 

comprehension, such as literal comprehension, inferential comprehension, 

evaluative comprehension. 

Literal Comprehension: As its name indicates, the literal 

comprehension of a text is a process in which the reader extracts all the 

information presented by the author In a direct manner, in order to have an 

awareness of the keywords and phrases. Andersen-Perak (2019) reaffirms 

this by stating, "literal is an understanding of what is explicitly stated in the 

text" (p. 121). Literary comprehension corresponds to a reconstruction of 

the text that is not considered mechanical, which includes recognizing the 

basic structure of the text. 

According to Cervantes, Pérez, & Alanís (2017), two instances 

make up the literal comprehension of a text. On the one hand, the first 
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instance consists only in recognition of the elements of the text. On the 

other hand, the second instance is about the in-depth involvement of the 

reader in the text, leading him to identify the main ideas of what he is 

reading. 

Inferential Comprehension: Andersen-Perak (2019) defines it as 

"an understanding of what is not directly stated but can be implied from the 

text" (p.121). Therefore, this level of comprehension allows the reader to 

infer and interpret what he is reading to come up with their own opinions 

regarding the purpose of the text.  

This level of comprehension looks for non-textual connections that 

go beyond what is being read. Besides, it explains the text more widely, 

adds information, previous experiences, relates the content with previous 

knowledge, resulting in the formulation of hypotheses and new ideas 

(Cervantes, Pérez, & Alanís, 2017). Thus, the goal of the inferential level 

of comprehension is to make the reader draw conclusions. 

 Evaluative Comprehension: Also known as critical 

comprehension, it allows the reader to process the meaning of the text 

and relate it with their experiences and previous knowledge to express 

interpretations and opinions based on what is accepted or rejected from 

the text. Bhojwani et al. (2018) claimed: "this includes "reading like a 

writer" and identifying the author's intention regarding what they are trying 

to communicate and how they use structure and language to achieve this" 

(p.65).    



 

35 
 

It is worth mentioning that all three levels of reading comprehension 

are of great importance for the analytical development of the reader. Also, 

they play a crucial role in acquiring knowledge since they influence the 

reader's ability to recognize the information or opinions expressed by the 

author and draw their conclusions about it.   

2.2.3 STAGES OF READING COMPREHENSION 

When developing reading comprehension skills, It is necessary to 

implement some strategy, technique, or reading stage that contributes to 

the information processing of the text, thus helping the reader identify the 

different parts that structure the reading and also to hypothesize or predict 

conclusions of it. 

 Burns & Siegel (2017) and Grabe & L. Stoller (2019) suggest three 

reading stages that positively contribute to the development of reading 

comprehension. 

Pre-Reading: Mainly implies reading the text superficially and 

looking at the pictures to make up predictions of the content (Burns & 

Siegel, 2017). The main characteristics of pre-reading are expectation and 

imagination since these two elements are strictly bound to the capacity of 

the reader to process the information that he obtains from the titles and 

pictures to conclude subsequently.  Grabe & L. Stoller (2019) maintain that 

this first stage aims to establish the schemata or background to help the 

reader to perform appropriately in the next stages.   

During this stage, it is crucial that the teachers guide learners to 

establish a purpose for reading, and,  at the same time, they will set up 
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goals that they are expected to meet once the reading activity has been 

developed (Grabe & L. Stoller, 2019).  

While-Reading:  Burns & Siegel (2017) define it as "the point at 

which students read the text in order to gain meaning from it" (p. 156). It 

can be said that readers will engage with the content of the text to have a 

clear idea of what it is about; thus, they can confirm what they predicted 

during the pre-reading stage.  

The while-reading stage tends to be the most neglected stage since 

the teacher usually asks learners to read as skilled readers, which will fail 

the activity (Grabe & L. Stoller, 2019). For that reason, it is necessary to 

take into account proper techniques or strategies for the students to 

complete the reading activities effectively.  

Post-Reading: At this stage, the reader will convert the information 

acquired from the text into their intellectual knowledge, which will allow 

him to use it at the time he considers necessary. According to Grabe & L. 

Stoller (2019), the teacher can encourage the students to re-read the text 

to make sure every aspect of it is covered and understood.  

An activity that is usually effective and well-known during the post-

reading stage are the comprehension questions, which are questions 

whose answers are not written in the text. Thus these questions demand 

pure comprehension of what was read. It is worth mentioning that the 

questions must be according to the level of the readers and the difficulty of 

the text.  
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2.3 SKIMMING TECHNIQUE – INDEPENDENT VARIABLE 

 According to Grellet (2010), skimming refers to the ability to go 

through the text in order to obtain the most fundamental aspects of it, for 

instance: the number of paragraphs, keywords, the difficulty of the text in 

more straightforward terms the reader uses this technique when he wants 

to get the gist of a text. By applying this technique, the reader does not 

need to check every single part of the reading, making it easier for him to 

raise interest in that piece of information.  

 It is usual to employ skimming along with the scanning technique 

since they both work effectively together. However, that does not 

necessarily mean the reader always has to employ them in that way. It will 

depend on the intention that he has when reading. For that reason, the 

activities that work better with skimming are not aimed at encouraging 

students to read the whole text but getting a general understanding of the 

critical elements they find, consequently helping them draw their 

conclusions about it. 

Tupac and Castillo (2016) point out that applying the skimming 

technique in the reading development process must follow specific steps 

to be effective. It is not only a matter to ask readers to skim a text, 

especially when they are in the first stage of developing reading skills.  

The students must be asked to start by checking the title of the text; 

they must read the first line of each paragraph because the main idea 

tends to be presented at the beginning of the first sentence. Afterward, the 

reader has to check the subtitles, underline any phrase that contains 
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unknown words. Once the reader has gone through those first steps, is the 

moment to check the pictures and determine its relation with the reading.   

To deepen in the text, the reader must find keywords that answer 

the questions: What? Why? Who? How?  Names, dates, and Qualifying 

adjectives. Tupac and Castillo (2016) indicate that at this point, the reader 

will be able to formulate their idea of what the text is about and also to 

answer simple comprehension questions.  

  Aritonan, Lasmana, & Kurnia (2019) point out that the skimming 

technique provides some advantages to the reading comprehension 

development; these authors also suggest that the teacher considers these 

aspects when planning the reading activities since they could be 

considered as parameters or objectives to reach. The skimming technique 

advantages will be listed as follows: 

● Skimming helps the readers to go through the text quickly in order 

to get the gist of it. 

● Skimming provides the reader with a broader vision of the 

organization of the text.   

● Thorough the skimming technique, readers can get an idea of the 

tone or the intonation of the writer.  

● Skimming makes easier the acquisition of new and specific 

vocabulary. 

By using skimming when acquiring reading comprehension skills, 

the students can improve their reading and become fast readers in a 

certain amount of time since skimming does not put any pressure on them. 
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It fits the characteristics of most of the people. This could be considered 

the first step to become a skilled reader, and, as time goes by, they could 

be more interested in activities that require a higher level of 

comprehension of texts. 

  According to Tupac & Castillo (2016), the skimming technique 

tends to work differently depending on the reading stage in which is 

employed. Each stage has its purpose so that the reading technique must 

be adjusted to that purpose. Consequently, the reader will perform 

appropriately when skimming a text.  

 During the pre-reading stage, the skimming technique goes more 

in-depth than regular reading, since, in this stage, the reader is supposed 

to become familiar with the text, in order to formulate their predictions 

about that piece of information. Thus, the skimming is limited to the titles, 

sub-titles, and keywords.   

 In the While-reading stage, the skimming technique is frequently 

employed with fast reading texts since they do not require attention to 

every detail (Tupac & Castillo, 2016). It can be understood that readers 

will carry out this process accurately when skimming accessible reading 

texts.  

Tupac & Castillo (2016) explain that the skimming technique is 

used to revise the text in the post-reading stage. in other words, once the 

reader has finished the first reading, he will carry out a second one but this 

time he is going to skim it. Consequently, its comprehension of that piece 

of information will be precise. 
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2.3.1 SKIMMING SUBSKILLS  

Feathers (2004), in her book, presented several subskills strictly 

linked to the skimming technique. Therefore, two of them will be taken into 

account in this part of the study, considering that they are the most 

relevant when acquiring reading comprehension skills.  

Predicting: predictions are assumptions created from the most 

basic information that the reader can identify in a text (Feathers, 2004).   

This sub-skill has a double function; the first one can be used before 

providing the student with reading material to complement the activation of 

previous knowledge. The second one can be implemented in while-

reading, which will motivate students to continue reading and predict the 

events that may or may not occur next.  

 During the application of this sub-skill, the reader will confirm or 

reject the prediction that has been established in the first instance. It is 

worth mentioning that, usually, the predictions must be carried out after 

the reader has skimmed the text since a prediction cannot be suggested 

without knowing the most basic of the text. Feathers (2004) suggests 

implementing the "think pair" strategy that consists of sharing predictions 

with other readers of reaching a consensus on the content that they will 

find in the reading. 

It can be concluded that predicting is a useful sub-skill for the 

reading process since it can be applied with any text. Also, it facilitates the 

general understanding of the reading and contributes to the development 

of mental agility. 
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Taking Notes: This subskill consists of writing down the key ideas 

and connectors of the written text. According to Feathers (2004), taking 

notes barely differs from the primary purpose of the skimming, since it 

requires more engagement when reading the text.  

However, Moorcroft (2006) suggests that it is still valid to consider it 

as a subskill of skimming because it has to consider that every person 

works differently. Consequently, not every reader can remember all the 

elements that he identifies when skimming a written text; therefore, writing 

down the keywords or phrases facilitates that process since it will serve as 

a trigger for the memory.   

It is essential to mention that, while taking notes, the reader must 

write down key elements, which will help him to become familiar with the 

content of the text. Furthermore, the reader should avoid writing down the 

whole text or very long sentences.   

 

2.3.2 ACTIVITIES TO EMPLOY THE SKIMMING TECHNIQUE 

  In order to perform the skimming technique appropriately, Colima 

(2005) suggested the following activities:  

Introduction to the Reading Exercises: In this activity, the guide 

or teacher should present to the readers the different functions of the 

paragraphs to recognize the relationship between the main ideas with 

other types of information that could provide the grammatical and lexical 

indicators.  
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Speed Reading: This type of activity is the most appropriate to 

employ skimming because it is not a detailed reading that requires an 

accurate comprehension, but rather to classify the critical information of 

the text and then reconstruct it either verbally or orally. This process can 

be facilitated by using basic questions to guide the reader. 

Review each Paragraph Separately: This activity tends to use 

long texts with five or more paragraphs. Its objective is to select essential 

information from each paragraph to establish a general conclusion based 

on the gathered information that the reader has obtained after the 

skimming. 

2.4 DIDACTIC – PEDAGOGICAL FOUNDATION 

 Throughout the years, the teaching process of the English 

language in Ecuador has been continuously improving in comparison from 

fifteen to twenty years ago. However, there are still some issues regarding 

the teacher's method and the didactic resources used in class. 

  Referring to the method, when teaching reading skills, some 

teachers tend to treat young learners or beginners as if they were skilled 

readers, which makes them go through hard times to acquire reading 

skills. Perkins (2015) explains that this issue is widespread, and it is 

caused when the teacher is asked to follow a pre-established program 

during the academic year. Consequently, there is barely any 

independence to work appropriately with the students.  

 However, it is believed that the teacher can still include those 

program-specific teaching methods or approaches such as meaningful 
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learning, established by Ausubel in 1963, which contributes positively to 

the development of reading comprehension skills. According to Ausubel 

(1963), this method consists of building new knowledge, relating the 

previous one with the content that is being taught. It should be noted that 

during this process, the student acquires an active role because he 

restructures and organizes the information. Meaningful Learning opens the 

path for the learners to increase their knowledge, considering their 

interpretations, making learning effective.  

Regarding the didactic resources employed in class, Perkins (2015) 

points out that there is a lack of authenticity in the textbooks that students 

used. By authentic, this author refers to the natural low language included 

in the book. Most of the English programs that currently exist are based on 

standard English that is left behind certain aspects of communication. For 

that reason, Authentic texts are highly recommended to use when 

teaching reading comprehension skills.  

It must be pointed out that English textbooks are not obsolete; in 

fact, they are a good source of grammar, vocabulary, and exercises to 

practice other English skills. The only issue with them is the reading 

content that does not seem to be very useful when acquiring reading 

comprehension skills.   

It can be concluded that by focusing on both the method and the 

didactic resources, there will be some improvement during the acquisition 

of reading comprehension skills, since the content will be addressing  
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2.5 PSYCHOLOGICAL FOUNDATION 

 Within acquiring reading skills, there is a fundamental element that 

acts as a stimulant for the student to acquire new knowledge through this 

activity, voluntarily and effectively. According to Cuarteto (2017), this 

element is known as the motivational factor, which a characteristic proper 

of each person. Besides, this author suggests that this element should not 

be treated as something external but should be related to the interest that 

the student has towards what he does or how he wishes to do it. 

Suppose the students do not find a relationship between what they 

are learning and the world around them. In that case, the learning may 

cease to be meaningful to them since the learning process is considered a 

critical stage. The student is supposed to continually be looking for 

knowledge, as long as it draws their attention and interests (Ausubel, 

1963). 

Motivation and the development of reading comprehension skills 

are linked to each other, creating a feedback loop. When the student does 

not have an adequate level of reading competence, and he is aware of this 

problem, he will not feel motivated to read. Consequently, he will do so 

less and less, and, in the long run, he will abandon the reading habit or not 

even acquire it. 

Therefore, if a motivational factor is not present when teaching and 

practicing reading comprehension, the student will not develop an 

appropriate and competent reading proficiency level. It will allow him to 

enjoy reading, learn with it, and become a better reader. 
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2.6 PHILOSOPHICAL FOUNDATION 

 According to Ingram (2012), reading comprehension can be 

considered as a vital tool of knowledge development, since it builds 

individual skills in all dimensions of the human beings that contributes their 

way to see the world they live in. besides, it is the way by which people, 

regardless of their age, begin the development of mental awareness, in 

which is included the abstraction and understanding of the most elemental 

concepts of human beings. 

 Philosophy and reading are not supposed to work independently 

within the classroom. On the contrary, these two must be studied and 

developed together since they are immersed in every dimension and area 

of human beings. Therefore, they can be treated from different 

approaches during the teaching process; for instance, the teacher could 

not only use written novels but also audiovisual texts, since media objects 

develop thinking skills and recreate the real world in a virtual one. 

Taking this perspective into account, it can be said that this is a 

complex system that develops progressively, since from the first moment 

that the reader gives meaning to an image, the process of understanding 

the world and its subjective implication begins.  

2.7 CONTEXTUAL FRAMEWORK 

Provincia del Carchi Public High School was founded on May 5th, 

1975, by an executive decree # 411-B, emitted by the President of the 

Republic of that time, Guillermo Rodríguez Lara. The first director of this 

educational institution was Mario Freire Sanchez, who selected twelve 
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teachers to be in charge of all courses. This institution was initially located 

in the streets "Trigésima y Gómez Rendón," which is considered a 

suburban area of Guayaquil.  

This institution started to function in a rented building of the Curia. It 

started with a Basic Cycle modality and eight courses from the first year, 

filling a great void in the community, consequently raising the self-esteem 

of the young people in the area. 

On April 9th, 1996, the Diversified Cycle in Commerce and 

Administration, Accounting specialization and Computer Science 

Specialization was created. Simultaneously, it was decided to manage the 

obtaining of a place for the school to have its building to function. In 1997 

the donation of the land was obtained from the Municipality of Guayaquil. 

At present, Provincia del Carchi Public Highschool receives over 

1,300 students each year. Besides, it also has its infrastructure for the 

efficient development of education, such as; classrooms, computer labs, 

departments of Medical Care and orientation department, and multiple 

spaces for student recreation.  

It is worth mentioning that Provincia del Carchi mission is to 

continue with its arduous work of educating youth, and awakening in them 

the spirit of discipline, loyalty, and work, always remembering that constant 

work overcomes the impossible. 
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2.8 LEGAL FOUNDATION  

This thesis work has considered the following legal body currently in 

force: The Ecuadorian Constitution, Organic Law of Intercultural 

Education, and the National Curriculum Guidelines. 

 Regarding how education must be carried out, The Ecuadorian 

Constitution states: 

Education will focus on the human being and guarantee its holistic 

development, within the framework of respect for human rights, the 

sustainable environment, and democracy; will be participative, 

obligatory, intercultural, democratic, inclusive and diverse, of quality 

and warmth; promote gender equity, justice, solidarity, and peace; 

stimulate critical thinking, art and physical culture, individual and 

community initiative, and the development of skills and abilities to 

create and work. Education is indispensable for knowledge, the 

exercise of rights, and the construction of a sovereign country, and 

constitutes a strategic axis for national development. (Constitution 

of the Republic of Ecuador., 2008, art. 27) 

 

The State shall guarantee freedom of education, academic freedom 

in higher education, and the right to learn in their language and 

cultural environment, inclusively and respectful regarding the 

symbols of the culture whose language belongs to. (Constitution of 

the Republic of Ecuador., 2008, art. 29) 
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Education is the right of every person; thus, everyone's 

responsibility is to make this process enriching by taking the necessary 

measurements to ensure its effectiveness. 

The law of intercultural Education in its section three regarding the 

intercultural Bilingual Education States:   

● Guarantee equitable distribution in the general Budget of the State 

to ensure the functioning of the system of the Intercultural Bilingual 

Education in order to strengthen the quality of education.  

● Guarantee the accomplishment of the principles and purposes 

outlined in the Republic Constitution, in the tract and international 

instruments, and even this law.  

● Guarantee the institution strengthen and the development of the 

system of the Intercultural Bilingual Education 

 

The English National Curriculum Guidelines establishes that students with 

an A2.2 English proficiency level must be able to:  

● Deduce the meaning of tricky words composed of elements. 

● Correctly interpret the meanings of international words familiar from 

the learner's native language. 

● Find specific, predictable information in longer transactional, 

expository, and informational material. 

● Use clues such as titles, illustrations, paragraphing to identify and 

understand relevant information in written texts types. 
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CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS, AND DISCUSSION OF 

RESULTS 

 

3.1 METHODOLOGICAL DESIGN 

 Throughout the elaboration of this thesis work, the qualitative and 

quantitative approaches to the investigation have been considered. 

According to Sampieri (2016), combining these two approaches is known 

as the mixed-method approach. Also, this method indicates that there is 

no dichotomy between the data compiled through theoretical methods, 

empirical techniques, and statistical procedures. 

 It is important to note that all the data was meticulously gathered 

and examined in order to draw accurate conclusions that contribute to 

understand and provide solutions to the problem that has been identified 

on the students of 1st year BGU at "Provincia del Carchi" Public high 

School regarding reading comprehension.    

 

3.2 TYPES OF RESEARCH 

 The types of research taken into consideration during the 

elaboration of this study were descriptive, explanatory, and purposeful.  

This research is descriptive since all the pertinent events and 

perspectives of different authors have been adequately described 

according to these opinions and the problem. According to Sampieri 

(2016), descriptive research is not only limited to the describe the situation 
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or origin regarding a problem but also to find the relation between the 

information that is being selected and the phenomenon to be treated.   

This research is explanatory since all the arguments presented 

have been analyzed and correlated to the main issue that students 

present when practicing reading comprehension. Explanatory research is 

a study whose purpose is to clarify the cause and effect that origins a 

phenomenon (Sampieri, 2016). 

The present study is purposeful since a new didactic resource will 

be created in order to overcome the issues that students have during the 

development of reading comprehension skills.  

 

3.3 RESEARCH METHODS 

 The following research methods were employed to elaborate on 

this research: analysis and synthesis, inductive-deductive, historical-

logical, and the available systemic-structural method. 

 Samiperi (2016) explains that the analysis-synthesis methods allow 

the researcher to split up the information into small parts in order to 

analyze it and rebuild it to create a new one specifically related to the topic 

that is being described. This method was fundamental for selecting and 

processing the information and creating coherent arguments supporting 

this research. 

 The historical-logical method allows the researcher to explore 

multiple amounts of data chronologically in order to understand how a 

problem is originated, which will contribute to finding the suitable 
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alternatives to face it (Sampieri, 2016). This method allowed to present the 

information in an organized and logical way, taking into account the date in 

which it was established. A related point to consider is that one of the 

parts in which this method contributed the most is in the background of the 

study.  

 The inductive-deductive research method begins with the first 

observation of a particular problem or phenomenon, worth of investigation, 

which will lead to the creation of a hypothesis from general facts to 

particular ones (Sampieri, 2016).  This method was employed to 

determine the possible measurements to be taken to solve the problem 

that is affecting the students when developing reading skills. 

  The systemic-structural-functional research method establishes 

the logic or succession of procedures followed by the researcher 

(Sampieri, (2016). In other words, this method determines the correlation 

of all the parts that integrate this thesis project.  

 

3.4 RESEARCH INSTRUMENTS AND TECHNIQUES  

 This thesis project has taken into account the following instruments 

and techniques of investigation to gather data to analyze the research 

problem.  

3.4.1 Survey: According to Sampieri (2016), the interview is a 

technique that uses a set of standardized research procedures through 

which a series of data is collected and analyzed from a representative 
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sample of cases from a broader population or universe from which it is 

intended to explore, describe, predict and explain several characteristics 

For this research, a survey structured by 15 statements was 

applied, which compiled the opinions of the students regarding the issues 

they present with the development of reading comprehension skills.  

3.4.2 Interview: A research interview is considered a conversation 

in which an interviewer and an interviewee participate (Sampieri, 2016). 

During this conversation, the interviewer will ask questions to the 

interviewee regarding a specific topic.  

A questionnaire was applied in this research, which consisted of six 

questions addressed to the teacher of the students of 1st year BGU. It is 

important to note that all the questions were based on the two variables of 

the study.  

 

3.5 COVID19 SITUATION 

 On March 11th, 2020, Dr. Tedros Adhanom Ghebreyesus, director 

of the World Health Organization, announced that the new coronavirus 

disease 2019 (COVID-19) could be characterized as a pandemic; calling 

this virus outbreak a pandemic means that the epidemic has spread over 

several countries, continents, or the whole world, which will probably affect 

a large number of people. It can be said that 2020 has been a very 

complicated year so far due to the pandemic situation the world is going 

through. 
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As it was expected, the pandemic has caused a significant impact 

on the way people were used to living up to the beginning of the year; it 

has also affected severely to the economy of most countries in the world. 

Consequently, making the government of each country set several 

changes to help people adapt to the new normality. 

Referring specifically to education in Ecuador, all public and private 

educational institutions are forbidden from function in-person, as long as 

the health emergency lasts. In other words, students are not supposed to 

attend high school to receive classes; instead, the government required 

every educational institution to teach classes online. 

However, this situation is not very encouraging for every 

Ecuadorian family, since a considerable percentage of students, especially 

the ones living in the most impoverished zones of the country,  do not 

count with a technological device such as a computer or smartphone to 

receive classes, many of them do not even have an internet connection in 

their home. Therefore, lots of students are not attending online classes.   

Due to those above, this thesis work has also been somehow 

affected by this situation, since there are specific stages of the research 

that require being in the classroom in-person; such as an observation of 

the class, in order to identify behavior patterns that might be affecting 

students from developing reading comprehension skills properly, or taking 

a diagnostic test, in order to find out their proficiency level accurately. 

However. This project will be adapted to the situation as long as possible.     
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3.6 POPULATION & SAMPLE 

Sampieri (2016) explained that the population is the total of 

individuals affected by a phenomenon, and a sample is a subset or part of 

the population that is specifically selected in order to analyze certain 

aspects of that phenomenon. 

According to the teacher, the total population among 1st year BGU 

courses at "Provincia del Carchi" Public High School is about 163 

students; for this reason, this project is supposed to use a probabilistic 

formula to get a sample. However, due to the current pandemic situation, 

the number of students has been drastically reduced in these courses.  

Therefore, the sample considered for this research is non-

probabilistic by convenience, which means that it was selected 

considering the current situation and the students' availability that are 

attending online classes. 

 

 

 

Detail Population Sample 

Students 45 45 

Teachers 1 1 

Total 46 46 

 

 

 

Table #1: Distribution of population and sample 

Author: Mariuxi Córdova & Kiara Espinales (2020) 
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3.7 CHART OF OPERATIONALIZATION OF VARIABLES 

Table #2 

VARIABLES DIMENSION INDICATORS 

 

 

 

 

SKIMMING 
TECHNIQUE 

Generalities 

● Definition 

● Application  

● advantages 

Subskills of the 
Skimming Technique 

● prediction 

● taking notes 

 
How to Employ 
Skimming in the 

Stages of Reading. 
 

● Pre, While, Post-
reading. 

Activities to employ the 
Skimming Technique. 

● Introduction to the 
reading exercises. 

● Speed reading. 
● Review each 

paragraph separately 

 

 

 

 

 

READING 
COMPREHENSION 

Basic Concepts 
● Definition 

● Characteristics 

Types of Reading 
techniques 

● Skimming  

● Scanning 

● In-depth reading 

Levels of 
Comprehension 

● Literal comprehension 

● Inferential 

comprehension 

● Evaluative 

comprehension 

Reading Stages 

● Pre-Reading 

● While-Reading 

● Post-Reading 

 

 

 

Author: Mariuxi Córdova & Kiara Espinales (2020) 
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3.8 ANALYSIS AND INTERPRETATION OF THE RESULTS 

3.8.1 ANALYSIS OF THE SURVEY 

Table #3 

I can identify the main idea of a text. 

Code Alternative Frequency Percentage 

Item Nº 1 

Never 15 33% 

Rarely  16 36% 

Occasionally 7 16% 

Frequently 2 4% 

Very frequently 5 11% 

Total 45 100% 

 

 

Graphic #1: Frequency and Percentage – item 1

 

Commentary: 

 

 

 

 

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

Based on the results obtained in this statement, the vast majority of 

students, represented by the 69%, cannot identify the main idea of a text 

when reading a text. 16% of the students occasionally feel capable of 

performing this task, and only 15% of the students can identify the main idea 

of a text. It is worth mentioning that these results seem very concerning. 
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Table #4 

I understand the general topic of the reading. 

Code Alternative Frequency Percentage 

Item Nº 2 

Never 15 33% 

Rarely  15 33% 

Occasionally 7 16% 

Frequently 3 7% 

Very frequently 5 11% 

Total 45 100% 

 

 

Graphic #2: Frequency and Percentage – item 2 

 

Commentary: 

 

 

 

 

 

 

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

The results of this statement show that 66% of the students are not 

able to understand the main topic of a written text. A small percentage, 

represented by the 7%, occasionally can perform this task, and 17% of them 

frequently carry out this activity accurately. From what can be evidenced, a 

lot of students seem to struggle when acquiring reading compression skills, 

to the point that a simple task cannot be completed. 
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Table #5 

I am able to answer comprehension questions from a text that I just 
read. 

Code            Alternative Frequency Percentage 

Item Nº 3 

Never 15 33% 

Rarely  9 20% 

Occasionally 10 22% 

Frequently 6 13% 

Very frequently 5 11% 

Total 45 100% 

 

 

Graphic #3: Frequency and Percentage – item 3 

 

Commentary: 

 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

It is evident that the vast majority, represented by 53% of the students, 

do not feel capable of answer comprehension based on what they 

understood from the text. A considerable portion of these students (22%) 

occasionally answer these types of the question correctly and a 23%, which 

can be considered the most skilled students, frequently feel able to answer 

comprehension questions accurately. It is worth mentioning that 

comprehension questions are not necessarily difficult, but it seems like 

students do not feel very comfortable to respond willingly.   
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Table #6 

I know how to use reading techniques. 

Code Alternative Frequency Percentage 

Item Nº 4 

Never 16 36% 

Rarely  12 27% 

Occasionally 10 22% 

Frequently 2 4% 

Very frequently 5 11% 

Total 45 100% 

 

 

 

Graphic #4: Frequency and Percentage – item 4 

 

 
 

Commentary: 

 

 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

It is noticeable that most of the students (63%) do not know how to 

employ a reading technique during the reading process; they might not be 

aware of what they are. 22% of them consider that they occasionally use 

reading techniques properly, and a considerable portion of the students 

represented by the (15%) frequently use reading techniques effectively. 
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Table #7 

I can associate words from what I understood in a text. 

Code Alternative Frequency Percentage 

Item Nº 5 

Never 25 56% 

Rarely  13 29% 

Occasionally 2 4% 

Frequently 3 7% 

Very frequently 2 4% 

Total 45 71% 

 

 

Graphic #5: Frequency and Percentage – item 5 

 
 

Commentary:  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

Based on the results of this statement, 85% of the students consulted 

cannot associate words form the vocabulary they already have with the 

context of the text they read. A small percentage (4%) occasionally fees able 

to do this task, and a small but considerable 11% of the students can perform 

this activity appropriately. It can be said that the students might also have 

certain difficulties to assimilate new vocabulary. 
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Table #8 

I willingly participate in reading activities during English class. 

Code Alternative Frequency Percentage 

Item Nº 6 

Never 23 51% 

Rarely  5 11% 

Occasionally 1 2% 

Frequently 15 33% 

Very frequently 1 2% 

Total 45 100% 

 

 

Graphic #6: Frequency and Percentage – item 6 

 

Commentary: 

 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

Taking into account the results in this statement, it can be said that 

62% of the students consulted never consider the possibility of willingly 

participate in a class, especially when practicing reading comprehension. 

Only 2% participate during these types of activities, and a considerable 

portion of the students (35%), which is a significant number, participate very 

frequently in reading activities. It is important to note that, among this group 

of students, there is an intention to learn.     
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Table #9 

I am able to complete activities that promote fast reading and 
comprehension. 

Code Alternative Frequency Percentage 

Item Nº 7 

Never 10 22% 

Rarely  12 27% 

Occasionally 10 22% 

Frequently 5 11% 

Very frequently 8 18% 

Total 45 100% 

 

 

Graphic #7: Frequency and Percentage – item 7 

 

Commentary: 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

Based on the results of this statement, it is evidenced, once more, that 

most of the students (49%) never or rarely get to complete a reading 

comprehension activity. A considerable number of students, represented by 

22%, occasionally get to do it, and 29% of them seem not to have any 

troubles to complete these types of tasks. 
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Table #10 

I consider important to promote the use of reading techniques such 
as skimming in order to improve my reading comprehension.  

Code Alternative Frequency Percentage 

Item Nº 8 

Never 1 2% 

Rarely  2 4% 

Occasionally 8 18% 

Frequently 19 42% 

Very frequently 15 33% 

Total 45 100% 

 

 

Graphic #8: Frequency and Percentage – item 8 

 

Commentary:  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

These results show a very strong position regarding the skimming 

technique; only a small percentage has never considered the use reading 

techniques to improve their reading comprehension. 18% of the students 

occasionally that the uses of reading techniques are relevant to the class, 

and the vast majority represented by the 75%, frequently think that the use of 

reading techniques such as skimming is essential to promote the acquisition 

of proper reading skills. 
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Table #11 

I believe that the teacher employs appropriate resources to develop 
reading comprehension skills. 

Code Alternative Frequency Percentage 

Item Nº 9 

Never 18 40% 

Rarely  2 4% 

Occasionally 9 20% 

Frequently 10 22% 

Very frequently 6 13% 

Total 45 100% 

 

 

 

Graphic #9: Frequency and Percentage – item 9 

 

Commentary: 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

Based on the results obtained in this statement, it can be seen that 

there are diverse but strong opinions regarding the resources employed by 

the teacher; the majority of students (44%) consider that the teacher never 

uses appropriate resources to develop reading comprehension. 20% of them 

occasionally considers these resources useful, and 35% of them think that 

the teacher frequently uses proper resources to develop reading skills.  
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Table #12 

I believe that using a system of reading exercises focused on the 
skimming technique is effective to develop reading comprehension. 

Code Alternative Frequency Percentage 

Item Nº 10 

Never 3 7% 

Rarely  4 9% 

Occasionally 3 7% 

Frequently 30 67% 

Very frequently 5 11% 

Total 45 100% 

 

 

Graphic #10: Frequency and Percentage – item 10 

 

Commentary: 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

The results in this statement show that 16% of students have never 

believed that using a reading system of exercises is useful to develop 

reading comprehension. The 7% of the students do not seem to be sure 

about these types of didactic resources, and the vast majority, represented 

by the 78% of the students, frequently considers the use of a reading system 

of exercises as an alternative to improve their reading comprehension. 
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Table #13 

It is easy for me to practice reading comprehension by using simple 
texts and exercises. 

Code Alternative Frequency Percentage 

Item Nº 11 

Never 10 22% 

Rarely  7 16% 

Occasionally 1 2% 

Frequently 15 33% 

Very frequently 12 27% 

Total 45 100% 

 

 

Graphic #11: Frequency and Percentage – item 11 

 

Commentary: 

 

 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

The results obtained indicate that 38% of the students never have or 

rarely considered that using simple text and exercises makes it easier to 

practice reading comprehension. Only 2% occasionally thinks that these 

resources make this task more accessible, and the vast majority, 

represented by the 60% of them, frequently thinks that simple texts and 

exercises are the appropriate resources to develop reading skills. 
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Table #14 

I enjoy reading different types of texts such as short articles or 
stories. 

Code Alternative Frequency Percentage 

Item Nº 12 

Never 12 27% 

Rarely  1 2% 

Occasionally 3 7% 

Frequently 15 33% 

Very frequently 14 31% 

Total 45 100% 

 

 

Graphic #12: Frequency and Percentage – item 12 

 

Commentary: 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

The results of this statement indicate that 29% of students rarely think 

that reading short articles or stories is joyful.  A small percentage (7%) 

occasionally considers these resources as an appropriate alternative. The 

majority of the students (64%) frequently believes that short articles and 

stories are joyful; consequently, they adequately contribute to the 

development of reading comprehension skills.  
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Table #15 

I believe that the readings of the English Textbook are interesting.  

Code Alternative Frequency Percentage 

Item Nº 13 

Never 20 44% 

Rarely  12 27% 

Occasionally 7 16% 

Frequently 1 2% 

Very frequently 5 11% 

Total 45 100% 

 

 

Graphic #13: Frequency and Percentage – item 13 

 

Commentary: 

  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

The vast majority of the students, represented by 71%, have never 

believed that the readings included in the English textbook are interesting.  

16% indicates that occasionally these resources draw their attention 

positively. A small but considerable percentage of students (13%) seems to 

frequently believe that the reading texts of the book are interesting. 
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Table #16 

I receive prior guidance to understand a text faster. 

Code Alternative Frequency Percentage 

Item Nº 14 

Never 8 18% 

Rarely  8 18% 

Occasionally 15 33% 

Frequently 12 27% 

Very frequently 2 4% 

Total 45 100% 

 

 

Graphic #14: Frequency and Percentage – item 14 

 

Commentary: 

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 



 

70 
 

Table #17 

I think reading plays an important role when learning the English 
language.  

Code Alternative Frequency Percentage 

Item Nº 15 

Never 1 2% 

Rarely  1 2% 

Occasionally 8 18% 

Frequently 25 56% 

Very frequently 10 22% 

Total 45 100% 

 

 

Graphic #15: Frequency and Percentage – item 15 

 

Commentary: 

 

 

Based on the results obtained in this statement, it can be evidenced 

that 36% of students never receive prior guidance to be able to understand a 

text faster. 33% of them occasionally receive these types of help on behalf of 

the teacher, and a significant amount of students considers that they 

frequently receive prior guidance in order to understand a text faster and 

accurately.  

Source: 1st year BGU at Provincia del Carchi Public High School. 
Author: Mariuxi Córdova & Kiara Espinales (2020) 

 

The results obtained in this statement show that a small portion of the 

students (4%) have never considered reading is important to learn English. 

18% of them occasionally believe so, and the vast majority of learners 

agrees that reading is an important part of learning English language.  
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3.8.2 TEACHER INTERVIEW 

 

 

1. How do you consider the proficiency level of your students regarding 

reading comprehension? 

I haven’t been able to evaluate their reading comprehension yet. 

2. How often do you implement reading activities to develop reading 

comprehension? 

Two or three times a week. 

3. What type of techniques do you use to promote reading 

comprehension? 

Predicting, Scanning, Skimming, Making inferences, Summarizing, 

Retelling, etc. 

4. Do you consider that the Skimming technique influences the 

development of reading comprehension? If so, how do you use this 

technique in your class? 

Yes. Read and look for main ideas, and then summarize what the students 

read. 

 

5.   What types of reading do you use in your class for the development 

of reading comprehension? 

The ones I consider necessary, taking into account the needs of the 

students and the skills to be developed. 

6. Do you think that a didactic guide with strategies and activities will 

help you in the implementation of the Skimming technique during 

your class? 

Yes, probably.  
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CHAPTER IV 

THE PROPOSAL 

4.1 TITLE 

Design of a didactic guide with short readings at the a2.2 level. 

4.2 JUSTIFICATION 

Once the data gathered, through the survey and the interview with 

the teacher, was carefully analyzed, it was noticeable the presence of a 

problem affecting the students of 1st year BGU at “Provincia del Carchi” 

Public High School when developing reading comprehension skills. The 

result also showed that both students and teachers are willing to use 

different didactic resources to practice and improve reading 

comprehension using the skimming technique.  

It is crucial for this study to emphasize the importance of the 

didactic resources employed in class since, based on the authors 

consulted, the didactic material impacts directly in the teaching-learning 

process of students; besides, it is the right way of monitoring their learning 

growth progressively. Thus, the teacher will be aware of whether their 

students are learning the topic accurately or not. 

Every aspect aforementioned has contributed to coming up with an 

idea or solution consisting of a new didactic resource that includes short 

readings focused on the skimming technique, which both teacher and 

students can use in class. By using this didactic resource, it is expected 

that the students reach the A2.2 English proficiency level regarding 

reading comprehension at the end of the academic year. 



 

73 
 

4.3 OBJECTIVES 

4.3.1 GENERAL OBJECTIVES 

To enhance the reading comprehension of the students of 1st year, 

BGU at “Provincia del Carchi” public high school, through the use of a 

didactic guide focused on the skimming technique. 

4.3.2 SPECIFIC OBJECTIVES 

● To infer accurate conclusions when reading a text. 

● To identify key information of a text in order to understand the 

context of it.  

● To encourage students to become faster and better readers. 

● To promote the use of diverse didactic material when developing 

reading comprehension skills.   

4.6 DESCRIPTION OF THE PROPOSAL 

For the student of 1st year BGU at “Provincia del Carchi” Public 

High School to overcome the deficiencies in reading comprehension, a 

didactic guide along with reading exercises is suggested. It is worth 

mentioning that the didactic guide is mainly addressed for students and 

the teacher; besides, it will be easy to adapt to the teaching program of the 

current academic year.  

The content and exercises included in this didactic resource will be 

selected, considering the demographics of the group of students coursing 

the 1st year BGU. Consequently, it will be easy to include in the current 

teaching program they are working with,  
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The didactic guide contains about ten readings with their respective 

instructions and activities mainly focused on the skimming technique; for 

the students to learn how to obtain the most basic and critical information 

from a text. in addition, Other techniques and strategies has been 

considered as well such as scanning as brainstorming which will serve as 

complement to make the acquisition of reading comprehension skills 

affective. 

 The topics will be adapted according to their interest. 

Consequently, they will be motivated to use it. Since this didactic resource 

is extra material to reinforce the teaching-learning process the evaluation 

part will be provided by the teacher which will take into consideration the 

method that fits best their criteria. 
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4.7 CONCLUSIONS 

● A reading didactic guide focused on the skimming technique seem 

to be the proper alternative to correct the problem identified in this 

group of students.  

● The content selected for the elaboration of this proposal is 

supported by the pertinent theoretical aspect presented in this 

study.  

● This didactic resource can be used by anyone that struggles with 

the development of reading comprehension.  

● By using activities that reinforce what the students have read they 

will be able to reach the proficiency level that the English National 

Curriculum Guidelines has established.  

 

4.8 RECOMMENDATIONS 

● It is recommended that the teacher includes this resource in his 

current program in order to help students to improve their reading 

comprehension. 

● It is recommended that the teacher encourages their students to 

read by using this didactic guide and completing its activities. 

● It is strictly necessary to implement reading techniques such as 

skimming in order to develop reading comprehension. 
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