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ABSTRACT  

Many times, the essence of speaking ability is projected only to achieve 

appropriate role play activities, even much more organized than the other 

skills. At the moment when students master the practice of interpreting 

role play, they acquire the ability to speak and form conversations that 

are not common to them. In addition, students can choose role play 

activities that have ever practiced them, knowing the environment 

exclusively. At the moment, when the speaking process takes place, 

young students do not know how to choose the appropriate word to arrive 

at the general idea they wish to convey. Therefore, the student who 

speaks should consider that the best way to do it is spontaneous, 

remembering and using the words known and found in the mind. This 

project has been executed based on the requirements of students and 

teachers who cannot implement the modern methodology and also the 

appropriate approaches to communicate and get the new information 

correctly. Finally, the author of this project has followed the regulations 

established by the University of Guayaquil regarding the creation of 

educational projects.  

  

Key words: essence, master, acquire, spontaneous, implement, modern 

methodology, regulations.    
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RESUMEN  

Muchas veces, la esencia de la capacidad de speaking se proyecta solo 

al alcanzar las actividades de role play, incluso mucho más organizado 

que las otras habilidades. En el momento en que los estudiantes 

dominan la práctica de interpretar el role play, adquieren la capacidad de 

speaking y formar conversaciones que no son comunes para ellos. 

Además, los estudiantes pueden elegir palabras complicadas que las 

hayan escuchado alguna vez, conociendo el medio ambiente 

exclusivamente. En este momento, cuando se lleva a cabo el proceso de 

hablar en inglés, los jóvenes estudiantes no saben cómo elegir la palabra 

adecuada para llegar a la idea general que desean transmitir. Por lo 

tanto, el estudiante que habla en ingles  debe considerar que la mejor 

manera de hacerlo es espontánea, recordando y usando las palabras 

conocidas y encontradas en la mente. Este proyecto se ha ejecutado en 

base a los requisitos de los estudiantes y maestros que no pueden 

implementar la metodología moderna y también los enfoques apropiados 

para comunicarse y obtener la nueva información correctamente. 

Finalmente, el autor de este proyecto ha seguido las normas 

establecidas por la Universidad de Guayaquil con respecto a la creación 

de proyectos educativos.  
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INTRODUCTION  

  

The speaking ability in a second language is one of the most important for initial 

English´s learners. To increase the speaking ability is necessary to obtain a certain 

complexity in contrast to listening, speaking and reading. The real problems about 

speaking for students is that speaking carries many principles of notoriety proportionate 

to several elements of speaking which include content, organization, vocabulary, 

language use, spelling, and accurate pronunciation. The present project has as main 

purpose the study of the incidence of role play activities on speaking in the English 

language focusing into sentence structure. That is to say, this work presented by the 

author is recommended in order to create an educational guide of role play activities to 

improve of the speaking skill on the 8th grade students, especially those who have 

learning difficulties in the subject of English. Current days, the vision of education 

wanted by the teaching-learning process has a constructivist education where relevant 

knowledge in students is developed with activities based on the philosophical actions 

and statistical drawings associated in the study of the second language. Most of the 

students have presented boredom during the English class. Nevertheless, I recognize 

that this has a cause, and it is the lack of strategies learning and teaching support 

materials that promote the speaking, due to this, it is important to consider regarding 

the acquisition of new teaching strategies for the teacher. Lately, there has been much 

more interest in education, because a great number of resources has been designated, 
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but there is a long way to improve in pedagogies and teaching methodologies. For this 

reason, the present project is managed in the following chapters described below: 

In Chapter one, the Problem is discussed learning problems because of the 

absence of methodological strategies for the development of the cognitive level; where 

the context of research, formulation of the problem, objectives, and  

justification are found.   

Chapter two discusses and analyzes the theoretical perspectives that support and 

validate the study object of the present research through a laborious and integral 

bibliographical search of own conceptualizations framed in the educational reality of 

our country.  

Chapter three, details the methodological design, the type of research and the 

way in which the project was carried out by means of research instruments such as the 

application of surveys and interviews to a part of the educational community through 

the population. And the sample whose analysis and Interpretation of results was done 

in statistical tables and graphs including conclusions and recommendations.   

Chapter four, The Proposal, the proposal is mentioned, a detailed description of 

the most relevant elements and contents of the proposal is made, as well as general and 

specific objectives, feasibility of its application, social impact and beneficiaries.  
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CHAPTER I  

  

THE PROBLEM  

  

RESEARCH CONTEXT  

This research is carried out due to a limited application of Speaking skills in the 

development of oral expression in students of the Roberto Illingworth basic public 

school. This institution is located in the third district, south of Guayaquil and began its 

educational work in 1969 with 50 students and among its priorities is the mission of 

achieving quality education, a modern and essential reflection in students to encourage 

them to have the support and competence to develop within the community. This school 

is run by Violeta Naveda, who is the principal, as well as a parent committee and a 

student association. The incorporation of graduates in the field of business makes the 

institution accelerate its physical, personal and administrative growth for new students. 

Nowadays, this institution has an area of initial education, and one of Basic General 

Education. In addition, the English area has five hours a week and six teachers. On the 

other hand, the infrastructure of the educational unit is broad, and the distribution of 

students is comfortable and adequate. The institution has more than four hundred 

students and this represents around 30 students per classroom, providing enough space 

for a very convenient teaching-learning process. On the other hand, the activities for 

speaking skills are very limited, as it does not have an English laboratory or interactive 

instruments that help to develop the role play activities in a better way. In addition, the 

institution has a very small playground where students can practice speaking skills, but 
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always with the intervention of other activities outside the English area. This school 

works on the morning shift and has four teachers in the English language field.  

BACKGROUND OF THE PROBLEM  

This project focuses on the improvement of speaking skills in communication.  

The direct observation served to observe the inconveniences and difficulties in the 

Speaking ability of the students of the eighth year of Basic General Education. There 

is a lot of silence during the oral expression; they have very few oral expressions 

without vocabulary, which ends in an unsuccessful communication essay. On the other 

hand, the oral competence of students is affected in the learning process during practical 

activities. In addition, the mother tongue, the routine and the reiteration of the argument 

are elements that block the student's oral fluency. Also, this problem is due to the scarce 

application of methods to develop Speaking skills, such as the roleplay, which help 

students to cope with moments of daily life and which serve to increase their self-

esteem and to eliminate the fear to speak. For this reason, this project aims to deliver a 

possible exit to overcome the Speaking ability in the 8thgrade students of Basic General 

Education, since they must have a level A1.1 based on the Common European 

Framework of Reference for Languages, as established in the National Curricular 

Guidelines of Ecuador. Finally, students at this level should be prepared for situations 

in their life and develop simple dialogues about personal topics to relate experiences, 

exhibitions, desires and at the same time reason and give opinions.  
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SCIENTIFIC FACT  

Lack of speaking skills in the eighth-year students of Basic General  

Education, of the Roberto Illingworth Basic Public high school, located in zone 3, 

District 5, of the city of Guayaquil.  

CAUSES  

• Little or no use of oral activities in speaking skills such as role play, 

conversations, or debates by English teachers.  

• Students have no interest in speaking skills since teachers apply traditional 

methods and the student does not have a spontaneous oral expression.  

• The English teachers do not apply any teaching material as support, and the 

students do not carry out activities in the English class.  

STATEMENT OF THE PROBLEM  

How does the role-play help to the improvement of the Speaking skills of the 

English language, in the eighth-year students of Basic General Education, of the  

Roberto Illingworth Basic Public High School, of the third district, of the city of 

Guayaquil, province of Guayas, 2019-2020?  

OBJECTIVES  

GENERAL OBJECTIVE  

To evaluate the incidence of the role play technique in the Speaking skills of 

the English language through the implementation of techniques and types of 
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bibliographic research, field, and statistical analysis to design an educational guide of 

role play activities for the improvement of the Speaking dexterity.  

SPECIFIC OBJECTIVES  

• Determine the techniques of role play through the application of techniques and 

types of bibliographic research, field, and statistics.  

• Characterize the incidence of speaking skills through the application of 

techniques and types of bibliographic, field and statistical research.  

• Design an educational guide to role-play activities by interpreting the results 

collected.  

RESEARCH QUESTIONS  

• How does the use of role-play incidence the improvement of speaking skills?  

• What are the strategies of speaking skills that teachers apply to students?  

• What is the level of speaking skills students possess?  

• What methodological strategies can be applied to improve Speaking skills in 

eighth-year students?  

• What are the advantages and disadvantages of applying an educational guide of 

role-playing activities in the Speaking skill?  

JUSTIFICATION  

The development of science and technology is currently a worldwide exchange 

of historical and cultural information of enormous magnitude in countries that dominate 

the English language. Speaking skill is one of the most relevant elements since oral 
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expression is a kind of communication used by individuals. On the other hand, this 

project is carried out with foundations and premises of commitment established in the 

National Plan of All Life. In addition, the European Theoretical Reference Framework 

considers a level A1.1. These aspects achieve enormous levels of quality and quantity 

of great importance in the abilities linked to the activities of Speaking through an 

educational guide of role-play activities based on methods and field techniques, 

bibliographic and statistics that will be applied to students of the eighth year.   

In addition, through the search for articles related to this research, Urrutia Leó 

and Vega, in 2010, in their work, "Encouraging Teenagers to Improve Speaking Skills" 

represent the improvement of language skills through the game. This work is directed 

towards the role-play activities within the Speaking skill and aspires to be a valid option 

for the improvement of the oral expression of the English language.  

 Also, this analysis is based on the Ecuadorian National Curriculum, which has 

five hours a week of English classes with skills and performance criteria, so that they 

are progressively executed for the teaching-learning process of the English language 

by a communicative perspective. The role-playing techniques also fill the curriculum 

requirement to implement several kinds of activities to awaken the interest for the use 

of the English language, as it is a fun and helpful technique for students to develop their 

Speaking skills in a way more original and spontaneous.  

This project has the English students and teachers of the educational unit as the 

maximum beneficiaries since all this information and resources will help improve their 

Speaking ability and competence in the English language. In addition, the members of 

the educational community, in general, will indirectly benefit from the appropriate 
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instruments for better performance within society. Nowadays, learningteaching English 

is a slow and routine process without an established goal. Also, this language is 

addressed as a requirement and focuses on writing skills and word repetition, blocking 

student learning and effective proficiency in speaking a foreign language.  

In conclusion, this project aims to evaluate the use of role-play in English 

classes, the teaching resources that are applied and the results that have been obtained 

through the Speaking training so that the researchers of this work research promote the 

use of an educational guide in role-play activities to improve Speaking in students in a 

participatory manner.  
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CHAPTER II  

THEORETICAL CONCEPTUAL FRAMEWORK  

BACKGROUND  

In the current era, the study of the English language is increasingly important 

within the educational society and in the government divisions that endorse the 

expansion of this language extensively so that interested individuals acquire it and 

improve their personal and professional life. Within the study of this new project, the 

student's education environment will have a considerable improvement according to 

the needs and requirements of the globalized and modern world. In the digital 

repository of the Faculty of Philosophy, School of Languages and Linguistics there are 

no similar issues with this research work. However, the resources, theories, and 

bibliography have been strictly located in the two variables of this study such as 

roleplay and speaking skill, so the elaboration of this research project is considered 

authentic.  

Urrutia and Vega (2010), in their work, Encouraging Teenagers to Improve  

Speaking Skills through Games, implemented with tenth grade students at the Federico 

Garcia Lorca Public School in Colombia, and decided to develop this action research 

project because they concerned about students' difficulties when attempting to speak 

English. They felt inhibited with activities that involved oral interaction mainly because 

they were afraid of criticism and jokes about what they said. They used video 

recordings, the teacher's journal and questionnaires answered by the students. The 
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results showed that students felt better, free and confident when they participated in 

oral tasks, particularly during games. We saw collaboration, solidarity and interaction 

among them. In addition, they were relaxed and happy at the time they had to perform 

in small groups.  

Araujo (2017), in his work, Open activities with information gaps and roleplays 

in teaching oral expression in a foreign language, intended to establish what kind of 

activity -a role-play or an open activity with an information gap- seems most suitable 

to develop oral expression in a foreign language class. To do so, the results obtained 

from a qualitative research project conducted with three groups of adult students 

learning English as a foreign language are examined. They are second-year students at 

an intermediate level in the courses offered in Spain by State Language  

Schools, which are the institutions authorized to teach foreign languages in Spain. 

According to these results, the open activity with an information gap is perceived as 

easier, probably because it appears to be more authentic and similar to the kind of oral 

activities students do in their everyday lives.  

Cutino et al (2019) in his work, Promoting fluency and accuracy in English 

through role play, describe the English language is a tool of paramount importance for 

communication. In the Chilean educational system, the opportunities to develop oral 

skills are scarce due to the reduced amount of time allocated to English as a subject. 

Oral production is a challenge since it requires idiomatic knowledge, and most 

importantly, it requires overcoming fear and embarrassment when speaking.  

This action research provides an account of the results gathered by implementing a 

pedagogical proposal based on the drama technique of role play. The objective was to 
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promote fluency and accuracy in 34 fourth-grade students from a subsidized school. 

Both criteria were measured by an analytic rubric for oral performance both at the 

beginning and at the end of the implementation of the role play practice. The Wilcoxon 

test was used in order to verify whether or not the improvement in the scores was 

statistically significant. Furthermore, a semi-structured interview with questionnaire on 

perceptions about the pedagogical proposal was answered by the students who 

participated in the project. The results showed that, by the end of the implementation, 

students' scores in fluency and accuracy had increased significantly. Also, students' 

confidence when speaking, their liking of English subject and the selfperception of their 

oral competence had improved after such implementation.  

Gutierrez (2019), in his work, Developing Oral Skills through Communicative 

and Interactive Tasks, describes a research project carried out with a group of ninth 

grade students at the Britalia High School, in Bogotá. Forty students participated in the 

project: twenty three girls and seventeen boys, whose ages ranged from 14 to 17 years 

old. Students share similar socio-economic status (middle – low). They receive three 

hours of English instruction per week. The starting point was a needs analysis which 

revealed the lack of practice regarding speaking skills. Three interactive tasks, a free 

conversational activity, and basic oral defenses were designed and implemented. Direct 

observation, videos and audiotapes provided evidence of the improvement of students‘ 

oral communication.   
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THEORETICAL FOUNDATION  

ROLE PLAY    

The role-play is designed to create a process of communicative study of the  

English language in which students develop oral activities in a participatory manner. 

Role play is an activity positioned as a process of disposition of skills and to which they 

develop in class, students play a participatory role in learning and take part in the 

commitment to increase their communication skills (Arham & Yassi A, 2016).  

The role-play provides students with an in-depth study and involves the use of 

all the senses of individuals in various aspects such as cognitive, affective and 

kinesthetic those are used spontaneously as in real life. The role-play is a powerful and 

highly effective instrument for the teacher since their primary achievement is to 

encourage student participation in the classroom (Kuśnierek, 2015).  

The application of role play is a simulation technique that can be used as a 

learning method for students to increase their knowledge and understanding as to the 

acquisition of skills that are fundamental in their personal and professional 

performance. The social context plays a relevant role in the study and can be applied in 

the resolution of diverse issues since students can interpret experiences of interviews 

that can later be beneficial to explore possible problems.  

Role-play can be considered as an assimilation technique since it can be applied 

in English language learning so that students increase their ability and understanding 

speaking skills that are vital for personal and professional development. Here, the social 

context comes into play in a relevant way within the teaching and can surround the 
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resolution of various problems. The student is able to develop experiences through 

interviews that will serve to solve possible questions regarding Speaking's ability, 

playing or creating situations to express them within the educational community.  

IMPORTANCE OF ROLE PLAY  

1. Encourages Creativity and Imagination  

According to research, a child‘s capacity for cognitive flexibility and creativity 

are linked to role playing. They exercise their brain and train it to practice using 

imagination at an early age. This is not only important in problem solving, but even 

later in life a good imagination helps you enjoy a good book, plan for pleasant things 

in life or simply understand other people‘s point of view on various aspects of  

life.  

Albert Einstein said ―Logic will get you from A to Z, imagination will get you 

everywhere.‖ What Einstein means is that new cures for diseases, technological 

advances and all other inventions are inspired by creativity.  

2. Enrich Language and Enhance Communication Skills  

Kids are usually very quick to pick up new words, couple that with a character 

they love and a whole new vocabulary is built. Role playing offers them an opportunity 

to try these vocabularies. Through this use of new words, they gain confidence with 

their communication. They learn to convey a message by picking their words carefully. 

The benefits of these skills are seen later when they start learning to read and write.  
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3. Develop Social and Emotional Skills  

During role playing kids place themselves in an imaginative social setup in 

which they must find a way to interact with others. And mostly kids will experiment 

with a role of a person or character they would like to be. This makes it possible for a 

child to empathize with someone else, and is therefore able to understand why these 

people or characters do what they do. Your child is able to relate to his emotions as 

well as gain control over his behavior.  

Role playing also helps your child learn conflict resolution, for example while 

playing with others they may argue on who will become the villain and who will 

become the super-hero, they will have to brainstorm for the potential solution together, 

and this is how they learn about teamwork. These skills are valuable even later in life. 

Finally, and one of the major reasons why child therapists use role playing is that it‘s 

both a stress reliever and has soothing effects on a child.  

4. Enhances Physical Development  

Apart from all the above benefits of role playing among kids, they also gain a 

lot physically. When you see them run around to ―save the day‖ or scaling up ladders 

to put out a fire, or even just be up on their feet applying makeup on your face as their 

model, know that they are engaging their motor skills and hand to eye coordination.  

Therefore in light of this knowledge, here are a few tips on how to encourage role 

playing.  
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THE BENEFITS OF ROLE PLAY  

• It allows children to act out scenarios and also to make sense of situations they 

come across in real life.  

• Develops their awareness of their surroundings, as well as themselves and 

others around them  

• Develops their communication skills and forms their use of language  

• Gives them the chance to explore, experiment and even investigate  

• Collaboration with others  

• Helps children to learn about important topics and different cultures  

• It sparks creativity and imagination  

Learning from role play can actually be a lot more effective than when sat still 

in a classroom environment. Children will have the ability to withhold certain nuggets 

of information during a practical task then writing in exercise books, for example. If 

you are looking at ways to make education and play work in harmony, then we have 

plenty of ideas to help you. All you need to do is taking a look at our range of existing 

products, or chat to us about a piece of equipment that is totally bespoke to you. From 

play huts and stages to puppet theatres and shop counters, we can create so many 

different themed pieces of equipment to set you scene  (Sabater,  

2012)  

http://play-scheme.co.uk/products/role-play
http://play-scheme.co.uk/products/role-play
http://play-scheme.co.uk/products/role-play
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TYPES OF ROLE PLAY  

THE INFORMATION GAP AND ROLE PLAY  

Corroborating what was stated in the previous sections, Harmer (2011) 

pointed out the importance of oral activities when teaching how to use the language 

to communicate. Subsequently, the same author observed that when an oral activity 

is performed, the accent should be put on the meaning rather than on the form. 

Along the same lines, it concluded that students in a language class must move from 

having a passive role to an active one. According to this, oral expression skills can 

be developed through communicative activities that include a vacuum of 

information: riddles (puzzles), puzzles (jigsaw puzzles), games, problem-solving, 

role-playing games, etc (Oradee, 2012) 

Bakshi defines the information vacuum as a situation in which a person 

knows something that another or others do not know, while role plays are a brief 

theatrical performance based on a real or fictional life situation (Sabater, 2012). 

They are based on the simulation of a communication situation in which the 

interlocutors meet face to face. Like all the activities that imply a characterization 

on the part of the student, they suppose the game of representation of a reality 

different from the own one (Goitia, 2012). 

  

THE INDIVIDUAL ROLE-PLAYING EXERCISES   

It address one of the six facets of understanding – perspective, which is the 

ability to have and demonstrate critical points of view, and to be able to see things from 
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another person‘s perspective. For example, students explore a historical event from the 

perspective of a historical figure, or they investigate an artifact from the perspective of 

different cultures or countries. The Individual Role-Playing Exercises can have 

different forms:  

ROLE-PLAY STORY  

In an environmental studies class, students tell the story of how a water 

molecule travels from ocean to land and back again to the ocean.  

ROLE-PLAY LETTER  

Students are part of a scientific group organizing an expedition to space and 

must write a letter to Congressmen on the importance of funding such an expedition, 

by highlighting how data could be used to benefit humanity.  

ROLE-PLAY PROBLEM STATEMENT  

This could be used as a term paper for which students are asked to provide a 

description of the problem, alternative explanations of its causes and a plan of action.  

ROLE-PALY POLITICAL POSITION PAPER   

Form of political position paper: This brings evidence from various disciplines, 

such as social, economic and scientific research findings.  

ROLE-PLAY SPEECH  

Students may take the role or supporting or opposing climate and  

environmentalist concerns over oil drilling in Alberta.  
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ROLE-PLAY RESEARCH FINDINGS REPORT  

Students time-travel to Late Permian, explore and report findings on animal 

extinction during this Earth‘s most severe known extinction era  (Sabater, 2012)  

 HOW TO ENCOURAGE ROLE PLAYING  

• Find a safe play space for kids to play, whether inside or outside and fill them 

with stuffed animals, costumes, and props.  

• Encourage them by being a character yourself.  

• Read to them in a child tone, leaving open ended questions to stimulate their 

creativity, practice doing this especially before bed time.  

• Let them take the lead always and follow their directions.  

Role playing among kids is a fun way to learn and enhance useful skills in a 

child‘s development. It helps them make sense of their environment and for parents 

too, it‘s a great way to learn about any struggles your child may be going through. 

Teacher can encourage role playing among kids by providing them with a safe space 

for playing and can invest in affordable costumes for dress up such as a unicorn tutu 

dress or a dinosaur dress-up and so on. There‘s no limit to creativity, most inventions 

being enjoyed today are as a result of someone‘s imagination. Inspire your children to 

grow in a happy and healthy way by reinventing themselves. Count those costume 

purchases as a growing investment.  
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THE INTERACTIVE ROLE PLAYING EXERCISE  

It may have the form of debates or problem-solving exercises. According to 

Maier (2002), depending on the goal targeted through role-play, such as knowledge, 

attitudes and skills, there are three variations:  

1. When the target is knowledge acquisition, role-play is used as a method to 

observe and analyze. What is important in this case is not much the role-play 

act itself, but rather the opportunity for students to acquire some observational 

skills and to understand and to assimilate the new information.  

2. When the goal of role-play is attitude development, the activity should be 

organized in a way that allows the learners to experience emotions. This type 

of role-playing engagement requires enough time for a follow-up discussion.  

The focus should be on the player‘s affect experience and not on the 

observations made by the audience. Therefore, it is essential for the instructor 

to provide the opportunity for the participating students to identify, validate and 

discuss their emotions.  

3. Lastly, when role-play targets skills acquisition, it should be structured so that 

players are provided with opportunities to reflect and receive feedback. 

Students are expected to rely on past experiences, use their creativity and 

address the challenges of their roles. The instructor should provide immediate 

constructive feedback with suggestions for change which can be incorporated 

in the following role-play practice of skills by the student. This is a quick type 

practice and the student maybe be requested to perform the skill again.  
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DRAMATIC ROLE PLAY FOR FLUENCY AND ORAL ACCUARACY   

The technique chosen to promote oral fluency and accuracy in English students 

is the dramatic role play technique. It is called dramatizations or simulations. However, 

Porter (2018) makes the distinction between role play and simulation by stating that the 

latter involves complex, long and inflexible tasks, while the role play can be simple, 

brief to organize and more flexible giving more scope to the initiative and the 

imagination. Also, the author adds that participants are assigned a situation as well as 

a role.  

Doff (2017) defines that role play is a way of bringing real-life situations to the 

classroom. From this perspective, the tasks framed in the role play should be close to 

the context of the students and this didactic sequence considers this aspect. Qing (2011) 

notes that role-play is the typical social communicative activity within a 

communicative approach. The rationales of communicative approach direct that 

composing and manipulating meaningful role-play activities within the framework of 

English classroom to cultivate students' communicative competence is of vital 

importance. The foundations of the communicative approach indicate that composing 

and executing significant role play activities within the framework of the English class 

is of vital importance to cultivate the students' communicative competence. In role play 

activities students imagine themselves in a role, context, and improvise a conversation 

of varying length. Ur (2012) points out that the role play is usually performed in pairs, 

although sometimes it also involves an interaction between five or more different roles. 

For the purposes of this investigation, the peer mode is used to better evaluate the 

communicative exchange.  
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The benefits of using dramatic techniques are varied. On the one hand, these 

techniques help to relax students in a less inhibitory environment where they are more 

receptive than in other types of environments. Also, Maley and Duff (2015) support the 

aforementioned by pointing out that this helps to lower the threshold of unconscious 

resistance to learning a foreign language, and to foster more open, creative work in 

subsequent activities (this helps lower the threshold of unconscious resistance to 

learning a foreign language, and to promoting more open and creative work in later 

activities). Both authors also point out that dramatic techniques help develop security 

and cooperation in interaction with others.  

ROLE PLAY: CHALLENGES  

Limited class time with students.   

It is essential to organize role-playing activities with ample time available to 

make sure that students are engaged in a meaningful way, and time for reflection to 

follow without being rushed out of the class because of time constraints.  

Limited access to resources.   

Even though props should not be the focus of the role-playing activities, access 

to certain resources (photocopies, access to computer and internet) may be deemed 

necessary for students to fully reach the potential of their engagement in this role-

playing activity. Role-playing activities should be open-ended and students should feel 

comfortable to use their judgment and apply their knowledge from past experiences to 

their roles. This way role-playing can become a meaningful learning experience.  

Lack of social skills or unwillingness to participate.   
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Certain students may not be willing to participate or may not exhibit the skills 

that maybe necessary for the execution of the role playing activity. Charismatic 

students may attract attention to their role-playing skills and not to the actual learning 

engagement. Certain boundaries with role-guidelines should be provided and the 

activity should be organized in a safe and caring learning environment where 

experimentation and risk taking is encouraged. Students who refuse to participate may 

serve as observers and share their thoughts and perspectives at the end.  

SPEAKING   

In Oxford Advanced Dictionary states that the definition of speaking is to 

express or communicate opinions, feelings, ideas, etc., by or as talking and it involves 

the activities in the part of the speaker as psychological (articulator) and physical 

(acoustic) stage. Speaking skill is multifaceted construct. On the whole, speaking is to 

express, every day, occurrence for most of us, and it usually requires little thoughts, 

efforts or preparation. Speaking skill is one of the basic language skills that have 

important role rather than other skills due to its significant and its use for 

communication. So, it will explain the nature of speaking itself in order that gives the 

obvious information about what speaking is. Speaking is a form of communication, so 

it is important that what you say is conveyed in the most effective way. Based on that 

opinion, speaking is realized (inquired) as communication. Therefore, speakers are 

required to be able to express what they want to say as effectively as possible in order 

to convey the message. (Nazara, 2011)  

 Speaking skill is an interactive process of constructing meaning that involves 

producing and processing information. The speaking skill involves a communicative 
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ability to use language to chat and transmit messages in different and appropriate 

situations. It is to interact with participants and carry a message of some sort. Speaking 

is a basic skill that language learners should master with other language skills. It is 

defined like a complex process of sending and receiving messages through the use of 

verbal expressions, but it also involves nonverbal symbols such as gestures and facial 

expressions. Speaking is a skill by which they (people) are judged while first 

impressions are being formed. That is to say, speaking is an important skill which 

deserves more attention in both first and second language because of it reflects people's 

thoughts and personalities. (Hedge, 2011)  

 Bygate defines that the term oral expression involves making the correct 

choices when using language forms, following the right order, sounding in a way that 

is similar to that of native speakers, and producing the right meanings that can be 

understood by the listener. For him, speaking is a skill that all people use when they 

are interacting with each other; therefore, speaking is regarded as the most important 

skill that learners require in order to be able to speak fluently in the classroom situation. 

Based on the previous definitions above, it can be synthesized that speaking is the 

process of using the urge of speech to pronounce vocal symbols in order to share the 

information, knowledge, idea, and opinion to the other person. Moreover, speaking 

cannot be dissociated from the listening aspect, because speaking involves speaker and 

listener. (2017).  

Speaking is one of the four English macro-skills; Kuśnierek (2015) defines it as 

a productive skill, which makes possible oral communication. From the view of many 

authors, speaking constitutes the most important skill to be developed when learning a 
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foreign language since it involves a vast knowledge of different language aspects that 

make effective communication possible. Dakowska (2015) claims that speaking is now 

the most emphasized skill in the field of foreign language teaching. The author affirms 

that idea of language teaching is to help students to fluently use the language and be 

able to deal with any communication situation.    

PURPOSE OF SPEAKING   

Nunan (2011) identifies two purposes by which speaking are used, it can be for 

transactional or interactional targets. In transactional discourse, the author states that 

the language is used primarily for communicating information. Clearly, in this type of 

interaction, accurate and coherent communication of the message is important, as well 

as confirmation that the message has been understood. In the case of interactional, the 

purpose comes to be establishing or maintaining a relationship.   

Kingen (2015) presents a more detailed approach that combines both the 

transactional and interpersonal purposes of speaking and proposes an extensive list of 

twelve categories, which involve the use of speaking:   

Personal   

Expressing personal feelings, opinions, beliefs and ideas.   

Descriptive  

Describing someone or something, real or imagined.   

Narrative  

Creating and telling stories or chronologically sequenced events.   
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Instructive   

Giving instructions or providing directions designed to produce an outcome.   

Questioning   

Asking questions to obtain information.  

Comparative   

Comparing two or more objects, people, ideas, or opinions to make judgments about 

them.   

Imaginative   

Expressing mental images of people, places, events, and objects.   

Predictive    

Predicting possible future events.   

Interpretative  

Exploring meanings, creating hypothetical deductions, and considering inferences.   

Persuasive  

Changing others‘ opinions, attitudes, or points of view, or influencing the behavior of 

others in some way.   

Explanatory   

Explaining, clarifying, and supporting ideas and opinions.   

Informative  
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Sharing information with others   

COMMUNICATION ABILITY  

Speaking requires some micro-skills to be developed if intends to fit in the level 

of communicative competence. Perez and Perez (2012) distinguish four elements 

explained. The first element, grammatical competence, includes the knowledge of 

language rules such as vocabulary, formation of words or sentences, and pronunciation. 

The second element, sociolinguistic competence which addresses the appropriateness 

in terms of both the meaning and form, which can vary with the status of participants, 

objectives of the communication and norms of the communication. Discourse 

competence that includes an understanding of how spoken texts are organized and is 

related to the cohesion and coherence of utterances, and finally; Strategic competence, 

which is compensatory in nature, drawn on when the developing language system of 

the second/foreign language learner is deficient in some regard. It refers to mastery of 

both verbal and nonverbal communication strategies. In consequence, the 

communication contexts within the classroom should be a wide spectrum of authentic 

speaking activities that give to the students the opportunity to meaningful practice 

speaking. Role Play is one of the most appropriate tools to work on speaking since it 

urges students to communicate and use the language in a plenty of situations, allows 

them  to be creative and to put themselves in another person‘s place and so, become 

active characters in their learning process (Arham & Yassi A, 2016).  

THE IMPORTANCE OF SPEAKING  

Humans are programmed to speak before they learn to read and write. In any 

given, human beings spend much more time interacting orally with language rather 
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than using it in its written form. Speaking is the most important skill because it is one 

of the abilities that is needed to perform a conversation. English speaking is not an easy 

task because speakers should know many significant components like pronunciation, 

grammar, vocabulary, fluency, and comprehension. Learners should have enough 

English speaking ability in order to communicate easily and effectively with other 

people. Rivers (2016) studied the use of language outside the classroom situation and 

understood that speaking is used twice as much as reading and writing combined. 

According to Brown (Brown, 2014) listening and speaking are learners‘  

language tools.  

Efrizal (2012)  maintained that oral expression is of great relevance for the 

correct communication between individuals who share ideas anywhere and at any time. 

The ability to speak is the way to exchange ideas and messages verbally. Students 

should be encouraged to express themselves orally in English and to use the language 

at every moment of their life since with practice the learning will be complete.  

Richards and Rodgers (2015) stated that in typical methods and techniques, 

speaking skills did not exist in classrooms, only reading and writing skills were given 

importance. Thus, learning grammar rules, translation, reading, and writing were the 

skills of great relevance while speaking and listening skills were not of great 

importance.  

 According to Ur (2012)  of the four English language skills known as listening, 

speaking, reading and writing, the ability to speak is the most important and necessary 

for living communication.  
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The speaking ability is very important since it is mixed with other linguistic 

ones. This skill gives students the opportunity to increase their ability to absorb 

vocabulary and grammar rules and then improve their writing skills. With the speaking 

ability students express their feelings and emotional ideas orally; tell stories and stories; 

make requests; talk, dialogue and show the multiple functions of language. The practice 

and application of the Speaking skill is important outside of classrooms. Therefore, 

language speakers have more opportunities to find work in different organizations and 

companies. Baker and Westrup supported these claims and established that students 

who master speaking skills have a better chance of getting better educational 

preparation, finding excellent jobs and getting promoted (2013).  

Past studies ensure that individuals cannot acquire a foreign language without 

many advantages to repetitive and characteristic action. Oral language communications 

and the advantage of developing language in representative tasks provide important 

practice to internalize the language. Asher (2013) strengthens the idea that as soon as 

teachers shape the English language, students like to follow or imitate what has been 

said. Krashen (2018) evaluated the connection between listening and speaking. When 

students speak, their way of speaking provides enough evidence that they have learned 

the English language. This idea led some teachers to move quickly from the teaching 

of speaking to the teaching of reading and writing.  

During English language learning, speaking ability is important to increase 

proficiency in the foreign language. This ability has been vital and basic for student 

success since it can be observed in daily activities. Speaking is an exchange activity 

and occurs in limited time. That is, students can use words and phrases fluently without 
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much conscious thinking. The speaking ability allows people to produce sentences for 

real communication, in other words, they really like to communicate in language to 

achieve specific goals (McDonough & Shaw, 2013).  

CHARACTERISTICS OF SPEAKING SKILL  

According to Mazouzi (2013) the tasks that students perform must be created in 

a representation of similarity between the facility and the result of the determination. 

Ease and result are relevant components of an expressive perspective. Practical 

activities and tasks in the classroom should support students to increase their ability to 

express themselves. For this reason, they have to know how the language structure 

works properly.  

The main element of speaking performance is fluency and is the goal of students 

in teaching oral expression in English. According to Hughes (2012) expressiveness is 

the competence of students to speak in an understandable way so as not to block 

communicative expression since listeners can distract their attention. Hedge (2012) 

expressed that expressiveness is the competence to respond rationally to link words and 

sentences, speak clearly using accent and tuning.  

The second element of speaking performance is accuracy since students have to 

acquire eloquence in the absorption of a second language. So, the effective learning of 

the English language must be highlighted by the teachers and the students have to pay 

close attention to the precision in the application of the speaking ability as well as in 

the rules of grammar, vocabulary, and pronunciation (Mazouzi, 2013).  
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According to Thornbury (2015) the application of grammar rules by students 

needs the breadth and difficulty of concepts and rules in an organized way. To be exact 

and precise about vocabulary means searching for words inappropriate content.  

Individuals sometimes use similar phrases in different contexts that are interpreted 

differently. Therefore, students should have the ability to use phrases and expressions. 

In addition, this author evidenced that pronunciation is the lowest level in terms of 

apprehension of knowledge. To speak English fluently, students must at least know the 

basic phonological rules so that they recognize the various sounds and their accents. 

Also, knowledge should encompass tones and accents in words as all these components 

will help in the acquisition of speaking ability.  

SPEAKING PROBLEMS  

Students face some obstacles when it comes to developing the speaking ability 

that teachers must help solve such as abstention, poor knowledge, and lack of 

interactive communication and the use of the mother tongue. All these components 

block the knowledge of the English language (Tuan & Mai, 2015).   

Students face abstention to speak the English language in the classroom. This 

is the first obstacle since it blocks oral participation making them get mistakes and 

refrain to speak in English and be concerned about the criticisms of their classmates. 

Littlewood (2017) said that within the classroom abstentions and blockages can be 

generated in the acquisition of English for students.  

The limited knowledge and its retention are related to the problems of speaking 

in English. Students cannot remember what they have learned due to a lack of interest 
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or motivation to develop speaking ability. This is supported by Rivers (2016) who 

thinks that students feel lost since the teacher chooses topics that are not appropriate or 

easy to develop and there is no adequate training. This causes knowledge to be blocked 

and poor individuals. Baker and Westrup (2013) also support the previous theory and 

also argue that it is a task not suitable for students since they do not understand if the 

teacher asks questions in a foreign language where they do not have a basic vocabulary 

or knowledge in the use of habitual phrases or in the application of grammar rules.  

The third problem is related to limited intervention. Because there is an excess 

of students in one class, the individual interventions will be of little time and the 

attention of the others will be little or no. Some students manage to dominate a 

conversation in English, unlike others who speak very little or never intervene in a 

dialogue.   

The last obstacle that includes learning to speak in English is the mother tongue 

that the students possess since they try to use it for their ease (Tuan & Mai, 2015). 

According to Harmer (2011) there are many reasons why individuals use their mother 

tongue in their English conversation classes. The first reason is that when teachers 

erroneously ask their students to talk about a subject that they do not have enough 

information and they will try to use their language. The second reason is that the use of 

the mother tongue is very normal for everyone. If teachers do not encourage their 

students to speak in English, they will automatically use their first language to make 

their classmates understand.  
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The final reason has to do with the fact that if teachers regularly apply their 

mother tongue, they will feel comfortable doing so during a conversation.  

Hyland ( (2017) investigated students from different disciplines in various 

institutions in Hong Kong. The conclusions of his work indicated that the action of 

mastering the English language was a representative component in the academic 

achievement of an English environment. Other conclusions showed that language 

problems in students were related to writing and speaking skills. Evans and Green 

(2017) evaluated the language problems experienced by students in an educational unit. 

The results of this work concluded that the difficulties focused on speaking ability, and 

other elements such as grammar, fluency, pronunciation and academic writing.   

FACTORS AFFECTING SPEAKING SKILL  

In case teachers want to support students to cope with the problems surrounding 

the acquisition of speaking ability, they must identify some components that influence 

their performance. The productivity of speaking in students is subject to elements such 

as performance conditions, affective factors, the ability to listen, typical knowledge and 

feedback (Tuan & Mai, 2015).   

PERFORM CONDITIONS  

Public speaking activities are carried out according to the educational 

environment as these affect the learning process of speaking in terms of limited time, 

planning, quality of development and the amount of academic support (Nation &  

Newton, 2019).   
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AFFECTIVE FACTORS   

Oxford (2010) said that one of the important factors in learning a language is 

the affective side of students. According to Krashen (2018) some of the emotional 

variants have been linked to second language acquisition and stimulation, 

selfconfidence and anxiety have been investigated by many authors.  

LISTENING ABILITY  

Doff (2018) states that the improvement of speaking proficiency will not 

increase unless students develop listening skills. For there to be a successful proficiency 

in English speaking ability, understanding must be both to speak and to hear. Shumin 

(2017) represented that listening to students intervene and exchange conversations to 

communicate effectively. Speakers have the role of listeners and speakers. In 

conclusion, students cannot respond if they cannot understand what they are told. That 

is, speaking competence is closely related to listening competence.  

TOPICAL KNOWLEDGE  

Bachman and Palmer (2016) defined it as the knowledge structures in long term 

memory. That is, topical knowledge is the speakers‘ knowledge of related topical 

information. It enables students to apply language with respect to the world in which 

they live. They assert that topical knowledge has a great impact on the learners‘ 

speaking performance.   

FEEDBACK DURING SPEAKING TASKS  

A lot of learners expect their teachers to give them the necessary feedback on 

their speaking performance. According to Harmer, the decisions that instructors adopt 
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towards their learners‘ performance depend on the stages of the lesson, the tasks, and 

the kinds of mistakes they make. He also continued that if instructors directly correct 

their students‘ problems, the flow of the dialogue and the aim of the speaking task will 

be spoiled. Baker and Westrup (2013) supported the above statement and said that if 

learners are always corrected, they will be demotivated and afraid of talking. It has been 

suggested that instructors should always correct their learners‘ mistakes positively and 

give them more support and persuasion while speaking.   

According to Mahripah (2014) EFL learners‘ speaking skill is affected by some 

linguistic components of language like phonology, syntax, vocabulary, and semantics 

and psychological factors such as motivation and personality. Phonology is a difficult 

aspect of language learning for EFL learners. As we know, English is not a phonetic 

language. That is, pronunciation of English words is not similar to their spellings. 

Words with similar spellings are sometimes pronounced differently because of their 

surrounding contexts like tenses and phonemes that come after them. This can cause a 

lot of problems for non-native speakers of English and they sometimes get confused in 

producing the English words.  

EFL learners should have the knowledge of words and sentences. They should 

comprehend how words are divided into different sounds and how sentences are 

stressed in specific ways. Grammatical competence can help speakers apply and 

perceive the structure of English language correctly that leads to their fluency (Latha, 

2012). Native speakers say what they want without having any problems because they 

are familiar with the language. If they have problems in expressing some concepts, they 

try to use other ways of telling those things. They may make certain mistakes 
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syntactically but these mistakes do not change the meaning of the sentences they want 

to express and this doesn‘t create serious problems for the listeners to comprehend 

them. But the mistakes non-native speakers commit are those that change the meaning 

of utterances they want to convey and can create some problems for their understanding 

(Mahripah, 2014).   

Motivation can influence and be influenced by the components of language 

learning. According to Merisuo-Storm (2017) an integrative and friendly view towards 

the people whose language is being learned makes sensitize learners to the audio-

lingual aspects of language and making them more sensitive to pronunciation and 

accent of language. If learners have an unfriendly attitude towards the language, they 

will not have any substantial improvement in acquiring the different features of 

language. The above sentences support the view that just communicative competence 

is not sufficient for learners to improve their speaking skill. Without positive attitudes 

towards the speaking performance, the aim of speaking will not be obtainable for 

learners.   

The fear of speaking English is pertinent to some personality constructs like 

anxiety, inhibition, and risk taking. Speaking a language sometimes results in anxiety.  

Sometimes, extreme anxiety may lead to despondence and a sense of failure in learners 

(Bashir, Azeem, & Dogar, 2011). According to Woodrow (Woodrow, 2016) anxiety 

has a negative effect on the oral performance of English speakers. Adults are very 

careful to making errors in whatever they tell. In their opinion, errors show a kind of 

unawareness which can hinder them to speak English in front of other people. Speaking 

anxiety may originate from a classroom condition with the different abilities of 
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language learners. Learners are divided into two groups: strong and weak ones. The 

strong learners often dominate the slow and weak ones. The weak learners do not 

usually want to talk in front of the strong ones which lead to their silence during the 

whole class activity.   

Inhibition is a feeling of worry that stops people from telling or performing what 

they want (Cambridge A. L. Dictionary, 2018). All human beings make a series of 

defenses to protect the ego. Due to the fact that committing mistakes is a natural process 

of learning a language, it certainly causes potential threats to one‘s ego. These threats 

disappoint the learners to talk English and prefer to be silent rather than being criticized 

in front of a large number of people (Brown, 2010). Risk-taking is pertinent to 

inhibition and self-respect. EFL learners who have a low self-respect tend to stop taking 

a risk of committing mistakes in their speaking tasks which resulting in the inhibition 

to the betterment of their speaking skill (Mahripah, 2014).  

EPISTEMOLOGICAL FOUNDATION  

This project has its epistemological foundation and its importance in the 

philosophy that encloses knowledge and its foundations. The foundation is related to 

collateral reasoning, that is, the reasoning that something is real, and also, opposed to 

all its forms. In addition, the reasoning of the requirements is towards reasoning and 

the speaking skills for the execution of role-play activities. Students in the first years 

of study must exchange ideas, thoughts, and knowledge with a foreign language so that 

the learning of linguistic skills is acquired in a natural and authentic way since the 

ability to speak reinforces and improves all the important aspects so that students 

participate in class. The skill Speaking and the role-play should be exposed in a 
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practical way and responsibility. And, the Speaking skill is a very demanding skill that 

mixes oral ability and understanding as the primary objective of this project that allows 

the student to exploit the skills necessary for understanding a second language. 

Learning a conversation, interpreting characters and situations, and reviewing a 

dialogue and its pronunciation before speaking are essential purposes before an oral 

practice. The use of role-play and speaking skills consolidate learning by increasing 

vocabulary, increasing interest and helping to examine your understanding from a more 

extensive approach  (Kang Shin & Crandall, 2014).  

Multicultural education contains the idea that all members of the educational 

society students, according to their gender, social, ethnic, racial or cultural class, should 

have the same opportunity to learn in any educational institution. Multicultural 

education does not accept the idea of rejecting an individual in school or society and 

recognizes the differences it has (Banks & Banks, 2010).  

PEDAGOGICAL FOUNDATION  

Pedagogy is the science that studies the organization where learning skills is 

learned through study and student experiences. The educational preparation is the 

organized and systematic process of transforming since this is similar to the reasoning 

and the speaking skills in the acquisition of learning that usually build a reinforced 

block in terms of the advancement of cultural faculties to create role-play activities. 

Pedagogy is essentially an integration of reasoning and skills necessary for a solid and 

effective learning development for the intellectual and social capacity of students. 
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Human pedagogy requires a wide repertoire of activities and strategies, as well as a 

similar study of the reasons for the educational process (Koch, 2017).  

CONSTRUCTIVE CONCEPT  

This foundation rests on the concept that individuals must seek knowledge for 

themselves. Constructivism is built in the organization in which students generate their 

conception or idea of the world through a series of experiences and particular 

educational constructions. Man and his brain land on the planet as does a computer 

memory that uses informative data that is constantly active in the search for information 

to increase its knowledge capacity. An important part of constructivism is the incidence 

of learning a second language. For this reason, a cooperative development in terms of 

teaching has to be applied through role-play activities and speaking skills so that the 

students develop their capacities in a singular or group way and that the teacher applies 

the techniques or methods with creativity and imagination within the classroom of 

class. The transmission of learning must be applied for a first-class training activity and 

in this aspect the regulation is the influence that evaluates and authorizes the teacher to 

provide the required support to the student to create their personal and student self-

sufficiency through role-play activities to improve the speaking skills. In addition, this 

process will be favorable as soon as the student is directed from the beginning of the 

study to be aware and analytical to become the creator of their personal training. The 

constructivist theory originates as an archetype of studies and knowledge as it 

encompasses education, reasoning, and objectivity that is valued through the 

construction of particular interpretations based on the student's competence with 

everything around him (Zubiria, 2013)  
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Constructivism states that the objective of the teacher is to teach responsibly 

and in a very cooperative environment to help students solve the problems and build 

their own knowledge. In teaching oral English, both students and the teacher benefit 

from the application of constructivism and their frequent practice in the real world will 

help them achieve their goals (Gruba & Sondergaard, 2011).  

SOCIOLOGICAL FOUNDATION  

Sociology is a science that encompasses the study of individuals and their 

development within society. A place dedicated to student training is a portion of society 

and all the events that happen in it are repeated within the student environment. The 

family nucleus and teachers are important figures in teaching and learning and consist 

of components that belong to the social environment such as people, infrastructure, 

environment, and structures. The sociological aims is to find the beginning of the 

phenomena of society and its laws, using the methods and techniques of observation, 

deduction and orderly universalization that are the scientific characteristics of the 

competition (Durkheim, 2015).  

It is the study of the investigation of the processes and guidelines of society and 

it is related to the educational community since education prepares and instructs 

children and young people to enter the social system and collectively groups them. 

Educational sociology values education as a progressive and staggered scheme that 

alters the surrounding environment. From the perspective of the sociological reference, 

education is the organized and structured process through which each student 

exchanges sufficiency and moral values other children and youth for exhibitions and 

representations in mature society. Educational sociology is part of the social sciences 
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and most are involved in the great educational institutions of today's societies and have 

sociological characters of important and valuable culture ( (Durkheim, 2015).  

The classroom environment there are many individuals who must exchange 

information and actively participate in achieving the goal that is the study and where 

the teacher must represent the role of leaders to lead and help as intermediaries between 

students and new studies acquired. In addition, the teacher must form a teacher-student 

link and must also show interest in the school and personal life of the student by 

applying appropriate didactic support and exchanging with them in and out of class. 

Also, this encourages the student to make an effort in their performance in the 

classroom and makes them see the teacher with great appreciation and respect, inside 

and outside of class or in any social act. Consequently, the student increases their 

representation and school stimulation to improve and achieve success in the speaking 

skill through the role-play activities. The teacher must teach with moral values, decision 

and affection so that the performance and school performance increase beneficially, 

and so that the development of learning in an educational process where interpersonal 

relationships have an impact for a good development of the students, increasing their 

affective filter. This research work seeks to prepare students to actively participate 

among them to give their criteria about a specific text (Camacho, 2016).  

LEGAL FOUNDATION   

Sociology is a science that encompasses the study of individuals and their 

development within society. A place dedicated to student training is a portion of society 

and all the events that happen in it are repeated within the student environment. The 
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family nucleus and teachers are important figures in teaching and learning and consist 

of components that belong to the social environment such as people, infrastructure, 

environment, and structures. The sociological aims is to find the beginning of the 

phenomena of society and its laws, using the methods and techniques of observation, 

deduction and orderly universalization that are the scientific characteristics of the 

competition (Durkheim, 2015).  

It is the study of the investigation of the processes and guidelines of society and 

it is related to the educational community since education prepares and instructs 

children and young people to enter the social system and collectively groups them. 

Educational sociology values education as a progressive and staggered scheme that 

alters the surrounding environment. From the perspective of the sociological reference, 

education is the organized and structured process through which each student 

exchanges sufficiency and moral values other children and youth for exhibitions and 

representations in mature society. Educational sociology is part of the social sciences 

and most are involved in the great educational institutions of today's societies and have 

sociological characters of important and valuable culture ( (Durkheim, 2015).  

The classroom environment there are many individuals who must exchange 

information and actively participate in achieving the goal that is the study and where 

the teacher must represent the role of leaders to lead and help as intermediaries between 

students and new studies acquired. In addition, the teacher must form a teacher-student 

link and must also show interest in the school and personal life of the student by 

applying appropriate didactic support and exchanging with them in and out of class. 

Also, this encourages the student to make an effort in their performance in the 
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classroom and makes them see the teacher with great appreciation and respect, inside 

and outside of class or in any social act. Consequently, the student increases their 

representation and school stimulation to improve and achieve success in the speaking 

skill through the role-play activities. The teacher must teach with moral values, decision 

and affection so that the performance and school performance increase beneficially, 

and so that the development of learning in an educational process where interpersonal 

relationships have an impact for a good development of the students, increasing their 

affective filter. This research work seeks to prepare students to actively participate 

among them to give their criteria about a specific text  

(Camacho, 2016).  

COMMON EUROPEAN FRAMEWORK   

The Council of Europe was established to defend human rights, parliamentary 

democracy and the rule of law. In pursuit of these goals it develops continent-wide 

agreements to standardize the social and legal practices of member states and promotes 

awareness of a European identity that is based on shared values and cuts across different 

cultures. These concerns explain why the Council of Europe attaches great importance 

to the maintenance of linguistic and cultural diversity and encourages language learning 

as a means of preserving linguistic and cultural identity, improving communication and 

mutual understanding, and combating intolerance and xenophobia (Language Policy 

Division of the Council of Europe, 2001).  

According to the Common European Framework of Reference for Languages 

of learning, teaching, and assessment, the students can reach the following skill on 

Speaking such as:   
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Spoken interaction. Students can interact in a simple way but communication is 

totally dependent on repetition at a slower rate of speech, rephrasing, and repair; can 

ask and answer simple questions, initiate and respond to simple statements in areas of 

immediate need or on very familiar topics.  

Conversation. Students can make an introduction and use basic greeting and 

leave-taking expressions; can ask how people are and react to the news; Can understand 

everyday expressions aimed at the satisfaction of simple needs of a concrete type, 

delivered directly to him/her in clear, slow and repeated speech by a sympathetic 

speaker.   

Informal discussion (with friends).Students can understand questions and 

instructions addressed carefully and slowly to him/her and follow short, simple 

directions; Can ask people for things, and give people things.  

Transactions to obtain goods & services. Students can ask people for things and 

give people things; Can handle numbers, quantities, cost and time.  

Information exchange. Students can understand questions and instructions 

addressed carefully and slowly to him/her and follow short, simple directions; Can ask 

and answer simple questions, initiate and respond to simple statements in areas of 

immediate need or on very familiar topics; Can ask and answer questions about 

themselves and other people, where they live, people they know, things they have; Can 

indicate time by such phrases as next week, last Friday, in November, three o'clock.   
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Interviewing and being interviewed. Students can reply in an interview to 

simple direct questions spoken very slowly and clearly in a direct non-idiomatic speech 

about personal details.  

Spoken fluency. Students can manage very short, isolated, mainly prepackaged 

utterances, with much pausing to search for expressions, to articulate less familiar 

words, and to repair communication.  

NATIONAL ENGLISH CURRICULUM GUIDELINES   

English is unquestionably the world‘s lingua franca at present. Not only is much 

of our technological, scientific, academic, and social information written in English, 

but also learning and speaking more than one foreign language is essential in order to 

interact and communicate in today‘s globalized world. Therefore, current education has 

the challenge of contributing toward the development of students‘ skills (a) to live 

together in their local communities, and (b) to take a more proactive role as world 

citizens.  

In order to face such a challenge, the Ecuadorian Ministry of Education  

(MinEduc) acknowledges the following three key issues:  

• The importance of the English language as a tool which equips individuals to 

understand people and cultures beyond linguistic and geographic boundaries;  

• The need to align the English curriculum to standards like the Common 

European Framework of Reference: Learning, teaching, assessment (CEFR)—which 
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is internationally recognized and provides a common basis for the elaboration of 

language curriculum guidelines and syllabi;  

• That the Communicative Approach is currently the most recognized, accepted 

norm in the field of language teaching and learning worldwide because it comprises a 

theoretically well-informed set of principles about the nature of language and of 

language learning and teaching.  

Furthermore, and in agreement with Richards and Rodgers (2001), the MinEduc 

recognizes that the main objective of the present English curriculum design is to help 

students develop their communicative language skills through the consideration of the 

following principles:  

• Language is a system for the expression and conveyance of meaning.  

• The primary function of language is interaction and communication.  

• The structure of language reflects its functional and communicative uses.  

The primary units of language are not merely its grammatical and structural 

features, but also categories of analytic, functional, and communicative meaning as 

exemplified in discourse (p.71, the analytic category is this project‘s). Therefore, the 

following English curriculum guidelines are shaped by the CEFR and their underlying 

philosophy is the Communicative Language Teaching approach whose syllabus is 

organized in terms of the different language ―functions‖ the learners need to express 

or understand to communicate effectively.   

The specific objectives for 8th year EGB are:  
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• To show articulation and progression, the specific objectives for listening and 

speaking have been formulated by taking into consideration the three main 

domains of interest for the target group such as personal, educational and 

public.   

• For pedagogical purposes, the first two (personal and educational) are 

addressed in level A1.1 because they constitute the learners‘ immediate 

surroundings.   

• On the other hand, the third one (public) is addressed in level A1.2 as it 

constitutes the learners‘ extended surrounding which comes afterward. 

Moreover, objectives and assessment indicators for speaking production and 

speaking interaction have been set up.  

The proficiency level for 8th year EGB on Speaking Language Skill are:  

• Produce slow, hesitant, planned monologues.  

• Interact in a simple way by asking and answering simple questions about the 

learners‘ personal and educational background. Communication is highly 

dependent on repetition at a slower rate of speech, rephrasing, and repair.   

The essential assessment indicators per 8th school year on speaking skill are:  

Production  

• Pronounce words, expressions, and statements in their personal and  

educational repertoire intelligibly, phonetically differentiating distinct words so 

as to avoid misunderstandings.  
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• Place stress on the correct syllables of mono- and polysyllabic words and 

sentences in their repertoire.  

• Use simple phrases and sentences to describe themselves, what they do, where 

they live, what they have, etc.  

• Read aloud a short set of written instructions which are clear and simple  

.Interaction  

• Deliver a very short, rehearsed monologue.  

• Participate in short conversations on very familiar topics within the personal 

and educational domains.  

• Ask and answer simple display questions delivered directly to them in clear, 

slow non- idiomatic speech and in areas of immediate need.  

• Ask people for things and give people things.  

• Ask and answer questions about themselves and other people, where they live, 

people they know, things they have, etc.  

• Respond with simple, direct answers given that the interviewer is patient and 

co-operative.  

• Speech is clear at times, though it exhibits problems with pronunciation, 

intonation or pacing and so may require significant listener effort.  

  

The CEFR‟s action-oriented approach to the description of language use 

supports what might be described as the horizontal dimension of language learning and 

teaching. At any level of proficiency, it enables us to consider how the capacities of the 

language learner, the different aspects of language activity, and the conditions and 
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constraints imposed by context combine to shape communication. But the CEFR also 

has a vertical dimension: it uses some parts of its descriptive apparatus to define 

language proficiency at six levels arranged in three bands – A1 and A2 (basic user); B1 

and B2 (independent user); C1 and C2 (proficient user). We can use these common 

reference levels as a starting point for the elaboration of language syllabuses and 

curriculum guidelines, the design of learning materials, and the assessment of learning 

outcomes. In the Integrative curriculum of the General Basic Education Sublevel, a set 

of basic contents of Foreign Language-English are introduced, the same ones that will 

set the starter level of the Pre. A1.1 level of the Common  

European Framework of Reference for Languages: Learning, Teaching, Evaluation  

(CEFR) that is developed in the Elemental sub-level to be established from the 

20162017 school year for the Sierra regime and 2017-2018 for the Costa regime 

(CEFR, 2016).  

  

  

  

  

  

  

  

  

  

    



 

49  

  

CHAPTER III  

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF RESULTS  

METHODOLOGICAL DESIGN  

The methodological design gives the author of this research work to structure 

the organization of the results of the incognita to be found to continue orderly towards 

the purposes of the use of Role Play with the students of the Roberto Illingworth basic 

public school. Also, this methodological design manages to establish oppositions 

between the other research models and where it will go. This research work 

concentrates on the qualitative and quantitative study since in this way it will be feasible 

in the principles of the problem and the essential interests of a roleplay activity guide 

that forms a total system together with other educational systems to support the 

Speaking ability that gives the student an increased educational development in English 

language acquisition. The methodological design is a set of basic instruments that are 

part of the quantitative and qualitative aspect together with the information reached and 

classified through research, experimental, descriptive and documentary.   

TYPE OF RESEARCH  

In the study of knowledge, various types of research can be found and it is 

mandatory to observe their singularities to constitute and interpret which of them is 

integrated into the analysis that will be perfected about the use of Role Play. The types 

of research make it easier for the researcher to carry out a definition from the point of 

view that the analysis will reach since it contains various designs, and instruments that 
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will be used for data collection and subsequent analysis. Here is the most important 

entry that defines the kind of methods and techniques that the researcher will apply in 

the research process (Garcia R. , 2016).  

QUALITATIVE RESEARCH  

This type of research involves checking the capabilities of a phenomenon, and 

refers to the exploration of the study of a portion of existence since it was studied the 

use of Role Play with students of the Roberto Illingworth basic public school to analyze 

the main reasons why this technique was not effective. Without the  

dimension or verification of the situation of impartiality, all the properties that can be 

found are determined. The dimensions are of great relevance since without them, a 

numerical-descriptive analysis cannot be installed. This research is analyzed among the 

students and the phenomenon that is studied based on their singularities, and on the 

conjectures and doctrines. The purpose of qualitative research is to develop a broad 

appreciation through particular experiences, precise statements and notes of real 

conversations. Its purpose is to understand how individuals treat the deduction of their 

environments and how their description affects their effects. This investigation means 

defining the circumstance in certain fractions by applying research methods and 

techniques such as interviews, surveys and observation guides (Garcia R. , 2016).  

QUANTITATIVE INVESTIGATION  

This type of research is based on the scientific method and intelligence as a 

configuration of the assumptions of philosophical knowledge maintained through a 

nexus rooted in the apprehension of the traditional study and with an equitable 
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foundation since it is based on reality. Quantitative research is responsible for 

calculating and tabulating statistical data by the researcher. In addition, in this 

quantitative aspect it is essential to find integration between the use of Role Paly and 

its help to improve the Speaking ability of the students, opening the way between the 

elements of the phenomenon studied that addresses the problem and what kind of 

influence it has. In the types of research applied within science, the singularities emerge 

and differ according to the designated research (Garcia R. , 2016).  

DESCRIPTIVE RESEARCH  

This kind of research directs a study and details the purpose to be tackled to 

assess its most important singularities and calculate this objective through the required 

instruments and thus a very interesting development for the researcher why the use of 

Role Play with students of the Roberto Illingworth basic public school. This type of 

study favors the author to carry out studies of the particularities of the objective to be 

treated. In addition, it perceives how it will be evaluated and where it will be 

implemented. During the development of this work, descriptive research helps in the 

description of the individual characteristics of the total population, segment or fraction 

and that has been decisive in the application of this educational research. The dyes 

applied to define the orientation or population is a unique collection that is also 

recognized as descriptive levels and that lead to an explanatory investigation (Garcia 

R. , 2016).  

EXPLANATORY RESEARCH  

This research is explanatory because it responds to the interrogative word What, 

of the descriptive method since beyond describing the phenomenon caused by the 
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insufficiency of role-play activities to increase the speaking ability of the students of 

the eighth grade of the Roberto Illingworth public school, the main causes behind this 

are explained, which basically consist of the little or non-existent execution of these 

techniques, where role plays occupy a privileged place.  

Due to this method it was also possible to establish the different conditions in 

which this phenomenon occurred, which depends not only on teachers and their 

methodology, but also on internal factors of the student, such as motivation and interest, 

and external factors such as technology and the people around who give an important 

influence when they speak a foreign language.  

The beginning and effect merged into a set of hypotheses are the relevant stages 

of this type of research on the use of Role Play activities and their effectiveness. 

Therefore, to clarify this merger, it is essential to count the change that can affect Role 

Play activities and talk about the project process and the changes that would lead to 

other variables. In addition, it is essential to track the measurement of other starting 

points to find changes in the results obtained to transform experimental research related 

to the recorded approaches. This type of research demonstrates the importance of 

investigating events to describe their possible beginnings and effects.   

(Garcia R. , 2016).  

FIELD RESEARCH  

This research is applied since the research environment was the Roberto 

Illingworth public institution, which showed insufficient role-play activities in the 

students' speaking ability. This project is based on data freely obtained from reality so 
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that the researcher consciously establishes the preferences that stand out to understand 

and decipher them, since he is obviously working in an environment in which the study 

component is centered. This type of search gave the author the congregation of basic 

data ranging from the origin to the acquisition of the existence and the significance of 

the problem in a general way. Therefore, this allows direct attention to the requirements 

of the students and interprets the various beginnings of the problem and its effects. 

(Garcia R. , 2016).  

POPULATION AND SAMPLE  

POPULATION  

This research is applied since the research environment was the Roberto 

Illingworth public institution, which showed insufficient role-play activities in the 

students' speaking ability. This project is based on data freely obtained from reality so 

that the researcher consciously establishes the preferences that stand out to understand 

and decipher them, since he is obviously working in an environment in which the study 

component is centered. This type of search gave the author the congregation of basic 

data ranging from the origin to the acquisition of the existence and the significance of 

the problem in a general way. Therefore, this allows direct attention to the requirements 

of the students and interprets the various beginnings of the problem and its effects. 

(Garcia R. , 2016).  

POPULATION OF THE ROBERTO ILLINGWORTH PUBLIC SCHOOL  

TABLE 1  

  

ITEMS  POPULATION  PEOPLE  
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1    Teachers  4  

2  8th-grade ―A‖ students  45  

3  8th-grade ―A‖ students  45  

  TOTAL  94  

  
Source:  Roberto Illingworth basic public school Researcher: 

Katia Peña.  

SAMPLE  

It is defined as part or portion extracted from a set by methods that allow it to 

be considered as representative of it (RAE, 2018). Within the epistemological field, 

Jiménez highlights the important representation of the sample:  

"It is a part or subset of a population normally selected in such a way as to reveal the 

properties of the population. Its most important characteristic is representativeness, that 

is, it is a typical part of the population in the characteristics that are relevant for the 

investigation " (Jimenez, 2013)  

The population consisted of one eighth-year course of 45 students, because the 

population is less than 100 individuals.  

SAMPLE PICTURE OF ROBERTO ILLINGWORTH PUBLIC SCHOOL  

TABLE 2  

  

ITEMS  DETAILS  SAMPLE  

1        8th-grade students   45  

2  Teachers  4  

   TOTAL  49  

Source:  Roberto Illingworth basic public school  

Researcher: Katia Peña  
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OPERATIONALIZATION OF VARIABLES  

VARIABLE  DIMENSION  INDICADORES  

ROLE PLAY  
DEFINITION  

  

IMPORTANCE  

BENEFITS  

TYPES  

  

HOW TO ENCOURAGE ROLE PLAYING  

THE INTERACTIVE ROLE-PLAYING  
EXCERCISE  

  

DRAMATIC ROLE PLAY  

   

ROLE PLAY CHALLENGES  

  

SPEAKING SKILL  

  

DEFINITION  

  

PURPOSE  

COMMUNICATION ABILITY  

IMPORTANCE  

CHARACTERISTICS  

SPEAKING PROBLEMS  

FACTORS AFFECTING SPEAKING  
SKILL  

PERFORM CONDITIONS  

AFFECTIVE FACTORS  

LISTENING ABILITY  

TOPICAL KNOWLEDGE  

FEEDBACK DURING SPEAKING TASKS  

Source:  Roberto Illingworth basic public school  

Researcher: Katia Peña  
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METHODS OF THE INVESTIGATION INDUCTIVE 

METHOD  

The inductive method in the development of the experimental project and of the 

social sciences maintains that Bacon was the first to create a new method for the 

acquisition of knowledge, specifying that philosophers should not sacrifice themselves 

by affirming as universal realities the propositions expressed by the authorities in the 

matter. The author of this research achieved the total results based on the events 

collected through direct observation and to know them it is preferable to observe the 

origin, collect numerical-statistical data and generalize them so that this investigation 

is as accurate as possible (Newman, 2016).  

DEDUCTIVE METHOD  

The author makes some observations in a general way about the student's 

situation, the teacher's role, the students' oral expression and the mistakes made during 

the Speaking by using deductions from the real situation and the factors that negatively 

affect the competences oral and what are the most appropriate techniques and methods 

to improve the communication skills of students. The deductive method is the main 

symbol of legitimate knowledge. The deductive philosophy, or deduction, begins 

through a global statement or hypothesis and examines the possibilities of arriving at 

the execution of a given rational conclusion. The deductive method applies the 

deduction to find hypotheses and scientific theories. Also, the observations of this 

method are located from a great approach to the simplest and global scales that are 

projected in the estimation of the most selective. Induction would be the opposite.  
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The simplest singularity of the numerical-statistical data is revealed to the broadest 

hierarchy to obtain the universal world of Speaking ability when strategies reach the 

student. On the other hand, this method was applied due to the use of Speaking stages 

and role-play activities in the learning process to demonstrate its impact on speech 

comprehension (Wassertheil-Smoller, 2013).  

EMPIRICAL METHOD  

The author makes some observations in a general way about the student's 

situation, the teacher's role, the students' oral expression and the mistakes made during 

the Speaking by using deductions from the real situation and the factors that negatively 

affect the competences oral and what are the most appropriate techniques and methods 

to improve the communication skills of students. The empirical reasoning is the result 

of practice, plus study and sets through experimental observation and repeated 

observation. The experimental action covers the beginning of reasoning where the 

individual focuses on the universe through concerns, instincts and exposures 

(Rodriguez & Pérez, 2017).  

TECHNIQUES AND RESEARCH INSTRUMENTS THE INTERVIEW  

  

The interview is a vital research tool in a project or thesis. This measurement 

acts through the collection of personal experiences. Also, this instrument is one of the 

most universal and of great benefit in learning the Speaking ability. It is a technique 

applied in any investigation. This should be organized with seriousness and 

responsibility taking into account the objectives set out in the question or problem. The 

questions were authentic, clear and simple. The interview with the teacher and the 
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school principal was also beneficial to highlight the academic status and type of 

planning that took place in the institution for eighth-grade students. The observations 

found by the author extend the universal results of the investigation, show specific 

evidence of the subject to attract the necessary Speaking skills and the proposal of a 

didactic guide of role-playing skills to improve the Speaking ability (López & 

Deslauriers, 2011).  

THE SURVEY  

It consists of completing a questionnaire with some questions, in which they 

were previously prepared by the researcher on a previously raised issue or problem. It 

is important to note that at the time of the respective tabulation, they gave very 

favorable percentages to the decision of a booklet of activities that will help students 

improve their writing skills and abilities.  

The techniques and methods that were applied to reach the writings on the 

variables and the current state of the students are related to the surveys. The 10 

questions addressed both variables and the alternatives were in "totally disagreement", 

"disagreement", "different", "agree" and "totally agree".  
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UNIVERSIDAD DE GUAYAQUIL FACULTAD DE FILOSOFÍA, LETRAS Y 

CIENCIAS DE LA EDUCACIÓN  

ESCUELA DE LENGUAS Y LINGÜÍSTICA.  

  

INTERVIEW FOR TEACHERS   

1. Do you think that developing students’ oral production is essential for their 

mastery of the English Language? Why?   

Yes, I do. It is one of the most important factors to effectively communicate in English, 

especially for students in Ecuador, whose teachers are nonnative English speakers.   

2. What would you say is the students’ level of speaking?  Unfortunately most 

of them barely have less than A1 level.   

3. According to your experience, can you name three main factors that 

influence in students’ speaking performance?   

A teacher's speech, an excellent environment class, and enough vocabulary. All of them 

are essential at the moment of speaking.  

4. What activities do you carry out to improve learners’ speaking skills?  A Pair 

activity, like interviewing a partner.  

5. Have you had your students perform any kind of role-playing activity?   

Just once or twice, I think, because they are numerous but I would like to do it more 

often.    

6. What do you think about the idea of designing an educational guide with 

photocopiable role-playing activities to be executed in the English class?   

This type of extra activities usually demand on the teacher‘s time, money and effort 

and is not always recognized. The papers that we have to turn in as evidence, the 

evaluations we have to check, the seminars we have to do, and many other things don‘t 

allow us to create something like this.    
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UNIVERSIDAD DE GUAYAQUIL FACULTAD DE FILOSOFÍA, LETRAS Y 

CIENCIAS DE LA EDUCACIÓN  

ESCUELA DE LENGUAS Y LINGÜÍSTICA.  

  

SURVEY FOR STUDENTS  

Objective: to determine the needs of students for the apprehension of knowledge and 

the development of reading skills.  

Instructions: Read each sentence and mark (X) the corresponding box according to 

your criteria, understanding that 1 is the lowest level and 5 the highest level.  

  

1  Totally disagree  

2  Disagree  

3  Neither agree or disagree  

4  Agree  

5  Totally agree  

  

  

  

    

CRITERIA  1  2  3  4  5  

1. I feel sure when I speak English in front of the class.            

2. I can express my English ideas fluently.            

3. I get pronunciation mistakes when I speak English.            

4. My English teacher makes speaking activities             

5. I participate actively on speaking activities.            

6. My English teacher uses role play on class.            

7. I feel stimulated when I play a character on role play.            

8. I can use an appropriated vocabulary on a role play action.            

9. I consider my oral expression is not developed totally.            

10. I enjoy participating on role play activities.            

ANALYSIS OF THE SURVEY APPLIED TO STUDENTS.  
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TABLE  3  

1. I feel sure when I speak English in front of the class   

CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

15  

10  

12  

3  

33%  

22%  

27%  

7%  

 Totally agree  5  11%  

 Total  45  100%  

Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

  

GRAPHIC 1  

 

Researcher: Katia Peña.  

  

  

Comment: 33% of the students totally disagree that they do not feel sure speaking 

daily in front of the class. This evidences the necessity to apply new techniques to 

improve the interest for speaking. 22% of the students disagree and 27% is indifferent. 

11% of the students feel to agree to speak daily.   

TABLE 4 

2.  I can express my English ideas fluently.   

CODE  CATEGORY  FREQUENCY  PERCENTAGE  

  

  

  

  

  

  

  

  

  

  
  

33 %   

22  %   

% 27   

% 7   

% 11   

I FEEL SURE WHEN I SPEAK ENGLISH IN FRONT OF THE CLASS.   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

3  

5  

6  

4  

7%  

11%  

13%  

9%  

 Totally agree  27  60%  

 Total  45  100%  

  
Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

  

  

GRAPHIC 2  

 

Researcher: Katia Peña  

  

Comment: 60% of the students totally agree that they feel express their ideas fluently. 

This evidences that they would like to speak fluently.13% of the students are 

indifferent. And 7% of them totally disagree to express their English.  

  

  

  

TABLE 5  

  

3. I get pronunciation mistakes when I speak English   

  

  

  

  

  

  

  

  

  
  
  

7 %   
11 %   

% 13   

% 9   

% 60   

I CAN EXPRESS MY ENGLISH IDEAS FLUENTLY   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

3  

7  

9  

6  

7%  

16%  

20%  

13%  

 Totally agree  20  44%  

 Total  45  100%  

  
Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña  

GRAPHIC 3  

 
  

Researcher: Katia Peña  

Comment: 44% of the students totally agree that they get mistakes when they speak 

on the English text. This evidences that students have the interest to know new words 

and feel interested for speaking on the pictures from the book. 20% of the students feel 

indifferent. And 7% of them totally disagree to like speaking on the English text.  

TABLE 6 

4. My English teacher makes speaking activities   

CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

19  

5  

2  

42%  

11%  

4%  

  

  

  

  

  

  

  

7 %   

% 16   

% 20   

% 13   

% 44   

I GET PRONUNCIATION MISTAKES WHEN I SPEAK ENGLISH   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 



 

64  

  

Agree  4  9%  

 Totally agree  15  33%  

 Total  45  100%  

Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

  

GRAPHIC 4  

 
  

Researcher: Katia Peña  

Comment: 42% of the students totally disagree that their teachers make speaking 

activities. But, the 33% likes to speak. And 4% of them are indifferent. This evidences 

that the teachers can help the students to improve their interests for speaking. In this 

situation the educational guide of role play activities for the improvement of the 

Speaking ability.  

  

  

TABLE 7 

5. I participate actively on speaking activities..   

  

  

  

  

  

  

  

% 42   

11 %   4 %   

9 %   

% 33   

MY ENGLISH TEACHER MAKES SPEAKING ACTIVITIES   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

15  

10  

8  

5  

33%  

22%  

18%  

11%  

 Totally agree  7  16%  

 Total  45  100%  

Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

GRAPHIC 5  

 

Researcher: Katia Peña  

Comment: 33% of the students totally disagree to participate actively on speaking 

activities. 18% of them are indifferent. And 16% of the students totally agree to 

participate on speaking activities.  

  

  

  

  

TABLE  8 

7.  I feel stimulated when I play a character on role play.  

  

  

  

  

  

  

  

  
  
  
  

% 33   

22 %   
18 %   

11 %   

% 16   

I PARTICIPATE ACTIVELY ON SPEAKING ACTIVITIES   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 



 

66  

  

  

6. My English teacher uses role play on class.   

 CODE  CATEGORY  FREQUENCY  PERCENTAGE  

 Totally disagree  5  

 Disagree  2  

ITEM 1  Neither agree or disagree  5  

 Agree  3  

11%  

 4%  

11%  

7%  

 Totally agree  30  67%  

 Total  45  100%  
Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

  

GRAPHIC 6  

 

Researcher: Katia Peña  

  

Comment: 67% of the students totally agree that the teachers use role-play on class. 

This will work much better to apply an educational guide of role play activities for the 

improvement of the Speaking ability. 11% of them are indifferent and 11% totally 

disagree about to do role-pay activities.  

  

 
CODE  CATEGORY  FREQUENCY  PERCENTAGE  

% 11   

4 %   

11 %   

7 %   

67 %   

MY ENGLISH TEACHER USES ROLE - PLAY ON CLASS   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

13  

6  

7  

2  

29%  

13%  

16%  

4%  

 Totally agree  17  38%  

 Total  45  100%  

 

TABLE 9  

  
Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school  

Researcher: Katia Peña  

  

GRAPHIC 7  

 
  

Researcher: Katia Peña  

  

Comment: 38% of the students totally agree that they feel stimulated when they play 

a character on role-play. 16% of the students are indifferent. And, 29% of them totally 

disagree about feel stimulated to speak when they play a character. This evidence the 

necessity teachers use teaching support to improve the speaking comprehension.  

  

TABLE 10 

 

  

  

  

  

  

  

  

  

% 29   

13 %   
16 %   

4 %   

38 %   

I FEEL STIMULATED WHEN I PLAY A CHARACTER ON ROLE - PLAY   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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8. I can use an appropriated vocabulary on a role play action..  

CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

1  

5  

10  

9  

2%  

11%  

22%  

20%  

 Totally agree  20  44%  

 Total  45  100%  

Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school  

Researcher: Katia Peña  

  

GRAPHIC 8  

  

 

Researcher: Katia Peña  

  

Comment: 44% of the students totally agree that they don‘t get an appropriated 

vocabulary.  would like their teachers use new strategies. 22% of them are indifferent 

and only 2% of the students totally disagree about teachers get new strategies. This 

evidences the necessity to apply new strategy to achieve the student‘s attention.   

  

  

  

  

  

  

  

  
  
  

% 2   % 11   

22 %   

20 %   

44 %   

I CAN USE AN APPROPRIATED VOCABULARY ON A ROLE - PLAY ACTION    

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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TABLE 11 

 
9. I consider my oral expression is not developed totally..  

CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

10  

4  

2  

8  

22%  

9%  

4%  

18%  

 Totally agree  21  47%  

 Total  45  100%  

Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

   

GRAPHIC 9  

  

 

Researcher: Katia Peña  

  

Comment: 47% of the students totally agree that they need to develop their Speaking 

ability.  4% of them are indifferent and 22% totally disagree about to that. This 

evidences the necessity to apply news strategies to stimulate the students to speak in 

groups.   

  

  

  

  

  

  

  

  

  

  
  
  

% 22   

% 9   

4 %   

18 %   

% 47   

I CONSIDER MY ORAL EXPRESSION IS NOT DEVELOPED TOTALLY   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 
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TABLE 12 

10. I enjoy participating on role play activities.   

CODE  CATEGORY  FREQUENCY  PERCENTAGE  

ITEM 1  

Totally disagree  

Disagree  

Neither agree or disagree  

Agree  

17  

1  

5  

4  

38%  

2%  

11%  

9%  

 Totally agree  18  40%  

 Total  45  100%  

Source: Survey taken to students from 8th grade of Roberto Illingworth basic public school 

Researcher: Katia Peña.  

  

GRAPHIC 10  

 
  

Researcher: Katia Peña  

  

Comment: 40% of the students totally agree and 38% totally disagree. 11% of them 

are indifferent. This evidences the necessity to apply strategies to develop speaking 

abilities throw their future careers.  

  

    

DISCUSSION OF RESULTS  

  

  

  

  

  

  

  

38 %   

2 %   

11 %   

9 %   

40 %   

I ENJOY PARTICIPATING ON ROLE - PLAY ACTIVITIES   

Totally disagree 

Disagree 

Neither agree nor disagree 

Agree 

Totally agree 



 

71  

  

Within this project, many relevant aspects were covered, such as background, 

concepts and theories, the survey applied the operationalization matrix of the variables, 

as well as the general, specific objectives and the management questions.  

All these research tools were applied to the directors and teachers of the Roberto  

Illingworth public school  

The survey covers the needs and interests of teachers for recreational speaking 

activities that promote self-esteem, independence and socialization among students, 

and the application of an educational guide of role play activities for the improvement 

of the Speaking ability.  

The results collected through the different techniques and instruments 

demonstrated a contrast between the English teacher and the students. The survey 

applied to the students verified what was observed with the help of the observation 

guide. The lack of role play activities to develop the oral production of students is easily 

visible, as well as the consequences of not having a basic vocabulary acquired.  

However, it was observed that the English teacher does apply techniques and 

role play activities to help them acquire oral fluency. Therefore, it can be assumed that 

although there is presence of speech activities, although scarce, they are not properly 

executed for students to master.  

It is essential and very relevant that this type of research and analysis and their 

results will be used in the creation and preparation of future projects, with the aim of 

satisfying the needs that are presented to them, depending on a specific case. It 
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contributes to the curricular plan of the Basic Level in which it is established that 

students must be taught with speaking activities.  
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CONCLUSIONS  

  

It is common that some students do not feel stimulated of the speaking skill by 

teachers, but we must let them know the importance of stimulating correctly through 

an educational guide of role play activities for the improvement the Speaking ability 

and giving them a confidence sample so that they feel confident. At school there are 

students who show self-centeredness at the time of speaking and this is caused by 

parents not helping to motivate them to speak at home.  

Teachers often make the mistake of not encouraging students to speak because 

they are not updated in terms of methods and techniques and do not realize that they 

are sowing in the student‘s fear, insecurity, mistrust of speaking and change teach by 

imposing authority. Speaking skill is very important for students because through this 

interaction they acquire new knowledge and their capacity to learn and be part of a 

society in which they will be active and participatory.  

This research resulted in the application of role play activities creating the 

students' speaking skills as it is more attractive and fun. This activity involves the 

student to exceed their knowledge and skills intelligently. Most of the students said that 

their speaking skills increased because for them Role Play is a new activity and they 

felt totally different from any other English class and did not feel fatigued or bored. 

This establishes that the apprehension of the English language must always be creative 

and interesting.  
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The researcher also noted that almost all students were really involved in the 

Role Play exercises to improve Speaking ability compared to the lessons the teacher 

applied in the class before starting the investigation, and the students did everything 

possible to assume roles and use only English. In addition, some students said they had 

lost their fear of speaking and also, they liked the fact that they could move in the 

classroom to create the role play.   

Working in pairs and groups was attractive to students, because they could 

overcome their fear of speaking in front of people with whom they did not have a close 

relationship. Together, role play seems to be an efficient exercise for speaking and 

teachers should not forget to implement this exercise from time to time in a  

creative and imaginative way so that students do not fall into boredom.      
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RECOMMENDATIONS  

  

Parents should work together with the teacher so that students feel stimulated 

by speaking. They should make them understand that speaking is a new stage in their 

life and that through this they will learn many things. The teacher should encourage the 

student to speak inside and outside the school and parents should help from home to 

make speaking independent, autonomous and safe.  

Apply an educational guide of role play activities for the improvement the 

Speaking ability through exercises that help increase the cognitive abilities of speaking 

in English of students. Train and update teachers and managers through strategy 

seminars or play techniques to apply them in the learning process.  

Role play activities could be integrated into lesson plans and could be used to 

cover the speech section of any textbook or teaching material. In addition, roleplaying 

activities could be used for an extended period of time, that is, throughout the school 

year, as this will allow special emphasis on improving students' speech skills.  

Role play could be modified according to the institutional and student needs to 

obtain the most beneficial results. In addition, role cards may contain situations that 

encourage student participation and collaboration in pairs or groups. In addition, 

students could be allowed to write situations in it because that can improve their 

creativity and critical thinking.  

The grammatical structures of the units of any course book, as well as the 

vocabulary related to the subjects of other teaching material, could be adapted to 

perform role play activities. Finally, it is necessary to propose the application of role 
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play activities in class, since it would help both teachers and students to overcome the 

problems faced in improving English-speaking skills.  

Students should feel relaxed and comfortable when acquiring the English 

language in class so that the contents and activities are properly absorbed to allow them 

to acquire the desired level.  

The classroom and its environment should be organized and interesting so that 

this is a pleasant learning area to encourage students to speak using role play, simple 

conversations or dialogues freely and spontaneously.  

Group and individual oral activities must be implemented through a specific 

schedule for them to be executed by the students and for them to learn in a fun way.  

    

CHAPTER IV  

  

THE PROPOSAL  

‗‘Design of a guide with role-play activities for the development of speaking‘‘  

JUSTIFICATION  

The eighth-grade of the basic general education students and their results gave 

a little or no use of oral activities in Speaking skills such as role play, conversations, or 

debates by English teachers. This proposal starts with the deficiencies and lack of 

acquisition of the role-play activities in the speaking stage of the English language. 

Speaking comprehension impacts on the process of learning a second language since it 

results in little activity in speaking skills and the student cannot express orally. For this 

reason, this proposal tries to improve the ability of speaking by designing an 
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educational guide of role play activities for the improvement of the Speaking ability. 

These activities are based on role-play activities to stimulate student interest, according 

to the students' level of English, context, environment, and technological resources. 

This project will focus on role-play activities to obtain an improvement in speaking 

ability. In the first place, the implementation of this proposal seeks to improve and 

increase the speaking ability in the English language, of the eighth-grade students of 

basic general education, of the Roberto Illingworth public high school, through very 

interesting actions that were achieved together with a predisposition between students 

and teachers for the application of this work and their educational perspectives. On the 

other hand, the use of this educational guide of role play activities for the improvement 

of the Speaking ability will provide students and teachers with new activities of great 

relevance and new learning in English classes stimulating interest in the English 

language. Also, this educational guide of role-play activities has several types of 

strategies for acquiring a new easy-to-learn vocabulary and increasing the number of 

words and at the same time for the student to advance according to the annual study 

plan. Finally, this project seeks in a relevant way that students can communicate using 

speaking skills through role-play in an effective and clear way.  

OBJECTIVES  

GENERAL OBJECTIVE  

To present an educational guide of role play activities for the improvement of speaking 

ability.  
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SPECIFIC OBJECTIVES  

• To encourage students to speak through role-paly activities.  

• To expand their process of speaking comprehension to understand what is 

speaking.  

• To feel stimulated doing any act of speaking.  

FINANCIAL FEASIBILITY  

This thesis is auto-financed by the author with an approval of the Faculty of  

Philosophy, Letters and Science Education and also supported by the Department of 

Investigacion de Proyectos Academicos (DIPA) of the Universidad de Guayaquil.  

LEGAL FEASIBILITY  

This system of activities is based on articles from the Ecuadorian Constitution 

(2011), ―Art. 26. - Individuals, families and society have the right to education and 

participation in the educational process.‖ Moreover, according to the Constitution of 

Ecuador in the article 347, literals 7 and 8 establishes that State responsibility will 

eradicate pure, functional and digital illiteracy and, to promote education link with 

productive activities. Finally, this proposal is based on the principles of education 

detailed in the Organic Law of Intercultural Education (LOEI), that recognize the right 

of the people to learn their own mother language and other languages of the world.   

HUMAN FEASIBILITY  

The author-researcher of this proposal has all the knowledge, academic and 

professional skills sufficient to create all the speaking activities in this educational 

guide. In addition, the human viability is based on the students and professors of the 
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Roberto Illingworth public high school who have the predisposition focused on 

implementing this system of role-play activities.  

POLITICAL FEASIBILITY  

Papers that support this proposal are the National Curriculum Guideline:  

English as Foreign Language (Ecuador M. o., 2014) and the National Plan ¨A Whole 

Life (Secretaria Nacional de Planificación y desarrollo S. , 2017) because both are 

declared to the improvement of the quality of education in Ecuador.  

DESCRIPTION OF THE PROPOSAL  

INTRODUCTION  

The academic content in which this proposal is reflected refers exclusively to 

the role-play activities to improve speaking skills in eighth-grade students of Roberto 

Illingworth public high school. This educational guide has different role-paly activities 

adapted to the same content as the official book and has the planning done by the 

teacher. In addition, this work has many additional topics that are considered relevant 

for students at this level. This design wants to improve the speaking comprehension of 

students; it gives useful information for the development of abilities competently 

through role-paly activities with students, considering speaking comprehension and 

strategies, and its expectations inside and outside the class in order to help them in their 

academic environment. This proposal could work with the speaking of students ‗book 

to reinforce speaking to students understand better and teachers must give different 

activities. So, all the activities have a goal that it encourages students in writing skills, 
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where the teacher can use their creativity for teaching them. Evidently, the direct 

beneficiaries will be the students and teachers of the institution.  
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PROPOSAL  

  

 

DESIGN OF A GUIDE   

WITH ROLE-PLAY ACTIVITIES   

FOR  DEVELOPMENT OF SPEAKING          

INTRODUCTION  

Role play exercises give students the opportunity to assume the role of a person or act 

out a given situation. These roles can be performed by individual students, in pairs, or 

in groups which can play out a more complex scenario. Role plays engage students in 

real-life situations or scenarios that can be ―stressful, unfamiliar, complex, or 

controversial‖ which requires them to examine personal feelings toward others and their 

circumstances (Bonwell & Eison, 1991, p.47). Unlike simulations and games which 

often are planned, structured activities and can last over a long period of time, role play 

exercises ―are usually short, spontaneous presentations‖ but also can be prearranged 

research assignments (Bonwell & Eison, 1991, p.47).  

This educational guide aims to help English teachers to motivate students to speak in a 

free and spontaneous way, allowing them to expand their imagination and thoughts and 

converting the English class into a completely different experience that they enjoy and 

feel comfortable with.   In order to keep up with the logistics in this guide, the teacher 

must select six students per class, which can be done in a random way or, every now 

and then, it can be up to the pupils to choose their partner. The rubric proposed in the 

first part of the role-playing activity allows the teacher to assess the six students 
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according to parameters that include both verbal and non-verbal communication 

(gestures, facial expressions, etc.). At the very beginning of the execution of this 

proposal, the teacher must explain students the foresaid parameters through which they 

will be evaluated in order for them to be aware of the aspects that will be taken into 

account at the moment of performing a determined role. The guidelines at the outset of 

each topic are addressed to the teacher. However, they also include instructions for 

students as well as the corresponding page from the book given by the Ministry of 

Education where they can find vocabulary and expressions that can be used during the 

role-play performance.    

GENERAL GUIDELINES:    

Have students work in pairs.    

Show students a picture of an interview and ask them to brainstorm words related to.  

Ask students to check the expressions on the English Textbook.     

Select three couples and provide each student with a role.     

  

OBJECTIVES  

• To use and respond to (basic) courtesy and greetings.   

• To give basic to expanded personal information in response to direct 

questions...   

• To ask for basic personal information.     
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UNIT ONE  

Telephone Conversation  
Speaking on the phone is different to a face-to-face conversation because one relies solely on 

language to communicate. Get the students who are practicing to sit back to back in order for 

this to work properly. There is a whole range of ideas which one can use to act this out. 

Examples include: phoning to make a complaint, speaking to a friend or inquiring about a job 

position.  

https://busyteacher.org/7371-10-roleplay-ideas-for-general-english.html  

 
https://myenglishtutors.org/phone-conversation/  
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VOCABULARY 1  

▪ Good morning  

▪ This is … speaking ▪  Hi, it’s … there?  

▪ Is … there?  

▪ Could I speak to … please?  

▪ I’m in the post Office at the moment, and I just needed…  

▪ I’m trying to contact… ▪  Hello George’s phone ▪  Who is it?  

▪ Thank you for calling  

▪ Can I leave a message, please?  

▪ Who is calling, please?  

▪ I’m afraid my English isn’t very strong… ▪  I would like to make a reservation, 

please!  

▪ Sorry, I didn’t catch that ▪ I can’t hear you very well.  

▪ Bye  

▪ Talk soon  

▪ Speak to you again soon  

▪ Just a minute  

▪ Wait a minute ▪ I’m sorry to keep you waiting.  

▪ Hold on, please. I’II put you through.  

 

▪   Okay, wait a moment, please!   
▪   How can I help you? 
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UNIT TWO  

Going to the Shop  

A great one for younger learners as it will teach them the basics of interacting with people. 

Children generally rely on their parents to buy things for them, therefore this will boost their 

overall general confidence in buying. It can be as simple or as complex as one wishes, 

depending on the situation. Key phrases are often important here, such as “I would like…” 

“How much are…” “Good morning…” and so forth.  

https://busyteacher.org/7371-10-roleplay-ideas-for-general-english.html  

 
  http://ww7.englishteacherscorner.com/    

VOCABULARY 2 
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▪  Meet            an old friend  

▪  shopping mall         Talk to them  

▪  Hi!            

needed…  

I’m going to buy …, and I just  

▪  What are you doing here?      Hello!  

▪  Do you like this mall?        Do you like go for shopping?  

▪  Do you enjoy coming to the shop?    I am here for …  

▪  I love these …         Can I buy …?  

▪  What do you buy?        I hate that …  

▪  What are you going to buy?      I would like to buy …!  

▪  It’s for a party!         I need a dress for …!  

▪  I’m looking for …!        I think that … it’s very nice!  

▪  I really like!          How much does it cost?  

▪  Wait a minute Miss!        I’m sorry! I ‘d recommend you …!  

▪  Hold on, please. I’II show you something nice for you!  

▪  Okay, wait a moment, please!     How can I help you?  

▪  These clothes have a discount!     You should buy this …  

▪  I get that on different colors!      For this occasion!  

▪  For that celebration!        What about that?  

▪  The whole set is better!        I can offer…  

▪  Enjoy your clothes  
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UNIT THREE  

Booking a Hotel  

This will allow students to practice a specific type of language. Usually this will be formal 

language as it is a business conversation. This can also be done in the format of a telephone 

conversation, or it could be someone approaching a text. There is a wide range of opportunity 

here for the students to learn new forms of vocabulary.  

https://busyteacher.org/7371-10-roleplay-ideas-for-general-english.html  
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VOCABULARY 3 

 
https://www.slideshare.net/Praveen11771/front-office-practical-notes  

 
https://en.islcollective.com/english-esl-worksheets/material-type/role-plays-and-improvisation-activities/complaining-

hotelrole-play/7935  

  

  

UNIT FOUR  
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Job Interview  

Work is usually a good topic to begin with when teaching adults. Many are learning English in 

order to improve their career prospects. As a result, a job interview role play is an excellent 

way to get the class learning that all important material. Again, this can be scripted or non-

scripted. A good idea would be to have the interviewer have a list of set questions, and the 

students can take it from there.  

 
https://en.islcollective.com/english-esl-worksheets/vocabulary/jobs-and-work/job-search-role-play/40704  
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VOCABULARY 4  
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UNIT FIVE  

Who is the burglar  
This is a conversation game for elementary to lower intermediate students. Practise simple 

present QUESTIONS and ANSWERS.   
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VOCABULARY  

▪  Hello!       Hi!  

▪  Good morning!   

▪  Good Afternoon!   

▪  Good night!   

▪  How are you?   

▪  What is your name?   

▪  What is your job?   

▪  Where do you work?   

▪  Where are you from?   

▪  What are your hobbies?   

▪  Are you single?   

▪  Are you married?   

▪  Do you have any children?   

▪  

▪  

Do you have a pet?  
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UNIT SIX  

Travelers   
This is a conversation game for elementary to lower intermediate students. Practise simple 

present QUESTIONS and ANSWERS.   

      

  

  

  

 

  

You are a businessman/businesswoman. You 

have an important business meeting in London 

next Thursday. You need a roundtrip ticket to 

London before Thursday. You are traveling alone 

and you would prefer a business class ticket since 

your boss is paying for the ticket. You would like 

to return the following Monday.  
 

 

  

You are a student. You are flying to your home 
in Ukraine for the holidays. You are broke so 
you need the cheapest ticket you can find. You 
would prefer to fly on Monday or Tuesday, but 
price is the most important thing. You would 
like to return in September.  

  
 

      

 

  

You are a businessman/ businesswoman. You 

have some important business in Cartagena, 

Colombia. You need to be in Cartagena for a 

Tuesday morning business meeting. You are not 

sure when your business will be finished so you 

only want a one-way ticket, preferably business 

class. You are traveling with two other people 

from your company.   
 

 

  

You are an English teacher. You have a 
teaching job in Osaka, Japan. You need to be in 
Osaka next Friday to start your job. You want a 
one-way economy ticket.   

  

 

  

  

 

VOCABULARY  
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CONCLUSIONS  

  

After the interpretation of the data and the different results obtained by the 

researcher, the following conclusions have been reached:  

  

The level of English of the students is not according to the standards of the 

different national and international educational organizations.  

  

Factors that interfere with and prevent students from acquiring oral fluency 

include internal and external aspects.  

  

Lack of implementation and application of appropriate techniques to develop 

and to increase oral production of students, resulting in monotony and loss of interest.  

  

Through the implementation of role-playing activities, students improve their 

oral skills and, as a result, develop their English language proficiency.  

    

RECOMMENDATIONS  

  

After the analysis of the results and draw the conclusions, it is recommended 

that the teacher motivates the students that the English language is not only a subject to 

pass during the school year, but is a relevant instrument that will benefit their academic 

life or personal  
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Teachers have to develop in the students the four skills that comprise the English 

language, especially speaking since they represent the most difficulties at the time of 

learning.  

It is imperative to carry out more activities in the English language with new 

activities to enrich the speaking skills so that the application of an educational guide of 

role-play activities is easier and more efficient.  

It is advisable to use different support materials that help and motivate students. 

One of these materials would be an educational guide of role play activities for the 

improvement of the Speaking ability whose objective is not only to expand the speaking 

skills, but also to have fun and entertain, so that a better use is reflected in the students.  
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ANEXO I.- FORMATO DE EVALUACIÓN DE LA PROPUESTA DE TRABAJO DE TITULACIÓN  

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN   

 CARRERA DE LENGUAS Y LINGÜÍSTICA  

   
TRABAJO DE TITULACIÓN 

Nombre de la propuesta 
de trabajo de la titulación  

  

Topic: The use of Role-play to develop speaking skills.  

Proposal: Design of a Guide with Role-play activities for the Development 

of Speaking.  

 Nombre del estudiante (s)  
Katia Johana Peña Aguilar.  

Facultad   
Filosofía Letras y Ciencias 

de la Educación  
Carrera  Lenguas y Lingüística   

Línea de   

Investigación   

Estrategias Educativas 

Integradoras e Inclusivas  

Sub-línea de 

investigación   

Teorías y métodos 

educativos en los 

procesos de enseñanza 

de Lenguas Extranjeras  

Fecha de presentación de la 

propuesta de trabajo de 

titulación  
Noviembre 2019  

Fecha de evaluación  

de la propuesta de 

trabajo de titulación  
  

  

ASPECTO A CONSIDERAR  
CUMPLIMIENTO  

OBSERVACIONES  
SI  NO  

Título de la propuesta de trabajo de 

titulación  
      

Línea de Investigación / Sublínea de 

Investigación   
    

Planteamiento del Problema      

Justificación e importancia       

Objetivos de la Investigación      

Metodología a emplearse      

Cronograma de actividades       

Presupuesto y financiamiento      

  
APROBADO  

APROBADO CON OBSERVACIONES  

NO APROBADO  

_____________________________________  

  
Firma del Presidente del Consejo de Facultad  
CC: MSc. Sara Anaguano - Directora de Carrera  
       MSc. Israel Bravo - Gestor de Integración Curricular y Seguimiento a Graduados  
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ANEXO II.- ACUERDO DEL PLAN DE TUTORÍA DE TRABAJO DE TITULACIÓN  

  

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN   

CARRERA DE LENGUAS Y LINGÜÍSTICA   

 

  

Guayaquil, 14 de Noviembre de 2019  

MASTER  

SARA ANAGUANO PÉREZ  

DIRECTORA DE LAS CARRERAS DE LENGUAS Y LINGÜÍSTICA Y PIN  

  

Nosotros, Msc. XAVIER TORRES, docente tutor del trabajo de titulación y el o los estudiantes 

(s) KATIA JOHANA PEÑA AGUILAR de la Carrera de Lenguas y Lingüística, comunicamos que 

acordamos realizar las tutorías semanales en el siguiente horario Lunes de 15:00 a 16:00, 

16:00 a 17:00, durante el periodo ordinario Vespertino.  

De igual manera entendemos que los compromisos asumidos en el proceso de tutoría son:   

• Asistir a las tutorías individuales 2 horas a la semana, con un mínimo de porcentaje 

de asistencia de 70 %.  

• Asistir a las tutorías grupales (3 horas a la semana), con un mínimo  de porcentaje 

de asistencia de 70%.  

• Cumplir con las actividades del proceso, conforme al Calendario Académico.  

Tengo conocimiento que es requisito para la presentación a la sustentación del trabajo de 

titulación, haber culminado el plan de estudio, los requisitos previos de graduación, y haber 

aprobado el módulo de actualización de conocimientos (en el caso que se encuentre fuera del 

plazo reglamentario para la titulación).   

Agradeciendo la atención, quedamos de Ud.   

 Atentamente,   

  _________________________                                            ___________________________ 

            Firma              Firma  

 KATIA JOHANA PEÑA AGUILAR              Msc. XAVIER TORRES  

 No.092033078-4                CI:  
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ANEXO V.- RÚBRICA DE EVALUACIÓN TRABAJO DE TITULACIÓN  

  Título del Trabajo:   The use of Role-play to develop speaking skills 

Autor(es):   KATIA JOHANA PEÑA AGUILAR  

ASPECTOS  EVALUADOS  PUNTAJE 

MÁXIMO  
CALF.  

ESTRUCTURA ACADÉMICA Y PEDAGÓGICA  4.5    

Propuesta integrada a Dominios, Misión y Visión de la Universidad de Guayaquil.   0.3    

Relación de pertinencia  con  las líneas y sublíneas de investigación Universidad / Facultad/ Carrera  0.4    

Base conceptual que cumple con las fases de comprensión,  interpretación, explicación y  

sistematización en la resolución de un problema.  
1    

Coherencia en relación a los modelos de actuación profesional, problemática, tensiones y 

tendencias de la profesión, problemas a encarar, prevenir o solucionar de acuerdo al PND-BV  
1    

Evidencia el logro de capacidades cognitivas relacionadas al modelo educativo como resultados de 

aprendizaje que fortalecen el perfil de la profesión  
1    

Responde como propuesta innovadora de investigación al  desarrollo social o tecnológico.  0.4    

Responde  a un proceso de investigación – acción, como parte de la propia experiencia educativa y 

de los aprendizajes adquiridos durante la carrera.  
0.4    

RIGOR CIENTÍFICO  4.5    

El título identifica de forma correcta los objetivos de la investigación  1    

El trabajo  expresa los antecedentes del tema, su importancia dentro del contexto general, del 

conocimiento y de la sociedad, así como del campo al que pertenece, aportando significativamente 

a la investigación.  

1    

El objetivo general, los objetivos específicos y el marco metodológico están en correspondencia.  1    

El análisis de la información se relaciona con datos obtenidos y permite expresar las conclusiones 

en correspondencia a los objetivos específicos.  
0.8    

Actualización y correspondencia con el tema, de las citas y referencia bibliográfica  0.7    

PERTINENCIA E IMPACTO SOCIAL  1    

Pertinencia de la investigación   0.5    

Innovación de la propuesta proponiendo una solución a un problema relacionado con el perfil de 

egreso profesional  
0.5    

CALIFICACIÓN TOTAL *                                                                                                                                 10    

* El resultado será promediado con la calificación del Tutor Revisor y con la calificación de obtenida en la Sustentación 

oral.   

  
_______________________________________________               

FIRMA DEL DOCENTE TUTOR DE TRABAJO DE TITULACIÓN  

  
No. C.I. ____________________                                                       FECHA: ___________________  
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ANEXO VI. - CERTIFICADO DEL DOCENTE-TUTOR DEL TRABAJO DE TITULACIÓN  

  
FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN   

CARRERA DE LENGUAS Y LINGÜÍSTICA   

 

  

Guayaquil, ______________________   

MASTER  

SARA ANAGUANO PÉREZ  

DIRECTORA DE LAS CARRERAS DE LENGUAS Y LINGÜÍSTICA Y PIN  

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN  

Ciudad. -  

  

  

De mis consideraciones:  

Envío a Ud. el Informe correspondiente a la tutoría realizada al Trabajo de Titulación :   THE  

USE OF ROLE-PLAY TO DEVELOP SPEAKING SKILLS, de la estudiante KATIA JOHANA PEÑA 

AGUILAR, indicando que ha cumplido con todos los parámetros establecidos en la 

normativa vigente:  

• El trabajo es el resultado de una investigación.  

• El estudiante demuestra conocimiento profesional integral.  

• El trabajo presenta una propuesta en el área de conocimiento.  

• El nivel de argumentación es coherente con el campo de conocimiento.  

  

Adicionalmente, se adjunta el certificado de porcentaje de similitud y la valoración 

del trabajo de titulación con la respectiva calificación.  

  

Dando por concluida esta tutoría de trabajo de titulación, CERTIFICO, para los fines 

pertinentes, que el (los) estudiante (s) está (n) apto (s) para continuar con el proceso de 

revisión final.   

  

  

Atentamente,  

  

  
____________________________________    

Mg. XAVIER TORRES  
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ESCUELA DE LENGUAS Y LINGÜÍSTICA.  

  

ENTREVISTA AL DIRECTOR   

  

1. ¿Cómo considera el proceso enseñanza-aprendizaje del inglés en su institución?  

  

Considero que el proceso de enseñanza-aprendizaje del inglés dentro de la institución es muy 

mala debido a que no existen las herramientas necesarias para su correcta ejecución.  

  

2. ¿Cómo sería para los estudiantes aprender un vocabulario moderno para que 

ellos desarrollen mejor las tareas?  

  

Seria estupendo debido a que  los estudiantes tendrian mucha facilidad para estudiar.  

  

3. ¿Por qué considera importante la aplicación de material didáctico en el 

aprendizaje del idioma inglés?  

  

Es muy importante ya que a través del material didáctico se puede evaluar la habilidad 

cognitiva del estudiante.  

  

4. ¿Usted como autoridad está de acuerdo que los profesores utilicen material 

didáctico extra para mejorar la producción escrita  en el idioma inglés? ¿Por qué?  

  

Si, definitivamente. Debido a que el material interactivo permitira mejorar la escritura.  

  

5. ¿Considera que los materiales didácticos de los profesores atraen la atención de 

los estudiantes durante la clase de inglés?  

Creo que los materiales didacticos de los profesores realmente atraen la atencion de  

los estudiantes. Con esto los estudiantes se sientes muy estimulados y aumenta su 

particiopacion en clase de manera eficiente.   
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ESCUELA DE LENGUAS Y LINGÜÍSTICA.  

  

ENTREVISTA AL DOCENTE DEL AREA DE INGLÉS  

  

1. ¿Qué pensaría si tuviera un cuaderno de actividades escritas para la enseñanza 

del idioma inglés?  

Esto sería muy beneficioso y nos daría los herramientas necesarias para enseñar el idioma 

inglés.  

2. ¿Qué pensaría si los estudiantes recibieran clases para practicar la escritura 

mediante un cuaderno de actividades escritas?  

Seria de mucha importancia ya que los estudiantes incrementarían la habilidad en el Writing.  

3. ¿Qué pensaría si los estudiantes se sintieran estimulados a la escritura con el uso 

de un cuaderno de actividades escritas?   

Seria magnifico debido a que la escritura es muy importante y necesaria para el proceso de 

aprendizaje-enseñanza.  

4. ¿Qué pensaría si tendría un cuaderno de actividades para mejorar la 

comprensión escrita de los estudiantes en el proceso de enseñanza-aprendizaje?  

Esto sería de mucha importancia tanto para el estudiante como para los docentes ya que 

incrementaría la comprensión en la escritura del idioma inglés.  

5. ¿Qué pensaría si tendría un cuaderno de actividades escritas para que el 

estudiante se desarrolle mejor?  

Esto ayudaría a que el docente interactúe con el estudiante en el desarrollo de las actividades 

de escritura.   
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ESCUELA DE LENGUAS Y LINGÜÍSTICA.  

SURVEY FOR STUDENTS  

Objective: to determine the needs of students for the apprehension of knowledge and the 

development of reading skills of eight-grade students of Suramerica Public High School.   

  

  

1. Do you like to writing in English classes?  

2. Do you feel stimulated to the writing skill during English hours?  

3. Do you like to write on your English book?  

4. Do you like to write in English on your free time?  

5. Do you have any strategy to write?  

6. Do you do exercises of vocabulary before write on your book?  

7. Does the teaching material stimulate you to write better?  

8. Do you like your English teacher use new strategies in classes?  

9. Do you like to learn to write better with a booklet of writing activities?  

10. Would you like to get new strategies for writing using a booklet of writing activities?  
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Faculty of philosophy and letters 

School of linguistic and languages 

Survey to the students 

Objective: THE FOLLOWING SURVEY WAS MADE FOR The EFL students of Roberto Illingworth 

High School, in order to know the viability and the scope of this project. 

Instructions: You are required to rate your level of agreement of the following 

Statements: There are five levels of agreement. 

Strongly agree 2-Agree 3- Not certain 4-Disagree 5-Strongly disagree 

Statements 1 2 3 4 5 

1. I am satisfied with 
my current English 

learning class 

     

2. My English teacher 
modifies or adapts 
strategies in order 
to encourage my 
interest in 
developing my oral 
expression. 

     

3. My English teachers 
boost an efficient 
learning 
atmosphere in class 

     

4. I have a good 
attitude towards 
games and activities 
that my English 
teachr applies in 
class 
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5. The teacher´s 
instructions for 
exerises in class are 
clear. 

     

6. I found English 
classes interesting 

     

7. I feel the use of 
ludic activities such 
as Role-Plays and 
board  games can 
increase my oral 
expression 

     

8. I believe that 
vocabulary is vitak 
for the correct oral 
expression 
development. 

     

9. I feel encourage to 
interact with my 
classmates when 
using English. 

     

10. I use extra material 
to boast my English 
oral expression. 
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 Faculty of philosophy and letters 

School of linguistic and languages 

Observation Classroom Guide. 

Objective: These statements are developed to find out. How is the vocabulary 

development in the students also the different techniques applied for the teacher in the eight 

grade of Roberto Illingworth public high school. 

Instructions: The observants rate the criterion of theaching in the classroom. 

1. Excellent    2. Very Good   3. Good   4. Regular 5.  Bad 

 

 

Criteria 1 2 3 4 5 Observation 

1. Uses a technique to 
teach oral expression 

      

2. Applies ludic 
vocabulary activities 
to improve oral 
expression. 

      

3. Employs any 
additional materials 
to upgrade oral 
expression. 

      

4. Develpos several 
motivational 
activities to teach 
vocabulary 

      

5. Keep the student´s 
interest and 
enthusiasm to learn 
vocabulary. 

      

6. Speaks fluenty and 
clear vocabulary 
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7. Reinforces the 
vocabulary learn in 
the previous lessons 

      

8. Utilizes the Role-
Plays technique in 
the classroom. 

      

9. Employs any kind of 
games for oral 
expression 

      

10. Implements 
extracurriculars 
activities to 
reinforces oral 
expressions. 

      

Students´criteria   1 2 3 4 5 Observations 

1. Level of vocabulary in 
the students. 

      

2. Level of 
activitiestudents 
participation in the 
oralexpression 
development 

      

3. Feel that vocabulary 
´s activities are useful 
and fun. 

      

4. Find attractive fun 
and appropriate the 
vocabulary activities 
in classes to engage 
oral expression. 

      

5. Keep the interest in 
boosting oral 
expression. 
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ABSTRACT  

Many times, the essence of speaking ability is projected only to achieve appropriate role 

play activities, even much more organized than the other skills. At the moment when 
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