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ABSTRACT 

Reading is a fundamental fact about the way such skill can provide critical thinking 

no matter what language it may be read in. What matters is the conceptual 

understanding that goes along with reading. In today’s society, the need to learn a 

language is crucial and reading is part of the four competences that every 

language in the world shares, reading, writing, listening, and speaking.  

This thesis will be centered on reading comprehension due to the fact that this 

investigation is based on such skill. Reading is a technique that is based mostly in 

giving confident to students than anything else. Sounding loud when reading is not 

going to improve your pronunciation nor give you the proper sentences stress or 

make you sound American, speaking native English. However, practicing will give 

you confidence about what you are saying and it will give you the proper 

pronunciation from the teacher or other students if time allows it and or your 

teacher allows it. It is believed that such on the spot correction is helpful for 

students as a whole, period. It should not humiliate anyone with an accent if the 

teacher or anyone else decides to correct the mistakes in pronunciation right then. 

If you don’t risk it, you will never achieve anything. The first chapter will give us the 

problem and all the parameters about it like why such problem is always 

addressed in such manner and sows low improvement as a whole, the 

demographics it affects in learning the language and how it was identified. The 

second chapter will be about the methodology that best applies for such problem, 

the approach and techniques that can also be added and modified in order for this 

objective could be reached and students could benefit from it. The third chapter 

will show the percentages and the results of the students’ surveys, the evidence 

about the presence of the problem and the best way to improve such deficiencies. 

And finally the proposal will be in chapter four with the best description on how this 

dependent variable will be neutralized in the classroom.   

 

KEY WORDS: Reading, Gist, Vocabulary, Understanding 
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RESUMEN 

La lectura es un hecho fundamental acerca de la manera de como dicha 

habilidad puede proveer el pensamiento crítico no importa el idioma en el cual 

se lea. Lo importante es el entendimiento conceptual el cual acompaña a la 

lectura. En la sociedad de hoy, la necesidad de aprender un idioma es crucial y la 

lectura es parte de esas cuatro competencias el cual cada idioma en el mundo 

comparte, la lectura, la escritura, el audio y el hablar. 

Esta tesis será centrada en la comprensión lectora debido al hecho de esta 

investigación basada en dicha habilidad. La lectura es una técnica basada 

mayormente en dar confidencia a los estudiantes sobre todo. El hablar en voz 

alta al leer no va a mejorar la pronunciación o dar el acento apropiado en las 

oraciones o hacer al lector como más Norte Americano en hablar el Ingles nativo. 

Sin embargo, la práctica le dará confianza al estudiante acerca de lo dicho y le 

dará también la propia pronunciación del profesor u otros estudiantes si el 

tiempo lo permite o si el profesor lo permita. Se cree el corregir inmediatamente 

es mucho más auxiliar para el estudiante complete. No debería humillar a nadie 

con el acento si el profesor u otra persona deciden en corregir los errores de 

pronunciación al instante. Si no se arriesgan, nunca lo conseguirán. Este capítulo 

dará a entender el problema y todos los parámetros acerca del tema como la 

razón dicho problema es siempre dirigido en esa manera y cosecha pobre 

mejoramiento de manera entera. Las demográficas afectan en el aprendizaje 

del idioma y como fue identificado. El Segundo capitulo será acerca de la 

metodología la cual mejor aplica al problema, el acercamiento y las técnicas 

también pueden ser añadidas y modificadas para el objetivo sea alcanzado y los 

estudiantes se beneficien de él. El tercer capítulo demostrara los porcentajes y 

los resultados de las encuestas estudiantiles, la evidencia acerca del problema 

y la mejor manera de mejorar dichas deficiencias. Y finalmente la propuesta 

estará en el capítulo cuatro con la mejor descripción de cómo esta variable 

dependiente será neutralizada en el aula. 

 
PALABRAS CLAVES: Lectura, entendimiento, vocabulario 
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INTRODUCTION 

 

The present situation when it comes to reading is not the pronunciation, nor the 

way words are said, but the gist about the reading that is at hand. Comprehension 

is a must when reading is at play. It is the most essential objective to reach when 

reading takes place due to the simple fact that the objective can be given in many 

manners. It can be informative, entertaining, and educational and such, just to 

name a few things about it. Thus, it is imperative for understanding to set in when 

reading is in process. Many of the following skills can be taught and delivered with 

the assistance of this pamphlet that is based on activities to be read. Such tasks 

can facilitate and change the way understanding is achieved while reading a text, 

excerpt, newspaper or just reading a passage in the classroom.  

The concentration of proper pronunciation while reading is a waste of good energy 

that can be focused on other more important things like understanding what is 

being read, playing with the back and forth analyzing of the words that are being 

read and trying to have them understood while at it. Vocabulary is not just the only 

thing needed to understand a new language, but a lot also needs to be manifested 

from the learner. Students have to be motivated to learn the language if teachers 

really want such event to take place in their communities. All types of motivating 

techniques need to be present for student can benefit from the learning process 

and the purpose this thesis is providing to them.  

Reading may be the most passive skill that is learned, but it is essential to the 

curricula of language learners. The student needs to be apt to all the four basic 

skills of the English language in order to learn the whole conceptual idea of the 

language as a whole. There can be any half way routine about getting things done. 

The whole concept about the proposal is full enough of techniques to improve the 

proficiencies that are found in the average classroom in all public schools in the 

nation.  Reading only is not the solution to the core of the problem, but it can 

alleviate most of the obstacles students’ face these days by applying all the other 

skills that come along for reading comprehension.  
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CHAPTER ONE 

THE PROBLEM 

 

The reading realm is one that not many understand or have an idea of the luscious 

adventures, vast information, entertaining stories, drastic news, jolly excerpts and 

educational text that transcend any reader to them.  

Reading is a passage to worlds that the imagination creates and that give the 

reader the desire to share those universes with everyone else. 

 

LOCATION OF THE PROBLEM IN CONTEXT. 

The students from Camilo Destruge Public High School showed lack of reading 

comprehension, lack of interest in reading, no motivation to participate in class, no 

enthusiasm in learning vocabulary related to the reading, poor selection of 

expressing themselves and show no appreciation in English class. 

The situation can be of many deficiencies involving students and sometimes 

teachers too. There is lack of didactic material provided by the school, no 

professional development seminar was noticed when this investigation took place, 

lack of class planning was also evident and not many hours were dedicated to 

English classes per week.   

The lack of material that was not updated was another factor that blocked the 

learning process in students from the Camilo Destruge Public High School. This 

situation is only one for only one skill, reading. It was also evident that the other 

skills like listening, speaking and writing were not successfully present in the 

students’ agenda.  

 

 CONFLICT SITUATION 

The students have lack of vocabulary, have a difficulty in expressing themselves. 

Students had no warm up exercises when it came to reading activities. They were 

instructed to the number of the page and told to read from one page to another. 

There was never any scanning or skimming before reading or any pre-reading, 

while reading and post-reading exercises done.  
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Scientific Fact 

“We shouldn't teach great books; we should teach a love of reading.” 

(Skinner, 2015). 

 

It’s not the great encyclopedias nor the amount of reading that you do with your 

students. It is the significant learning that you provide for them and the affection 

they will get to the reading that matters. Reading is the essence of learning and 

the power of knowledge. The purpose of this project is to have students reach the 

level of comprehension when reading as a class, in a chain, as a team and in 

harmony so students can share their learning with one another the cooperative 

way.  

 

 

CAUSES:           

 

 

 

 

 

Causes 

 

• Lack of reading material 

 

• There are no warm up activities before reading  

 

• Inadequate reading techniques 

 

• Lack of vocabulary 

• The students are not motivated in the English class 
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FORMULATION OF THE PROBLEM 

What is the incidence when using reading strategies to improve the Reading 

comprehension of eighth year at Camilo Destruge public High School,  zona 8, 

distrito 4, provincia del Guayas, cantón Guayaquil, Parroquia F. Cordero, periodo 

lectivo 2018-2019? 

 

OBJECTVES 

General  

To apply the influence of Reading strategies in the pre, during and post process 

for improving reading comprehension, through a bibliographic study, statistical 

analysis and field. 

 

Specific  

1. To analyze the influence of Reading strategies, through a bibliographic 

study, statistical analysis and field. 

   

2. To improve the reading strategies, through a bibliographic study, statistical 

analysis and field. 

 

3. Elaboration of a booklet with reading exercises to be applied all together, to 

motivate the interest for the reading and increase the reading achievement, 

through a bibliographic study, statistical analysis and field. 

QUESTIONS OF THE INVESTIGATIONS 

1- What effect will students face with the use of vocabulary? 

2- How effective will this project be in students’ learning? 

3- What are the pros and cons about the reading strategies? 

4- In which way can this project be beneficial to students in English as a 

subject? 

5- What are the major point of interest for the teacher to enhance in the 

classroom using activities that are done before, during and after reading? 
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JUSTIFICATION 

This inquiry on the influence of Reading strategies to improve the reading 

comprehension. This technique is used to stimulate the imagination and the  

emotions; models good reading behavior; exposes them to a range of literature; 

enriches the vocabulary and understanding of sophisticated language patterns; 

makes difficult text understandable; models the fact that different genres are read 

differently; supports independently reading; and can encourage a lifelong 

enjoyment of reading. 

Reading is a world that can be compressed in words. The magic about words on 

paper can transport the reader to universes that are beyond the average 

imagination. These vague words can have unlimited meaning and even more 

meaning can be found in the concept of words itself that sometimes they can limit 

the imagination. Thus, the reader’s mind is stimulated and it dances in its own 

ballroom of words. The very reason for this Project is to also have students 

completely engaged in reading activities so their intellect can also grow and 

provide not only vocabulary but also usage of the language, giving students syntax 

when writing and coherence in conversation and when it comes to listening as 

well. Student will be able to discriminate words from different types of vocabulary 

and in content.         

This Project will also do its part socially by providing students the ability of reading 

in English and not being monolingual, giving them the resources to be able to 

display themselves socially with their skills in another language. The ability of 

being bilingual has many benefits besides academics. The activity of the brain 

when it processes languages from one to another is like an exercise that helps 

itself to convey information on both or many languages if possible. 

 

The nature of reading the English language is the best opportunity that students 

can have while being educating. Teachers must focus on the competences that 

English have to offer and rely on the practice that is provided in the classroom and 

with the extra activities such as the ones that are found in the booklet. Students 

must be given the opportunity to be engaged in reading activities and develop their 
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reading skills in comprehension with the proper competences available. All this 

parameters are within the standard of the good living act that is supported by the 

Ecuadorian government and its rules and regulations that state the guarantee of 

the proper education to all its citizens, providing the best possibilities to reach the 

standard measures of education to all citizens in all aspects. The Government of 

the Republic of Ecuador and the good living act provides the benefit to exercise 

the right to education and in the good living standards to all citizens and legal 

residents living in the Ecuadorian region and all its territories.    

The standard of qualities involved in this Project are to comply and to set the 

upper parameters that are subjected to improve the style of living and the 

opportunities to provide the highest and available resources that are within the 

Ecuadorian good living act.  
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CHAPTER II 

THE THEORETICAL FRAME 

IMPORTANCE OF THEORETICAL FRAME 

Students have to be shown the power that lies in themselves. There is 

nothing more rewarding than to see a student’s eyes shine when learning takes 

place. The ability to transmit knowledge from one mind to another is one gift that 

everyone all possesses, but teachers master, (Herzog, Good Reads, 2015).  

This chapter is about the way the research is going to have an effect on 

students from the 8th grade from the CAMILO DESTRUGE Public High School. 

Reading is a technique that is used in many classrooms these days. It is used to 

have student lose that fear of pronunciation words the wrong way. It is of much 

help the way it applies in giving students assurance about themselves while 

reading in front of an audience. Students need to be comfortable when speaking 

another language and when reading it as well. The simple fact of having their 

peers make fun of them is not a topic of lack of class management, but also of lack 

of companionship that only a set of enforced rules can eliminate from day one.  

Teaching skills like reading comprehension has to be done with lots of 

practice and commitment. That is the core objective behind this research, to allow 

student in getting such skills as a second nature in their reading abilities and 

classroom competences. Learning how to infer information, recognize characters, 

imply situations, foresee consequences and have total reading information are the 

goals to achieve too. The didactic material reinforces learning, improves 

knowledge of vocabulary, increases interest in reading and helps to evaluate their 

understanding.   F Furthermore, it ables the student to comprehend the text 

correctly while not being nervous in front of the classroom, and not fear making 

mistakes. The research is based on the solving of this problem and it will offer 

comprehensible context about the guidance to the solutions provided.  

According to the investigation that was conducted for this chapter, there is 

not sufficient material for all the students to elaborate with when it comes to 

reading comprehension lectures and the problems students face with the lack of 

such material. The students’ lack of interest is due to improper texts in the class. 
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Moreover, there are too many students in the classrooms, outside distractions, 

and lack of technology. Students use their cellphones constantly, watch far too 

much TV, and do not have a habit of reading. These things further unable the 

student to proceed with his/her learning. In addition, the family does not motivate 

the student at home because they do not think English is an important subject. 

Teachers think that seminars should be more frequent in order to update their 

teaching skills. Also, there are only five hours being thought in the class. This is 

not sufficient time for the student to learn. 

According to the indirect approaches of the investigation such as questions 

done about the way some classes have been conducted in the teaching process to 

date, there isn’t enough staff to teach the students adequately. The infrastructure 

is not properly designed and there isn’t a proper running English laboratory. There 

is no fixed budget to distribute the funds properly. If there were more teachers, and 

better pay perhaps, then the conditions could improve. A better trained staff with 

updated technology can improve the institution’s chances to deliver well learned 

students. 

Dependent Variable: 

Reading comprehension is an ability that can be acquired gradually with the 

help of vocabulary, reading exercises that test comprehension and allows students 

to infer information and such. To have comprehension in reading is to be able to 

have a solid foundation in vocabulary and in the ability to reach abstracted ideas 

and confine them to responses that give the right core idea of the exercise as a 

whole, (Harmer J. , How to Teach English, 2007). 

The importance of the theoretical frame is to reveal how learning takes 

place in the classroom and around the learning deities that are part of the 

education system. It gives meaning to what is done in the classroom and the 

purpose of being educated and what is being taught.  

There are still times when traditional teaching takes place nowadays. It 

usually happens in seminars and speeches. However, the difference could be that 

in the classroom classes need to be student centered and students are the ones 

whom have to show that learning has taken place. 
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BACKGROUND OF THE INVESTIGATION 

The reading comprehension process has enormous benefits to literacy 

learning. Reading comprehension is an instructional practice where teachers, 

parents, and caregivers read texts to children. The reader incorporates variations 

in pitch, tone, pace, volume, pauses, eye contact, questions, and comments to 

produce a fluent and enjoyable delivery. Reading texts is the single most important 

activity for building the knowledge required for successful reading, (McCormick, 

1977). 

There is no previous investigation done about this topic or any other 

relevant issue to the problem that could be the source of this investigation. 

Reading is a technique that is seldom used but pretty effective if it is taught well. 

This type of Project is used for the first time with students from the 8th grade from 

the Camilo Destruge public High School.  

Even though it has been mostly used for pronunciation purposes through 

years, there are also strategies used for reading comprehension, depending on 

the kind of task developed by the teacher.  Psychologically speaking, students 

tend to feel more confident when they do choral repetition or something in group 

because mistakes become almost imperceptible, so based on this precept 

teachers can develop different kinds of strategies that could become a good 

instrument for the teaching and learning process and in our case for reading 

comprehension.  When someone says something loudly, other skills are put into 

action at the same time, and obviously one of these is listening, (Campbell, 2015).   

Besides, the benefits of the neural activation which is promoted by the 

speech production, that is needed in order to read properly, either in the first 

language or the language being learned, this type of strategies tend to break 

different kinds of taboos in the teaching-learning process.  It is so important to 

wake up this skill from the very early ages due to the fact that they definitely will be 

used in the future, providing a lot of advantages in different aspects, like gaining 

confidence and having enough confidence as good speakers when reading, 

(Pulverness, Spratt, & Williams, 2012). 

Another advantage is that when you do so, the speaker and the listener 

could picture that story or message in his/her mind making our imaginations 
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function in a positive way opening a sea of incredible benefits. The cerebral 

activation that is implied in order to read loudly ends in a higher degree of brain 

usage, especially when it is done in a second language, making it more effective in 

different aspects.  Furthermore, it is a good motivation to take kids out of 

electronics to a face to face book experience that will prepare them when they 

grow up to have a healthy balance and attract them to become good readers, 

enhancing their vocabulary from the beginning due to the fact that actually since 

they are born till they go to kindergarten and the first years of school almost 

everything is done orally, (Sweeny & Mason, 2011).   

According to studies, kids who have been confronted to this type of 

activities do much better in their schools.  Keeping in mind that they have to be 

exposed to those kinds of words several time in order to be successful, for 

example a kid who mentions the word “pray” without knowing the meaning or 

writing, because of the fact that he/ she has heard his/her parents saying so, he 

actually does it, producing acquisition of language, so reading something does 

influence and causes positive effects for the teaching-learning process.  Of course, 

it demands from the teacher to be very enthusiastic and become a model for the 

students. When teaching, it is kind of difficult to sing loudly with students, 

(Campbell, 2015). 

Teachers feel nervous and unwilling to do it until a more experienced 

colleague shows that if the teacher does not sing, students will not either. It will 

always be a 9/10, at the beginning instead of a 10/10 score. Teachers do not 

understand at first that they should lead by example. “You learn to do what you 

do”, so talking about learning a language, for sure it is required to speak in an 

excellent tone of voice in order to be heard properly and be able to give and 

receive messages. So, it is important to display a few practices that could be 

outstanding resources especially for comprehension of any kind of text, (Brinton, 

Celce-Murcia, & Snow, 2014).   

Based on this resource at hand, it can also deal with different kinds of 

obstacles that, if not met at the right time in a successful manner, could actually 

blockade the purposes of learning a new language or having good comprehension 

in the same.   
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For instance, a parent might tell his/her child  to drink all the soup and 

probably that will be useless for its purposes, but if the parent can share a tale, 

fable or an anecdote about a boy/girl who gets sick because of not eating healthy, 

and the benefits of doing the contrary, he/ she will have better chances to retain 

such information and put it into action when he/she experiences through the book, 

anecdote or fable being discussed and can even make emphasis on certain things 

by asking some easy comprehension questions like “was he/she right?” “Do you 

think he/she did the right thing? So having these kinds of practice makes the 

reading lively and meaningful for the receiver, it´s not like a conference or 

monologue that actually becomes boring and useless.  Every detail about the 

reading that can be taken advantage of becomes a useful tool in the hands of the 

father/ mother or instructor that if combined with ludic dynamics, undeniably end in 

effective learning and production on the part of the students.  Someone who is 

used to speak loudly and clear combined with other factors sooner or later will be 

able to communicate, understand and produce in any language because he/she is 

not a passive learner, but the main protagonist of his/her own learning 

experiences, (Herzog, Good Reads, 2015). 

     Lots of activities can be implemented to motivate students to read loudly for 

comprehension in the classroom that do not require too much investment to do so. 

For example, one of the activities that implies not only loud reading in order to 

understand and complete a text, but also total physical response (TPR) and 

provides a quite fun environment for learning and competition among students is 

“Running dictation” which consists in making groups of 3-4 students, place part of 

a text or a paragraph at a certain distance from the groups, (Nuttall C. , 2005). 

So, students from each group alternatively run to where the text is, read and 

then go back to the rest of the members of each one and dictates till they complete 

the task.  The first group to finish correctly is the winner.  In this particular activity, 

many skills are demanded from students to show that they have understood and 

completed the job, the involvement that students have plus the adrenaline that 

produces such activity, really makes the whole body works establishing a very 

active environment.  Another dynamic technique is to give each student a different 

question and answer, or parts of a text, the teacher counts up to three and 

everybody stands up and reads loudly whatever they have at the same time, 
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producing an explosion in the classroom and they have to find their correct 

partners in order to match and/or complete the text, (Guthrie, 2015).  

There is a well-known similar practice which is called “Mutual dictation.” In 

this activity, students must be seated back to back in pairs or face to face, 

depends on the teacher and while they are asked to read loudly what they have in 

order to complete the incomplete versions they have, at the same time strident 

music is played in the classroom to force them to speak up so the other person 

could listen and accomplish the task. Besides the fun it provides, it also demands 

from students to read loudly and overcome the obstacle of disturbing noise 

including the use of other skills, (Brown J. , 2016).   

Another activity that could be implemented where the students must read in 

order to understand a discussion about different texts is when students have 

written different stories probably based on a video, book, or any other kind of 

source and they are seated in groups of four to share their stories and exchange 

information about the plot, elicit ideas from others, do proofreading, and finally 

have a second draft improved by such cooperative learning task before the 

teacher checks.  It provides lots of opportunities to students in order to enhance 

knowledge, (Brown J. , 2016).    

As a result of this practice, a high degree of interaction has been developed 

to obtain the best of it. Perhaps one of the oldest activities in the English teaching 

language process is the famous “telephone” that consists in making groups seated 

in a column form, where the first people receive a message and then start sharing 

it with the second person, the second with the third one and so on, until the last 

one reveals loudly what he has understood.  Obviously, the message at the end is 

in the majority of the times absolutely distorted.  Basically, besides reading loudly 

in order to show comprehension and complete different demanding tasks, another 

skill that is mainly used and develop is listening, so based on these kinds of 

outputs and involvement, evidently reading loudly has its importance in the 

teaching-learning process, (Cheng, 2013).   

Psychologically it definitely makes a positive impact in the attitude towards 

the language being learned, especially when dealing with shyness or lack of 

confidence in expressing oneself in another language is present.  Therefore, as 
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mentioned above, it is necessary to start using this tool at an early age and let 

learners gain confidence without taking into consideration their level of English, 

(Herzog, Good Reads, 2015). 

 

To receive many blessings, read to your children from the womb to the 

tomb. (Herzog, Good Reads, 2015). 

Wise words that put into action definitely will bring an immense amount of 

good news for the practitioners in this and the future generations.  Since a baby is 

in the mother´s womb, one of the main skills that according to studies is 

developed, it is the listening comprehension, so it is quite relevant that a child´s 

mind is filled with words or in other words the child is nourished through the ears, 

(Scrivener J. , 2005).   

From that point of view, it becomes essential to start reading to them and 

help positively in their process of growing, so the love for reading continues at the 

moment of sitting in one´s parent´s lap till our last earthly breath.  Reading is one 

of the receptive skills in all languages which well-practiced and developed through 

existence, guides you to a whole new world of fantasies and real narrations that 

represent an opened door and a wide sea of enrichment in all aspects of life.  On 

the other side, it is well known that a person who does not read is condemned to 

ignorance. In the case of children, they tend to imitate adults, so if the child is used 

to this type of activity, he/she will continue doing the same the rest of his/her life. It 

is very significant to promote and inculcate that kind of mentality from the very 

beginning due to the fact that it has collateral positive effects in the learning 

process.  Another quote that remarks the validity of this tool is the following “Dad 

used to read to us from Dickens and Kipling. My tastes were omnivorous. I read 

anything I could lay my hands on, but the memory that stays with me is that of my 

father reading the Jungle Books to us when we were young. Beautiful stories!” 

(Guthrie, 2015) 

 

There are many things that we forget when years pass, but why we do 

remember others is the question.  Some people say that it is because of repetition, 
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but I think that one of the factors that causes such remarkable results definitely 

arises when listening, so reading does have a kind of influence in memory which 

assimilates or takes in everything that is detected through either listening, reading 

or any other human sense that sends information to the brain, (Guthrie, 2015)  

A person who does read certainly has plenty of opportunities inevitably due 

to the fact that he/she is better prepared than the rest because of his/her 

background in different topics.  Having that kind of omnivorous hunger for 

knowledge, definitely takes the doer of such action to a large quantity of sources 

that marks him/her not only as a person, but professionally speaking it can take 

that person to anywhere he/she wants. When a person is taught to develop that 

type of love for something valuable, certainly the person who helped to do so, as 

many wise people say is able to touch the future and the recipient will have 

marvelous sources of information that might be useful at specific moments of 

his/her life, (Brown J. , 2016).   

Reading comprehension provides chances that probably have not been 

exploited properly by teachers and students.  A person who is used to reading 

comprehension in front of an audience, gains confidence besides other positive 

things like having good oratory for example.  A lot of people support the idea that a 

good reader, sooner or later will be a good speaker, so if a student is taught from 

the very early ages to develop this kind of confidence through the usage of this 

tool, after some time he/she will do it alone and in a proper way, (Guthrie, 2015).   

 

THEORETICAL FOUNDATION 

Thornbury (2006) and Scrivener (2005) describe vocabulary as the area of 

language teaching that deals with word knowledge. The former author adds that it 

is an important goal in teaching syllabuses. Brinton, Celce-Murcia & Snow (2014) 

add that knowing a word involves the mastery of the words’: meaning, written 

form, spoken form, grammatical behavior, collocation, register, associations, and 

frequency. This list is expanded by Pulverness, Spratt and Williams (2012) who 

add denotation (describe the thing or idea behind the word), synonyms (same or 

similar meaning), antonyms (opposite meaning), lexical sets (words that belong to 

the same topic area), word families (the ones that share the same base word), 
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homophones (same pronunciation but different meaning), homonyms (same 

spelling and pronunciation but different meaning), false friends (similar form in two 

languages but different meaning), prefixes, suffixes, compounds (nouns made 

from two or more separate words), figurative meanings, and idioms (fixed 

expressions but their meaning is usually different from the combination of the 

meaning of the individual words). In other words, this refers to the vocabulary 

depth. Even though, not all the words have the complete list of form or meaning 

relationships. L2 students also need to know vocabulary breadth which is the 

number of words required to produce the language or active vocabulary, 

(Thornbury, An A-Z of ELT, 2006). 

 

Brinton et al (2014) consider speaking as a fundamental skill in second language 

learning. It is a productive skill. It is seen by some teaching methods as the main 

skill by which a language is acquired. They add that the act of producing the 

language orally is staggeringly complex. These authors cite Brown (2007) in order 

to mention some characteristics that make this skill difficult: clustering, hesitation 

markers and pausing, colloquial language, supra-segmental features (stress, 

rhythm, and intonation). Additionally, because this skill involves interaction 

students should also deal with: monitoring and understanding the other person 

they are talking to, thinking about contributions to the conversation, uttering that 

contribution and monitoring its results, and everything else that appear when 

interacting with others as the conversation continues.  

  

DEPENDENT VARIABLE 

READING COMPREHENSION- is the ability to process text, understand its 

meaning and to integrate it with what the reader already knows. Fundamental 

skills required in efficient reading comprehension are knowing meaning of words, 

ability to understand meaning of a word from discourse context, ability to follow 

organization of passage in it, ability to draw inferences from a passage about its 

contents, ability to identify the main thought of passage, ability to answer 

questions answered in a passage, ability to recognize the literary devices of 

propositional structures used in a passage and determine its tone, to understand 

the situational mood (agents, objects, temporal and spatial reference points, 
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casual and intentional inflections, etc.) conveyed for assertions, questioning, 

commanding, refraining etc. and finally ability to determine writer’s purpose, intent 

and point of view, and draw inferences about the writer (discourse-semantics),   

 

READING SKILLS DEFINITION 

It is a complex of decoding symbols in order to construct or derive meaning 

(reading comprehension). Reading is a means of language acquisition, 

communication, and of sharing information and ideas. Like all languages, it is a 

complex interaction between the text and the reader which is shaped by the 

reader’s prior knowledge, experiences, attitude, and language community which is 

culturally and socially situated. The reading process requires continuous practice, 

development, and refinement. In addition, reading requires creativity and critical 

analysis. Consumers of literature make ventures with each piece, innately that 

make sense to them in the unfamiliar places the texts describe. Because reading 

is such a complex process, it cannot be controlled or restricted to one or two 

interpretations. There are no concrete laws in reading, but rather allows readers 

an escape to produce their own products introspectively, (Rendall, 2014). 

 

TYPES OF READING- The types of reading in a classroom can occur in many 

categories. Within one category of reading, intensive and extensive reading is one 

of them.  

Intensive reading- is used to teach or practice reading strategies or skills. The 

text is treated as an end in itself. (Rendall, 2014). 

Extensive reading- involves reading of large quantities of material, directly and 

fluently, which is opposite of what intensive reading is, (Rendall, 2014).  

Scamming- it is a quickly scuttle across sentence and is used just to get a simple 

piece of information, (Rendall, 2014).   

Skimming- is sometimes referred to as gist reading. It may help in order to know 

what the text is about at its most basic level, (Rendall, 2014).    

 

STRATEGIES 

This research examines a strategic reading processes of Latin children who 

were identified as successful English readers. The major objective of this study 
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was to explore the question of how bilingualism and biliteracy affect metacognition. 

Data were gathered using both unprompted and prompted think alouds, 

interviews, a measure of prior knowledge, and passage recalls. Preliminary 

analysis resulted in the identification of distinct strategies organized into three 

broad groups (text‐initiated, reader‐initiated, and interactive). Three of the 

strategies were considered unique to the successful Latina/o readers: (a) they 

actively transferred information across languages, (b) they translated from one 

language to another but most often from Spanish to English, and (c) they openly 

accessed cognate vocabulary when they read, especially in their less dominant 

language. In addition, the successful readers frequently encountered unknown 

vocabulary items whether reading English or Spanish text, but they were able to 

draw upon an array of strategic processes to determine the meanings of these 

words. The less successful readers used fewer strategies and were often less 

effective in resolving comprehension difficulties in either language. They also 

frequently identified unknown vocabulary, but they differed substantially from the 

successful readers in their ability to construct plausible interpretations of text. 

Because the successful readers rarely encountered unknown vocabulary and 

because they could access well‐developed networks of relevant prior knowledge, 

they were able to devote substantial cognitive resources to the act of 

comprehension. These readers seldom indicated the need to overtly monitor their 

reading comprehension. The data suggest that Latina/o students who are 

successful English readers possess a qualitatively unique fund of strategic reading 

knowledge (Pearson R. T., 2018).  

ACTIVITIES- doing activities with students allows the teacher to promote their 

reading and writing skills while having fun at the same time in most cases. These 

activities for pre-readers, beginning readers, and older readers includes what it is 

needed and what to do for each activity, (Smalls, 2014). 

 

EFL (ENGLISH AS A FOREING LANGUAGE)- is the use of English by speakers 

with different native languages. Due to the awareness of the language differences 

which exists in all over the world, the term “second language” became widely used 

in the 60’s. The learning of a second language starts when children, teenagers or 



  

36 

adults have already acquired the main structure and vocabulary mother tongue, 

(Carrasquillo, 2000). 

 

INDEPENDENT VARIABLE 

VOCABULARY- is a set of familiar words within a person’s language. It is usually 

developed with age, serves as a useful and fundamental tool for communication 

and acquiring knowledge. Acquiring an extensive vocabulary is one of the largest 

challenges in learning a second language. (Campbell, 2015).  

 

STRATEGIES OF TEACHING VOCABULARY 

As children, many of us remember the teaching strategies our instructors used 

for vocabulary: We’d copy down definitions into our notebooks, and then for 

homework we would have to rewrite each word for what seemed like a million 

times. 

We can probably all agree that passive learning is not an effective teaching 

strategy to instruct vocabulary. Studies are now showing that students need 

multiple exposures to a word before they can fully understand it. They also need to 

learn new words in context, by reading. Teachers can emphasize active 

processing by having students connect new meanings to words they already have 

knowledge of. The more exposures students have to a word, the better chance 

that they will remember it. 

Here are 5 teaching strategies for instructing vocabulary words to elementary 

students. 

1. Semantic Maps 

A semantic map is a graphic organizer that helps students visually organize the 

relationship between one pieces of information. Researchers have identified this 

strategy as a great way to increase students’ grasp of vocabulary words.  Sematic 

mapping can be used as a pre-reading activity to active prior knowledge, or to 

introduce key words. As a post-reading activity, it can be used to enhance 

understanding by adding new concepts to the map. Here is how it works: 

http://www.teachhub.com/10-teaching-strategies-making-quiet-class-talk
http://www.teachhub.com/sure-fire-ways-teaching-vocabulary
http://www.teachhub.com/teaching-strategies-students-who-need-extra-attention
http://www.teachhub.com/teaching-strategies-students-who-need-extra-attention
http://www.teachhub.com/summer-school-teaching-strategies-students-love
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• The teacher decides on a key word and writes it on the front board. 

• Students then read the key word and are asked to think about other words 

that come to mind when they read the word. Students then make a list of all 

of the words. 

• Students share the recorded words, then as a class the words are 

categorized. 

• Once category names are assigned, a class map is created and discussed. 

• Students are then encouraged to suggest additional categories for the map, 

or add to the old ones. 

• Any new words that relate to the topic are added to the map as students 

read through the text. 

2. Word Wizard 

Cooperative learning is an effective way for students to learn and process 

information. The jigsaw learning technique is a quick and effective way for 

students to work with their peers while learning key vocabulary words. For this 

activity each student is responsible for learning three new words and teaching 

those words to their group. Here’s how it works: 

• The teacher divides students into groups. Each student in the group is 

responsible for learning three new words in the chapter. 

• Each “word wizard” is instructed to write the definition of the word in his/her 

own words as well as draw an illustration of the word. 

• After each “word wizard” has completed their task, it their job to come back 

to their group and teach their peers what they have learned. 

• Each group member can copy the new words that they learn from each 

member in their notebooks. 

3. Word Detective 

The most valuable thing that you can do to increase your student’s vocabulary is 

to encourage them to read. Research shows that wide reading is the main 

pathway for word acquisition. This activity enables students to see words in 

different contexts, therefore deepening their knowledge. It requires students to find 
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new words as they encounter them in their daily reading. Here’s how word 

detective works: 

• The teacher gives students a list of key words to search for. 

• Students are to write each target word and its sentence on a sticky note, 

then place it on their desk each time they encounter a key word. 

• At the end of each school day, devote a few minutes to reading each sticky 

note. 

• You can even make a game out it by assigning each word a point. 

4. Word Connect 

A Venn diagram is a great way for students to compare similarities and differences 

within words. It also provides students with new exposures to words, which helps 

them solidify what they have learned. For this activity, students are directed to 

connect two words that are written in the center of a Venn diagram. Their task is to 

connect the two words by writing down each words definition on the Venn 

diagram, then explaining the reason for the connection. 

5. Concept Cube 

A concept cube is a great strategy to employ word parts. Students receive a six-

square cube (which will eventually be folded into a three dimensional cube). On 

each of the squares students are instructed to write down one of the following. 

1. Vocabulary word 

2. Antonym 

3. Synonym 

4. Category it belongs to 

5. Essential characteristics 

6. Example 
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Students then cut, fold and tape the cube to make a square. Then, with a partner, 

they roll their cube and must tell the relationship of the word that lands on top to 

the original vocabulary word. 

Implementing a variety of approaches will help prevent boredom. Experiment with 

different strategies and techniques to determine which ones work the best for your 

students, (Cox, 2015).  

EPISTEMOLOGY FOUNDATION  

Nuttall (2005) indicates that not all words have the same importance. Yet, it has 

been suggested that moderate L1 readers recognize about 50.000 words, in 

contrast syllabuses for teaching a foreign language just present a few hundred 

words a year.  Therefore she suggests training students at identifying the words 

that can be ignored, to leave the words that really matter for comprehension which 

should be tackled using some strategies as: identify active (words you know to 

use on a daily basis), and receptive vocabulary (lexis you recognize and can 

respond to but do not confidently use); learning when to ignore difficult words, 

identifying what makes words difficult, and practicing some work attack skills 

(inferring from context and using the dictionary, for example).  

 

Two concepts are important to consider when talking about teaching speaking 

according to Thornbury (2006), these are fluency and accuracy. In order to deal 

with both teachers should focus not only on planning what students are going to 

say but in the production activities. Brinton et al (2014) also consider appropriacy, 

authenticity, and conversation analysis. They suggest the use of technology tools 

like videoconferencing, podcasts and voice-based technology tools to develop 

learners’ confidence when speaking. In order to develop fluency, these authors 

suggest teachers to become knowledgeable of the following terms: speech 

processing, speaking competence (phonology, speech function, interactional 

skills, and extended discourse ability), speech conditions and three main factors 

cognitive (familiarity with the topic, genre, interlocutors, and processing demands), 

affective (feelings toward the topic or participants, and self-consciousness), and 

performance (mode, degree of collaboration, discourse control, planning time, and 
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environmental conditions). They also add the interaction of those factors with 

students’ personality.  

  

PHILOSOPHIC FOUNDATION  

Spoken grammar is not as complex or accurate as when writing, especially if the 

learners can use some communication strategies. Thornbury (2006) also mentions 

that students have a solid basis for speaking when they know about 1000 or 1500 

high frequency words, which in turn become the active vocabulary. Brinton et al 

(2014) quoted that learning a word involves many things about it, like literal 

meaning or definition, connotations, syntactic constructions in different contexts, 

morphological options, semantic associates (synonyms and antonyms). They also 

cited Michael West (1953) who published 2000 words used frequently in English. 

They also add that this list is still used in research and the development of course 

material. 

 

Brinton et al (2014) made a history review on vocabulary teaching within the 

different methods: 

- Grammar-translation approach: words were chosen according to 

occurrence in the classics and their use in structures. Teaching vocabulary 

meant definition and etymology. 

- Reform approach: isolated words or phrases were avoided. Target words 

were chosen according to their simplicity and usefulness. 

- Direct method: words are considered due to their familiarity and their use in 

classroom interaction.  

- Reading approach: teachers selected words according to their frequency.  

- Audio-lingualism: the author of this movement considered words as objects 

to illustrate grammar points.  

- Communicative language teaching: this involves different methods and its 

main feature is that language should be used for communication. Words 

are chosen from authentic material and mainly considering their usefulness.   
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PEDAGOGICAL FOUNDATION 

There are different approaches for teaching vocabulary. As per Harmer (2007) 

teachers use explanation and practice procedures at beginner levels. He also 

mentions the Lexical approach which involves language chunks, teachers are 

supposed to include in their curriculum phrases of two or more words or units of 

meaning to communicate. In this regard, Thornbury (2006) adds that this 

approach ushered in a major re-think about words which concerned not only the 

selection of items (especially in frequency usage) but also in the type of items that 

is formulaic language. They both were recognized as essential to build fluency 

and idiomaticity. To enhance this concept, nowadays there are a wide range of 

dictionaries available for learners either physical or online, many of which come 

with a software that makes easy for students to access databases that display 

examples and collocations.  

 

Thornbury (2006) indicates that for some methods like Audio-lingualism 

vocabulary was not an important aspect because it was subordinated to grammar. 

This author adds that by 1970s there was a move towards semantic syllabuses 

along with the use of authentic didactic resources. This is contrasted by Brinton, 

Celce-Murcia & Snow (2014) who support that English language learners need to 

have constant and deep instruction in vocabulary and its development since early 

ages.  

 

There is an important issue to consider and that is the number of words students 

should master and apply in productive skills such as speaking and writing. In this 

regard, Thornbury (2006) shares that about 3000 high-frequency words or word 

families students need to be exposed to in order to get an independent user 

status. However, he adds that for speaking students may only need half of that 

number. Brinton et al (2014) complement this comment by saying that students 

need to know a 98% of words in an oral text to comprehend it. For example, in a 

paragraph of 50 words, students should know 49. It is important, for this reason, 

the pre-activities that teachers must plan to activate students’ prior knowledge and 

to introduce the new vocabulary.  
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When teaching vocabulary, there should be considered the meaning and the form 

of words both spoken and written, especially for productive use, maintains 

Thornbury (2006). This author adds “Other aspects… include connotation and 

style, collocation, derived forms and grammatical features such as the word’s 

word class”.  

 

In the same topic, Scrivener (2005) includes in his book five initial conclusions of 

the role of lexis in the classroom: 

1. It is important and has to be dealt with systematically in its own right, it is 

not simply attached to grammar or skills lessons. Teachers need to apply 

different techniques to present the new words to the students.  

2. The teachers’ job do not finish in the first presentation of the new words, 

teachers have to provide spaces for students to practice, learn, keep, 

remember and use them.  

3. A vital tool for self-study is the use of monolingual dictionaries, but teachers 

need to scaffold how students can develop skills with this resource.  

4. Teachers need to distinguish between vocabulary for productive skills like 

speaking and writing, and for receptive recognition (listening and reading). 

According to this, teachers can adapt the lesson appropriately.  

5. Vocabulary involves not only words but longer, multi-word items. 

   

Regarding speaking approaches, Thornbury (2006) comments that they may vary. 

The author tells that speaking has been considered to be a by-product of grammar 

and vocabulary, reinforced with pronunciation exercises. New approaches treat 

speaking as a skill in its own right. Some approaches focus on sub-skills, others 

on purposes and genres or topic/based. Pulverness et al (2012) consider that 

speaking involves a range of several subskills. Teachers should consider working 

separately with the different aspects of this skill. The lesson should start with 

controlled practice to promote confidence to students to practice; this can be done 

in form of drills, repetitions, and memorization. These activities imply accuracy 

rather than fluency in the language, in other words they focus on correct grammar, 

vocabulary and pronunciation.  
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PSYCHOLOGICAL FOUNDATION 

This foundation may start by recalling Brinton et al (2014) who say that for 

learners is daunting word learning, on the other hand for teachers it might be 

intimidating vocabulary teaching because there are so many words to learn and 

they involve many different aspects. 

  

Brinton et al (2014) talk about incidental and intentional learning. Incidental 

learning is when students understand the meaning of words when they are 

learning the language. It means when learners are practicing listening, speaking, 

reading, writing or grammar. Teachers introduce, explain, practice, and assess 

language. Whereas intentional learning regards vocabulary teaching, which is also 

known as explicit instruction. In this case, it refers to vocabulary instruction, when 

teachers present the list of new words, and develop a wide range of activities to 

provoke learning. They also mention that Nation (2009) suggests that incidental 

learning is best for form, collocation and word class, while explicit instruction is 

more appropriate for meaning, register and other constraints on use.  

 

Thornbury (2006) mentions that a frustration in learning a new language is that 

after having studied for years the language, students complain that they cannot 

speak it well. This might be a result of many circumstances:  

- Teachers lack methodology to present, and practice speaking skills.  

- There is no enough time to produce the language.  

- Students are not given opportunities to practice either individually, pairs or 

groups.  

- Teachers cannot provide feedback to every single student, because there 

are large classes.  

- Students’ reluctance to produce the language because of the fear that 

classmates laugh at them.  

- Teachers think is a waste of time to practice speaking skills in pairs since 

students do not take it seriously. Hence, Marzano (2003) supports that 

expert teachers have more strategies at their disposal, and that students 

will accept teachers’ rules, procedures and disciplinary actions if they have 

good relationships with the teacher.  
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SOCIOLOGICAL FOUNDATION 

Sweeny & Mason (2011) in their research paper sustain that teaching vocabulary 

is multidimensional and intentional. The practices are most effective when dealing 

on a school-wide basis and then applied with consistent intensity through the 

different grades or subjects and within classrooms. Teachers should create 

language-rich learning environments where difficult words are noticed and 

celebrated. Teachers are challenged to plan lessons that attuned learners to 

language and make them used to review sophisticated and academic language. 

They recommend interaction between students with words in multiple forms and in 

varied environments these practices will result on durable word learning. When 

selecting words, not only teachers but learners must get involved. This helps to 

create purpose for learning individually at their own pace and also meaningfully. 

Another benefit of this practice is that it raises students’ awareness of words and 

the way language works.  

 

Thornbury (2006) mentions that speaking is complicated since most of the time it 

involves interaction and some skills like turn-taking, sustaining long turns of talk, 

speaking spontaneously, and speaking about topics of the learners’ preferences. 

This author adds that the more practice students are given, the sooner and easier 

their speaking will become.  

 

LEGAL FOUNDATION 

The authorities of education in Ecuador have set documents that rule what to 

teach regarding English. Those documents consider the Common European 

Framework Reference as the guide for the different levels to be accomplished 

after finishing each of the high school grades. As this study is addressed to 8th 

graders, the following are the outcomes or competences expected for them: 

- They are supposed to gain an A.1.1 or A.1. Level in progress by the end of 

the school year. This involves that A.1. Competence is being developed. 

- The communicative competences in each component are: 

o Linguistic: have a very basic repertoire of words and phrases related 

to their personal (includes personal identification, house and 

environment, daily life, free time and entertainment, and social 



  

45 

interactions) and educational background (issues related to school 

and instruction, subjects, equipment, roles, etc). They also have a 

limited control over a few simple grammatical structures and 

sentence patterns which relate to the same background, personal 

and educational.  

o Sociolinguistic component: use basic expressions to impart and elicit 

factual information, as well as to socialize.  

o Pragmatic component: link words or phrases with very basic linear 

connectors like “and” or “or”. 

- The before mentioned components are activated with the four skills of the 

language. This study focus on speaking, therefore for this skill the exit 

profile for 8th graders is: 

o Produce small, hesitant, planned monologues, for example with 

some pauses to search for expressions, backtracking (returning to a 

previous point or subject), errors, etc.  

o Interact in a simple way by asking and answering simple questions 

about their personal and educational background. There is a slower 

rate of speech, rephrasing and repair (correcting errors or 

unintended mistakes in a conversation) when communicating, and 

they are highly dependent on repetition.     

- Finally, the speaking is assessed considering production and interaction 

aspects.  
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CHAPTER III 

METHODOLOGY 

 

DESIGN OF THE RESEARCH  

 

This study is in the quantitative method because it emphasizes the objectives and 

measurements of the statistical, mathematical or numerical data that was analyzed 

in order to collect such information through polls, questionnaires, surveys and pre-

existing data by using computing techniques. Besides being quantitative, the study 

also shows the exploratory, descriptive and correlational methods in the following 

paragraphs.    

 

This research is in the exploratory mode because it does its best to find out the 

reasons and causes why students of the third grade have deficiencies with reading 

comprehension while such activity is done in the classroom. The research 

provides information about the way understanding, referring, identifying characters 

and all the other skills that are needed while reading can improve through the use 

of Methodological strategies applied in this research.  

 

The research is also descriptive because it breaks down the situations and events 

that happened in the classroom and how the empiric process manifested in each 

section. It reasons and interprets how the information was obtained through the 

instruments used for the investigation, 

 

 It is also correlational due to its main goal to connect relationships between the 

independent and dependent variables of this present research. Even though there 

are three possible results of a correlational study, positive correlation, negative 

correlation and no correlation, the coefficient is measured by the strength and 

range in possibilities.  

 

This research demonstrates the strong correlation between the variables by 

showing the vast difference of results between the pre and post-test that consisted 
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of a number of reading passages and the skills developed like literal, inferential 

and critical.   

The scientific aspect of the research shows a deep basis from the thesis that was 

conducted in the way it relates learning reading process involving the students’ 

cognitive and sociolinguistic method. The cognitive functions to literacy that makes 

learners spend part of each day by reading and provide explicit instructions in 

reading strategies that yield high levels of information. 

 

 This approach is instructional and it exposes children to multiple levels of 

information on a topic. Students can relate to the reading, researching, estimating, 

calculating and reaching complete summaries. It identifies values inherent in the 

text and interest; it analyzes different text to examine the issues involved in the 

contradictions among them; it examines how the selective use of language and the 

structured silences, that most of the time happens when the student is reasoning, 

work to help the reader set and expose the gaps in the texts that need to be 

understood and it construct social critical reading to one’s culture as well.   

  

Methods, Techniques and Research Instruments 

Scientific Method  

   

The scientific method was applied to this research because all of its steps were 

followed in this study: 

 

1. Ask questions and conduct proper observations were done in order to get a 

more precise and detailed information to back up the objectives of the 

research. There were the direct and indirect types of questionings done, like 

addressing personnel that dealt directly with the problem and the ones that 

dealt indirectly with it. Also the surveys and conclusions that the outcome 

displayed had a major effect on the procedure of the research. 

 

2.  This type of method is displayed in the manner the survey was conducted 

at a precise way of reaching information from the source where the problem 
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could be seen, the students, the immediate teacher and the holistic point of 

view of the Principal of the School. 

   

3. The information was collected and synthesized, the facts and the opinions 

were separated.  To consult with other similar information from other 

sources was recommended as it was done in this research.  

 

4. Once the results of the surveys and the investigations were reached, the 

tabulation process and the categorizing of each result took place, setting 

them in poor, fair, good, very good and excellent.  

  

5. A hypothesis was formulated and the outcome was analyzed, once more 

until there was no benefit of a doubt that the hypothesis reached the same 

or similar conclusions.  

 

6. A controlled and organized experiment was set up, manipulating the 

independent variable that deliberately changed the responding (dependent) 

variable. 

 

7. The results were recorded and analyzed once more.  

8. A conclusion was drawn and the performance of the results was tested.  

 

I. Inductive  

 

The information was retrieved from the specific detailed spectrum to the broad, 

general spectrum, in which the information was then exposed. In reading, such 

information was seen when students were able to infer what they had read and 

come to their very own conclusions about the reading. This was related to the 

manner, the questions were addressing students reading comprehension 

knowledge. Going from information that was displayed from the specific to the 

broad range. 
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II. Deductive 

 

When applying the deductive method, the information was obtained from the wide 

spectrum point of view then making it narrow to the detailed aspects concerning 

validity within regulations and rules that were based on the empirical observations 

done in throughout the investigation. In this method, the information came from the 

broader topic to the specific type of the category.  

 

Techniques and Research Instruments  

 

For the interview technique, the instrument that was used this time was the 

interview guide that provided the questions that would be asked to the teacher and 

to the Principal.  

 

a. Teachers’ Interview guide 

This instrument’s aim was to gather as much information as possible from 

the teacher’s performance in the EFL classroom, his experience and 

professional background, including seminars, and knowledge that could 

have been gotten by self-preparation. It also figured out the ability that the 

teacher had at the moment of applying reading techniques to ensure and 

enhance as much information students could acquire. The teacher´s 

interview guide consisted of 8 questions and its objective was to help the 

researcher have a better display of what the students of third course dealt 

with on the daily basis concerning English learning. It could help or assist to 

the main concerns of the problem.  

 

b. Principal’s interview guide 

In the interview done to the Principal, the 10 questions were directed to the 

holistic supervision the Principal has as an objective in the school, knowing 

the progress and procedures followed to keep students main objectives 

fulfilled to the best of the institutions ability. The interview took about 15 

minutes to complete. The answers were as simple and sincere as possible 

in a moderate tone of voice and with grace in answering the questions. The 
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objective was focused on the performance of English teachers and the 

material used in the classroom with the students.  

c. Pre-test  

 

A pre-test was developed to demonstrate the skills and performance of the 

students when they read stories in which the answers fall in the literal, inferential 

and critical categories, before the application of the research proposal to solve the 

problem, giving the student the time to develop skills in differentiating such 

concepts in a reading excerpt, magazine or book. 

 

 The readings were composed of 5 multiple choice questions that discriminated 

among the skills mentioned above. The timing of the test carried 7 to 8 minutes to 

answer the questions that were either to show if the student had the ability to give 

literal, inferential or critical opinion after the readings. This pre-test was focused on 

students that have difficulties in reading comprehension, infer author’s opinion and 

author’s method as well.  

 

The following grading scale was considered:: 

Poor 0-59 

Fair 60- 69 

Good 70-79 

Very good 80- 89 

Excellent-90 – 100 

 

The post- test gave the results whether there was improvement or not once the 

post test was checked and tabulated according to students criteria and reading 

comprehension. 

 

Post-test  

The post-test had exactly the same characteristics as the pretest and was 

applied on students after the application of the proposal in order to compare 

and critique the outcome and performance on its questions. The objective 

was to concrete the improvement or lack of improvement students may still 
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have to face or to see if they were able to develop their reading skills. It was 

applied the same grading scale as the pretest. 

 

For the survey technique, the instrument that was used was the students’ 

questionnaire that it was filled out to the best of the students’ knowledge and as 

honest and sincere as possible because the questions referred to the students’ 

interest and motivation in the reading subject.  

 

Students’ Questionnaire 

The questionnaire students filled out consisted of 10 questions that elicited 

responses about the subjects taught, the resources and contributions for reading 

comprehension classes. It was focused for students of the third course and it took 

about 15 minutes to complete the questionnaire. The objective of the 

questionnaire was to see and compare the relationship between the problem 

students face in the classroom concerning reading comprehension.   

 

POPULATION AND SAMPLING 

The research population consisted of the Principal of the school, five English 

teachers and thirty third - course students and the size of the sample was exactly 

the same. 

 

Students’ Survey 

A set of ten statements were given to 30 students in order to collect information 

concerning their learning experience and the appreciation they may have for the 

skill. The results as well as a brief interpretation of them are shown below. 
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Sample: 30 students     Course: 3rd course 

Question 1: Reading is an important subject. 

Table 1 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- TOTALLY 

DISAGREE 

0 0% 

2- DISAGREE 0 0% 

3- INDIFFERENT 0 0% 

4- AGREE 20 67% 

5- TOTALLY 

AGREE 

10 33% 

TOTAL 30  100% 

 
Title: 1. Reading is an important subject 
Source: students of eight basic grade “c1” of “Camilo Destruge” public High School 
Author: Veronica Guerrero 
 

Graphic 1 

 

 

ANALYSIS: 67% of the students consider that reading is important. This allows to 

conclude that the majority of students are interested in improving their reading 

proficiency level and comprehension as well. The simple fact of reading without 

having any type of profound understanding is not enough for the students in the 

class that think about the importance of reading. Another 33% also agree with the 

importance of reading. No student disagreed nor felt indifferent or had the urge to 

argue the importance reading has in their learning environment.   
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Sample: 30 students     Course: 3rd course 

Question 2: Students enjoy reading in class.  

 
CHART OF FREQUENCY 

Table 2 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally disagree 0   0% 

2- Disagree 5 17% 

3- Indifferent 5 17% 

4- Agree 20 66% 

5- Totally agree 0   0% 

TOTAL 30  100% 

 Title: 2. Students enjoy reading in class. 
Source: students of eight basic grade “c1” of “Camilo Destruge” public High School 
Author: Veronica Guerrero 
Graphic 2 

 

 

ANALYSIS: 17% of the students disagree about enjoying reading in class. 66% 

agree on doing this and 17% shows indifference, meaning that students are 

capable of understanding information when reading is necessary. The ones that 

do not enjoy reading fall on either the category of not enjoying reading at all, even 

in their own language or they may be in such mood because of the timing that the 

reading takes place in their English class, the management of the teacher about 

the class or the rapport students may have towards the teacher. This are facts that 

can be repeated in the other survey questions as a result.   
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Sample: 30 students     Course: 3rd course 

Question 3: It is important to read at least 1 to 3 times a week.  

 

CHART OF FREQUENCY 

Table 3 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

4 14% 

2- Disagree 0 0% 

3- Indifferent 6 20% 

4- Agree 20 66% 

5- Totally agree  0 0% 

TOTAL 30  100% 

Title: It is important to read at least 1 to 3 times a week.  
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 

School 

Author: Veronica Guerrero 

Graphic 3 

 

 

ANALYSIS: 66% of the students totally agree they like reading in English at least 

1 to 3 times a week. 20% feel indifferent about the idea and 14% disagree. This 

common interest of learning the language as simple as possible to improve 

reading comprehension is adequate and ideal for students’ overall performance. 

Students that have not been trained nor exposed to reading habits as the times to 

enjoy a book are not going to agree to such question. Reading is a habit that 

needs to be built gradually and in a timely fashion.   
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Sample: 30 students     Course: 3rd course 

Question 4: It is important that teachers use creative resources to convey the 

information given in reading class. 

CHART OF FREQUENCY 

Table 4 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0 0% 

2- Disagree 0 0% 

3- Indifferent 0 0% 

4- Agree 6 20% 

5- Totally agree 24 80% 

TOTAL 30  100% 

Title: It is important that teachers use recreative resources to convey the 
information given in reading class.  
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 

School 

Author: Veronica Guerrero 

Graphic 4 

 

 

ANALYSIS: 80% of the students believe is important to use creative resources to 

convey information in reading classes and another a 20% believe so too. Students 

do not need to have a teaching degree to feel and know how boring reading 

activities can be. This is so naturally to humans to detect boredom in any type of 

activity in class. Even the same reading teacher will fall as a victim to his or her 

own convictions. If the teacher is the type that follow a manual or a book in order 

to teach reading skills, he or she will have a monotone and boring class. However, 

if the language integrated concept, creativity, takes place, the results of class 

performance in reading skills will demonstrate different students’ reaction in the 

most positive style.  
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Sample: 30 students     Course: 3rd course 

Question 5: Teachers must motivate students at the moment they are developing 

reading exercises.  

CHART OF FREQUENCY 

Table 5 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0 0% 

2- Disagree 0 0% 

3- Indifferent 6 20% 

4- Agree 8 27% 

5- Totally agree 16 53% 

TOTAL 30  100% 

Title: Teachers must motivate students at the moment they are developing reading 
exercises 
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 
School 
Author: Veronica Guerrero  
Graphic 5 

 

 

ANALYSIS: 53% of the students agree in teachers being motivators for 

developing reading exercises to improve their comprehension with stories that 

help them learn their own words in class while 27% also agree, but 20% feel 

indifferent with the idea. These six students may have had some type of 

unpleasant experience at a younger age or previously in another class due to the 

assumption that their teachers were probably not motivators enough for their 

cause. This can be a neglected feeling that students develop because of the lack 

of motivation implied in them when it comes to reading any type of text.    
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Sample: 30 students     Course: 3rd course 

Question 6: Students understand every single passage read in class with the 

teacher. 

CHART OF FREQUENCY 

Table 6 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0 0% 

2- Disagree 5 16% 

3- Indifferent 4 14% 

4- Agree 11 37% 

5- Totally agree 10 33% 

TOTAL 30  100% 

Title: Students understand every single passage read in class with the teacher.  
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 

School 

Author: Veronica Guerrero 

Graphic 6 

 

 

ANALYSIS: 37% of the students agree in understanding every passage read in 

class while 16% totally agrees and 14% shows unsatisfactory results for them and 

indifference. As mentioned previously, student can only gain improvement in their 

reading skills by increasing reading practice. It is of the utmost importance for 

students to practice reading and all the skills that are included to develop 

comprehension, assumption, inferential and critical thinking. Students can do their 

best to understand every single passage read. However, the class as a whole can 

only achieve such goals if there is constant reading practice in which students 

have the opportunity to engage in the adequate reading development skills.  
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Sample: 30 students     Course: 3rd course 

Question 7: Applying reading teaching techniques and strategies of teacher 

contributes in easy and fast comprehension of learners.  

 

CHART OF FREQUENCY 

Table 7 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0  0% 

2- Disagree 0  0% 

3- Indifferent 4  13% 

4- Agree 11  37% 

5- Totally agree 15  50% 

TOTAL 30  100% 

Title: Applying reading teaching techniques and strategies of teacher contributes 
in easy and fast comprehension of learners.  
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 
School 
Author: Veronica Guerrero 
Graphic 7 

 

 

ANALYSIS: 50 of the students totally agree while another 13% feel indifferent 

about the idea and 37% agrees with applying reading teaching techniques and 

strategies. Students’ participation on reading practice in the classroom with the 

teacher can only bring positive results and performance. Teachers must develop 

techniques and styles to have students involved in the outcome of their reading 

performance. Students enjoy when there are different venues used by the teacher 

for learning to take place. The common go to page 10 boring act of everyday is 

what makes students lose interest in reading.  
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Sample: 30 students     Course: 3rd course 

Question 8: Providing variety of reading exercises improve reading interpretation 

and comprehension of students.  

 

 CHART OF FREQUENCY  

Table 8 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0 0% 

2- Disagree 0 0% 

3- Indifferent 10 33.33% 

4- Agree 10 33.33% 

5- Totally agree 10 33.34% 

TOTAL 30  100% 

Title: Providing variety of reading exercise improve reading interpretation and 
comprehension of students.  
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 
School 
Author: Veronica Guerrero 
Graphic 8 

 

 

ANALYSIS: 62% find variety of exercises a lot helpful to improve reading 

interpretations and comprehension while 19% find it totally helpful too and 19% 

feel indifferent about the idea. Getting to a comfortable environment should be put 

into practice as much as possible to make students have a broader spectrum in 

the language. Vocabulary also plays a major part in reading. The act of 

interpreting and analyzing content when reading is essential for students to get the 

gist as they read. Inferring, jumping to conclusions, doing pre, while and post 

activities when reading are helpful to interpret and comprehend.  
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Sample: 30 students     Course: 3rd course 

Question 9: Lack of reading materials and textbook affects reading skills of 

students.  

CHART OF FREQUENCY 

Table 9 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0 0% 

2- Disagree 4 13% 

3- Indifferent 4 13% 

4- Agree 15 50% 

5- Totally agree 7 24% 

TOTAL 30  100% 

Title: Lack of reading materials and texbooks affects reading skill of students.  
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 

School 

Author: Veronica Guerrero 

Graphic 9 

 

 

ANALYSIS: 24% like reading materials and textbooks that have an effect of 

reading skills.  While another 50% agrees and 13% of students find it indifferent. 

The purpose of the investigation manifests itself in this survey question because it 

also shows that 13% disagree with reading material and textbooks, leaving the 

conclusion that full participation is needed. There is no sense having students 

talked about the many ways to understand a text, or the abilities that can be built 

for understanding to set it when reading, none of such is helpful if the student 

does not pick up a book and starts reading him or herself. Reading must be 

performed in all the aspects possible like continuous reading, skimming and 

scanning together.  

0%

13%

13%

50%

24% totally disagree

disagree

indifferent

agree

totally agree
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Sample: 30 students     Course: 3rd course 

Question 10: Teachers must make usage of technological resources to improve 

teaching process with students in the classroom.  

 

CHART OF FREQUENCY 

Table 10 

ALTERNATIVES FREQUENCY PERCENTAGE 

1- Totally 

disagree 

0 0% 

2- Disagree 0 0% 

3- Indifferent 5 16% 

4- Agree 14 47% 

5- Totally agree 11 37% 

TOTAL 30  100% 

Title: Teachers must make usage of technological resources to improve teaching 
process with students in the classroom.   
Source: students of eight basic grade “c1” of “Camilo Destruge” public High 
School 
Author: Veronica Guerrero  
Graphic 10 

 

 

ANALYSIS: 37% of the students totally agree with the idea of using technological 

resources to improve teaching. Another 47% agrees and 16% feel indifferent 

about it, bringing about technological usage to improve learning and with 

significance in order for students to engage themselves in activities that provide 

other venues of reading techniques on line and using other types of gadgets. 

Reading is essential and it is necessary for this skill to be approached in the many 

ways possible so students can develop vocabulary and thus understanding this 

receptive skill.  
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47%

37%
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disagree

indifferent

agree
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CHAPTER IV   

PROPOSAL  

 

 

 

DESIGN A BOOKLET TO IMPROVE THE READING COMPREHENSION 

SKILL.  

 

BACKGROUNDS 

 

Students should learn foreign languages in the most natural way, and with the 

implementation of the most suitable pedagogical strategies by the teacher since 

the main objective of the lesson is learning the foreign language intelligibly and 

appropriately.  This project is focused on the proper investigation at hand to 

improve reading comprehension skills in students. 

 

The most appropriate methodological strategies need to be applied and class 

planning can pave the way to achieve these objectives, providing motivation on 

students to learn how to read and infer the English language in the classroom in 

the most natural way when reading.  

 

Along the research process it was evident that students showed little control on 

the foreign language and its structure was not clear to most of them as reading 

took place. In the theoretical aspect, students had problems managing the proper 

use of L2 and mastering phonological aspects such as: pronunciation, intonation, 

stress and diction as they read passages and context from text books. 

 

JUSTIFICATION  

From the pedagogical point of view, students also had the same problems when 

expressing themselves in conversations and dialogues. The problem was obvious 

to identify when students could not express their daily activities in English due to: 
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lack of vocabulary, inappropriate use of grammar tenses or lack of ability to infer 

what was read.  

Students have difficulty understanding the rules and applying them to practice. 

One of the major problems that was observed during classes was that students 

kept confusing words’ intonations and pronunciations when reading. The right 

vocabulary was also not being used with the exception of words that derive from 

the Latin language found in English excerpts. Students were also at the wrongly 

usage of translating English to Spanish in order for them to understand the 

passage or the language as a whole.  

 

4.3 Objectives (broad and specific) 

 

4.3.1 Broad Objective 

To design a basic didactic guide in order to improve reading comprehension skills 

in students. 

 

4.3.2 Specific Objectives 

• To select the most appropriate methodological strategies taking into 

account students’ ages, interests and learning styles.    

• To enhance students’ reading comprehension skills through the application 

of suitable methodological strategies. 

 

4.4  Content framework of the proposed project plan 

COVER PAGE 

INTRODUCTION 

RULES AND REGULATIONS 

UNITS 

UNIT 1- THINKING-ALOUD STRATEGY AND FACTUAL AND 

NEGATIVE FACTUAL READINGS 

UNIT 2- MODELING AND ADJECTIVES: VOCABULARY QUESTIONS  

UNIT 3- INFERENCE QUESTIONS: PRACTICE WITH INSTRUCTIONS 

AND COUNTRIES 

UNIT 4- SENTENCE RESTATEMENT QUESTIONS: IDENTIFICATION 

AND VERB-FUNCTIONS 
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UNIT 5- REFERENCE QUESTIONS: COMPREHENSION ACTIVITIES 

UNIT 6- IMPLICATIONS AND PHYSICAL APPEARANCE DIALOGUES 

REFERENCES 

ANSWER KEY 

4.5 The proposed Project Plan 

This project’s proposal was implemented in the months of July, August, 

September and October at Montessori High School in 2018. This guide is made 

up of 30 activities which will allow students to put into practice their reading 

comprehension skills in order to reach mastery. The guide is designed to activate 

students’ prior knowledge and enhance their abilities at the same time. A variety of 

student- centered activities with explanations can help students put into practice 

their comprehension skills in text as well. The design of the activities will assist 

students and keep them engaged while learning is taking place in groups or in 

pairs or individually if it’s assigned as extra homework too.   

 

The future application of the proposal consists of 4 phases: 

PHASE I: Activate students’ word meaning, communication and utter 

comprehension in reading skills.  

PHASE II: keep students engaged with activities that activate prior knowledge and 

have innovating infer exercises to help them develop reading comprehension skills 

in expressing themselves correctly.     

PHASE III: Practice new methods to uphold students’ critical thinking learning 

process and convey significant meaning.   

PHASE IV: Evaluation, feedback and assessment about students acquiring literal 

skills and inferential understanding and reading comprehension skills in the 

classroom to maximize and improve English. 

MATERIALS 

Our handbook was supported by several English reading practice web sites: 

(Keep reading, 2010) 

(Reading aloud to yourself, 1999) 

(English to read about, 2012) 

(Ministerio de Educacion, 2002) 

(learn English by reading, 2015) 

(Sparkle and shine your reading, 2015) 
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The following books were also part of the investigation that helped inspired some 

of the exercises included in the guide to be used. 

(Read your opinion and think) (By Raymond Murphy) 

(English in Supplementary Reading Activities) (by Louise Hashemi, Raymond 

Murphy) 

 

 

 

 

 

 

 

 

 

 

 

 

                  

https://www.goodreads.com/author/show/100674.Louise_Hashemi
https://www.goodreads.com/author/show/100672.Raymond_Murphy
https://www.goodreads.com/author/show/100672.Raymond_Murphy
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Introduction  

 The assumption that reading and answering questions about the excerpt 

afterward is something that it can be easily done and have the answers correct is 

just as wrong as thinking that a person would be able to speak a language 

properly just by repetition. There is a development of skills that need to be 

complied and applied with in order for such comprehension to take place. This is a 

process that requires much time and effort from teacher and student as well. 

Reading comprehension is based on scanning, thinking aloud, synonyms, 

contrast, word analysis, general context, inference, reading between the line, 

discrimination of vocabulary, antonyms, summarize, simplifying, personal 

pronouns, adjectives, relative pronouns, adverbs, demonstrative pronouns, 

reference words, cohesion, organization and comprehend sequence. These are 

the most reliable skills that are needed for reading comprehension to set in and 

they are used in this guide.  

 

4.5.2 Rules and Regulations  

Type of 

exercise 

: Reading   

Name : METHODOLOGICAL 
STRATEGIES TO ENHANCE 
READING COMPREHENSION 
ACTIVITIES 

Skills : READING 

Description : This is a group and individual 

activity focused on different 

types of activities that are 

explained with the instructions 

to follow in order get the gist of 

the reading and help 

communicate properly the 

ideas of any concept as well. 

Teachers need to start these 

kinds of activities with simple 

excerpts. The group or 
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individual that finishes first is 

the winner. 

Objective : To use exercises to motivate 

students into Reading 

comprehension. 

Instructions : • Teach the content before 

using it. 

• Explain the activity. 

• Break the class up in 

groups. 

• Give an example with a 

group of learners. 

• Start the game when the 

teacher says. 

Resources : Flashcards, markers and 

sheets, etc. 

Rules : • Learners have to listen 

carefully what the teacher 

says. 

• Learners are not allowed to 

speak in Spanish. 

• One student in the group 

has to raise his/her hand to 

say the sentence or answer 

once he/she finishes and is 

asked to do so by the 

teacher.  

• If the student doesn’t 

answer properly another 

group will have the chance 

to do it.  

Suggestions : In order to develop reading 

comprehension skills, learners 

can read excerpts to 

themselves the words and 

sentences found in all the 

groups in their notebooks.  
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UNITS 

   

UNIT 1- Thinking Aloud Strategy and Factual and Negative Factual Readings 

 

 Factual questions that promote the thinking aloud strategy sometimes begin 

with phrases like: What does the author say about…..? 

When these phrases are given, the student know that the information needed for an 

answer is directly stated somewhere in the passage and the student needs to also 

rely on SCANNING for the answer or related phrases.  

Scanning is to read quickly to find certain information. To answer factual or 

negative factual questions, the student must scan the passage or paragraph to 

locate and identify information that the question asks about.  

If students are not sure how to find such answer, they can do the following: 

• Focus on one or two key words from the questions. These might be dates, 

names or other nouns. Something that will be easy to find as students scan 

and by locking these words in their mind.  

• Scan the passage as they read and look for words or their synonyms. 

Students should concentrate to look only for those words to accomplish 

scanning a text correctly. 

• Students should be reminded that questions generally follow the order of the 

passage. Therefore, they will usually read from the last questions that they 

answered and not up from the passage. 

• When students find the key words in the passage, they should carefully read 

the sentence where this happens. They may have to read the sentences 

preceding or following that sentence as well.  

• Students need to compare the information that they read with the answer 

choice they have.  

• Correct answers for factual questions seldom use exactly the same words 

that the passage uses. They often contain synonyms and have different 

grammatical structures.  
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Sample for concept 1 

    BIRDS OF A FEATHER 

Heyerdahl gave other evidence for the South American origin of the Hanau Eepe. 

The stonework of the stone platforms called ahu was incredibly intricate, unlike any 

made by other Pacific Islanders. However, the Inca people of South America were 

famous for intricate stonework. Another piece of evidence Heyerdahl presented 

was the fact that the staple food of the Easter Islanders, the sweet potato, is not 

found in Polynesia. He believed that it carne with the Hanau Eepe from South 

America. 

 

DNA testing has proven that all Easter Islanders were in fact descended from 

Poiynesians. The current theory is that the Hanau Momoko and Hanau Eepe were 

two of perhaps twelve clans of islanders, all of whom built statues. The "statue 

toppling wars" broke out among the clans as the island became over-populated. 

When one group won a victory over another, they toppled their enemies' statues. 

Archaeoiogists say that the resemblance between the stonework of the Easter 

Islanders and that of the Inca is coincidental. As for the sweet potato, most 

scientists now believe that sweet potato seeds carne to the island in the stomachs 

of sea birds. 

 

 

According to modern theory, how did sweet potato seeds come to Easter Island? 

A. They were brought from South America. 

B. They were washed up by the waves 

C. They were brought by westerner in 1722. 

D. They were transported by sea birds.                 
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4.5.3.2 UNIT 2- Modeling and adjectives: vocabulary questions 

 

Vocabulary questions using modeling and adjectives ask about the meaning of 

words or phrases in the passage. Students have to decide which of the four option 

words or phrases is the closest in meaning to the word from the passage that may 

be highlighted, underlined or boxed in. Most vocabulary questions ask about single 

words (usually noun, verbs or adjectives). Some ask about phrases involving 

several words. There will generally be two or four vocabulary questions about each 

of the passages in this section.  

Students can often use other words in the same sentence or in nearby sentences 

as clues to get an idea of the meaning of the expression they are being asked 

about. These words are called the context.  

Synonyms: 

The first state to institute compulsory education was Massachusetts, which made 

it mandatory for students to attend school twelve weeks a year.  

The word mandatory is a synonym for the word compulsory. If it is mandatory to 

attend school twelve weeks a year, then compulsory education must mean 

“mandatory,” “required,” “necessary.” 

  

 Examples: 

Many gardeners use some kind of mulch, such as chopped leaves, peat moss, 

grass clippings, pine needles, or wood chips, in order to stop the growth of weeds 

and to hold in water.  

From all the examples given, it is clear that mulch means “material from plants.” 

 

 Contrast 

In the 1820’s, the Southern states supported improvement in the national 

transportation system, but the Northern states balked.  

Because the Southern states supported improvements, and because a word is 

used that indicates contrast between the first part of the sentence and the second 

part (but), then the word balked must have a meaning that is basically the opposite 

of supported. In other words, the Northern states must have “refused to support” 

improvements, or “been against” improvements.  
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 Word analysis 

A tiger standing in tall grass is almost invisible because of its striped markings. 

The prefix in- often means “not.” The root –vis- means “see.” The suffix –ible means 

“able to be.” Even if you are not familiar with the word invisible, you could probably 

guess that it means “not able to seen.” 

 

General context 

In a desert, vegetation is so scanty that it is incapable of supporting any large 

human population.  

As is generally known, deserts contain little vegetation, so clearly the word scanty 

must mean “scarce” or “barely sufficient.” 

Students can use any of these techniques to help themselves answer vocabulary 

questions about the passages that they must read.  

 

These are steps that students should follow when they answer vocabulary 

questions: 

a. Students should look at the highlighted or underlined word or phrase and 

the four options to answer. If they are familiar with the word, guessing 

which the correct answer is should be fast to answer. 

b. Students read the sentences in which the word appears. (the word will be 

highlighted or underlined so it will be easy to find.) Context clues in the 

sentence or in the sentences before or after help students guess the 

correct meaning. 

c. If context clues do not help students guess the meaning of the word, use 

word analysis. In other words, see if the prefix, root, or suffix can help 

understand the word. 

d. If students still are not sure which answer is correct, they should read the 

sentence to themselves with each of the four answer choices in place. If 

one seems more logical than the rest, then that should be the one that 

applies given the context of the sentence. If the answers seem illogical, 

then eliminate those answers as well.  

e. If the student is still not sure, he or she should make the best guess that 

they can and continue.  
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Sample for concept 2 

DYNAMIC 

 

  

Virtually all living things have some way of getting form here to there. Animals may 

walk, swim, or fly. Plants and their seeds drift on wind or water or are carried by 

animals. Therefore, it is reasonable to expect that, in time, all species might spread 

to every place of Earth where favorable conditions occur. Indeed, there are some 

cosmopolitan species. 

 

A good example is the housefly, found almost everywhere on Earth. However, such 

broad distribution is the rare exception. Just as barbed wire fences prevent cattle 

from leaving pasture, biological barriers prevent the dispersal of many species. 

  

The word cosmopolitan in the passage is closest in meaning to  

A. Worldwide 

B. Useful 

C. Well-known 

D. Ancient 

 

4.5.3.3 UNIT 3- Inference questions: practice with instructions and countries 

Some of the questions about reading comprehension skill development require 

students to make inferences. The answers to these questions are not directly 

provided in the readings, passages or excerpts—they have to learn how to “read 

between the lines” in order for them to be answered.  

Inference questions can be written in a number of ways. Many times the questions 

contain some form of the words infer or imply.  

A. Which of the following can be inferred from the passage? 

B. It can be inferred from the information in paragraph __ that … 

C. In paragraph _____, the author implies that…. 

D. Which of the following does the passage imply? 
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E. Which of the following would be the most reasonable guess about ____? 

F. The author suggests that …. 

G. It is probable that … 

H. It can be conducted from the information in paragraph __ that … 

 

Sample for concept 3 

                              OPEN GRASSLANDS 

 

What constitutes barriers depends on the species and its method of dispersal. 

Some are physical barriers. For land animals, bodies of water, chains of mountains, 

or deserts are effective.  

 For example, the American bison spread throughout the open grassland of North 

America, but in the southern part of the continent there are deserts, so the bison 

could not spread there. For aquatic creatures, strong currents, differences in 

salinity, or land areas may serve as barriers.  

  

What does the author suggest about American bison? 

a. They spread to North America from South America. 

b. A body of water stopped them from spreading south. 

c. They require open grasslands to survive. 

d. They originally lived in deserts.  

    

4.5.3.4 UNIT 4- Sentence restatement questions: identification and verb-

functions 

 Students will see two or three sentence restatement questions in the reading 

comprehension section. This type of questions presents a sentence from the 

passage and then asks students to choose the sentence that best restates or 

summarizes the information in the original sentence. The correct choice will not 

look like the original sentence. The correct choice will not look like the original 
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sentence. It will use different grammar and different vocabulary, substituting 

synonyms for words in the original sentence.   

 

Sample for concept 4        

CONCEPT CHECKS 

 

Some organisms cross barriers with the intentional or unintentional help of humans, 

a process called ivasion.  

An example is the New Zealand mud snail, which was accidentally brought to North 

America when trout from New Zealand were imported to a fish hatchery in the 

United States. It has caused extensive environmental damage in stream and rivers.  

 

In the invasive species’ native environments, there are typically predators, 

parasites, and competitors that keep their numbers down, but in their new 

environment, natural checks are left behind, giving the invaders an advantage over 

native species.  

Invasive species may spread so quickly that they threaten commercial, agricultural, 

or recreational activities.  

Which of the following sentences best expresses the essential information in the 

sentence in bold? (incorrect answer choices omit important information or change 

the meaning of the original sentence in an important way.) 

A. Invasive species are organisms that leave their native environments behind 

and move to a new environment. 

B. Native species are at a disavantage compared to invasive species because 

they face environmental dangers that invasive species have left behind. 

C.  The greatest danger from invasive species is that they may spread 

parasites among native species. 

D. In a new environment, predators, parasites, and competitors prevernt 

invasive species from spreading as fast as native species.  
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4.5.3.5 UNIT 5- Reference questions: comprehension activities 

 Reference questions ask the students to look at a highlighted or underlined 

pronoun or other reference word in the passage. Students are then given four 

nouns or noun phrases, usually taken from the paragraph in the passage where the 

highlighted or underlined word is found. Students must choose which of these 

words or phrases (called the referent) the highlighted or underlined word refers to.   

Two things to always remember: 

• The referent almost always comes before the reference word in the passage. 

• The referent is not always the noun that is closest to the reference word.  

Here are some words students will be asked about in this type of reading 

comprehension skill improvement: 

 

Personal pronouns/ 

adjectives 

He , him, his, she, her, hers, 

it, its, they, them, their, 

theirs 

Reflexive pronouns Himself, herself, itself, 

themselves 

Relative pronouns/ adverbs Who, whose, whom, which, 

that, where, when 

Demonstrative 

pronouns/adjectives 

This, that, these, those (may 

also be used before nouns or 

noun phrases: this one, that 

time, these new ideas, those 

problems) 

Other reference words Some, few, any, none, 

several, both here, there, 

most, many, one, ones, 

another, other, others, the 

former, the latter (some of 

these words may also be 

used in phrases: some of 

these, several examples, 

both places, most of which, 

one theory, another process) 
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To answer reference questions, students first look at the passage and read the 

sentence in which the highlighted or underlined word appears and a few of the 

sentences that come before this sentence. If students cannot decide immediately 

which of the four answers is correct, substitute each of the four choices for the 

hightlighted or underlined reference word in the passage. Which one of the four 

choices is the most logical substitute? 

 

Sample for concept 5     

                                     NATURAL BARRIERS 

 

For animals, some barriers are behavioral. The blue spotted salamander lives only 

on mountain slopes in the southern Appalachian Highlands. Although these 

creatures could survive in the river valleys, they never venture there. Birds that fly 

long distances often remain in very limited areas. Kirkland’s warblers are found only 

in a few places in Michigan in the summer and fly to the Bahamas in winter. No 

physical barriers restrict the warbles to these two locations, yet they never spread 

beyond these boundaries.  

 

Brazil’s Amazon River serves as a northern or southern boundary for many species 

of birds. They could freely fley over the river, but they seldom do.  

  

The phrase these two locations in the passage refers to 

A. Michigan and the Appalachian Highlands 

B. Brazil and the Bahamas 

C. The Appalachian Highlands and Brazil 

D. The Bahamas and a few places in Michigan 
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By reading the sentence, students can see that the phrase these two locations 

refers to the two places where the Kirkland Warbler is restricted, which are “a few 

places in Michigan in the summer” and “the Bahamas in winter.” The first choice 

gives Michigan as one of the places, but the Appalachian Highlands is mentioned in 

the passage as the habitat of a atype of salamander, not of the Kirkland Warbler. 

The second choice correctly mentions the Bahamas but also gives Brazil. Brazil is 

given as the location of the Amazon River, which is mentioned as a behavioral 

bounday for many types of birds, but not for the Kirkland warbler. The third choice 

incorrectly  gives both the Appalachian Highlands and Brazil. Only the fourth choice 

gives both to the locations that the phrase these two locations refers to.  

 

4.5.3.6 UNIT 6- Literal, inferential and critical questions: implications and 

physical appearance dialogues 

   With this type of questions, students look at a paragraph in the reading passage 

and must find the sentence or option that best answers what is being asked. This 

type of questions tests your literal, inferential and critical understanding. Some may 

be confused them as the same, but they are not. In literal questions, the student 

needs to know word meaning in order for the answer to be correct. In inferential, 

the student needs to know the skill to infer just like in unit 3 of this guide. This time, 

the inference is a lot more completed to answer. Cohesion is another skill that is 

being developed with this type of questions. Critical thinking develops complex 

problem solving skills, reasoning, evaluating, decision making and analyzing.  

Besides common nouns, personal nouns, demonstratives, synonyms and repetition 

of key words, there are also key signal words that can facilitate these skills. Here is 

a list of some of them: 

Contrast However, on the other 

hand, nevertheless, 

unlike____, in contrast 

Conclusion Therefore, consequently, 

thus, hence 

Addition  Furthermore, in addition, 

moreover 

Sequence First, after that, afterwards, 

later, next, then, finally, lastly 
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Examples For example, for instance 

Similarity Similarly, likewise, like _____ 

 

Sample for concept 6 

     THE DULCIMER 

 

The dulcimer is a musical instrument that basically consists of a wooden box with 

strings stretched across it. The name dulcimer is derived from the Latin word dulcis 

(sweet) and the Greek word melos (song). In one form or another, dulcimers have 

been around since ancient times. Their earliest ancestor was a Persian instrument 

called the santir.  

 

Dulcimer-like instruments were played throughout the Middle East and North Africa 

and were brought by Arab musician to Spain. From Spain, the instrument spread 

throughout Europe and eventually to North America. Today there are two main 

types of dulcimers played in the United States: the hammered dulcimer and the 

Appalachian, or mountain, dulcimer.  

 

The hammered is shaped like a trapezoid and is played by striking the strings with 

small wooden hammers called mallets. On the hammered dulcimer, there are sets 

of two, three, or four strings, called courses, which are struck at one time to sound 

each note. There are from twelve to twenty-two courses on a standard hammered 

dulcimer. The hammered dulcimer is usually categorized as belonging to the zither 

family of string instruments, although some musicologists challenge this 

classification.     

        

The Appalachian dulcimer’s immediate ancestors include the German scheitholt, 

the French epinette, and perhaps the Swedish hummel. It is classified as a member 

of the lute family of instruments. Appalachian dulcimers are painstakingly crafted by 
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artisan, maily in the mountain areas of West Virginia, Kentucky, Tennesse, and 

Virginia. They have three strings-the melody, middle, and bass string. Sometimes a 

second melody string is added. This instrument is played by plucking the strings 

with the fingers or with quills.  

 

They are shaped like teardrops or hourglasses. Hear-shaped holes in the sounding 

boards are traditional. Most performers play the instrument while seated with the 

instruments in their laps, but others wear them around their necks like guitars or 

place them on tables in front of them. Before the 1960’s, the Appalachian dulcimer 

had a limited appeal. It was usually associated with dance music and with “hillbilly” 

music. However, the instrument was popularized by musicians such as Jean Richie 

and Richard Fariña during the folk music revival of the 1960’s and is today featured 

in many types of music.  

 

1. The author says that the word dulcimer 

a. Means wooden box 

b. Was not used until the 1960’s 

c. Means “sweet song” in Persian 

d. Comes from two languages 

2. What is the greatest number of notes that could be played on a standard 

hammered dulcimer? 

a. Three 

b. Four 

c. Twelve 

d. Twenty-two 

3. According to the passage, experts do NOT all agree that the  

a. Appalachian dulcimer is a member of the lute family 

b. Hammered dulcimer should be classified as a string instrument 

c. Hammered dulcimer is a member of the zither family 

d. Appalachian dulcimer had a limited appeal before 1960 

4. Which of these instruments could NOT be considered an ancestor of the 

Appalachian dulcimer? 

a. The Zither 

b. The epinette 

c. The santir 
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d. The scheitholt 

5. According to the passage, how many strings does the Appalachian dulcimer 

have? 

a. One or two 

b. Three or four 

c. Four or five 

d. Six or more 

6. According to the passage, most musicians play the Appalachian dulcimer  

a. While sitting down 

b. With the instrument around their necks 

c. While standing next to tables 

d. With wooden hammers 

7. According to the passage, Jean Richie and Richard Fariña are known for 

a. Playing dance music and “hillbilly” music 

b. Designing and building Appalachian dulcimers 

c. Helping to bring more attention to dulcimers 

d. Beginning the folk music revival of the 1960’s 

4.7 Impact / benefits of the proposed project plan 

 

Relying on a series of principal studies as well as an extreme review of 

psychological, sociological and educational literature, the authors develop a 

framework for examining human competence as a process of networked expertise. 

It refers to competencies that arise from social interaction, knowledge sharing, and 

collective problem solving. These are embedded in communities and organized 

groups of experts and professionals. Cognition and intelligent activity are not only 

individual and mental processes but ones that rely on socio-culturally developed 

cognitive tools, (Rely, 2013) 

 

The way students learn has a lot to do with the way they behave and their 

environment. The social interaction is based on where students live, the way they 

communicate and socialize within the community. The students’ community, 

environment and social life affect the learning process. It is in the most critical 

position depending on how students’ backgrounds are. The psychological aspect 

can varied from even the child’s birth rank. If the child is the first born to the last one 
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in the family, it can make a difference in the way education is acquired. Students 

can carry a toll even by the neighborhood they come from. And all this concepts 

have an effect on learning, especially regarding the learning of another language. 

The guide has also been done with those aspects in mind, providing students a 

relationship with their personal perspectives if they can apply and they can relate 

to, (Cole, 2014) 

 

These are some of the benefits that such project can provide communities, which 

have a high percentage of students with high proficiency levels in the language and 

reading comprehension skills. These people become productive citizens of their 

societies, benefiting their communities, neighborhoods, cities, counties and states.  

 

In the institutional website of the Minister of Education of Ecuador, there is the 

English Language Learning Standards. These are results students are expected to 

achieve at the end of a proficiency level in terms of knowledge and skills acquired 

during the process. These will show “what students must know and be able to do as 

they move toward full understanding in English”. 

 

The English Language Learning Standards are developed considering the 

communicative language components and the language skills as an important part 

of the program: listening, speaking, reading, and writing. 

 

According to the Ministerio de Educación, Students from the Third G. B. U must 

have the proficiency level of B 1.2.  

 

Reading 

 

A2 PROFICIENCY LEVEL: Recognize expressions, words, and sentences in 

simple texts related to the learner’s personal, educational, and social background. 

Follow understanding, which is very slow and carefully-articulated, with pauses for 

them to assimilate meaning within the personal, educational, and domains. 
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Reading 

A2 PROFICIENCY LEVEL: Understand and identify simple informational, 

transactional, and expository texts—a single phrase at a time—picking up familiar 

names, words, and basic phrases and rereading as required. 

Extract the gist and key information items from simple informational, transactional, 

and expository texts. 

 

Speaking production 

A2 PROFICIENCY LEVEL: Produce slow, hesitant, planned dialogues, (i.e. 

reading skills still depends on repetition, rephrasing, and repair) 

 

Reading interaction 

A2 PROFICIENCY LEVEL: Interact and participate in brief informal discussions in 

a simple way by asking and answering simple questions about the readers 

personal, educational, and social background. 

 

Writing 

A2 PROFICIENCY LEVEL: Produce informational, transactional, and expository 

texts consisting of a sequence of simple sentences that have more detail and show 

more variety in lexical range and sentence structure. 

As we can see, we will work with an elementary level according to the Common 

European Framework of Reference for Languages (CEFR) in the four skills of the 

language because grammar in context involves the correct development in each 

skill, especially in reading and writing, (Educacion, 2015)  

 

4.8 Conclusions 

It can be reached to the conclusion that the guide provided for this project and the 

purpose of it is in precise contribution and fulfillment with all its objectives in 

teaching students from the Third G.B.U in the reading skills. 

 

The presentations and other class participations that were given to the students 

was researched and compared to previous projects in order to come up with the 

most adequate teaching style that can cope with all the students and their learning 

styles. There were a lot of kinesthetic activities in which students had to participate 
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in, like TPR activities running around the classroom to find the answers to certain 

tasks and their exercises. There was a lot of motivation and commotion due to the 

Racing and challenging activities where every student had to be competitive and 

self-reliant in order to win the challenge among themselves.  

 

The secret to meaning and structure is also linked to vocabulary, content and 

diction about what is being expressed in the sentences or the excerpt that has been 

written, read, said or heard. Many more exercises can be shown in this 

investigation. 

 

Learning can be shown and put into practice with embedded English exercises in 

the classroom. It will be significant learning to students as well due to the fact that it 

will be done with situations that relate to their everyday living. This Project is based 

with enthusiastic activities making student alert so they can start practicing what 

real life situations and activities involve, including when it comes to reading oneself 

correctly in a foreign language. 

 

4.9 Recommendations 

 

The recommendations that this investigation has standout upon are in the most 

complete sense of the matter and comply with all the expectations and parameters 

that the investigation format requires. Contribution to this project was also in 

relationship to the personal experiences and the significant learning students 

shared in class and the learning that students acquired due to the activities and the 

results shown by such participation. The daily practice and involvement of students 

in the activities of this project will serve as guide and evaluation to measure 

improvement in students about the language and their reading proficiencies 

according to the Common European Framework Report which can serve as a rubric 

to allow feedback and any other type of assessment for students to follow and show 

progress.  
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COLEGIO CAMILO ESTUGE ARGENTINA Y LA 

9NA (1.53 MI) 

CORREO ELECTRONICO: camilo.destruge12345@yahoo.com. 
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Guayaquil 22 de Marzo, 
2018 

MSc. Silvia Moy-Sang Castro 

DECANA DE LA FACULTAD DE FILOSOFIA UNIVERSIDAD DE GUAYAQUIL 

Ciudad.- 

De mis consideraciones: 

Reciba usted mis más sinceros saludos y a quienes mediante oficio ha 

solicitado mi autorización para realizar el proyecto de titulación de la Carrera 

Lenguas y Lingüística, a la estudiante Verónica Cecilia Guerrero Tejada, de 

la Facultad de Filosofía Letras y Ciencias de la Educación, cuyo Tema: THE 

IMPORTANCE OF TEACHING STRATEGIES IN THE PRE, DURING AND POST 

READING COMPREHENSION PROCESS IN THE ENGLISH LANGUAGE WITH 

THE STUDENTS OF EIGHT BASIC GRADE “C1” OF “CAMILO DESTRUGE” 

PUBLIC HIGH SCHOOL y propuesta: DESIGN A BOOKLET TO IMPROVE THE 

READING COMPREHENSION SKILL. 

 

Por su atención, quedo de usted. 
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