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Resumen 

Esta investigación es descriptiva basada en la incidencia de las rúbricas en el 

desarrollo de las habilidades de escritura, en los estudiantes de noveno grado de la 

escuela Minerva, siendo las rúbricas una herramienta muy útil en el desarrollo de la 

enseñanza y el aprendizaje del idioma inglés, estos permiten visualizar el avance 

que los alumnos obtienen dentro del aula y, a través de ellos, se pueden reconocer 

las debilidades del alumno realizando la retroalimentación necesaria para obtener 

mejores resultados cualitativos y cuantitativos. En la encuesta, se puede observar 

que existe una falta de conocimiento por parte de los estudiantes sobre esta 

herramienta, y que el maestro conoce las rúbricas pero no las aplica por varias 

razones, por ejemplo, la falta de tiempo y  su difícil elaboración.  

En base a esta realidad, este manual de rúbricas fue creado para ayudar al 

maestro a elaborar rúbricas y su aplicación dentro de sus clases, el maestro puede 

preparar sus propias rúbricas de acuerdo con las necesidades de sus estudiantes y 

así obtener resultados bilaterales en este proceso del desarrollo de habilidades de 

escritura en el idioma inglés. Este manual  es una gran herramienta donde se 

encuentra información detallada sobre las rubricas, que serán de gran ayuda para 

todos los docentes. 
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ABSTRACT 

This research is descriptive based on the incidence of the rubrics in the development 

of writing skills, in the ninth grade students of the Minerva school, the rubrics being a 

very useful tool in the development of English language teaching and learning, these 

allow to visualize the advance that the students obtain within the classroom and, 

through them, the student's weaknesses can be recognized by performing the 

necessary feedback to obtain better qualitative and quantitative results. In the survey, 

it can be observed that there is a lack of knowledge on the part of the students about 

this tool, and that the teacher knows the rubrics but does not apply them for several 

reasons, for example, the lack of time and its difficult elaboration 

Based on this reality, this rubrics manual was created to help the teacher to 

elaborate rubrics and their application within their classes, the teacher can prepare 

their own rubrics according to the needs of their students, and thus obtain bilateral 

results in this process of the development of writing skills. This manual is a great tool 

where you can find detailed information about the rubrics, which will be of great help 

to all teachers. 
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                                              INTRODUCTION 

 

      Currently the evaluation of learning in educational institutions requires the 

implementation of changes in the training of educators to improve the level of student 

performance, in order to clarify through established parameters that serve as a guide 

between the teacher and the student. Traditional evaluation methods must be 

forgotten, the student is the axis of learning and the teacher must promote the 

interest and participation of students in activities within the classroom. 

     The best tool to measure student performance is through the rubrics and their 

indicators, with which quantify the students' production, obtaining an accurate and 

objective assessment. Through the rubrics, learning and self-evaluation are 

encouraged, the students will be able to know the criteria used by the teacher to 

evaluate them and thus facilitate the understanding of the instructions given. These 

rubrics can be applied at all educational levels. Through this project English language 

teachers can build rubrics, they will become familiar with them, developing and 

applying the ones that best suit the educational situation and the needs of the 

students. It is intended that the teacher plans and manages their time in the learning 

process, mainly in the development of writing and that the student can translate their 

ideas and self-evaluate to obtain the expected results. 

This project is divided into four chapters:  

Chapter I: The Problem: situation and conflict, scientific fact and causes of the 

problem, problem formulation, research objectives, research questions and 

justification.  
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Chapter II: The Theoretical Framework:  Background, Theoretical foundations: 

Philosophical foundation, Psychological foundation Pedagogical-didactic foundation, 

Sociological foundation, Linguistic foundation, Legal foundation, and Contextual 

framework.  

Chapter III: Methodology, Process, Analysis and Data Results: Methodological 

design, Types of research, Scientific methods, Research techniques and Instruments 

of research, Population and Sample, Analysis and Interpretation of results.  

Chapter IV: The Proposal: Title, Justification, Objectives, Theoretical aspect, 

Feasibility of the proposal, Description, Proposal: System of communicative activities 

based on speaking
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CHAPTER I 

THE PROBLEM 

 

1.1.- CONFLICT SITUATION 

     Communication is a process of exchanging information, ideas, thoughts and 

feelings in which the sender transmits something to a receiver through a channel 

waiting for an answer to exist. Through communication, we develop the four basic 

English language skills that are: speaking, listening, reading and writing, each 

complementing and strengthening your understanding. 

     Listening: allows not only to understand but to imitate sounds and make oneself 

understood more clearly. Speaking: develops along with listening, has a broad 

vocabulary to formulate ideas and express them orally efficiently. Reading: helps to 

understand and recognize written signs and facilitates the writing process, and allows 

to know more vocabulary and integrate it into oral practice. 

     Writing is a social practice that allows people to communicate with different 

groups or sociocultural communities, through this interaction knowledge is built, using 

it in a creative and responsible way taking into account its impact on others. Within 

the educational context, it must be taken into account that when qualifying there is 

always dissatisfaction because students are not satisfied with the score obtained, as 

this type of inconvenience arises, the method of evaluating students through the 

rubrics is improved. 
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     The rubrics have become very popular in recent years as they allow the 

alignment between teaching, learning and evaluation to be implemented. One of the 

most important aspects to take into account to improve student performance is that 

they know what is expected of them, therefore due to their own characteristics, the 

rubric is a very suitable instrument to convey these expectations. The rubrics 

increase the quality of a task, in this way it allows to evaluate the writing with the 

different elements that the writing must have as coherence, cohesion, emphasis, 

order of ideas and vocabulary. 

     This research is in the context of the secondary school in "Minerva", which is 

located in the north of the city of Guayaquil, on Benjamin Carrion and Emilio Romero 

Avenue, next to the north campus of the University of Guayaquil. During class 

observation, difficulties in developing an individual essay with coherence and 

cohesion were identified in students in the 9th grade EGB. It was also possible to 

detect that students do not know the evaluation rubrics and their application, since 

teachers have not been prepared for this task and it is obviously difficult to execute it.      

1.2 SCIENTIFIC FACT  

     Disuse the rubrics in the development of the writing skill in ninth graders of 

EGB in Minerva High School, year 2019-2020.  

1.3 CAUSES  

Lack of time and knowledge to design a rubric for the teacher. 

Poorly elaborated rubrics limit the autonomy and creativity of students causing 

them anxiety in the educational process. 

Fear of not meeting the parameters and expectations of the teacher. 
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1.4 PROBLEM FORMULATION  

  How do the rubrics affect the development of writing in the ninth grade EGB 

students of Minerva high school in the 2019-2020 school period? 

1.5 RESEARCH OBJECTIVES  

1.5.1 GENERAL OBJECTIVE  

 Analyze the incidence of the rubrics in the development of writing skills through a 

descriptive investigation with a qualitative field study at Minerva High School, for the 

design of a rubric manual. 

1.5.2 SPECIFIC OBJECTIVES  

• Determine the strategies that teachers apply to develop writing skills. 

• Diagnose the factors that hinder the application of rubrics in the evaluation 

processes. 

• Design a manual of rubrics with parameters that will serve as a guide for the 

evaluation processes  

1.6    RESEARCH QUESTIONS  

1. What factors affect the development of writing skills in students? 

2. What strategies do teachers use for the development of writing skills? 

3. How important are the rubrics in the evaluation process? 

4. What advantages does the use of the rubrics have in the evaluation process? 

5. How is a manual of rubrics structured? 

6. What is the criterion for the elaboration of a rubrics manual? 
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1.7 JUSTIFICATION AND IMPORTANCE  

 This research is convenient to determine the importance of the rubrics in the 

development of the skills of writing in the English language through established 

parameters that serve as a guide between the teacher and the student, the rubrics 

provide consistency in the way of qualifying objectively and precisely, it focuses on 

the results and not on the process to achieve the goals set. 

      It is relevant because it focuses on the English language teachers so that they 

determine in a specific way the criteria to measure the performance of the students, 

in this way they will know the evaluation indicators so as to identify and correct the 

flaws in the writing and with this knowledge a plan to apply corrective measures in 

writing will be implemented by the teachers. 

The practical implication of this project will be used for the students of the ninth 

grade EGB of "Minerva" high school where the rubrics manual will be applied, in 

which the parameters will be found to guarantee an objective assessment of the 

required works or projects. In the writing of the English language, this research is 

viable because it has the necessary resources to carry it out, a descriptive 

investigation with a quantitative field study will be carried out. The particularity in this 

research is mixed, in this we can express a link between the quantitative and 

qualitative since these should not be separated at the time you want to obtain more 

extensive results.  

     It is important to improve the process of evaluation of students to achieve that 

they improve their academic performance easily by using the rubrics with their 

indicators, with this method you can obtain better results at the educational level, in 

this way teachers will have fewer complications to evaluate the student work. It is 
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worth noting that through the rubrics it will help strengthen vocabulary and essay 

writing. 

      This project seeks to encourage teachers to be creators of their rubrics with 

specific criteria to promote the performance of an assigned task, such as: essays and 

projects that cover writing, and this evaluation system promotes student performance 

and that they are evaluated in a more simplified manner. In this way, it is an 

informative project to identify the weaknesses that must be corrected, and so that 

students obtain a better lexicon to improve the writing of essays or other activities 

raised by the teacher in the classroom. 
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                                                 CHAPTER II 

                                     THEORICAL FRAMEWORK 

2.1  BACKGROUND   

    Currently, many studies can be found on the role of rubrics in the development 

of writing within the pedagogical framework, to improve this ability it is important to 

know new evaluation strategies so that students feel motivated to develop it, 

neglecting the traditional methods in learning. Among the research studies related to 

rubrics and writing are the following: 

      Escalante & Rodríguez (2018) identified that a low percentage of teachers in 

the English area used rubrics to provide students with information or details on how 

their evaluations and tasks will be assessed before assigning them. This research 

was carried out with 120 students of 2 BGU and 4 teachers identifying the problem 

and applying a holistic and other analytical rubric to improve the process. 

       Aguilar (2015) in his doctoral thesis carried out in Valencia-Spain in an 

elementary school with the students of the second cycle, affirms that the rubrics allow 

to objectively measure and evaluate the written works, indicating the progress that 

the students have in a reliable way 

      Menendez (2017) in his research conducted at the Quitumbe School to eighth, 

ninth and tenth grade students; that the rubric is an essential tool in the process of 
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learning the English language. He additionally affirmed that the use of rubrics helps 

students to obtain a good grade and the teacher is able to make an effective follow-

up of the process, the application generates clear and objective information about 

what students need to improve. 

     Terán and González (2016), in their research carried out in a Tumbaco 

Educational Unit to students of the 3rd BGU, concluded that the assessment tools 

that have been used so far are inappropriate, and that this has gradually deterred 

students’ performance in writing by preventing the development of English language 

skills to solve this problem. The application of rubrics is recommended because they 

are very useful due to their clear parameters. Evaluating through the rubrics enables 

students to improve their language skills. 

      Aguaguiña (2016) in his research conducted in a Pelileo Educational Unit in 

the Province of Tungurahua, recognizes the importance of the coevaluation to 

improve the written skills in students of the 2nd BGU, the coevaluation affirms can be 

done by means of rubrics since through them, the students can understand what they 

do not understand by means of numerical values, they will also understand their 

strengths and weaknesses in learning written skills. 

2.2 THEORETICAL-CONCEPTUAL FRAMEWORK  

                                                 VARIABLE 1  

2.2.1 WRITING SKILLS  

      Caldera (2003) defines writing as a very complex process in which the writer 

must follow certain guidelines such as: planning, writing and revising. Through which 

you can produce several texts in a consistent and appropriate way within the context 

in which you are. 
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       Chaverra (2005) said that before writing students must have developed their 

thinking and language, so writing is a process that begins in the first basic year, since 

children at this age have already partially developed their language, they can now 

say phrases that can then be written. Writing is a process that is innovated daily, it is 

necessary even to use ICT (Information and Communication Technology) in this 

globalized century. 

     Writing is a process that involves all the senses, it is not learned in a short time 

it needs the guidelines and guidance of the teacher, in this process the participation 

of the teacher is fundamental mainly when a learning new a language is the aim. 

2.2.2 FACTORS THAT AFFECT THE DEVELOPMENT OF WRITING SKILLS. 

      Perea & Perea (2013) state that to assess the learning of writing it is 

necessary to know the quality of the students’ writing and the speed with which they 

can write. The writing speed is measured in how many letters you write per minute, 

80 words in adolescents, this factor can be determined through free writing, copying 

and dictation the writing activities must be easy and with a familiar vocabulary. 

Another characteristic or important factor is the uniformity that makes the writing 

readable, this is achieved when the following aspects are taken into account: 

inclination, alignment, traces, letter form, and spacing. 

    Sotomayor, Ávila & Jéldrez (2015) state that writing is one of the skills that is 

developed throughout life. These authors cite Flower & Hayes (1981) to express that 

writing is a process that has three stages: planning, textualization and revision. This 

process is learned in schools, and it is improved over time since writing is 

multidimensional, you learn step by step if you put pressure on the students and 

much more when this ability is in another language. 
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     Learning to write in English involves many skills including the fine motor skills 

that are necessary to write by hand, putting words on paper also requires the use of 

spelling and other skills that are performed with writing. In order to write, it is 

necessary to organize ideas as students grow older, more complex sentences and 

vocabulary are expected. Many students have difficulty improving their writing. Each 

student develops writing at different rates, but they are strengthened at a certain age 

where their English language skills develop. Michel (2011) states that there are 

several factors that influence this process: 

Maturation factors 

   Michel (2011) states that the student must be prepared to learn easily without 

being stressed, an extensive vocabulary must be provided, in order to achieve 

productive learning and find positive results. Obviously a second grade student would 

not write an essay as a ninth grade student would do this is the maturation factor. 

Linguistic factors 

     Writing is a complex activity because through symbols we express reality in an 

abstract way, using a code, this is developed through educational instruction from 

which the rules of phonology, syntax and grammar are acquired, so the teacher is the 

one who will encourage the student to develop the writing.  

Physical factors 

    students must have a visual, auditory and motor integrity that are essential 

functions for writing, if this is in a tense and unpleasant environment we will not have 

effectiveness in the writing development. 

Social factors: 
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      This refers to the characteristics of the family and the environment where the 

students develop, this will determine the quality and quantity of English language 

learning, since this can collaborate favorably or unfavorably with the maturational 

development and thus hinder writing, it is necessary to provide a pleasant 

atmosphere in the classroom, so that the student feels motivated to develop this skill. 

Emotional factors: 

      Emotional maturity is decisive for the performance of writing from an early age, 

self-esteem must be improved, a student with low self-esteem will not have a good 

performance in their learning process, can´t be in an environment of tension or 

concern for this motive would be distracted from his learning. 

Intellectual factors: 

The level of mental capacity is very important for the acquisition of these skills, 

since they must be developed from the age of six when the child already has the 

cognitive functions to initiate the process. Necessary cognitive skills such as: 

Understanding if you do not understand you will not be able to write what you are 

told. 

      Language development implies that children must speak before writing, these 

skills are linked to each other. The interpretation: Students must understand what the 

write or hear. The attention: the students must put all their senses to improve 

learning and, finally, reasoning due the fact that students should analyze the 

information given. 
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2.2.3   STRATEGIES THAT TEACHERS USE FOR THE DEVELOPMENT OF 

WRITING SKILLS 

      Through this research it was observed that teachers in the English language 

use the following methodological strategies: use of the projector to show the lyrics of 

a song, a dialogue, transcribe a text, or to complete some sentences, they also 

perform dictation activities of the vocabulary or phrases learned inside the classroom, 

they make dynamic activities where they must complete some text, assign them as 

activities to do in the workbooks, give a personalized attention to the student, use 

sheets or images, elaborate murals and learning corners, make warm-up dynamic 

activities , write poems and texts to develop the class and obtain greater participation 

of students 

                                                VARIABLE 2 

2.2.4   RUBRICS  

     A rubric is a tool that offers descriptions of the students’ performance in 

different criteria based on the gradual increase of the levels that is compensated with 

the learning objectives defined by the teacher and allows congruence with the 

evaluation. Congruence is very useful when you want to teach a skill as complex as 

writing.                                                     

 2.2.4.1   IMPORTANCE OF THE RUBRICS IN THE EVALUATION PROCESS 

       The rubrics define the dimensions, criteria and levels that the teacher needs 

to assess its importance are described in the following aspects: 

Gather information on what students know how to do, with this the teacher can 

reinforce the content that has not yet been understood, how much time should be 
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done and with what to continue strengthening the topic, it also helps to recognize 

what type of activity will be applied to make this reinforcement. 

It provides a safe feedback to the students, they have a detail of the aspects they 

achieved and those that need improvement, and the teacher will encourage the 

students to correct or modify the mistakes he has in the task. 

It facilitates the introspection about what is being learned, since by detailing the 

levels, dimensions and correction criteria, they can improve learning, promote self-

evaluation, hetero-evaluation and co-evaluation. The rubrics strengthen the 

evaluation identifies personal and group achievements, encourage participation, 

reflection and constructive criticism. 

2.2.4.2   TYPES OF RUBRICS 

       Muhammad, Lebar & Mokshein (2018) stated that currently, rubrics are being 

used as assessment tools people are turning their attention to using the rubric as an 

assessment tool.  

      A rubric is an assessment tool that has a description of the expected 

performance for each criterion in order to achieve a grade or certain outcomes. 

Rubric is a systematic method to collect data regarding knowledge and skills as 

stated by Churches (2015) in his study. Garfolo (2016) agreed that rubrics can be 

used to measure certain behavior. In detail, the rubric is a scale rating questionnaire 

with selected-response items (Haladyna & Rodriguez, 2013). The specific or 

standard expectations of a performance to evaluate learning outcomes (Aiken, 1996; 

Company et al., 2017; Stevens & Levi, 2013) are key part of the rubric as it does not 

only serve as a tool of assessment, but also serves as a learning tool as quoted by 

Andrade and Du (2005). “Rubrics can teach as well as evaluate” 

https://scholar.google.com/citations?user=XuaAovUAAAAJ&hl=es&oi=sra


 

13 
 

     Haladyna & Rodriguez (2013) they affirm that there are several types of rubrics 

but the most used are the analytical and the holistic. They said “For analytical rubric, 

stated that it takes quite a long time to develop the rubric, but the score will be more 

accurate. In order to help students and lecturers identify their performance levels 

through discrete criteria, analytic rubric is more appropriate to be used for this subject 

assessment. 

        The analytical rubric is the most frequently used because it is more accurate 

to evaluate the content of the task and in this way the students’ levels can be 

identified. This rubric is more complicated to structure due to the fact that the content 

must be presented in it, it will allow to evaluate the students’ performance and help to 

know the strengths and weaknesses in this way the students can make a self- 

evaluation of their performance. 

      Baryla et al (2012) mentioned the holistic rubric is easier to develop but they 

do not detail the level of student’s performance because only a single score is given 

to evaluate the student’s work. 

     The researchers state that the holistic rubric is easier to create because of the 

characteristics that make it up in a global way to evaluate the task but it doesn’t allow 

to know about the level of student performance. 

     To evaluate with this type of rubric is less traumatic to know the qualification 

acquired in a written work or in an exam because it is simply a rubric described 

globally if it met the requirements demanded within the work, but it will always be 

necessary to know what the mistakes are and be exposed to correct the flaws in 

student learning. 
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     The rubric chosen by the teacher can be holistic or analytical depending on the 

required use at the time to assess. The type of performance must be described 

clearly and specifically in order to avoid confusion in the students at the time of use 

and if the student does not understand a certain parameter described the teacher 

should be the one who explains the indicators and scores in detail. 

   According to Levi (2005), the rubrics are distributed in four different aspects that 

are: describe the task, make a scale, write the dimensions, and describe the 

dimensions 

Describing homework is explaining the rules provided by the teacher which the 

student needs to complete the task more easily. There are several levels of student 

achievement that are measured by a scale. The dimensions and their description 

distribute each task in several parts and assign the importance of each of the 

descriptors mentioned. 

Reddy (2010) states that students who use rubrics observe a great change in the 

educational process and in their learning. 

In this way, he stated that the use of the rubrics is a great help in the student’s 

learning and strengthens the competences because the rubric identifies the 

performance and makes the student get constant feedback in the writing of the 

English language. It’s necessary to suggest the use of the rubrics in the educational 

institutions because it helps the student and the teacher. Rubrics are of vital 

importance within the educational system to be clear about how the student should 

be evaluated through them. 
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2.2.4.3   ADVANTAGES OVER THE USE OF RUBRICS IN THE EVALUATION 

PROCESS. 

    Jonsson & Svingby (2007) stated that scoring is more consistent, judgment of 

complex competencies is possible, and promotion of learning are some of the 

benefits of using rubrics 

Garcia, Sempere, de la Calle & Fernández (2011) affirm that the rubrics are 

necessary assessment and co-assessment tools in the learning process and that 

these provide advantages not only for teachers but also for students. 

For the teacher, the rubrics are a tool of great usefulness consistent and objective 

to review the tests, projects, exhibitions etc., establishes learning objectives and 

specific evaluation criteria, also the rubrics promote effectiveness in the educational 

process, the teacher can have the collaboration of students in the preparation of the 

rubrics and thus have active participation in the self-evaluation process. 

In the students, there are several advantages, one of them is that the rubrics foster 

responsibility in the activities entrusted by the teacher, increase the independence of 

the students, provide feedback on the previously assigned topics and also provide 

knowledge about the learning objectives and criteria on which they are based to be 

evaluated, they give guidelines for the beginning of the self-evaluation. 

2.2.4.4     STRUCTURE OF A RUBRICS MANUAL 

     Dawson (2014) spoke about a very practical and much clearer and easier to 

reproduce research plan, mentioned that Sadler (2009) expressed the rubrics can 

use universal voices of importance, for example, convenient or uncommon while 

others explain each detail what you see in quality Some rubrics avoid words prefer 

graphics, which can be from a simple drawing or something much more elaborate 
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and of great quality. Although the term rubrics is not new within the educational field, 

it has not yet been very socialized since many do not know them and obviously 

cannot be applied. 

Svingby (2007) identified a variety of property on the design of the rubrics, for 

example if they are subjective in nature, this is measured through specificity, on the 

characteristic of the score, that is, whether it is analytical or holistic and on the level 

of quality. This is measured under certain parameters to follow. 

      They suggest designing rubrics of different characteristics can be analytical or 

holistic and must specify how the task should be done and of this way will qualify 

depends on the quality of the work, with summable and understandable purposes to 

obtain a readable task and achieve the required score for the student. 

       Rubrics are tools to be used daily in the classroom for different purposes such 

as descriptive writings or course projects.  Instructors are able to judge student’s 

work effectively as well as help students acquire skills and knowledge. (Oescher, 

2006) 

        The rubrics will be used not only in evaluations of exams or homework, but 

also in the classroom as participation in class or in the presentation of tales, projects, 

writings about a specific subject, they can also be used in essays and specific tasks 

in order to strengthen and practice writing. Currently, teachers do not use the rubrics 

daily to evaluate homework or to give a score to the tests taken, but use they only 

use rubrics to evaluate student performance through more complex essays or work. 

     2.2.4.5  PARAMETERS OF A RUBRIC MANUAL 

     School of Business Studies (2018) states that the categories of rubric indicate 

the different degrees of student productivity. Teachers use these categories of the 



 

17 
 

rubric to determine the outcome of homework, by students, the following expressions 

can be used to describe this degree of productivity: 

One of the most used words in the rubrics is about the levels that can be high, 

medium and low. 

Another word they use is complex: sophisticated, finished, complicated, perfected 

and not competent. 

Another most used word is main: suitable, intermediate, not suitable 

Another used word is fulfilled: Complied: high, medium and low 

     The parameters or scale for evaluation of a rubric allow to establish specific 

and clear norms of how the task should be developed in this way the student must 

adjust to the requirement of the rubric to have a required score and the teacher will 

have the ability to evaluate the student accurately by means of the rubric and its 

established parameters. It is necessary to define the type of rubric that is required to 

be used in the task / activity, it can be analytical or holistic to determine how the 

content of the task should be developed. The teacher must determine specific and 

understandable parameters so that the student can know in depth on how the task 

will be evaluated. The teacher must write the parameters based on the lessons 

learned in class, also must include the maximum, intermediate and minimum level of 

achievement of each indicator or parameter in order to make a self-evaluation to 

strengthen the skill. 

     Sherpard (2006) argued that formative assessment in coherence with cognitive 

literature, shows that feedback is effective when the student’s performance is 
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compared to the established criteria and when it provides guidance as of what to do 

in order to have better performance 

     Sherpard went further to comment that it is important for the student to know 

through the evaluation of the rubric. The feedback obtained from the rubrics helps for 

learning and strengthens the knowledge.  

    The use of rubrics helps the student to focus on what the parameters are and 

what must be improved in writing in the English language, it can be in writing, 

vocabulary or in the sense of ideas. It is necessary for teachers to increase 

vocabulary daily through readings in order to have good writing. All skills are 

important and are developed and strengthened through constant practice. In order to 

the learn the English language, it is important to practice with essays or writing 

invented stories and thus strengthen the feedback in the English language and at the 

time of an evaluation have a good performance and will be reflected in the evaluation 

rubrics. It should be considered that there are currently few teachers or educational 

institutions that use the rubrics as a means or tool to assess student performance. 

There are teachers who are unaware of the use of the rubric and for this reason they 

don’t use them, nowadays the teachers must attend professional development 

events every year because there are always new methods, techniques and strategies 

that help the students learn and thus provide current knowledge. 

2.3   LINGUISTIC FOUNDATION 

Chiluisa, Castro, Chávez & Salguero (2017) affirm that applied linguistics is a 

science that analyzes the function and structure of the language of human beings, 

has several aspects to consider that are the development of macro skills (speaking, 

listening, reading and write) raises a combination of tools to innovate in teaching 
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professionals, so that they have ideas to encourage students to learn a new 

language. 

Linguistics is indispensable when it comes to acquiring a new language, since you 

cannot speak language, without knowing the influential elements of learning, 

language is not simply a tool to transmit information, since it is the combination of 

actions, signs linguistic, sounds transmitted by the person speaking. 

Linguistics wants to innovate the training of teachers and that this is reflected in 

the classroom, the teacher must investigate new ways and methods to teach 

languages every day, methods and techniques adjusted to the reality and needs of 

students. 

The purpose of linguistics is the understanding between human beings, knowing 

their form of communication, conflict resolution, inter and intrapersonal relationships 

through social interaction, not only through language but with writing, as mentioned 

above, they are processes that cannot be separated. 

2.4  PEDAGOGICAL –DIDACTIC FOUNDATION  

Currently, it is necessary to use pedagogy for concrete and objective learning. For 

the development of a class, planning is needed nothing can be improvised, for 

decades it has been possible to observe the evolution of teaching worldwide, through 

pedagogy, its pedagogical models and didactic. 

Romero (2009) defines pedagogy as a set of knowledge found in human and 

social learning, with the proposal to know, improve and analyze it. 

Liscano (1993) states that pedagogy and teaching have a relationship between 

them and that the first and second cannot act independently, pedagogy cares about 
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the protagonists and their social environment and the didactic is based on learning 

these protagonists of reality in the educational process, but together they organize, 

work and explain the transmission of knowledge. 

Ortiz (2013) mentions several pedagogical models: 

Traditional pedagogical model: in this method, information is transmitted 

unilaterally, that is, the teacher chooses the contents and dictates the information. 

Romantic pedagogical model: The student's feelings are valued, the student is 

the main protagonist of education, and the teacher is only an assistant and tries to 

seek autonomy and independence by giving him his direction and guidance. 

Behavioral pedagogical model: this is based on repetition as a learning method 

so that a positive result was obtained and can be reinforced, the teacher is the 

protagonist  

The student should listen and execute the instructions, and the student was a 

passive object. 

Developmental pedagogical model: the student learns by doing, carries out 

activities from his interests, that is, thinks before doing, the teacher minimally affects 

his mental and constructive activity of the student. 

Socialist pedagogical model: It focuses on productive work using different 

strategies with each content (didactic) based on practice and experience. 

Constructivist pedagogical model: in this model the teaching is based on action, 

shows methods to solve problems, and allows learning by observation, as its name 

indicates it allows building knowledge daily. 
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2.5 PSYCHOLOGICAL FOUNDATION 

Peterson (1988) says that the schools should focus more on students having a 

school guide in this case would be a psychologist that allows to know the 

weaknesses of the student and reinforce school ignorance, it is found that teachers 

are concerned only to assess academic development in this way the students would 

have some help to advance their learning. The importance of a guide teacher or a 

school psychologist to help in the development of students must be promoted in 

schools. It is in charge of knowing and offering the necessary help to students who 

have low school performance and together with the teacher. The methodology 

necessary for the students to have an interest and improve learning weaknesses. 

National Council on Teacher Quality (2015) states that psychologists are 

concerned because they must evaluate students and teachers annually and always 

find disadvantages in the education system, they must verify the behavior, how they 

develop and it is a bit complicated because it must be individual and confidential in 

addition it must be have confidentiality in the results that they find in the classroom. 

For this reason, the educational system must constantly update teachers so that 

they are trained and can offer help to students who have poor performance and they 

are those students where teachers must focus more on the daily progress they have 

in the classroom because it is there where we can observe the shortcomings that the 

student presents and correct them, since the tasks sent home do not guarantee the 

true knowledge that each student has in this way the rubrics are an essential tool in 

the school system to verify the level of development and learning of the student. 

Bill & Melinda Gates foundation (2012) they mention that is important to improve 

and change the evaluation methods, that they are effective and objective to value the 
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teachers of the schools since they are daily in teaching with the students and must 

have rubrics to measure the progress of the students. 

It is of great interest to know if there are mistakes on the part of the teachers when 

they evaluate a student because there must be impartiality and be clear to explain 

how they should improve in their academic progress. It is necessary that there be 

more training and guide the education system to correct the flaws in the evaluation 

methods because it is in the traditional way as it is still evaluated. 

2.6    SOCIOLOGICAL FOUNDATION 

Paul & Elder (2005) speak about the mind of the human being is by nature to be 

self-centered because people always think of themselves, think of him first, and then 

in others, they do not have enough power to be rational and reflect what is right or 

wrong. The human being almost always learns by mistakes made in the daily life and 

are the experiences that makes him aware of things. Sometimes the human mind 

does not think about the future, it only wants to live the present without considering 

the consequences. that allows teachers, elementary and higher-level educators to 

value the critical reasoning of students from behavior, development and discipline.  

Students know how to choose which group they want to belong to and be 

accepted, they look for people, family or friends who have the same tastes and 

attitudes. This type of standard helps the teacher have a useful result to know the 

reasoning of the students. Sociology helps to know the attitudes and behavior of 

people and in this case in the development of students on the high school. Students 

who have critical thoughts are capable of overcoming difficult problems and 

situations in their lives.  



 

23 
 

They are able to reason through each situation that arises and know how to 

recognize their principles and that they should not be irresponsible because they will 

have a negative reaction in their life. Respecting others is essential because they 

know that it is important to value their surroundings as a human being in the school 

system it is necessary that teachers who have knowledge of the subject they teach 

but also must be prepared on how to treat and understand students and know to 

direct them in a good way, the teacher will always serve as a fundamental guide in 

learning. 

2.7  PHILOSOPHICAL FOUNDATION 

Paul & Marfo (1966) mention and analyze the importance of philosophical and 

science problems in the educational system based on paradigmatic pluralism and 

methodological through human sciences. In this case, Philosophy helps to know the 

deep knowledge of the human being and his reflection for investigating and 

discovering everything that involves the educators in the educational world that lead 

to show the procedure through teaching and where the productive practice of the 

human being is reflected. 

Masterman (1970) speaks about the constant changes in science and philosophy 

in the education system depends a lot on the reasoning of each individual and their 

changes in thinking about analyzing the behavior of human beings. A new science 

needs to be found in order to better analyze the nature of the human being. 

Empiricist science continues to be supportive to advance studies based on paradigm 

changes and academic knowledge and education policies. 

It helps to be in constant research on knowing better the nature of the human 

being and the progress in the development of education and thus analyze the needs 
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of man and his reflection on his nature. the arguments of empiricist science have 

been basic for many years and have served to learn about the intellectual dialectic of 

the human being and in the development of new methods in the advance of studies 

of human philosophy, the new science that the aim is to complement the bases of the 

empirical logical and behavior of the conscience of man, and that it serves as a 

change in the intellectual and helps the norms in the educational system. 

In the practice on knowledge to understand the attitudes of the knowledge of 

education and guidance argues not have changes on the foundations already studied 

in the science of education. 

2.8    CONTEXTUAL FRAMEWORK 

The Procuraduria General of the State by agreement with the University of 

Guayaquil donates the land as a loan on December 5, 1997, where the Minerva 

Educational Unit was built, thanks to its self-management and the persevering will of 

its manager and creator Dr. Francisco Moran, Dean of the Faculty of Philosophy, who 

together with the rector Abg. Leon Roldos at that time Rector of the University of 

Guayaquil manage to make this great work come true. 

The educational unit "Minerva" emerged as a project of the Faculty of Philosophy 

and Educational Sciences, to facilitate the practices of the students of the Nursery 

Education Career, thus serving the community provided quality education, is located 

in the streets Emilio Romero and Benjamin Carrion north of the city of Guayaquil. 

The institution was registered under the name of Private Garden # 681 "Parvulitos 

de Minerva" inspired by the goddess Minerva who is responsible for intelligence, on 

December 19, 2004 begins with the primary levels, under the nomination of the 

School # 1091 "Minerva." 
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The institution has the following staff: in the administrative area with 5 people, the 

teaching staff has 35, and 3 psychologists and 1 pediatrician. 

In 2004, the institution began to work with the "opening doors" inclusion program 

doing an arduous work with diverse children, who are given knowledge with various 

technical methods and occupational therapies, getting them to develop the skills and 

abilities they need. 

As of 2008, the Constitution was enacted in which the gratuity was decreed until 

the third level from the date in question the institution stopped collecting values for 

tuition. 

The present project was carried out with the students of the ninth EGB in the 

2019-2020 school period, the 14 students collaborated with goodwill in the survey 

carried out, and the teacher who collaborated a lot with the interview and survey the 

students 

2.9 LEGAL FOUNDATION 

This research is based, in the guarantees the constitution of Ecuador in the 

education system, the following: 

Article 26.- The intercultural central level, this article structures the policies also is 

responsible for educational planning at the national level and has projects of interest 

for Ecuadorians respecting the cultures and ethnicities of Ecuador. The ministry of 

Education is in constant control in the updates of the education respecting the norms 

that the law demands. 
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The authorities of each campus have the guarantee of an education with cultural 

and linguistic relevance that covers all people, such as the Montubios and Afro 

Ecuadorians and the indigenes of the Ecuador. 

Currently, all people have the right to study respecting their social or gender status 

and the interest in knowing about the history and culture of Ecuador has been 

reinforced so that students have knowledge that they all form a single nation in this 

country. 

Article 27.- Decentralized levels, it is based on the territorial levels and the 

education policies in Ecuador governed by the Ministry of Education and conform in 

all areas of the country by areas of the country and districts based on education for 

all the people and their culture making a bilingual education at the level national. 

The government guarantees the Ecuadorian people the integral development of 

the human being, education is currently an obligation for people, respecting 

interculturality and its different genres. Inclusion in special students is promoted in 

schools and education is now participatory tt helps to work in a community so 

expanding the development in the different subjects is necessary to complement the 

knowledge with extra-curricular activities such as sport, theater, music, art this makes 

that. The human being is not only linked in learning knowledge but also in creating 

and exploring the areas the area most capable of developing. 

The organic law of cultural education in 2015, talks about multilingualism states, 

guarantees the right to all communities and people to receive the study in their own 

language of origin and thus complement in their integral development also in this 

article promotes the English language for communities as a third language to learn 
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and is obligatory, considers the ministry of education because it is a language that 

helps in the communication of study, work and commerce worldwide. 

The Ministry of Education has as reference the common European framework for 

languages where it states that students must agree according to the year of 

education, indicates that students must reach all writing, reading and speaking skills 

and when they are in their third-year students must obtain a level B1.2 in English. 
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                                                CHAPTER III 

METHODOLOGY, PROCESS, ANALYSIS AND DISCUSSION OF RESULTS.  

 

3.1 METHODOLOGICAL DESIGN  

This chapter clarifies the methodology used in this research project, details the 

techniques and instruments, the type of research and the analysis and interpretation 

of the results. Important data will be required of the topics that have been most 

relevant in this investigation, the population will also be specified and the sample will 

be studied, the data obtained in the surveys will be analyzed with their corresponding 

interpretation. 

The particularity in this research is mixed, in this we can express a link between 

the quantitative and qualitative since these should not be separated at the time you 

want to obtain more extensive results. In other words, the tabulation of the survey is 

carried out through statistics and this is the form quantitatively, then the analyses and 

interpretations are performed qualitatively, therefore the modality of this project is 

defined as mixed. 

3.2   TYPES OF RESEARCH  

The type of research that is carried out in this research project is based on the 

compilation of data and was carried out in the "Minerva" Educational Unit aimed at 

the development of students' writing skills in the ninth EGB. 
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3.3 DESCRIPTIVE AND EXPLANATORY RESEARCH 

The research focuses on the development of writing in ninth-grade students and, 

in turn, is explanatory, as it describes the influence of rubrics on student grades. 

It is proactive since it proposes the realization of a manual of rubrics that will help 

the teacher to its application and design to improve the writing skills of the students 

and their active participation in their grades. 

This research is not experimental, because the proposal is not applied as an 

experiment. 

Theorical Methods  

In this investigation, methods that fit the subject of study were used, such as: 

Logical-historical method. - This is related to previous research on writing skills 

and the use of rubrics. 

Method of analysis-synthesis. - This method has been used throughout the 

project, important data on writing skills and the correct use of rubrics, their 

advantages and disadvantages were analyzed to know their influence within the 

educational environment. 

Inductive-deductive method. - This begins in the ninth grade students of the 

"Minerva" Educational Unit to achieve the objectives established in this research. 

Statistical method. - This method was applied through a survey of 9 EGB 

students, then statistical tables and graphs were made to organize the quantitative 

data. 
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Systemic-structural-functional method. - It was used in this project for the 

development of the proposal where there will be several models of rubrics that can 

be applied inside and outside the classroom to assess students correctly and 

accurately 

3. 4 TECHNIQUES 

In this research project techniques such as the interview was applied, which is 

structured in nature, since the questions were prepared in advance and with the 

purpose of knowing the methods and strategies used by the teacher for the 

development of writing skills and use correct of the rubrics. This interview was 

directed to the ninth grade English teacher. 

The other technique was a survey prepared with the Likert scale guidelines for the 

14 students of the ninth EGB with the objective of knowing about the development of 

the writing and if the rubrics were applied in their foreign language classes 

3. 5 INSTRUMENTS 

The instruments applied in this investigation were based on the following 

techniques: 

Interview designed and conducted for the English teacher 

The survey designed and conducted for Ninth Grade students 

Observation 

3.6 POPULATION AND SAMPLE: 

The population of this research project were the students of the Educational Unit 

"Minerva", being chosen the students of the ninth grade and the English teacher, in 

their totality were 14 people surveyed and 1 person interviewed. The students of the 
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Tabla 1 POPULATION AND SAMPLE 

ninth grade were chosen because at this stage of their education the writing skills 

must already be developed, at this age, they are already able to write short, long 

sentences and write simple redaction, we observe that there is still a certain degree 

of writing difficulty.  

                                            

 

 

 

 

3.7   CLASS OBSERVATION INTERPRETATION  

The interpretation that was obtained the day of doing the interview with the teacher 

of the English area was good, because the teacher was accessible to discuss the 

questions that were being asked. 

The teacher has a degree with a major in languages & linguistics and also has an 

English level according to the MCER with “B2” certificate, indicated that she has 

been working in the area for 13 years as a teacher and currently has an update 

certificate. 

The teacher announced that she works with activities to help in the development of 

the English language, trough worksheet and that it helps to work with images so that 

students can relate writing and pronunciation. 

About the time that she spends weekly on writing activities, she commented that 

she does it twice a week. 
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The teacher was also asked if she promotes the writing of short, simple sentences 

until she obtains clear and consistent texts. The teacher said that she does it 

according to the level of each student in which she is in that way, she advances from 

the minimum until she can advance to more consistent texts. 

About the aspects that she evaluates in the students when they perform a writing, 

is that it is clear about the topic being concise and that the grammar is well 

structured; she was asked if she knows the evaluation rubrics, she said that she 

knows about the evaluation rubrics, and that they help because in this way a global 

note is not made but by means of the rubric it allows to evaluate each criterion or 

aspect of the task or exam. 

Moreover, the teacher said that she uses the rubrics to evaluate the students 

‘process, and that she doesn’t always use them only in special cases such as 

presentations or projects. She was asked if the students know about the rubrics, she 

said students do know how they are evaluated. 

In addition, the teacher was asked what the advantages of using the rubrics are, 

she replied that using the rubrics the students get their grade for each item and not 

globally. 

Finally, the teacher said that it is important to implement the evaluation rubrics for 

students of schools and high school, because they help in scoring and assessing the 

level of students. 
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1. ¿What are the activities you apply to develop writing in the English 

language? 

Always use worksheet and in conjunction with images so that students can relate 

writing and pronunciation. 

2. ¿How much time do you dedicate weekly to writing activities? 

Weekly, twice a week. 

3. ¿You promote the writing of short and simple sentences until the writing 

of clear and consistent texts? 

Of course, progress is made according to the level in which is the student, in that 

way one advances first from the least to be able to advance to more consistent texts. 

4. ¿What aspects do you evaluate in students when they write? 

In the first instance, that it is something concise and that the grammar is well 

structured. 

5. ¿Do you know the Evaluation Rubrics? 

     Yes, I do know them. 

6. ¿How do the evaluation rubrics help to the students? 

They help a lot, because a global grade isn’t longer made, but what you want to 

evaluate is gradually measured. Each aspect is examined depending on the work 

done. 
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7. ¿Do you use Rubrics to evaluate the learning process in students? 

I don’t always use them, only when they are projects or expositions. 

8. ¿Students know the usefulness of Rubrics? 

They do know them, especially in the form of how they are evaluated in more 

specific woks. 

9. ¿What would be the advantages of using Rubrics? 

Students get their grade for each item and not in global way. And thus, get a better 

grade. 

10. ¿Do you think it is important to implement Rubrics for evaluation in 

students? 

Yes, it is important to implement the evaluation rubrics at the level of school and 

colleges because they help in the scoring and assessment of students. 
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3.8 OPERATIONALIZATION OF VARIABLE CHART 

                       Tabla 2 
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Tabla 3      Tasks assigned by the teacher 

3.9 ANALYSIS AND INTERPRETATION OF THE RESULTS OF THE SURVEY  

Statement 1: The tasks assigned by the teacher allow you to improve the 

development of the productive skills of the English language (writing) 

 

               

               

 

 

 

 

 

 

 

 

 

Comment: According to the results of the first statement, most students (about 

57%) consider that the tasks assigned by the teachers influence the development of 

writing skills while only 43% considered that the tasks sometimes help in their 

productive skills. 



 

37 
 

Statement 2: When you write the English language, your teacher evaluates 

aspects such as: coherence and cohesion, punctuation, etc. 

                                                           Tabla 4: Evaluation  

 

 

 

 

 

 

 

 

 

 

 

                                    

 Comment: According to the results, most of the students (about 93%) 

consider that in the review of the written works the teacher evaluates aspects such 

as coherence, grammar and punctuation while only 7% stated that these aspects 

were hardly ever evaluated. 
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Statement 3: The teacher promotes the writing of short and simple sentences until 

the writing of clear and consistent texts. 

Tabla 5   The teacher promotes the writing production. 

 

                        

 

                              

 

 

 

 

 

 

 

Comment: According to the results, the majority of the students (58%) consider 

that in the English classes the teacher does promote the realization of short and long 

written texts while only 42% considered the opposite. 
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Statement 4: The teacher indicated with which instrument the tasks will be 

evaluated when assigning them. 

          Tabla 6   the teacher indicated the instrument of evaluation  

  

 

Comment: According to the results, more than half of the students (64%) consider 

that the teacher does indicate the assessment instrument that will be used to rate 

their activities while around 36% indicated that their teacher sometimes or never 

indicated the use of an instrument to assess their work. 
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Statement 5: The teacher tells you how your tasks were rated (work, expositions) 

             Tabla 7 : The teacher tells you how your tasks were rated  

 

 

 

      

 

 

     

 

 

 

 

 

 

Comment: According to the results, over three quarters of the students (79%) 

consider that the teacher does indicate how their work, homework and any other 

activity performed were assessed compared to 21% who indicated that the teacher 

didn’t indicate how their work would be evaluated. 
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Statement 6: The qualifications assigned by the teacher improve their 

performance in the development of productive skills (writing) 

Tabla 8  The qualifications improve their perfomance in the productive skills 

 

 

     Comment: According to the results, most of the students (72%) consider that 

the teacher does adequately qualify their work and these reflect those good grades 

compared to 28% who said that their performance does not improve. 
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Statement 7: You feel satisfied with your grade when your teacher evaluates 

specific activities with you. 

Tabla 9 You feel satisfied with your grade when your teacher evaluates specific activities with you. 

 

 

 

 

 

                           

         

   

 

 

 

                    

 

Comment: According to the results, most students (72%) feel satisfied with the 

grades assigned by the teacher compared to 28% who do not seem satisfy with the 

scores assigned.  
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Statement 8: You receive from the teacher a personalized detail of your grades 

             Tabla 10: You receive from the teacher a personalized detail of your grades 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Comment: According to the results, half of the students receive details about the 

grades they get in the subject while the other half do not seem to get detailed info 

related to their grades. 
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Statement 9: The teacher uses rubrics to evaluate the different activities inside 

and outside the classroom (homework, presentations, etc.) 

                   Tabla 11  The rubrics evaluate the different activities. 

 

 

 

 

 

                   

               

 

 

 

 

 

 

Comment: According to the results, not all students (78%) know the rubrics or 

their use within the assessments. Only 22% are aware of the use of rubrics. 
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Statement 10: The design and application of rubrics as an evaluation tool will 

improve your development in productive skills (writing) 

Tabla 12   The rubrics helps to development in productive skills 

 

 

 

  

 

 

 

 

 

 

 

 

 

Comment: According to the results, half of students know the rubrics and their 

importance in the educational process while the other half are not aware of the 

importance of rubrics. 
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                                                     CHAPTER IV 

                                                    THE PROPOSAL 

4.1 TITLE  

DESIGN A RUBRICS MANUAL  

4.2 JUSTIFICATION  

     The proposal projected in this research aims to design a handbook of rubrics 

and thus with this evaluation tool contribute to the development of writing in the 

foreign language, through its application. 

The use of the evaluation rubrics within the educational process must be 

indispensable since through it is possible to identify the faults that exist, carrying out 

the necessary feedback, the student learns to self-evaluate his work and correct 

previous errors, so get better grades 

The purpose of this proposal is to transform the use of rubrics into a fundamental 

part of the learning process, for this the teacher must be clear about the parameters 

with which they will be evaluated. In this manual, you will find several examples of 

rubrics that can be applied when assessing the ability to write in and out of the 

classroom and thus facilitate the development of writing in the learning process 
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4.3 OBJECTIVE OF THE PROPOSAL 

4.3.1 GENERAL OBJECTIVES  

Promote the use of evaluation rubrics in the development of English writing for 

ninth grade students of the Education Unit "Minerva" 2019-2020 

4.3.2 SPECIFIC OBJECTIVES  

Promote the use of rubrics to improve written production in the classroom. 

Improve the written process (long and short sentences and writing) with the use of 

rubrics. 

To encourage the teacher to apply the rubrics inside and outside the classroom 

and, therefore, there will be active participation of the students in the evaluation 

process. 

To socialize different types of rubrics that can be used in the educational process 

4.4 DESCRIPTION OF THE PROPOSAL 

      The manual is divided into several sections in which the objectives, 

methodologies, instructions, steps to be followed for the application of the rubrics are 

described, this was designed for the students of EGB of ninth grade, which will help 

the teacher to improve the development of writing in his students. The rubrics have 

bilateral advantages, that is, both parties will get the benefits of their application. 

The proposal is feasible because it has the permission of the Educational Unit 

"Minerva", the year 2019-2020. This manual aims to ensure that students achieve 

better writing development and that teachers optimize grading time. 

4.5 DESCRIPTION 

The current manual is divided into the following parts:   
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Cover 

Index 

 Objective general and specifics 

 Content : definitions and characteristics of the rubrics 

Orientations: Essential elements of the rubrics and types de rubrics. 

Steps to follow 

Methodologies 

Instructions 

Designs 

Schemes 

Tools or materials to use. 

4.6 CONCLUSIONS 

Upon completing the research process and having applied the instruments to the 

students of the "Minerva" Educational Unit, it was possible to verify the hypothesis 

raised; in which he defines the rubrics as a support instrument that helps in the 

development of written production. 

It was possible to identify that teachers don't use rubrics to evaluate writing; this is 

due to the difficulty of the moment of its elaboration. Therefore, it is essential to 

implement and socialize a system of rubrics that help both teachers and students in 

the writing process and thus achieve improvements in the development of written 

production. 
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During the investigation carried out, it is concluded that the teachers emphasize 

the evaluation from the traditional point of view, making aside different reasoning 

processes, strategies, skills and abilities offered by the current evaluation 

instruments. 

 The present study concludes that the importance of the rubric is crucial in the 

evaluation process because it provides clear and specific information about the work 

done, making the qualification simpler and more transparent. 

 Throughout the investigation, it was determined that the different factors that 

influence the evaluation of written expression are the main ideas, clarity and style, 

precision, spelling rules, and coherence. 

 It is concluded that there is little motivation on the part of the teachers for the 

application of the rubrics as an instrument of evaluation in the written expression of 

the English language 

4.7 RECOMMENDATIONS  

After completing the investigation, it is recommended to motivate the teacher to 

use the rubrics, as they are constructive learning tools and to establish differences 

between each individual (student). 

Each educational institution must update the knowledge and methodologies that 

their teachers can use within their classes, form work teams for the design of rubrics 

depending on their curriculum. 

This instrument promotes well-intentioned expectations about learning, since it 

clarifies the objectives of the teacher, allows the student to evaluate and make a final 
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review of their work before delivery, thus providing feedback on their strengths and 

weaknesses in the areas that should improve. 

It is proposed to carry out several activities during the English class in which the 

parameters that influence the evaluation of the written expression of English are 

involved so that students can present their knowledge, skills, and values on aspects 

of the subject. 

Promote a continuous use of the rubric as an instrument of evaluation within the 

classroom, evaluating the skills and abilities that the student has developed within 

the class. 
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RUBRICS MANUAL 

 

1. - OBJECTIVES  

   1.1 GENERAL OBJECTIVES  

Promote the use of evaluation rubrics in the development of English writing for 

ninth grade students of the Education Unit "Minerva" 2019-2020 

   1.2 SPECIFIC OBJECTIVES  

• Promote the use of rubrics to improve written production in the classroom. 

• Improve the written process (long and short sentences and writing) with the 

use of    rubrics. 

• To encourage the teacher to apply the rubrics inside and outside the 

classroom and, therefore, there will be active participation of the students in the 

evaluation process. 

• To socialize different types of rubrics that can be used in the educational 

process 

2. - CONTENTS 

2. 1 RUBRICS DEFINITION 

A rubric is a tool that offers descriptions of the students’ performance in different 

criteria based on the gradual increase of the levels that is compensated with the 

learning objectives defined by the teacher and allows congruence with the 

evaluation. Congruence is very useful when you want to teach a skill as complex as 

writing. 
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2. 2 CHARACTERISTICS OF THE RUBRICS 

      The following important characteristics are defined: 

They are used to gather information on the performance of students and so that 

the teacher can take the respective pedagogical decisions. 

Provide feedback to students to modify those details thoroughly and be able to 

improve the required skill. 

Facilitate the teaching-learning process because it defines clearly the levels and 

criteria to improve learning and strengthen them. 

Provides knowledge, skills and attitudes through a thorough evaluation. 

Describe specific characteristics of individual activities or as a group, to assess its 

execution and provide feedback cash. 

Allows adapting the assessment to the needs of each student taking into account 

the different evaluation criteria. 

Analyze the teaching-learning process through the different scales or rating levels 

 

 

 

3. - ORIENTATIONS 

  3.1 ESSENTIAL ELEMENTS OF THE RUBRIC 

1. - Header: It is the one where the corresponding data to perform the evaluation 

are located, is located at the top of the table. It is composed as follows: 

Logo of the Educational Institution  
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 Name of the student or Group 

Level  

Sub-level  

Grade  

 Area  

 Block  

 Skill  

 Criteria  

 Specific Objective  

 Topic  

 Date  

 Teacher  

Total Score 

2. - Subject: It is the name that acquires the rubric to be selected. 
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3. - Performance Levels: These are the different cuts that sit at the top of the 

table and serve to locate student performance. It can be from 3 to more levels as 

required, in addition they can be named or quantified. 

 

 

  

 

 

4. - Evaluation criteria: those criteria in which what the teacher wants to evaluate 

is intended to make and break down the contents that can be analyzed. You can also 

use infinitive verbs. 

 

 
 
 
                      
 
                             
 

5.- Descriptors: those that describe the indicators to be analyzed, they must also 

have connection with the other criteria, the learning methods of the area and the 

sublevel of the educational curriculum in order to evaluate the student's performance. 
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6. - Scale or weight: represents the quantitative scale from the positive value to 

the negative value and is below the performance levels or of each descriptor. The 

location or weight of each score also depends on each teacher. 

 

3.2 Types of rubrics  

There are different types of rubrics, but the most important in formative evaluation 

are: holistic and analytical. 
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Holistic, integral or global rubrics: the holistic rubric is the which evaluates 

student performance in general, skills and identify the development of each activity 

performed by the students. In accordance with the established criteria and the 

information they provide is not so concrete about the level reached in each of the 

criteria, nor for the student or for the teacher. 

 

 

 

 

 

 

Analytical rubric: is what gives the teacher the opportunity to make a feedback to 

students to know their weaknesses in the learning teaching process and strengthen 

that knowledge while its strengths will be consolidated. 
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3.3. - Importance of the rubrics manual 

This rubric manual is important because it includes all the elements for their 

realization among them; problem solving method, guidelines clear for its elaboration 

and the rubric formats that are associated to the educational curriculum, that is, 

where it can be clearly assessed and levels of objectivity of academic teaching. 

This instrument serves as a great support for teachers because it will collect the 

evidence of student performance, to know if it will be possible meet the skills, 

standards and objectives determined by the teacher. 

4. - STEPS FOR THE ELABORATION OF RUBRICS. 

For the elaboration of a rubric we must follow the following steps: 

1. - To determine what kind of learning is going to be measured. 

2. - To determine the type of rubrics to be used holistic or analytical. 

3. - Decide the evaluation levels. 

4. - Describe the specific performance levels of the criteria that will be used to 

carry out the task evaluation. 

5. - Build a table that contains the aspects to be evaluated, the performance levels 

and the description of each of these levels. 

6. - To test the rubric to verify its effectiveness when measuring the aspects for 

which it has been designed. It can be checked by another teacher. 

7. - After the student's performance, the corresponding level must be assigned and 

the appropriate observations made to justify the assigned assessment. 
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5. - METHODOLOGY USED WITH THE RUBRICS 

The rubrics are evaluation tools that are used when developing a teaching based 

on active methodologies, centered on the student, since it seeks the reflection of the 

student on what he learns. They will be used as an evaluation instrument for written 

expression (letter, history, micro-story and class notebook), cooperative learning and 

project. 

6. - FORMATS                                               

                                             
                                                     HOLISTIC RUBRIC  

 

Level:                                    Sublevel:                                       Grade: 

Área: 

Block: 

Skill: 

Criterion: 

Objective specific: 

English Teacher:                                                 Date: 

Activity Title: 

Score Total: 

 Topic: 

 

           Topic : 

LEVEL:                     CRITERION 

  

  

  

  

OBSERVATIONS: 
FEEDBACK; 

Authors: María Mero & Diana Plùas  
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                                              Analytic Rubric 
 

Student´s name: 

Level:                                    Sublevel:                                       Grade: 

Área: 

Block: 

Skill: 

Criterion: 

Objective specific: 

English Teacher:                                                 Date: 

Activity Title: 

Score Total: 

 Topic: 

 

 Level  
    

    

    

    

Observations 

Feedback 

Authors: María Mero & Diana Plùas 

Criterion 
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7. EXAMPLES: 

HOLISTIC RUBRICS 

Student’s Name:  Felipe Castro  

Level: Superior                                   Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Comprehension of specific texts and messages  

Objective Specific: Students will be able to identify text types read for specific          
information and write and information leaflet  

Teacher: Monica Ochoa Salazar 

Topic: Text Types  

Score Total: 

 

TOPIC : Text Types 

Level Criterion 

Excellent  
(10 points) 

The work is presented in an organized, detailed and clear manner 
according to the information provided. 

Good  
(8 points) 

The work is presented in a little organized way, it is detailed and 
clear according to the information provided. 

Improvable  
( 6 points) 

The work requires organization and the ideas are not clear and its 
reading is difficult to understand 

Deficient 
( 2 points) 

There is no work organization and the information is not clear and 
its content is difficult to understand. 

Observations 

Feedback 

Authors: María Mero & Diana Plùas 
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HOLISTIC RUBRICS 

 
Students Name: Carlos Tapia 

Level: Superior                            Sublevel:                               Grade: 

Area: English 

Skills: Writing skills 

Criterion: Comprehension of  reading and answer the questions 

Objective Specific: Students will be able to understand reading and give your 
opinion 

Teacher: Monica Ochoa Salazar 

Topic: Enjoying a New Culture 

Score Total: 

 
SCALE 

 
                                               DESCRIPTION 

 
   5 

 
Performed the excellent homework. 

 
   4 

 
Performed the correctly homework. 

  
   3 

 
Performed the adequately homework.  

 
   2 

 
Performed the homework with some mistakes. 

 
   1 

 
Performed the incorrectly homework. 

 
   0 

 
Don’t performed the homework. 

Observations 

Feedback 

Authors: María Mero & Diana Plùas 
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HOLISTIC RUBRICS 

Student’s Name: Maria Aguirre 

Level: Superior                                  Sublevel:                               Grade: 9th 

Area: English 
 

Skills: Writing skills 

Criterion: Develop an idea organizer for the creation of a poem 

Objective Specific: Students will be able can develop and compose a poem 

Teacher: Monica Ochoa Salazar 

Topic: Create a Poem 

Score Total: 

 

Authors: María Mero & Diana Plùas 

 
SCALE 

 
DESCRIPTION 

 
EXCEPTIONAL 

 
The student develops writing correctly and creatively. 

 
 
HIGHLIGHTED 

 
 
The student writes in organized way and completely. 

 
 
ACCEPTABLE 

 
 
The student writes in acceptable way and with few grammatical 

mistakes. 

 
 
INADEQUATE 

 
 
The student writes insufficiently and doesn’t apply the learning. 

Observations 

Feedback 
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HOLISTIC RUBRICS 

Student’s Name:  Luis Guerrero 

Level: Superior                                   Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Write a Story with a lot of creativity 

Objective Specific: Students will be able to create a story with the new vocabulary 

Teacher: Monica Ochoa Salazar 

Topic: Create a story 

Score Total: 

 

 
Authors: María Mero & Diana Plùas 

 
CREATION OF AN STORY 

 
CORRECTLY 

 
NOTABLE 

 
LOW 

 
 
Can writing a story, respecting the 

grammatical structure. 

 
 

  

 
 
The content of the story is organized and 

clear. 

   

 
 
Has imagination to describe the story. 

   

 
Apply the knowledge learned and transmit 

a message finally. 

   

Observations 

Feedback 
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                                        HOLISTIC RUBRICS 

 

 
CRITERION 

PERFORMANCE 
LEVELS 

A 
EXPECTED 

LEVEL 

B 
LEVEL IN 

PROCESS 

C 
UNSATISFACTORY 

LEVEL 

 
Clarity of ideas and 

use connectors to 
develop the topic. 

   
 

 
It has logical 
connection in 
the 
development 
of writing. 

 
Relate only 
ideas about 
the topic. 

 

 

 
 Has difficulty in 

writing the topic. 

Observations 

Feedback 

Authors: María Mero & Diana Plùas 

 

Student’s Name: Pamela Palacios 

Level: Superior                        Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Research a specific topic 

Objective Specific: Students will be able to research a specific topic and 
give your opinion 

Teacher: Monica Ochoa Salazar 

Topic:  Health 

Score Total: 
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HOLISTIC RUBRICS 

Student’s Name: Carlos Arevalo 

Level: Superior                               Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Read the reading and make a composition of what understood 

Objective Specific: Understand reading,  write about it and structuring the 
tenses well 

Teacher: Monica Ochoa Salazar  

Topic: Inspirational Lives 

Score Total: 

 
      ITEMS 

 
ALWAYS 

 
SOMETIMES 

 
FEW 

 
NEVER 

 
Understand and 

develop the topic 
respecting the verbal 
time. 

 

    

 
The writing is clear 

and has vocabulary 
fluency. 

    

 
the writing is well 

organized and with 
Logical relation. 

    

 
Express in the 

writing the interest to 
read. 

    

Observations 

Feedback 

Authors: María Mero & Diana Plùas 
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ANALITICAL RUBRIC 

Student’s Name: Gabriel Martinez 

Level: Superior                                Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Write about Holidays 

Objective Specific: Students will be able to write and structure the composition 
with: Beginning, develop and Conclusion 

Teacher: Monica Ochoa Salazar 

Topic: Vacations 

Score Total: 

Authors: María Mero & Diana Plùas 

 

 
CRITERION  

 
EXCELLENT 

 
SATISFACTORY 

 
LOW 

PERFORMANCE 

 
 
CONTENT 

 
The writing has 
general 
information, and 
apply the 
learning. 

 
The writing is 

organized and clearly 
presented in relation to 
ideas. 

 
The writing is not 

clear and with 
insufficient information. 

 
 
STRUCTURE 

 
The content of 

the writing has 
logical sequence 
and has: 
Beginning, 
Development and 
Conclusion. 

 
The writing is clear 

and consistency of 
ideas. 

 
The content hasn’t 

structure and lacks 
clarity. 

 
 

VOCABULARY 

 
The content 

has new 
vocabulary and 
has creativity. 

 
The content 

complies with the 
requirements 
established. 

 
The content isn’t 

acceptable. 

Observations 

Feedback 
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ANALITICAL RUBRIC 

Student’s Name: Rafael Gonzalez 

Level: Superior                                 Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Develop a letter 

Objective Specific: Students will be able to compose, using the new 
vocabulary 

Teacher: Monica Ochoa Salazar 

Topic: Write a letter to apply for a scholarship 

Score Total: 

 

 
SCALE 

 
DESCRIPTION 

 
5 

 
The writing has a good argumentation and follows the sequence of a 

content. 

 
4 

 
The writing has clear organization and complete about the topic 

investigated. 

 
3 

 
The writing meets the knowledge learned. 

 
2 

 
The topic has few information and lacks descriptions. 

 
1 The content hasn’t clear ideas and deficiency organization. 

 
0 The content is poor in ideas and doesn’t evidence learning. 

Observations 

Feedback 

Authors: María Mero & Diana Plùas 
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ANALITICAL RUBRIC 

Student’s Name:  Andrea Ramirez 

Level: Superior                                   Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Research a specific topic and give solution ideas 

Objective Specific: Students will be able to think and write about solutions 

Teacher: Monica Ochoa Salazar 

Topic: Global Pollution 

Score Total: 

 

Authors: María Mero & Diana Plùas 

 
Criterion 

 
Excellent 

 
Satisfactory 

 
Can improve 

The writing has 

information bases 

with resources 

support to present 

the topic 

The content is 

consistent and has 

information bases. 

The writing is well 

structured and has 

new vocabulary. 

The content has 

few information 

and without 

ideas. 

 

Presentation 

The content has 

organization and 

shows critical 

thinking 

The content has 

clarity in the develop 

of the writing. 

The writing 

hasn’t 

organization and 

need 

consistency. 

Observations 
Feedback 
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ANALITICAL RUBRIC 

Student’s Name: Santiago Veramendi 

Level: Superior                                   Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Write about education 

Objective Specific: Students will be able to write the topic with clear ideas 

Teacher: Monica Ochoa Salazar  

Topic: Education 

Score Total: 

 

 

DESCRIPTION 

A 

LEVEL 

B 

LEVEL 

C 

LEVEL 

 

The topic has good 

argument with 

vocabulary fluency in 

the development and 

express clarity. 

 

The writing has 

an excellent 

presentation in 

the topic. 

 

The writing has an 

adequate level of 

vocabulary 

oriented in the 

learned acquired 

 

The writing has a little 

information about the 

topic and lack of ideas. 

Observations 

Feedback 

Authors: María Mero & Diana Plùas 
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ANALITICAL RUBRIC 

Student’s Name:  Jorge Garcia 

Level: Superior                             Sublevel:                               Grade: 

Area: English 

Skills: Writing Skills 

Criterion: Create a question form for an interview 

Objective Specific: Students will be able to create questions 

Teacher: Monica Ochoa Salazar 

Topic: Interview 

Score Total: 

 

Authors: María Mero & Diana Plùas 

 
LEVEL 

 
SCORE 

 
DESCRIPTION 

 
 
EXCELLENT 

 

 

      100/85 

 
Clear and well-structured with varied 
vocabulary. 

 
 

SATISFACTORY 

 

 

        85/71 

 
Writing has a logical relation and creative 
development about the topic. 

 

ADEQUATE 

 

        70/60 

The writing a little clear and with law 

vocabulary in the development of the 

topic 

 

  INSUFFICIENT 

 

          59 

The writing has insufficient content and 

without organization about the topic. 

Observations 
Feedback 
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ANNEX III 

Format of data 
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instruments 
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UNIVERSITY OF GUAYAQUIL 
FACULTY OF PHILOSOPHY, LETTERS AND EDUCATION SCIENCES 

SURVEY 
ADDRESSED TO 9TH YEAR STUDENTS OF BASIC EDUCATION 

OF THE "MINERVA" EDUCATIONAL UNIT 
Objective: This degree project aims to analyze the impact that the rubrics have on the 

development of writing. 

 Never                        hardly ever               sometimes                almost always                always  

With a scale from 1 to 5, with 1 being the least frequent and 5 the one that is most often repeated. 

Answer the next questions: 

                                                     Statement 1 2 3 4 5 

1 Teacher-assigned tasks allow you to improve the development of 

productive English language skills (writing) 

     

2 Immediately you write the English language, your teacher 

evaluates aspects such as: coherence and cohesion, punctuation, 

etc. 

     

3 The teacher encourages the writing of short and simple sentences 

until the writing of clear and consistent texts 

     

4 The teacher indicated with which instrument the tasks will be 

evaluated when assigning them. 

     

5 The Teacher tells you how your tasks were rated(work, 

expositions) 

     

6 The qualifications assigned by the Teacher improve their 

performance in the development of productive skills(writing) 

     

7 You feel satisfied with your grade when your teacher evaluates 

specific activities with you. 

     

8 You receive from the teacher a personalized detail of your grades.      

9 The teacher uses rubrics to evaluate the different activities inside 

and outside the classroom( homework, presentations) 

     

10 The design and application of rubrics as an evaluation tool will 

improve your development in productive skills (writing) 

     

We appreciate your cooperation and guarantee the confidentiality of the data 

 

 

1 2 3 4 5 
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GUAYAQUIL UNIVERSITY 

FACULTY OF PHILOSOPHY, LETTERS AND 
EDUCATION SCIENCES. 

 
INTERVIEW 

DIRECTED TO THE ENGLISH TEACHER OF THE NINTH GRADE 

OF THE “MINERVA” SCHOOL 

INFORMATIVE DATA 

Names and Surnames Lcda. Monica Ochoa Salazar 

University Degree Lcda. in Languages & Linguistics 

Postgraduate Degree  

English level according to the 
MCER 

A1    A2     B1     B1+     B2      C1    C2 

Years of teaching experience 13 years 

You have an updated certificate SI       NO 

Questionnaire: 

1. ¿What are the activities you apply to develop writing in the English language? 

Always use worksheet and in conjunction with images so that students can relate writing and 
pronunciation. 

2. ¿How much time do you dedicate weekly to writing activities? 

Weekly, twice a week. 
 

3. ¿You promote the writing of short and simple sentences until the writing of clear and 
consistent texts? 

Of course, progress is made according to the level in which is the student, in that way one 
advances first from the least to be able to advance to more consistent texts. 

 

4. ¿What aspects do you evaluate in students when they write? 

In the first instance, that it is something concise and that the grammar is well structured. 
 

5. ¿Do you know the Evaluation Rubrics? 

     Yes, I do know them. 
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6. ¿How do the evaluation rubrics help to the students? 

They help a lot, because a global grade isn’t longer made, but what you want to evaluate is 
gradually measured. Each aspect is examined depending on the work done. 

 

7. ¿Do you use Rubrics to evaluate the learning process in students? 

I don’t always use them, only when they are projects or expositions. 
 

8. ¿Students know the usefulness of Rubrics? 

They do know them, especially in the form of how they are evaluated in more specific woks. 

9. ¿What would be the advantages of using Rubrics? 

Students get their grade for each item and not in global way. And thus, get a better grade. 

10. ¿Do you think it is important to implement Rubrics for evaluation in students? 

Yes, it is important to implement the evaluation rubrics at the level of school and colleges 

because they help in the scoring and assessment of students. 
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