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INTRODUCTION 

       
When learning a foreign language, you need to focus on the four essential 

skills: listening, speaking, writing, and reading. Listening and reading are called 

receptive skills, and writing and speaking are productive skills. You can either 

communicate by writing or speaking. However, in oral communication, the 

speaking takes the leading role. 

The study and development of the oral ability of a foreign language give 

individuals various advantages within the educational, professional, social and 

cultural fields, thus allowing them to become global citizens and able to 

communicate their desires, thoughts, emotions, opinions, and information 

effectively and efficiently. 

Speaking is one of the most challenging skills for students. Oral 

communication is often difficult for them since they struggle with sharing their 

ideas and thoughts in public. And due to the lack of practice, motivation, interest, 

and the little time dedicated to this skill in class are other reasons that delay its 

improvement. 

The educational project uses a mixed approach, which includes the 

observation, the survey, and the interview. The first one has allowed us to examine 

and learn about the problem and its causes. The second one has ratified what was 

previously established, based on the answers given by the students regarding their 

relationship with the communicative interaction in English. Finally, thanks to the 

teacher's opinions, the third has let us corroborate the preceding information and 
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obtain knowledge about the methodology implemented in the classroom within the 

teaching-learning process. 

The objective of this research is based on the implementation of 

Motivational Talks as a viable tool to improve the communicative interaction of the 

students, which will significantly improve their oral interaction while presenting 

topics of their interest that will be shared with their peers in the classroom. 

This educational project is structured as follows: 

Chapter I: The Problem, this segment includes the research context, 

scientific fact and causes of the problem, problem statement, research objectives, 

research questions and justification. 

Chapter II: Theoretical Foundations, this segment describes the 

background, theoretical foundations, contextual framework, legal framework and 

operationalization of variables. 

Chapter III: Methodology, this segment contains the research approaches, 

types of research, population, sample, data collection methods and techniques, 

research instruments and analysis and interpretation of results. 

Chapter IV: The Proposal: this segment includes the topic of the proposal, 

background, justification, goals, methodology, activities, chronogram of activities, 

feasibility, conclusions and recommendations. 
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CHAPTER I 

THE PROBLEM 

1.1 RESEARCH CONTEXT 

The present investigation was developed in the educational establishment 

Unidad Educativa “Siete de Octubre”, located in the city of Quevedo, province of 

Los Ríos, in Parroquia Siete de Octubre. This educational establishment maintains 

a morning shift, working for a long time to satisfy the needs of the public sector in 

the academic field. However, nowadays, the institution is operating in virtual mode 

due to the situation caused by the pandemic. 

This project is aimed at a group of students of Tercero de Bachillerato “B” 

of the morning shift in the 2021-2022 school year, who, according to the 

Ecuadorian National Curriculum of Ministerio de Educación (2016), must have a 

B1.2 level in the development of the four English skills. Regarding speaking, 

students should be able to speak confidently about everyday life issues, especially 

subjects that fascinate them, and regularly scheduled events; express their 

emotional states and points of view; describe experiences, dreams, circumstances, 

hopes, ambitions, and briefly give reasons together with explanations of plans and 

beliefs (Ministerio de Educación, 2016). However, it was possible to identify the 

students' difficulties in the class concerning the interactive oral activities due to an 

observation made. Furthermore, through a survey to them and an interview with the 

teacher, it was also constated that they do not reach the level suggested by the 

Ministerio de Educación concerning oral ability, which affects their academic 
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performance. Therefore, it was considered essential to develop this research to seek 

and propose a possible solution to the problem. 

1.2 SCIENTIFIC FACT 

Lack of communicative interaction in Tercero de Bachillerato “B” students 

at Unidad Educativa “Siete de Octubre” during the 2021-2022 school year. 

1.3 CAUSES 

The following causes were determined: 

• Lack of motivational activities that enhance communicative interaction. 

• Difficulties in expressing spoken ideas and opinions in spontaneous 

participation. 

• Lack of student interest in the interactive activities presented during the 

class. 

1.4 PROBLEM STATEMENT 

How do Motivational Talks influence the development of communicative 

interaction in Tercero de Bachillerato “B” students at Unidad Educativa “Siete de 

Octubre” during the 2021-2022 school year?  

1.5 OBJECTIVES OF THE RESEARCH 

1.5.1 General Objective 

To determine the influence of Motivational Talks in the communicative 

interaction through a field, bibliographic and statistical research to design a guide 

to develop the speaking skills. 
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1.5.2 Specific objectives 

• To assess Motivational Talks through a field, bibliographic and statistical 

research. 

• To characterize the communicative interaction through a given field, 

bibliographic and statistical research. 

• To prepare a guide for the use of Motivational Talks by interpreting the 

theoretical and factual data obtained. 

1.6 RESEARCH QUESTIONS 

1. How do Motivational Talks affect the development of communicative 

interaction? 

2. What is the situation that the students of the Tercero de Bachillerato “B” at 

Unidad Educativa “Siete de Octubre” during the 2021-2022 school year 

present regarding the development of communicative interaction? 

3. How will a guide for the development of Motivational Talks promote a 

communicative interaction? 

1.7 JUSTIFICATION 

Communicative interaction is an essential ability in the learning language 

process of the English language. According to Trittibach-Andres (2001), it is based 

on the sender and receiver communicating interactively, which means exchanging 

ideas and information in the target language. However, there is a lack of sufficient 

reflection on how to promote the potential of the learners based on their 

communicative competence. 



 

 

 

6 

With the implementation of virtual classes due to the COVID-19 pandemic, 

teachers have been forced to reduce the spontaneous participation of students in the 

classroom, having lack of time as a factor. Because of this, the role of the teacher 

has been prioritized over the interactive part of students. The activities developed 

in English classes, according to the National Curriculum, to work the oral skill are 

too far from the students' interests. Therefore, the implementation of activities that 

motivates students in the oral tasks will be a viable solution to the problems 

presented before to promote the role of the students to improve their participation 

in the class. 

In reference to this academic project and its purpose, the observation helped 

to determine the conditions in which the students develop their activities in class, 

their reality and learning environment. Also, the survey allowed to collect data on 

the attitudes, opinions, and beliefs of the students regarding their communicative 

interaction and learning in the classroom. In addition, the interview served as a 

means to obtain specific information from the teacher about the situation of the 

students in their learning process. 

It was concluded that they presented difficulties associated with oral 

communication. Consequently, teachers need to apply tools that, depending on 

personal interests, students can find motivating, in such a way that they can express 

their own ideas and feelings on topics they consider attractive or captivating. All 

that is because they are adolescents and are exposed to a series of changes and 

behaviors, and it is necessary to arouse their motivational interest. 
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This project aims to understand the problem and suggest possible solutions 

in the Unidad Educativa “Siete de Octubre,” where Tercero de Bachillerato “B” 

students present complications in developing their speaking skills. As a result, the 

benefits of the present investigation for teachers and students at the establishment 

as mentioned above, are the creation of a comfortable environment for learning 

between them to improve the way of learning where the student is a participant in 

the construction of their knowledge, also having a more indispensable role in the 

classroom thanks to their interaction and participation. 

The beneficiaries of the current educational project will be divided into two 

groups: direct and indirect. The direct beneficiaries are the students since they are 

the ones who will receive the positive impact in their educational, professional, 

social and cultural environments. Moreover, what is referred to as indirect 

beneficiaries is the teacher in charge of the English classes and the general 

educational community. 

The present research refers to the following article of the Organic Law of 

Intercultural Education Title 4, Chapter 2, Item a: 

Develop, strengthen, and promote bilingual intercultural education, with 

quality criteria, from the initial level to high school and higher education, 

the latter regulated by the relevant legislation, in accordance with cultural 

diversity, for the care, preservation and harmonious coexistence with the 

Pachamama, for the integral development of people, the family and the 

community (Ley Orgánica de Educación Intercultural, 2017, art. 81). 
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Conforming to the Bachillerato General Unificado Curriculum that is 

associated with the Common European Reference Framework (CERF) standards of 

the Council of Europe (2020), Tercero de Bachillerato “B” students from the 

Unidad Educativa “Siete de Octubre”, must have a B1.2 level, which has not been 

developed efficiently for its given scope. 

Considering the previous analysis, at this moment of the investigation, it is 

essential to begin to deepen it in the theoretical framework, incorporating the 

antecedents of the established variables, to find a solution to the problem that has 

already been previously determined. 
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CHAPTER II 

THEORETICAL FOUNDATIONS 

2.1 RESEARCH BACKGROUND 

The ability to communicate and speak in English with confidence and ease 

is something that students will develop throughout their educational trajectory and 

will benefit them throughout their lives. Speaking skills provide effective 

communication, which will allow the transmission of information verbally and 

understandably. 

For instance, Sunyi (2017) had the main objective of her research to 

investigate students' self-efficacy in public speaking. As a result, the researcher 

used survey research which was conducted by questionnaires, and an interview. The 

questionnaire was distributed to 43 students of Public Speaking class, where they 

answered 20 questions, while the interview was conducted with 6 students of Public 

Speaking class. After employing this technique and instrument, the results 

demonstrated that the students had self-efficacy and were aware of it in delivering 

a speech in Public Speaking class, showing that they could provide it assuredly, 

finding the strategies that gave the advantages to do it. The author concluded that 

the results showed a favorable investigation where the judgments of personal 

efficacy influence the decisions of the students, and the atmosphere in a class 

motivates and encourages the students to deliver a speech. 

In the same way, Molavi et al. (2018) had the objective to study the possible 

repercussions of teacher motivational practices and student demotivation on how 

Iranian English as a Foreign Language (EFL) learners make requests and refusal 
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speech acts. Because of this, the authors selected and administered four 

instruments: a Quick Placement Test, the Motivational Orientation of Language 

Teaching classroom inspection scheme, the Post-Lesson Teacher Evaluation scale, 

and a Discourse Completion Task. The target population of the study was all Iranian 

EFL learners in six districts of the Isfahan training and education department, taking 

into account 300 students. The application of the previous instruments revealed 

significant differences between students in high and low motivation groups 

concerning the production of request and refusal speech acts on the post-test scores. 

They examined that several levels of demotivation influenced noticeably the quality 

of request and refusal speech works produced by the learners in their English 

classes. The findings demonstrated that motivational practices of teachers directly 

affected the production of the learners of the targeted speech acts. Also, they 

summarized that student demotivation is a detrimental factor in the ability to 

produce the speech acts of request and refusal and consider the motivation of 

teachers and students as an essential factor in the EFL learning process. 

On the other hand, van Batenburg et al. (2019) had the principal objective 

to gain insight into the effects of three different instructional programs on Dutch 

pre-vocational learners’ impact on EFL oral interaction. The investigators 

implemented a quasi-experimental design to assess the effects of three approaches 

to teaching EFL oral interaction on learner effect. They collected data from 147 

students who had to answer a questionnaire, and later, they were assigned randomly 

within classes to one of three experimental conditions: Form-Focused Interaction 

(FFI), Language-Directed Interaction (LDI), and Strategies-Directed Interaction 
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(SDI). This resulted in dividing each class into three separate subgroups, each 

taught as a separate group in a separate classroom. After applying the previous 

investigation and technique, the results illustrated that the instruction type does not 

contribute significantly to achievement in EFL oral interaction. Furthermore, 

development in self-confidence predicts the achievements of the learners in EFL 

oral interaction in trained contexts. 

2.2 THEORETICAL FRAMEWORK 

2.2.1 Motivational Talks 

Before starting with the main definition of the present variable, it is required 

to define it by the single terms that compound it. 

The term motivation is described as “(1) the reason why somebody does 

something or behaves in a particular way; (2) the feeling of wanting to do 

something, especially something that involves hard work and effort” (Oxford 

University Press, n.d., definition 1 & 2). 

Meanwhile, the term “talk” is stated as “(1) to say words aloud; to speak to 

someone; (2) to discuss something with someone, often to try to find a solution to 

a disagreement; (3) to give a lecture on a subject” (Cambridge University Press, 

n.d., definition 1, 2 & 3). 

Based on the previous definitions, Motivational Talks is defined as a 

coherent oral speech which is interesting for both: the speaker, because it is based 

on his personal experiences, likes, and interests, and the listeners, because being 

both the same age range, similar culture, and learning level, they also share similar 

enthusiasm and goals. 
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2.2.1.1 Characteristics. Being an effective public speaker encloses more 

than people might suppose. A compelling speaker needs to get their information 

across while keeping the audience entertained and engaged. 

Based on the information before, the characteristics that are closely related 

to the focus of the current educational project for developing a Motivational Talk 

as a tool in favor of communicative interaction are the following: 

According to Richards (2009), a talk has some important qualities: focus on 

the message and audience, organization and sequencing. 

2.2.1.1.1 Focus on both message and audience. During a speech activity, 

the speaker must focus on the message sharing and the listening audience. 

The information to be presented should be obtained from reliable sources. 

As stated by Gareis (2006), to ensure that the information transmitted does not lack 

truthfulness in front of the audience, it is necessary to consult reliable sources; 

therefore, the content can be summarized, paraphrased, or quoted precisely. 

Moreover, the sender must consider that he is speaking with other people 

and not with himself; he must take into account his pronunciation and even before 

presenting his speech to facilitate the recognition of words for the listeners, also 

regardless of wanting to inform, engage or convince, he must adjust his speech to 

keep them connected to the content presented (Gareis, 2006). 

2.2.1.1.2 Organization and sequencing. According to Gareis (2006), the 

easiest way to organize a speech is to start with the body, introduction, and 

conclusion. In the first one, the speaker has to establish the main points of the topic. 

Then, having them all, the orator would have a comprehensive vision of the 
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information to be presented to introduce and conclude. The sequence to have at the 

moment of the speaking should change in the following order: introduction, body, 

and conclusion. Telg (2011), describes each one of them:  

1. Introduction. It is the initial part of the speech that establishes its purpose. 

When giving an introduction, the key points of the topic can be identified, allowing 

the audience to concentrate on the main points that determine the rest of the 

presentation. This opening must be credible by including some knowledge or 

information that demonstrates why the topic being discussed is trustworthy. In this 

way, the speaker may even be able to persuade the crowd involved.  

2. Body. It is the longest part of the speech where the main support 

instruments are provided to highlight the main points. These main points should not 

be too many as the audience will forget them; it is better that they are few, making 

the speech more concise and easier to remember.  

3. Conclusion. It is the last part of the speech that determines the final 

impression. With the use of key words, it can be indicated that the speech is coming 

to an end. The conclusion is considered the last chance to persuade and motivate 

the audience. 

However, vocal behavior is another essential characteristic of a good 

speaker (Mufanti et al., 2017).  
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2.2.1.1.3 Vocal behavior. As stated by Mufanti et al. (2017) the definition 

of vocal behavior focuses on using pitch, rate, and volume when speaking. 

1. Pitch. When speaking, it is necessary to use the tone of the voice in an 

adequate range in which there is a combination of bass and treble to convey the 

information. 

2. Rate and fluency. Refers to speed and pause. It is necessary to speak more 

slowly and slow down when emphasizing important points. When speaking 

fluently, the pauses are determined, making the speaker highlight what he wants to 

convey. It is essential to make pauses to provide an understandable talk. 

3. Volume. It refers to the volume or softness of the voice when something 

is being said. When the orator speaks loudly, it allows the receivers or the audience 

to hear without any difficulty. 

In addition to the precedent features, Noh and Lee (2012) indicated another 

important one, mentioning that speaking clearly is essential for communication. 

2.2.1.1.4 Clarity. The speech should be delivered to provide clear 

communication, that is why the speaker has to use proper language, simple terms 

that the audience will be able to understand (Mufanti et al., 2017). 

2.2.1.2 Importance. Motivational talks as a tool for improving 

communicative interaction in students is a significant instrument for their learning 

process considering the succeeding advantages on scholars: 

2.2.1.2.1 Arouse interest. The selection of students of exciting topics 

increases their interest level since they prefer this election rather than the imposition 

of a topic from the educator. In addition, Bonwell and Eison (1991) noted that 
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students prefer teaching where they actively participate to learn rather than 

traditional lectures. 

2.2.1.2.2 Collaborative learning. The beneficial effects of it are not limited 

to academic gains. “In collaborative learning, there is the intellectual synergy of 

many minds coming to bear on a problem, and the social stimulation of mutual 

engagement in a common endeavor” (Smith & MacGregor, 1992, p. 12). Students 

can interact with each other in groups and develop their interpersonal skills and 

abilities to relate to them. Likewise, they are not only observers but participate in 

the construction of their learning by providing ideas, opinions, and solutions 

together. Therefore, implementing Motivational Talks as an activity in class will 

help students learn properly and with their classmates while working in groups. 

2.2.1.2.3 Enthusiasm. It is constantly said that students are the ones in the 

learning process that should be interested in their own learning, but according to 

Šajbidorová (2018), the teacher must be as well; he must be motivated, share ideas 

with his students, and establish a relationship that fosters opportunities for 

communication with them without neglecting his professionalism; in this manner, 

he can transmit this confidence to the students. Therefore, Motivational Talks is an 

exciting tool for both students and teachers. At the moment of its application is the 

educator who will encourage students to participate, producing an enthusiasm for 

learning. 

2.2.1.2.4 Active participation. The active participation of the students in a 

group discussion is defined as participation in discussion activities, including 

questioning, expressing ideas, and giving opinions during the discussion session 
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(Liu, 2001; O'Connor et al., 2017). Motivational Talks provide active participation 

since the excitement of a topic of their interest has as a result their dynamic 

engagement in class. 

2.2.2 Communicative Interaction 

The present variable has two main sections: communication and interaction. 

It is crucial to appreciate both parts in a particular form to acknowledge the variable 

better. 

In the first place, communication is “the activity or process of expressing 

ideas and feelings or of giving people information” (Oxford University Press, n.d., 

definition 1). 

On the other hand, interaction is “an occasion when two or more people or 

things communicative with or react to each other” (Cambridge University Press, 

n.d., definition 1). 

Based on the previous information, it is appropriate to define 

“communicative interaction” as the process of expressing ideas, feelings, or 

information (by the sender) as an exchange with another individual, the receiver 

(Trittibach-Andres, 2001). 

2.2.2.1 Characteristics. Communication is related to every sphere of 

human life. It is essential to leading a meaningful human life. Enjoying a peaceful 

life, constructing prosperous states, and developing and building meaningful 

relationships is impossible without communication  (Prabavathi & Nagasubramani, 

2018). Any communication should be free from barriers to be considered 

acceptable. 
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According to the National Institute of Agricultural Extension Management 

(2005), there are some crucial features for producing an effective communicative 

process: completeness, conciseness, feedback, empathy, clarity of purpose, 

modifying the message according to the audience, and multiple communication 

channels. Based on this information and concerning the current educational project, 

these are the features of communicative interaction: 

2.2.2.1.1 Completeness. It means that the message conveyed by the sender 

must be supported by well-organized facts and observations. 

2.2.2.1.2 Conciseness. The message should not extend to secondary points, 

and the necessary information is expressed with the least possible use of words. 

2.2.2.1.3 Feedback. When the speaker communicates the message, the 

receiver has the right to interpret it based on his perspective. 

2.2.2.1.4 Clarity of purpose. To achieve a communication, both the consent 

of the sender and the receiver is needed, since if it is not given, there will be no 

exchange of information; the transmitted message must be clear in the mind of the 

sender and the understanding by the listener based on what he transmitted, giving 

rise to a collaboration between the participants in the interaction for mutual 

understanding (Kaur, 2010). 

Additionally, Prabavathi and Nagasubramani (2018) state that oral 

communication becomes productive when an immediate answer and precise 

language are used. The prior features are interconnected to the current academic 

project and will be discussed below: 
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2.2.2.1.5 Instant response. Giving information and receiving an instant 

answer is an important fact to construct a natural dialogue (Velentzas & Broni, 

2014). 

2.2.2.1.6 Usage of comprehensive language. Törnqvist (2008) mentions 

that the language used by the sender must be adapted to the type of audience to 

which he will present his talk, whether general, formal, informal or specialized in 

achieving their understanding. 

2.2.2.2 Importance. Practicing interactive communication in the classroom 

has become an essential part of teaching English as a foreign language since that 

encourages the pupils to achieve the oral communication goals in each country's 

syllabus (Törnqvist, 2008). 

Its application in the classroom would help students to learn how to make a 

conversation in English even if they do not have the correct words or expressions 

to do it, the daily practice will ameliorate their fluency in the language. 

Students need to know and learn to express themselves in English. 

Therefore, developing their interactive communication means improving their oral 

skills and social skills to relate, facilitating various knowledge that helps build the 

social tissue. As communicative interaction is crucial for the present academic 

purposes of the students of English as a foreign language, its application in class 

will also allow the pupils to make use of it in future activities: studies, travels, work 

experiences, or international professional contacts of different kinds. 
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2.2.3 Philosophical Foundation 

The axiological approach within the teaching-learning process implies 

transmitting values and norms to students, which leads to the increase and 

development of the axiological potential of students and can only occur based on 

cultural values. In accordance with Engle (2008), axiology is the science of the 

preferences of people of core values. 

In the same way, axiology is related to teaching foreign languages to 

accommodate the native values with foreign cultures and traditions. Concerning the 

learning process of students of a foreign language, axiology has a close relationship 

with it, giving way to the Linguistic Axiology, which is the study of the language 

as an essential source of information about values (Zerkina et al., 2015). Recent 

linguistic researchers have energetically studied the concept of values, their 

opposition, and how to shape value and anti-value ideas through foreign language 

instruction. In this aspect, language is not only considered as a means to transmit 

information but also to relate to culture and universal values and thus avoid 

misunderstandings (Mohammed et al., 2021). For real progress, the development 

of values in all citizens is essential. Within the teaching-learning process, the 

professor plays a vital role since he has the possibility to influence students, both 

in their thinking and personality, and involve them in academic activities, being 

language a means for its achievement, since it is the expression of value. 

Motivational Talks are an effective tool that allows students to explore 

different cultures, traditions, and values. They will develop their communicative 



 

 

 

20 

interaction in the language while having a positive and humanistic impact on their 

lives and knowledge. 

2.2.4 Linguistic Foundation 

Linguistics is known as the science of languages. It studies and analyzes the 

communication tool, that is, language as a system, as a complex phenomenon, as a 

complete object (Ugli Shaykhislamov & Ugli Makhmudov, 2020). 

This present research is based on interactive communication. Conforming 

to Velentzas and Broni (2014), communication is the transmission of ideas and 

thoughts in different ways, such as through speech, images, behavior, signs, or 

writing. On the other hand, they also describe that oral communication occurs when 

a quick answer is needed to exist. It includes body language that, thanks to it, can 

detect the emotional state of the person who emits it and the tonality that adapts to 

each particular situation in the one found (Velentzas & Broni, 2014).  

The first major model for communication was introduced by Claude 

Shannon and Warren Weaver for Bell Laboratories in 1949, called the standard 

transmission model of communication, it is sent in some way (as spoken language) 

from a sender/encoder/encoder to a destination/receiver/decoder. These social 

scientists, Shannon and Weaver (1949), structured this Linear Communication 

Model based on the following elements: 

1. An information source, which produces the message. 

2. A sender, the one who transmits the message into signals. 

3. A channel, to which signals are adjusted for transmission. 
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4. A receiver, the one who receives the message from the sender and 

tries to understand it. 

5. A destination, where the message arrives. 

6. The noise, undesirable sound distortions, it means, changes in the 

transmitted signal. 

As can be seen in Figure 1, we can find the Schematic diagram of a general 

communication system. 

FIGURE 1 

Schematic diagram of a general communication system 

 

Note. The figure represents the process of communication. Adapted from 

The Mathematical Theory of Communication (p. 7), Shannon and Weaver, 

1949, University Illinois Press. 

“In oral speech, the information source is the brain, the transmitter is the 

voice mechanism producing the varying sound pressure (the signal) which is 

transmitted through the air (the channel)” (Shannon & Weaver, 1949, p. 7). 

The communicative elements are necessary for the transmission of 

information to be successful and there is proper communication between the 

participants who are immersed in it. For that reason, when applying the 
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Motivational Talks, the communication will be effectuated. The sender, who will 

expose his topic of personal interest, will be the one who will transmit the 

information to his listeners through a message, which the listeners will decode to 

understand it, and, in this way, they will be able to participate in the intervention of 

his partner. 

2.2.4.1 Communicative competence. Communication is effective and 

appropriate for a particular situation. Its effectiveness is achieved by fulfilling the 

objective of all communication, which is to share information from a sender to a 

receiver based on individual skills and knowledge; for example, in a public 

speaking situation, the person must know how to analyze a present audience and 

prepare and deliver a speech; an appropriate communication presents the speaker 

as a character who must express himself and address the listeners in an appropriate, 

conscious and respectful way in order to fulfill the objective of the communication 

process; for instance, if it is a speaking situation in public, the person communicates 

respect for the attitudes, thoughts, beliefs, and values held by a diverse crowd 

(Morreale, 2010). 

This communicative competence maintains a close relationship with this 

research project since the tool to be used, Motivational Talks as an activity to 

improve skills, will encourage students to communicate their ideas effectively and 

appropriately. Effective, because each individual will use their knowledge and 

skills to get the information to their audience. Appropriate since this activity must 

be executed within the framework of social tolerance, thus fulfilling the objective 

of communicative competence in the classroom. 
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2.2.4.2 Discourse competence. It is the capacity of a human being to create 

corresponding parts of speech while considering the integral components of the 

communicative process, as well as the communicative situation and extralinguistic 

factors. It also wisely forms sentences in completed texts and represents them in 

agreement with the style of speech and the principles of rhetorical efficiency 

(Vorona, 2018). Likewise, Shrum and Glisan (2005) stated, discursive competence 

refers to how the elements of language are structured in utterances to produce a 

concept or thought that has cohesion and coherence, either through words or 

phrases. 

According to Salem (2022), there are two aspects of discourse competence: 

cohesion and coherence. Therefore, it is important to know their definitions: 

1. Cohesion: to achieve a conducive and complete discourse, each sentence 

must be cohesive; since only the cohesive relationship of the elements in the speech 

can be undoubtedly understood. Therefore, cohesion refers to the fact that the 

sentences of the words must have a unified and intact pertinence (Andi Tenri & D 

Muhammad, 2019). 

2. Coherence: is a logical relationship of ideas, in which each word has a 

semantic association (Halliday & Hasan, 1976). 

Within the learning of a language, it is necessary to take this type of 

competence into account. Therefore, Motivational Talks also focus on it since it is 

required for students to create an engaging talk that contains grammatical, syntactic, 

and lexical rules, allowing the transmitted message to be understood by the listener. 
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2.2.5 Psychological Foundation 

Psychology plays an important role in education, allowing the establishment 

of procedures and solutions to achieve the objectives of the educational process and 

reforming them, as well as leading them into practice to benefit their interests.  

Like many other suggested challenges, learning a language is as much a 

matter of psychological as intellectual aspects. 

According to Budianto (2010), the psychological factor is a factor of spiritual and 

cognitive character, which includes four factors such as anxiety, aptitude, attitude, 

and motivation that have been manifested through research. 

2.2.5.1 Motivation. Motivation plays a fundamental position in the process 

of learning a language. The term motivation is often widely used among language 

teachers and students. Although it is significant for the learning process, it is not 

developed effectively or given the necessary attention and what it represents in 

teaching. 

It is important to understand its theoretical development in this field. First, 

motivation is defined as “the impetus that gives purpose or direction to behavior 

and operates in humans at a conscious or unconscious level” (American 

Psychological Association, n.d., definition 1). As previously mentioned, motivation 

is essential. Therefore, the skills of professors to motivate students to learn a 

language must be taken into account for teaching to be effective in a classroom. 

However, motivation is a challenge for teachers, being the second most difficult 

after discipline (Hadfield & Dörnyei, 2013). Within a classroom, in some cases, 

teachers encounter various situations with students since some show interest in 
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academic issues and a desire to learn, making the experience of the teaching-

learning process more rewarding and productive. But other students have a more 

challenging time paying attention and interest in learning, making this process 

slower and less satisfying. Continuously, students refrain from participating due to 

a lack of motivation, which hinders the teaching process (Drakeford, 2012). 

Without sufficient motivation, even the most skillful students cannot achieve long-

term goals, and neither is good teaching or study plans. 

In Self-Determination Theory, as Deci and Ryan (1985) reported, it 

characterizes different types of motivation according to the various motives or 

purposes that give rise to an action. The most basic distinction is intrinsic 

motivation, which comes from the person and leads them to do something because 

it seems exciting and enjoyable. On the other hand, extrinsic motivation stimulates 

or pushes the person to do something externally. 

2.2.5.1.1 Intrinsic motivation. Intrinsic motivation has appeared as an 

important development for educators: natural resource of learning and achievement 

systematically promoted or undermined by the practices of parents and teachers. 

Considering that intrinsic motivation produces high-quality learning and creativity. 

In human beings, intrinsic motivation is not the only way to motivate, not even 

voluntarily, but it is fundamental and present everywhere. From birth onwards, 

people are energetic, curious, inquiring, and playful creatures in their most 

productive states and show omnipresent availability to learn, discover, and explore. 

They do not require irrelevant stimuli to do so. This natural motivational inclination 

is a critical component in cognitive, social, and physical development. By acting on 
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their interests, the individual grows, both in skills and knowledge. The tendencies 

to be attracted to something new, understand quickly, and apply skills initially are 

not conditioned to childhood but are an essential characteristic of human nature that 

influences persistence, performance, and well-being during each stage of life 

(Stiller & Ryan, 1992). 

Intrinsic motivation is found within the individual and is connected to 

identity and satisfaction within oneself. It is the ability a person has to learn a 

language since he has the predisposition to accomplish an activity that will provide 

him with a rewarding sensation. (Gardner, 1985). 

Students are intrinsically motivated when learning is a goal in itself. They 

find the tasks or exercises personally challenging, which can lead them to the 

fulfillment of their objective, having in return a feeling of having enjoyed what they 

were doing during the language learning activities. 

2.2.5.1.2 Extrinsic motivation. Extrinsic motivation is a type of motivation 

in which the reasons that lead the person to do a particular activity are located 

outside of it. It means they are linked to external circumstances. According to Ryan 

and Deci (2000), Self-Determination Theory posits that extrinsic motivation may 

differ in the extent to which it is independent. For example, a student who does his 

homework only because he is afraid of the reaction of his parents if he does not 

complete it; is extrinsically motivated since he is doing the homework to obtain an 

opposite result to avoid that type of behavior situation of their parents. Likewise, a 

student who does the task because he personally believes that it is beneficial to learn 

about it; is also extrinsically motivated, not because it is interesting but because of 



 

 

 

27 

its instrumental value. These two types of behaviors are intentional because of their 

consequences but differ in their relative autonomy (Ryan & Deci, 2000). 

Students may perform activities with indifference and apathy or with an 

enthusiastic attitude, demonstrating inner approval of the value or benefit of a task. 

In the first case, the ordinary case of extrinsic motivation, the student feels 

externally stimulated to action; in the last-mentioned case, the extrinsic goal is self-

approved and therefore voluntarily adopted. Consequently, knowing how to 

enhance their interest extrinsically becomes a strategy that allows a pleasant and 

more dynamic teaching-learning process and does not allow students to feel 

disinterested and indifferent in the activities promoted in the classroom. (Ryan & 

Deci, 2000). 

Educators cannot control what intrinsically motivates a student, whereas 

they can control most extrinsic motivations. They cannot make students like 

learning a foreign language, but they can be rewarded by receiving recognition or 

positive results. But there is a disadvantage, intrinsic motivation is much more 

beneficial when learning because that motivation comes from the student himself. 

Extrinsic motivation is a suitable instrument to motivate students to do what does 

not attract their attention at all. However, the orientation must be to use their 

intrinsic motivations, their true motivations, in order to help them learn. 

With the implementation of Motivational Talks, students will be able to talk 

and share topics of their own interest to develop their skills in communicative 

interaction, allowing a comfortable environment where they will be protagonists in 

the construction of their own knowledge, enhancing their intrinsic motivation and 
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with the help of their teacher who will motivate them extrinsically to achieve their 

goals. 

2.2.5.2 Meaningful Learning Theory. Learning can be in two ways, rote 

and meaningful, and both contribute to different functions and levels of 

effectiveness. Still, rote learning is simply memorization, which only seeks to 

obtain discrete entities; these are limited and discontinuous, linked to the cognitive 

structure but literally and arbitrarily (Ausubel, 2000). This type of learning does not 

permit the construction of a cognitive structure, where the student associates the 

new information with the one he already has. For the acquisition of new knowledge, 

cognitive processes are needed that will give significance to new data that implies 

the mental storage of objective elements in association with those already present 

cognitive structures. Meaningful learning, on the contrary, is described as a process 

of relating and consolidating material to relevant entities established in the 

cognitive structure (Gowda, 2015). Students must be capable of incorporating new 

information with what they already have in their cognitive structure during 

meaningful learning, forming a new connection that will allow them to refine their 

way of thinking about a topic or issue (Novak, 2002). 

Consequently, students are the agents who must learn, and therefore the 

activities must be focused on them. The teacher-centered approach is not really 

productive since the students have a passive attitude when learning. Also, it is 

essential to highlight that learners must construct their own knowledge, have an 

active posture in the learning process, and interact with the object of study. 

Meanwhile, the teacher must accompany his students in this process of knowledge, 
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applying strategies, creating a dynamic and persistent class, seeking balance, in 

which the class is characterized by the interaction between the teacher-student and 

student-teacher. 

With the implementation of Motivational Talks, students will have the 

opportunity to recreate their own knowledge according to the information they are 

processing, making that new knowledge make sense when they relate it to their 

previous knowledge. Furthermore, they will provide feedback on that prior 

knowledge by selecting a topic of their interest. Finally, they will improve it when 

preparing and presenting it to the class, developing their communicative interaction. 

2.2.6 Pedagogical Foundation 

Pedagogy is an important and helpful support tool through which the teacher 

can help the students learn better through more efficient study techniques during 

their learning process. Arends (2012) describes pedagogy as “the study of the art 

and science of teaching” (p. 7). The teacher not only needs to know the subject that 

he is going to teach, about activity plans, about curricular designs, but he must also 

involve his students in the educational process to stimulate their abilities and to 

make appropriate decisions contributing to the improvement of the learning; it must 

also be creative and flexible (Entz, 2007). Each student has a particular environment 

that surrounds him and the skills to learn that are not necessarily identical to that of 

his classmates. The teacher, with the help of pedagogy, through didactics, can 

develop strategies, methods, and skills that permit all of its students are in the same 

circumstances to appropriate the given content, as part of their instructional process. 
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Constructivism is one of the pedagogical currents that is applied in a 

classroom. According to Bada and Olusegun (2015), the constructivist learning 

theory of Piaget has had a broad influence on education learning theories and 

teaching methods and is an elementary topic of many educational reform 

movements; and it is an approach to teaching and learning based on cognition, 

resulting from a mental construction. In other terms, students learn by relating new 

information to information they previously acquired. Therefore, constructivist 

theory indicates that people construct knowledge and significance through lived 

experiences. Conforming to Jonassen (1994), frequently, this theory is understood 

as "reinventing the wheel" due to the lack of comprehension. Actually, the students 

do not reinvent the wheel but try to assimilate how it works, what does the wheel 

do. They dedicate themselves to applying their ideas or previous knowledge and 

their acquired experiences in real situations, learning to formulate statements that 

they try to confirm or refute, they put their theories to the test, and, finally, they 

draw their own conclusions from their discovery (Bada & Olusegun, 2015). 

That is why the present investigation uses constructivism as the primary 

model for studying the variables of this project from a pedagogical position. 

Motivational Talks are the tool to introduce students to a harmonious learning 

environment where they will build, transform, diversify and order their schemes 

and thus build a network of meanings that will enrich their knowledge of the 

physical and social world and participate in their personal development. In this way, 

students grow and learn entertainingly. They will enhance their interactive 

communication by selecting topics of their interest, which they will develop in front 
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of the listeners, making them also participate of this oral interaction, in accordance 

with the provisions of the Common European Framework of References of the 

Council of Europe (2020) that states that a B1 User: 

Can communicate with some confidence on familiar routine and non-

routine matters related to their interests and professional field; can 

exchange, check and confirm information, deal with less routine situations 

and explain why something is a problem; and can express thoughts on more 

abstract, cultural topics such as films, books, music, etc. (p. 72). 

Furthermore, this investigation suggests a pedagogical approach called 

collaborative learning by teaching (CLBT) since it promotes collaborative work.  

Collaborative learning (CL) is considered a profitable educational 

procedure from cognitive load and constructivist learning perspectives. According 

to cognitive load theory, the cooperative working memory effect allows 

contributing learners to help each other's working memory capacity during learning. 

In addition, this type of learning has been distinguished as an alternative form to 

overcome memory limits when performing a task or activity independently (Zhou 

et al., 2019). Kirschner et al., (2011) also claim that collaborative learning is more 

effective in terms of cognitive and affective factors when performing more complex 

tasks. Consequently, collaborative learning allows students to participate and share 

their ideas and information to achieve a common goal, which will enable them to 

develop their creativity and solve problems. Motivational Talks will act as a way 

whose objective will be to promote collaborative learning in students, since when 

implementing this activity in groups of two, each one of the members being 
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individuals with different interests and perspectives, they must seek a route to reach 

a mutual agreement, by understanding the way of thinking of each person, thus 

promoting teamwork on the part of the student body. 

Currently, the digital age has influenced and revolutionized every part of 

everyday life and it has also been gradually gaining prominence in education. One 

of the fundamental pedagogical studies refers to connectivism. According to 

Siemens (2005), connectivism is a learning theory for the technological era, which 

helps to develop technological skills of the students and to adapt to the use of social 

networks to improve their management of technology. The previous information is 

revealing for the current educational project due to the close relationship between 

connectivism and the technology to be used by the students through the elaboration 

of the support material, which they will use at the time of their presentation, 

performing a motivational talk guide based on topics chosen through their personal 

likes. Said material used will provide the student's work with a distinctive vision, 

which will support their presentation of the talk and arouse the attention of their 

listeners. 

2.2.7 Didactic Foundation 

Didactic is the discipline that studies and intervenes in the educational 

teaching-learning process to perfect methods, techniques, strategies that are 

immersed in it, and promote meaningful learning when studying a language 

(Navarro & Piñeiro , 2012). 

Referring to didactics in the field of languages, it is important to start 

making a relation between themselves. The techniques, strategies, and methods are 
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necessary for the teaching-learning process of a foreign language since they are the 

ones that will approach the teacher to the student. In other words, they create a close 

relationship between the technique and the way of learning of each one, creating in 

that way conscious and practical learning, indispensable for languages. 

2.2.7.1 Activities to improve speaking skills. In the teaching-learning 

process of English as a foreign language, each competency (speaking, writing, 

listening and reading), has their individual necessities. Concerning oral skills, 

Navarro and Piñeiro (2012) state that there are some activities to put into practice 

in the classroom in order to improve the ability, these are the following: 

2.2.7.1.1 Describing with my hands. The procedure for this activity consists 

of letting the teacher introduce the topic to use for the description. Students should 

make groups of 6. The educator gives each pupil a mask and motivates them to 

wear it along with the task to blind them. Then, all students will receive an object. 

Each student has to say a characteristic according to the object they have on their 

hands. After that, the teacher will call some students to say the features aloud, while 

the rest will pay attention to not repeating the same characteristics. Finally, the 

student will tell the teacher the name of the object concerning what was guessed; 

while doing this, other students could guess the name of the objects with the 

descriptions presented. The winner will be the pupil who guesses the most objects. 

This activity reinforces the knowledge of the students when describing something. 

During the teaching-learning process, educators must use various activities 

in the classroom that can be adjusted to the needs, interests, and learning levels to 
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benefit them, creating an environment in which they feel motivated and confident 

to work (Nikolov & Djigunović, 2006). 

Regarding oral skills, Rao (2019) also mentions other strategies and 

techniques to implement in learning the English language: 

2.2.7.1.2 Pictures. Images are handy for students learning a new language 

as it is common for them to forget what they have heard, but they can remember it 

when they see it. Using images, students can produce sentences or phrases related 

to them that they have heard or seen occasionally; they can avoid repetition and 

give a new concept about them, thus improving their oral skills. 

2.2.7.1.3 Language games. Language games allow students to engage in 

real communication. These games also create a pleasant and fun environment for 

the student and can start from a basic level and then increase in difficulty, but 

always considering their learning levels. Educators can implement various games 

such as role-play, guessing games, and many more games that will help their 

language precision to improve their communicative competence. 

Furthermore, Lackman (2010), establishes some more activities to develop 

in class in order to improve the speaking skills of students of English as a foreign 

language. 

2.2.7.1.4 Short presentations. In the current activity, the students have to 

talk for a specific time (for example, 1 minute) and interact with the whole class. 

Before starting the presentation, pupils have to take some short notes with 

keywords, expressions, or even grammatical structures that they think they would 

use in the talk. The teacher can help them. 
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2.2.7.1.5 At the party. This fun activity allows students to choose what they 

want to talk about. Then, with the help of the teacher, they choose a type of meeting 

which will be the context to know the situation in which they will be. It can be a 

party, wedding reception, birthday and so on. And then, each student is given a 

label indicating their role within that context; it can be a journalist, a queen, a 

famous star, etc., trying to mingle with the other characters of different social 

statuses. While doing it, they should use appropriate language depending on the 

individual is in from them. Once the task is finished, the students should express 

how the language changed when talking to different people. It must be emphasized 

that the topics of conversation between them are completely free. 

Based on the previous activities presented, it is crucial to emphasize the 

similarities that they have with each other, which range from the motivation that is 

tried to be implemented in the students, allowing them to freely choose a topic of 

their interest in order to obtain better results in their oral interaction, on the other 

hand, the significant development of oral skills by these activities, contribute 

significantly to the problem of this research study. 

2.2.7.2 Public Speaking. According to Eke (2021), public speaking or 

public communication is “all about sharing information, ideas or opinions on a 

particular issue of interest and importance to your audience” (p. 14). Consequently, 

through this transmission of knowledge, interests, or opinions that occur at a 

specific time, the speaker arouses the attention of his listeners.  

For the preparation and delivery of a speech, it is essential that there are 

skills and strategies that enhance its development. It is worth mentioning that, to 
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perform a speech, careful preparation must be effectuated. The speaker must be able 

to induce or convince a person or understand what he is talking about from his 

perspective (Eke, 2021). For this, the speaker must know the best way to adapt his 

message adjusting to the needs, values, and attitudes of his spectators.  

Eke (2021) also mentions that preparing a speech includes three stages: first, 

gathering the necessary information for the speech; second, writing the speech; and 

finally, delivering the speech to the audience; in this case, if the speaker chooses a 

topic of his own interest and develops and organizes the information that he will 

transmit well, he will have a better chance of making a better presentation, since 

when discussing a topic that he knows, masters, understands and makes him feel 

comfortable, he will undoubtedly be expressing it vehemently.  

After developing the chosen topic, it is time to present it to the listeners, but 

it is not about orally transmitting the same information that was developed in 

writing since the written content can be represented in a long and complex way, 

that means that it will be difficult for listeners to understand what the speaker wants 

to communicate, and the audience has to trust their cognitive abilities to understand 

what he intends to share (Nikitina, 2011). The presentation of the chosen topic to 

the listeners is based on oral, short and precise transmission that the issuer shares 

with his listeners, who have to trust in his abilities. Within a speech, ideas, 

knowledge, and information should be presented differently than the ones in the 

written drafts but with the same message and intention. In other words, sharing the 

same message with different words. 
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Nikitina (2011) also mentions that verbal communication allows expressing 

the intention of the information to the audience and can put other means of 

communication into practice that cannot be achieved within written 

communication, these techniques are: 

1. Body language. It is non-verbal communication that allows 

demonstrating conviction and security about what is being communicated, and 

learning to use it will enable the presentation of the speech to be effective and 

improves the communication skills of the speaker, it includes: 

• Posture, which must be relaxed and upright. 

• The placement of the body, which should be in the direction of the 

listeners to establish trust. 

• The facial expression, which should show sympathy and interest in 

the audience. 

2. Tone of voice. It allows demonstrating conviction and security about 

what is being communicated and learning to use it allows the presentation of the 

speech to be effective and improves the communication skills of the speaker. 

Therefore, the effect of the vocal signals at the time of speaking must be adequate 

to facilitate the word recognition for the listeners. The tone of voice includes the 

paralanguage which refers to the non-verbal elements of communication as: 

• Pace or speed, the speaker must have an appropriate rhythm to 

speak; if he speaks very fast, it is not possible to follow the 

information that is being provided. He must pronounce the words 

clearly using punctuation as well. 
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• Pitch, the orator must vary the tone of his voice so that it does not 

sound monotonous since it would not arouse the interest of the 

listeners because it does not present emotions. It must add color and 

highlight certain words and ideas of the speech. 

• Volume, it is a simple modulation of the voice. The speaker should 

not raise his voice too much as if he were shouting, and he should 

not speak softly either since the message could be misinterpreted. 

He must express emotions as he develops his speech. 

3. Pauses. It encourages understanding and attention on the audience and 

highlights the main points, providing clarity to the speech. In addition, the use of 

pauses separates thoughts and creates anticipation for the following information to 

be shared.  

This research study aims to implement the Motivational Talks tool to 

improve communicative interaction significantly. The techniques and tools 

previously mentioned propose a notable improvement in the oral interaction of the 

students. By having these characteristics similar to the tool that the authors of this 

project establish, Motivational Talks, it will become a means suitable for achieving 

the stated objective. 

2.2.8 Sociological Foundation 

The language obtains its communicative and cultural dimension when it is 

socialized; it transmits and expresses the culture of the society to which it serves as 

a means of communication and reveals the general and particular feeling of the 

human being. 
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The teaching of a language deals directly with different aspects that affect 

the individual reality of each person within a social context, having an eloquent 

influence on the teaching-learning process of a language; therefore, a student must 

take into account that when learning a language it is not only about interacting but 

also learning about the culture that is behind it (Bhushan, 2011). When learning a 

language, the social context must be considered. Language and society are closely 

related and are essential since teaching and learning a new language create contact 

and communication across linguistic limits. According to the British founder of 

social anthropologist, Malinowski (1923), language is established in the social 

tissue that includes the different forms and expressions that represent an established 

society, and it is complex to express it without a foundation related to broader 

contexts of communication through the word. 

Implementing the tool Motivational Talks on English students will allow 

them to develop their communicative interaction with not only the language but 

also the culture of the language involved, transforming each scholar into a 

worldwide citizen, individuals with social abilities, human and moral values. They 

will also enrich their knowledge and their way of seeing the world while 

discovering outside communities and cultures. 

2.3 CONTEXTUAL FRAMEWORK 

Unidad Educativa “Siete de Octubre” was founded in May 1977, currently 

having 44 years of institutional life. The Supreme Council of Government in 1977 

in use of its powers, issued Decree No. 1775-B to attend educational development 

programs that benefited the integration of new school groups, giving way to its 
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creation. On June 13, 1978, the National Directorate of Education, responding to a 

request from Cámara de Comercio-Quevedo, chaired by Dr. Marco Cortés Villalba, 

supported by other Quevedo institutions and organizations, issues the creation of 

the Ciclo Diversificado Técnico specializing in auto mechanics and electricity, in 

the Colegio de Ciclo Básico Vespertino “Sin Nombre” of Quevedo, with five 

teaching positions. 

The first Board of Directors of this unnamed industrial and technical high 

school was constituted by the Dr. Ariosto Vicuña, former Rector; Mr. Oswaldo 

Abril Coloma, former Vice Chancellor; Mr. Rubén Proaño Vaca, general Inspector 

and first member of the Board of Directors; Mr. Fabián Muñoz, second member of 

the Board of Directors; and Ms. Magdalena Serrano, third member of the Board of 

Directors. They asked the Minister of Education, Dr. Galo García Feraud, to 

designate this school as “Siete de Octubre,” in homage to the date of cantonization 

of the city of Quevedo; request that was accepted on November 12, 1979, with 

Agreement No. 686, currently having 42 years of creation with the name “Siete de 

Octubre.” Presently, there is an amount of 1,709 students and 7 English teachers in 

the establishment, having 231 students in Tercero de Bachillerato “B.” 

The mission of Unidad Educativa “Siete de Octubre” focuses on forming 

independent citizens capable of choosing and acting responsibly, faithful to the 

principles of a tolerant and supportive intercultural coexistence; critically and 

academically competent in the technical field, committed to the challenges of a 

globalized and interdependent society, subject to changes accelerated by 

technological and scientific advances, with an ecological conscience. 
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The vision of Unidad Educativa “Siete de Octubre” concentrates on being 

recognized at the local and provincial level as an educational institution that 

provides technical training, with an approach focused on the development of job 

skills, that meets high quality standards, through pedagogical processes that 

recognize individuality and they promote student autonomy, which contributes to 

the social and economic development of the community. 

This research focuses on Tercero de Bachillerato “B” students who attend 

the morning shift in the English area and specifically to improve their interactive 

communication. 

2.4 LEGAL FRAMEWORK 

Education is necessary in every way and is considered the most influential 

factor in the advancement and development of people and societies. Therefore, it is 

considered the main priority of the government, with a series of regulations and 

laws that protect the rights of each individual to have access to a quality and warm 

education. This present research is supported by the following article: 

Education is a right of persons throughout their lives and an unavoidable 

and mandatory duty of the State. It constitutes a priority area for public 

policymaking and state investment, the guarantee of equality and social 

inclusion and the indispensable condition for the good way of living. 

Persons, families and society have the right and responsibility to participate 

in education (Constitución de la República del Ecuador, 2008, Article 26). 

This article determines that education is accessible to all citizens without 

any distinction; each one is an active participant in the educational process to 
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acquire knowledge and thus achieve a full social life, guaranteeing a better future 

for each one of them. 

It is also important to note that all the cultures and languages are esteemed 

and recognized as essential components of the identities that unite communities and 

nations. Therefore, this research is justified in the following article of the Organic 

Law of Intercultural Education Title 1, Chapter 1, Item z.: 

Interculturality and plurinationality guarantee the actors of the System, the 

knowledge, recognition, respect, appreciation, recreation of the different 

nationalities, cultures and peoples that constitutes Ecuador and the world; 

as well as their ancestral knowledge, advocating unity in diversity, 

promoting intercultural and intracultural dialogue, and promoting the 

appreciation of the forms and uses of different cultures that are consistent 

with human rights (Ley Orgánica de Educación Intercultural, 2017, art. 2). 

In addition, another article of this law is needed to mention, found in 

Chapter 1, Item bb., which alludes the plurilingualism, where “the right of all 

persons, communes, communities, peoples and nationalities to be trained in their 

own language and in the official languages of intercultural relations is recognized; 

as well as in others related to the international community” (Ley Orgánica de 

Educación Intercultural, 2017, art. 2). 

It is essential that these general principles are developed in the educational 

field since they favor the approach to other cultures and perspectives of seeing the 

world, creating bridges of relationships between them, which will open step to 

tolerance and efficiency in communication with cultures different from others. 
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2.5 OPERATIONALIZATION OF VARIABLES 

VARIABLES CONCEPTUAL 

DEFINITIONS  

CATEGORIES INDICATOR 

 

 

Motivational 

Talks 

Based on the previous 

definitions, Motivational 

Talks was defined as a 

coherent oral speech 

which is interesting for 

both: the speaker, 

because it is based on his 

personal experiences, 

likes, and interests, and 

the listeners, because 

being both the same age 

range, similar culture, 

and learning level, they 

also share similar 

enthusiasm and goals.  

Characteristics • Focus on both message 

and audience 

• Organization and 

sequencing 

• Vocal behavior 

• Clarity 

Structure • Introduction 

• Body 

• Conclusion 

Types of 

motivation 

• Intrinsic 

• Extrinsic 

 

 

 

Communicative 

interaction 

The process of expressing 

ideas, feelings, or 

information (by the 

sender) as an exchange 

with another individual, 

the receiver (Trittibach-

Andres, 2001). 

Characteristics • Clarity of purpose 

• Completeness 

• Conciseness 

• Feedback 

• Instant response 

• Usage of 

comprehensive 

language 

Elements of 

communication 

• Information source 

• Sender 

• Channel 

• Receiver 
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• Destination 

• Noise 

Techniques and 

strategies to 

improve speaking 

skills 

• Describing with my 

hands  

• Pictures 

• Language games 

• Short presentations 

• At the party 

• Public speaking 
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CHAPTER III 

METHODOLOGY 

3.1 RESEARCH APPROACHES 

Given the current research, it is necessary to describe the methodology used 

to collect the required data. This educational project used a mixed approach that 

combines quantitative and qualitative methods for data collection and analysis 

(Halcomb & Hickman, 2015). These two types of approaches helped obtain 

different points of view of the phenomenon under study in this research, allowing 

a broader and more complete one to be effectuated in communicative interaction 

research in English language learning. 

The quantitative study allows collecting quantifiable data to perform 

statistical analysis since it assumes that the phenomena under study can be 

measured (Watson, 2015). This type of research helped to obtain a conclusion to 

understand the phenomenon that affects the development of interactive 

communication from a general principle. 

On the other hand, qualitative research allowed us to understand the 

individual thoughts and opinions and does not generate statistical data (Pathak et 

al., 2013). Through the qualitative study, non-quantifiable data are collected, such 

as the observation of the study phenomenon that is Tercero de Bachillerato “B” 

students and the interview with English teacher in charge. Within this procedure, 

the proper interpretations were made in order to know, represent and determine the 

aspects of the object of study, optimize the results. 
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The use of these research approaches was necessary for this project to 

acquire credibility. To continue with the educational project, it is essential to 

mention the methods that constitute it. 

3.2 TYPES OF RESEARCH 

The research types are divided into three parts: according to their purpose, 

the gnoseological objective, and the control of the variables to establish the present 

problem. 

3.2.1 According to its purpose 

3.2.1.1 Field or applied. The current research is applied according to its 

purpose since it aims to contribute with ideas to solve the specific problem found 

in the educational context of the study of the Unidad Educativa “Siete de Octubre.” 

According to Reyes-García and Sunderlin, this methodological approach serves to 

be able to observe and understand the behavior of individuals in their natural 

environment to obtain information about the data collected (Angelsen et al., 2011). 

3.2.2 According to its gnoseological objective 

3.2.2.1 Descriptive. According to its gnoseological objective, the research 

is descriptive since it aims to identify the observable and general characteristics of 

the study event from observation and interaction and show the visible results 

developed in it, making the facts narrated more credible. De Jong and van der 

Voordt (2002) mentions that descriptive research is characterized by its neutrality 

and focuses on describing what reality is like within the context of the study. In 

addition, it focuses on looking for the “what” of the phenomenon of study rather 

than the “why” it is shown in this way (de Jong & van der Voordt, 2002). 



 

 

 

47 

3.2.2.2 Explanatory. Also, this research has an explanatory character since 

it not only focuses on describing the problem presented but also tries to find the 

causes of said difficulties within the educational context in Tercero de Bachillerato 

“B” students. This type of research aims to recognize the causes and effects of 

certain phenomena and predict how one phenomenon will vary concerning another 

one (Engel & Schutt, 2014). 

3.2.2.3 Purposeful. Within the gnoseological objective, purposeful 

research is also incorporated, which allows presenting a feasible solution to 

improve the learning situation of the object of study through a didactic guide aimed 

at Tercero de Bachillerato “B” students to improve their interactive communication 

in English as a foreign language. 

3.2.3 According to the control of the variables 

3.2.3.1 Non-experimental. According to the control of the variables, a non-

experimental investigation is used since the present research is based on the 

observation and interpretations of the study phenomena in order to reach a 

conclusion. When applying a non-experimental investigation, the independent 

variable is not manipulated and the researcher does not alter the object of study 

(O'Dwyer & Bernauer, 2014). 

3.3 POPULATION 

The population is the object of study which is intended to know and treat in 

an investigation (Majid, 2018). Therefore, the population of the current project are 

the students of Tercero de Bachillerato at Unidad Educativa “Siete de Octubre” 

during the 2021-2022 school year and the English teacher in charge. 
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3.4 SAMPLE 

The sample of the present investigation are the students of Tercero de 

Bachillerato “B” and their English teacher. This course has 40 students. Sampling 

is a chosen portion of the population in a research study, allowing for more practical 

and efficient data collection that attempts to reach all population members (Turner, 

2020). 

TABLE 1: Distribution of the sample and population 

No. DETAILS POPULATION SAMPLE 

1 Students 231 40 

2 Teachers 1 1 

Total 232 41 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

3.5 DATA COLLECTION METHODS AND TECHNIQUES 

The present research used an empirical method which includes the 

techniques such as the observation, the survey, and the interview. 

3.5.1 Survey 

The survey is a collection of data conducted through questions that will be 

answered by a sample of the object of study (Check & Schutt, 2012). This one was 

aimed at the population of Tercero de Bachillerato “B” students at Unidad 

Educativa “Siete de Octubre” to analyze and determine quantitatively the factors 

which are immersed in the delay of the learning process and, within it, investigate 

possible resources that can be used to improve their academic perfomance. 
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3.5.2 Interview 

It is a talk that takes place face to face, structured by the researcher, with 

the purpose of obtaining information regarding the object of study and making the 

respective interpretations (Magnusson & Marecek, 2015). This technical 

instrument was used in order to collect more profound and more detailed 

information on the questions raised, that is, qualitative data. The precedent is 

adapted to the needs of the authors of this educational project, thus addressing the 

English teacher of Tercero de Bachillerato “B” students of the Unidad Educativa 

“Siete de Octubre” to know the difficulties within the teaching method and the 

attitudes that students present towards learning the English language. 

3.5.3 Observation 

This type of technique was used in the current project to evaluate the study 

population and approach its reality to know it, which means to understand the 

methods, techniques, and teaching strategies used by the teacher and the behavior 

of the students in front of the class and the activities that are executed based on the 

English language for their knowledge. In this way, factual information is obtained 

on the study phenomenon: Tercero de Bachillerato “B” students, and their 

circumstances within the educational institution. According to Heigham and Croker 

(2009), observation allows a conscious and detailed observation of the behavior of 

the object of study in a natural environment. It is also common in research for data 

compilation and answering research questions of an investigation. 
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3.6 RESEARCH INSTRUMENTS 

Research instruments are tools that serve to collect essential data which is 

pertinent in an investigation (Wilkinson & Birmingham, 2003). In the current 

project, three types of instruments were used. The respective analysis and 

interpretation of the information that the research instruments provided presented 

the necessary results that demonstrated the existence of the problem in the 

communicative interaction found in Tercero de Bachillerato “B” students of the 

Unidad Educativa "Siete de Octubre," to contribute to its resolution finally. 

3.6.1 Survey 

The survey was taken according to the Likert scale to collect quantitative 

data, where the necessary numerical data was acquired whose interpretation and 

organization leaded to credible, accurate, and exhaustive results. The questions 

were according to the variables and the proposal. This instrument was helpful for 

information collection and to know what students think about Motivational Talks 

and their communicative interaction. 

3.6.2 Interview guide 

The use of the interview allowed to obtain qualitative data obtained, that is, 

more detailed information by the teacher in charge, which permitted the verification 

of the problem detected, the knowledge of the causes that affect it, and the feasible 

proposal of the solution of the present investigation. This interview was based on 

the knowledge of the English teacher about interactive communication and the 

methodologies he applies in his classroom to know in-depth the complications 

students present during their teaching-learning process and how the teacher helps 
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solve these problems. This present instrument contains ten open questions 

associated to the comprehension of why students need help with their interactive 

communication. 

3.6.3 Observation guide 

This instrument helped to understand the problem from a broad perspective 

and within a natural situation where the students were immersed. For this, an 

observation guide was designed with ten questions detailing whether the students 

met the standards that includes the attitude and behavior of the student and the 

teacher in the English class in the teaching-learning process and improvement of 

the English language. 

In this way, the intention of implementing the instruments mentioned above 

is to acquire accurate results that demonstrate qualitatively and quantitatively the 

existence of the problem encountered. Based on this, the information obtained will 

guide the development of a tool aimed at students to improve the study problem 

significantly. 

3.7 ANALYSIS AND INTERPRETATION OF RESULTS  

3.7.1. Analysis of the survey to the students 
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The aim of this survey is to analyze the communicative interaction of the students 

and provide a favorable tool that can be implemented in the class to ameliorate it. 

This survey will collect the necessary data to establish the results to evaluate and 

interpret them. 

Grade: Tercero de Bachillerato “B” 

Date: Friday, January 21, 2022 

Choose the option that the best fits your answer for each item: 

1. I consider that the level I have to communicate orally in English is: 

2. I firmly believe that the number of hours dedicated to the oral expression of 

the English language is few. 

3. The activities presented by the teacher for the development of oral 

interaction in English are interesting for me. 

4. My English teacher creates a harmonious environment in the classroom. 

5. How often do I participate in speaking activities to interact with my 

classmates. 

6. I consider my participation in English classes concerning the development 

of oral skills to be. 

7. I have a good disposition towards the activities established by my teacher 

to improve my oral interaction in English. 

8. I would love to be able to talk in English classes about topics of personal 

interest. 

9. I consider that my level of English would improve drastically if it would be 

allowed to present interesting topics of conversation for me. 
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10. I believe that a didactic support to know the structuring for the development 

of topics of personal interest will help me to grow my interactive 

communication in the English language. 

TABLE 2 ITEM 1: I consider that the level I have to communicate orally in 

English is. 

Sample: 40 students 

  Frequency Percentage 

 Excellent 3 7% 

 Good 8 20% 

Options Regular  17 43% 

 Bad 8 20% 

 Awful 4 10% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

 

GRAPHIC 1 Frequency and percentage in the survey: Item N° 1 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

Most of the students consider themselves to have a basic level of oral 

communication in English. That makes them capable of expressing certain ideas, 

feelings, emotions, and thoughts acceptably in the foreign language that they need 

to improve. 
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TABLE 3 ITEM 2: I firmly believe that the number of hours dedicated to the oral 

expression of the English language is few. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 0 0% 

 Disagree 1 2% 

Options Indifferent 5 13% 

 Agree 22 55% 

 Strongly Agree 12 30% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 2 Frequency and percentage in the survey: Item N° 2 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

Based on the previous graphic, a significant quantity of students consider 

that the number of hours dedicated to the oral expression of the English language 

is not enough. Showing that they are interested in having more hours to improve 

their speaking skills. 
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TABLE 4 ITEM 3: The activities presented by the teacher for the development of 

oral expression in English are interesting for me. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 6 15% 

 Disagree 10 26% 

Options Indifferent 6 15% 

 Agree 10 26% 

 Strongly Agree 7 18% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 3 Frequency and percentage in the survey: Item N° 3 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

According to the graphic, half of the students agree with the tasks presented 

by the teacher to develop their speaking skills, while the other half shows 

disagreement. On the other hand, 15% are indifferent about it. The enthusiasm is a 

crucial characteristic of the motivation that they must have in order to develop the 

activities in class. 
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TABLE 5 ITEM 4: My English teacher creates a harmonious environment in the 

classroom. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 0 0% 

 Disagree 8 20% 

Options Indifferent 8 20% 

 Agree 15 37% 

 Strongly Agree 9 23% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 4 Frequency and percentage in the survey: Item N° 4 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

Following the recent graphic, it is shown that the majority of the students 

agree with the type of environment proposed by their teacher during English 

classes. Offering them a confident environment to learn where risk-taking is 

encouraged, respect is presented, and positive interaction is the key for the teaching-

learning process. 
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TABLE 6 ITEM 5: How often do I participate in speaking activities to interact 

with my classmates. 

Sample: 40 students 

  Frequency Percentage 

 Always 2 5% 

 Often 10 26% 

Options Sometimes 11 29% 

 Rarely  9 24% 

 Never 6 16% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 5 Frequency and percentage in the survey: Item N° 5 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

 As observed in the graphic, many students sometimes participate in 

speaking activities proposed by the teacher in class, while others do it often and 

rarely. It can be inferred that this is a consequence of a lack of motivation in them, 

confirming the difficulties detected in the communicative interaction. 
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TABLE 7 ITEM 6: I consider my participation in English classes concerning the 

development of oral skills to be. 

Sample: 40 students 

  Frequency Percentage 

 Excellent 1 3% 

 Good 12 30% 

Options Regular  18 45% 

 Bad 6 15% 

 Awful 3 8% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 6 Frequency and percentage in the survey: Item N° 6 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

The previous graphic demonstrates that the preponderance quantity of 

students considers their participation in English activities as regular, indicating 

recurring active participation that needs improvement. 
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TABLE 8 ITEM 7: I have a good disposition towards the activities established by 

my teacher to improve my oral interaction in English. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 3 7% 

 Disagree 10 25% 

Options Indifferent 13 32% 

 Agree 11 28% 

 Strongly Agree 3 8% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 7 Frequency and percentage in the survey: Item N° 7 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

 A significant percentage of the sample shows that the students are 

indifferent about the statement presented while others agree, and the rest disagree. 

It demonstrates the students' predisposition to continue with the learning process of 

the language. Hence, establishing it as a point to be executed. 
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TABLE 9 ITEM 8: I would love to be able to talk in English classes about topics 

of personal interest. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 0 0% 

 Disagree 0 0% 

Options Indifferent 4 10% 

 Agree 21 52% 

 Strongly Agree 15 38% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 8 Frequency and percentage in the survey: Item N° 8 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

 

Analysis: 

It is observed that most of the students agree with participating in oral 

activities with topics of personal interests, showing that Motivational Talks as a 

tool to help them achieve this objective while improving their communicative 

interaction in the English language. 
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TABLE 10 ITEM 9: I consider that my level of English would improve drastically 

if it would be allowed to present interesting topics of conversation for me. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 0 0% 

 Disagree 1 2% 

Options Indifferent 3 8% 

 Agree 22 55% 

 Strongly Agree 14 35% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 9 Frequency and percentage in the survey: Item N° 9 

 
Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

According to the graphic presented, it could be inferred that the majority of 

students consider that their oral level would drastically be improved by the 

implementation of talks about their personal interests. 
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TABLE 11 ITEM 10: I believe that a didactic support to know the structuring for 

the development of topics of personal interest will help me to grow my interactive 

communication in the English language. 

Sample: 40 students 

  Frequency Percentage 

 Strongly Disagree 0 0% 

 Disagree 0 0% 

Options Indifferent 3 7% 

 Agree 20 50% 

 Strongly Agree 17 43% 

 Total 40 100% 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

GRAPHIC 10 Frequency and percentage in the survey: Item N° 10 

Source: Unidad Educativa “Siete de Octubre” – Tercero de Bachillerato “B” 

Authors: Tiffany Lisbeth Dávila Bajaña – Hodet Juliette Fabre Saint Albin 

Analysis: 

The present graphic indicates that almost all the students strongly believe 

that a didactic resource will give them a proper structure and improve their 

communicative interaction. 
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3.7.2 Analysis of the teacher interview 
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TEACHER INTERVIEW 

OBJECTIVE: To determine the influence of Motivational Talks in the 

communicative interaction 

Date: Friday, January 21, 2022 

1. Personal information of the teacher: 

 

NAME: Franklyn Ngoka 

SUBJECT: English as a Foreign Language 

GRADE: Tercero de Bachillerato 

“B” 

YEARS OF 

EXPERIENCE: 

Eight 

SHIFT: Morning ENGLISH LEVEL 

(CEFR): 

B2 

 

QUESTIONS: 

1. What is the level of the students regarding their oral interaction? Do you 

consider that they have reached the level that has been established in the 

National Curriculum? 

2. What are the aspects that delay the development of their interactive 

communication? 

3. How often do you develop their communicative interaction? 

4. How many hours per week do the students work on their speaking skills? 
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5. What is the average number of students who develop class by class their 

communicative interaction? 

6. What are the techniques and methods you use to enhance the communicative 

interaction of your students? 

7. In the implementation of the English oral activities, what kind of motivation 

do you reinforce in your students? 

8. Have you ever tried to implement motivational activities that catch students’ 

attention to boost their communicative interaction? 

9. Do you think students will feel motivated by the implementation of 

Motivational Talks? 

10. What will be the challenges that a teacher will face with the implementation 

of Motivational Talks in class? 

The English teacher said the level of English that his students have is an 

advanced beginner level, that is, level A2, as established in the Common European 

Frame of Reference. This achievement has been accomplished by the enthusiasm, 

motivation, and interest of the teacher in charge since there is a lack of support from 

the authorities and inconsistency from the students. 

Unfortunately, within family circles, a lack of interest in learning English 

as a foreign language has developed, which is transmitted to future generations, 

producing a lack of extrinsic motivation that affects the acquisition of the language 

taught in classes. 
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Likewise, students develop their interactive ability in the English language 

during their study week for three hours, where only 20% of them practice it 

voluntarily and actively. 

Regarding the techniques and methodologies that the teacher uses in the 

classroom, he uses technological tools so that his students develop videos 

presenting their regular tasks. In addition to this, he familiarizes them with various 

empathic strategies used with children to produce effective student learning within 

a comfortable environment. He also emphasizes that the “Board Race” activity in 

classes encourages students and produces effective results since the present 

generation has a competitive spirit. 

On the other hand, he also uses extrinsic motivation to encourage his 

students to establish attainable goals regarding their learning process with the 

English language. 

Finally, he expressed that the implementation of Motivational Talks would 

be an effective solution to significantly develop the communicative interaction of 

his students, explaining that they are generally attracted to tasks based on their 

personal likes. In the same way, their classmates will show the same interest since 

they are part of the same generation and take advantage of the opportunity to talk 

about topics that have not been able to fit into class hours. At the same time, he 

mentioned that the challenge that could be presented would be the choice of topics 

out of place due to the freedom to do so. 
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3.7.3 Observation guide analysis 
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OBSERVATION SHEET 

Grade: Tercero de Bachillerato “B” 

Date: Friday, January 21, 2022 

The code labels are the following: 

1. Strongly Disagree 

2. Disagree 

3. Indifferent 

4. Agree 

5. Strongly Agree 

STATEMENTS 1 2 3 4 5 

1 There is a comfortable environment for the 

development of communicative interaction of students. 

     

2 Students actively participate in speaking activities.      

3 Students have enough time to participate in oral 

activities. 

     

4 The oral activities proposed by the teacher are of 

interest to the students. 

     

5 Students actively engage with each other during oral 

interaction activities. 

     

6 There is bilateral and interactive communication 

between the teacher and the student. 

     

7 The level of the activities proposed by the teacher is 

coupled to the proficiency level of the students. 

     

8 Students are able to maintain interactive 

communication in English. 

     

9 Students are capable of expressing their ideas, thoughts 

and opinions when speaking. 

     

10 The teacher motivates the students when performing an 

oral activity. 
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At the end of the observation class, important information was extracted to 

answer the doubts and expectations raised. This class began with pleasant 

communication between the teacher and the students, where each one shared the 

activities done during the weekend. Immediately afterward, the teacher proposed to 

the students to continue with the presentations that they had started last class, 

specifying that each of them should remain with the camera on to improve 

interactive communication during it, providing essential information on the points 

to be evaluated in the presentations and explaining that at the end of the theme of 

each presentation, the group must leave a question for the rest of the class to answer 

and present their opinions through as a part of the conclusion. 

It should be noted that the type of presentations made by the students was 

based on themes from the book, which the teacher imposed. Although the first 

group began to expound on the simple past, it was possible to see that the students 

presented the topic without support material; the structuring of the exposition was 

not ideal since the introduction and the conclusion were skipped. In addition to this, 

they used straightforward sentences without a correct grammatical structure. When 

it was time to answer the question and express their opinions, the rest of the class 

turned off their camera and interacted little by little, using short and simple 

sentences, which do not match the level of English they should have according to 

the Common European Framework of References. It was found that the topics 

presented by the students were not interesting for them, thus harming their oral 

communication in the English language and interaction with the rest of their 

classmates. The present observation sheet allowed the researchers to know in depth 
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the methodologies used by the teacher in the teaching-learning process, which is 

essential for this research project since it provided help to determine the domain 

that students currently have in the language and the interest they show in class. 

To complete the analysis of the observation class, it is essential to highlight 

how helpful the proposal can be for Tercero de Bachillerato “B” students, taking 

into account their learning process, their personal interests, and the levels to be 

achieved concerning the Common European Reference Framework. 
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CHAPTER IV 

PROPOSAL 

4.1 TOPIC OF THE PROPOSAL 

Guide for the development of communicative interaction through 

Motivational Talks for B1.2 students. 

4.2 BACKGROUND 

It is essential to mention the background of the proposal presented by the 

authors. Through this, it is possible to know, identify and verify the current situation 

of Tercero de Bachillerato “B” students regarding their teaching-learning process 

in the communicative interaction of the English language and propose a viable 

solution to the problem. 

First, the “Motivational Talks” tool arose from the “Happy Fridays” 

technique applied to the students of the Language and Linguistics career at 

Universidad de Guayaquil in the 2021 – 2022 school year. The previous instrument 

provided positive results in the oral communication of the English language 

students. In addition, it increased their motivation within class activities, given the 

undoubted noticeable impact of the “Happy Fridays” technique on them. 

This project was developed based on “Motivational Talks.” After 

effectuating the respective observation and survey addressed to Tercero de 

Bachillerato “B” students, difficulties related to their communicative interaction 

were determined. In the same way, these were corroborated by interviewing the 

English teacher in charge. Finally, implementing these techniques and instruments 
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made it possible to establish a relationship with the object of study to collect and 

record the information obtained. 

In this way, it was considered essential to design an adjustable guide to the 

present and future academic needs of students as an interactive, pedagogical, 

didactic tool for them with the necessary structure to develop talks that will 

strengthen their spontaneous participation in the English language to be 

implemented during speaking activities. The structure will have pedagogical 

contents that will facilitate not only access to knowledge but also learning and allow 

performance to be evaluated. 

4.3 JUSTIFICATION 

This proposal is justified by the results obtained from the instruments and 

techniques to collect complete information, which served as valid evidence for its 

development and allowed to identify essential points to describe and explain why it 

was decided to execute this investigation. Among them are the survey, which 

verified the difficulties presented by students in their communicative interaction, 

such as their little participation in oral activities among their classmates and lack of 

motivation. Despite this, the students desired a new resource or support to develop 

and improve their oral communication in class. 

On the other hand, the interview with the teacher allowed to know the 

methodology implemented to execute the teaching-learning process and the reality 

presented by the students in the classroom. This relevant information helped 

conclude that the development of interactive communication is not developed 

enough compared to the other skills and that the level of the students does not meet 
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the level established and required according to the National Curriculum, which is 

B1.2. 

In addition, the observation allowed us to understand the learning 

environment in which the students are immersed, the problems related to the 

communicative interaction, and eventually, to obtain previously analyzed 

information to contribute to a Possible solution to the detected problem. 

Finally, it is worth mentioning that the survey and the interview 

corroborated that the students of Tercero de Bachillerato “B” and their English 

teacher considered it appropriate to use Motivational Talks according to topics of 

interest to the students to enhance improving their communicative interaction. 

Based on the investigations' results, it is intended to contribute significantly 

to the solution of the conflict situation presented in their oral communication 

through the proposal of this educational project, whose relevance is addressed to 

the academic environment of the students, since it would help meet their 

pedagogical, social, psychological, linguistic and legal needs. 

4.4 GOALS 

4.4.1 General objective 

To develop the communicative interaction through Motivational Talks for 

B1.2 students. 

4.4.2 Specific objectives 

• To use an adequate, general and reusable structure from the guide in order 

to improve the interactive performance of the students in class. 



 

 

 

72 

• To encourage students to use the phrases and expressions in the guide to 

conduct talks, conversations and speeches in a fluid and organized manner 

in future opportunities. 

• To foster students to talk about topics of personal interest to improve their 

communicative interaction in class. 

4.5 METHODOLOGY 

The educational purpose of Motivational Talks has its basis on the following 

approaches and techniques: 

4.5.1 Communicative Language Teaching (CLT) or Communicative approach 

The use of the communicative approach in the English language is essential 

since, in this way, it will help the learning to be satisfactory concerning 

communicative skills; in addition, it is emphasized that language develops not only 

a functional concept but also a social one; therefore, it is not only necessary to know 

its linguistic forms but also to understand the roles that the expressions or 

statements of the language fulfill in the communication process and the social 

meanings that this one has (Jabeen, 2014). Therefore, this proposal is based on this 

approach since it is developed within an environment of companionship and 

relevant topics for the speakers that will be shared in the class by themselves; and 

the listeners will also have the opportunity to participate in expressing their ideas 

and opinions regarding this, creating a communicative interaction. 

4.5.2 The Silent way 

The Silent way of Gattegno maintains that the students take the leading role 

in the class; they have the responsibility to control and direct their learning while 
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the teacher stimulates them to produce the language with greater intensity (Yüksel 

& Caner, 2014). In that manner, learning does not become rote but opens the way 

to creativity and discovery to be more effective. According to Richards and 

Rodgers, regarding the Cognitive Code approach, they state that the Silent Way is 

based on the idea that “successful learning involves commitment of the self to 

language acquisition through the use of silent awareness and then active trial” 

(Richards & Rodgers, 2001, p. 102). Therefore, the proposal presented in this 

project is based on this method since it promotes the student to be an active 

collaborator in the learning process and develop their own intrinsic criteria about 

good and bad to the English language, opening the way for them to correct their 

own mistakes and formulate their own conclusions while performing the activity. 

4.5.3 Public Speaking 

In accordance with Eke (2021), the ability to speak in front of an audience 

is a rewarding act and an important quality; In addition, the responsibility of a 

speaker is to arouse and maintain the interest of the listeners by communicating, 

sharing their opinions, their thoughts on a given topic at a specific time; and its 

success depends on three essential elements: discover what needs to be done, 

learning how to do it, and doing it appropriately. Therefore, the proposal raised in 

this project is based on the public speaking technique because it is essential that 

students develop the ability to speak in public, not only in the educational field but 

also outside of it, through a series of steps, which will allow the transmission of the 

information in an effective way and the interaction with the receivers about such 

information. 
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4.5.4 Collaborative Learning approach 

According to Laal and Laal (2012), this approach allows students to form 

groups and work together to identify problems and find a solution for them, 

complete and perform activities, and increase their creativity. There are five 

fundamental elements involved in Collaborative Learning and these are: “Positive 

interdependence, Individual and group accountability, Interpersonal and small 

group skills, Face-to- face promotive interaction, and Group processing” (Laal & 

Laal, 2012, p. 491). Thus, the Motivational Talks proposal is related to this 

approach since it promotes group or pair work, strengthening the comprehensive 

development of students and their interpersonal relationships, and also allows the 

activities to be effectuated to be more productive and effective since there is mutual 

support which will stimulate their creativity and improve their skills. 

4.6 ACTIVITIES 

The guide to developing Motivational Talks aimed at Tercero de 

Bachillerato “B” students proposes two fundamental steps to follow in conceiving 

their oral activity: preparation and presentation; and tips for performing their talks. 

In the first moment, students will divide their talk into body, conclusion, 

and introduction. This structure will facilitate the collection of information on the 

chosen topic. In this way, after completing the body and conclusion, the students 

will have a globalized vision of what they want to share with their audience and 

will be able to make a proper introduction. 

On the other hand, the presentation will handle a structure opposite the 

previously proposed one. In this case, students will have three steps to follow: the 
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introduction, body, and conclusion of the topic to be presented. The reason for this 

slight change is attributed to the organization of ideas, phrases, and information to 

be shared with the audience in a clear, precise, and correct way. A good 

organization of the message will produce a good reception in the listener. 

It is important to mention that both the development, the conclusion, and 

the introduction contain phrases, verbs, and connectors that will help the student 

form a talk in a clear, organized, and precise way. 

Moreover, it should be noted that the information handled within the 

essential steps of the guide is the same. The only change that is produced focuses 

on the ordering of its parts. Each of these different organizations leads to a particular 

objective, whether obtaining information or the clear transmission of a message. 

Finally, the tips included in the guide serve as recommendations to develop 

their talk more effectively. 
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4.7 CHRONOGRAM OF ACTIVITIES 

TABLE 12: Schedule of activities 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHRONOGRAM 

BASED ON 16 

WEEKS  

SINCE 

NOVEMBER 

29th, 2021, 

UNTIL MARCH 

15th, 2022 

Activity Duration 

From To 

Enrollment of the degree 

process  

November 29th, 2021 November 29th, 2021 

Appointment of the 

individual tutor 

December 6th, 2021 December 6th, 2021 

Topic  and proposal 

examination 

December 10th, 2021 December 10th, 2021 

Acceptance of the research 

proposal 

December 10th, 2021 December 10th, 2021 

Development of Chapter I December 14th, 2021 December 21st, 2021 

Litterature Review December 21st, 2021 January 25th, 2022 

Development of Chapter II December 24th, 2021 January 25th, 2022 

Draft of Chapter I and II January 26th, 2022 January 27th, 2022 

Contact with the public 

school where the research 

is handled 

December 10th, 2021 December 10th, 2021 

Development of research 

tools 

January 18th, 2022 January 20th, 2022 

Observation of the 

speaking class 

January 21st, 2022 January 21st, 2022 

Interview with the English 

teacher 

January 21st, 2022 January 21st, 2022 

Student Survey January 21st, 2022 January 21st, 2022 

Data collection January 22nd, 2022 January 24th, 2022 

Analysis of the results January 25th, 2022 January 26th, 2022 

Written report of Chapter 

III 

January 27th, 2022 February 3rd, 2022 

Development of Chapter 

IV 

February 4th, 2022 February 13th, 2022 

Estimation of resources February 5th, 2022 February 7th, 2022 

Creation of the guide February 8th, 2022 February 17th, 2022 

Conclusions and 

recommendations 

February 18th, 2022 February 21th, 2022 

Drafts of Chapter III and IV February 22nd, 2022 February 24th, 2022 

Final Draft  March 1st, 2022 March 1st, 2022 

Examination and 

corrections 

March 2nd, 2022 March 8th, 2022 

Revision and validation  March 10th, 2022 March 10th, 2022 

Submission of the project March 15th, 2022 March 15th, 2022 

Created by: Tiffany Lisbeth Dávila Bajaña and Hodet Juliette Fabre Saint Albin 

(2022). 
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4.8 FEASIBILITY 

4.8.1 Financial feasibility 

This proposal entails low monetary costs for the use of devices, internet, 

and basic services. Furthermore, it can be sent or shared and developed online since 

students are currently working in virtual mode. Therefore, it is evidently viable for 

the development of the communicative interaction. 

4.8.2 Technological feasibility 

The use of technological resources is fundamental in this proposal since 

they will be used both for its elaboration and implementation within the online 

classes to perform the activity since it is a didactic guide that will allow forming a 

structure. In this way, the students will be able to effectuate their motivational talk 

step by step with the topic of interest they desire to investigate, representing the 

information of the topic with the help of online tools for its presentation. 

4.8.3 Human feasibility 

The development of the current educational project was conducted with the 

support of the Unidad Educativa “Siete de Octubre,” where the central authority, 

rector of the establishment, allowed the investigation to be effectuated with Tercero 

de Bachillerato “B” grade together with their English teacher, taking into account 

that the latter also have a fundamental role since, thanks to their collaborations and 

commitments, the respective studies and analyzes could be accomplished to know 

the situation of these students within the teaching-learning process concerning their 

communicative interaction. 
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4.9 CONCLUSIONS 

Oral ability is currently understood as a necessary means to develop proper 

communication between human beings. However, the lack of tools to build a talk 

can lead the individuals who compose it not to accomplish the objective of 

communication, which is to exchange information from a sender to a receiver 

efficiently. In addition to this, disinterest negatively impacts the development of 

oral interaction of the English language. 

Based on the importance of oral communication, the present educational 

research developed a diagnosis of the level of the preceding skill in English classes 

in the students at Unidad Educativa “Siete de Octubre” to explore the causes and 

factors that intervene in their difficulties to be able to propose a possible solution 

to the school needs through Motivational Talks. 

The collected results present the following conclusions: 

• Students have problems structuring sentences correctly and 

communicating them orally in class. This inconvenience makes it 

impossible to send and receive the message you want to share. 

• On the other hand, the time dedicated to developing the skill is little 

according to what is stipulated by the teacher in charge and her 

students. 

• In addition, didactic weaknesses were evidenced according to the 

activities that aroused the interest of the students, who affirmed that 

a change in them could significantly improve their academic 

performance. 
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• Moreover, a very close relationship between motivation and 

activities developed in class was recognized. Demonstrating that, 

the union of these two, provide positive results in the academic 

performance of the students if the teacher implements activities that 

motivate them and, in this way, drastically improve the 

communicative interaction of the students in the English language. 

• Finally, students also show a lack of interest in activities in English 

classes, thus creating an uncomfortable environment for their 

teaching-learning process, which, consequently, drastically and 

negatively affects their academic performance. 

4.10 RECOMMENDATIONS 

For future educational research, the following recommendations are 

presented: 

• Fundamentally, it is recommended to delve into theoretical 

information about Motivational Talks in order to define and 

characterize the tool in a better way. 

• Teachers should encourage the use of techniques, tools, and 

instruments aligned to the interests and likes of the students. 

• A methodological procedure to be followed for the teaching and 

learning of communicative skills must be executed and respected. 

For example, practicing a few sentences in the language being taught 

will not improve the fluency of the students in the foreign language. 
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• To continue the research on the relationship of motivation in the 

activities developed in English classes to significantly improve the 

academic performance of the students in the language. 

• To promote the development of oral skills by increasing their hours 

within educational institutions that teach English as a foreign 

language. 

• Finally, it is essential to continue researching the influence of 

Motivational Talks on oral interaction theoretically, from various 

sciences such as Sociology, Psychopedagogy, Didactics, and 

Differential Pedagogy. 
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TUTOR AND STUDENTS WORKING TOGETHER 
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techniques used by the researchers, Tiffany Dávila and Hodet Fabre, during the 

meeting on Microsoft Teams. 
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INSTITUTION 

 

UNIDAD EDUCATIVA “SIETE DE OCTUBRE” 

 

Note. Entrance of Unidad Educativa “Siete de Octubre” establishment. 

 

Note. Inside of Unidad Educativa “Siete de Octubre” establishment. 
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ADMINISTRATION OF THE INSTRUMENTS 

 

 

CLASS OBSERVATION 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Application of the observation guide in order to know the class situation of 

Tercero de Bachillerato “B” students. 

 

 

 

STUDENT SURVEY 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Application of the survey to Tercero de Bachillerato “B” students to collect 

necessary information for the research. 
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TEACHER INTERVIEW 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note. Application of the interview guide to the teacher in charge of Tercero de 

Bachillerato “B” course to collect necessary information for the research. 
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UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA 

EDUCACIÓN 

 

CARRERA DE LENGUA Y LITERATURA INGLESA O FRANCESA O 

ITALIANA O ALEMANA 

 

OBSERVATION SHEET 

 

Grade: Tercero de Bachillerato “B” 

Date: Friday, January 21, 2022 

 

The code labels are the following: 

 

1.   Strongly Disagree 

2. Disagree 

3. Indifferent 

4. Agree 

5. Strongly Agree 

 

STATEMENTS 1 2 3 4 5 

1 There is a comfortable environment for the 

development of communicative interaction of 

students. 

    X 

2 Students actively participate in speaking activities.   X   

3 Students have enough time to participate in oral 

activities. 

 X    

4 The oral activities proposed by the teacher are of 

interest to the students. 

  X   

5 Students actively engage with each other during oral 

interaction activities. 

  X   

6 There is bilateral and interactive communication 

between the teacher and the student. 

  X   

7 The level of the activities proposed by the teacher is 

coupled to the proficiency level of the students. 

    X 

8 Students are able to maintain interactive 

communication in English. 

  X   

9 Students are capable of expressing their ideas, 

thoughts and opinions when speaking. 

 X    

10 The teacher motivates the students when performing 

an oral activity. 

   X  
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Note. Survey for students through the SurveyMonkey platform. 
 

 

 

 

 

UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA 

EDUCACIÓN 

 

CARRERA DE LENGUA Y LITERATURA INGLESA O FRANCESA O 

ITALIANA O ALEMANA 

 

STUDENT SURVEY 

The aim of this survey is to analyze the communicative interaction of the students 

and provide a favorable tool that can be implemented in the class to ameliorate it. 

This survey will collect the necessary data to establish the results to evaluate and 

interpret them. 

Grade: Tercero de Bachillerato “B” 

Date: Friday, January 21, 2022 

Choose the option that the best fits your answer for each item: 

1. I consider that the level I have to communicate orally in English is: 

a. Excellent 

b. Good 

c. Regular 

d. Bad 

e. Awful 
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2. I firmly believe that the number of hours dedicated to the oral 

expression of the English language is few: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 

3. The activities presented by the teacher for the development of oral 

interaction in English are interesting for me: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 

4. My English teacher creates a harmonious environment in the 

classroom: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 

5. How often do I participate in speaking activities to interact with my 

classmates: 

a. Always 

b. Often 

c. Sometimes 

d. Rarely  

e. Never 

6. I consider my participation in English classes concerning the 

development of oral skills to be:  

a. Excellent 

b. Good 
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c. Regular 

d. Bad 

e. Awful 

7. I have a good disposition towards the activities established by my 

teacher to improve my oral interaction in English: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 

8. I would love to be able to talk in English classes about topics of personal 

interest: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 

9. I consider that my level of English would improve drastically if it would 

be allowed to present interesting topics of conversation for me: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 

10. I believe that a didactic support to know the structuring for the 

development of topics of personal interest will help me to grow my 

interactive communication in the English language: 

a. Strongly Disagree 

b. Disagree  

c. Indifferent 

d. Agree 

e. Strongly Agree 
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UNIVERSIDAD DE GUAYAQUIL 

FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA 

EDUCACIÓN 

 

CARRERA DE LENGUA Y LITERATURA INGLESA O FRANCESA O 

ITALIANA O ALEMANA 

 

TEACHER INTERVIEW 

OBJECTIVE: To determine the influence of motivational talks in the 

communicative interaction 

Date: Friday, January 21, 2022 

1. Personal information of the teacher: 
 

NAME: Franklyn Ngoka 

SUBJECT: English as a Foreign Language 

GRADE: Tercero de Bachillerato “B” YEARS OF EXPERIENCE: Eight 

SHIFT: Morning ENGLISH LEVEL (CEFR): B2 
 

QUESTIONS: 

 

1. What is the level of the students regarding their oral interaction? Do 

you consider that they have reached the level that has been established 

in the National Curriculum?  

My students have acquired an A2 level which is the best we could make out 

of them due to inconsistency from students and authorities and it’s sad to 

say that the national curriculum target isn’t met. 

2. What are the aspects that delay the development of their interactive 

communication?  
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Their background is a factor that affects most of them due to the level of IQ 

their relatives tend to possess in a teensy kind of way, and this plays a major 

role that affects target language acquisition in some cases. 

3. How often do you develop their communicative interaction?  

This event takes place on weekly basis. 

4. How many hours per week do the students work on their speaking 

skills?  

They have dialogues 3 hours every week during our usual controlled and 

well-planned sessions. 

5. What is the average number of students who develop class by class their 

communicative interaction?  

20% percent. 

6. What are the techniques and methods you use to enhance the 

communicative interaction of your students?  

Making videos about their regular activities. In addition to that making them 

get acquainted with the kids' empathy strategy to enable a fast-learning 

process with a speck of doubt in the learning environment. 

7. In the implementation of the English oral activities, what kind of 

motivation do you reinforce in your students?  

Have them set goals that are attainable but most importantly set external 

motivation right before them to energize each learning session. 

8. Have you ever tried to implement motivational activities that catch 

students’ attention to boost their communicative interaction?  
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I have always used the board race and it is indeed very effective because the 

new generation is born with the spirit to compete.  

9. Do you think students will feel motivated by the implementation of 

Motivational Talks?  

It will be an effective solution since the students tend to be interested in 

tasks based on what they like to do, to talk, to share with others, and at the 

same time, the rest of the classmates are also attracted by the same topics 

because they are part of the same generation. 

10. What will be the challenges that a teacher will face with the 

implementation of Motivational Talks in class?  

The only challenge to face with the implementation of that tool is the fact 

of choosing a topic out of place. 


