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El presente trabajo investigativo se basa en la estrategia de la Práctica Distributiva 

como herramienta para mejorar la destreza del habla de los estudiantes de la Unidad 

Educativa "13 de Enero" de la provincia de Manabí. De de acuerdo a los 

instrumentos empleados durante la investigación se descubrió que los estudiantes 

que son parte de este estudio no poseen un buen dominio del idioma Inglés 

especialmente la destreza del habla debido a los vacíos pedagógicos así como 

también al empleo de métodos tradicionalistas que retrasaron el proceso de 

aprendizaje, razón por la cual se propone una guía didáctica basada en la Práctica 

Distributiva. A través de la guía metodología se pretende conseguir que los 

estudiantes pongan en práctica la destreza del habla dentro de determinados 

periodos de tiempo que de la misma manera, reforzarán el aprendizaje a largo 

tiempo, asimismo, se busca mejorar la destreza del habla para poder conseguir que 

los estudiantes alcancen un B1 de acuerdo con lo estimado por el Ministerio de 

Educación Ecuatoriano. 
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The present investigative work is based on the Distributive Practice strategy as a 

tool to improve the speaking skills of the students of the "13 de Enero" Educational 

Unit in the province of Manabí. According to the instruments used during the 

investigation, it was discovered that the students who are part of this study do not 

have a good command of the English language, especially speaking skills due to 

pedagogical gaps as well as the use of traditional methods that delayed learning. the 

learning process, which is why a didactic guide based on Distributive Practice is 

proposed. Through the methodology guide, it is intended that students put into 

practice the speaking skill within certain periods, which in the same way, will 

reinforce long-term learning, likewise, it seeks to improve the speaking skill to 

achieve that students reach a B1 according to what is estimated by the Ecuadorian 

Ministry of Education. 

Keywords: Education, Speaking skills, Distributive Practice 
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INTRODUCTION 

 

The distributed practice has as its main objective to split learning episodes 

over time, versus concentrating them in a single session allowing the student 

independence and autonomy. Spacing learning sessions, favors this active role of 

interpretation and integration on the part of the student, making the instances in 

which the student plays this role increase. Undoubtedly, this process entails 

difficulties but they are worthwhile as they favor permanent learning in students. 

Reflecting on the need to improve the quality of education at the educational 

unit, this research proposes a learning method to encourage learners and teachers to 

apply it and to be able to learn differently. This method proposes the change of a 

pedagogical concept, in which it is not a question of teaching but of learning given 

a twist to education because it places the learner as the center of the educational 

process and not the teacher. 

The main problem in Ecuadorian educational institutions is that English 

teaching has become a real challenge for teachers and learners too. EF (2020), a 

worldwide organization that operates in more than one hundred countries around 

the world have tested the English level of Ecuadorian students where was found 

that the country gets the position 93/100, which means that le English level of 

Ecuadorian students does not reach the A2 level. This kind of result has its main 

source in the way the language is been taught, the teachers, most of the time do not 

have the necessary resources or there are too many students in the classroom, in 

addition, having little time to the teaching of the language does not truly contribute 

to developing all of the skills of it. This research work focuses on one of the hardest 
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English skills which are speaking skills. As with all the languages in the world, the 

main objective of learning a new language is to be able to manage it by speaking, 

but the current practices have shown that old school methodologies and instructions 

are not capable to develop this skill.  

In that context, practice is the best way that exists to develop speaking skills 

in English, and if we can create a schedule taking one class every week to 

implement these activities, during the learning of a new language the student is 

sought to develop their basic skills such as listening, reading, writing, and speaking. 

These aspects require attention and a lot of practice and this is essential for good 

English language skills. Either with the teacher or with the other students, not just 

to write but to think in English so they can express fluently, this can end up being 

a fascinating way of learning. 

The advantage of distributed practice is reflected in experiential learning, 

based on the use of spaces for the interests of students; where the use of English 

allows them to act freely effectively, and naturally when learning the language. 

This research is intended to propose a guide with activities that are going to 

develop the speaking skills, so the English teacher can teach in a different but 

pleasant environment; as well as the ability to recognize strengths and weaknesses 

in the development of their speaking skills. Likewise, it allows implementing 

activities related to the use of the distributed practice. 

The present research work is made up of four chapters each, constituted as 

follows: 
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CHAPTER I: This chapter provides an overview of the research statement, 

the problem where this research is focused, the objectives that are planned to 

achieve through the process, as well as the research question that the investigative 

work will solve, and finally, the importance of the present research.  

CHAPTER II: This chapter deals with the theoretical foundations and 

includes the Research background, Theoretical framework, Contextual framework, 

Legal framework, and the operationalization of variables that are the bases that 

support this study.  

CHAPTER III: In this chapter plans to provide information about the 

research approaches, the types of research, the population that was used to develop 

the research, and the sample consider to carry out the investigation.   

CHAPTER IV: This last chapter is based on presenting the proposal which 

will be outlined the Background, Justification, Goals, Methodology, Activities, 

Chronogram of activities, Feasibility, Conclusions and it culminates with the 

Recommendations. 
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CHAPTER 1: 

THE RESEARCH PROBLEM 

 

Research context 

 

Within the learning of English, there are many students from public schools 

of Ecuador that at the end of their 12 years of academic instruction, they do not 

reach a level B1 or an appropriate level in agreement with the curriculum pre-

established by the Ministry of Education. This may be due to the lack of time 

dedicated to the practice of speaking skills and sometimes the teachers do not apply 

innovative teaching methods, therefore; students lose interest and constancy when 

learning English. 

Problem statement 

 

Nowadays, in this globalized world, people have many reasons for learning 

another language besides his/her native one. It can be because they want to apply 

for a job, study abroad, or just by simple communication with others in the 

community. Being bilingual gives people more opportunities in any field. 

However, the process of learning a new language is not always easy or 

accurate. In our educational context, most students, despite receiving English 

during their entire student life, do not manage to express themselves orally in this 

language. There are many reasons for it, but the most common one is that teachers 

spend little time using the English language to present a class. Students do not 

interact because their main role is to be passive listeners where the teacher is the 
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center so there is not a real interaction that gives students opportunities to talk. All 

these factors create an environment where students lack the motivation to 

participate and learn the language and it does not exist any significant learning. 

Causes y consequences  

In the province of Guayas, a large percentage of students do not manage to 

express themselves orally or in writing, nor express or communicate their ideas in 

English, which is frustrating for students, teachers, institutions and the Ministry of 

Education to do not include proficient baccalaureates in the English language.  In a 

local context, in the School 13 de Enero, the situation shows that students from the  

2nd year of the Baccalaureate do not communicate orally in English because there 

is very little practice time within the classroom, decreasing all possibilities of 

practicing the English language in a different context.  

OBJECTIVES OF THE RESEARCH 

General objective 

To analyze how the distributed practice influences the development of 

speaking skills of the English language through bibliographic and statistical 

research in order to develop a didactic guide.  

Specific 

• To identify the existing advantages of the use of the distributed practice in 

the development of speaking skills in the English language  
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• To determine the different characteristics that the learning classroom should 

have according to the distributed practice for the development of speaking 

skills of the English language. 

• To describe the procedure of distributed practice as a technique to improve 

speaking skills in the English language. 

Research questions 

Will this didactic guide with various activities improve the development of 

speaking skills in students? 

What topics should be developed in the learning classroom have according 

to the distributed practice to improve the speaking skills in the English language? 

How the distributed practice can influence the improvement of speaking 

skills of the English language? 

What is the real situation about the development of oral abilities in students 

of the second grade of 13 de Enero Educational Unit?  

Justification 

 

The present research focuses on children’s learning during their weekly 

English classes and how distributed practice allows the child to develop speaking 

skills inside and outside of the classroom. 
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This research contributes investigating the topic of the distributed practice 

as a technique to improve the speaking skills in 2nd-year students from 13 de Enero, 

in the city of Guayaquil, province of Guayas, has not been investigated. 

This topic is researched since distributed practice is proposed as an 

appropriate option for improving the speaking skills of students, in which, the long 

periods between study sessions are ideal for practicing and improving this skill and 

helps the student to manage more fluidly when speaking in English. In addition, the 

interest in this topic is because many students have a deficit of speaking in the 

English language, this represents a big problem since at the time of expressing 

themselves they do not find the right way to do it. 

Furthermore, the traditional teaching method does not allow the proper 

development of speaking skills in students, teachers should encourage their students 

to develop oral expression since this is the basis of learning the English language, 

where it is evident that the ability to speak may or may not prove, the ability to 

handle the English language and the use of an appropriate teaching methodology 

ensures the achievement of learning outcomes. 

The beneficiaries in this research will be the teachers, since they will have 

a didactic guide, to teach the English language to their students differently and 

interestingly. Students will also benefit from this research, as they will learn to 

express themselves orally in the English language by having one specific hour a 

week of English-speaking practice. The present research is innovative since the 

education of students suggests that the teaching-learning process has to be 

supported with different pedagogical ways to impart the knowledge of English as a 
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foreign language because it presents an alternative solution to the reality that 

students and teachers live in daily in the classroom. It is feasible to research because 

we have the respective permits of the director of the Institution for the application 

of the interview to students. 

Finally, the distributed practice methodology helps the child feel motivated 

to learn a new language by assigning a specific practice at a certain time per week 

that helps to capture the child’s full attention. The educational and cultural impact 

of this research is that students will have a more dynamic way to learn the language. 
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CHAPTER II: 

THEORETICAL FOUNDATIONS 

 

Research background 

 

Some of the most relevant studies based on the Speaking skills as well as 

Distributed Practiced are the following: 

Ortega-Auquilla & Minchala (2019), their research was based on the 

investigation of the English level of students from eight educational units in Cañar, 

where it was possible to understand that the learning standards issued by the 

Ministry of Education cannot be achieved due to the traditional methods that are 

still used in the  Ecuadorian classrooms. In addition, special emphasis is placed on 

the fact that the new Unified General Baccalaureate (BGU) curriculum is based on 

the communicative development of language in order to obtain a B1 at the end of 

high school, however, it was also found that the students were not able to reach A2. 

Coutinho dos Santos, Veiga de Souza & Vélez-Ruiz (2020),  This study 

focuses especially on speaking skills, in which it was found that within six years of 

language study in Ecuadorian schools, students experience pedagogical gaps due to 

vague knowledge on the part of the teachers in charge of the language. In a certain 

way, not all English teachers are properly trained not only for the dynamic teaching 

of the language but also for modeling it, that is, the oral expression of the teachers 

is not entirely satisfactory, so the students are not able to assimilate words or 

phrases in the English language or even transmit it. It was also found that emotions 

such as anxiety, demotivation, or shyness can be factors that do not allow the 
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development of speaking skills because teachers do not know how to deal with these 

types of emotions. 

Steve Bird (2010), in his study, is based on the distributed practice as part 

of learning the English language, specifically in the management of verb tenses. 

The study participants were instructed in various classes with long and short time 

intervals where it was found that the learning of these grammatical aspects affected 

their long-term learning as well as the improvement of their grades. 

Theoretical Framework 

 

English Language in Ecuadorian contexts 

 

The English language was part of the Ecuadorian context since the last 

century (1912), but it was only taught in a few private institutions within the 

country. “It became mandatory all over in Ecuador in 1950, under the government 

of Galo Plaza Lasso” (Cifuentes-Rojas, 2019). In its early beginnings as a subject 

part of the national curriculum, it was not taken into account, so the hours of 

teaching dedicated to this language were insufficient, as were the teachers in charge 

of teaching it. The few efforts of the last century would be part of the educational 

gaps that would later have great consequences in the educational context of the 

nation. It was not until the government of Rafael Correa that this language itself 

received a total restructuring of its teaching model. 

Within the fifth year of his government, former President Rafael Correa 

established new education standards whose objectives were aimed at a quality 

education. Within them, language was considered as a transforming part of society, 
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he commented "Of 5 thousand English teachers in the Ecuadorian educational 

system, none knows how to speak English adequately and the students graduated 

without speaking English".  (La República, 2011). The new restructuring of the 

educational curriculum complementary to the English language as a general subject 

of the curriculum, in its beginnings, its teaching would be excluded from the 8th 

year of Basic General Education to the Unified General Baccalaureate. But this 

would not be the only effort on the part of the government. 

This Thursday, August 7, 2014, the graduation of 100 Ecuadorian scholars 

from the Go Teacher Program took place at Kansas State University, an 

initiative developed by the Ministry of Higher Education, Science, 

Technology and Innovation in order for student teachers to explore topics 

related to the curriculum, teaching, and learning of English, as well as 

knowing and managing pedagogical strategies for teaching English as a 

second language. (Ministerio de Educación, 2014) 

 

Distributed Practice  

 

What is the Distributed Practice? 

 

The distributed practice is a teaching technique that focuses on studying a 

certain topic for various lessons with some study gaps. This type of technique 

influences the creation of significant learning through the retention of information 

from the distribution of topics that are desired to learn. “According to the study-

phase retrieval theory, each time you encounter an item during the review, there is 

an attempted retrieval from memory.” (Aubrey, 2019). The distributive practice is 

mainly based on distributing the knowledge to be achieved over several sessions 

where the student not only retains the new information but also processes it in long-

term memory. 
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Main aims and goal of the distributed practice 

 

One of the main objectives of distributed practice is the durability and 

retention of what has been learned. The student has the opportunity not only to 

vindicate what has been learned, but also opens himself/herself to the possibility of 

reinforcing those topics that certainly remained unfinished. “different schedules of 

practice, which govern the distribution of practice over time, can promote radically 

different outcomes in terms of gains in performance and the durability of learning” 

(Middleton, Schuchard, & Rawson, 2020, p. 13). Within the distributive practice, it 

is intended to manage a schedule that allows the syllabus to be learned to be divided 

into lessons, thus also facilitating the teacher's work concerning the acquisition of 

the objectives set for the level. 

Distributed practices in the English teaching process 

Certainly, the learning of a second language, such as the English language, 

is not focused on short-term retention but is expected to influence long-term 

memory. Distributive practice is closely related to that long-term learning while 

making it meaningful. “More specifically, learning is more effective when repeated 

learning episodes are spaced rather than massed, and research tends to show that 

wider leads to better memory retention.” (Edmonds, 2021, p. 8). The impact of 

distributive practice in learning the English language is essentially based on the idea 

of experiencing the language or the language skill that should be reinforced through 

the revision of the content on several occasions. This technique seeks to motivate 

the student to learn the English Language or to develop certain English skills 
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through several sessions where intellectual fatigue is avoided due to the 

intermediate periods that are established between one lesson to another, 

Speaking Skills 

 

Speaking skills represent one of the main objectives of any language since 

the teaching of a language must be reflected in the communicative capacity. Within 

the English language, speaking skill is considered productive skill that focuses on 

the use of language and the process of communication. This type of skill allows the 

information to be transmitted as well as being received by the person who sends the 

message.  

Within the teaching of speaking skills, certain factors are closely related to 

"speaking skills". To use the skill, the student must certainly have basic knowledge 

of the language such as vocabulary, pronunciation, grammar, among others, this is 

because the speaking skill represents the communicative process.  “Learning to 

speak in a second language involves increasing the ability to use these components 

in order to produce spoken language in a fluent, accurate and socially appropriate 

way, within the constraints of a speaker’s cognitive processing” (Burns, 2019, p. 

2). The speaking skill is not an isolated skill, on the contrary, it is a skill whose 

teaching involves mastery of other linguistic aspects to achieve a level of fluency, 

pronunciation, and understanding. 

Relevance of Speaking Skills 

 

Speaking skills represent one of the main factors in teaching the English 

language. This skill is aimed at the student being able to use the language within its 



 
 

24 
 
 

real context, “it provides the opportunity for the practical usage of a foreign 

language” (Shafaat, 2017, p. 8). Its transcendental role is based on effective 

communication, so that, within the Ecuadorian National Curriculum (2016), it is 

described as one of the main visions that, at the end of a certain educational level, 

students can demonstrate their communication skills depending on the different 

levels referred to in the Common European Framework. 

English speaking challenges 

 

The main objective of a language is communication itself, which in various 

situations becomes one of the greatest challenges in language teaching, in this case, 

English. For the most part, the fact that students are not able to reach the appropriate 

level of proficiency in the language may be due to internal or external factors. Shen 

(2019) suggested some of the main factors which greatly affect English learners' 

performance are the teaching strategies, the curriculum, environment, students’ 

motivation, and others.  This type of difficulty does nothing but slow down the 

process of language acquisition, since, remembering what the Common European 

Framework establishes, each school year in a certain way represents a level of 

command of the English language that the student must reach. 

Fluency in English  

 

Fluency is a language characteristic that allows the speaker to express 

themselves fluently and efficiently while is being able to convey clear ideas. When 

students become fluent in the English language there is no effort for their ideas to 

be clearly understood. “Acquiring a language is not only understanding the concept 
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or format of that language but being able to speak the language fluently is what 

makes learners acquire the language.” (Haida, 2018) However, fluency in speakers 

is not something that is achieved solely based on the knowledge acquired, factors 

such as motivation, security, or even the environment, are decisive aspects that will 

allow students to be fluent in the language. Although it is true, within the Common 

European Framework, fluency is not established as such for level A2, the exchange 

of simple sentences with obvious pauses is considered as part of the fluency of the 

level. 

Technique  

 

The technique within teaching is a set of rules, instructions, and guidelines 

for any activity or skill. Distributive practice is considered a technique because it 

refers to a set of instructions that must be followed to make learning effective. This 

type of technique focuses on the effective use of the time dedicated to English 

classes to reinforce a field of the language, such as a skill. 

Guide 
 

The methodology guide is mainly focused on giving the teacher a clear 

vision of the use of the distributive technique to be used in English classes. This 

guide is designed to provide activities that can be put into practice with students in 

class periods specifically designed to reinforce speaking skills. It must be 

remembered that within the distributive practice, it is considered that the 

reinforcement of the skill selected by the teacher should be done within non-

consecutive class periods. 
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Characteristics  

  

The teacher will find the introduction that will allow him to have a vision 

about the distributive practice as well as the objectives established for the 

application of the distributive practice in the development of speaking skills. The 

guide will be structured with activities detailing the grammatical aspect on which 

the class focuses, the estimated time of the activity, the materials, and the process 

to develop the activity. Finally, the teacher will have an evaluation that allows him 

to measure the level of progress in the students. 

Philosophical Foundation 

Aristotle, a great philosopher, and scientist from ancient Greece made 

immeasurable contributions in the field of learning. Among his contributions, the 

theory of the senses stands out. For Aristotle, any new knowledge must be 

processed by the senses in order to later receive the cognitive impact. “In fact, he 

apparently concludes that all knowledge comes through the senses, as will be 

evident from what follows, that is achieved indirectly rather than directly in some 

instances” (Collins, 1990). According to Aristotle, the cognitive process begins 

once the new information is managed through the senses and then creates the 

abstract image in our brain, which would allow the human being to create 

significant ties with the new knowledge acquired. 

Sociological Foundation (VIGOSKY)  
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Lev Vygotsky provides a social constructivist idea where it determines that 

the learning process is the result of the social and cultural impact of the 

environment. Another of his arguments considers that without the correct 

motivation or help, even though the child or learner has all the necessary biological 

and cognitive qualities, the language will not be developed, since those who are part 

of his environment, such as his parents, friends, and /o teachers are the ones who 

strengthen communication skills. “According to Vygotsky, without a thorough 

background understanding of the process of language learning, it would prove futile 

to attempt a discussion of any form of learning.” (Rublik, 2017, p. 335) In addition, 

it maintains that language is a transcendental social instrument that allows human 

beings to communicate their thoughts with the world, this instrument is developed 

according to evolutionary stages that are determined by brain maturity and that are 

subsequently processed thanks to the help of the social environment. 

Pedagogical Foundation.  

David Ausubel was one of the most recognized psychologists and 

pedagogues of the 19th century, his main contributions are based on learning 

processes. The construction of knowledge is focused on the previous knowledge 

that is already known, that is, the student uses his previous knowledge to be able to 

continue expanding it. He considers that new knowledge must always be related to 

what was previously obtained in order to establish connections. “The central point 

of reflection in Ausubel’s Theory(4) is that of all the factors that influence learning, 

the most important is what the student previously knows; aspect considered starting 
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point” (Agra, 2018, p. 249). Through the relationship of prior knowledge with new 

knowledge, the student creates cognitive connections that allow him to create 

meaningful knowledge. For Ausubel, the student is considered the main actor in the 

learning process where his availability to learn can lead to the acquisition of new 

knowledge. 

Linguistic foundation  

Chomsky, a great 20th-century linguist, and thinker proposed the idea of the 

acquisition of language as an innate property of the human being. Within the 

acquisition of a second language, Chomsky believed that, languages around the 

world share characteristics such as the use of adjectives, nouns, or verbs in the 

structuring of sentences. “The theory says that the basic grammar laws are the same 

for all languages, a child needs only to follow the particular set of rules that his 

peers follow in order to understand and produce their native language” (Hoque, 

2020, p 57). Chomsky argues that not only does the child learn language from what 

he can hear in his environment, but also the advancement and internalization of new 

grammatical structures are due to the cognitive ability of the human brain to process 

and deduce language. According to brain maturity, in its beginnings, words are 

repeated but as it grows, the child begins to deduce the use of language and replicate 

it autonomously. 

Another of the great linguists whose contributions served to expand ideas 

about learning a second language is Stephen Krashen. Krashen expands on ideas 

about language acquisition and considers that a new language is acquired not 
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learned. The learning of a second language is framed in five hypotheses, (Krashen, 

1998) among these stands out: The Natural Order Hypothesis, to pick up the 

language, certain grammatical structures will be assimilated more easily than 

others, so an order to follow is established. The Affective Filter Hypothesis, where 

it is established that lack of knowledge and anxiety are factors that mostly affect 

students when using the English language orally, it is expected that the teacher can 

create an environment where the student feels sufficiently motivated and that allows 

him to use the language. 

Additionally, he argues that when we acquire a second language, we 

experience a silent period. After exposing the student to the new language, there is 

a silent period that for Krashen, this period of silence is due to the fact that the 

learner is processing the new knowledge, so they are not able to communicate. 

Within this period the teacher is not expected to ask students direct questions hoping 

for the correct formulations, on the contrary, the teacher's stimulation can motivate 

the student to oral use of the second language. 

Contextual Framework 

 

The Educational “13 de Enero”, is located in the Province of Los Ríos, in 

the Canton Vinces, in the Parish of Antonio Sotomayor. With fiscal support, this 

Educational Unit offers regular basic education and high school. It has 

approximately 567 students. Currently, it offers education in face-to-face and 

blended education modalities as well as evening and morning shifts.  
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The Educational Unit "13 de Enero ", started as a fiscal institution on May 

22, 1980, through Ministerial Agreement No. 9716, in the Roldos - Hurtado 

government, being its Minister of Education Dr. Galo Garcia Feraud, with an 

allocation of S /. 1,295,000. Before this, it functioned as a Private Evening School 

"13 de Enero ", it owes its name to the fact that Mr. Olmedo Lorenzo Trejo, 

requested in a work session of the Teachers' Association that was formed at that 

time, that it be put like this in homage to the date of creation of the Antonio 

Sotomayor parish. 

It began to function with the first basic cycle course and year after year the 

courses were increased, the residents of the community were very cooperative since 

they helped to crystallize the dream we had, that there is a middle school in the 

community because it was difficult to move to the Vinces canton, due to the lack of 

means of transportation and the access roads were impassable. 

Legal Framework 

 

The following research project is outlined based on the next legal 

parameters:  

 

1. Constitution of the Republic of Ecuador: here it is found some articles that 

support the academic and educational training of Ecuadorians: 

Art. 26.- Education is a right of people throughout their lives and an 

inescapable and inexcusable duty of the State. It constitutes a priority area of public 

policy and state investment, a guarantee of equality and social inclusion, and an 



 
 

31 
 
 

essential condition for good living. Individuals, families, and society have the right 

and responsibility to participate in the educational process. 

Art. 27.- Education will focus on the human being and will guarantee its 

holistic development, within the framework of respect for human rights, the 

sustainable environment, and democracy; it will be participatory, obligatory, 

intercultural, democratic, inclusive and diverse, of quality and warmth; it will 

promote gender equity, justice, solidarity, and peace; It will stimulate critical 

thinking, art and physical culture, individual and community initiative, and the 

development of skills and abilities to create and work. Education is essential for 

knowledge, the exercise of rights, and the construction of a sovereign country, and 

constitutes a strategic axis for national development. 

 

2. Intercultural Organic Law of Intercultural Education (LOEI), within Art. 2 

(Principles), the following is promulgated: 

Research, construction, and permanent development of knowledge.- The 

research, construction, and permanent development of knowledge is established as 

a guarantee of the promotion of creativity and the production of knowledge, 

promotion of research and experimentation for educational innovation, and 

scientific training. 
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Operationalization of Variables 

The dependent and independent variables found within this research study 

are the following: 

 

 

Variables  Definition  Dimensions  Indicators  

Independent 

Variable 

 

Distributed 

practiced 

technique 

Technique 

based on 

learning by 

periods where 

a certain type 

of 

information is 

learned 

within 

different 

periods with 

the 

interruption 

of rest periods 

where 

something 

different from 

the first can 

be learned.  

 

 

• Importance of 

Distributed 

practiced 

• Time 

• Sequence   

• Distributed 

practiced 

structure.  

 

- Motivation 

- Learning 

- Comprehension  

- Communication 

- Language 

awareness 

Dependable 

Variable 

Speaking 

skills 

 

One of the 

four main 

English skills, 

its purpose is 

to allow 

people to 

communicate 

effectively in 

a language. 

• Communicative 

competence 

• Speaking 

features.  

• Importance of 

speaking skills 

• Speaking 

techniques 

 

 

- Fluency  

- Pronunciacion 

- Coherence  

- Oral 

competence 
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CHAPTER 3 

METHODOLOGY 

 

The following investigative study will be developed in 13 de Enero 

Educational Unit, in the city of Los Rios. It is located in the parish of Antonio 

Sotomayor. With fiscal support, the institution has around 562 students and 

approximately 26 teachers. For this type of research, the students who will be 

considered are the ones that belong to the 2nd year of Baccalaureate, according to 

the level established by the Ministry of Education, they should reach Level A2. 

Research approaches 

 

This research is of two types: Qualitative and Quantitative:  

 

Qualitative research is based on the collection of non-numerical data, these 

can be opinions, perspectives, points of view of those who are part of the population 

to be studied. “Qualitative research is a form of social action that stresses the way 

people interpret and make sense of their experiences to understand the social reality 

of individuals.” (Haradhan, 2018, p. 2) Within this investigative study, the 

qualitative type of research is used because it is intended to know the perception of 

the teachers and students about the use of the distributive practice. 

Quantitative research is based on obtaining numerical data from the use of 

statistical tools that allow numerical analysis. “It involves the utilization and 

analysis of numerical data using specific statistical techniques to answer questions 

like who, how much, what, where, when, how many, and how” (Apuke, 2017, p. 
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41) In this research, by using the survey sheet instrument, is intended to tabulate 

the results obtained and use them to express measurable data that provides a better 

vision about the opinion of both teachers and students about the distributive practice 

technique. Additionally, these results will be presented in pie charts and frequency 

tables to specify the results obtained.    

Types of research 

According to its purpose:  

Bibliographic research: this type of research is based on gathering 

information from published studies to support the research study theoretically.  

According to Allen, (2017) “Bibliographic research may be defined as any research 

requiring information to be gathered from published materials. These materials may 

include more traditional resources such as books, magazines, journals, newspapers, 

and reports, but may also consist of electronic media” (p. 452). The main purpose 

of bibliographic research is to provide a theoretical foundation from different 

authors to expand the thesis established. In this research study, the bibliographic 

research contributed to expanding the knowledge about the distributed practice and 

the speaking skills within the theoretical framework.  

According to its gnoseological objective:  

Exploratory research is based on investigating and uncovering problems that 

are not well understood. Sampieri (2017) considers that exploratory studies are 

carried out when the purpose is to examine a phenomenon or problem of new or 

research, about which there are many doubts or it has not been addressed before. 
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Exploratory studies use the collection of data about the phenomenon to be studied, 

so the research can change its course depending on the new information found. In 

addition, to direct the investigation of the phenomenon, the exploratory study 

considers the scenario where the phenomenon is found as well as evaluates the 

behavior of the main actors in the investigation. This kind of study was considered 

to explore the problems regarding speaking skills which is something that blocks 

students’ performance during English classes.   

Descriptive research studies focus mainly on describing the characteristics 

of the phenomenon or the population who will be part of the research. “The goal of 

descriptive research is to describe a phenomenon and its characteristics. This 

research is more concerned with what rather than how or why something has 

happened” (Nassaji, 2017, p. 129). The descriptive study includes the observation 

of the phenomenon to be investigated in order to collect data that will be analyzed. 

Through this study, it was possible to describe and interpret the results obtained in 

the data collection process to confer a better vision of the phenomenon presented. 

Explanatory research focuses primarily on the causes and effects of the 

problem from which the research arises. This type of research seeks to explore the 

phenomenon presented because the information is limited. “Explanatory research 

looks for causes and reasons and provides evidence to support or refute an 

explanation or prediction. It is conducted to discover and report some relationships 

among different aspects of the phenomenon under study” (Tesfaye, 2018,  p. 90). 

Explanatory studies seek to argue the relationship between the variables of the 

investigation, particularly to present the causes and consequences of the 
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phenomenon of the investigation.  The presented research used this kind of study 

because this seeks to contribute with a clear explanation about what were the results 

obtained during the research process and what kind of conclusions were possible to 

get at the end of the research.  

Propositional is another type of research used. Through the propositional 

study, it is planned to present a proposal that can solve the problem raised in this 

research. The proposal was planned in this study was a methodological guide to 

show the teacher how distributed practice can reinforce speaking skills.  

Population  

Sampieri (2017), establishes that the word “population” refers to a set of all 

matching cases with a series of specifications. In this particular case, the population 

is considered to be all the members of the 13 de Enero Educational Unit, both the 

administrative, teaching staff, and the students who will participate in this study, to 

be more specific, we worked with the 2nd years of high school. 

Table 1 Population 

Item Strata Frequency Percentages 

1 Students 562 70 

2 Teachers 26 20 

3 Authorities 3 10 

Total 591 100% 

Source: Population  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 

 

Sample  

According to Bhardwaj (2019) “a sample is a group of people, objects, or 

items that are taken from a large population for measurement”,  This research study 
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considered 98 students from 2do Bachillerato of 13 de Enero Educational Unit to 

be part of the study. The students were aged between 16 to 17 years old, they were 

supposed to acquired B1 level at the end of the high school year.  

 Table 2 Population Sample 

Strata Population Sample 

Students 98 98 

Teachers 1 1 

Total 99 99 

Source: Population Sample 

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 

 

Data collection methods and techniques 

 

Research techniques  

Mathers (2002) stated, “The purpose of the interview is to encourage 

potential respondents to co-operate; they can also clarify questions, correct 

misunderstandings, offer prompts, probe responses and follow up on new ideas in 

a way that is just not possible with other methods” (p.52). The interview was 

directed towards the teacher is an open type tool where its options will allow 

contrasting with the theoretical foundation found in this study. Within this study, 

the interview was considered as a technique to know the perspectives of the English 

teacher in charge. The interview began with eight questions about the ability to 

speak in English, it also asks about the English language proficiency of the students, 

in the same way, it seeks to inquire about the time dedicated to strengthening 

speaking skills. The interview was conducted through the virtual Zoom platform 

due to the current restrictions due to the Coronavirus Pandemic. 
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Polland (1998) described the survey as a means of gathering information to 

obtain qualitative and quantitative data to support research. To collect the 

information that will serve as the basis for carrying out this study, the use of a 

survey was proposed. It was addressed to 98 students who were part of this research. 

The survey aimed at students part of this study to answer ten questions by using the 

Likert Scale. These questions seek to learn more about the perception of students 

about the English language and with special emphasis on speaking skills. Most of 

the questions were about mastery of the speaking skill to communicate with the 

teacher or classmates, inquiring about the time dedicated to this skill as well as 

seeking to know the strategies that students would like to put into practice to be 

able to learn to speak English. This survey was developed by using the online 

platform Google Forms, it was conducted by Zoom due to the healthy situation our 

country faces. 

Research instruments 

 

“Questionary is a set of questions with a  space for answers used in 

assembling of information from the respondent.” (Ilker, 2017), in this study this 

research instrument seeks to collect useful information to develop the research. The 

questionaries used in this study were two. The first questionary was directed to the 

teachers, it contains eight questions related to speaking skills and distributed 

practice. It was presented to the teacher orally and the answers of it were gathered 

by the Zoom platform. The second questionary was directed to the students part of 

this research. It contains ten questions related to English learning and speaking 

skills. It was picked up by Google Forms due to the healthy situation. 
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The Likert Scale is a tool to measure attitudes. “The Likert scale is a set of 

statements or items offered for a real or hypothetical situation under study to show 

the level of agreement and disagreement” (Ankur, 2017, p. 397). The Likert scale 

was used mainly in the survey aimed at students because it was intended to know 

their opinions and perspectives regarding the English language and the 

development of speaking skills.  The survey was applied by using the virtual 

platform Google Forms.  

Statistical charts are a form of graphical and statistical representation that 

contains the results obtained within the investigation. Mainly, they are used to allow 

the interpretation and visualization of the data thrown within the investigation. 
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Analysis and interpretation of results 

 
The two research instruments applied in this study were an interview and a 

questionnaire. The survey was directed to the teacher in charge of the groups of the 

students.  

The interview 

 

Analysis and interpretation of the results of the interview were applied to the Rector 

of the institution. 

Interviewers: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 

Place: By zoom 

Interviewee: Lda Mercedes Bonilla 

Position: Teacher  

The interview that was applied to the teacher sought to know the point of 

view of the interviewed regarding the teaching of speaking skills in English as well 

as to inquire about the knowledge of "Distributive Practice", the use of the 

following questions will allow expanding the theoretical support of the study 

presented. 

1) How important do you think is the teaching of speaking skills in English? 

Answer: Developing the ability to speak in English is very important, the student 

needs to speak, not just read, write or listen. All skills must be mastered by the 

student. 

2) How would you consider the level of English that your students have concerning 

speaking skills? 
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Answer: The level of my students regarding this skill is quite low, much more 

speaking practice is really needed. 

3) What teaching techniques or strategies do you use to teach speaking skills? 

Answer: Techniques such as dialogues, songs, readings among others. 

4) What do you think of the idea of distributing the time of English classes in order 

to dedicate a specific time to the teaching of speaking skills? 

Answer: I think it's a good idea, we teachers would commit ourselves to apply the 

spoken language practice in a better way, which is so necessary to improve our 

students' learning 

5) Do you think that, if you dedicate a specific time to the teaching of speaking in 

English, your students could be able to develop speaking skills according to their 

level? 

Answer: I think so, as long as teachers and students intend to do it, better results 

can be achieved. 

6) How much time do you think would be adequate to reinforce speaking skills in 

English per week, dedicating at least one or two classes to the skill? 

Answer: Well, for example, of the 5 hours a week that you normally have, you 

could spend two hours in class. 

7) Do you know about distributed practice? 

Answer: I hadn't really heard of this practice, but I'm going to look into it. 
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8) Would you like to know more about the distributive practice through a 

methodological guide? 

Answer: Yes, I find the topic very interesting. 

According to the answers obtained from the teacher’s interview in the three 

first questions, it can be identified that the teacher considers the teaching of 

speaking skills to be important, as well as mentioning that the level of mastery of 

students regarding speaking skills is low so the teacher recognizes that speaking 

skills should be practiced.  

Questions number 4, 5, and 6 raise the possibility of distributing the time 

used in class to allocate it to the improvement of speaking skills, to which the 

teacher believes to be a magnificent possibility of investing time, in the same way, 

he is questioned about the appropriate time for the exclusive practice of speaking 

skills to what he alleges that two hours would be convenient. Finally, the last two 

questions are about the "Distributive Practice", the teacher admits that he does not 

know it, so he believes it is a good idea to expand this practice in order to improve 

the speaking skills of the students. 

The global vision received from the teacher's responses help to understand 

that the level of mastery of the speaking skill in the group of students selected within 

this study is quite low, so the distributive practice seems to be an adequate technique 

to focus specifically on speaking skills, it is also considered appropriate that within 

the five curricular hours in which the English language must be taught, at least two 

of them are particularly aimed at this skill.  
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The survey 

 

The survey that was applied to the group of students selected in this study 

intended to know the point of view of the students regarding the teaching of 

speaking skills in English, the use of the following questions will allow expanding 

the theoretical support of the study presented. The survey consisted of ten questions, 

which were prepared in Spanish for better understanding by the students. 

Question N* 1: Can you communicate with your classmates and teachers 

using the English language? 

 
Table 3 Question N* 1 

Item Category Frequency Percentages 

1 Total Agree 11 11.22 % 

Agree 17 17.34 % 

Neutral 20 20.40 % 

Disagree 38 38.80 % 

Total Disagree 12 12.24 % 

Total 98 100% 
Source: Students’ survey 

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 

 
 

Graphic  1 Question N* 1 
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According to the data obtained, it can be observed that a high percentage of 

the respondents, to be precise 39%, mentioned that they do not totally agree with 

the statement, which means that they cannot communicate using the English 

language, so they do not reach level B1, as indicated by the Ministry of Education. 

Only 12% of respondents, a relatively small group, strongly agree with using the 

English language as a means of communication. These types of results justify the 

silver proposal within this study, which mainly encompasses the use of the 

distributive practice to improve the level of English concerning speaking skills.  

Question N* 2: Would you like to improve your level of English? 

Table 4 Question N* 2 

Item Category Frequency Percentages 

2 Total Agree 66 67.40 % 

Agree 30 30.60 % 

Neutral 0 0 % 

Disagree 1 1 % 

Total Disagree 1 1 % 

Total 98 100% 
Source: Students’ survey- question N* 2  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Question N* 2 seeks to know the opinion of the students surveyed towards 

the English language, it can be seen that a high percentage of the respondents, 

specifically 67%, fully agree with the idea of being able to speak English. Similarly, 

the remaining 31% of the students also agree with what is established with the 

statement. Both positive frequencies contribute to the development of dynamic 

activities based on distributive practice that helps students reach the desired level 

of command of the English language. 

Question N* 3: Do you think that speaking in English can help you: have 

better job opportunities, travel, study, understand a series, songs, games, videos, 

among others? 

Table 5 Question N* 3 

Item Category Frequency Percentages 

3 Total Agree 77 78.6% 

Agree 18 18.4% 

Neutral 1 1% 

Disagree 2 2 % 

Total Disagree 0 0 % 

Total 98 100% 
Source: Students’ survey- question N* 3  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Question No. 3 asks about what kind of situations the students surveyed 

believe they could use the English language. To which 79% of the students totally 

agree with the idea of using the English language in the situations such as job, 

entertainment, trips, among others. Likewise, a small percentage, that is, 18% of 

the students, agree with what was asked. These types of answers allow the 

researcher to understand that the English language is somehow immersed in some 

of the scenarios beyond the school, such as entertainment scenarios or even the 

language is present as part of a personal goal that students want to achieve. 

Question N* 4: Do your teachers spend time reinforcing English speaking 

skills? 

Table 6 Question N* 4 

Item Category Frequency Percentages 

4 Total Agree 11 11.2 % 

Agree 5 5.1 % 

Neutral 21 21.4 % 

Disagree 29 29.60 % 

Total Disagree 32 32.70 % 

Total 98 100 % 
Source: Students’ survey- question N* 4  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Question N* 4 aims to find out if the teachers in charge of the group of 

students surveyed dedicate specific time to being able to develop speaking skills. 

Surprisingly, the values reflect that 32% of the students totally disagree with the 

statement, while 29% disagree. These types of results allow understanding that the 

students are not at the necessary level according to what is proposed by the Ministry 

of Education, but also that the teachers in charge do not carry out activities that 

allow the development of speaking skills, which would allow inferring that they do 

not have the necessary guidelines on techniques or activities that reinforce speaking 

skills. 

Question N* 5: Would you like your teachers to dedicate exclusive time just 

for teaching English speaking skills? 

Table 7 Question N* 5 

Item Category Frequency Percentages 

5 Total Agree 50 51 % 

Agree 39 39.8 % 

Neutral 5 5.1 % 

Disagree 4 4.1  % 

Total Disagree 0 0  % 

Total 98 100% 
Source: Students’ survey- question N* 5  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Question N* 5 seeks to know the opinion of the students about whether they 

would like to reinforce the speaking skill, to which 51% of the students totally agree 

as well as 40% of the rest of the respondents answer that they agree. These types of 

results show an accurate vision of how beneficial the use of a methodological guide 

will be whose activities will help the teacher to improve the students’ speaking 

skills. 

Question N* 6: Would you like to learn to speak English through 

Presentations or Games? 

Table 8 Question N* 6 

Item Category Frequency Percentages 

6 Total Agree 51 52 % 

Agree 38 38.8 % 

Neutral 6 6.1 % 

Disagree 3 3.1  % 

Total Disagree 0 0  % 

Total 98 100% 
Source: Students’ survey- question N* 6  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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In the case of question N* 6, the study seeks to know if the use of games or 

presentations would be productive for teaching speaking skills in the group of 

students selected for the study. The results show that 52% of the respondents totally 

agree with the use of either presentations or games, as well as another significant 

group, 39% who agree with the statement. The previously shown results allow 

justifying the approach of games and presentations within the methodology guide 

about the distributive practice.  

Question N* 7: Do you think one to two hours a week would be enough 

time to spend just on speaking skills? 

Table 9 Question N* 7 

Item Category Frequency Percentages 

7 Total Agree 21 21.4 % 

Agree 33 33.7 % 

Neutral 18 18.4 % 

Disagree 19 19.4  % 

Total Disagree 7 7.1  % 

Total 98 100% 
Source: Students’ survey- question N* 7  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Question N* 7 allows having an accurate idea about the appropriate number 

of hours to be used exclusively for the speaking skills. Within this question, it can 

be seen that the highest percentage, 34% of respondents agree. This result permits 

the researcher to understand that the adequate time to reinforce the skill mentioned 

above is one or two hours, which is also based on the principles of distributive 

practice, that proposed to use one or two hours per week to dedicate to reinforce the 

speaking skill. 

Question N* 8: Do you think that if the exclusive time is devoted to 

improving speaking skills, you could improve aspects such as fluency, coherence, 

intonation, or pronunciation? 

Table 10 Question N* 8 

Item Category Frequency Percentages 

8 Total Agree 57 58.2 % 

Agree 36 36.7 % 

Neutral 4 4.1 % 

Disagree 1 1  % 

Total Disagree 0 0  % 

Total 98 100% 
Source: Students’ survey- question N* 8  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Through question N* 8, it is intended to know the perception of the students 

as to whether the exclusive time is dedicated to reinforce the speaking skill, this 

would also allow improving other types of sub-skills such as pronunciation, 

intonation, or coherence. To this type of statement, a significant number of students, 

that is 58%, affirm that they totally agree, more than half of the students surveyed. 

This makes it possible to understand that students are fully aware of which areas 

are implicit in speaking skills, as well as recognizing that fluency, coherence, or 

even pronunciation are some of their weaknesses when speaking in English. 

Question N* 9: Do you think that if the exclusive time is dedicated to 

improving speaking skills, you could also improve aspects such as motivation, 

reduce anxiety when speaking, reinforce security, among others...? 

Table 11 Question N* 9 

Item Category Frequency Percentages 

9 Total Agree 54 55.1 % 

Agree 34 34.7 % 

Neutral 7 7.1 % 

Disagree 2 2  % 

Total Disagree 1 1  % 

Total 98 100% 
Source: Students’ survey- question N* 9  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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On the other hand, question N* 9 seeks to find out if the students understood 

that, by improving their speaking skills, other types of areas could also be improved, 

such as motivation, safety, or even reduce anxiety, to which the vast majority of the 

students, 55% respond that they totally agree. Another significant percentage, the 

remaining 35% respond in agreement. Both types of results are considered positive, 

in addition to allowing the researcher to understand that previously, anxiety or 

demotivation were factors that in a certain way affected the students when speaking 

in English. Therefore, this type of negative experience can transcend how the 

speaking skill is perceived by the students. 

Question N* 10: Would you like to use didactic material such as plasticine, 

colors, cardboard, balls, to reinforce speaking skills in the English language? 

Item Category Frequency Percentages 

10 Total Agree 43 43.9 % 

Agree 37 37.8 % 

Neutral 11 11.2 % 

Disagree 6 6.1  % 

Total Disagree 1 1  % 

Total 98 100% 
Source: Students’ survey- question N* 10  

Prepared by: María Elena Fuentes Quintana and Valeria Antonia Guillén Peñafiel 
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Finally, question N* 10 is based on the type of materials that students 

consider attractive to use in English classes. The use of plasticine, colors, balls, 

among others, was proposed in order to make English classes more dynamic. To 

this statement, 44% of students totally agree while 38% of students seem to agree. 

Being positive results, these types of considerations allow proposing activities 

within the methodology guide that includes the previously mentioned materials. 

Similarly, it can be inferred that the way students want to improve their speaking 

skills is through dynamic, energetic activities where students are active all the time 

while learning. 
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CHAPTER IV:  

PROPOSAL 

 

The topic of the proposal: Methodological Guide- Distributed Practiced  

 

Background 

 
Learning a new language allows enriching the culture of society because 

permits the possibility to be part of a globalized world. The English language, which 

has been accepted in Ecuador since 1912, has been one of the main focuses of 

various investigations that seek to perfect the language without being able to 

achieve encouraging results. As previously mentioned, the skill that seems to 

become a great teaching challenge is speaking skills, since this reflects the proper 

command of the language in terms of intonation, pronunciation, and structuring of 

ideas, among others. The present investigation allowed us to know the reality of the 

Educational Unit "13 de Enero" in terms of language proficiency, so the results of 

both the teacher and the students showed that their communication using the 

English language is deficient, remembering what was obtained according to the 

survey addressed to students, more than 50% of the students recognize that they 

cannot speak English, so there is a need to implement a new strategy, such as 

distributive practice, which allows exploring new options for teaching the speaking 

skills. 

Justification 

 
This methodological guide is structured based on the distributive practice 

strategy in order to reinforce the oral skills of the English language. In the same 

way, the opinions of both the teacher interviewed and the students surveyed have 



 
 

55 
 
 

been considered to create activities that permit the teacher to improve oral skills, 

that is why the importance of this proposal lies in the use of activities that strengthen 

the speaking skill, allows solving the problem found within this study. Likewise, 

according to the lack of knowledge or lack of information from teachers regarding 

appropriate strategies focused on improving speaking skills, it makes it more 

difficult for students to be able to master the language orally, that is why the use of 

Distributive Practice allows considerable time in which students can explore more 

aspects of the language. 

Goals  
 

• To enhance the English speaking skills by implementing activities based on 

the Distributed Practiced Technique to help students reach the requirements 

established in the Common European Framework at level B1. 

• To create appropriate activities to reinforce the English speaking according 

to the scholar level of the students.  

• To contribute to the educational system of the country through the didactic 

guide whose pedagogical purposes focus on the development and 

improvement of the English language. 

Methodology 

 

The following methodological guide is based on constructivism since the 

student is expected to be able to build his knowledge about speaking skills through 

dynamism and the use of activities that allow him to create his mental 

interpretations about the use of speaking skills. Similarly, the natural approach 
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method has been taken into account, since speaking skills must be taught without 

any emotional barrier that causes students anxiety or even fear of speaking in 

English. 
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Activity N* 1 

Topic: My family and me 

Material:  

- Colors 

- Sheets of paper 

- Pens, pencils, eraser.  

Activity time: 45 minutes 

Grammatical Prompt: Verb to be 

Process 

Warm-up 

• Starts the class by asking the students to 

provide examples of sentences with the verb to be.  

Presentation  

• The teacher starts the topic by asking the students to provide examples of 

family vocabulary. 

• Write the students’ answers on the board and reinforce the pronunciation of 

the words. 

• If the teacher appreciates that the students miss some words related to family 

vocabulary, add them.   

Practice  
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• Once the students have a clear idea about the vocabulary that will be used 

in the class they will work alone. 

• Use the sheets of paper to ask the students to draw their family members.  

 

Production  

• The teacher asks the students to use the following grammatical prompts to 

starts the conversation: 

 

 

Prompts 

Who is he/she? 

Who is María/Pedro…? 

Who is that person? 

Is that your mother/father? 

 

• If the students use the grammatical prompts described above, they will 

start the conversation by describing what they drew and using the verb to 

be. 

• As a teacher, you should check the students use the grammatical tense to 

describe.  

 

Wrap-up 

• Close the class by asking the students randomly to describe some of the 

drawings.  
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Activity N* 2 

 

Topic: He was/she was 

Material: 

- Pictures of celebrities or important people 

from the past. 

- Colors, markers, pencils. 

Activity time: 45 minutes 

Grammatical Prompt: Was/were 

Vocabulary suggested: 

Hard-working Honest Sociable 

Clever Heroic  Competitive 

Polite  Confident Idealistic 

Easy-going Liberal Decisive 

 

Process 

Warm-up 

• Starts the class by showing the students pictures of important people from 

the past and asking them to guess their names. 

Presentation  

• The teacher starts the topic by providing a brief explanation about was and 

were. 

• The students could write some examples to share with the class. 
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Practice  

• Once the students have a clear idea about was and were, ask them to describe 

famous people from the past. 

• Here, the students must use was or were to describe the person, moreover, 

they should use adjectives suggested. 

Production  

• The teacher shows the class one by one the pictures of famous people from 

the past and asks the students to describe them. 

For example:  

Teacher: Who was he? 

Students’ possible answer: 

 

- He was famous. 

- He was a singer. 

- He was Michael Jackson. 

- He was confident. 

- He was liberal.  

 

Note: the main objective is to let students use the 

vocabulary suggested and the correct 

pronunciation of the words. 

Wrap-up 

• Close the class by asking the students randomly to describe some of the 

people they admire from the past and could not be mentioned in the class. 
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Activity N* 3 

 

Topic: My favorite fast food 

Material:  

- Plasticine 

- Colors, markers, pencils. 

- Cooking verbs flashcards 

Activity time: 45 minutes 

Grammatical Prompt: Simple present  

Vocabulary Suggested: 

Mix Boil Blend 

Bake Cut  Scramble  

Add Chop  Grate 

Pour  Squeeze  Melt  

Process 

Warm-up 

• Starts the class by asking the students about their favorite food. 

Teacher: What is your fast favorite food? 

    What are the main ingredients of your fast favorite food? 

Presentation  

• The teacher starts the topic by spreading on the board the flashcards of the 

cooking verbs suggested. 

• The teacher will point one cooking verb and then the teacher should 

represent the cooking verb by mimics. 
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• The students have to guess what is the cooking verb the teacher represents. 

• The teacher will briefly review the vocabulary about cooking verbs and the 

pronunciation of all of them. 

Practice  

• Once the students have a clear idea about cooking verbs, the teacher will 

ask the students to use plasticine and represent their favorite fast food. 

Note: In the case, the students do not remember the preparation of their favorite  

fast food, they have the chance to create a new recipe that will help them to develop 

their creativity.  

Production  

• The teacher asks the students to work in pairs. 

• Each student should present to their peer the creation (the plasticine) and 

the recipe for their favorite food. 

• The students can follow this structure for the presentation: 

- Name of the recipe 

- Ingredients 

- Process 

Wrap-up 

• Close the class by asking the students randomly to share their favorite food 

in front of the class and the steps to prepare it. 
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Activity N* 4 

 

Topic: Famous people from history 

Material: 

- Biography of one celebrity or an 

important  

person. 

(https://www.ducksters.com/biography/) 

- A sheet of paper 

- Colors, markers, pencils. 

Activity time: 45 minutes 

Grammatical Prompt: Simple past 

Process 

Warm-up 

• Starts the class by asking the students about the person they selected for the 

activity.  

Teacher: What is the name of the famous person you chose? Who was that 

person? 

Presentation  

• The teacher starts the topic by asking the students: What did you do 

yesterday? 

• The students should tell about the activities they did yesterday. 

Note: If the students do not remember the simple past form of some of the verbs 

they want to use, the teacher will provide a brief review of them. 

https://www.ducksters.com/biography/
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Practice  

• Once the students have a clear idea about simple past tense, they will work 

alone. 

• Use the sheets of paper to ask the students to create a poster about the things 

their hero had done. In here teacher can ask the students to draw about their 

famous accomplishments or can ask students to represent important events 

in the hero’s life for example: 

- The place he/she lived. 

- The things he/she did. 

- What did he/she win? 

- Place she/he died 

Note: the parameters depend on the accomplishments of each hero. 

Production  

• The teacher asks the students to use the following grammatical prompts to 

starts the conversation: 

 

Prompts 

Who is he/she? 

What did he do? 

Where did he/she live? 

What did he/she do? 

 

• The main idea here is that students have the opportunity to discuss what they 

discovered about their famous person from history in the article given and 

use properly the simple past tense. 

Wrap-up 

• Close the class by asking the students randomly to describe some of their 

posters. 
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Activity N* 5  
 

Topic: Guess what I am doing!  

Material: 

Note: The materials depend on the verbs the 

teacher wants to reinforce, the material described below is aligned to the 

vocabulary presented: 

ACTION VERBS 

Read  Book Cook  Pot and a 

spoon 

Call  Cell 

phone 

Listen  Cellphone  Play  Ball  Yawn  Mouth  

Write  Pen and a sheet 

of paper 

Dance Music  Jump body 

Drink  Glass of water Clap  Hands  Build  Legos 

 

Activity time: 45 minutes 

Grammatical Prompt: Present Continuous 

Vocabulary: 

Read  Cook  Call  

Listen  Play  Yawn  

Write  Dance Jump  

Drink  Clap  Build  
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Process 

Warm-up 

• Starts the class by showing the students some flashcards about people doing 

any activity, then asks the students to guess the activity. 

Teacher: What is he/she doing? 

The students have to guess. 

Presentation  

• The teacher starts with a brief review of the present continuous.  

Practice  

• Once the students have a clear idea about the present continuous tense, the 

teacher will divide the class into two groups. 

• One person from each group will stand in front of the class.  

• The teacher will assign a verb and each student has to use the realia to 

represent the verb assigned.  

Production  

• The teacher asks the students: What is he/she doing? 

• Based on the realia, the students can guess the actions. To structure their 

answers the teacher will ask the students to answer by using the present 

continuous tense, for example:  

Teacher: What is Martin doing? 

Student A: He is playing soccer. 

Wrap-up 

• Close the class by doing some mimics and asking the students to 

guess the actions.  
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Activity N*  6 

 

Topic: What he/she was doing?  

Material 

- Pictures about people to describe. 

Activity time: 45 minutes 

Grammatical Prompt: Past Continuous 

Process 

Warm-up 

• Starts the class with brainstorming. 

What is the past continuous tense?  

When do we use it?/ How do we use it? 

Presentation  

• The teacher starts with a brief review of the past continuous.  

Practice  

• Once the students have a clear idea about the past continuous tense, the 

teacher will divide the class into two groups. 

• Firstly the teacher will do the mimic. 

• Then, the teacher will stop doing the mimic and will ask the students: 

What I was doing? 
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• According to what the students could understand from the mimics, they will 

answer by using past continuous, for example: 

Teacher: runs (mimic)  

Students’ guess: You were running/ You were walking.  

Note: In this activity, there are no wrong answers because it is about students' 

perceptions. 

Production  

• The teacher shows the students a picture like this: 

 

 

 

 

 

 

• Give the students two minutes to appreciate the whole picture and the 

people in there. 

• Then, turn back the picture and ask the students to describe the actions they 

remember.  

For example; The clown was playing the trumpet. 

         The bear was eating. 

Wrap-up 

• Close the class by doing some mimics and asking the students to guess the 

actions.  
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Activity N* 7  

  

Topic: My predictions  

Material: 

- A sheet of paper 

- Colors, markers, pencils.  

Activity time: 45 minutes 

Grammatical Prompt: Future with will 

Vocabulary suggested: 

Nature The space and universe  

Education Countries  

Technology  Health  

 

Process 

Warm-up 

• Starts the class by asking the students about the things that will happen 23 

years from now.  

Teacher: What will happen in 2050? 

Presentation  

• The teacher starts the topic by asking the students to provide examples of 

sentences with Will, these are predictions about their life. 

• The teacher will briefly review the structure and the use of Will.  

Practice  
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• Once the students have a clear idea about Will, the teacher will set a topic 

for example Environment.  

• The students reflect on the topic and then they will start saying their 

preconditions related to the topic set. To let students participate, the teacher 

could ask the students: 

Teacher: What will happen to our environment 30 years from now? 

Production  

• The teacher divides the class into groups and gives each group a topic of 

discussion.  

Nature The space and universe  

Education Countries  

Technology  Health  

 

Note: the number of the topic could suggest how many groups can the class be 

divided.  

• Once the groups have their topic, they will discuss in their group their topic.  

• The main goal is that students could use will to describe one aspect and how 

it will change in the future.  

Wrap-up 

• Close the class by asking the students randomly to share their predictions 

about the topic assigned.  
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Activity N* 8 

  

Topic: It hurts 

Material: 

- A sheet of paper 

- Colors, markers, pencils. 

Activity time: 45 minutes 

Grammatical Prompt: Present Perfect 

Process 

Warm-up 

• Starts the class by asking the students to name 

the parts of the body.  

Teacher: Point a part of the body while the 

students suggest its name. 

Presentation  

• The teacher starts the topic by giving a brief 

review about the use of present perfect. 

Practice  

• Once the students have a clear idea about the Present Perfect tense, they will 

work alone. 
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• Use mimics to teach vocabulary about accidents, you can use words like:  

Bang Fall Sling cut 

Break Slip Burn sprain 

 

• Divide the class into two groups. 

Production  

• The teacher asks the first group of students to represent an accident and the 

part of the body damaged, in front of the class. 

• The rest of the students have to guess what has happened by using the 

present perfect tense to describe the situation, for example: 

The situation: The student has cut her finger. (mimics) 

The teacher: What has happened? 

The rest of the students: She has cut her finger (possible answer) 

           She has broken her finger. (possible answer) 

• As a teacher, you should check the students use the grammatical tense to 

describe.  

• If the teacher considers it necessary, at the end of the class the teacher could 

provide feedback. 

Wrap-up  

• Close the class by asking the students randomly to describe common 

accidents they have experienced recently. 
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Chronogram of activities 
 

Table 12 Chronogram of activities 

Date Activity Detail 

16/12/2021 General Presentation Tutoring agreements, schedules, 

explanation of how to write the 

introduction. 

23/12/2021 Introduction Review of the introduction, 

recommendations, explanation of how 

to write the sections corresponding to 

chapter I 

06/01/2022 Chapter 1 Review of chapter I, problem 

statement, objectives, context. 

Explanation of the background and 

conceptual framework. 

13/01/2022 Background A review of the background and the 

corrections are given. Explanation of 

writing of the theoretical framework. 

20/01/2022 Theoretical Framework  Review of the background of the 

theoretical framework, Theoretical 

Framework, operationalization of 

variables. 

27/01/2022 Question for the survey Review of questions for the 

questionnaire to apply to teachers and 

students. 

Explanation of chapter 3. 

28/01/2022 Application of the survey to 

students.  

The link of the survey was sent to 

students in order to complete it.  

28/01/2022 Interview to the teacher. Meeting in zoom with the English 

teacher to make the questions.  

03/02/2022 Research instruments Review of the progress of chapter 3, 

explanation of the types of research, 

instruments, and techniques. 

Explanation of how to perform the data 

analysis. 

10/02/22 Chapter 3 Review of entire chapter 3, wording 

and consistency. 

17/03/2022 Analysis of the results 

 

Review of the analysis of the results of 

the survey applied to the students. 

20/02/2022 Chapter 3 Review of chapter 3, instructions. 

03/03/2022 The Proposal Explanation of how to do chapter 4, 

step by step. Explanation of the 

proposal. 

20/03/2022 Submission of the THS  The THS was sent. 

April  Possible month of the THS 

defens.  
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Feasibility 

 
This didactic guide is structured based on activities to reinforce speaking 

skills following the guidelines of the distributive practice strategy. This guide does 

not require advanced knowledge of the English language, since the proposed 

activities are dynamic and explore general language topics, which makes it feasible 

for anyone who wants to improve their speaking skills. 
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CONCLUSIONS 

 
 

• From the results obtained in this study, it can be specified that students do 

not have an adequate level of speaking skills, so one of their main goals 

would be to improve their oral level of English that allows them to have 

better opportunities either social, work or personal. 

• It is concluded that the distributive practice is one of the most viable 

strategies since it allows to develop of the oral capacity in a specific and 

established time only for the development of speaking skills, as well as this 

strategy will allow strengthening long-term learning. 

• It is considered that teachers should expand their knowledge regarding the 

use of methodological strategies that allow better results on the oral domain 

of students. 

• Finally, it is concluded that the detailed activities within the methodological 

guide are raised according to the topics students are supposed to master 

according to their level of English, it must be remembered that this group of 

students should be within the B1 level. 
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RECOMMENDATIONS 

 

• The use of the activities detailed in the proposed methodological guide is 

recommended in order to reinforce the oral skills of the students part of this 

study. 

• It is recommended to establish a considerable time between the classes 

dedicated specifically to oral skills because the time intervals allow the 

students to retain the knowledge for a longer time, it is advisable to be two 

classes the same ones that are between a considerable period.  

• It is suggested that teachers deepen their knowledge about the distributive 

practice strategy in order to use this alternative to improve students' oral 

skills. 

• It is recommended that the activities detailed within the methodological 

guide can be adapted to any other topic that the teacher considers necessary 

to internalize so that the students can achieve a B1. 

• It is suggested to include technological tools that improve the quality of the 

student learning process. 
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