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Resumen 
 

El aprendizaje del idioma inglés es una ventaja importante para las personas hoy 

en día porque es el idioma dominante. Tener un buen dominio en las destrezas del habla 

o escritura en este idioma brinda a las personas más oportunidades en la vida. La 

tecnología es otro factor clave para el proceso de enseñanza y aprendizaje, pues facilita 

la adquisición de la habilidad de escribir. El presente trabajo de investigación tiene como 

objetivo establecer la influencia de los recursos pedagógicos en el proceso de enseñanza- 

aprendizaje en la destreza de escritura de los estudiantes de Octavo grado de EGB de la 

Unidad Educativa América. Para ello se consideró importante identificar las principales 

teorías que sustentan los recursos pedagógicos y la habilidad de escritura en idioma inglés, 

describir las dificultades que tienen los estudiantes en la habilidad de escribir y proponer 

el diseño de un repositorio web que contenga materiales pedagógicos para ayudar a los 

estudiantes a mejorar esta habilidad. Este trabajo aplicó los métodos inductivo y 

deductivo, y un enfoque cualitativo y cuantitativo. La población consideradaincluyó 38 

estudiantes de dos paralelos distintos, 2 profesores y el Coordinador de Inglés. Las 

herramientas de investigación seleccionadas fueron la observación, la entrevista, la 

encuesta y el test, las cuales se aplicaron para obtener información necesaria que fue 

analizada y permitió concluir que el uso de recursos pedagógicos influye en el proceso de 

enseñanza-aprendizaje en la habilidad de escribir de manera importante. 

Palabras clave: 

 
Recursos educativos; proceso de enseñanza; desarrollo de habilidades; lengua 

extranjera; lengua escrita. 
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Abstract 
 

Learning English is an important advantage for people nowadays, mainly because 

it is considered the dominant language. The influence of English worldwide has been 

crucial because it is used in business activities, education, technology, and science, so 

having a good competence in speaking or writing skills gives people more opportunities 

in life. Technology is another key factor as it encourages students’ participation and has 

probe to facilitate this skill acquisition. This current work has as objective to establish the 

influence of pedagogical resources on the teaching-learning process in the writing skill of 

Eighth-grade EGB students at Unidad Educativa América, school year 2021 – 2022. Itwas 

considered important to identify the main theories that support pedagogical resourcesand 

the writing skill in English, describe the difficulties that students from Eighth-grade have 

in the writing skill, and propose the design of a Web repository containing pedagogical 

materials to help students improve their writing skill in English language. This work 

applied the inductive and deductive methods, and the qualitative and quantitative 

approach. The population considered included 38 students from two differentparallels, 2 

teachers and the English Coordinator The research tools selected were the observation, 

the interview, the survey and the test, which were administered to obtain information for 

further analysis that allowed to conclude that the use of pedagogical resources influence 

the teaching-learning process in the writing skill in an important way. 

Keywords 

 
Educational resources; teaching process; skills development; foreign language; 

written language. 
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INTRODUCTION 
 
 

Leaning English as a second language is considered a necessity and an 

advantage in a world where communication is crucial. On the other hand, the way 

education is conducted changed enormously due to the COVID-19 pandemic, bringing 

technology to the top of the list among the resources needed in the teaching-learning 

process. The challenges that the new reality in education have brought, make teachers 

to look for new resources to improve the teaching-learning process. This study 

establishes the influence of pedagogical resources on the teaching-learning process in 

the writing skill of Eighth-grade EGB students at Unidad Educativa América, school 

year 2021 – 2022. 

In Chapter I of the current study it is included the aspects that describes the 

research problem, that is, the research context and the problem statement, in which all 

the issues that has to do with the problem are covered, such as the conflict situation, 

the scientific fact and the causes. Additionally, this chapter describes the problem 

formulation, and the research objectives, which are directed to establish the influence 

of pedagogical resources on the teaching-learning process in the writing skill of 

Eighth-grade EGB students at Unidad Educativa América. It is important to mention 

that to reach this broad objective, the project proposes to identify the main theories 

that support pedagogical resources and the writing skill in English language, describe 

the difficulties that students from Eighth-grade EGB have in the writing skill, and 

design a Web repository containing pedagogical materials to help students improve 
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their writing skill in English language. The chapter ends with the discussion of the 

research questions and the rationale of the study. 

In Chapter II of the research work the Theoretical Framework is defined. It 

includes the discussion of the background of the study, where a set of relevant studies 

similar to the current work are considered. Moreover, the theoretical foundations, that 

is, the important theories regarding the research variables are discussed to validate the 

study. Finally, the conceptual framework with definitions of the main concepts related 

to the study, and the legal framework with the main regulations that support the topic, 

are discussed. 

In Chapter III the methodological design of the study is discussed. It includes 

the methodological design of the study, the type of research applied, the research 

methods selected, the research techniques and tools used to collect data, the population 

and sampled on which the study is based, and the operationalization of the research 

variables. A discussion of the results obtained from the application of the research tools 

is finally included. 

In Chapter IV the proposal of the study is included. It is aimed to help with the 

solution of the main problem of the project, that is, an inappropriate level of the writing 

skill in English language in students from Eighth grade EGB at Unidad Educativa 

America. The rationale of the study is also discussed. Finally, the Web repository 

design including pedagogical strategies based on technology, is designed. The 

conclusions and recommendations are built. 
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CHAPTER I: 

THE RESEARCH PROBLEM 
 
 
 

1.1. Research context 
 

Learning English in a globalized world implies an important advantage for 

people, as it is considered a dominant language and the key to success. Historically, 

the influence of English worldwide has been huge, mainly because it is seen as the 

lingua franca for business activities, education, technology, and science, among other 

fields of knowledge. Even though this language is dynamic and has evolved through 

the years, is has remained as the most important on Earth, also increasing its use with 

the pass of time, so having a good competence in speaking or writing skills gives 

people more opportunities in life (British Study Centre, 2020). 

Learning English appropriately is crucial to develop future global citizens, so 

they can access to better job opportunities, travel experiences, and even access to 

information with the use of technology. Some students usually embrace this language 

with interest; some others may not be too motivated to learn it. At this point teachers 

play a key role and turns necessary the use of pedagogical resources and strategies to 

motivate students during the teaching and learning process. One of the most important 

and relevant elements that teachers can access to succeed is technology. 

Technology helps English language teaching and learning to be motivational, 

at the time that it encourages students’ participation. With technology, learners can 

have the chance of exploring, creating, and losing the fear of expressing themselves in 

English, as they deal activities that engage them in the learning process. The use of 
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technology is meant to be important for the learning process inside and outside the 

classroom, and teachers can select resources that can be adopted or adapted to students’ 

needs (Ahmadi, 2018). 

Ecuadorian Ministry of Education is the entity that regulates education in 

public and private institution at basic and high school levels. As English is an important 

branch in the National Curriculum, Ecuador has set standards to establish the way 

language acquisition must be developed in students (MINEDUC, 2012). Even though 

its importance and the regulations ruling in the country, the level of English in Ecuador 

is the lowest score among the Latin American countries (411), according to Education 

First EPI rank for 2020. Ecuador ranks #93, with a rank change of -12 in relation to 

2019. Also, EF highlights the disparities between rural and urban areas and public and 

private schools in Ecuador to access English language education. (Education First, 

2020). 

The situation described as well as the authors referred, reveal the importance 

of English as a global language. It also shows the relevance of its skills’ development, 

especially the writing skill. However, there are still many things to do to improve 

English language teaching and learning in all levels of Ecuadorian education. 

1.2. Problem Statement 
 

1.2.1. Conflict situation 
 

English education during the COVID-19 Pandemic has brought challenges to 

the educational community. Educational institutions had to reorganize and change the 

traditional way they work and the resources they need to apply online education. 

Teachers had to improve their technology competences to continue with the teaching 
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– learning process, students had to deal with computers, a new way to learn, and a new 

social context, while parents had to support their children at some extend during their 

lessons. 

This research work focuses on a group of students of Eighth grade with English 

level A1.1, at Unidad Educativa America, a private and bilingual institution that offers 

education at basic and high school levels. It is located at the North of Guayaquil city 

and counts 22 teachers plus 396 students. The Eighth grade has two classrooms (A and 

B) that total 38 students (Infoescuelas, 2021). As a bilingual institution, the English 

subject is the core of the high school curriculum. 

As a result of a preliminary observation held on the first term 2021 via Google 

Meet, it was perceived that several Eighth-grade students EGB from both classrooms 

had some deficiencies to express themselves in English through the writing skill. Some 

of them found difficult to produce full sentences with coherent meaning and form; 

some others wrote texts without considering the audience or did not express their 

opinions correctly. This situation was noticed when the teacher asked them to read the 

paragraphs they wrote. For these reasons, the current research work proposes the 

design of a Web repository to improve their writing skill in English language. 

1.2.2. Scientific fact 
 

Inappropriate level of the writing skill in English language in students from 

Eighth grade at Unidad Educativa America. 

1.2.3. Causes 

During the development of the current research work, the it was possible to 

perceive the several causes related to the inappropriate level of the writing skill in 
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English language in students of Eighth grade. It should be taken into account that 

although learners are expected to reach a certain level of English when graduating from 

Educación General Básica Media, in this case graduating from 7th EGB with an A2 

level, a large amount of the language learned in these levels will be recycled in the first 

years of Educación General Básica Superior (8th, 9th, 10th EGB) but within a different 

context and combined with new language, more appropriate in this case for young 

teenagers. 

• Students did not reach the level of English needed at the end of Educación 

General Básica Media (7th EGB). 

• Students did not deal with enough learning strategies to deal with written texts. 
 

• Teachers used traditional methods in the classroom, so students were not 

motivated to learn. 

• Teachers did not receive enough training in teaching methods based on 

technology. 

Therefore, this research work proposes the design of a Web repository to 

improve Eighth-grade EGB students’ writing skill in English language. 

1.2.4. Problem Formulation 
 

How does the use of pedagogical resources influence the teaching-learning 

process in the writing skill of Eighth-grade EGB students at Unidad Educativa 

América, school year 2021 - 2022? 
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1.3. Research Objectives 

 
1.3.1. Broad Objective 

 
To establish the influence of pedagogical resources on the teaching-learning 

process in the writing skill of Eighth-grade EGB students at Unidad Educativa 

América, school year 2021 – 2022. 

1.3.2. Specific Objectives 
 

• To identify the main theories that support pedagogical resources and the 

writing skill in English language. 

• To describe the difficulties that students from Eighth-grade EGB have in the 

writing skill in English language. 

• To design a Web repository containing pedagogical materials to help students 

improve their writing skill in English language. 

1.4. Research Questions 
 

• How do pedagogical resources influence the teaching-learning process in the 

writing skill of Eighth-grade EGB students at Unidad Educativa América? 

• What are the main theories that support pedagogical resources and the writing 

skill in English language? 

• What are the difficulties that Eighth-grade EGB students must deal with in the 

writing skill? 

• What are some common problems that teachers face in the teaching process 

students must deal with in the writing skill? 

• How can the development of a web repository help Eighth-grade students 

improve their writing skill? 
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1.5. Justification 

 
This current research work is conducted with the purpose of establishing the 

way in which pedagogical resources influence the teaching-learning process of the 

writing skill in English of Eighth-grade students EGB, level A1.1. 

The development of this project is important because it helps students improve 

their English writing skills with the use of pedagogical resources based on technology. 

In this way, they will be able to reach the appropriate level of English and fulfill the 

school’s exit profile successfully. 

Additionally, this study has social relevance because it contributes to improve 

the English proficiency in Ecuadorian students that have a low level of English 

language and prepares them better to face their future academic challenges. In this 

way, the country will be more likely to improve its English proficiency score in the 

region. 

Eighth-grade students EGB at Unidad Educativa America are the main 

beneficiaries of the current project. Students are expected to improve their writing skill 

and establish a better communication in this second language. Likewise, the institution, 

teachers and the society will also benefit from this research work, as they will be able 

to access to important pedagogical resources that will improve teachers’ practices and 

will help to prepare better citizens. 

Finally, the proposal established in this study will have an important impact for 

Unidad Educativa América and the educational community, as it offers resources that 

teachers can apply in countless ways to help students acquire a satisfactory level of 

writing. 
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CHAPTER II: 

THEORETICAL FOUNDATIONS 

2.1. Research background 
 

Several studies concerning pedagogical resources and the teaching and 

learning process in the writing skill were consulted to support and validate the current 

work. Those research works were developed by authors from domestic and foreign 

universities. Follows a summary of the main features and an analysis of each work. 

Vargas (2018) developed a study titled Using the Schoology Platform for the 

Development of Written English Language Skills to obtain the Master’s degree in ICT 

Learning Environments from Universidad Pedagógica y Tecnológica de Colombia. 

The main objective of this work was to analyze the development of writing skills in 

English language through technological resources, specifically Schoology platform. 

The research had a qualitative and quantitative approach. The population and sample 

of this research work included 8 students from 10-12 years old, 6 men and 2 women 

with certain level of English skills. A pilot course was carried out on four different 

learning platforms, to see which one was more attractive to the participants. It was 

possible to conclude that technological resources contribute in a great deal to the 

development of writing skills. 

Freire (2018) developed a study titled the B-Learning as a methodological 

strategy to develop the writing skill in Basic education students to obtain the master’s 

degree in English as a Foreign Language, from Universidad Técnica de Ambato. The 

main goal of this work was to identify the influence that B-Learning application has 

on the writing skill. The author analyzed a set of pedagogical resources and focused 

on online activities that helped students develop written paragraphs. The study applied 
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a documentary-bibliographical method and a mixed approach with exploratory and 

descriptive levels of research. The population and sample included English teachers of 

basic education. The application of the research tools concluded that f B-Learning 

influences the ability to develop writing skill in students of basic education. 

Tacuri and Fernández (2016) carried out the research work titled Teaching 

Strategies to Develop the Writing Skill, as a previous requirement to obtain the 

bachelor’s degree in English language and linguistics from Universidad de Guayaquil. 

The main objective of this study was to determine the level of importance that teaching 

and learning strategies have in the development of writing skills in English. The 

methods applied to develop this work were the empirical, theoretical, inductive and 

deductive, and analytical-synthetic. It was an exploratory type of research with a 

qualitative and quantitative approach, a population was made up of 471 people, and a 

sample of 46 people among Eighth-grade students, teachers and the School Director. 

The study concluded that teaching strategies have an important impact in the 

development of the writing skill. 

Bermeo (2016) developed a research work titled Process of teaching and 

learning basic English language, as a requirement to obtain the bachelor’s degree in 

English language and linguistics from Universidad de Guayaquil. This work had the 

objective of identifying the factors affecting the teaching and learning process of the 

basic English language in students of first year of an elementary school. The 

population of the study were students ranging from 5 to 6 years. It was applied the 

inductive-deductive and statistical methods to develop the theoretical framework and 
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the data analysis. The study conclude that English staff needs training, so students can 

receive a good based of English language. 

Crespo (2018) carried out a study about the effective use of the teaching and 

learning resources to develop English grammar at an intermediate level to obtain the 

bachelor’s degree in English language and linguistics from Universidad de Guayaquil. 

The research objective was to analyze the influence of the effective use of the teaching 

and learning resources to develop English skills at an intermediate level through a 

statistical analysis, bibliographical study and field research. The population considered 

included the institution Director, 10 English teachers, and 99 students. The application 

of the research tools allowed to conclude that teaching and learning resources have an 

important effectiveness to develop the English skills. 

2.2. Theoretical framework 
 

2.2.1. Learning theories 
 

2.2.1.1. Piaget and the Stages of Cognitive Development 
 

Piaget (cited in Zhou & Brown, 2017), best known for his work on the 

development of intelligence in children, divided the mental growth of a child into four 

stages: 

1. Sensory motor stage. Piaget affirms that this stage occurs from birth to 2 

years. The child is concerned with gaining motor control and learning about 

physical objects. 

2. The preoperational stage, which is meant to occur from 2 to 7 years. The 

child focuses on verbal skills and can name objects intuitively. 
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3. The concrete operations stage, which occurs at ages 7-11. In this stage the 

child begins to deal with abstract concepts such as numbers and 

relationships. 

4. The formal operations stage, which goes from adolescence to adulthood. 
 

The child begins to reason logically and systematically. 
 

Zhou & Brown (2017) highlights that, although Piaget believed that people of 

all ages develop intellectually once they reach the formal operational stage, learning 

for them will be more about building knowledge. 

It is possible to believe that Piaget's theory allows to recognize the process of 

how infants develop their cognitive learning abilities. The theory also helps to 

understand the mental schemes of children and how these can lead to carry out this 

theory in the field of education. 

2.2.1.2. Vygotsky’s cognitive development theory 
 

One of the most important theories developed Vygotsky (cited in Lasmawan & 

Budiartia, 2020), is his Sociocultural Theory of Development. This theory, as authors 

explain, is based on the fact that the most important contribution to individualcognitive 

development comes from society. In other words, human learning is actuallya social 

process, since it depends to a large extent on relationships with human beings.In this 

sense, Vygotsky argued that knowledge, values, and attitudes are acquired through 

dealing with others. 

Vygotsky's theory of social constructivism explains that what the child can do 

in cooperation today, he can do alone tomorrow. Thus, what children can learn today 

by working in groups, can be done independently in the future (McLeod, 2020). 
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2.2.1.3. Skinner's behaviorism theory 

 
Skinner's theory of behaviorism holds that behavior is a response to stimuli, in 

the environment in which the individual interrelates; also, the theory describes social 

skills. Skinner's theory defines the way in which the individual learns, this is based on 

stimulus - response - consequence, which can be positive or negative. Therefore, 

according to this theory, social skills are acquired through positive and direct 

reinforcement of skills. 

Under this premise, social skills are of great importance in the life of an 

individual. Development along childhood is a subject that has been treated with 

concern by several authors, and it has been concluded that an inadequate process 

affects the future psychological, social and academic functioning of the individual. 

2.2.1.4. Kolb and the Theory of Experiential Learning 
 

Kolb's work on experiential learning has been analyzed by Williams (2017), 

who based, among others, on the works of Dewey, Lewin, and Piaget. The author 

focused on the way people process their experiences. Kolb defines experientiallearning 

as a process in which knowledge results from direct experience. 

In addition, the author points out that the learning model outlined by the 

Experiential Learning Theory (ELT) includes two different ways of acquiring 

experience. Those two ways are interrelated: concrete experience (apprehension) and 

abstract conceptualization (understanding). In addition, Williams explains (that also), 

that there are two different ways of transforming the experience to achieve learning: 

reflective observation (intension) and active experimentation (extension). The author 
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explains that when these four modalities are put together, they constitute a four-stage 

learning cycle that students go through during the experiential learning process. 

Baker, et. al (cited in Williams, 2017) argued that students begin with a 

concrete experience, which then leads them to observe and reflect on their experience, 

and that after this period of reflective observation, students gather their thoughts to 

create abstract concepts about what happened. With these guides, the authors explain, 

students actively evaluate what they have built, leading to new experiences and a 

renewal of the learning cycle. 

As in modern days technology is a popular resource in educational field, it is 

easier than before to create experiential learning. At this point, motivational elements 

are essential. 

2.2.2. Pedagogical resources 
 

2.2.2.1. Pedagogical Competences 
 

Rivadeneira (2017) proposes a set of didactic-pedagogical competences that 

the teacher must develop. The author divides them into 7 cycles and 3 types of skills 

that involve knowing how to know, knowing how to do, and knowing how to be. 

The competences proposed by the author are aimed at guiding the teaching- 

learning process and supporting reflection on pedagogical practice, which seeks both 

comprehensive training and student learning. 

In Ecuador, the professional development of the teacher is stipulated in the 

Organic Law of Intercultural Education - LOEI, as "a permanent and integral process 

of psych pedagogical updating and educational sciences" (art. 112). In this sense, the 
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Ministry of Education (2011) has established quality standards, which include 

descriptors of expected achievements of the various actors in the educational field, 

among which is the teacher. 

The model of teacher performance standards designed by the Ministry 

includes 4 dimensions: a) curriculum development, b) professional development, c) 

learning management, and d) ethical commitment, which are summarized below: 

a) Curriculum development. The curriculum development dimension includes 

3 general standards and 10 specific standards, which are aimed at planning and 

teaching. 

b) Professional development. The dimension in question 3 general standards 

and 17 specific standards, which refer to the performance necessary for teacher 

development. 

c) Learning management. This dimension is made up of 4 general standards 

and 27 specific standards, which are directed at teaching. 

d) Ethical commitment. It consists of 4 general standards and 18 specific 

standards and mentions ethics as the basis of teaching performance (MINEDUC, 

2011). 

The standards of professional teacher performance, as described by the 

Ministry of Education, promote teaching that will help teachers have an effective 

practice that allows them to achieve the objectives and graduation profiles of the 

students. 
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2.2.2.2. Technology in the teaching-learning process 

 
With the integration of technology, the teaching-learning process has been 

transformed. Technology is a source of access to knowledge and research. The 

integration of technology will allow student to successfully face his personal, 

academic, and professional life (Kali, 2019). 

In fact, the use of technology represents an improvement in student learning, 

but also an additional challenge for the teacher, who is not always supported by the 

educational and administrative community. In this sense, it is necessary to promote 

and recognize initiatives that favor teachers (Whitaker, 2020). 

The purpose of using technology in education is to improve students’ learning 

and encourage the creation teaching material for each subject. Curricular contents must 

be linked with innovative proposals that involve the use of technology. The integration 

of technology to the teaching-learning process should be an integral tool in the 

students’ learning (Kolb, 2017). 

2.2.2.3. Importance of Web Sites in the teaching-learning process 
 

Mendoza (2018) establishes the importance of web platforms describing them 

as an indispensable and easily accessible resource, whether in person or remotely. The 

author points out that web platforms enrich the teaching-learning processes, facilitate 

feedback and favor evaluation in the classroom. On the other hand, communication is 

greatly benefited with digital platforms, since both teachers and students can have a 

more permanent contact. 

Among the benefits of having a platform are (Mendoza, 2018): 
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• A much more efficient time management. Being an online platform, both 

teacher and students can meet virtually. 

• Greater motivation as a result of the virtual environment that allows the student 

to feel more identified. 

The author describes the types of digital platforms available: 

 
• Free software. According to Mendoza (2018), this type of platform allows you 

to use the resource or tool for free, that is, without paying any value for a 

license. Additionally, it allows modifications to be made to your code. 

• Development. These platforms are custom developed and are aimed at 

satisfying a need. 

• Commercial. This type of sites requires payment for its use, that is, it is 

necessary to buy a license. However, the advantage is that, being a paid 

platform, it has high reliability. 

From the above, it is possible to conclude that web sites, used as an educational 

tool, are of great help to guarantee the quality of the information. However, the teacher 

must receive adequate and constant training to go hand in hand with changes in 

technology. 

2.2.2.4. Teaching Strategies to be used in the classroom 
 

According to Schindler, et. al (2017), technology-based teaching strategies 

have as main aim to consider children’s different learning styles; for this reason, they 

are crucial in the learning process, especially because they are integrated with 

technology, which strengthens and enhances learning, facilitating the development of 

critical thinking, self-reflection and organization. 
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The following strategies are considered essential for the teaching-learning 

process, especially if they are combined with technology: 

• Problem-based learning (PBL). This strategy activates learning through 

investigation and discussion of a real problem. It is based on a problem 

situation that students must define, while also defining the implications of said 

problem to suggest possible solutions. Technology facilitates this type of 

learning, since it offers resources that motivate the student to participate 

actively. Digital or computerized interactive materials constitute a support for 

this type of learning (Zakaria, et. al, 2019) 

• Project-based learning (PBL). This strategy starts from the request for a final 

product. The student must propose a solution to the requirement, define a plan 

with which he will act, using his previous knowledge to partially or totally 

solve the problem. The transversal use of technology in this type of activities 

offers infinite possibilities in this conception through innovation, promoting 

creativity, the ability to investigate, work collaboratively, or solve problems, 

offering motivating environments, at the same time how challenging. An 

example of this is, for example, the design of an educational radio composed 

of podcasts, which can even be created with cellular technology and 

complemented with web platforms (Almulla, 2020). 

• Challenge-based learning (ABD). In this learning, students start from a general, 

unstructured challenge, on the basis of which they will define the problem 

situation. These types of activities usually include social components and 

consider the implementation of the solution. It is based on experiential 
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learning, in which the student participates actively, acquiring knowledge in a 

better way. Having access to technology is a primary factor in this type of 

strategy, as it allows them to explore diverse sources of information, generate 

new ideas, and facilitate various forms of communication. An example of the 

positive influence of technology on this type of learning is the implementation 

of Challenge Based Learning, in which the student uses media such as 

YouTube (Pérez-Sánchez, et. al, 2020). 

More technical activities on which technological resources are based are 

described by Papia (2019). Some of them can be described as games that motivate and 

engage students, encouraging them to interact actively: 

• Kahoot! an online app to evaluate students in a formative and fun way. 
 

• Flippity, to create flash cards, quizzes, and "game show" style review activities 

by modifying a Google Sheet. 

• Heads Up! It offers teachers to create their own group of words belonging to a 

specific vocabulary, to facilitate understanding and promote meaningful 

learning. 

• QR Code used as Scavenger Hunt. This is an App that requires the use of 

electronic devices, either personal or those at the institution lab. The teacher 

can write a slogan or question along with the answers. The tool turns the 

activity into a treasure hunt, since the teacher will be able to print the generated 

codes and color them around the classroom so that their students can move and 

learn in different places. 
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• Dustbin. It is based on games. The teacher can title each container with a set of 

words or phrases that matches to the container below it. This game can be used 

on a website basis. 

• Online Jeopardy. This is a game with a PowerPoint template that makes 

students share knowledge and provides rewards, so students will feel motivated 

to participate. 

2.2.3. The writing skill 
 

2.2.3.1. Writing skill considerations 
 

English language learning implies the acquisition of four skills, which are 

divided into productive and receptive. The receptive skills are listening and reading, 

while the productive skills are writing and speaking. These skills are combined with 

other elements of language to produce a new speech or text writing (Penelitian, 2018). 

Currently, due to the more frequent use of communication technologies, 

developing the ability to express oneself in writing in the English language is as 

necessary as being able to communicate orally. Written expression offers the 

possibility of sending meaningful messages in the language in a communicative and 

contextualized way. Marleni (2020) affirms that writing in English ceased to be 

considered a means to review grammar patterns or vocabulary in a repetitive way and 

became a possibility to use the language to communicate in real situations. 

According to Rowland, et. al (2020), writing is normally considered a type of 

reinforcement and extension of the other skills such as listening, speaking and reading, 

and it is of considerable importance in the learning process of the English language 

since it initially helps to develop oral expression and hearing. The authors explain that 
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dictation is an example of a class writing activity that requires immediate correction, 

and mention a variety of written texts, each one representing a different genre and 

certain rules for its production, such as reports, essays, articles, letters, diaries, 

messages, announcements, addresses, recipes, invitations, maps, etc. 

2.2.3.2. Writing micro and macro skills 
 

Brown (2004, cited in Vargas, 2018) summarized the main aspects of writing 

into micro and macro skills. Those aspects are applied in the teaching process and for 

the assessment of writing. 

According to the author, the most important micro skills in writing are: 

 
• graphemes production and patterns for orthography in English. 

 
• An acceptable level of efficiency and speed in writing production. 

 
• An acceptable number of words and word order pattern in writing production. 

 
• An acceptable system patterns of grammar in writing production. 

 
• A varied grammatical form to express a particular meaning in writing 

production. 

• A written discourse including cohesive devices (Brown, 2004, cited in Vargas, 

2018). 

 
On the other hand, the authors also mentioned some of the most relevant macro 

 
skills: 

 
• A written discourse including conventions and rhetorical forms. 

 
• Written text production including communicative functions 
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• Written text including linked ideas and connections between the events 

referred. 

• Written text considering specific references of culture. 
 

• Use of writing strategies, such as the use of prewriting devices, or writing with 

fluency, among other. (Brown, 2004, cited in Vargas, 2018). 

Based on the authors’ affirmations, it is possible to conclude that the macro 

skill covered larger and more important areas in writing then micro skills, however it 

can be concluded that students need to blend these capabilities for an effective 

communication. 

2.2.3.3. The writing process in English 
 

The writing process is usually followed in sequence, that is step by step, and 

includes the following stages: 

• Prewriting 
 

González et. al (2019) explains that pre-writing includes a series of activities 

that must be carried out to find a topic, choose a genre, produce ideas, get information, 

and specify the audience. The activities that the authors mention as part of this phase 

are: 

o Identify reasons to write. What is the reason for writing? To fulfill 

a task or job? To convince someone and put them in agreement with 

certain ideas? To respond to something that has been read? To give 

an opinion? To express personal ideas? For fun? 
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o Recognizing the audience. It is important to know who is going to 

read the writing. It is a good idea to write down who the audience 

is and refer to them occasionally. 

o Find a Topic. Personal experiences, past or present events, or what 

the student imagines can be used can be a good topic. Students need 

to think about the audience and what they may be interested in, or 

simply start writing spontaneously and generate thoughts that allow 

or help to build a story. Make a note about the topic and refer to it 

occasionally. 

o Brainstorming. The writer should try to group the topic as a central 

nucleus and write around this topic the ideas and words that come 

to mind. In brainstorming is useful to make questions such as who? 

what? where? when? why? In addition, the senses can be used: 

hearing, sight, touch, smell, and taste. 

o Search, research. It is important to consider what is known about 

the topic, what is needed to know, what the audience need to know 

about it, and search or do some research when starting the process. 

Once collected the information, refer to it occasionally. Not all 

topics are going to need research (González, et. al, 2019). 

• Drafting 
 

o During this stage, a first draft is written. A main idea on the topic is 

used, and the writer should remember that it can change during the 

writing process. The way to approach writing will depend on 

whether the writing is about fiction or non-fiction, if there is a time 
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limit, and if the pre-writing step was productive (González, et. al, 

2019). 

• Revising 
 

o It is ideal to make a draft with a word processor, because this makes 

it easier to review the text written. However, once the draft is 

finished, it is suggested to print a copy of the text, so omissions, 

repetitions, and unclear information can be evaluated (González, et. 

 
 

• Editing 

al, 2019). 

 
 

o Drafting and revision of the written text can be repeated until a 

satisfactory result is achieved. When the final review is reached, a 

final correction must be made, and the work edited (González, et. 

al, 2019). 

2.2.3.4. Strategies to produce a text 
 

Freire (2018) suggests a set of strategies to produce texts. These strategies, 

according to the author, can be used as a model to promote the development of the 

writing skill: 

• Strategies for Paragraphs 
 

o Organizing ideas in logical order. 

o Including a topic sentence at the beginning of each paragraph. 

o Including supporting details. 

o Summarizing the information of the paragraph with a sentence. 

• Strategies for the dialogue 
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o Planning the purpose for writing, the situation to be described, and 

the characters that will be included. 

o Selecting and using appropriate verb forms that will be included to 

describe the events in writing. 

o Checking the style of writing and the content. 

• Strategies to describe characters 
 

o Keep in memory information related to the characters included. 

o Decides on details that make the text attention getting. 

o Plans and organizes ideas in paragraphs. 

o Reviews the text and observes the correct use of subordinate clauses 

and adjectives 

• Strategies to describe the Setting 
 

o Includes information about the setting, its environment, people, 

culture and history. 

o Makes a draft including details. 

o Makes a final comment and provides reasons to visit or not the 

place. 

• Strategies to choose the Bibliography 
 

o Chooses the most relevant facts and ideas about the person chosen 

o Put facts and ideas in chronological order. 

o Conclude with an assessment of the importance of those facts and 

ideas. 

• Strategies to write the Summary 
 

o Underlines the key aspects in each paragraph 



26 

 

 

 
o Summarizes the main idea in a single sentence. 

o Does not include details, irrelevant information or opinion. 

o Uses linking words to organize ideas in a single paragraph with 

clarity (Freire, 2018). 

2.3. Contextual Framework 
 

Unidad Educativa América is an educational institution of regular education 

and Fiscal support that offers EGB and BGU levels. This high school currently has 

around 140 students and 10 teachers. The institution is located in Parroquia Puná, 

Guayaquil, Ecuador. 

As every educational institution in Ecuador and many other countries in the 

world, the institution had to switch from face to face to online modality due to the 

Covid-19 pandemic, and under these circumstances, it was mandatory use of 

technology to carry out their clases. Teachers had to apply pedagogical resources and 

technology to succeed in their clases, and students had to apply their competences to 

fulfill the technological requirements. 

The current research work is focused on a group 15-Eighth grade students 

(EGB), who have difficulties to produce written texts in English. Their difficulties 

imply lack of vocabulary to produce meaningful texts, and difficulties to organize their 

ideas and create good paragraphs under English writing conventions. For this reason, 

this research work proposes the design of a Web repository to improve Eighth-grade 

EGB students’ writing skill in English language. 
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2.4. Legal Framework 

 
Through the Ecuadorian Constitution and other Laws and regulations, the 

Ecuadorian Government set Education as a priority. Among the norms and laws that 

support and protect Ecuadorian rights to get an education of quality there are the 

following: 

CONSTITUTION OF REPUBLIC OF ECUADOR 

Art. 26 states that education is a right of people, and that right lasts their entire 

lives, being this right an inexcusable duty of the Ecuadorian State, and a priority area 

of public policy and investment. (Asamblea Nacional, 2008, p. 32). 

The importance of the Ecuadorian Constitution for the current study is that 

education is an essential and inalienable right for people. The Constitution explains 

that education is a right that lasts people’s entire lives. It means that this right generates 

an obligation for the State in favor of people. On the other hand, the Constitution 

establishes that the society and family must promote children and adolescent 

development, which can be achieved with an education of quality, that is, through the 

application of appropriate strategies and methodologies. 

ORGANIC LAW OF INTERCULTURAL EDUCATION 

(Asamblea Nacional, 2016) 

Art. 2.- Principles states that education should be developed according to 

philosophical, conceptual, and constitutional foundations to support activities in the 

educational field, such as: 

f. Process development.– Education must be adapted to people's life cycle. 
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g. Permanent learning.– Implies the conception of education as lifelong 

learning, which develops throughout life. 

h. Inter-learning and multi-learning.- Are set as instruments for enhancement 

of human capacities through culture, sport, access to information and its technologies, 

communication, and knowledge. 

It is pertinent to mention the LOEI because it regulates education in all its 

levels through the Ministry of Education and focuses on people’s needs. The English 

language brings people the opportunity to learn a different culture and to acquire a 

resource to improve in life (Asamblea Nacional, 2016). 

 
ECUADORIAN IN-SERVICE ENGLISH TEACHER STANDARDS 

The Ecuadorian In-Service English Teacher Standards is a document issued in 

English by Ministerio de Education and TESOL. This document includes five domains 

for the general curriculum. Some of them have to do with teaching and learning 

English. 

Domain 1: Language. It focuses on structure and communication, acquisition 

and development of language, and language fluency. 

Domain 2: Culture. It points on the fact that Ecuadorian English teachers need 

to know different cultures and the way those cultures may affect English language 

learning in Ecuador. 

Domain 3: Curriculum Development. It is related to planning based on English 

standards and using resources and technology in an effective way. 
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Domain 4: Assessment. It includes issues about language proficiency and 

assessment in the classroom. 

Domain 5: Professionalism and Ethical commitment. It refers to having 

teachers updated with the latest instructional techniques and advances in teaching 

English (Ministerio de Educación, 2012) 

This is an important document for the current study because it explains how 

English should be taught in Ecuador. The descriptions of the expected learning 

achievements of the students included are crucial for the teaching and learning process. 
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CHAPTER III: 

METHODOLOGY 

3.1. Research approaches 
 

3.1.1. Quantitative approach 
 
 

The current research has a quantitative approach, as it applies the survey and 

the test techniques to collect information regarding the teachers’ procedures and the 

relevance of technology as a pedagogical resource in the writing process, as well as 

the writing skill level in English of Eighth-grade students. 

3.1.2. Qualitative approach 
 

This study also has a qualitative approach, as it applied the observation and the 

interview techniques to describe the writing process handled with Eighth-grade 

students, as well as the relevance given to technology as a pedagogical resource in the 

writing class. The research tools for the techniques applied were the observation sheet 

and the interview guide. 

3.2. Types of research 
 

This research work is classified as descriptive, because its main purpose is to 

detail the main characteristics of a phenomena, in this case, the inappropriate level of 

the writing skill in English language in students from Eighth grade at Unidad 

Educativa America. In addition, this type of research also helped to recognize the main 

features of the independent variable of the study, that is, the pedagogical resources. It 

was done by using systematic criteria to describe the variables’ behavior. 
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On the other hand, this study is also classified as a field research, because it 

involves data collected directly from reality, that is from Unidad Educativa América, 

without manipulating or controlling any aspect of the study’s variables. 

3.3. Population 
 

Hernández et. al (2014) describes a population as all the cases that agree with 

some specifications. In the current study, the population is made up of 38 Eighth-grade 

students, divided in two classrooms (A and B), 2 English teachers and 1 English 

Coordinator at Unidad Educativa América. 

3.4. Sample 
 

Hernández et. al (2014) also defines the sample selected in a study as a 

subgroup of the population considered as representative of the population. The sample 

that this research work corresponds to 100% of the population (Table 1): 

Table 1. 
Population and sample 

 
GROUP POPULATION SAMPLE PERCENTAGE 

Students 38 38 100 

Teachers 2 2 100 

English Coordinator 1 1 100 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

3.5. Data collection methods and techniques 
 

3.5.1. Methods 
 

The current research work used the inductive method, mainly to get 

information and build conclusions regarding the variables of the study. For this 
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purpose, the research tools were applied, that were directed to establish the influence 

of pedagogical resources on the teaching-learning process in the writing skill of 

Eighth-grade EGB students at Unidad Educativa América. In addition, the deductive 

method was applied to describe and probe the scientific fact in the current research and 

to build conclusions. 

3.5.2. Techniques 
 

3.5.2.1. The observation 
 

Labarca (2019) explains that the observation is a research technique consisting 

on observing people, facts, or situations, to collect data related to a research work. This 

study applies the observation technique to the two Eighth-grade English teachers from 

classrooms A and B, with the purpose to describe the writing process in a common 

lesson. 

3.5.2.2. The interview 
 

The interview technique was also applied. This technique is commonly used to 

get information that is not possible to get through observations (Hernández, et. al, 

2014). This research work applied to the English Area Coordinator of Unidad 

Educativa América, to know his opinion and describe the relevance given to 

technology as a pedagogical resource in the writing class. 

3.5.2.3. The survey 
 

Sileyew (2019) affirms that the survey technique includes standardized 

research procedures for collecting data in order to analyze them from a representative 

sample of a larger population. This research work administered a 10-question survey 

to Eighth grade students of Unidad Educativa América to gather information about 
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teachers’ procedures and the relevance of technology as a pedagogical resource in the 

writing process. 

3.5.2.4. The Test 
 

Baena (2017) explains that when a test is applied to measure students’ 

performance in any skill, it can be compared to a diagnostic test because it is oriented 

to classify and project the performance that students have in a skill, and to show their 

deficiencies and strengths as well. In the current research a test is applied to determine 

the writing skill level in English of Eighth-grade students. The test selected was the 

Cambridge writing test for level A1. 

3.6. Research instruments 
 

Among the research instruments applied to collect information are the 

following: 

The observation sheet, which has 10 items and is aimed to describe the writing 

process in a common lesson. This instrument included items covering all the writing 

stages. Due to the Covid-19 Pandemic, this instrument was applied through the 

platform Google Meet, previously the institution had provided authorization to go 

inside the virtual class. 

The interview questionnaire, which was built with 6 open-ended questions to 

the English coordinator of Unidad Educativa América. Its main objective was to 

describe the relevance given to technology as a pedagogical resource in the writing 

class. This instrument was designed in Google Form and applied through WhatsApp 

video call. 
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The survey questionnaire, which included 10 structured questions for gathering 

statistical information about teachers’ procedures and the use of technology as a 

pedagogical resource in the writing process. Due to the Covid-19 Pandemic, this 

instrument was administered through the platform Google Form. 

The Cambridge Writing Test for level A1, a free version downloaded from the 

Cambridge site, which includes three sections to measure students’ writing: complete 

the sentences, answer the questions, and write sentences about a picture. This test was 

also designed and applied in the platform Google Form due to the Covid-19 Pandemic. 

3.7. Analysis and interpretation of results 
 

3.7.1. Teachers’ observation sheet 
 

A class observation sheet was applied to 8th grade teachers at Unidad Educativa 

América, to describe the writing process in a common lesson, and in that way to 

identify possible problems they face in written production. This tool included 10 items 

regarding technology and the writing process. 

Table 2. 
Class Observation Sheet 

 
ITEMS YES NOT OBSERVATIONS 

1. The lesson considers the three basic 

stages in writing. 

 
X 

 

2. Teacher provides clear objectives and 

explanation 

  
X 

 

3. Technology in any form is used in the 

classroom to enhance writing. 

 
X 

  
Basic technology used. 

Prewriting    

4. Teacher encourages students to use 
any of the following prewriting techniques: 
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a. Framing   

b. Brainstorming X  

c. Mapping   

d. Webbling   

e. Outlining   

Drafting   

5. Teacher supervises students’ work 

moving around effectively. 

 
X 

Difficulties to monitor 

students’ work 

6. Teacher responses for calling to all 

students. 

 
X 

 
Only to some. 

Revising   

7. Teacher involves as a reader 

successfully. 

 
X 

Cannot read all pieces of 

writing entirely 

8. Comments on content to all students. X Only to some. 

Editing Stage   

9. Teacher encourages students to edit 

others’ writing. 

 
X 

 

10. Tells to take self or peer correction in a 

class hour. 

 
X 

Time is not always 

enough 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 

Analysis 

 
The following perceptions were drawn from the application of the teacher’s 

observation sheet: 

• The teacher neither provided clear objectives for the class nor considered the three 

basic stages in writing during the lesson. It was observed that the technology used 

was limited to Google Meet, Power Point presentations and Youtube videos. It 

seems that teachers chose the technology they like, or they feel comfortable with. 
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• The brainstorming was the only technique that teachers applied in the writing class. 

Even though this technique may be effectively used in the prewriting stage, there 

are modern resources available that can be accessed with success while motivate 

students to be creative. The webbling technique, for example, is a good option to 

help students establish relationships among ideas. Applications such as Bubbl.us, 

MindMeister, or Lucid Chart can be used for this purpose. 

• During the drafting stage, teachers could not supervise students’ work successfully, 

and even though they tried to attend students’ calling during this stage, time was 

not enough. 

• In the revising stage, teachers neither read students’ writing entirely nor 

commented on their writing content. In a common writing class, time is not enough 

and plays an important role against teaching. To avoid this situation, teachers 

should consider the use of technology to maximize time and reduce classroom 

management problems. In this way teachers will be able to apply an instruction to 

meets individual needs with the use of virtual assignments based on the students' 

level of understanding. 

• During the editing stage teachers proposed students to edit their partner’s writing 

for peer correction. However, time was also a problem, so teachers should consider 

the use of technology to make the peer correction effective with the use of online 

resources. 

3.7.2. The English Coordinator’s Interview 
 

An interview questionnaire with 6 open-ended questions was applied to the 

English Coordinator at Unidad Educativa América. The purpose was to describe the 

relevance given to technology in the writing class. The answers given by the 

Coordinator were the following: 
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Table 3. 
The English Coordinator’s Interview 

 
QUESTION ANSWER 

1. How do you think technology 

can be part of a language class? 

In my opinion, technology can be part 

of a language class by accessing to the 

Internet for getting information that 

teachers may need. 

The school provides the Internet service 

and a desktop computer inside the 

teaching’s room. In this way, when 

teachers need to download or print 

something they have this option. 

2. What resources on the Internet 

do you think teachers should 

consider for developing writing in 

the classroom? 

I think teachers can decide the 

resources they use in the classroom. 

They will need to plan those resources. 

The English book we use, for example, 

includes a platform for improving 

students’ writing, but it is focused only 

on grammar and vocabulary. 

3. Are technology-based activities 

among the type of resources the 

English area promotes to enhance 

the writing skill? 

Not completely. Class activities must be 

based on the resources that the English 

book offers and those the teacher can 

prepare. 
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4. How do you think technology 

can help students improve their 

writing skill? 

Technology is important. I know that 

there are many good and useful 

resources available on the Internet 

improve students’ writing. However, 

depending on technology may be 

dangerous because students may get 

distracted. 

5. How often are teachers trained in 

methodology or material design? 

Usually, the institution follows the 

Ministry of Education suggestions for 

teacher’s training. The training is held 

once a year. The problem is that 

teachers must cover 50% of the 

workshop fee. 

6. How much do you believe 

English teachers are prepared to 

apply technology in the development 

of writing skill? Explain 

In my opinion, 40% of English teachers 

are prepared to apply technology in the 

development of the writing skill. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 

Analysis 
 

• The classrooms are not equipped with technology different than the Internet 

service. Teachers are in charge of using their own laptops if required, though 

they applied only basic resources such as slide projection. Teachers may need 

more training to access and use online resources to improve writing. 
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• The English Coordinator thinks technology is important and help teachers in 

the classroom. However, in his opinion, the activities should be limited to those 

provided by the English book. One reason may be the little time that teachers 

have for planning, so they do not take advantage of the technology available 

on the Internet. Planning a class with technology requires time, and it is 

possible to use collaborative resources based on the cloud to go beyond 

traditional teaching methods and improve their writing. 
• 

 

• English Coordinator is concerned about the level of distraction that technology 

may bring to students. Technology has a strong influence on the way students 

learn, and for this reason, it should be included in teachers’ planning. 
• 

 

• Teachers receive training according to the Ministry of Education schedule and 

topics. This training is commonly grammar, and they need to cover 50% of the 

workshop fee, which lowers motivation in teachers. 

3.7.3. Students’ Survey 
 

A survey questionnaire was applied to Eighth-year students at Unidad 

Educativa América. The purpose was to identify teachers’ procedures and the 

relevance of technology in the writing process. This tool was applied through the 

platform Google form due to the restrictions for the COVID-19 Pandemic. 
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I find writing a difficult skill to master 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 3 8% 
 

I find writing a difficult 

skill to master 

Rarely 3 8% 

Sometimes 3 8% 

Often 14 37% 
 Always 15 39% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 
 

Never 
Rarely 
Sometimes 
Often 
Always 

 
 

Figure 1. I find writing a difficult skill to master 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 
 

Analysis 

 
Most of the students find writing always (39%) or often (37%) difficult, and 

only some of them said they sometimes (8%), rarely (8%) or never (8%) find writing 

difficult. Writing is considered a difficult skill in English language because it forces a 

mind to put up thoughts and emotions in words. 

39% 
8% 

8% 
 
8% 

37% 



Table 41 

41 

 

 

I use technological devices at home or at school 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 0 0% 
 

I use technological devices 

at home or at school 

Rarely 0 0% 

Sometimes 5 13% 

Often 13 34% 
 Always 20 53% 

TOTAL  38 100% 

Source: Unidad Educativa América. 
Elaborated by: Ayala y Caballero (2022). 
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Rarely 
Sometimes 
Often 
Always 

 
 

Figure 2. I use technological devices at home and at school 
Source: Unidad Educativa América. 
Elaborated by: Ayala y Caballero (2022). 

 

Analysis 
 

Almost all the students affirmed that they often (34%) or always (53%) use 

technological devices at home or at school, and only 13% of them said that they 

sometimes use them. Technology is popular among students, and currently they have 

very good technological skills. They can use laptops, tablets, cell phones and even 

smart watches as experts, what means that they are prepared to use technology at 

school. 

0% 0% 

13% 

53% 34% 



Table 42 

42 

 

 

8% 
11% 

10% 

16% 
55% 

I practice writing at home 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 21 55% 
 

I practice writing at 

home 

Rarely 6 16% 

Sometimes 4 10% 

Often 3 8% 
 Always 4 11% 

TOTAL  38 100% 
 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

 
 

Figure 3. I practice writing at home 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 
Analysis 

 
 
 
 

Never 
Rarely 
Sometimes 
Often 
Always 

 
 

A little more than half of students (55%) said they never practice writing at 

home. There was an important 16% of students that said they rarely practice writing, 

and an 10% confirmed they sometimes practice writing. On the other hand, there was 

only an 8% of students that said they often practice writing and a 11% that always 

practice writing at home. Students need to be motivated to write, even more if the 

writing is produced at home. The intrinsic and extrinsic motivation to write are 



essential, and both are stimulated with the use of technology. 
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Table 43 
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I currently feel motivated to write 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 23 61% 
 

I currently feel motivated 

to write 

Rarely 7 18% 

Sometimes 6 16% 

Often 2 5% 
 Always 0 0% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

5% 0% 

Never 
Rarely 
Sometimes 
Often 
Always 

 
 

Figure 4. I currently feel motivated to write 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Analysis 

 
An important 61% of students answered they do not feel motivated to write, 

while an 18% said they rarely feel motivated, and a 16% said they are sometimes 

motivated to write. A small 5% answered they are often motivated. One way teachers 

can help students improve their writing is by giving them a purpose to write, 

considering their strengths and areas of interest. If teachers combine this with 

technology, writing classes will be successful. 

16% 

18% 61% 
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Technology motivates me to learn 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 2 5% 
 

Technology motivates me 

to learn 

Rarely 2 5% 

Sometimes 6 16% 

Often 9 24% 
 Always 19 50% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 
 

Figure 5. Technology motivates me to learn 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Analysis 

 
Half of students (50%) said technology always motivates them to learn, while 

24% think it often motivates them and 16% said it sometimes motivates them. Only 

5% of them considered that technology rarely or never motivates them. Technology is 

an important resource in education that enhances students’ self-esteem and increases 

their interest to learn, at the time that improves their technical skills. 

5% 5% 

50% 
16% 

24% 

Never 
Rarely 
Sometimes 
Often 
Always 
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0% 0% 5% 

32% 

63% 

Never 
Rarely 
Sometimes 
Often 
Always 

The teacher includes technology in the classroom 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 2 5% 

The teacher includes 

technology in the 

classroom 

Rarely 12 32% 

Sometimes 24 63% 

Often 0 0% 
 Always 0 0% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 
 

Figure 6. The teacher includes technology in the classroom. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 
 

Analysis 

 
More than half of the students surveyed (63%), the teacher only sometimes 

includes technology in the classroom; the 32% of them said that the teacher rarely 

includes technology and only 5% said technology is never included. This means that 

teachers use only some basic resources, such as videos or Power Point presentations. 
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The teacher gives feedback to every piece of writing worked 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 14 37% 

The teacher gives feedback 

to every piece of writing 

worked 

Rarely 8 21% 

Sometimes 6 16% 

Often 5 13% 
 Always 5 13% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
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Figure 7. The teacher gives feedback to every piece of writing worked. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Analysis 

 
More than half of students answered that the teacher never (37%) or rarely 

(21%) gives feedback to their writing, while others said that the teacher sometimes 

(16%), often (13%) or always (13%) gives feedback to everything they do. Feedback 

is important for the learning process. Unfortunately, writing is a skill that requires time 

and dedication, and sometimes time is not enough for teachers. 

13% 
13% 37% 

16% 
21% 
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The teacher gives support to the class throughout the writing process 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 17 45% 

The teacher gives support to 

the class throughout the 

writing process 

Rarely 9 23% 

Sometimes 6 16% 

Often 3 8% 
 Always 3 8% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
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Figure 8. The teacher gives support to the class throughout the writing process 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Analysis 

 
Most of the students said the teacher never (45%) or rarely (23%) gives support 

to the class throughout the writing process. A minor number of students said that only 

sometimes (16%), often (8%) or always (4%) receive the teachers’ support in the 

writing process. Scaffolding is a technique that teachers applied to facilitate students’ 

progress in writing. The fact that this technique is almost never applied to the whole 

class, is a matter of concern, because the learning process of writing delays. 

8% 
8% 

16% 45% 

23% 
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I follow the steps explained to write in English 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 9 24% 
 

I follow the steps explained 

to write in English 

Rarely 11 29% 

Sometimes 7 18% 

Often 5 13% 
 Always 6 16% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 
 

Figure 9. I follow the steps explained to write in English. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Analysis 

Half of students said they never (24%) or rarely (29%) follow the steps 

explained to write in English, while the 18% affirmed to follow the process only 

sometimes. On the other hand, other students said they often (13%) or always (16%) 

follow the writing process. Even though writing does not follow a specific format for 

everybody, there are prompts or assignments students must complete under certain 

guidelines. 

16% 24% 
13% 
 

18% 29% 

Never 
Rarely 
Sometimes 
Often 
Always 
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31% 13% 
16% 

24% 
16% 

Never 
Rarely 
Sometimes 
Often 
Always 

Writing exercises take me a long time 
 

ITEM SCALE FREQUENCY PERCENTAGE 

 Never 5 13% 
 

Writing exercises take me 

a long time 

Rarely 6 16% 

Sometimes 6 16% 

Often 9 24% 
 Always 12 31% 

TOTAL  38 100% 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Figure 10. Writing exercises take me a long time 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

Analysis 

 
More than half of the students answered that writing often (24%) or always 

(31%) takes them a long time to write, while others said it sometime (16%), rarely 

(16%) or never (13%) takes them also a long time. Students are not always ready to 

write, sometimes they do not know enough about a topic or instructions were not clear 

form them. In cases students do not know enough vocabulary or are not good enough 

in grammar or regarding the writing process. 
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3.7.4. The Test 

 
A writing test was administered to determine the writing skill level in English 

of Eighth-grade students. The test selected belongs to Cambridge Writing Test for 

Movers (A1). The Cambridge Writing Test is assessed based on three aspects: content, 

organization and language. It also considers 5 levels of performance. A rubric was 

applied to mark students’ speaking performance (Appendix 5). The application of the 

test resulted in the following: 

Table 14. 
Content 

 
GRADE SCALE FREQUENCY PERCENTAGE 

5 0 0% 
4 3 8% 
3 7 18% 
2 15 40% 
1 13 34% 
0 0 0% 

TOTAL 38 100% 
Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
 

Content 

 
Level 5 
Level 4 
Level 3 
Level 2 
Level 1 
Level 0 

 

Figure 11. Content. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
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0% 0% 0% 

13% 
42% 

45% 

Level 5 
Level 4 
Level 3 
Level 2 
Level 1 
Level 0 

 

More than half students got low grades in the content scale. According to the 

Cambridge handbook for assessing Writing (2018), the content scale focuses on how 

well a student fulfils the task, that is, if they did what they were asked to do. 

Table 15. 
Organization 

 
GRADE SCALE FREQUENCY PERCENTAGE 

5 0 0% 
4 0 0% 
3 16 42% 
2 17 45% 
1 5 13% 
0 0 0% 

TOTAL 38 100% 
Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 
Figure 12. Organization. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
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0% 0% 0% 

18% 
45% 

37% 

Level 5 
Level 4 
Level 3 
Level 2 
Level 1 
Level 0 

 

Near half of students got low grades corresponding to level 2 (45%) and level 

3 (42%), while some others 13%) in the grade scale for Organization. This scale refers 

to the way a student puts together the piece of writing, that is, if what the student wrote 

makes sense and if it is ordered. 

Table 16. 
Language 

 
GRADE SCALE FREQUENCY PERCENTAGE 

5 0 0% 
4 0 0% 
3 17 45% 
2 14 37% 
1 7 18% 
0 0 0% 

TOTAL 38 100% 
Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 

 
Figure 13. Language. 

Source: Unidad Educativa América. 

Elaborated by: Ayala y Caballero (2022). 
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Almost half of the students got low grades corresponding to level 3 (45%), 

level 2 (37%), and level 1 (18%) in the scale Language. This scale refers to vocabulary 

and grammar, plus a range of language and accuracy. 

Preliminary conclusions 

 
• The class observation showed teachers did not establish clear objectives for the 

class and had difficulties to apply the writing process correctly. The limited use 

of technology was also noticed 

• The interview to the English Coordinator established that authorities consider 

important the use of technology in the classrooms, but that there are difficulties 

to equip every class appropriately and prefer to use only the activities included 

in the English book. 

• Students’ survey concluded that writing is a difficult skill for students, so they 

are not motivated to learn it or practice it. 

• The test applied showed a low level of the writing skill in students, based con 

content, organization and language or written text. 
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4.1. Topic of the proposal 

CHAPTER IV: 

PROPOSAL 

 
 

A Web Repository as a Tool to Improve English Writing A1.1 Level. 

 
4.2. Background 

 
Worldwide, educational systems must face the challenge of offering quality 

learning and having a better response to the needs of society, even in difficult times 

such as the world has experienced due to the COVID-19 Pandemic. UNESCO (2020), 

which has developed an action plan to improve education, in which it suggests that 

educational institutions should seek to provide quality education, with an emphasis on 

promoting not only knowledge but also creativity in the child and ensure that they 

acquire the basic skills and aptitudes necessary to face today's world. One of the most 

important elements that makes an education of quality is learning English and master 

their skills. 

Ecuador also considers English language as a key factor to offer an education 

of quality. For this reason, it has issued a document setting some standards, which are 

organized into five domains related to English language. The domains include those 

of structure and communication, language acquisition and the development and 

language fluency. The purpose is to give students the possibility to reach a specific 

proficiency level of production and interaction through the four skills, among them, 

writing (Ministerio de Educación, 2012). 

The writing skill provides children opportunities to develop their literacy 
 

capacities including expressing ideas in texts, practice their fine motor skills, as well 
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as phonological awareness, and the way the can explore texts. For this reason, the 

current proposal offers a set of resources that can be applied in the classroom to 

improve this skill. 

4.3. Justification 
 

Nowadays, learning English language is one of the most important things a 

person needs to succeed in life, as this language is mainly use in business and 

communication. Among the language skills that a student needs to learn in English, 

writing is one of the most important, especially for interaction and communication. 

This skill is essential for interacting with others, and for this reason student needs to 

acquire the ability to write at least comprehensively. 

English education during the COVID-19 Pandemic has brought challenges to 

schools, as they had to change the traditional classrooms by the online education. This 

implied changes and challenges for teachers, parents, and students. Under this 

scenario, this study applied research tools to the teacher, authorities and students of 

Eighth grade EGB of Unidad Educativa América in order to collect information that 

allowed to identify the deficiencies that students have to express themselves in English 

through the writing skill, as well as the possible causes. 

For this reason, the current research work proposes the design of a Web 

repository to improve their writing skill in English language. The design of the 

repository considers the difficulties and needs of the students in order to help them 

develop their writing skill, so they can feel motivated to learn and increase their 

confidence when performing the skill. In addition, the online repository provides 

teachers with elements to apply in the classroom in order to reach their objectives. 
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4.4. Goals 

4.4.1. Broad goal 

• To enhance the writing skills in students of Eighth-grade EGB at Unidad 
Educativa América, school year 2021 – 2022, through a Web repository. 

4.4.2. Specific goals 
 

• To provide teachers resources for helping students improve their writing skill. 

• To improve students’ performance in writing skill through online activities and 
resources. 

• To promote in students the application of strategies to produce written text. 
 

4.5. Methodology 

The current proposal is descriptive because explains in detail the properties and 

benefits of the resources selected, which are oriented to improve the writing skill in 

Eighth-grade EGB students. In addition, the proposal considers the benefits that 

teachers, parents and learners can obtain from the web repository designed.The 

repository includes information, resources and activities that are directed to assisting 

in the development of writing skills in Eighth-grade students of Unidad Educativa 

América. The material is oriented to help students solve different real-life situations in 

which the writing skill is required and respond appropriately 

The proposal includes six sections that offer free material covering purposes 

for writing, concepts about the sentence, techniques for writing a paragraph, elements 

in the writing process and free online resources based on practical exercises and games 

to improve the writing skill. 
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4.6. Activities 

 
4.6.1. The proposal framework 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 14. The proposal framework. 

Elaborated by: Ayala y Caballero (2022). 
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Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 

 

Search 

 
4.6.2. The proposed Web repository 

 
4.6.2.1. Home page – Fun4Writing repository 

 
Login   Sign up      News   About Contact Fun4Writing 

 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 

 
 

 
 
 

Online writing repository perfect for skill building at A1.1 level 

Fun for writing is a web repository that helps elementary school students 
build skills regarding the art of writing at A1.1 level. The resources included in 
this site can be accessed by teachers, parents, and students. Activities can be 
completed anytime and anywhere. 

 
 
 

Content 
 

Fun4Writing is an online repository for promoting the writing skill. The site 

includes 8 sections that provide important elements for teaching and learning 

writing, and explain key parameters that works as a practice guide. The materials 

included are meant to help teachers apply teachniques and use resources to teach 

writing and encourage Eighth-grade EGB students to strengthen their writing 

production. 

The resources included will help learners to apply writing to real life, giving 

them the chance to express themselves and write more freely. Students mayenhance 

their ability to summarize the main points in a source text; compare such 
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information and arguments from different sources; recognise the intended audience, 

among others. 

 

4.6.2.2. How it works 
 

 
 
 

Search 
 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 

 

 
How it works 

Fun4Writing is designed considering the modern writing student’ 
needs in mind. The resources included facilitate students’ learning 
from the very first time they get into the site. 

 
The site includes a variety of important elements for teaching writing 
in elementary school that are crucial to a child’s development in 
language arts. There are several different strategies introduced in 
this web repository that appear efficient in teaching a younger 
student how to write according to the level required. 

Objective: 
 

Explain the users the way this web repository is structured, so they can 

obtain the information required, acquire new knowledge, or check the knowledge 

already acquired about the writing skill. 

Content 
 

Fun4Writing is designed considering student’ needs in writing. The 

resources included facilitate students’ learning from the very first time they get into 

the site. 

 

Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 
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The site includes a variety of important elements for teaching writing in 

elementary school that are crucial to a child’s development in English as a second 

language. There are several different strategies introduced in this web repository 

that appear efficient in teaching a younger student how to write according to the 

level required. 

Navigating 
 
Among the resources included in this web repository, the user will be able to find: 

 
• Instructional practices and techniques for improving students’ writing skills. 

 
• Recommendations for a successful writing process. 

 
• A variety of writing activities. 

 
• Tips for teaching writing at elementary level. 

 
• Online resources to improve writing. 
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Search 

 
4.6.2.3. Purposes for writing 

 
Login   Sign up      News   About Contact Promoting the Writing Skill 

 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 

 
 Describe 
 Narrate 
 Exercises 

 
 
 
 
 
 

Purposes for writing 

Writing well or according to the level, means more than simply 
write down ideas as they come to mind. Writing is a process in 
which the writer must be careful regarding the purpose for writing. 
It is important to plan what to express, how to express it, and 
consider what the person that will read your writing needs to 
know. 

 
 
 

Objective 
 

Orient users to the different purposes for writing through the explanaition of 

concepts and techniques according to the level required. 

Content 
 

Writing well or according to the level, means more than simply write down 

ideas as they come to mind. Writing is a process in which the writer must be careful 

regarding the purpose for writing. It is important to plan what to express, how to 

express it, and consider what the person that will read your writing needs to know. 

The teachers’ role in this stage is to help students become effective writers. 

For this purpose, the teacher may consider teaching a variety of strategies for 

developing each component of the writing process. Supporting students while they 

apply the strategies is crucial. The teacher should support students until they are able 

to do so independently. 

 

Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 
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Regarding the purpose of writing, this section of the web repository offers 
 
the users elements to help students write descriptive and narrative writing. 

Navigating 
 

This web repository includes the explanation of the following purposes for 

writing: 

 Writing to describe 
 

Descriptive writing is a crucial skill for children. This kind of language can 

be found in allmost every piece of writing, and usually includes some language 

techniques such as alliteration, repetition and others that are used to describe with 

details something in a written form. 

Examples of Genres 
 

• Descriptions: people, places, or events. 
 

• Character sketches. 
 

• Nature writing. 
 

• Brochures: personal, travel, and others. 
 

Teaching Descriptive Writing: Describe a Person 
 

• Structure a Descriptive Paragraph: 
 

o Write a topic Sentence: It can be done by introducing the person 

you want to write about. 

o Write supporting sentences by writing about: 

 their physical appearance 
 

 their personality 
 

 something special about the person 
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o Write a concluding sentence: 

 to end the paragraph. 
 

 to sum up the topic included in the first line of the 

paragraph. 

TIP: 
 

Teachers should provide children with a paragraph as an example to start. 

This paragraph will be used by children to add all the necessary adjectives and 

describing words that will bring the character to life. 

Elements to be used in descriptive writing 
 

An important aspect in descriptive writing is that a student should know the 

elements to be included and why they have to use them in their written production. 

The following techniques for descriptive writing are suggested: 

• Adjectives. Words used to describe a noun. Used adjectives to help 

create a more clear and bright picture in the reader’s mind about the 

object decribed. 

Ex. That is a nice car 

[See appendixes 6 to 9] 

Exercise 1: Exercise 2: Exercise 3: Exercise 4: 
Adjective meaning Recognizing adj. Adjective order Describing nouns 

 
 
 

• Adverbs. Words that describe verbs. These kind of words help writers 

to create a more clear and vivid picture about how something is being 

done. 

Ex. I am eating now. 
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[See appendixes 10 to 13] 
 

Exercise 5: Exercise 6: Exercise 7: Exercise 8: 
Words for writing Describing a picture Grammar game Find someone who 

 
 
 

Source: Bitesize (2022). 

 Writing to Narrate 
 

Narratives are usually a sequence of events placed in chronological order. 

They can also be an imagined tale with flashbacks or timelines. The common forms 

of writing included in narrative style are: 

• Personal essays 
 

• Fairy tales 
 

• Short stories 
 

• Novels 
 

• Autobiographies 
 

Step by step for writing a story 
 

• Step 1: Think of an idea 
 

o Read a book with children. 

o Ask them predict how the story might end. 

o The predicted ending may be great material for a new and 

original story. 

o Children may also write stories based on real‑life experiences. 

Some ideas are first day of school, or free time at the park. 

• Step 2: Create a character and a setting 



66 

 

 

 
 

o Ask children to create a character and a setting. They will decide 

if that main character is a child, or an adult or even an animal. In 

the same way, they will decide if the story is set in a specific place 

such as a park. 

• Step 3: The Beginning 
 

o A story have a beginning, middle and an end. 

o Ask children to expand on their original story idea by adding 

things about the main character. 

• Step 4: The Conflict 
 

o Explain to chidren that a story with no conflict can get boring. 

o Help them understand what conflict in a story means by revisiting 

some of their favorite books. 

o Explain to children when a conflict arises. Once they understood 

this concept, encourage them to create one for their own story. 

• Step 5: The Turning Point 
 

o Explain to children that a turning point is placed in the middle of 

the story to make it more interesting. 

o Ask children to think of something unexpected to include, evn if 

it does not make sense. 

• Step 6: The Resolution 
 

o Tell children that a good story cannot finish without a final 

resolution. 

• Step 7: The End 
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• Tell children that a good ending is the perfect to fiinish a story. It can 

include what happened to the characters when the conflict is resolved, or 

if characters were able to achieve something. 

Narrative writing exercises 
 

 Retelling a story 
 

Ask student to retell a story they have read, but in their own words. This 

activity will make students: 

• reconstruct the events from memory, 
 

• put events in order, 
 

• express events in their own words. 
 

Activity 1: Write a short biography on the character’s life. 
 

 Create believable characters 
 

Ask students to create believable characters that seem to live in their stories. 

For this purpose tell students to do the following: 

• Create a Backstory. Children should imagine their main 

characters’ lives before the events of their narrative. 

• Make Characters Complex. Children should add their characters 

real life characteristics to make them more complex. 

   Activity 2: Ask students to give their characters a vice. 

Oganize them into groups and ask them to list as many vices as 
 

they can e.g. anger, envy, arrogance. 
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Sign up      News   About Contact Promoting the Writing Skill 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 

What a sentence is 
Parts of a sentence 
Rules to write a 
sentence 

Online writing repository perfect for skill building at A1.1 level 
This repository helps elementary school students build skills regarding the art 
of writing at A1.1 level. The resources included in this site can be accessed by 
teachers, parents, and students. Activities can be completed anytime and 
anywhere. 

Content 
 

This section includes important concepts to help students understand the 

parts a sentence, and the way it can be formed. 

Objective 
 

Identify the parts of a sentence and recognize different types of sentences. 

Exercises 

Search 

 

Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 

 

 
 

Then, ask them to imagine different scenarios in which such vices 

can turn into virtues. 

 
 

[See appendixes 14 to 17] 
 

Exercise 9: Exercise 10: Exercise 11: Exercise 12: 
A short story At the park My visit to the zoo My narrative plan 

 
 
 

4.6.2.4. The sentence 
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It is really exciting to see children expressing their ideas by writing sentences 

that everyone can read. Before explaining them how to write a sentence, they need 

to know what a sentence is. Effective teaching strategies and good materials are 

crucial to make teaching and learning sentences fun. 

Navigating 
 

 What is a sentence 
 

A sentence is a set of words with a complete thought. It must follow 

grammatical rules, starts with a capital letter and ends with a full stop, question mark 

or exclamation mark. Ex. 

The ball is big. 

My name is John. 

 

 
 

 Parts of a sentence 
 

The basic parts of a sentence are the subject and predicate. The subject is the 

person, place, or thing that is performing the action, and represents what or whom 

the sentence refers. 
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 Rules to write a sentence 
 

• A sentences must be composed by a group of words that 

expresses a complete thought that can stand alone. 

• It starts with a capital letter. 
 

• It must have spaces between each word. 
 

• It must end with punctuation: a period, or a question mark, or an 

exclamation point. 

• It must include a subject, that is, a word that refers to someone or 

something) 

• It must include a predicate, that is, what the someone or 

something is being or doing. 

[See appendixes 18 to 21] 

 
Exercise 13: Exercise 14: Exercise 15: Exercise 16: 
Complete sentences Following the rules Short sentences Making sentences 
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4.6.2.5. The paragraph 

 
Login   Sign up      News   About Contact Promoting the Writing Skill 

 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 
 

 Parts of a paragraph 
 The hamburger paragraph 
 When to start a new paragraph 
 Exercises 

 
 
 
 
 
 
 
 

 
Online writing repository perfect for skill building at A1.1 level 

This repository helps elementary school students build skills regarding the art 
of writing at A1.1 level. The resources included in this site can be accessed by 
teachers, parents, and students. Activities can be completed anytime and 
anywhere. 

 

Objective 
 

Identify the three key parts of a paragraph in order to write one in an 

appropriate way. 

Content 
 

A paragraph is made to express one main idea. For that purpose, it is made 

of some related sentences. The main idea of a paragraph is commonly introduced in 

the first sentence. This sentence is called the topic sentence. Then, this idea is 

developed through the sentences that follow the paragraph. 

Navigating 
 

 Parts of a Paragraph 
 

In order to think of the paragraph structure it is necessary to think about it as 

a block that is divided into three sections: the beginning, the middle, and the end. 

A basic paragraph must follow the structure described below: 

 

Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 
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• Topic Sentence (TS), placed at the beginning 
 

o It needs to state ONE idea clearly. 

o It is useful to put the most important information first. 

• Supporting Sentences (SS), placed in the middle 
 

o Explains the idea introduced in the topic sentence. 

o Provides the paragraph evidence and examples 

o Explains the evidence included. 

• Concluding Sentence (CS) – placed at the end 
 

o It is needed to make links by going back to the main idea 

of the paragraph, to research question, and to the next one. 

 The hamburger paragraph 
 

A paragraph is defined as a group of sentences that points to a single idea. 

To be effective, a paragraph must begin with a topic sentence, and some other 

sentences to support the main idea of that paragraph. 

 

 
 
 
 

A good way to understand the way a paragraph is made, is by representing 

the paragraph with a hamburguer. To explain children how a paragraph is written, 
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children should think of a hamburger, which have different components. The 

diagram shows the specific steps to writing a good paragraph. 

 
 

 When to start a new paragraph 
 

A writer needs to write a new paragraph in the following circumstances: 
 

• To star new main points or new ideas. 
 

• When the write needs to include extended idea, he must use multiple 

paragraphs. 

• To introduce a contrasting position. For this purpose the writer needs 

to use a clear topic sentence to identify the main idea. 

• When the paragraph is too long, it is needed to create a break to make 

writing more readable. 

Introductions and conclusions are usually written as separate paragraphs. 

[See appendixes 22 to 25] 

Exercise 17: Exercise 18: Exercise 19: Exercise 20: 
Sandwich organizer Filling a paragraph Hamburger summary Writing a paragraph 
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4.6.2.6. The process 

 
Login   Sign up       News   About Contact Promoting the Writing Skill 

 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 
 

 Prewriting 
 Drafting 
 Revising 
 Editing 
 Publishing 
 Exercises 

 
 
 
 
 
 
 

Online writing repository perfect for skill building at A1.1 level 

This repository helps elementary school students build skills regarding the art 
of writing at A1.1 level. The resources included in this site can be accessed by 
teachers, parents, and students. Activities can be completed anytime and 
anywhere. 

 

Objective 
 

Become familiar with the process to produce good paragraphs. 
 

Content 
 

The writing writing process is a set of steps that can be applied to any writing 

activity. The material introduced in this section is oriented to mimic the steps that 

children will need to taken to writers in real life with the use of a framework they 

will need to follow with any piece of writing. The steps that children need to follow 

to produce simple written text are explained in this section. 

Navigating 
 

 Prewriting: 
 

In this first phase of the writing process students brainstorm, research, and 

outline ideas about the topic. For this purpose, it is possible to use of diagrams for 

mapping out their ideas. At this point, audience and purpose must be considered. 

 

Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 
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Some of the resources that a teacher can use to help students in this phase 

are the following: 

• Brainstorming. It is the process of coming up with as many ideas 

as possible regarding a specific topic. The student do not have to 

worry about the ideas produced. A common resource is a list 

format, which can be accessed during the writing process to make 

connections. 

 
 

Source: The nature of writing (2022). 

• Freewriting. This strategy is used to encourage students write 

whatever comes into their mind about a topic, but only for a 

specific amount of time, that can be usually from 10 to 15 

minutes. Students should not worry about mistakes in grammar, 

punctuation, or spelling. They only have to focuse on writing as 

many ideas as they can. 
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Source: The Balance Careers (2022). 

• Mind Maps. This resource refers to visual ways to outline 

information. Among the mind maps, Webbing is one of the most 

common and a great tool. Students have to write a word in the 

middle and connect related words by lines to the main word in 

the center. 

For example, if the topic refers to US President, the information 

connected would be, for example, each role that the president 

fulfills. 

 
 

Source: MindMeister (2022). 
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• Outlining. This resource helps students to organize their 

thoughts in a logical way. For this purpuse, students would have 

to start with the main topic. Then, they will start writing their 

ideas in the form of a list. Those ideas will be the supporting 

details. 

 
Source: KPU (2022). 

 Drafting 
 

In drafting students do their first attempt in composing text by writing down 

all the ideas that come to their mind, in an organized way. Students don not have to 

worry about mistakes in this stage. Audience and purpose need to be finalized. 

This stage is not meant to be stressful for students, as the main goal of the 

teacher is to make students feel success in their ability to write details frombeginning 

to end. Remain students the following: 

• Write freely and do not worry about the structure or neatness. 
 

• Skip lines. This is really helpful to revise and edit; it helps keep the 

paper less cluttered. 
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• Write events in sequence by including a clear beginning, middle and 

end. Sentences/paragraphs should be written in order. 

 
Source: Steemit (2022). 

 Revising 
 

This stage in the writing process allows students review, modify, and 

reorganize their written work. Students can rearrange, add, or delete content. Also, 

students can select the appropriate style and content for the audience. By revising, 

students can improve the draft. 

 
Source: Steemit (2022). 
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 Editing 
 

At this point in the writing process, writers proofread and correct errors in 

grammar and mechanics, and edit to improve style and clarity. Having another 

writer’s feedback in this stage is helpful. 

It is important for students to focus and look at capitalization, punctuation, 

correct spelling and subject-verb agreement. 

Aspects to remember: 
 

• Tell students not to rush and take the time needed to be thorough and 

accurate. 

• Have students use classroom resources in the editing process, such 

as colored pens, checklists, and others. 

• Involve peers to assist student in the editing process. 
 

 
 

Source: Steemit (2022). 

 Publishing 
 

In this last step of the writing process, the final writing is shared with the 

group. Sharing can be accomplished in a variety of ways, and with the help of 

computers, it can even be printed or published online. 
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Sign up      News   About Contact Promoting the Writing Skill 

How it works | Purposes | The sentence | The paragraph | The process | Online resources 

Online writing repository perfect for skill building at A1.1 level 
This repository helps elementary school students build skills regarding the art 
of writing at A1.1 level. The resources included in this site can be accessed by 
teachers, parents, and students. Activities can be completed anytime and 
anywhere. 

Search 

 

Help and support 

 

Popular topics: 
1 My family 
2 Introducing myself 
3 My friends 
4 An email 
5 A Christmas postcard 

 

 

Top docs 

 

Help 
Test your writing 
Writing rules 
Frequently questions 
Newsletters 
Free resources 

 

 
 

 

 
 

Source: Pinterest (2022). 

[See appendixes 26 to 28] 
 

Exercises 21: Exercise 22: Exercise 23: 
Matching the steps A plaed visited Organizing the steps 

 
 
 

4.6.2.7. Online resources 
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Objectives 

Provide teachers and students a set of elements to be used as a resource for 

improving the writing skill. 

Content 
 

Students today have access to a variety of choices regarding language- 

support tools that help them in their writing processes. Students can use online 

writing tools to get automated feedback for their writing without requering the 

teacher intervention. In this way, they will have more opportunities to write and 

more skills to improve. 

This stage offers teachers, students and parents, resources that will help 

students strenght their writing skills through exercises, games, or extra information 

that can be access online and freely. 

Navigating 
 

 Free resources 
 

• The Applicious Teacher (Appendix 29) 
 

• 10 Brainstorming Techinques for Writing (Appendix 30) 
 

• Free Writing Resources (Appendix 31) 
 

• 50 free resources to improve writing (Appendix 32) 
 

• Talk4writing (Appendix 33) 
 

 Writing Games 
 

• Board game (Appendix 34). 
 

• Writing Learning Games (Appendix 35). 
 

 Fun factory 
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 Trace to the Beat 
 

 Storymaker 
 

 The friendly letter creator 
 

 Write a letter to Santa 
 

• Interactive Writing Games (Appendix 36). 
 

 Debating game 
 

 Newspaper activity 
 

 Advertising activity 
 

 Letter activity 
 

 Story activity 
 

 Writing structions 
 

• TopMarks (Appendix 37). 
 

 Points of newspaper report 
 

 Creepyy verbs and adverbs in super stories 
 

 Finish the story: Bushfire 
 

 Missing pop star puzzle 
 

 Eerie nouns the adjectives 
 

 Riddle of the black panther 
 

 Wonderful words, creative stories beach theme 
 

 Elements of a story 
 

• Fun Writing Games to Encourage Your Kids to Write 

(Appendix 38). 

 Telephone Pictionary 
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 Story Telling 
 

 Fill in the blanks 
 

 Birthday cards 
 

 Cursive name writing 
 

 Challenge for vocabulary terms 
 

 Cominc strip fun 

 
 
 

4.7. Feasibility 
 

Previous the development of the current research work , it was approved by the 

school authorities, so the information required was collected through the application 

of the research tools. The research methods selected facilitated the analysis of the data 

collected through the observation, the interview, the survey and the test, which were 

discussed in detail in the current document. 

The development of this study is feasible because it was possible to implement 

all the steps that the process requested within an identified authentic setting. In 

addition, the information required was collected through research techniques, which 

allowed to probe the inappropriate level of the writing skill in English language in 

students from Eighth grade at Unidad Educativa America, as well as the causes. In 

addition, the research process allowed to build conclusions and to answer the research 

questions. 

The legal framework that supports the current project are the Constitution of 

Ecuador, which describes Education of quality as a fundamental right; the Organic 

Law of Intercultural Education (LOEI), that guarantees the right to education and 
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determines its general principles and purposes; the Code of Childhood and 

Adolescence, which provides for the comprehensive protection that the State, society 

and family must guarantee to all children and adolescents living in Ecuador. 

The proposal included in the current research work has been researched 

suitability from a large amount of similar studies. The results showed reliability and it 

is possible to conclude that it is an important pedagogical tool and a reference for 

teachers to obtain support in their practices and for students to improve the writing 

skill. 

4.8. Conclusions 
 

The development of the current research work, which has the objective of 

establishing the influence of pedagogical resources on the teaching-learning process in 

the writing skill of Eighth-grade EGB students at Unidad Educativa América, made 

possible to gather the following conclusions: 

• The theoretical foundations made possible to schematize the theories that 

support the research variables, that is, the pedagogical resources and the 

teaching-learning process of the writing skill, which helped to confirm their 

relevance. 

• The research tools applied made possible to identify the difficulties in writing 

that students of Eighth Grade EGB at Unidad Educativa América face, as well 

as the practices that the teacher applies to help students to acquire this skill. 

• A set of arguments from several authors that produced works similar to the 

current study have been considered. These studies allowed to conclude that 
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pedagogical resources have an important influence on the teaching and learning 

process of writing. 

• The class observation showed lack of clear objectives for the class and an 

inadequate process to teach writing. The limited use of technology is another 

factor, as it was limited to Google Meet, Power Point presentations and 

Youtube videos. Traditional methods were also applied and basic resources to 

help students practices their writing were considered. 

• The English Coordinator interview showed that even authorities consider 

important the use of technology, the classrooms includes only basic resources 

and teachers are not well trained for using technology to teach. One aspect that 

was highlighted is that activities are limited to those included in the English 

book, which makes easy for teachers planning. 

• Students’ survey allowed to conclude that students consider writing a difficult 

skill to master, so they do feel motivated to practice it at home. Though, 

students’ preference to use technology is a good option to motivate them 

acquire this skill. On the other hand, teachers need to provide better support to 

students during their writing process. 

• The test applied showed that students have a low level of writing skill in 

English. The test was based con content, organization and language. 

• The implementation of the Web Repository including free material regarding 

the writing skill is an important resource for teachers and students as it is 

oriented to improve the writing skill in learnings and to facilitate teachers’ 

work in the classroom. 
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4.9. Recommendations 

 
Based on the results obtained from the research process, the following 

recommendations are drawn: 

• The institution should provide teachers enough training regarding pedagogical 

resources, especially based on technology, to improve the teaching and 

learning process in the writing skill. Teachers’ training offers professional 

development, which helps educators to have a better performance and makes 

possible for students to achieve their class goals. 

• The proposal of a Web Repository as a pedagogical resource to improve 

students’ writing skill should be considered a classroom resource by teachers, 

as it is a helpful element to acquire comprehension and find joy in the process 

of writing. 

• Besides, this proposal should be updated steadily to go hand in hand with the 

demands of the changing world. 
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Class Observation Form 
 

Objective: To describe the writing process in a common lesson. 
 
 

ITEMS YES NOT COMMENTS 

1. The writing lesson presented considers the 
three basic stages in writing. 

   

2. The teacher gives students clear 
explanations 

   

3. The teacher uses technology to enhance 
writing. 

   

Prewriting    

4. The teacher motivates students to use any 
of the following prewriting techniques: 

a. Brainstorming 
b. Framing 
c. Webbling 
d. Outlining 
e. Mapping 

   

Drafting    

5. The teacher monitors students’ work 
appropriately 

   

6. The teacher supports students when they 
need it during the writing process. 

   

Revising    

7. The teacher involves as a reader 
successfully 

   

8. The teacher give students comments on 
content 

   

Editing Stage    

9. The teacher provides students the chance 
to editing others’ writing 

   

10. The teacher calls to take self or peer 
correction in a class hour 
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Students’ Survey 
 

OBJECTIVE: To identify teachers’ procedures and the relevance of technology as a 
pedagogical resource in the writing process. 

 
 

1 = Never 2 = Rarely 3 = Sometimes 4 = Often 5 = Always 
 

  1 2 3 4 5 

1. I find writing a difficult skill to acquire      

2. I use technological resources at home or at school      

3. I practice writing at home      

4. I currently feel motivated to write      

5. Technology motivates me to learn      

6. The teacher includes technology in the classroom      

7. The teacher gives feedback to every piece of 

writing I worked on. 

     

8. The teacher gives support to the class throughout 

the writing process 

     

9. I follow the steps explained to write in English      

10. Writing exercises take me a long time.      
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Interview to the English Area Coordinator 
 
 

Objective: To describe the relevance given to technology as a pedagogical resource 

in the writing class. 

1. How do you think technology can be part of a language class? 
 

2. What resources on the Internet do you think teachers should consider for 

developing writing in the classroom? 

3. Are technology-based activities among the type of resources the English area 

promotes to enhance the writing skill? Explain 

4. How do you think technology can help students improve their writing skill? 
 

5. How often are teachers trained in methodology, techniques and material design? 
 

6. How much do you believe English teachers are prepared to apply technology in 

the development of writing skill? Explain 
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Cambridge Writing Test for Level A1 
 

Objective: To determine the writing skill level in English of Eighth-grade students. 
 
 
 
 
 



99 
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Cambridge Assessment Scale 
 
 
 

 
A1 CONTENT ORGANISATION LANGUAGE 

 
 
 

5 

 
 

All content is relevant 
to the task. Target 
reader is fully 
informed 

 
Text is connected 
using basic linking 
words and a limited 
number of cohesive 
devices. 

Uses basic vocabulary 
reasonably appropriately. 

 
Uses simple grammatical forms 
with some degree of control. 

 
While errors are noticeable, 
meaning can still be determined. 

4 Performance shares features of Bands 3 and 5. 

 
 
 
 
 
 
 

3 

 
Minor irrelevances 
and/or omissions may 
be present. 

 
Target reader is on the 
whole informed. 

 
 

Text is connected 
using basic linking 
words. 

Uses basic vocabulary 
reasonably appropriately. 

 
Uses simple grammatical forms 
with some degree of control. 

 
Errors may impede meaning at 
times. 

 
2 Performance shares features of Bands 1 and 3 

 
 
 
 
 

1 

Irrelevances and 
misinterpretation of 
task may be present. 

 
Target reader is 
minimally informed. 

Production unlikely 
to be connected, 
though punctuation 
and simple 
connectors (i.e. 
‘and’) may on 
occasion be used. 

Produces basic vocabulary of 
isolated words and phrases. 

 
Produces few simple 
grammatical forms with only 
limited control. 

 
 
 

0 

Content is totally 
irrelevant. 
Target reader is not 
informed. 

 
Performance below band 1. 
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Adjective Meaning 
 
 

 

 

Source: Liveworksheets (2022). 
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Recognizing Adjectives 
 

Source: Liveworksheets (2022). 
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Adjective Order 
 



Appendix 

104 

 

 

Describing Nounss 
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Words for Writing 
 

Source: Teachers Pay Teachers (2022). 



Appendix 

106 

 

 

Describing a Picture 
 
 
 

 
Fuente: Allthingsgrammar (2022). 
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Grammar Game 
 
 

 
Fuente: Allthingsgrammar (2022). 
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Fuente: Allthingsgrammar (2022). 
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Fuente: Allthingsgrammar (2022). 
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Appendix 13 

Find Someone Who 
 
 

 
Fuente: Allthingsgrammar (2022). 
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Fuente: Allthingsgrammar (2022). 
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A Short Story 
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Source: ISLCollective (2022). 
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At the Park 

Source: Liveworksheets (2022). 
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Source: Liveworksheets (2022). 
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My Visit to the Zoo 
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A Narrative Writing Plan 

115 

 

 

 

 
 

Source: Worksheetplace (2022). 
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Completing Sentences 
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Following the Rules 
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Short Sentences Completion 
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Making Sentences 
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Sandwich Organizer 
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Use this organizer to write a short paragraph. 
 
 

 
Source: Layersoflearning (2022). 



Appendix 23 

Filling a Paragraph 
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Hamburguer Summary 
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Writing a Paragraph 
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Matching the Steps 
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Look at the pictures and write. 
 
 

 

1. I’m 2. I’m 

3. I’m 4. I’m 

5. I’m 6. I’m 

7. I’m 8. I’m 
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A Place Visited 
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Source: ESLPrintables (2022). 
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Organizing the Steps 
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Source: ESLPrintables (2022). 



Appendix 

128 

 

 

The Applicious Teacher 
 

 
 

 

Source: The Applicious Teacher (2022) 
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10 Brainstorming Techniques for Writing 
 

 

 

Source: Monday (2022) 
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Free Writing Resources 
 

 

 

 

 
Source: Time4writing (2022). 
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Appendix 32 

50 free resources to improve writing 
 

 

 

 
Source: Smashingmagazine (2022). 
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Talk4writing 
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Source: Talk4writing (2022). 
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Source: ESL Collective (2022). 
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Writing Learning Games 
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Source: ABCYa (2022). 



Appendix 36 

Interactive Writing Games 
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Source: Fun English Games (2022). 
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TopMarks 
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Source: Top Marks (2022). 
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Fun Writing Games to Encourage Your Kids to Write 
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Source: Novak Djokovic Fundation (2022). 
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UNIDAD EDUCATIVA 

AMERICA 

 

Guayaquil, Enero 12 2022 

MAGISTER 
SARA LORENA ANAGUANO PEREZ 
DIRECTORA DE LAS CARRERAS DE LENGUAS Y LINGÜÍSTICA 
LENGUA Y LITERATURA INGLESA, FRANCESA, ALEMANA 

 
 

De mis consideraciones: 
 
 

 
Reciba un atento saludo, en relación con el oficio No. UG-LENGUAS- 2021 - 012 suscrito por 
usted tengo a bien informarle que la Unidad Educativa América acepta el desarrollo del 
proyecto de Titulación Educativo desarrollado los estudiantes AYALA ZAMORA NEMESIS 
PATRICIA y CABALLERO SUAREZ JOSE SANTIAGO, requisito previo a la obtención del Titulo de 
Licenciado en Ciencias de la Educación mención Lengua Inglesa Y Lingüística, aplicado a los 
estudiantes de 8vo EGB 

 
 

Tema: HOW THE USE OF PEDAGOGICAL RESOURCES INFLUENCES THE TEACHING LEARNING 
PROCESS OF THE ENGLISH LANGUAGE 

Propuesta: PROPOSAL DESIGN OF A WEB REPOSITORY AS A TOOL TO IMPROVE ENGLISH 
LANGUAGE WRITING AT A1.1 LEVEL 

 
 

Particular que comunico para los fines legales pertinentes. 
 
 
 



 

 

  
ANEXO I.- FORMATO DE EVALUACIÓN DE LA PROPUESTA DE TRABAJO DE ITULACIÓN 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA EDUCACIÓN 
CARRERA DE LENGUAS Y LINGÜÍSTICA / LENGUA Y LITERATURA INGLESA, FRANCESA, ALEMANA 

 

 
TRABAJO DE TITULACIÓN 

 

Nombre de la propuesta de 
trabajo de la titulación 

Topic: How the use of pedagogical resources influences the teaching-learning process 
of the English language. 
Proposal: Design of a web repository as a tool to improve English language writing 
A1.1 level 

 
Nombre del estudiante (s) Némesis Patricia Ayala Zamora 

José Santiago Caballero Suarez 

Facultad Philosophy Letters and 
Educational Sciences Carrera  

Línea de 
Investigación 

Integrative and Inclusive 
Educational Strategies 

Sub-línea de 
investigación 

Educational theories and 
methods in the process of 
teaching foreign languages. 

Fecha de presentación de la 
propuesta de trabajo de 
titulación 

 Fecha de evaluación 
de la propuesta de 
trabajo de titulación 

 

 

ASPECTO POR CONSIDERAR 
CUMPLIMIENTO 

OBSERVACIONES SI NO 
Título de la propuesta de trabajo de 
titulación 

   

Línea de Investigación / Sublínea de 
Investigación 

  

Planteamiento del Problema   
Justificación e importancia   
Objetivos de la Investigación   
Metodología por emplearse   
Cronograma de actividades   
Presupuesto y financiamiento   

 
APROBADO 
APROBADO CON OBSERVACIONES 
NO APROBADO 

 
 
 

Firma del presidente del Consejo de Facultad 
CC: MSc. Alfonso Sánchez Ávila - director de Carrera 
MSc. Rodrigo Guerrero Segura - Gestor de Integración Curricular y Seguimiento a Graduados 



 

 

Digitally signed by 

DIANA LISETTE DIANA LISETTE 

BARREZUETA BARREZUETA 
FIGUEROA 

12:11:52 -05'00' 

  
 

ANEXO II.- ACUERDO DEL PLAN DE TUTORÍA DE TRABAJO 
DE TITULACIÓN 

FACULTAD DE FILOSOFÍA LETRAS Y CIENCIAS DE LA 
EDUCACIÓN 

CARRERA DE LENGUA Y LITERATURA INGLESA, FRANCESA, ALEMANA O 
ITALIANA 

Guayaquil, 15 de diciembre del 
2021 MAGISTER 
SARA LORENA ANAGUANO PEREZ 
DIRECTOR DE LAS CARRERAS DE LENGUAS Y LINGÜÍSTICA, 
LENGUA Y LITERATURA INGLESA, FRANCESA, ALEMANA O ITALIANA 

 
Nosotros, MSc. Diana Barrezueta Figueroa, docente tutor del trabajo de titulación y los 
estudiantes AYALA ZAMORA NEMESIS PATRICIA Y JOSE SANTIAGO CABALLERO SUAREZ 
de la Carrera de LENGUA Y 
LITERATURA INGLESA, FRANCESA, ALEMANA O ITALIANA, comunicamos que acordamos 
realizar las tutorías semanales en el siguiente horario dia jueves desde las 18:00 hasta las 20:00 
durante el periodo ordinario 2021 Ciclo II, a través del correo institucional y la plataforma TEAMS 
De igual manera entendemos que los compromisos asumidos en el proceso de tutoría son: 

• Asistir a las tutorías individuales 2 horas a la semana, con un mínimo de porcentaje de 
asistencia de 70 %. (mediante correo electrónico institucional y plataforma TEAMS) 

• Asistir a las tutorías grupales (3 horas a la semana), con un mínimo de porcentaje de 
asistencia de 70%. (mediante correo electrónico institucional y plataforma TEAMS) 

• Cumplir con las actividades del proceso, conforme al Calendario Académico. 
Tengo conocimiento que es requisito para la presentación a la sustentación del trabajo de 
titulación, haber culminado el plan de estudio, los requisitos previos de graduación, y haber 
aprobado el módulo de actualización de conocimientos (en el caso que se encuentre fuera del 
plazo reglamentario para la titulación). 

Agradeciendo la atención, quedamos de Ud. 
Atentamente, 

 
 

 
 

Firma Firma 
NEMESIS PATRICIA AYALA ZAMORA JOSE SANTIAGO CABALLERO 
SUAREZ 

CI:0957170905 CI: 0930977632 
 
 
 

Firma 
DIANA BARREZUETA 

FIGUEROA CC. 0920043668 



 

 

ANEXO IV.- INFORME DE AVANCE DE LA GESTIÓN TUTORIAL 
 

Tutor: Diana Barrezueta Figueroa 
Tipo de trabajo de titulación: Proyecto Educativo 
Título del trabajo: How the use of pedagogical resources influences the teaching- learning 
process of the english language 
Propuesta: Design of a web repository as a tool to improve english writing a1.1 level 
Carrera: Lengua y Literatura Inglesa, Francesa, Alemana o Italiana 

 

NO. DE 
SESION 

FECHA 
TUTORIA 

ACTIVIDADES DE 
TUTORIA 

DURACIÓN OBSERVACIONES 
Y TAREAS 

ASIGNADAS INICIO FIN 

 
1 

December 
7th, 2021 

Examination of the topic 
and proposal 

 
19:00 
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Resumen  

El aprendizaje del idioma inglés es una ventaja importante para las personas hoy en 
 

día porque es el idioma dominante. Tener un buen dominio en las destrezas del habla o 

escritura en este idioma brinda a las personas más oportunidades en la vida. La tecnología 

es otro factor clave para el proceso de enseñanza y aprendizaje, pues facilita la adquisición 

de la habilidad de escribir. El presente trabajo de investigación tiene como objetivo 

establecer la influencia de los recursos pedagógicos en el proceso de enseñanzaaprendizaje 

en la destreza de escritura de los estudiantes de Octavo grado de EGB de la Unidad Educativa 

América. Para ello se consideró importante identificar las principales teorías que sustentan 

los recursos pedagógicos y la habilidad de escritura en idioma inglés, describir las 

dificultades que tienen los estudiantes en la habilidad de escribir y proponer el diseño de un 

repositorio web que contenga materiales pedagógicos para ayudar a los estudiantes a mejorar 

esta habilidad. 



 

 

Este trabajo aplicó los métodos inductivo y deductivo, y un enfoque cualitativo y 

cuantitativo. La población considerada incluyó 38 estudiantes de dos paralelos distintos, 2 

profesores y el Coordinador de Inglés. Las herramientas de investigación seleccionadas 

fueron la observación, la entrevista, la encuesta y el test, las cuales se aplicaron para obtener 

información necesaria que fue analizada y permitió concluir que el uso de recursos 

pedagógicos influye en el proceso de enseñanza-aprendizaje en la habilidad de escribir de 

manera importante. 
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Recursos educativos; proceso de enseñanza; desarrollo de habilidades; lengua extranjera; 

lengua escrita 



 

 

ANEXO XIV.- RESUMEN DEL TRABAJO DE TITULACIÓN 
FACULTAD DE FILOSOFÍA, LETRAS Y CIENCIAS DE LA EDUCACIÓN 

CARRERA LENGUA Y LITERATURA INGLESA, FRANCESA, ALEMANA O ITALIANA 
 

 
TOPIC: HOW THE USE OF PEDAGOGICAL RESOURCES INFLUENCES THE TEACHING- 
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PROPOSAL: DESIGN OF A WEB REPOSITORY AS A TOOL TO IMPROVE ENGLISH 
WRITING A1.1 LEVEL 

 

Autor: Nemesis Patricia Ayala Zamora 

Jose Santiago Caballero Suarez 

Tutor: Diana Barrezueta 

Abstract 

Learning English is an important advantage for people nowadays, mainly because 

it is considered the dominant language. The influence of English worldwide has been 

crucial because it is used in business activities, education, technology, and science, so 

having a good competence in speaking or writing skills gives people more opportunities 

in life. Technology is another key factor as it encourages students’ participation and has 

probe to facilitate this skill acquisition. This current work has as objective to establish the 

influence of pedagogical resources on the teaching-learning process in the writing skill of 

Eighth-grade EGB students at Unidad Educativa América, school year 2021 – 2022. It 

was considered important to identify the main theories that support pedagogical resources 

and the writing skill in English, describe the difficulties that students from Eighth-grade 

have in the writing skill, and propose the design of a Web repository containing 

pedagogical materials to help students improve their writing skill in English language. 



 

 

 
 
 
 

This work applied the inductive and deductive methods, and the qualitative and 

quantitative approach. The population considered included 38 students from two different 

parallels, 2 teachers and the English Coordinator The research tools selected were the 

observation, the interview, the survey and the test, which were administered to obtain 

information for further analysis that allowed to conclude that the use of pedagogical 

resources influence the teaching-learning process in the writing skill in an important way. 

Keywords 
 

Educational resources; teaching process; skills development; foreign language; written 

language 
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