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INTRODUCTION 

 
The actual investigation is based on the different didactic strategies 

appertaining to uses that exist to make writing something more than just picking up 

a pencil and paper to write a paragraph. This succession of teaching presents 

important factors, but the investigation will try to present the most indispensable 

ones, such as playful activities for children in 10th grade of basic education, causes 

and effects of the problems that exist, and the different methodologies that exist. 

 

For many teachers, writing is only a system of graphic representation of a 

language or nothing more than transmitting information. While this small concept 

of writing covers what many Ecuadorian teachers believe about writing, the vast 

majority do not have true certainty of what their learning process entails, the misuse 

of learning methodologies can make the student unmotivated and lose interest in 

the class, a problem that affects not only the student as such but their educational 

environment. 

 

To achieve a pleasant result on this problem, we will focus our study on the 

essential contents to grasp and learn the methodological steps of this skill, and for 

these reasons, the selection of recreational activities must be clear, concise, and 

above all, according to their ages. In this way, we would be providing the student 

with the necessary tools for a successful follow-up in writing skills. This 

undoubtedly requires a complete predisposition on the part of the teacher and a good 

organization on the part of the educational system of the institution. 
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According to (Klimova, 2013), writing has significance since it’s widely 

employed in both the professional and the educational setting. Students will not be 

able to interact effectively with peers, teachers, employers, or anybody else if they 

cannot express themselves in writing. A good graduate or college student´s daily 

life involves drafting proposals, paperwork, papers, applications preliminary 

interviews, emails, and other forms of professional communication. Therefore, it is 

considered relevant that students from an early age are interested in it and that we 

as teachers help students learn in this way through playful games since the game is 

the main activity for the development of social and cognitive skills. 

 

The content or structure of this project is based on the following chapters: 

 

 As the first point we have the first chapter, which describes the problem 

statement, the goals of the study, the justification, and the pertinent variables 

of the research. 

 As the second point we have the second chapter, which includes the 

theoretical framework of the research and the concepts that support and 

constitute the basis of this study. 

 As a third point we have chapter number 3, which is composed of the 

methodological aspects that were carried out throughout this research, the 

variables, the population, the data collection instruments, and all the 

methods or techniques used that were carried out for the progress of the 

research. It should be noted that each study instrument is described well 
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(survey and interview). 

 The final point provides an overview of the proposal´s topic, background, 

background, general and specific objectives, the methodology, the 

description of our proposal, the feasibility of the proposal, and lastly, the 

proposal itself. 

 

It is important to emphasize that this research is trying to cover the main 

problems that exist at the national level regarding the lack of teacher training or the 

lack of interest in the kids´ behavior since they may think learning this skill is 

challenging or complex. 

 

The teachers of this area (English) must take into consideration the needs of 

the students more than any other teacher of any other subject because they are not 

only teaching a subject, but they are also teaching a new generation to communicate 

in a new language, as a result, just as reading, speaking, and, listening is crucial in 

this foreign language, so too is writing. For the optimal development of writing, we 

must apply useful and fun strategies for the students to make the most of it, so they 

do not lose interest. We must not omit the main objective of this study, and above 

all, of language education, which is that students can organize their ideas well, so 

they can express them smoothly in a foreign language. 
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Chapter I 

Problem 

 

1.1.Research context. 
 

 

It is known that English is considered one of the most important languages 

worldwide, and in turn, it is one of the most spoken languages worldwide, not to 

mention that knowing this language opens several doors around the world not only 

in the workplace but also at the educational level. For this reason, several years ago 

the educational systems in Latin America decided to introduce this language as a 

subject not only in schools but also in universities. 

 

(Kellogg R & Raulerson B, 2007)Undoubtedly agree that good writing, or 

effective writing, is of paramount importance in both higher education and work-

related issues for any type of professional. Elaborating on an excellent composition 

is an indicator of academic prestige in an educational institution as well as in the 

working field. 

 

(Wise K, 2005)agrees that writing skills are a fundamental foundation that 

must be taught in a good way. Unfortunately, less importance has been placed on 

this skill and is being reflected in a professional public relationship. He points out 

that quality writing is an essential requirement to maintain high expectations in the 

jobs that a young person who has graduated from higher education aspires to. 

 

This research study was conducted at the María Luisa de Sotomayor 
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Educational Unit. There are two courses in tenth grade, A, and B. Each course has 

25 students, and these classes are held in the morning. These students have shown 

deficiency in writing, and most of them have no idea how to start writing in English. 

The teacher who teaches both classes is aware of the lack of written production that 

his students have, taking into account the Common European Framework of 

Reference for Languages (CEFR). 

The misuse of fundamental writing forms, students´ lack of interest in 

learning new vocabulary or writing techniques, and teachers´ lack of motivation for 

writing skills were the three main issues that emerged from the use of the research 

instruments. Most tenth-grade students had difficulty in basic writing, for example, 

they were confused a lot the word order, they did not have a good range of 

vocabulary and most of them could not even begin with a simple paragraph, and 

even worse, in some cases, they could not conjugate the verb to be. 

 

In addition, it is common to see that students do not have a good intrinsic 

motivation to contribute to the writing activities. For example, when the teacher 

asks for a volunteer to show their writing work or to read their writing work, no one 

wants to participate or simply does not do the work because they do not understand 

the work even when the teacher explains the work up to 3 times. It has been 

observed that teachers in some cases try to motivate students by offering extra 

points to encourage them to produce some writing. 

 

Finally, students have little or no interest in the writing activities and the 
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fact some teachers generally do not pay much attention to whether they are 

interested and how they could help them is evidenced in some cases. Also, teachers 

restrict themselves to using the various instructional resources that are available to 

them. 

 

1.2.Problem Statement 

 

How does the implementation of instructional activities aid in the 

development of writing abilities in “Unidad Educativa Maria Luisa de Sotomayor” 

tenth-grade pupils throughout the 2023-2024 cycle? 

 

1.3.Objectives of the research 

1.3.1. General objective 

 

To analyze the academic impact of didactic activity strategies on the written 

production of A2.1 level English learners to design a didactic digital booklet 

through a field study and bibliographic exploration. 

 

1.3.2. Specific objectives 

 

 To explain the various advantages that exist in the implementation of the 

use of didactic strategies in the teaching of writing through a correlational 

study. 

 To determine the most evident problems and other reasons that make it 
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difficult for students to manage their writing skills using surveys and 

interviews. 

 To make a digital didactic booklet with different activities according to the 

age and level of the student for the correct development of writing with the 

help of the data obtained through correlational research. 

 

1.4.Research questions. 

 

 Does the use of didactic strategies improve students´ writing skills? 

 What are some effective activities to promote the development of writing 

skills using various didactic activities?  

 What is the current competency level of Unidad Educativa Maria Luisa de 

Sotomayor´s tenth-grade students? 

 Can the use of a digital didactic booklet containing several activities tailored 

to the age and skill level of the students improve the writing development 

of tenth-grade pupils? 

 

 

1.5.Justification 

 

Based on the previous points already exposed, the project presented is 

supported in a general way since there exists a problem and a real need within the 

Educational Unit "Maria Luisa de Sotomayor". Concerning that, it is necessary to 

offer a resolution that effectively helps to compensate for the negative aspects 

demonstrated within the problematic situation of the study, and at the same time, to 
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make a crucial improvement in terms of the improvement of capacity for writing in 

basic education learners in the tenth grade. 

 

Meanwhile, as another important aspect, there is a need to foster strategic 

and technical improvements employed by the teacher of the subject. In this regard, 

it is planned to provide new and better ways of using the process of teaching and 

learning, essentially aimed at improving language writing exercises. Instructors 

should be qualified to identify the deficiencies and weaknesses of their group of 

students, thus allowing them to learn more about the topics of study in which they 

are lacking. 

 

Learning a new language is extremely complicated, even more so for 

students in their first years of basic education who do not have a firm foundation in 

the language. However, as mentioned by (Khajlo, 2013) learning English in this 

case depends a lot on how students see their teacher, so if students see their teacher 

as a friend, someone to trust and use their creativity and motivation they will be 

more interested in learning the language. Therefore, the teacher must have a very 

didactic way of teaching so that the students do not lose interest in learning, of 

course without losing their sense of authority and respect for the students. 

However, although the teacher oversees good teaching to students using the 

tools they have at their disposal, the student is also a fundamental part of their 

learning process, such as studying each of the contents taught by their teacher in 

class.  
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Based on the above, (Ghasemi & Hashemi, 2011)mentioned that while it is 

true that there are many teachers worldwide who use "state of the art" technology 

to teach their classes, there is another part of them that use a more creative way to 

teach since it is the "didactic" resource they have at their disposal, through didactic 

cards, a game or activity that motivates them. Both ways are fine as long as they are 

used correctly. While it is true that through existing technologies several digital 

platforms assist the educator in streamlining the lesson in any way so that the 

students are engaged.  

 

Given what has already been mentioned by the authors, the importance of 

both roles known as teaching-learning can be evidenced. Because of what has 

already been justified, it is essential to help students with a didactic digital booklet 

of activities, all based on their needs, which can help to promote and strengthen the 

evolution of good writing competencies of trainees in the tenth grade of basic 

education of the Unidad Educativa "Maria Luisa de Sotomayor". It is also worth 

mentioning that this digital booklet is open for further research on topics related to 

this study.  

 

The didactic digital booklet will be centered on a set of didactic activities 

that will help scholars approach the subject of writing in a better and simpler way, 

of course. This digital tool will begin with a diagnostic phase so that the initial 7 

processes can be evidenced and will culminate with an evaluation to compare the 
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results with the initial  

 

 

 

 

 

 

 

 

 



 

 

 

 

 

11  

 

Chapter II 

Theoretical Framework 

 

2.1.Research background 

 

In the modern world, learning English is necessary as it is the fastest-

growing language and serves as a commercial bridge between the West and East, 

north, and South. Almost every (if not all) business in the world uses English to 

communicate, including technology, engineering, education, tourism, and 

entertainment, among many others. Undoubtedly, English occupies a special 

position in the world because it is the most widely spoken language and has 

established itself as the language that dominates every field on a global scale.  

 

Learning to communicate in writing involves more active learning than 

passive learning, because writing is a productive skill, and ideas are expressed in 

different contexts. Writing helps people recognize and address their misconceptions 

while improving their ability to think critically and solve problems. Written 

communication must be taught in an effective and relevant way where it can 

generate feedback and have a positive and lasting impact on student learning. Due 

to these reasons, there have been multiple studies where writing is the focus.  

 

First, Ángel (2016) carried out a study with students in a school from 

Salinas, Ecuador in which the main problem was not only the lack of students´ 
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interest or motivation as such, but also the fact that the teaching of writing was 

dictated conventionally. This was evidenced in the observations made in some of 

the courses where it was shown how teachers used inadequate strategies for the 9 

developments of writing and teachers only used the textbooks provided by the 

government. In addition, the researchers interviewed teachers and authorities to find 

out that classes mainly focused on translation and cognitive aspects, neglecting 

other important features of writing. In this research, the authors analyzed a group 

of 45 tenth-grade students, through methods such as tests and observations, as well 

as interviewing three English teachers of the institution along with the principal.  

 

Furthermore, Yuquilema (2019) conducted another research in Ambato, 

Ecuador in which 10th-grade students had difficulties in producing written texts and 

understanding the meaning of what they have written. Through a diagnostic test 

done on two groups of 35 students each, it was discovered that such learners were 

not able to produce simple sentences due to their lack of vocabulary and grammar. 

Besides, it was emphasized how worrying it was that children at this level of 

education were not able to express their opinions in a written form. It was estimated 

that a 10th-grade student has already mastered an A2.1 level and this implies the 

development of sentences or texts with simple grammar.  

 

Likewise, Campos and Flor (2022) performed another research in the city 

of Guayaquil, in which approximately 315 students and more than six English 

teachers took part. In this study, there were observations, interviews with teachers, 
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and surveys applied to students. The main problem found was that most students 

did not meet the expected level the Common European Framework of Reference 

for Languages (CEFR) declares. Owing to the lack of vocabulary at the moment of 

creating clear and consistent ideas, as well as having difficulties generating and 

ordering their thoughts at the time of describing some previously selected pictures. 

 

Consequently, this study sought the creation of a didactic guide with various 

uses and interactive strategies to promote effective learning in senior-year students.  

 

In contrast to the previous studies, in the present research, the 

implementation of textbooks as such is considered important, but the use of didactic 

material is also indispensable to improve the learning process not only in one skill 

but in all of them (listening, speaking, writing, and reading). Another point that is 

considered essential is the implementation of a more innovative methodology that 

is not just based on explaining everything on a whiteboard. This research 

contemplates that more than half of the estimated percentage of students do not 

reach the level of English they should have. Therefore, it will make use of 

observations, surveys, and interviews to propose an effective and beneficial 

solution. 

 

2.2.Theoretical framework  
 

In this part of the research, the researchers focus more on the two variables involved 

in the study: the strategic use of didactic activities and writing skills. In this way, the 
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researchers can contribute in a favorable way to the advancement of children´s capacity for 

writing in the tenth grade of primary school. 

 

2.2.1. Independent Variable: Strategic uses of didactic activities 

Didactic activities 

 

(Rubio A & Conesa E, 2013)games and didactic implementation have been 

a form of learning that has taken shape throughout history but still does not have 

the pedagogical recognition it should. It has been proven that games and the use of 

didactic resources increase the motivation and stimulation of students in a foreign 

language class, materials such as real objects, images, and games help learning. The 

use of these materials is an advantage that should not be wasted to evoke interest in 

the learners´ attention.  

 

Based on (Marius , 2010), didactic activities are more frequently applied in 

situations of social exclusion, since such situations require more knowledge of 

strategies and methods that are more adapted to and understand the sociocultural 

environment, which often has certain deficiencies of low socio-educational levels. 

For this reason, emphasis is placed on the didactics since the teacher seeing himself 

in these situations demands a level of comprehension, sensibility, and social 

comprehension. 

 

The importance of didactic activities in teaching  
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As determined by (Mukaddas, & Nilufar, 2021), didactic media are 

resources that are of vital importance for teachers at times of class organization, 

warmth, and effectiveness. The didactic activities help and provide students with 

new knowledge in formation and allow them to analyze and demonstrate with 

greater fluency and preparation the subject of the class.  

 

Nilufar explained why didactic learning is considered of vital importance: 

 

 Didactic means do not cause any complication in the execution of tasks and 

questions that are intended for the formation of competencies. 

 The didactic resources allow us to have greater control of the class and 

above all a greater motivation on the part of the students.  

 The didactic tools are structured and prepared according to the age of the 

students and thus allow their use both in class and in extracurricular 

activities. 

 

Benefits of didactic activities in the classroom.  

 

(Bohorquez M, Marquez J, & Arevalo I, 2019) mention a variety of benefits 

that are optimal not only for the students but also for the teacher in charge of 

teaching a second language, these are due to the good use and benefit of the didactic 

strategies taught in the classroom, among the benefits that Hernandez highlights are 
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the following:  

 

 Increased active participation between the teacher and the students for the 

elaboration of learning.  

 Simplicity for both the teacher in charge of teaching the class and the student 

at the time of learning the language and teaching knowledge.  

 Improvement of skills that should be enhanced, such as motivation and 

teamwork.  

 

Special consideration of didactic activities in the classroom. 

 

According to Garcia (2014), the implementation of didactic activities has 

some drawbacks, as well as several advantages of using these activities, there are 

also different disadvantages of using them. For example, this type of method usually 

requires a good memory, which is difficult for younger students, and there is also 

the risk that students get bored easily with the activities and thus do not use their 

100% in the class.  

 

Garcia mentions some of the most notorious disadvantages of the 

application of didactic activities:  

 The materials used for the different implementations of didactic activities 

often become outdated very quickly.  

 While it is true that these types of activities are fun for the students, they 
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take a lot of time to prepare.  

 Young students tend to confuse the subject of the lesson with the game 

implemented to learn the lesson. 

 

Didactic activities in writing skills. 

 

According to (Rus, 2016), writing skills should never be dictated 

traditionally, just by explaining a few grammatical forms and teaching students a 

couple of new vocabulary. It should be a more interactive teaching with an approach 

in which various linguistic objectives are set. This form of education is part of a 

more natural experience of achieving linguistic structures, which in the same way 

is likely to greatly increase students' motivation and interest. In addition, Rus 

considers that there are three parameters of paramount importance to make a simple 

writing class more meaningful for the learners: controlled writing tasks, guided 

writing tasks, and free writing tasks. 

 

 Controlled written tasks. 

Controlled writing exercises facilitate the understanding of linguistic 

structures. When the didactic objective is practicing a particular linguistic aspect or 

construction in a technical context, controlled writing tasks are appropriate for use 

with lower-level learners as well. For instance, writing the correct form of the verbs 

in brackets is advantageous to reinforce verb tenses and conjugations for specialized 

writing. For example: Naming the object or figure (students observe a particular 
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image or object with which they are already familiar and as an instruction, they are 

asked to label or write the name of the image or object correctly, of course.  

 

We also have a very popular and versatile exercise used by teachers such as 

fill in the blanks, this activity has as a priority the use of vocabulary, language 

functions, and grammar, among others. 

 

 Guided writing tasks 

While offering direction and support, this type of activity offers more 

creative freedom than previously mentioned and requires a more imaginative 

application of knowledge. For example, when inventing or creating interesting 

sentences according to the new topic learned, without forgetting the new 

vocabulary. Let students' imagination fly by creating new and innovative sentences. 

For example, the students have been observing how to use grammar, conjunctions, 

and tenses to create sentences as a first instance and to form their writing, they are 

working on a short paragraph about the improper use of technology, that is where 

the teacher applies his teaching process and guides the students on how to use the 

correct grammar. 

 

 Free writing tasks. 
In that part of the writing skill, the student is required to be able to write a 

piece of writing according to his or her level of English, following all the teaching 

guidelines but of course with a touch of creativity. A clear example of this is to 
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observe how students run out of things to write and their most viable solution is not 

to write at all, but they must understand that simply writing "I don't know what to 

say" is a correct answer and that way the hand is in motion and the brain is thinking 

where to go next. 

 

2.2.2. Dependent Variable: Writing Skills 

Writing skills meaning 

 

In accord with Gautam (2019). One of the four fundamental abilities related 

to languages is writing, just like speaking, listening, reading, and writing. The first 

stage of the hierarchy is written expression, which is only developed once the 

preceding three have been learned or acquired. It is considered by both the educated 

majority and the school population to symbolize knowledge, intelligence, and a 

character that appreciates education. Every university student, teacher, researcher, 

and independent writer needs to be proficient in writing. Being that the caliber of 

their writing is used to gauge their expertise, all this work demands advanced skills.  

 

Researchers consider writing skills to be a way of expressing something to 

someone clearly and concisely. It is estimated that most people (not necessarily 

students) tend to express themselves better by writing than by speaking because of 

their shyness. Writing is a more visible way to convey some kind of idea, while 

speaking, for example, is more ephemeral. 
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Importance of Writing Skills 

 

According to Farias and Gaibor (2022), The ability to write well is one of 

the most crucial language skills and it can enhance students' potential to effectively 

participate in classroom discussions about the centrality of writing. Some language 

learning programs require multidimensional consideration of writing prompts in 

their instructional activities, language evaluations, and performance events.  

 

Besides, researchers consider it important to have good writing for optimal 

professional development and thus increase job opportunities. When a piece of 

writing has good spelling, the grammatical rules are well used, and the vocabulary 

is correctly implemented. This generates a pleasant sensation as well as intelligence 

for your interlocutor. 

 

Types of writing 

 

Although in their native language, some interns may not have much writing 

experience, especially for long assignments (Mallia 2017). However, each one of 

them has his or her own way of writing. For this reason, this list presents the 

different types of writing according to (Meer S, 2023): 

 

 Expository: Topic-oriented writing is a style known as expository in which 

writers concentrate on discussing a particular topic or issue. They offer 
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pertinent facts and data but leave out their personal opinions. The writer is 

restricted to informing about a particular topic, such as how to make 

something.  

 Persuasive: The main objective of persuasive writing is to be persuasive. 

Unlike expository writing, expresses the author's biases and opinions. 

Persuasive writing uses arguments and justifications to persuade readers to 

coincide with the author's point of view. It is commonly used in cover letters, 

print editorials, advertisements, etc.  

 Narrative: Storytelling is the main purpose of narrative writing. A variety of 

characters will be created by the author, and you will be told what happens 

to them. The genre of narrative writing includes short stories, poetry, and 

biographies. Narrative writing simply answers the question, "What 

happened then?  

 Descriptive: To describe is the primary goal of descriptive writing. It is a 

form of writing in which the emphasis is on thoroughly describing a person, 

an occasion, or a setting. When a writer takes the time to describe something 

in detail, it can be aesthetically poetic.  

 Technical writing: It refers to any writing intended to demonstrate difficult, 

specialized, and technical concepts to readers who may or may not be 

familiar with them. It is often applied in technical and professional fields 

such as engineering, robotics, computer hardware, and software. 
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The writing processes. 

 

In consonance with Becky L. and Spivey (2006) By exposing students to a 

wide range of excellent books read aloud in the early grades, the writing process 

begins. How writers use language to construct and convey a story is visible and 

audible to children. For their writing, children are inspired by the books they hear 

and read.  

 

 Prewriting: Creating a writing outline, brainstorming, collecting 

information on possible topics, and so on. Examples: Brainstorm, Plot, 

Gather.  

 Planning: Consider and re-read the material already taken from the pre-

taken pre-writing, to reach a concrete objective based on what you are 

looking for. Such as Library resources, Helpful guides, evaluating sources, 

and Outline.  

 Drafting: Generate and randomly type in many words, either by hand or on 

a computer, and then notice the words that are like each other to come up 

with our initial plan. For example: Summary, References, Paraphrase. 

 Pausing: Instant in which the student or writer considers the little that has 

been obtained so far, through a reading. Such as Revision, likely outcomes, 

create a map for more possible ideas.  

 Reading: This time when the students or the writer stops to read what he/she 

has written and see if it is consistent with his/her initial plan or proposal. For 
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example: possible change and increase in ideas. 

 Revising: Re-read everything again to check for any detail that did not make 

sense. Such as Leads, Questions, Descriptions, and Conference.  

 Editing: Focus on every detail of the above writing such as punctuation, 

spelling, word alignment, and style. For example: self-edit, peer-edit, 

proofread. 

 Publishing: Time to share the finalized text or writing with the estimated 

audience. Such as: celebrate, portfolio, and manuscript. 

 

Teaching Writing Strategies. 

 

According to (Caswell & Mahler, 2004) to be able to properly envision and 

comprehend the methods used in writing instruction, it is convenient to follow a 

study plan, for example, to begin by asking ourselves the question: Why teach 

writing? or How important is writing in English language learning? to have a clear 

idea of what it influences in the learning of a second language and to be able to 

transmit this to the students.  

 

A good strategy for teaching writing not only has to do with the What and 

Why, but also knowing the processes involved, for example knowing the writing 

process, because like any good technique there are always steps to follow so that it 

has a neat sense and is not just pure verbiage. This is where we will begin with the 

teaching of these processes, in this case, writing, so we will get a good teaching 
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strategy for writing. 

 

Rules for developing writing skills. 

 

According to (Crank, 2012)Teaching students to write well while 

maintaining good grammar, argumentation, and vocabulary presents a challenge for 

all teachers. Studies reveal a set of six key terms or concepts (genre/format, sources, 

argument, process, audience, and voice) that teachers in all disciplines can use to 

give students a better understanding of the writing construct they have developed. 

Teachers can connect with their students in a way that helps them develop the 

writing skills they already have by being mindful of how students and teachers have 

used these terms over time.  

 Genre/format: Before starting with any writing, we need to identify what 

genre we are going to write, for example, we can start by writing an essay 

on a topic of our interest. Consider theme, content, length, or tone. • Sources: 

This is usually based on a variety of typefaces that make sense for what you 

are going to write, whether it is formal or informal.  
 Argument: Consists of the coherence of the writing, for example, the 

relationship between paragraphs. This gives validity to any piece of writing. 
 Process: A process is the methodology employed by the writer or student in 

producing his or her writing.  
 Audience: The audience is the actual readers that exist in the community in 

which the text is to be used.
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 Voice: The "written" voice is in some way or another the way of expressing 

an opinion but in written form, for example, a diary, a newspaper, an email, 

a letter, or a WhatsApp. 

 

2.3.Contextual framework 

 

Unidad Educativa Maria Luisa de Sotomayor is located on Recinto El 

Porvenir, parroquia Pimocha in Babahoyo, province of Los Rios. The institution 

was so named because the woman who donated the land on which the institution 

was built was called "Maria Luisa de Sotomayor”, but it should be noted that she 

was not the person who built the institution as such, but the owner of a cooperative 

whose name we do not know was the one who invested his money in the institution.  

 

They maintain a morning and afternoon schedule in which about 30 teachers 

work in their respective areas of study and teach more than 660 students between 

both shifts. This educational institution is public and has been providing its services 

for approximately 43 years, without leaving behind the vigor and commitment that 

has always characterized it.  

 

This study focused on 10th-grade students in the morning timetable that 

maintains an entry time from 7 am to 12 am and the adaptation of the different uses 

of didactic strategies for the improvement of their development in writing skills to 

reach the A2.1 level established by the Ministry of Education and the Common 

European Framework of Reference for Languages (CEFR). 
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2.4.Legal framework 

 

The road that is traveled in the pursuit of quality education will always be a 

journey that will last a lifetime, but this long road gives people significant skills, 

aptitudes, attitudes, and values that will forge our life path. The advancement or 

progress of society will depend on the education of each one of them and of course, 

their enthusiasm to learn day by day, allowing them to create their potential and 

always defend their beliefs. 

 

This research is based on the constitution of the Republic of Ecuador (2008).  

 

Art. 26 Education is a right that people have throughout their lives and a 

mandatory and unavoidable duty. It is part of a primary area of public policy and 

state investment, a guarantee of equality and social inclusion, and a necessary 

condition for a good life. Individuals, families, and society have the right and 

responsibility to participate in education. (Page 17).  

 

Art. 27 Education shall focus on the human being and guarantee integral 

human development, within the framework of respect for the rights of human 

beings, a sustainable environment, and democracy, education shall be active, 

compulsory, intercultural, democratic, inclusive, and diverse. It will be in favor of 

gender equity, justice, solidarity, and peace; it will encourage art and sports, as 

individual and group initiatives, without forgetting the development of 

competencies and capacities to create and generate. (Page 17).  
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Art 343 The national education system aims to develop the individual and 

collective capacities and opportunities of the population that enable the learning, 

production, and use of knowledge, skills, knowledge, art, and culture. The system 

is centered on learning subjects and operates in a flexible, dynamic, integral, 

effective, and efficient manner. (Page 168).  

 

Art 345 Education as a public service is provided by public, fiscal-

commissioned, and private institutions. In educational institutions, social services 

and psychological support are free of charge within the framework of a system of 

social inclusion and equality. (Pag 168)  

 

Art 348 Public education shall be free and shall be paid for by the 

government in a timely, regular, and fair manner. The allocation of resources for 

education is determined by criteria such as social, demographic, and regional 

equity. The state may fund private education and provide financial support for 

public, professional, and social education. If they adhere to the principles of free, 

limited, and equal access, they are responsible for educational outcomes and 

manage public resources, with appropriate qualifications. They are governed by the 

law. Publicly funded educational institutions are ineffective (Page 169).  

 

Art 349 The Government shall ensure the stability, renewal, continuous 

training, and improvement of the training and knowledge of teachers at all levels 

and conditions. They shall offer fair compensation based on experience, 
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performance, and academic merit. The law regulates teaching positions and the 

professional scale and will establish a national performance evaluation system and 

a remuneration policy at all levels. It establishes promotion, transfer, and training 

policies. 

 

2.5.Table of Operationalization of Variables 

Table 1 

Operationalization of variables 

 

Variable Definition Dimension Indicator 

 

 

 

Independent 

Variable: Strategic 

uses of didactic 

activities 

 

 

 

 

 

 

 

 

 

Types of dynamic 

learning methods that 

motivate effective and 

positive teaching. 

 

 

 

 

 

 

 

 

 

 

 Didactic 

activities.  

 

 

 

Didactic 

teaching. 

 

 

 

 

 

 

Clear definition 

and exposition of 

the meaning of 

didactic activities 

 

Importance of 

teaching didactic 

activities. How 

they influence 

students. 
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Dependent 

Variable:  

Writing Skills 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Technique of 

expressing an idea, 

feeling, or emotion in 

written form. 

 

 

 

 

 Benefits of 

didactic 

activities in 

the classroom.  

 

Disadvantages 

of didactic 

activities in 

the classroom. 

 

 Didactic 

activities in 

writing skills 

 

 Writing skills 

 

 

 

 

 Importance of 

writing skills. 

 

 

Advantages of 

didactic activities 

 

 

 

Existing obstacles 

in terms of 

didactic activities 

 

 

Different types of 

didactic activities 

may exist. 

 

Important points 

regarding the 

definition of 

writing. 

 

Main and 

different ideas of 

writing skills.  
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 Types of 

writing.  

 

 

 Writing 

process. 

 

 

 Teaching 

writing 

strategies. 

 

 Rules for 

developing 

writing skills. 

 

 Explanation of 

different kinds of 

writing.  

 

Explanation of 

different types of 

writing process.  

 

Uses and 

strategies of 

writing.  

 

Guidelines on the 

development of 

writing. 
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CHAPTER III 

Methodology 

3.1. Research Approaches 
 

This project´s working strategy was developed using a mixed methodology 

that considered the qualitative and quantitative data that was gathered and examined 

from surveys and interviews. (Tashakkori & Creswell J, 2007), mention that 

scientific studies using mixed methods (qualitative and quantitative) have generated 

a great impact in recent years. He reports that the use of both methods allows for 

obtaining a more complete picture of any study than using a separate quantitative 

or qualitative study. 

 

(Wilson K, 2005) assures there is a technique that allows to confirm the 

result of the data this methodology is called the triangulation method; it refers to 

the application of more than one concrete frame of the research data to acquire more 

accurate data. 

 

Quantitative Approach 

 

(Rovai, Baker, & Ponton, 2013) indicated that the problem statement that 

identifies a need for research is the first step in quantitative research. It might be 

something that needs to be clarified or understood more fully, etc. When resolved, 

the issue should close a hole in the body of professional literature and advance the 

field of professional practice. It might address a current issue or an upcoming one. 
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Descriptive statistics and inferential statistics are two subfields of statistics. 

Data about a target population are collected, arranged, summarized, and presented 

in descriptive statistics. A target population of interest is the intended audience for 

inferential statistics, which are used to quantify data and generalize findings from a 

sample. 

 

Qualitative Research 

 

(Creswell & Creswell J, 2017) estimated that in qualitative research, 

nonnumerical data (such as verbatim interviews, e.g., text, video, or audio) are 

gathered and analyzed to understand ideas, viewpoints, or personal experiences. 

They can be used to gain an in-depth understanding of a situation or to devise new 

research concepts. The methods used for data collection, evaluation, analysis, 

adaptation, and report writing are different from conventional quantitative methods. 

Purposive sampling, unstructured data collection, the study of texts or visual 

elements (e.g., figures and tables), the documentation of information, and the 

personal interpretation of results influence qualitative methods. 

 

Mixed Approach 

 

(Curry , Nembhard, & Bradley, 2009) agreed that the order in which the 

components appear, and the weight placed on each vary between approaches to 

mixed-methods studies. Because they can take advantage of each approach's 
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advantages, mixed methods that combine quantitative and qualitative methods are 

becoming more widely acknowledged as valuable. By combining quantitative and 

qualitative elements of a larger study, it is possible to accomplish several goals, 

such as correlating results, producing more complete data, and utilizing the findings 

from one method to strengthen insights obtained with the complementary method. 

 

3.2.Types of research 
 

There are several different types of research as to what the factors are to 

finalize research. It is worth mentioning that this study is taking the type of research 

that has been considered the most relevant to carry out the research, this is the 

correlational research. 

 

Correlational Research 

 

(Seeram , 2019) estimates that a non-experimental research method that 

makes it easier to predict and explain how different variables relate to one another 

is correlational research. To assess the degree to which two or more variables are 

related to one another, researchers use a correlational research design. Furthermore, 

the relationship can be established scientifically using a statistical test like a 

correlational statistic.  

 

(Tan, 2014) As previously indicated, a correlational analysis examines the 

relationships between two or more variables. In other words, it looks at whether a 
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rise or decline in one variable has an equal effect on another. Researchers can decide 

whether and to what extent two variables change together based on the findings of 

a correlational study. When two variables move in the same direction, there is a 

positive correlation. 

 

3.3.Population 
 

There were fifty students enrolled in the Unidad Educativa Maria Luisa de 

Sotomayor´s tenth year of basic education. There are two courses: tenth "A" (26 

students) and tenth "B" (24 students). However, only one English teacher covers 

both classes. It should be mentioned that the same materials and course content were 

used in both classes. In light of these circumstances, the fifty students were regarded 

as a single group. 

 

3.4.Sample 

 

The overall sample comprised all fifty students and one instructor, allowing 

the researcher to establish a stronger relationship with the student body. This would 

make it easier for the research to produce more accurate findings. 

 

Table 2 

Population and Sample 
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N. Details Population Sample 

1 Students 50 50 

2 Teachers 1 1 

3 Total 51 51 

Note. Author: Britney Stephanie Navas Haz. 

 

3.5.Research Methods 

 

This research provides a qualitative and quantitative method of obtaining 

primary data since the researcher was the person in charge of attributing all the 

techniques in the institution and reaching the study´s necessary descriptive and 

numerical data. The approaches employed to gather the data were surveys given to 

the students using the Likert Scale to find out how they now felt about their 

understanding of two different variables. Finally, an interview was conducted with 

the teacher to consider how he/she teaches writing skills. 

3.5.2 Inductive-Deductive Method  

It should not be forgotten that in this section we are talking about 

approaches, therefore it would be good to mention the following approaches that 

are considered relevant for this study: inductive-deductive. Belozerov (2002) 

considers that One special quality of deductive systems is their ability to uphold a 

certain validity level, which enables the combination of different logical elements 

into intricate compound structures based on different, non-obvious conclusions 

drawn from a set of general premises. Thomas (206) emphasizes that the inductive 

approach uses existing theories to formulate research questions and objectives, 
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while still generating meaning from the data collected to identify patterns and 

relationships. 

3.5.2 Analysis-Synthesis method 

The analytical method completely evaluates all of the data that has been 

gathered by combining analysis and synthesis. It is feasible to analyze an issue and 

develop a hypothesis using these cognitive processes. By using this approach, 

researchers can identify the factors influencing the population under study, which 

will help them develop workable solutions to deal with their problems through the 

offered plan. 

3.5.3 Systemic-Structural-Functional Method 

This educational project uses the systemic-structural-functional strategy, 

which allows the researchers to create a proposal that meets the demands of the 

people. The plan foresees the creation of a didactic digital booklet that uses didactic 

strategies to lead students towards a better written production. 

 

3.6.Data Collection Methods and Techniques 

 

3.6.1 Survey 

According to (Lowe & Zemliansky, 2011), keeping your survey brief and 

focused is one of the keys to creating a successful survey. Long surveys are unlikely 

to be completed, and if your survey has too many questions, you'll find it more 

challenging to conduct your analysis. Interviews and surveys are very different data 

collection techniques, even though they both involve questioning respondents. 

Although creating a survey may initially seem simple, doing so can be quite 
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difficult. You should concentrate on creating, testing, sampling, and distributing 

your survey when conducting a survey.  

 

According to Jain (2021), a survey uses a combination of open-ended and 

closed-ended questions. Respondents to open-ended questions are expected to share 

their own opinions and experiences. On the survey form, there is usually an open 

text field for this. The researcher lists the possible answers to the closed-ended 

questions, and respondents must choose all options that apply to their responses. 

 

3.6.2 Interview 

According to (Adler & Clark, 2014), in contrast to a survey, an interview 

involves participants in the data collection process. The researcher is asking the 

questions directly. A face-to-face interview can take place over the phone, over the 

internet, or even via video these days. Interviews have been suggested in the 

literature as one of the best data collection tools for beginning new research projects. 

This was the justification behind choosing this data-gathering method for the 

intended exploratory study. 

 

3.7.Research Instruments 

 

The data was obtained through two research tools: an interview guide and a 

survey questionnaire. 
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3.7.1 Survey questionnaire. 

A scale based on a Likert of three to four points with 9 closed-ended 

statements was used. The questionnaire was carried out digitally through the 

platform "Google Forms" to 50 kids of the tenth year of fundamental instruction in 

which the different answers were recorded and examined, tabulated, and presented 

in pie charts. For each sentence, the students were asked to select one of three or 

four possibilities based on how they perceived it. What was provided was their 

perspective on writing abilities, their ability to produce a simple piece of writing 

according to their level, how the English teacher encourages writing skills, and their 

views on the implementation of teaching resources for writing skills.  

 

Words that are too technical for students' easy understanding were avoided 

at all costs. In addition, the surveys were designed in Spanish, which is the first 

language of the respondents and the one they understand the most, to prevent 

unfavorable responses when speaking to students in a foreign language and to 

increase comfort levels so that everyone may participate in their responses. 

 

3.7.2 Interview Guide 

 

A questionnaire for interviews was created for the English teacher interview. 

It consisted of 7 questions in total, 2 open-ended and the remaining 5 were closed-

ended questions. The interview dealt with the problems students have with writing 

skills, the didactic activities that promote good writing skills, and the use of digital 
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platforms to encourage students to be able to write correctly. The teacher of English 

instructor in charge of the two tenth-grade parallel classes was interviewed. It is 

worth mentioning that the interview was also conducted digitally, through Google 

Forms, and that the questions were in English since he, as a teacher of this foreign 

language, has much more experience with the language. 

 

3.8.Analysis and Interpretation of Results 

 

Objective: The main objective of this student survey is to recognize the 

current problems that tenth-grade students have when participating in written 

activities in class and their thoughts regarding the use of didactic activities in the 

learning of writing.  

 

"Questionnaire that evaluates the English teacher's aptitudes in teaching 

writing skills to tenth-grade students of the Unidad Educativa Maria Luisa de 

Sotomayor.” 
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Analysis of Surveys 

Table 3 

Statement 1.- How would you rate the teaching of your English teacher? 

Alternatives Frequency Percentages 

Very good 40 80% 

Good  9 18% 

Not good at all 1 2% 

Total 50 100% 

Author: Britney Stephanie Navas Haz 

 

 

Figure 1 

 

 
Analysis  

According to the surveys conducted at the Maria Luisa de Sotomayor 

Educational Unit, the highest percentage in the first question was quite favorable 



 

 

 

 

 

41  

because 80% of the students feel comfortable with their English teacher's teaching, 

which is an indication of a good teaching technique on the part of the teacher. 

Meanwhile, 18% of the students do not agree sufficiently with their English 

teacher's teaching, which is the percentage of students who do not participate or 

interact in class. Finally, a minority of students strongly disagree with the teacher's 

teaching. This may be because they do not like English at all or they do not feel 

comfortable with the teacher. 

Table 4 

Statement 2: Your English teacher is orderly and clear when explaining an 

English class that involves writing. 

 

Author: Britney Stephanie Navas Haz 
 

 

 

Alternatives Frequency Percentages 

Agree 34 68% 

Moderately agree 13 26% 

Strongly disagree 3 6% 

Total 50 100% 
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Figure 2 

Analysis  

The graph shows that 68%, which is equivalent to the great majority of the 

students, totally agree with the order and clarity applied by their English teacher in 

his classes, especially in the writing exercises. While 26% disagreed with this 

question, this could be due to a lack of attention or lack of commitment on the part 

of the students. Finally, we found that only 6% of the students, a rather small 

percentage, do not consider that their teacher is organized and does not explain his 

classes and writing exercises clearly. To conclude, most of the students are satisfied 

with the performance of their English teacher, and we are satisfied because more 

than half of them agree with the question asked in the survey.  

Table 5 

 

Statement 3: Your English teacher uses some kind of handouts, letters, or 

just some kind of game to teach them about writing in English. 
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Author: Britney Stephanie Navas Haz 

Figure 3 

Analysis  

The table shows the values obtained in the survey, reflecting that 52% of the 

respondents agree that their teacher uses some type of booklet or game for the 

development of their writing skills, and this indicates that the teacher does make 

use of dynamic material that encourages students to be interested in their class. 

However, 38% of the respondents do not fully agree with this question, stating that 

the teacher does not usually use these types of resources. Finally, 10% of the 

respondents strongly disagreed with this question because they mentioned that they 

had never seen any of these activities in their writing skills classes. 

Alternatives Frequency Percentages 

Agree 26 52% 

Moderately agree 19 38% 

Strongly disagree 5 10% 

Total 50 100% 
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Table 6 

Statement 4: They believe that the type of teaching that their English teacher 

uses in a subject that has to do with writing has helped them to improve their writing 

in English.  

 

Author: Britney Stephanie Navas Haz 

 

Figure 4 

 

 

Alternatives Frequency Percentages 

Agree 26 52% 

Moderately agree 21 42% 

Strongly disagree 3 6% 

Total 50 100% 
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Analysis  

The outcome of the student survey shows that the highest percentage, 52% 

of the students concur with the type of teaching methodology applied by their 

English teacher in the subjects related to writing skills, the other 42% of those 

surveyed were not in agreement with this teaching and the lowest percentage, 6%, 

disagreed with this teaching as they considered that they were not making any 

progress in their writing. 

Table 7 

Statement 5: Have you ever used a website (digital platform) to improve 

your English writing skills? 

Author: Britney Stephanie Navas Haz 

 

 

 

 

 

 

 

 

 

 

 

 

Alternatives Frequency Percentages 

Always 21 42% 

Sometimes 26 52% 

Never 3 6% 

Total 50 100% 
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Figure 5 

 

 

Analysis  

According to the survey, the highest percentage of 52% did not fully agree 

with this question as they claim that they do not always use a digital platform to 

increase their writing level. While 42% said they always use a digital platform, this 

is quite consistent with the last question about their level of writing in English. 

Finally, 6% say they do not know any of these sites at all to improve their writing. 

 

Table 8 

Statement 6: Has your English teacher ever mentioned or shown you a 

digital application for writing management and improvement? 
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Author: Britney Stephanie Navas Haz 

 

 

Figure 6 

 

Analysis  

According to the statistical result, the highest percentage which was 44.4% 

of the respondents considered that their teacher at some point did mention 

something platform to them to increase their writing level. While 33.3% of the 

respondents said that in all their classes, the teacher always mentioned such 

applications to them. Finally, 22.2% said that they had not heard or seen anything 

about it, which is quite consistent with the results of the previous question.

Alternatives Frequency Percentages 

Always 19 33,3% 

Sometimes 20 44,4% 

Never 10 22,2% 
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Table 9 

Statement 7: How often does their teacher evaluate them with some type of 

essay, letter, or essay to consider their level of writing? 

 

Alternatives Frequency Percentages 

Daily 14 28% 

1 or 2 times a week 22 44% 

1 or 2 times a month 13 26% 

Never evaluates us 1 2% 

Total 50 100% 

Author: Britney Stephanie Navas Haz 

 
Figure 7 
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Analysis  

According to the statistical graph, the highest percentage for this question 

was 44% of the respondents who claim to receive some kind of assessment of their 

writing proficiency once a week. While 28% deny this and say that they receive an 

assessment of their writing level daily, the other 26% say that their teacher assesses 

them with writing tests or writing practice once a month. Finally, there are 2% who 

say that they are never assessed by the teacher. 

 

Table 10 

Statement 8: They consider that their English teacher motivates them to 

participate in class and at the same time uses some type of game to motivate them. 

 

 
Author: Britney Stephanie Navas Haz 

 

 

 

Alternatives Frequency Percentages 

Agree 28 56% 

Moderately agree 21 42% 

Disagree 1 2% 

Total 50 100% 
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Figure 8 

 
Analysis 

 

According to the data obtained in the digital survey, 56% of the students feel 

motivated to participate in writing activities, which implies that the teacher does 

help to motivate them. While 42% say that they do not entirely agree with the 

teacher's way of motivating them. Finally, 2% said that they felt neither prepared 

nor motivated at all. 
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Table 11 

Statement 9: What do you think is your current level of writing in English? 
 

Alternatives Frequency Percentages 

Excellent 21 42% 

Regular 25 50% 

Not good 4 8% 

Total 50 100% 

 
Author: Britney Stephanie Navas Haz 

Figure 9 

 

 

 

Analysis  

According to the results of the survey, 50% of the students consider that 

they have a regular level of English, this is not entirely true because after the 

respective survey I had a dialogue with the students, I asked them basic questions 
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that a tenth grader should know, and they have no idea of some of the basic 

questions of writing. While 42% consider that they have an excellent level of 

writing, we must keep in mind that students tend to "alter reality" and lie in order 

not to feel bad and to look good to the teacher. Finally, 8% stated that they do 

not have the required level of writing and, therefore, do not consider themselves 

to have a good level; this is the percentage that was sincere with their answer.
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Analysis of the Interview Result  

Teacher’s interview  

Objective 

To list the pedagogical and didactic materials that the tenth-year basic 

educational students´ English instructor uses in the classroom at the “Unidad 

Educativa Maria Luisa de Sotomayor” to encourage writing skills to broaden 

their knowledge of writing and increase their vocabulary through didactic 

activities. 

1. What professional qualifications do you have?  

The teacher´s reply was ¨Professor of English as a foreign language ¨  

 

2. Apart from the professional degree already mentioned, do you have 

any other degree or certificate? 

The teacher responded as follows “Ph.D. In American literature.” 

 

3. Do you consider that the use of digital didactic platforms helps to 

favorably increase students' writing skills?  

The teacher´s reply was “Yes of course, digital applications are an 

excellent way for students to increase their writing skills due to its multiple 

apps that help students make their learning process easier, for example, I like 

to recommend the use of Grammarly, as it helps them to write texts and to be 

able to observe their mistakes.”  
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4. Would you recommend the use of digital platforms to your students 

to practice their home activities such as essays, letters, or some type 

of writing exercise?  

The teacher responded as follows “Obviously, I always try to do it, 

for example, when I send some homework home, I usually recommend the 

use of the apps "Write and Improve from Cambridge" I love this app because 

it is certified by Cambridge, and I also recommend a lot "Hemingway" 

because it fascinates me that this app uses colors to indicate any correction.”  

 

5. As a foreign language teacher, would you implement the use of 

didactic and interactive activities for a better cognitive development 

of the students?  

The teacher´s reply was “Of course, I always try to innovate my 

classes with some kind of dynamic activity that has to do with the theme of 

the class, of course, but on many occasions, the time factor plays against me.” 

6. How well do your students perform when doing some type of writing 

task?  

The teacher responded “I could say that there are good and bad days, 

there are times when the students are willing to perform and want to excel in 

their activities, usually in individual activities. But there are days when they 

are very imperative and not so cooperative.”  

 

7. You consider intrinsic motivation to be an important factor in 
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student performance.  

The teacher´s reply was “Of course there are, without a doubt. I 

consider all types of motivation important, extrinsic, positive, negative, 

personal, secondary, and so on. But if we refer to intrinsic motivation it is 

essential that students feel that confidence and that strength that such 

motivation can give them”  

 

An interview was conducted with the English teacher in the tenth year 

of basic education to consider his way of promoting writing skills inside and 

outside the classroom and how he uses the didactic means at his disposal to 

improve this skill.  

 

The part of the aspect that most worried the English teacher was the 

great inconvenience that the students had when it came to writing a simple 

piece of writing, or even simple sentences since the great majority of them 

did it incorrectly. They were not capable enough to produce a piece of writing 

or sentences without the help of the teacher. In their opinion, this was because 

last year they had another teacher who did not have the best teaching 

methodology and the lack of interest that the students showed in the class. 

For this reason, it caused a serious delay in their pedagogical learning. 

 

 It was observed that students have a deficiency in the four skills, but 

this study looked more carefully at the skill of writing, it was evident that the 
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students were not able to take dictation and the teacher opted to write directly 

on the blackboard and have them copy. This proves that the problem is not a 

recent one, the students had difficulties during the previous years and this in 

turn was reflected in the classroom, along with their problems with writing, 

vocabulary, and grammar. It is therefore clear that the students do not meet 

the A2 descriptors of the CEFR.  

 

Despite this, the teacher felt that motivating students to participate in 

class by earning extra points helped students stay motivated to participate in 

the writing activities imposed by the teacher. In addition, he considered it 

essential for students to work in teams or pairs, as students enjoyed such 

activities. However, he admitted that this did not always work but he tried 

anyway. Therefore, he tried to do group activities once or twice a week. It 

can be concluded that students are not motivated or knowledgeable enough 

to participate in writing skill activities both individually and in groups 

regardless of whether they have an external incentive. This information is 

different from what the students said in the questionnaires, in which they 

claimed to have a fair level in their writing.  

 

Generally, speaking, the educator was certain that the primary issue 

was that the students lacked sufficient knowledge of grammar, the necessary 

vocabulary, and the right vocabulary structure. They found it difficult to write 

a short text to convey a message. This emphasizes the idea that the problem 
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lay with the lack of teaching in previous years and the lack of motivation on 

the part of the students. 

 

The teacher, to be able to help his students, preferred not to always 

send home assignments but it was better for him to observe his students 

working in the classroom. This leads us to think that this is a good technique 

to apply, as students tend to use platforms to translate any kind of text, and 

this is what students generally do when they are sent home with any kind of 

homework. However, as shown in the survey students mention that their 

teacher assesses them once or twice a week.  

 

Finally, he strongly believes that innovation is significant in today's 

education and that is why he, most days, tries to talk to him about the different 

digital platforms that exist. He would like to be able to implement technology 

in his classes, but unfortunately, he and the institution do not have the 

necessary equipment. He does is to bring his laptop which is the only 

technological implement he has at his disposal and through that he makes the 

students know the use of digital platforms, in the case of writing skills, the 

teacher was teaching them the use of Grammarly platform that helps to have 

better writing by pointing out and explaining grammatical errors. 
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CHAPTER IV 

Proposal 

 

4.1.Topic of the Proposal  

“Design didactic digital booklet to improve writing skill in students of A2.1 

level”. 

 

4.2.Background  

Students are in the tenth year of basic education at the Unidad Educativa 

Maria Luisa de Sotomayor. It´s perceived notable difficulties in progressing 

efficiently in their writing skills. A study was carried out to understand the root of 

the problem. After applying the research instruments, three problems became 

evident: low performance in writing skills, a low level of intrinsic motivation on the 

part of the pupils to take part in writing activities, and their teacher's insufficient 

knowledge of the use of the different didactic strategies that exist. To take these 

problems into account, the results of the two research instruments were examined.  

 

All skills are important when learning a foreign language. As for this study, 

it is focused on the skill of writing which, like all skills, students of the tenth year 

of basic education show weaknesses. They also have problems in writing simple 

texts and even simple sentences, taking dictation, and vocabulary. The survey that 

was carried out earlier revealed that the source of these issues was the lack of 

teaching in the previous years and the lack of motivation on their part. In the 
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interview, the teacher stated that this problem has been generated since last year 

when the students had another teacher who did not have the best teaching technique. 

The researcher was also able to see that the students had problems generating a short 

text, something that should not have been complicated for the level of English they 

already possess.  

 

In addition, the lack of motivation on the part of the students is another 

striking factor of this study. In the interview, questions that were not included as 

such in the Google Forms platform, but which arose during the conversation, 

identified these problems. It was found that the pupils needed a sufficient amount 

of trust in themselves or in their writing ability to try to participate in the activities. 

They feared making mistakes and receiving feedback in front of their peers. 

Because of this, the instructor chose group exercises and made an effort to 

encourage assistance among students.  

 

Finally, the interview revealed the teacher's lack of knowledge about the 

different resources or didactic activities that exist, even though the teacher 

mentioned that he considers the implementation of didactic resources to be 

important, he did not have extensive knowledge about this. In general, he used a lot 

of different types of pictures or posters and tried to get the students to describe the 

image, of course, everything was based on the topic of the class, but this type of 

activity was used so often that the students found it boring. This was what the 

instructor brought up throughout the interview. It should be stressed that the lack of 
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an English lab is a very influential factor because it would certainly help the students 

much more with their learning, not only in terms of writing skills but in all four 

skills. 

 

4.3.Justification  

 

It is essential to address each of the issues if EFL students are to improve 

their writing abilities. If not, students will face difficulties in the next year or worse, 

graduate without knowing what they need to know about the skill of writing, that 

is, about all four skills. To do something about this, studies have been carried out 

in the past years on the benefits of didactic activities not only for students' 

motivation but also for the favorable development of their learning.  

 

The process of writing involves the writer, setting out the view of how he or 

she sees the world and adapting to the context that applies to it. Writing methods 

help learners to spark their understanding, express and communicate their opinions 

on a piece of writing, annotate, write, and frequently paraphrase it.  

 

However, some students consider that writing in English is quite 

complicated as their English writing skills were not developed due to their poor 

command and knowledge of English grammar rules, but based on the data collected, 

the students are adamant that writing English is essential, and as a result, they wish 

to learn how to write in English correctly. The reason why this research is interested 

in designing a didactic digital booklet with some of the most useful didactic 
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activities to develop writing skills based on the English proficiency of the students 

in the tenth year of basic education, their interests, and above all that is easy for 

them to understand and apply.  

 

Finally, the writing techniques and strategies to be applied in the proposal 

are descriptive and narrative writing, as this study considers that students in tenth 

grade should start with these two techniques, which are the simplest and above all 

cover everything that a beginner's writing needs. Also, the process for good writing 

such as pre-writing, research, drafting, revising, and editing which each process 

plays a very important role in learning to write clearly and concisely, this booklet 

will be a very useful guide with activities that are easy to understand, fun and above 

all to show them that learning to write correctly can be very simple.  

 

4.4.Objectives  

4.4.1. General Objectives 

To increase the development of the writing skills of the tenth-grade students 

of the Unidad Educativa Maria Luisa de Sotomayor through an easily accessible 

digital booklet with different activities of didactic use for their writing. 

 

4.4.2. Specific Objectives 

 To design activities for didactic use depending on the level of writing skills 

of students in tenth grade.  

 To encourage students through didactic activities to obtain good writing 
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skills.  

 To contribute with the students through this didactic digital booklet to obtain 

good writing, with the correct grammatical forms and the correct use of 

words.  

 To cooperate with the teacher to adapt the use of the didactic activities for 

the favorable learning of the student's writing. 

 

4.5.Methodology  

 

As for the present research work, a didactic digital booklet was developed, 

composed of different interactive, didactic, and easy-to-execute activities based on 

the contents associated with the chosen English level A 2.1. The activities were 

executed to reinforce topics such as written expression, grammar, and use of 

appropriate vocabulary, for which different strategies were used to apply in the 

classroom in which the student's attention is drawn to promote the practice and 

efficient mastery of the English dialect.  

 

The design of the didactic digital booklet of activities includes the following 

components:  

 

Educational component 

In this part of the study, it is necessary to emphasize the vitality of 

effectively utilizing learning and teaching strategies and methods, since following 
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this it is probable to create an environment or a zone of comprehension and 

understanding towards the students about the contents and topics taught in the 

classroom. For this, it is essential to recognize what kind of needs or problems and 

resources the students demand, since due to this they will be the ones in charge of 

testing their knowledge when the teacher in charge decides the propitious time to 

evaluate them. The teacher also plays a very important role in this component, since 

he must impart content and tools that facilitate a better learning process, especially 

when he oversees teaching a language that is totally "new" to the students. 

 

Psychological component  

 

This component is an essential part of the development of our didactic 

digital booklet since it will serve for the understanding of the context of the 

activities that have been proposed in the classroom. From this, each of the students 

will have the opportunity to express themselves logically, helping them to decide 

and give their opinion based on the topic or content that the teacher is dealing with. 

Similarly, it is believed that the development of creative thinking is also 

indispensable, so that it allows the student to intervene in their learning process 

through emotional intelligence skills, thus being part of the progression of the 

undertakings of the digital didactic booklet in an efficient manner and with the 

teacher's active participation.  
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4.6.Description of the Proposal  

The main objective of the proposal of this study is to elaborate a didactic 

digital booklet that includes writing strategies to promote the improvement of the 

writing process. This booklet is aimed at students who have a level of English 

appropriate to their age and the selected course, which was the tenth year of basic 

education, according to the guidelines of the study plan, that level is currently A2.1.  

 

The digital didactic booklet has four units, which consist of two activities 

per unit. The first unit focuses on basic personal issues along with simple 

vocabulary about appearance, which students will undoubtedly recognize easily. 

Both activities have an estimated time of twenty to twenty-five minutes per activity. 

 

In the second unit, we focus on the vocabulary of family members, In the 

first activity we have the recognition of the vocabulary through a well-known 

cartoon worldwide, students must complete the family member to which they 

correspond. As a second activity, we make it a little more personal, reinforcing the 

vocabulary again but with our family members, and at the end they will have to 

complete some sentences. Both activities have an estimated time of twenty to 

twenty-five minutes per activity.  

 

As the third unit we will focus on the parts of the body and as a first activity 

the students will have to decipher and discover the correct words, it is worth noting 

that they will have an image for each word so that this way the activity will be 
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simpler and easier to understand. The second activity consists of a crossword puzzle 

where each word found will be a part of the body. Both activities have an estimated 

time of twenty to twenty-five minutes per activity.  

 

In the fourth and last unit, we have two activities based on verbs or actions. 

students should complete the verb or correct action by guiding themselves through 

the images and the question box. As a final activity of this unit, students should 

complete the established sentences with the verbs or actions that are found in the 

word box, in this way, they will further strengthen their vocabulary and are ever 

closer to having perfect writing. Both activities have an estimated time of twenty to 

twenty-five minutes per activity.  

 

It is essential to mention that the teacher is an essential part of guiding the 

students in these activities, allowing them to know the level they are capable of 

reaching and ultimately demonstrate what they have learned throughout their 

teaching-learning process. The purpose of this booklet is to offer students the 

freedom and ease of writing content that will drive them and of course guide and 

help them throughout their student life and why not, in the future, in their working 

life. 
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4.7.Feasibility  

Technical feasibility  

 

To ensure the total success of this project proposal, the researchers have 

taken into account the tools and materials that are essential for its correct execution. 

We are talking about art materials, primers, sheets of paper, markers, printouts, and 

didactic board games, among other important materials. 

 

Financial feasibility  

The implementation of this didactic booklet is much more cost-effective 

than buying high-end books that can be quite expensive and somewhat unattainable 

for parents, who are the most interested in their children being educated in the best 

way. We believe it is important to look at the content rather than the cover of a 

pretty book. The students have the facility to execute certain activities in the booklet 

independently and others in groups or pairs since it is considered pertinent that 

students learn to work in teams. It is completely optional to print the entire booklet 

or just the activities that the teacher deems appropriate. 

 

Human feasibility  

The feasibility of a good project influences the people involved, who are a 

primary element in this important part of the proposal. Therefore, to address any 

problems of motivation, lack of interest, and writing skills, this proposal is aimed, 

to improve the writing skills of students through didactic and easy-to-understand 
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exercises involving writing, grammar, and vocabulary. It is expected to increase 

students' motivation and meaningful learning. 
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4.8.Proposal 
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Conclusions 

 

According to the fulfillment of the general and specific objectives of the 

educational project, the conclusions are:  

 

- From the analysis and interpretation of the results, it was concluded that 

the students do not have the expected A2.1 level in their writing skills. The main 

factors that hindered the students' writing skills were their poor practice, deficiency 

of vocabulary and grammatical knowledge, poor motivation, and low knowledge of 

the area from previous years. 

 

 - Based on the correlational research, it was concluded that there are many 

advantages when didactic activities are used to develop students' writing skills. 

These advantages can help them address difficulties such as poor writing 

performance and low motivation to participate in activities.  

 

- With the development of this project, the researcher could propose a 

didactic booklet to promote writing skills using didactic activities, which is a 

feasible solution to the problems posed. The CEFR descriptors can be useful for 

teachers to evaluate such activities.  

 

- Finally, for all the above conclusions, it was demonstrated that it is likely 

that the use of didactic activities will have a positive impact on the development of 
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writing skills of the tenth-grade students from Unidad Educativa Maria Luisa de 

Sotomayor. 

 

Recommendations 

 

- The first recommendation is to dedicate adequate time to developing good 

writing skills in and out of class, since this skill as well as the rest is very important, 

emphasizing the importance of student interaction and participation in both 

scenarios.  

 

-In addition, conducting didactic activities during writing in English class 

can increase students' motivation to improve their writing skills and enhance their 

comprehension of texts and class activities.  

 

- Moreover, it is recommended that teachers evaluate other study tools that 

may be advantageous in addressing similar problems related to writing skills.  

 

-Finally, it is advisable to encourage further research on the impact of 

didactic use activities on the development of writing skills, as this field can be 

explored from different perspectives. 
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Tutor and student working together. 
 

 

 Note. First meeting via Zoom. Author: Britney Stephanie Navas Haz. 
 

 

 

 Note. First meeting via Zoom. Author: Britney Stephanie Navas Haz. 
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Institution 
 

Note. First visit to get to know the institution. Author: Britney Stephanie Navas Haz. 

 

Note. Second and last visit, explaining to the principal how the research 

instruments will be carried out. Author: Britney Stephanie Navas Haz. 
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Administration of the data collection instruments. 
 

Note. Application of surveys. Author: Britney Stephanie Navas Haz. 
 
 

 
 

Note. Teacher interview. Author: Britney Stephanie Navas Haz. 

 

 



 

 

 

 

 

115  

 

 

RESEARCH 

INSTRUMENTS 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

116  

UNIVERSIDAD DE GUAYAQUIL FACULTAD DE FILOSOFÍA, LETRAS 

Y CIENCIAS DE LA EDUCACIÓN SCHOOL OF LANGUAGES AND 

LINGUISITIC  

ENCUESTA A LOS ESTUDIANTES 

 

Institution: "Educacional Unit Maria Luida de Sotomaroyor".  

Instructions: Read the questions below and select the option that you think is best 

for you. I ask you to be completely honest about it. 

1. How would you rate your English teacher's teaching? 

Please note that the answer options are as follows:  

o Agree  

o Moderately agree.  

o Strongly disagree. 

2. Your English teacher is orderly and at the same time clear when he/she 

is going to explain an English class that has to do with writing.  

o Agree  

o Moderately agree.  

o Strongly disagree.  

3. Your English teacher uses some kind of handouts, cards, or just some kind 

of game to teach you about writing in English.  

o Agree  

o Moderately agree.  

o Strongly disagree. 



 

 

 

 

 

117  

4. Do you think that the type of teaching that your English teacher uses in 

any subject that has to do with writing has helped you to improve your 

writing in English?  

o Agree  

o Moderately agree  

o Strongly disagree  

5. Have you ever used a website (digital platform) to improve your English 

writing?  

o Always  

o Sometimes  

o Never  

6. Has your English teacher ever mentioned or shown you any digital 

application to manage and improve your writing?  

o Always  

o Sometimes  

o Never  

o No response  

7. How often does your teacher evaluate you with some type of essay, 

letter, or essay to take into account your level of writing?  

o Daily  

o 1 or 2 times a week  

o 1 or 2 times a month  

o Never evaluates us 
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8. Do you consider that your English teacher motivates you to participate 

in class and at the same time uses some type of game to motivate you? 

o Agree  

o Moderately agree  

o Disagree  

9. What do you think is your current level of writing in English?  

o Excellent  

o Regular  

o Not good 
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UNIVERSIDAD DE GUAYAQUIL FACULTAD DE FILOSOFÍA, LETRAS 

Y CIENCIAS DE LA EDUCACIÓN SCHOOL OF LANGUAGES AND 

LINGUISITIC  

 

INTERVIEW WITH THE ENGLISH TEACHER 

 

Objective: To define the pedagogical and didactic resources that the English 

teacher attributes during the English class to the pupils in the tenth year of basic 

education at the Maria Luisa de Sotomayor Educational Unit to encourage writing 

skills to broaden their knowledge of writing and increase their vocabulary through 

didactic activities.  

Instructions: Answer the questions according to what you consider the most 

appropriate from your teaching experience. 

 

QUESTIONS. -  

1. What professional qualifications do you have? 
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2. Apart from the professional degree already mentioned, do you have any 

other degree or certificate? 

 
3. Do you consider that the use of digital didactic platforms helps to 

favorably increase students' writing skills?  

 

 agree  

 Somewhat agree  

 Do not agree at all 

 

 
4. Would you recommend the use of digital platforms to your students to 

practice their home activities such as essays, letters, or some type of 

writing exercise?  
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Strongly         agree  

Somewhat      agree  

Not at all        agree 

 
5. As a foreign language teacher, would you implement the use of didactic 

and interactive activities for a better cognitive development of the 

students?  

 Strongly agree  
 Somewhat agree  
 Do not agree at all 
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6. How well do your students perform when doing some type of writing t? 

SK. 
 Very good  
 Moderately good  
 Not good at all 

 

 
7. You consider intrinsic motivation to be an important factor in student 

performance.  

 Strongly agree  
 Somewhat agree  
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 Do not agree at all 


