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Resumen 

El presente estudio se realizó en la Unidad Educativa Particular “Nuevo Pacto” en 

estudiantes de 10mo grado de Educación General Básica. Este estudio tuvo como objetivo 

determinar la influencia de los recursos didácticos y las técnicas para desarrollar la destreza 

lectora y el vocabulario a través de la investigación bibliográfica de las variables y el análisis 

estadístico. Se encontró que la influencia de los recursos didácticos en la lectura es muy 

importante porque les permite a los estudiantes entender sobre el tema antes de leerlo. Por 

lo tanto, se aplicó el enfoque cualitativo de la investigación para analizar el bajo nivel de 

compresión lectora en los estudiantes se utilizó los instrumentos de investigación para 

recolección de datos: una observación áulica, una encuesta a los estudiantes y una 

entrevista a la docente. De acuerdo con los datos obtenidos los estudiantes consideraron la 

lectura como una actividad difícil de realizar, la docente afirmo que los estudiantes tienen un 

nivel muy bajo en la compresión lectora y a través de la observación de aula se percibió que 

no se utilizan recursos didácticos innovadores para fortalecer la habilidad de lectura. Como 

solución los autores diseñaron una guía didáctica con lecturas y actividades basadas en 

estrategias de lectura para motivar a los estudiantes a leer y potenciar la compresión 

lectora. 

 

Palabras Claves: Lecturas, comprensión lectora, guía didáctica, actividades de lectura, 

recursos didácticos. 
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Abstract 

The present study was conducted at the Unidad Educativa Particular "Nuevo Pacto" in 10th 

grade students of General Basic Education. The objective of this study was to determine the 

influence of didactic resources and techniques to develop reading skills and vocabulary 

through bibliographic research of the variables and statistical analysis. It was found that the 

influence of didactic resources on reading is very important because it allows students to 

understand about the topic before reading it. Therefore, the qualitative research approach 

was applied to analyze the low level of reading comprehension in the students, using 

research instruments for data collection: a classroom observation, a student survey and an-

interview with the teacher. According to the data obtained, the students considered reading 

as a difficult activity to perform, the teacher affirmed that the students have a very low level 

of reading comprehension and through the classroom observation it was perceived that 

innovative didactic resources are not used to strengthen reading skills. As a solution, the 

authors designed a didactic guide with readings and activities based on reading strategies to 

motivate students to read and strengthen reading comprehension. 

 

Keywords: Readings, reading comprehension, didactic guide, reading activities, didactic 

resources. 
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INTRODUCTION 

According to the study made by EF English Proficiency Index (EPI) in 

the year 2021, Ecuador ranks 82nd out of 111 countries, which places it in a 

"very low" standard in the English language, equivalent to 46.57 (level A1 

according to the Common European Framework). This is due to several 

factors such as the lack of interest in acquiring a new language, economic 

factors and a possible deficit in the Ecuadorian educational system. 

To master a second language, it is essential to acquire several skills 

including reading. Reading comprehension is essential in the learning process 

of every student anywhere in the world, and can be a great ally of the 

Ecuadorian teacher when it comes to learning English as a second language, 

because through the reading ability can build a better understanding of the 

language and all the vocabulary that this entails. Reading, just as it can open 

the way to acquire many other skills in learning a new language such as 

writing or improving vocabulary and grammar, it is important to emphasize the 

fundamental role of the good use of didactic resources and techniques on 

which this research will be based. 

The purpose of this project is to determine the influence of different 

resources and pedagogical techniques to improve reading skills and 

vocabulary acquisition at A2 Level in tenth grade students of general basic 

education at the Unidad Educativa Particular Nuevo Pacto. The data collected 

through teacher interviews and student surveys provide important information 

about the teacher's resources, techniques and material, as well as the level of 

interest, reading skill management and vocabulary range corresponding to A2 

level. The information obtained results in conclusions and recommendations.  
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Finally, a didactic guide is designed that assembles resources and 

activities to be developed in class, motivating the teacher to use pedagogical 

techniques that facilitate reading comprehension and the acquisition of new 

vocabulary. The structure of the degree work is detailed below. 

CHAPTER I: THE RESEARCH PROBLEM. Contains the research 

context, Problem Statement, Objectives of the research, Research questions 

and justification. 

CHAPTER II: THEORETICAL FRAMEWORK. The theoretical 

framework, background, and theoretical foundations are described as follows: 

Philosophical, Psychological, Pedagogical Didactic, Sociological, Linguistic, 

Technological, Legal foundation, and Contextual framework. 

CHAPTER III: METHODOLOGY. presents the various procedures, 

types of investigation, techniques, and investigational tools employed and 

applied by the authors to demonstrate the problem in the current study 

CHAPTER IV: PROPOSAL. Describes the plan, including its title, 

justification, objectives, theoretical aspect, feasible application, and 

description. Proposal: a didactic guide to develop reading skill and 

vocabulary.  
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CHAPTER I 

THE RESEARCH PROBLEM 

1.1 Research context 

According to Calderón (2022) Reading comprehension of English as a 

foreign language is fundamental in student formation; its development is the 

outcome of appropriate didactics, technique, pedagogy, and curriculum. The 

learning process is severely harmed, and the most heartbreaking aspect is 

that nothing is done about it. Only analysis and the quest for answers may 

improve this situation. During the process of learning English as a foreign 

language, one of the most important bases for acquiring new knowledge is the 

reading ability through which it is possible to enrich the vocabulary of 

students, however, teachers are continually having problems in this area of 

teaching. 

In Ecuador, the educational system faces a great challenge for 

teachers and students in the area of English language in order to reach the 

required level at the end of high school. This research work is developed in 

the Unidad Educativa Particular Nuevo Pacto in students of 10th grade EGBS. 

The main reason for this study is to identify the impact of the use of didactic 

resources to improve reading comprehension and vocabulary acquisition. 

1.2 Problem Statement  

According to the Ecuadorian foreign language educational curriculum, 

students in the tenth year of higher general basic education transition from 

level A1.2 to level A2.1. Ministerio de Educación (2019) which leads to greater 

proficiency in the language. The most common problem in this educational 

field is the lack of reading comprehension, which makes it difficult to 
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understand simple texts, and a notable deficit of words corresponding to the 

vocabulary of their level. During the observation phase, it was noted that 

students maintain little or no participation in classes due to the lack of 

knowledge of the meaning of words, resulting in a notable lack of interest in 

activities related to reading. In addition, we could notice an imbalance in the 

level of English in general in the classroom, due to the fact that several 

students come from different institutions, whether public or private, which do 

not all have the same mechanism, teaching technique or curriculum in terms 

of the foreign language. 

The problem identified through this project is the insufficiency of 

didactic resources and methodology in the day-to-day teaching practice, this 

prevents the teacher from providing for their students a correct teaching of 

English as a second language, since it is not only sharing knowledge but how 

to do it in an effective way. As a consequence, students present little or no 

reading comprehension and understanding of some words within the 

vocabulary of the level.  

1.3 Objectives of the Research  

1.3.1 general objective 

• To determine the influence of didactic resources and techniques for A2 level 

students through a field, bibliographical and statistical analysis to design a 

didactic guide to boost reading comprehension and vocabulary acquisition. 

1.3.2 specific objectives  

• To Synthesize theoretical sources about the importance of the use of applied 

pedagogical techniques and resources for students with A2 level. 
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• To evaluate the level of acquisition of reading comprehension and vocabulary 

that 10th grade students have acquired during the school period. 

• To elaborate the teaching guide using the information collected based on the 

teaching needs for the teacher and student. 

1.4 Research Question 

• Do didactic resources and techniques improve the reading skill and 

vocabulary? 

• What are the methods that the instructor should employ in class to improve 

reading comprehension and vocabulary acquisition on A2 level? 

• What are the reading and vocabulary requirements at this level? 

• What are the obstacles that restrict tenth-grade students from improving their 

reading comprehension and vocabulary? 

• What would be the benefit of implementing the didactic guide during the 

reading teaching process? 

1.5 Justification 

The primary purpose of this research is to increase the effectiveness of 

teaching, which is backed by article 26 of the Republic of Ecuador's 

Constitution, which declares that education is a right of individuals throughout 

their lives as well as an inescapable and unforgivable duty of the state. Due to 

the importance of education within a state, this study became relevant since 

its only motivation is to contribute to the development of learning and an 

improvement in the essential skills for a correct reading comprehension. The 

usefulness of this research project goes beyond solving an isolated problem, 

but rather seeks to analyze and provide practical solutions to a root problem 
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because through reading most of the knowledge is acquired and the other 

skills used in learning a second language are enhanced. 

According to The Common European Framework of Reference, an A2 

level student comprehends words and frequently used expressions relevant to 

areas of immediate importance (for example, very basic personal and family 

information, shopping, local geography, and job). The learner communicates 

through easy and routine tasks that necessitate a straightforward and direct 

exchange of information on familiar and routine topics. Can describe aspects 

of his/her upbringing and current environment, as well as matters of 

immediate necessity, in basic terms (Common European Framework of 

Reference, 2020). 

In accordance to (Ministerio de Educación , 2019) at level A2.1, which 

corresponds to 10th EGBS students, mentions that students should 

understand the key points of brief, concise writings on common topics. (For 

example: news about sports or famous persons, descriptions, and so on). As 

a result, the existing condition in the development of the reading skill and 

vocabulary acquisition becomes an impediment to achieving the Curriculum 

Guidelines' objectives, because pupils are unable to comprehend texts due to 

a lack of didactic resources and techniques.  

This research project is based on how didactic materials and 

techniques function as a major instrument of the instructor in the classroom, 

as well as their direct relationship with reading proficiency and vocabulary 

acquisition. The best part is that this research has students and teachers from 

the tenth grade at Unidad Educativa Particular Nuevo Pacto as direct 

beneficiaries, developing students' reading skills and vocabulary through the 
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use of appropriate teaching resources in a way that facilitates comprehension 

of reading material, which is a key component of acquiring new knowledge 

and the subject matter of the English language. 
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CHAPTER II  

THEORETICAL FRAMEWORK 

2.1 Research Background  

The intention of this study is to analyze the status of the variables and 

gather information about the relationship and importance of reading teaching 

techniques in reading skill and vocabulary through previous research. To build 

the theoretical framework, it was required to review a variety of sources in 

order to gain a better understanding of the link between the variables of this 

research project.  

When one speaks of learning, one implicitly finds reading and a whole 

cognitive process that results in new knowledge. According to Casquete 

(2017) several research have been conducted in recent years to enhance and 

uncover new ways and instruments for teaching English as a foreign 

language, with reading comprehension playing an important role in the 

process. 

 Suyitno (2017) for instance, declare in their project named “Cognitive 

Strategies Use in Reading Comprehension and its Contributions to Students' 

Achievement” that the findings revealed that students employed a variety of 

cognitive methods to comprehend text reading. It also demonstrated that the 

application of cognitive strategy had a favorable or negative impact on reading 

comprehension results, depending on the correctness of the selection method 

in relation to the content pupils read. 

Ahmed Abdel-Al Ibrahim (2023) declares that students who read for 

pleasure are highly motivated readers who employ strategies to improve their 

understanding. These students are prone to thrive in school since they 
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commonly consider reading to be an important part of their everyday lives and 

face difficulties when reading. To achieve a full learning of English as a 

second language, it is necessary not only to make students read, but also to 

achieve a complete understanding of each reading activity, which leads them 

to develop a better level of vocabulary and reading comprehension, an 

essential element in the teaching-learning process. 

2.2 Theoretical Framework 

2.2.1 Didactic Resources  

Didactic resources are collections of tools or procedures that assist 

teachers in creating environments in where learners can recognize prior 

information, go in depth, and generate fresh information with the aim to 

transmit it. Furthermore, didactic tactics should be viewed as: on purpose 

structure of the method of instruction and learning to achieve goals (Morales 

García, 2018).  

In other words, Didactic tools are an ace under the master’s sleeve, 

since they can be used at all times within the classroom, to activate 

knowledge and primary help when reaching educational goals. 

Cajamarca Ruiz (2017) stated that Didactic resources that develop 

reading comprehension and vocabulary can differ depending on what 

teachers observe in their students' requirements. They can find a number of 

methods, but they must adapt these strategies to the actual matter, 

particularly considering that not every kid has a similar reading deficit. This 

implies that each teacher must supply the right tools for both the course level 

and their educational needs, with the goal of achieving the acquisition of new 
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knowledge, in this case expanding the vocabulary and reinforcing reading 

skill.  

The use of didactic resources has a high relevance and influence on 

students who are learning English as a second language, since they are 

motivational facilitators, interest developers and can be adjusted to any 

learning style. Didactic resources are the tangible component of the learning 

process in schools, which helps to foster collaboration among students and 

develop the fundamental representations of the skills and knowledge they 

have learned. 

In conclusion, the use of didactic strategies enables students to learn 

effectively as well. However, it is crucial to note that each strategy must be 

appropriate for the student's level (Morales García, 2018). This research work 

aims to provide some didactic resources and techniques to develop reading 

skills in A2 level students. 

2.2.2 Theoretical Structures for Categorizing Strategies 

2.2.2.1 Metacognitive Strategies  

Metacognitive strategies refer to methods that assist students in 

becoming conscious of how they think while they are learning. With the use of 

these strategies, students can learn to focus more deliberately, evaluate what 

they already know versus what they still require additional instruction, identify 

their own thinking flaws, and create efficient study habits (Center for Teaching 

Innovation, 2023).  

In order to maximize learning, a subject employs metacognitive method 

before, during, and after the stages of education occur. Self-planning, self-

monitoring, and self-evaluation are its three dimensions (Castro & Gago, 
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2017). This study project uses the same metacognition tactics as the 

proposal, using reasoning questions that require students to consider how 

they think. As a result, metacognition is a part of every mental learning 

process and provides a mechanism for controlling our knowledge or 

acquisition of new information (Morales García, 2018). 

Self-planning 

Entails choosing appropriate tactics and providing tools that are useful 

for achieving objectives, such as forecasting before reading. Setting 

objectives, drawing on past knowledge, and allocating time are all included 

(Mahdavi, 2018). 

Self-monitoring 

Comprises the self-assessment techniques necessary to control 

learning. It is the process of critically evaluating the viability of the plans or 

strategies being carried out (Mahdavi, 2018). 

Self-evaluation 

It involves the analysis of objectives' advancement, which can lead to 

more organizing, observation, and assessment. A common example would be 

to reassess one's objectives and results (Mahdavi, 2018). 

Aside from that, proficient readers employ the metacognition approach 

to comprehend texts. Readers are given a synopsis of the content before they 

start reading. When reading, they may run into problems with the material, 

particularly when there are unfamiliar words, which indicates a comprehension 

issue. Following their reading, individuals assess how well they understood 

the material (Cajo Quishpillo, 2019). 
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The application of methodologies like the employing of previous 

knowledge fosters a suitable backdrop for comprehension, making it easier for 

students to acquire new information. Additionally, metacognitive strategies can 

be used to boost reading skills because they give students the tools, they 

require to start the schemata process. These metacognition activities endorse 

the educational process and help students improve a skill (Morales García, 

2018). 

2.2.2.2 Cognitive Strategies 

When complexity starts to interfere with comprehension, cognitive 

reading strategies allow students to keep reading. These kinds of techniques 

focus on problem-solving, memory, attention, and learning new languages. 

These could take the form of learning new language by heart, connecting 

words to pictures, interpreting content in context, or maintaining focus while 

reading (Wilkinson, 2023). 

Giving students direct training regarding how to engage with a text to 

solve difficulties on their own can help them become strategic readers and 

profit from it immensely. They need to be able to comprehend the author's 

meaning and deal with data throughout the texts more efficiently by employing 

cognitive methods. In this perspective, reading comprehension entails 

knowing vocabulary, figuring out how various terms relate to one another, 

arranging ideas, figuring out the author's intention, assessing the situation, 

and rendering conclusions. (Rodríguez, 2021). 

2.2.2.3 Social/Affective Strategies 

It refers to learning through social interaction, such as cooperating with 

classmates or seeking assistance from the teacher. With regard to the 
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socio/affective techniques, it can be said that the primary ones are asking 

questions to get clarification and engaging in social-mediating activities 

(Morales García, 2018). 

According to Mera (2018) The spark that ignites stimuli is known as 

motivation. When the desire to accomplish something is maintained by 

outside benefits like money, credentials, status, or pride, that desire is said to 

be extrinsic. Based on this definition, it can be said that motivation is the main 

factor that moves a student to read, besides, it can be a great ally of the 

teacher since it works as a didactic resource that makes reading 

comprehension and acquisition of new vocabulary more accessible. 

Mandasari (2018) stated that the best strategies for encouraging pupils 

to study a second language is through affective strategies. By encouraging 

themselves, students will be better able to interact with their emotions and 

lessen the challenges they encounter. 

2.2.2.4 Learning Styles 

Learning styles have been characterized as the composite cognitive, 

affective, and physiological traits that are generally reliable indications of how 

an individual sees, engages with, and reacts to the context in which they learn 

(Bhagat, 2015). It means how students acquire new knowledge. 

According to Ridwan (2019) When students' learning styles correspond 

with teachers' teaching approaches, they absorb more, keep more knowledge, 

and do their work better. Whether improving reading skills or acquiring new 

vocabulary, it is essential to understand the learning style of the classroom 

and adjust it to meet the overall educational needs. This is possible through 
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the didactic resources mentioned earlier in this chapter and reading 

techniques. The following section defines the main types of learning styles. 

Visual 

To completely comprehend a lesson, these students must observe the 

teacher's body language and gestures. They prefer to sit at the front of the 

classroom to prevent visual distractions. Images, graphs, and visual aids help 

visual learners learn best, and among the didactic resources that can be used 

are videos, diagrams and flashcards (Ldpride, 2023). 

Auditory 

They learn better via verbal talks, debates, deliberation, and by 

attending to whatever others have to say. By paying attention to the volume of 

voice, pitch, pace, and other characteristics, auditory learners discern the 

deeper significance of speech.  Lectures, podcasts, debates, and reading 

aloud help them (Ldpride, 2023). 

Kinesthetic  

Kinesthetic learners learn best by doing, actively investigating their 

surroundings. They may find it difficult to sit quietly for lengthy periods of time 

and might get distracted by their desire for action and exploration. They 

develop from engaging simulations, hands-on activities, and role-playing 

activities (Ldpride, 2023). 

2.2.3 Techniques  

To effectively enhance EFL reading comprehension, regular practice is 

required. It is also crucial to develop vocabulary and strengthen it by 
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memorization in order to correctly recognize terms and their significance in a 

reading (Vera & ZUÑIGA, 2022). 

Education, like all other fields, requires a good dosage of technique 

from the teacher; technique directed toward classroom management, 

assignment organization, and the process of teacher-student interaction to 

develop knowledge; without excluding the validation of the outcomes that the 

evaluation process yields, a procedure in which the educator's professional 

preparation is primarily required. Being a natural extension of education, 

technique allows us to quickly assess what we need to understand in the 

didactic domain (Alvarez, 2014) 

Technique, in its broadest sense, refers to "a collection of resources 

and procedures associated with an art or science." Ability to use such 

resources and procedures. Techniques are important because they allow 

teachers to facilitate students' knowledge acquisition. There are numerous 

techniques that can be used in the classroom to begin producing results. As a 

result, the educator must implement the necessary educational techniques 

and strategies in the educational setting. 

The use of reading skills techniques or strategies brings about benefits 

such as improved concentration, vocabulary, language skills, and 

understanding, all of which help to improve the abilities, which will be 

described further below. 

Benefits of Developing Reading Skills and Vocabulary  

Pandey (2021) According to the definition, "reading skill refers to the 

ability to understand written text; it is recommended to develop this skill at an 

early age of schooling." When students understand the written text and 
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combine it with prior knowledge, they are ready to make inferences and 

develop critical thinking, and their reading performance will improve." 

Reading comprehension is necessary for many important aspects of 

everyday existence, such as: Reading, comprehending, and analyzing texts in 

English classes; comprehending texts in other class subjects, such as history, 

math, or science; comprehending the written and math sections; 

comprehending and interacting with current events presented in written form, 

such as news reports; comprehending and responding to any and all other 

workplace correspondence, such as essays, reports, memos, and analyses; 

and finally, taking pleasure in written work in one's spare time. (Vera & 

ZUÑIGA, 2022). 

The benefits of developing students' reading skills include the following 

features, which will increase their concentration and result in good vocabulary 

acquisition. The benefits are as follows:  

People who read frequently relieve stress, exercise their brain and 

improve their concentration, reading teaches people, especially children, 

about their surroundings, reading increases language and vocabulary skills, 

reading encourages the development of people's imagination, reading teaches 

people empathy, readers are entertained, and readers perform better in 

school. Reading improves text comprehension. 

Since comprehension is the main objective of reading, educators must 

work to help non-native English speakers expand their vocabulary to improve 

their students' reading comprehension. For students learning English as a 

second language, vocabulary knowledge is an indicator of academic success. 

Thus, vocabulary development ought to be linked to comprehension of 
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reading and exposure to a variety of expressions in context. (Vera & ZUÑIGA, 

2022). 

2.2.4 Reading Comprehension Techniques 

Many writers discuss various comprehension-boosting techniques in 

their writings, but the techniques we'll discuss below are those that can assist 

students in developing their reading comprehension abilities. 

Predicting 

As its name suggests, it involves foretelling the content we'll encounter 

in a text by drawing upon information or personal insights related to the 

reading's topic. This enables us to foresee and analyze the information we're 

about to delve into (Vera & ZUÑIGA, 2022). 

According to Nation (2020) predicting as reading skill technique is 

useful in order to make predictions, readers have to incorporate previous 

knowledge as well as details from the text. When readers make a prediction, 

they get involved in finding out whether or not the prediction is correct. This 

maintains their involvement in and connection with the piece of writing. This 

technique results in the following point explained as follows 

Activating Prior Knowledge  

If readers consider what they may have previously learned about a 

topic, fresh data from the writing will be simpler to understand. The basic 

concept of meaning building is connecting facts discovered in a piece of 

writing with current knowledge (Nation, 2020). In other words, this technique 

can be very useful in order to develop reading skill and vocabulary because 

connect previous and new knowledge. 
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Question Formulation 

 

While reading, students generate questions about the key concepts in 

the text, employing words like "where" or "why" to articulate and expand upon 

their inquiries (Lino, 2019). When readers regularly come up with questions, 

they want to ask the characters or author, they are inclined to read upcoming 

text with the aim of finding answers to those questions. Additionally, the 

questions they generate often guide them back to sections of text they have 

read before, as they seek further clarification (Nation, 2020). 

Guessing Unfamiliar Words 

Comprehending every single word in a text written in a second 

language, especially during the initial reading, can be challenging for students. 

Hence, this strategy suggests relying on context. Instead of immediately 

consulting a dictionary, it is more effective to conduct a second reading to infer 

the likely meaning of a term. The subsequent reading helps the reader 

develop a clearer understanding of the unknown words (Duplan, 2014). 

Skimming  

This strategy is employed to extract fundamental information without 

extensively delving into the text. Teachers use it to establish connections 

between previously covered material and current studies. For instance, they 

might link vocabulary related to a specific topic learned prior to reading a text 

that addresses the same subject (Perlaza, 2019). 

In other words, skimming teaches students how adapt their readings in 

response to a range of contexts, input kinds, and reading intents. They assist 

pupils in developing a collection of reading techniques as well as matching 

relevant tactics to each reading scenario (Morales García, 2018). 
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Scanning 

The scanning technique involves rapidly moving the eyes across while 

reading in search of certain words or phrases (Fatmawan, 2023). In addition 

to this it is important that before starting to use this technique the teacher 

gives some specifications or suggestions to the students such as: keep in 

mind what particular information you want to find, then make a mental note of 

the possible clues or phrases that would support the information you are 

looking for, finally you quickly search the text for those clues, if you find them 

you read the text to get the required information. 

2.2.5 Vocabulary Acquisition Techniques 

Vocabulary is one of the aspects that learners require in order to 

succeed in a foreign language. It remains an important part of language 

training, and despite a long period of carelessness, it is now universally 

acknowledged as such (Alizadeh, 2016).  

This research project will address theoretically the relationship between 

reading and the acquisition of vocabulary of English as a second language 

and emphasize the importance of techniques at the time of teaching and 

learning. Some of the techniques to acquire and expand vocabulary are 

detailed below. 

Flashcards 

Flashcards can be used to deliver vocabulary learning in the 

classroom. A collection of picture cards with a word on them is known as 

flashcards. The images on the cards are divided into animal, fruit, clothing, 

color, shape, and number categories. The subject matter of the flashcards can 

be changed depending on whether the pupils are beginner, intermediate, or 
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advanced (Aba, 2019). This technique is not only very effective for learning 

vocabulary but also increases motivation in students so that they can connect 

words to their meaning in various contexts. 

Pictionary 

Students make images that serve as hints to the vocabulary word, 

allowing everyone on the team to accurately recognize the term. In this game, 

thoughts or terms are generally represented (Lino, 2019). Pictionary is a 

keyword-guessing game in which participants use drawings or images to 

communicate a particular phrase or word to their colleagues, who then have 

to guess the correct response in a set amount of time. It is frequently played in 

groups, with graphic representations stimulating creativity and collaboration. 

The game is frequently played for fun as well as a way to interact with others 

(Aoues, 2020). 

Crossword puzzles 

An additional method to build vocabulary and keep students engaged is 

through the use of crossword puzzles. This involves completing empty spaces 

based on provided explanations and definitions. This practice significantly 

boosts students' reading comprehension, serving as a valuable tool for 

children to broaden their vocabulary and grasp the meanings of numerous 

words (Education, 2020). 

Word games: Its importance 

Although word games are typically played for fun, they can also be 

utilized in classrooms. For instance, kids can enjoy playing games like word 

puzzles, hangman, and word search. Students become proficient spellers as a 
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result. Crossword puzzle solving, which calls for perseverance and knowledge 

of a wider vocabulary, improves cognitive abilities in the long run. Word games 

are an excellent way for children to engage in fun word activities. They can 

organize their vocabulary and work on their spelling. Selectable games 

include Word Searches, Jumble, Crosswords, Word Chains, and more 

(Musayeva, 2023). 

2.2.6 Reading Skill and Vocabulary 

Reading is an especially useful tool in the framework of education. This 

device enables pupils to uncover and analyze all fresh knowledge from a text. 

As a result, it's considered an essential component for developing knowledge. 

Reading is a booster activity in EFL classrooms that encourages students to 

improve on their other abilities (Casquete, 2017). 

Varita (2017) contends that reading comprehension is crucial for 

students learning English as a second language. Mastery of reading involves 

the ability to infer the main and secondary ideas, draw conclusions, develop 

personal opinions, and become more adept at achieving effective reading 

comprehension. 

Reading comprehension is the skill of deriving meaning from spoken or 

written communication. It serves as the primary objective of reading 

instruction since readers, armed with pre-existing knowledge about a topic, 

can establish connections between their understanding and the content they 

read. The accumulation of background knowledge enhances the overall ability 

to comprehend and engage with the material (Boyer, 2017). 

The objective of reading is comprehension, prompting educators to 

explore methods that enhance the vocabularies of non-native English-
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speaking students to bolster their reading comprehension. Proficiency in 

vocabulary serves as an indicator of academic achievement for English 

Language Learning students. Therefore, it is crucial to integrate vocabulary 

development with reading comprehension, emphasizing exposure to a diverse 

range of words in context. Research findings underscore the significant 

influence of the reader's vocabulary proficiency on their reading 

comprehension performance in the language (Lino, 2019). 

2.2.7 Levels of Reading Comprehension  

The procedure of comprehension while reading involves many 

components working together to produce a unique, well-organized, and 

cohesive image of the text's content. Three levels of comprehension—literal, 

inferential, and critical—need to be established in order to achieve a thorough 

understanding of a book (Macias & Pluas, 2023). 

Literal Comprehension 

As the name suggests, it eliminates room for subjective interpretation, 

ensuring a precise understanding of the studied text. It is guided by six 

fundamental principles: observation, comparison, relaxation, classification, 

ordering, and hierarchical classification (Espinosa, 2015). 

Literal comprehension refers to the ability to grasp concepts explicitly 

presented in a text. This involves understanding cause-and-effect 

relationships, paying attention to details and sequences, and accurately 

following written instructions (Ghaith & El-Sanyoura, 2019). 
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Inferential Comprehension  

Following the completion of literal comprehension, the focus shifts to 

inferential comprehension. While students initially grasp the author's explicit 

ideas and understand the information in the text, inferential comprehension 

delves deeper. It involves reading between the lines, discerning ideas 

indirectly conveyed by the text (Casquete, 2017). 

The inferential level underscores the conclusions and judgments that 

readers derive, focusing on inferring ideas that are not explicitly stated in the 

text. This stage involves making deductions about various concepts presented 

in the reading, such as the main idea, secondary ideas, and so forth (Medina 

& Nagamine, 2019). 

Critical Comprehension 

Critical reading is a sophisticated reading process that entails the ability 

to interpret and assess the information beneath the text's surface. Readers 

not only appreciate the content for clarity and understandability but also 

analyze the text in comparison to others addressing the same topic (Vera & 

ZUÑIGA, 2022). 

2.2.8 Reading Process  

Proficiency in reading is a crucial factor in creating engaging learning 

environments and enhancing learning outcomes (Suyitno, 2017).  Several 

studies, such as those covered in this study, speak of the importance of 

reading in children and youth, and the significant contribution it makes to 

personal and educational success. It is through reading that students can 

achieve their goals and acquire information necessary to complete course 

assignments. 
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It is also important to segment the process by stages for a successful 

reading practice, it should be emphasized that the teacher has a fundamental 

role since he is the provider of the didactics and techniques at each stage that 

leads to an excellent reading comprehension 

Before Reading 

This first reading process, as its name indicates, does not involve the 

action of reading a text completely, but rather quickly reviewing what the 

reading will be about. Although it may seem very simple, within the classroom 

teachers and students have the opportunity to put into practice many of the 

techniques so that, from the beginning, a correct reading comprehension is a 

goal achieved. 

According to Scanlon, Anderson, & Sweeney (2016) some of the 

activities that can be applied before reading include: Previewing the text 

involves engaging in discussions about the title and cover illustration, 

Anticipating or making predictions about the content of the text and to locate 

with the teacher some words that can be categorized as new vocabulary. 

During Reading   

Gustanti & Ayu (2021) stated that in this reading stage, students are 

required to make educated guesses or deductions regarding the meaning of 

new words based on the context. It is crucial for students to refrain from 

translating the text word by word. This phase is recognized as the point at 

which students showcase what they have learned or acquired from prior 

readings, which is stored in their mental schemata. 

 



 

25 
 

After Reading 

In this phase, the objective is for students to reflect on their prior 

knowledge before reading, what they have learned during the reading 

process, and the connections they have established. The teacher plays a role 

in stimulating student participation by employing or crafting a graphic 

organizer for summarizing the story. Additionally, students are encouraged to 

share their interpretations of the text within the classroom (Lino, 2019).   

2.2.9 Contextual Framework 

The students at the Nuevo Pacto Private Educational Unit, which is 

situated on the Narcisa de Jesús Highway in the Aquarela del Río sector of 

Guayas province and Guayaquil canton, are the target audience for the study 

that follows. It is a private school that provides high school, general basic 

education, and early childhood education. The baccalaureate, basic general 

education, and initial education are all offered by this private institution. 

Additionally, there are roughly 1000 students enrolled in the morning 

and afternoon sessions, 50 teaching professionals working there, six of whom 

are excellent English teachers with a B2 proficiency in the language. They 

work morning and afternoon shifts as professionals with B2 certification in 

English. 

In order to enhance reading comprehension, which is crucial when 

beginning a new language learning process, this study concentrates on 

students in the morning shift of the tenth year of general basic education. 

2.2.10 Philosophical Foundation 

A methodology that focuses on critical reflexivity and an 

autoethnographic approach is largely responsible for exploring the 
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philosophical foundations of health research and conceptualizing the 

epistemic well. (Chakravartty, 2021) 

Consequently, a variety of theories were employed in this research 

project, including mixed, analytical, and reflective positions. The analytical 

approach was chosen because, in addition to being reflective in that it allowed 

the teachers to identify the specific issue preventing the students from 

comprehending a thorough reading and expanding their vocabulary in this 

new language, they also analyzed a number of other factors within the 

educational setting. 

2.2.11 Pedagogical Foundation 

Pedagogy is the scientific study of education. "paidogogos" (child 

leader) is the Greek word for "pedagogy." This pedagogy is what helps 

someone reach their level of perfection. This is primarily about demonstrating 

the ways and means of instructing and educating the child. (Bakhriddinov, 

2023). 

Constructivism is a philosophical view that describes how students and 

their teacher interact in other words, teacher brings the resources for students 

in order to build their own knowledge also, and constructivism assumes that 

learning is made possible through the dual factors of social interaction and 

simultaneous exposure to cognitive experiences (Morales García, 2018). 

Finally, constructivism supports this research project through the 

implementation of didactic resources and techniques that accompanied with 

the guidance of the teacher, will be a complete learning experience for the 

student who seeks to improve his reading skills and expand the vocabulary of 

his level.  
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2.2.12 Legal Framework 

This research project is aligned with the current laws of the Constitution 

of the Republic of Ecuador. Article 26 affirms that education is a fundamental 

right for individuals throughout their lives, and it represents an obligatory and 

inexcusable duty for the State. It is identified as a key focus of public policy 

and state investment, serving as a safeguard for equality, social inclusion, and 

a necessary requirement for a good quality of life. The right and responsibility 

to engage in the educational process are vested in individuals, families, and 

society at large. 

Article 29 establishes that the State is obligated to ensure freedom of 

education, academic freedom in higher education, and the right of individuals 

to learn in their own language and cultural context. Parents or their 

representatives retain the freedom to choose the educational path for their 

children based on their principles, beliefs, and pedagogical preferences. 

In accordance with the (Organic Law of Intercultural Education , 2017), 

articles 28 and 31 guarantee that for the enhancement of holistic learning in 

students, it is imperative to formulate, execute, and monitor plans and 

programs for educational performance. Additionally, there is a recognized 

need to develop strategies that effectively contribute to the continual 

improvement of pedagogical aspects, including the ongoing professional 

development of educational managers and teachers. 

According to (National English Curriculum guidelines, 2014)  By the 

end of the 10th year EGB, students will be able to:  Comprehend and 

recognize extended and intricate transactional and expository texts, such as 

formal letters and biographies, that surpass the complexity of those 
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encountered in the 9th year of EGB (General Basic Education). These texts 

are expected to incorporate high-frequency vocabulary and include a portion 

of internationally shared vocabulary items, such as "hamburger," "restaurant," 

and "hospital."
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2.2.13 Operationalization Of Variables 

Independent variable: Didactic resources and techniques  

Table 1 

 

VARIABLE DEFINITION DIMENSION INDICATORS 

Independent 
variable:Didactic 
resources 

Didactic materials can be 
applied to any field of study, 
sciences actually have 
some unique features, such 
as the ability to visualize 
abstract facts and 
comprehend how they are 
beneficial and helpful in 
explaining the topic 
(Changoluiza Cunuhay & 
Tustón Sandoval, 2023). 

Didactic resources 
Definition 
Importance 

Theoretical structures for 

categorizing strategies  

Metacognitive 
Cognitive 
Social/Affective 

Learning Styles Visual, Auditory, kinesthetic 

Techniques 

Reading techniques refer to 
the methods and strategies 
you can use to enhance 
your reading skills and 
become a more proficient 
reader. These techniques 
aim to improve your reading 
speed, enhance 
comprehension, and boost 
retention of the material you 
read (Nowak, 2021). 

Techniques to develop reading 
skill and vocabulary 

Definition 
Importance 
Benefits: Improve concentration, 
vocabulary, language skills and 
understanding. 

Reading comprehension 
techniques 

Predicting, activating prior 

knowledge, Question 

formulation, guessing unfamiliar 

words, skimming and scanning.  

Vocabulary acquisition 
techniques 

Word games: Flashcards, 
Pictionary, Crossword Puzzles 

 

Authors: Jimenez Deborah, Mora Paola 
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Dependent variable: Reading Skill and vocabulary 

Table 2 

VARIABLE DEFINITION DIMENSION INDICATORS 

Dependent variable: 
Reading skill and 
vocabulary 

 Reading skill is the 
capacity to derive 
meaning from spoken or 
written communication. It 
stands as the primary 
objective of reading 
instruction because the 
greater the knowledge 
readers possess about a 
topic before reading, the 
more adept they become 
at forming connections 
between their existing 
knowledge and the 
material they read 
(Boyer, 2017). 

Reading skill 

Definition  

Importance 

Vocabulary connection 

 Levels of Reading  

Comprehension 
Literal, Inferential, Critical. 

Reading process 

Before Reading, During 

Reading,  

After Reading. 

 

Authors: Jimenez Deborah, Mora Paola 
 



 

31 
 

CHAPTER III 

METHODOLOGY 

3.1  Research Approaches 

This study centers on an educational issue aimed at enhancing the 

learning process. It outlines goals, features, assessments, and analyses, with 

the aim of developing a successful research proposal. Consequently, it 

transforms into a viable and practical investigation. According to Sampieri, 

Collado & Pilar (2014) research is an intellectual and experimental endeavor 

comprising a systematic application of methods. Its primary objective is to 

thoroughly investigate a subject and its associated issues, with the aim of 

expanding or developing knowledge in that particular area. 

The current research employed a combined qualitative and quantitative 

design, bolstered by various methods and investigative techniques. Friese & 

Sybing (2023) stated that this type of research is simpler and more 

straightforward because reliable and accurate data can be gathered through 

the use of sampling methods, which entail selecting a representative portion 

of a population. The mixed approach involves combining both quantitative and 

qualitative methodologies. 

3.2 Types of Research 

This project adopts a descriptive research approach as it aims to 

provide a comprehensive account of events related to two variables: the use 

of didactic resources and reading skills. The study intends to illustrate the 

relationship between these variables, exploring both the causes and effects of 

the identified problem. This will be achieved through a thorough examination 

of the contextual characteristics, situated at Unidad Educativa Particular 
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Nuevo Pacto. This research project is centered on both explanatory and 

descriptive research methodologies. It delves deeply into the elements of 

each variable through an extensive bibliographic search, providing a clear 

explanation. Additionally, the study describes the existing problems within the 

chosen Educational Unit. The ultimate goal is to offer potential solutions to the 

identified problem, presenting the research results along with a practical 

proposal for addressing the issue.  

This project takes on an exploratory research design, aiming to identify 

the primary factors influencing reading skills and vocabulary acquisition 

among tenth-grade students. The study involves a comprehensive 

examination of the phenomenon by collecting and analyzing relevant 

information. Furthermore, it is characterized as a prospective research 

endeavor, as it seeks to propose solutions to the identified problem. 

Correlational research explores relationships between variables, 

identifying causes and consequences. In this context, the independent 

variable represents the cause, while the dependent variable signifies the 

affected aspect. This research contributes to the field by shedding light on the 

connection between didactic resources, techniques, and their impact on 

reading skills and vocabulary acquisition. 

3.3 Population 

Adewale & Kehinde (2023) defined population as the complete set of 

individuals, whether that group comprises a nation or a group of people within 

a common characteristic. The population of this research corresponds to the 

students of 10th grade of general basic and the English teacher of "Nuevo 

Pacto" The total of population is 62 students. 
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3.4 Sample 

The sample is, in essence, a subset of the population. Let us say that it 

is a subset of elements that belong to that set defined in its characteristics that 

we call population (Sampieri, Fernández, & Baptista, 2014). For this project 

we selected the sample of one of the 10th year general basic courses of the 

private educational unit "Nuevo Pacto" to carry out this research work we 

talked to the authorities of the school and English teachers to analyze the 

reality of the students. We focused on the 31 students who belong to the 

parallel "A" to know their ability in reading comprehension and vocabulary 

acquisition at the A2 level. 

3.5 Data collection methods and techniques  

Data collection is the action of selecting, calculating, and examining 

precise data from a large set of important sources in order to discover 

answers to research difficulties and questions, analyze results, and discover 

new possibilities (Simplilearn, 2023).Several methodological tools and 

techniques were used throughout the process of writing this chapter. 

For data collection, the observation guide with yes/no options was 

used. The survey was used with 10 statements based on the variables of this 

research project, and the students could select an option based on their 

opinion, which was measured as follows (agree, totally agree, neutral, 

disagree, and totally disagree). 

Finally, a teacher interview with eight questions was used to learn about 

the students' realities and the teacher's classroom methodology. 
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3.6 Research Instruments 

They are tools that assist us in gathering the information we need for 

analyzing each component of an investigation. Examples include surveys, 

interviews, and observations. 

Survey 

A survey is an organized method for acquiring information or collecting 

sample data from a population. It is the process of gathering information from 

a particular set of people whose knowledge or opinions have significance to 

the research (Yuan, Duives, Hoogendoorn, Hoogendoorn-Lanser, & 

Lindeman, 2023). In this case, a survey was conducted in order to tabulate 

the data collected in order to demonstrate the investigation's findings. 

This project's survey has been designed around the variables of 

reading comprehension and vocabulary acquisition through reading. It 

contained 10 statements to which the students responded using a Linkert 

scale based on their opinion. 

Interview 

The interviews are a form of qualitative study methodology that involves 

asking open-ended inquiries to interviewees and producing their opinions 

through well-structured and planned answers and questions (Jansson, 

Farahshoor, Linden, & Bogren, 2021). In this research project, an English 

instructor of 10th-grade parallel "A" pupils was talked to face to face using a 

total of eight questions. The questions focused on the strategies that the 

teacher typically uses in readings, in addition to determining the students' 

level of comprehension while reading. 
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Observation 

Observation is a powerful research method that offers numerous 

benefits. First, it allows researchers to study behavior in its natural setting, 

providing a more accurate and comprehensive understanding of the 

phenomenon being studied (Khakim, Fajrin, Ghany, Jayanti, & Budianto, 

2023). An observation form focused on project variables was developed to 

discover the factors that impede reading comprehension and vocabulary 

acquisition. The educator and every student were observed. The observations 

guide is composed of yes or no answer options, and the investigator may also 

include brief details, sentences, or comments that he considers necessary in 

the circumstances of observation. 

3.7 Analysis and interpretation of results  

As an aspect of the present study, an analysis and detailed explanation 

of the data obtained through the three research instruments used will be 

provided: an interview with the teacher, a survey, and student observation. 

The qualitative technique will be used to determine whether the teacher 

and students of the 10th grade general basic of the educational unit Nuevo 

Pacto comprehend the significance and impact of reading comprehension in 

the acquisition of a second language. 

3.7.1 Analysis obtained from the answers of the interview 

applied to 10th grade students’ teacher from Nuevo Pacto 

School. 

The main objective of this interview is to identify the reading skill 

problems due to the lack of application of didactic material in English 

language teaching. 
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The interview with the English teacher of the 10th grade of general 

basic of the educational unit "Nuevo Pacto" demonstrated that the instructor 

had knowledge of children's current level. 

She said that the majority of her pupils possess an elementary 

knowledge of English and the minority has a more advanced level of English 

because they have been able to study in language academies and acquire 

language skills. 

She explained to us that the greatest anxiety for her pupils while 

reading is committing an error or not knowing how to pronounce what they are 

reading correctly. She also mentioned that many of her students are 

embarrassed and fearful about what other people will say when they read. 

She generated a significant argument and explained to us that 

instructors play a significant part in helping pupils develop reading skills by 

providing them with instruments and tips that will help them expand their 

knowledge of while learning the language. 

The educator talked about the materials for instruction she used in 

class. She utilizes a desktop computer and uses a projector for presenting 

multiple tasks for the improvement of the class, such as audios, video clips, 

exercises, and the text of the book 

3.7.2 Analysis obtained from the class observation applied to 

10th grade students from Nuevo Pacto School.  

The primary objective of the observation class is to gain information 

about the class's development as well as all of the techniques and resources 

that the teacher applies in his teaching. 
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At the start of the class, the teacher conducts a review activity with 

words or phrases learned in the previous class, she addresses the students in 

English only, and then she requests the book to work on. The new class 

requires students to identify the topic to be discussed and then provide a brief 

explanation to understand the class topic. It was determined that the book 

provides a variety of readings as well as a workshop at the end of the reading. 

The teacher reads paragraph by paragraph, asking questions and soliciting 

personal opinions, and then instructs the students to realize in the workshop. 

In the end, conduct a brief summary using the digital book and 

providing some answers, as well as permitting students to be involved by 

reading each of the questions and then providing their answers and providing 

feedback as appropriate for the purpose of the exercise. 

Emphasizing that the students are not very active, the educator 

supports them by helping them comprehending words and employing proper 

pronunciation while the reading process. 
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3.7.3 Analysis obtained from the survey applied to 10th -grade 

students from Nuevo Pacto School.  

Statement 1: Reading is a good activity for relaxing 

Table 3 

 SCALE FREQUENCY PERCENTAGE 

Totally disagree 4 13% 

Disagree 8 26% 

Neutral 14 45% 

Agree 4 13% 

Totally agree 1 3% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 1 

 
 

Analysis: 

According to graph 1, just under half (45%) of the 10th-grade students 

at Nuevo Pacto Educational Unit consider reading to be a good activity for 

relaxation. On the other hand, 26% of students disagree. This shows that a 

significant percentage of students are open to the idea of reading for pleasure, 

which is important for good comprehensive reading. 

13%

26%

45%

13%
3%

STATEMENT 1:READING IS A GOOD 
ACTIVITY FOR RELAXING 

Totally disagree

Disagree

Neutral

Agree

Totally agree
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Statement 2: I consider reading as an activity easy to do 

Table 4 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 9 29% 

Disagree 10 32% 

Neutral 8 26% 

Agree 4 13% 

Totally agree 0 0% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 2 

 
Analysis: 

Graph 2 shows that 32% of students disagree, and 29% strongly 

disagree with considering reading as an easy activity. Although in the previous 

item, many of them supported the idea of enjoying reading as a relaxing 

activity, it's possible that when it comes to the English language, it may be 

more challenging for them compared to their native language. On the other 

hand, 26% of students maintain a neutral opinion, indicating that they may 

handle one text level better than another. The remaining percentage (13%) 

considers reading an easy activity, possibly due to their well-developed 

reading skills. 

29%

32%

26%

13% 0%

STATEMENT 2: I CONSIDER READING 
AS AN ACTIVITY EASY TO DO

Totally disagree

Disagree

Neutral

Agree

Totally agree
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Statement 3:  I understand what I read easily 

Table 5 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 9 29% 

Disagree 9 29% 

Neutral 8 26% 

Agree 5 16% 

Totally agree 0 0% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 3 

 
 

Analysis: 

Graph 3 displays opinions that are not as distinct, as the same 

percentage (29%) of students are in complete disagreement and simply 

disagree with easily understanding what they read. This negative opinion 

comprises 58% when combined. On the other hand, 26% remain neutral, and 

16% agree. These results indicate that more than half of the students have 

not developed a good level of reading comprehension for their required level. 

 

 

29%

29%

26%

16%

STATEMENT 3: I UNDERSTAND WHAT I 
READ EASILY

Totally disagree

Disagree

Neutral

Agree

Totally agree
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Statement 4: I learn new vocabulary through the reading 

Table 6 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 2 6% 

Disagree 3 10% 

Neutral 7 23% 

Agree 15 48% 

Totally agree 4 13% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

 
Graphic 4 

 
 

Analysis: 

In this graph, 48% of students agree and affirm that they learn new 

vocabulary through reading, with 13% completely convinced of this. 

Meanwhile, 23% remain neutral, and 10% disagree. This statistic indicates 

that students show growth in their vocabulary as they engage in reading 

activities in class. 

 

 

6%

10%

23%

48%

13%

STATEMENT 4: I LEARN NEW 
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READING

Totally disagree

Disagree
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Statement 5: I apply techniques while reading 

 
Table 7 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 5 

 
 

Analysis: 

In this item, the goal is to discover the percentage of students applying 

techniques during reading. The results show that 39% disagree, while 36% 

have a neutral opinion. On the contrary, only 3% (completely agree) of 

students acknowledge using reading techniques, and another 3% agree. In 

total, only 6% of students claim to be using techniques to improve their 

reading ability, which is quite low considering it should be a fundamental factor 

in acquiring vocabulary and mastering the skill. 

19%

39%

36%

3% 3%

STATEMENT 5: I APPLY TECHNIQUES 
WHILE READING

Totally disagree

Disagree

Neutral

Agree

Totally agree

SCALE FREQUENCY PERCENTAGE 

Totally disagree 6 19% 

Disagree 12 39% 

Neutral 11 35% 

Agree 1 3% 

Totally agree 1 3% 

TOTAL 31 100% 
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Statement 6: My teacher uses didactic resources to help me with reading 

comprehension. 

Table 8 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 3 10% 

Disagree 5 16% 

Neutral 14 45% 

Agree 8 26% 

Totally agree 1 3% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 6 

 
Analysis: 

In graph 6, there is a percentage of 45% of students who have a 

neutral opinion about their teacher and the didactic resources used to 

enhance their reading comprehension. Meanwhile, 26% agree with the 

presented item. On the other hand, 16% disagree, and 10% strongly disagree. 

This neutral result could be interpreted as students not feeling very confident 

or that the respective techniques are not always applied in each class 

according to their English proficiency level. 

10%

16%

45%

26% 3%

STATEMENT 6: MY TEACHER USES 
DIDACTIC RESOURCES TO HELP ME WITH 

READING COMPREHENSION

Totally disagree

Disagree

Neutral
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Statement 7: I believe that my level of reading comprehension is appropriate  

Table 9 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 9 29% 

Disagree 7 23% 

Neutral 13 42% 

Agree 2 6% 

Totally agree 0 0% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 7 

 
 

Analysis: 

In graph 7, the highest percentage is 42%, indicating a neutral 

response about the appropriate level of reading comprehension. Meanwhile, 

29% completely disagree that their level is appropriate, and 23% disagree. A 

minority of 6% agrees and asserts that their reading comprehension is in line 

with the corresponding grade level. Considering that the majority disagrees or 

has a neutral opinion, it suggests that there is a need for significant 

reinforcement. Some students may not grasp the corresponding texts, and as 

a result, their vocabulary level may not be increasing. 

29%

23%

42%

6%0%

STATEMENT 7: I BELIEVE THAT MY LEVEL 
OF READING COMPREHENSION IS 
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Totally disagree

Disagree

Neutral
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Statement 8: I use new vocabulary in other activities 

Table 10 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 7 23% 

Disagree 6 19% 

Neutral 11 35% 

Agree 7 23% 

Totally agree 0 0% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 8 

 
 

Analysis: 

In graph 8, there is a neutral response of 35% regarding the use of new 

vocabulary in other activities. The 23% are in complete disagreement, and 

19% are in disagreement. On the other hand, 23% claim to use new 

vocabulary. This percentage of students who have managed, along with good 

techniques, to internalize new vocabulary and apply it in different contexts is a 

positive indication of strong reading comprehension. Nevertheless, students 

who do not use the new vocabulary from their level may indicate a lack of 

attention and the application of techniques to understand the reading and 

consequently acquire vocabulary. 

23%

19%

35%

23% 0%
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Statement 9:  I think that the use of didactic resources is important for 

reading activities 

Table 11 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 0 0% 

Disagree 3 10% 

Neutral 11 35% 

Agree 12 39% 

Totally agree 5 16% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 9 

 
 

Analysis:  

In graph 9, there is a majority of 39% in agreement regarding the 

recognition that the use of didactic resources is important for reading 

activities, with 16% completely agreeing. On the other hand, 35% remain 

neutral, and 10% disagree with the use of didactic resources in the classroom. 

This could be because they are unaware of them or do not know how to 

correctly apply them in different reading sessions. Nevertheless, the majority 

of students have acknowledged that using these resources is important for 

strengthening reading skills and enhancing their responses in various class 

activities. 
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Statement 10: I am sure that a didactic guide can help me to improve my 

reading skills 

Table 12 

SCALE FREQUENCY PERCENTAGE 

Totally disagree 0 0% 

Disagree 2 6% 

Neutral 6 19% 

Agree 3 10% 

Totally agree 20 65% 

TOTAL 31 100% 

Source: Unidad Educativa Particular Nuevo Pacto 

Authors: Jimenez D, Mora P (2024) 

Graphic 10 

 
 

Analysis: 

In graph 10, the aim is to gather students' opinions to understand how 

confident they are that a didactic guide could help them improve their reading 

skills. 65% fully agree, 19% have a neutral response, and 10% agree. This 

suggests that a significant majority of students believe that a didactic guide 

would be beneficial in enhancing their reading abilities. 
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3.8 Conclusions and Recommendations 

Conclusions 

45% of 10th-grade students at the Nuevo Pacto Private Educational 

Unit hold a neutral opinion about reading as a relaxing activity, while 13% 

agree, and 3% completely agree with this statement. It could be interpreted 

that some of these students enjoy reading and do not find it a tedious activity. 

However, 32% of students do not consider reading an easy activity, 

expressing disagreement. On the other hand, 48% of students agree and 

claim to learn new vocabulary during reading activities, but only 6% state that 

they use techniques to achieve these goals, making the acquisition more 

challenging. 26% of students agree that the teacher uses didactic resources 

to help them achieve better reading comprehension, with only 6% agreeing 

that their level of reading comprehension and vocabulary is appropriate. 

Finally, 65% of students completely agree and assert that a didactic guide can 

help them improve reading skills. These results affirm the problem addressed 

in this research project and demonstrate that the proposal is of total benefit to 

the students. 
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Recommendations 

According to the indicated results, it is recommended that the teacher 

utilize didactic tools and techniques to enhance the reading ability of students. 

It is crucial to understand the corresponding level to master in the current 

course; as a result, a better response or perspective from the student 

regarding reading will be obtained. Additionally, through the use of techniques, 

students are equipped with new vocabulary, making their reading experience 

more enjoyable. 
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CHAPTER IV  

PROPOSAL 

4.1 Topic of the Proposal 

Didactic guide for developing the reading skill and vocabulary for A2 

level students 

4.2 Background  

Based on the results obtained through the survey administered to the 

10th-grade students at the Nuevo Pacto Private Educational Unit, the 

interview conducted with the teacher of the mentioned course, and the 

observation made within the classroom, some problems related to students' 

reading ability and vocabulary acquisition have become noticeable. 

Even though the teacher has good materials available for applying 

didactic resources and techniques, he also stated that not all his students 

have a good level, or at least the level corresponding to their grade. The lack 

or deficiency in the use of didactic resources diminishes the enthusiasm of the 

students, and, as the teacher mentioned, they become very hesitant to 

participate in class for fear of achieving good reading comprehension or not 

understanding a specific word. 

It is also relevant to mention that, for some students, reading is a very 

challenging activity due to the lack of application of techniques that assist 

them in every stage of reading. This includes before and after reading a text, 

as well as obtaining vocabulary that significantly enhances their English 

proficiency and the ability to read more demanding texts, which can, in turn, 

provide more essential knowledge for the students. 
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4.3 Justification 

The process of acquiring knowledge is complex, and reading is one of 

the most common pathways. It involves not only understanding an isolated 

word but reading it, comprehending it, deducing it, and interpreting it in its 

respective context. The result is accurate reading comprehension. As a result, 

and for the benefit of the students, the proposal for this research project is the 

design of a didactic guide containing a series of readings and activities. These 

aim to lead students to apply various techniques to achieve proper reading 

comprehension and the acquisition of new vocabulary. 

The use of effective strategies, accompanied by didactic resources 

employed by the teacher, enables the improvement of students' reading 

ability. These strategies should accompany the students before, during, and 

after their reading activity to ensure adequate comprehension and achieve the 

course objectives. 

The proposal of this project is crafted and equipped to be a guide for 

the teacher and also a tool to improve students' reading ability. Each reading 

has been selected, considering the level corresponding to the course. 

Additionally, each reading comes with a series of three activities that suggest 

the teacher accompany the student before, during, and after the reading. This 

stimulates and facilitates comprehension, turning it into a practical exercise in 

the complete language. 
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4.4 Objectives 

4.4.1 General Objective 

• To develop the reading skill and vocabulary of the 10th grade 

students form Nuevo Pacto Private Educational Unit, through a 

didactic guide with different types of readings and their 

respective techniques to apply in order to reach A2 level. 

4.4.2 Specific Objectives 

• To provide interesting texts of gradual difficulty to motivate 10th-

grade students at the Nuevo Pacto Private Educational Unit. 

• To promote the use of varied reading techniques according to 

the educational needs of the A2 level in the English language. 

• To encourage students to acquire new vocabulary through 

comprehensive reading of these texts. 
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4.5 Methodology 

Through the analysis of the interview with the 10th-grade teacher, it 

was possible to identify the deficit that certain students have regarding 

reading ability and the level of vocabulary or new words learned, which are 

essential for progressing from one proficiency level to another in the 

language. 

Applying the constructivist method will allow the student to work on 

their own learning while successfully completing their activities in class. This 

type of learning method promotes active learning, where students can 

construct their own knowledge themselves. The teacher plays a crucial role as 

an observer and companion in the learning process; the teacher corrects 

errors and guides toward new knowledge. 

Using the didactic guide proposed in this research project, the teacher 

can accompany the student from start to finish, with activities before, during, 

and after reading. Through strategies such as Skimming, Scanning, and 

Prediction, the student can acquire new vocabulary and, at the same time, 

reach the literary level of the course. Each reading is designed to capture the 

student's attention and engage them actively in the classroom, as directed by 

the teacher, either individually or in groups. Moreover, the readings cover 

various interesting topics to activate the student's critical thinking. Considering 

that most students are visual learners, the didactic guide has been creatively 

and colorfully designed. 
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4.6 Description of the Proposal 

The proposal for research focuses on the development and design of a 

didactic guide containing readings on various topics that include festivals, 

letters, hobbies, activities, and routines that help students in the 10th grade of 

general basic education improve their reading skills using the requirements of 

the CEFR (Common European Framework of Reference for Languages) 

concept and a basic A2 level in English. 

After the implementation of every activity contained in the didactic 

guide, all educational needs and problems discovered through the various 

instruments utilized during the research in the private educational unit Nuevo 

Pacto were taken into into consideration.  

The activities are based on reading techniques and are organized by 

reading levels from beginner to basic level students, with sections on pre-

reading, while reading and post-reading. 

The didactic guide is composed of seven in total the readings, each 

with three activities based on pre-reading, reading, and post-reading. To 

improve reader comprehension, every reading contained a small glossary of 

between five and six new words and their meanings. 

All the activities include detailed requests and indications to be utilized 

in each exercise, which were detailed to simplify their progress. 
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4.7 Feasibility 

The proposal for this research project is particularly feasible because it 

doesn't need a significant amount of money to acquire, as it is an available for 

download document in PDF format that can be printed. 

The proposal is flexible because it was designed with the students' 

level and needs in mind. This guide utilizes straightforward language that is 

easy to comprehend to help each student the information they are reading. It 

should also be noted that this proposal is dynamic and captures students' 

attention due to its colorful design. 

This teaching guide will be delivered to the teacher both physically and 

digitally, allowing them to be responsible for the proper use of this material 

during their reading classes and thus help students develop reading skills in a 

dynamic and practical manner. 
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4.8 Proposal 
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                                                                        LESSON PLAN #1 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #1 

 SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second language. 

Topic: The city where I live?  

Teacher’s activities 

Warm up 

To ask Ss to know the means about the 

new words. 

Explanation  

To introduce the reading text and 

underline the new word. Read the text 

and understand the information. 

  Student’s activities 

 

Ss read the text and using 

your pencil for underline the 

new words. 

 

Ss write the meaning in your 

notebook. 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 
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Practice 

use the dictionary and search for the 

meaning of the new words. 

Wrap up 

To asking the questions about the 

reading for practices the 

comprehension in this exercise. 

 

 

Ss develop the exercises pre-

reading, while reading and 

post reading. 
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                                                                        LESSON PLAN #2 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #2 

SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second 

language. 

Topic: At school! 

Teacher’s activities 

Warm up! 

To ask Ss to what your favorite 

subjects in the school? 

Explanation  

To introduce the text and read for 

comprehension the topic.  

Practice 

use games spelling be with the new 

words. 

Wrap up! 

To asking the two questions what’s 

your bad subject?  

  Student’s activities 

Ss read the text and underline 

or circle the new words. 

 

Ss use the dictionary and 

search the meaning words. 

 

Ss develop the exercises pre-

reading, while reading and 

post reading. 

 

 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 
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                                                                        LESSON PLAN #3 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #3 

SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second 

language. 

Topic: My hobby! 

Teacher’s activities 

Warm up 

To ask Ss to what your favorite 

hobby? 

When do you practice your hobbies? 

Explanation  

To introduce the text and explain what 

is a hobby?  

Practice 

Use the board and make a list the 

different hobbies. 

Wrap up! 

  Student’s activities 

 

Ss read the text and circle the 

new hobbies for you. 

 

Ss memorize the means about 

the different hobbies. 

 

Ss develop the exercises pre-

reading, while reading and 

post reading. 

 

 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 

 

-Flashcards 
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To make a brainstorming and 

mentioned the different hobbies. 
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                                                                        LESSON PLAN #4 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #4 

SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second 

language. 

Topic: My best friend Selena 

Teacher’s activities 

Warm up 

To ask Ss do you have a best friend?  

What’s her/his name? 

Explanation  

To introduce the topic read a text and 

understand the situation. 

Practice 

Use a dictionary and search the new 

word in this reading. 

Wrap up. 

  Student’s activities 

 

Ss read the text and underline 

the new word and 

comparative with the 

glossary. 

 

Ss identify the information 

about Selena. 

 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 
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To Ss describe the best friends in front 

of the class. 

 

 

 

Ss develop the exercises pre-

reading, while reading and 

post reading. 
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                                                                        LESSON PLAN #5 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #5 

SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second 

language. 

Topic: Jobs and professions. 

Teacher’s activities 

Warm up 

To ask Ss What is the profession you 

would like to practice when you grow 

up? 

Explanation  

To introduce the text and read for the 

parragrah then understand the different 

profession and jobs. 

Practice 

Use a paper and write the different 

professions or jobs put in a box. 

Students give paper and practices spell 

the words. 

  Student’s activities 

 

Ss read the text and underline 

the professions and jobs. 

 

Ss write the professions new 

in this reading. 

 

Ss make a description about 

your favorite professions or 

jobs. 

 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 
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Wrap up! 

To asking what the jobs is most 

difficult? 

Ss develop the exercises pre-

reading, while reading and 

post reading. 
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                                                                        LESSON PLAN #6 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #6 

SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second 

language. 

Topic: Letter to a friend. 

Teacher’s activities 

Warm up 

To ask Ss what activities do you 

practice on weekends? 

Explanation  

To introduce the topic reading using 

the brainstorming for now the 

opinions. 

Practice 

Use makes a list about the different 

activities do you practices on free 

times. 

  Student’s activities 

 

Ss read the text and identify 

the new words. 

 

Ss search the meaning words. 

 

Ss say or mentioned the 

activities like practices or 

realize on weekends. 

 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 
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Wrap up 

To asking the questions about your 

free times. What do your activity is 

your favorite? 

Ss develop the exercises pre-

reading, while reading and 

post reading. 
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                                                                        LESSON PLAN #7 

 1.- INFORMATIVE DATA 

Teacher: Paola Mora – Deborah Jimenez 

Day of the week:   Unidad Educativa Particular Nuevo Pacto 

Grade: 10th  

Morning 

 
Educational 

Sub Level: 

   EGB                                 Reading #7 

SUBJECT / HOUR LOAD  RUTAS DE APRENDIZAJE 

Area:  

English 

 

 

 

 

 

 

 Class hours:  

 

 1 hour 

 

Grade 

 

 

 

 

 

10th 

HOURS 

 

 

 

 

 

45 minutes 

 

 

 

Objective: to learn, to be entertained, or to further your knowlegde using the different text.  

to ensure reading skills that will enable them to enrich or expand their vocabulary in the second 

language. 

Topic: Christmas!  

Teacher’s activities 

Warm up 

To ask Ss do you celebrate at 

Christmas? 

What to remember at Christmas? 

Explanation  

To introduce the text using the 

keywords for understand the topic. 

Practice 

Use a game about the Christmas and 

Ss say why do you like this date? 

Wrap up! 

  Student’s activities 

 

Ss read the text and using 

your pencil for underline the 

new words. 

 

Ss identify the event 

important in this reading then 

underline. 

 

          Resources 

 

 

      -Text 

       

      -Pen/ pencil  

 

     -Dictionary 

       

      -Notebook 
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To make a list and practices spell 

words and very faster pronunciations. 

Ss develop the exercises pre-

reading, while reading and 

post reading. 
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CONCLUSIONS 

The investigation project focused on diagnosing deficiencies of 10th 

grade students in basic general education at Nuevo Pacto private educational 

unit utilizing three research instruments: a student survey, an interview with the 

teacher, and classroom observations. 

Unfortunately, the students have a very low level of reading 

comprehension, and according to Ecuador's national curriculum and the 

Common European Framework of References, they should be at level A2.1, 

which would allow them to understand simple and short texts. 

After a thorough examination, it was decided to create and design a 

teaching guide containing readings and various activities that would influence 

each student's reading ability while also improving comprehension of the 

readings at the A2 level. The readings present interesting topics that catch 

students' attention, and clear language is used to facilitate reading 

comprehension.  

The reading strategies are presented in three stages: pre-reading, which 

allows the student to concentrate; while-reading, which allows the student to 

identify important information from the reading; and post-reading, which allows 

the student to determine how much knowledge has been acquired. Each activity 

was created for assisting students improve their ski
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RECOMMENDATIONS 

 

The first recommendation based on the proposal of this project is to 

encourage the use of didactic resources and reading techniques in the 

classroom by the teacher, portraying reading as an interesting and truly 

enriching activity for knowledge. 

Secondly, the English teacher is tasked not only with teaching grammar 

but also vocabulary, which can be acquired through reading. This avoids 

lengthy repetitions of the same words, a practice that only leads the student to 

learn an isolated word without understanding its usage in different contexts. 

On the other hand, the didactic guide proposed in this project 

encourages the teacher to use dynamic and interactive activities, increasing the 

student's interest and reducing frustration when facing certain texts. 

Finally, it is recommended to expand knowledge about this crucial skill 

when learning a second language. More knowledge on the subject would help 

have better-trained teachers and much more motivated students.



 

102 
 

 

REFERENCES 
(n.d.). 

Aba, L. (2019). lashcards as A Media in Teaching English Vocabulary. Al-Lisan: Jurnal 

Bahasa (e-Journal), 170-179. 

Adewale, O. M., & Kehinde, A. (2023). ANALYSIS OF POLICE PERSONNEL TO 

POPULATION GROWTH IN FIVE URBAN LOCAL GOVERNMENT AREAS IN 

IBADAN METROPOLIS: A PANACEA FOR CRIME FREE ENVIRONMENT. 

Retrieved from https://abjournals.org/ajlpra/wp-

content/uploads/sites/6/journal/published_paper/volume-6/issue-

1/AJLPRA_6T4JMNIU.pdf 

Ahmed Abdel-Al Ibrahim, K. C. (2023). Collaborative learning, scaffolding-based instruction, 

and self-assessment: impacts on intermediate EFL learners’ reading comprehension, 

motivation, and anxiety. Lang Test Asia, 34. 

Alizadeh, I. (2016). Vocabulary teaching techniques: A review of common practices. 

International Journal of Research in English Educatio, 22-30. 

Alvarez, D. C. (2014). Techniques educations. Retrieved from Universidad de azuay: 

https://www.uazuay.edu.ec/sites/default/files/public/TECNICAS-EDUCATIVAS.pdf 

Aoues, A. &. (2020). Teachers’ attitudes towards the use of pictionary game to teach 

vocabulary. Retrieved from Larbi Ben M'Hidi University-Oum El Bouaghi: 

http://hdl.handle.net/123456789/9596 

Bakhriddinov, N. S. (2023). cybernelinka. Retrieved from cybernelinka: 

https://cyberleninka.ru/article/n/pedagogical-foundations-of-teaching 

Bhagat, A. V. (2015). Students awareness of learning styles and their perceptions to a mixed 

method approach for learning. International Journal of Applied and Basic Medical 

Research. 



 

103 
 

Boyer, K. (2017). the Relationship between Vocabulary and Reading Comprehension in 

Third Grade Students Who Are English Language Learners and Reading below 

Grade Level. Semantic Scholar. 

Brady, C. L. (2013). Understanding Learning Styles. International Journal of Childbirth 

Education, 16-19. 

Cajamarca Ruiz, A. E. (2017). idactic strategies to increase reading comprehension to 7-

year-old students at academia naval altamar. Retrieved from repositorio.ulvr.edu.ec. 

Cajo Quishpillo, D. M. (2019). The influence of basic a1. 1 level vocabulary in reading 

comprehension . Bachelor's thesis, Universidad de Guayaquil. Facultad de Filosofía, 

Letras y Ciencias de la Educación. 

Calderón, P. (2022). Procesos cognitivos y desarrollo de la comprensión lectora en 

adolescentes de educación básica de una unidad educativa Santa Lucia. 

Casquete, J. (2017). THE INFLUENCE OF EXTENSIVE READING TECHNIQUES FOR 

THE IMPROVEMENT OF THE READING SKILL. . Retrieved from Repositorio 

Institucional de la Universidad de Guayaquil: 

http://repositorio.ug.edu.ec/handle/redug/26610 

Castro, W., & Gago, D. (2017). Study of cognitive, metacognitive and socio- emotional 

strategies: Its effect on students. Universidad del Zulia, 557-576. 

Center for Teaching Innovation. (2023). Cornell University. Retrieved from 

https://teaching.cornell.edu/teaching-resources/teaching-cornell-guide/teaching-

strategies/metacognitive-strategies-how-people 

Chakravartty, A. (2021). Research Square. Retrieved from Research Square: 

https://www.researchsquare.com/article/rs-352233/v1 



 

104 
 

Changoluiza Cunuhay, B., & Tustón Sandoval, J. (2023). Didactic materials to improve 

reading skill in basic education students. Retrieved from Universidad Técnica de 

Cotopaxi: http://repositorio.utc.edu.ec/handle/27000/11502 

Common European Framework of Reference. (2020). Estrasburgo: Servicio de 

publicaciones del Consejo de Europa:. 

Duplan, S. (2014, mayo 12). Reading Strategies. Retrieved from 

http://lecturinenglish.blogspot.com/2014/05/estrategias-de-lectura-en-ingles-

2014.html 

Education, T. E. (2020, Diciembre 16). Juegos para aprender inglés en clase. Retrieved 

from TET EDUCATION: https://www.teteducation.com/juegos-aprender-ingles-clase/ 

Elyas, T. &. (2014). Teaching Vocabulary: The Relationship between Techniques of Teaching 

and Strategies of Learning New Vocabulary Items. English Language Teaching, 40-

56. 

Espinosa, N. (2015). El vocabulario en el desarrollo de la comprensión lectora del inglés en 

los estudiantes de Primero de Bachillerato General Unificado del Colegio 

Experimental Amazonas de la ciudad de Quito en el período académico 2013–2014. 

Retrieved from Repositorio Digital-Universidad Central Del Ecuador: 

http://www.dspace.uce.edu.ec/handle/25000/12424 

Fatmawan, A. R. (2023). SKIMMING AND SCANNING TECHNIQUE: IS IT EFFECTIVE 

FOR IMPROVING INDONESIAN STUDENTS’READING COMPREHENSION?. 

Edusaintek: Jurnal Pendidikan, Sains Dan Teknologi,, 10(3), 1181-1198. 

Friese, S., & Sybing, R. (2023). Qualitative vs quantitative research.  

Ghaith, G., & El-Sanyoura, H. (2019). Reading comprehension: The mediating role of 

metacognitive strategies. Retrieved from ScholarSpace University of Hawaiʻi at 

Mānoa: http://hdl.handle.net/10125/66748 



 

105 
 

Gustanti, Y., & Ayu, M. (2021). THE CORRELATION BETWEEN COGNITIVE READING 

STRATEGIES AND STUDENTS’ENGLISH PROFICIENCY TEST SCORE. Journal 

of English Language Teaching and Learning, 95-100. 

Ldpride. (2023, September 19). What is My Learning Style? Retrieved from 

https://www.ldpride.net/2023/09/19/what-is-my-learning-style/ 

Lino, E. (2019). INFLUENCE OF VOCABULARY TO IMPROVE THE READING 

COMPREHENSION. Retrieved from Respositorio Universidad de Guayaquil. 

Macias, M., & Pluas, J. (2023). The influence of vocabulary knowledge to strengthen reading 

comprehension. Retrieved from Repositorio Universidad de Guayaquil: 

http://repositorio.ug.edu.ec/handle/redug/70353 

Mahdavi, M. (2018). An Overview: Metacognition in Education. International Journal of 

Multidisciplinary and Current Research, 529-535. 

Mandasari, B. &. (2018). English Language Learning Strategies: An Exploratory Study of 

Management and Engineering Students. Journal of English Education and Applied 

Linguistics, 61-78. 

Medina, D., & Nagamine, M. (2019). Autonomous Learning Strategies in the Reading 

Comprehension of High School Students. Retrieved from ERIC - Education 

Resources Information Center: https://files.eric.ed.gov/fulltext/EJ1220534.pdf 

Mera, F. (2018). The Application of Reading Strategy Instruction and its Effects on the Pre-

professional Training of the Students of . Retrieved from CATHOLIC UNIVERSITY 

OF SANTIAGO DE GUAYAQUIL: http://repositorio.ucsg.edu.ec/ 

Ministerio de Educación . (2019). Currículo de los Niveles de Educacion Obligatoria. Quito.  

Morales García, M. R. (2018). Didactic strategies to improve the reading skills in 8th grade 

students at escuela de educacion basica particular universidad católica from 



 

106 
 

universidad católica Santiago de Guayaquil. Retrieved from Bachelor's thesis, 

Guayaquil: ULVR. 

Musayeva, F. A. (2023). How can word games help elementary school students to develop 

vocabulary. Diversity Research: Journal of Analysis and Trends, 8-10. 

Nation, I. S. (2020). Teaching ESL/EFL reading and writing. Routledge. 

National English Curriculum guidelines. (2014). Ministerio de Educacion de Ecuador. 

Retrieved from https://educacion.gob.ec/wp-

content/uploads/downloads/2013/04/Curriculum_Guidelines-EFL-1-OK.pdf 

Nowak, P. (2021, Diciembre 26). What Are The Reading Techniques? Retrieved from Iris 

(Reading at the speed of thought: https://irisreading.com/what-are-the-reading-

techniques/ 

Organic Law of Intercultural Education . (2017). Ministerio de Educacion de Ecuador. 

Retrieved from https://educacion.gob.ec/wp-

content/uploads/downloads/2017/02/Ley_Organica_de_Educacion_Intercultural_LO

EI_codificado.pdf 

Pandey, P. &. (2021). RESEARCH METHODOLOGY: TOOLS AND TECHNIQUES. 

Retrieved from RESEARCH METHODOLOGY: TOOLS AND TECHNIQUES: 

file:///C:/Users/PAOLA%20MORA/Documents/RESEARCH%20METHODOLOGY%

20TOOLS%20AND%20TECHNIQUES.pdf 

Perlaza, J. (2019). The incidence of vocabulary on the development of . Retrieved from 

Repositorio Universidad de Guayaquil.: 

http://repositorio.ug.edu.ec/handle/redug/45017 

Rashid, M. &. (2021). DISCUSS THE DIFFERENT TYPES OF READING TECHNIQUES 

AND DEVELOP ITS SKILLS. JOURNAL OF ENGLISH LANGUAGE AND 

LITERATURE (JOELL), 36-40. 



 

107 
 

Ridwan, H. S. (2019). Teaching styles of the teachers and learning styles of the students. In 

Journal of Physics: Conference Series . 

Rodríguez, M. (2021). Cognitive strategies for developing students’ reading comprehension 

skills using short stories. Redalyc Journal. 

Sampieri, R. H., Collado, C. F., & Pilar, D. &. (2014). Metodologia de la Investigacion. Cuarta 

Edicion. Retrieved from 

http://187.191.86.244/rceis/registro/Metodolog%C3%ADa%20de%20la%20Investig

aci%C3%B3n%20SAMPIERI.pdf 

Sampieri, R., Fernández, C., & Baptista, L. (2014). Definiciones de los enfoques cuantitativo 

y cualitativo, sus similitudes y diferencias. . Retrieved from RH Sampieri, Metodología 

de la Investivación, 22. 

Scanlon, D. M., Anderson, K. L., & Sweeney, J. M. (2016). Early intervention for reading 

difficulties: The interactive strategies approach. Guilford Publications. 

Simplilearn. (2023, Septiembre 1). What Is Data Collection: Methods, Types, Tools. 

Retrieved from https://www.simplilearn.com/what-is-data-collection-article 

Suyitno, I. (2017). Cognitive Strategies Use in Reading Comprehension and Its 

Contributions to Students' Achievement. IAFOR Journal of Education, 107-121. 

Varita, D. (2017). IMPROVING READING COMPREHENSION THROUGH LITERATURE 

CIRCLES. Jurnal Unsyiah. 

Vera, M., & ZUÑIGA, A. (2022). INFLUENCE OF VOCABULARY TO DEVELOP READING 

. Retrieved from Repositorio Universidad de Guayaquil. 

Wilkinson, J. (2023, Febrero 10). Teaching and Learning Conestoga. Retrieved from 

https://tlconestoga.ca/meta-cognitive-reading-strategies/ 

 

 



 

108 
 

 

 

 

 

 

 

 

 

 
 

 

DOCUMENTS 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

109 
 

 



 

110 
 

 



 

111 
 

 



 

112 
 

 



 

113 
 

 



 

114 
 

 



 

115 
 

 

 
 

 

 



 

116 
 

 



 

117 
 

 

 

 

 

 



 

118 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

119 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ADDITIONAL DOCUMENTS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

120 
 

 
 



 

121 
 

 



 

122 
 

 



 

123 
 

 



 

124 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PHOTOGRAPHIC EVIDENCES 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

125 
 

Tutor and students working together 

 
Researchers: Jimenez D, Mora P. 

Tutor: Msc. Carlos Valle 

 

 
Researchers: Jimenez D, Mora P. 

Tutor: Msc. Carlos Valle 

 

 

 

 

 



 

126 
 

Institution 

 
Researchers: Jimenez D, Mora P. 

Educational Unit: Unidad Educativa Particular Nuevo Pacto 

 

 
Educational Unit: Unidad Educativa Particular Nuevo Pacto 



 

127 
 

 

 

 

 

 

Administration of the data collection instruments 

 

 
Researchers: Jimenez D, Mora P. 

Educational Unit: Unidad Educativa Particular Nuevo Pacto 

 

 
 

Researchers: Jimenez D, Mora P. 

Educational Unit: Unidad Educativa Particular Nuevo Pacto 

 

 

 

 

 

 



 

128 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

RESEARCH INSTRUMENTS 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

129 
 

 

 
Design by: Jimenez Deborah, Mora Paola 

 

 



 

130 
 

 
Design by: Jimenez Deborah, Mora Paola 

 

 



 

131 
 

 
Design by: Jimenez Deborah, Mora Paola 

 


